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e EDITORIAL BOARD ﬁ@ear Friend,
Right to Education has come into force in India
Advisor

on 1%t April 2010. The Right of Children to Free
and Compulsory Education Act. 2009 (RTE) was
received assent of the President on 26" August
2009, has following provisions;

i) Every child between six to fourteen years, shall
have the right to free and compulsory education
in a neighbourhood school, till completion of
elementary education.

ii) No child shall be liable to pay any kind of fee
or charges or expenses which may prevent him/
her pursuing and completing elementary
education.

iii) Children above six years of age, who have
not been admitted in schools shall be admitted
in a class appropriate to his/her age.

iv) Appropriate government and the local
authority shall establish a school, if not
established within the area.

The central and state governments shall have
concurrent responsibility for providing funds for
carrying out the provisions of this Act.

In order to introduce RTE as a fundamental right,
86™ Constitutional Amendment has been
introduced on 12™ December 2002 and several
measures for establishing the quality of primary
education are being taken. For improvement of
the quality of the teachers, minimum
qualification of the teachers has been
established as Senior Secondary with 50%
marks and 2-years Diploma in Education for
classes I-V and B.A/B.Sc. with 50% marks and
2-year D.Ed./1-year B.Ed. for classes VI-VIII and
they have to pass the Teacher Eligibility Test,
to be conducted by appropriate Government in
accordance with the Guidelines framed by NCTE
for the purpose.

B.V.Ramana Rao
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A Study of Attitude of University Students
towards Environmental Education
Dr. Mubarak Singh*

Abstract

The present study investigates the attitude of Jammu university students on environmental
education. Sample of the study consisted of 180 university students belonging to different
faculties. To select sample, cluster random sampling technique was employed. An attitude
scale was developed by the investigator using Likert method. Statistical techniques such
as Mean and ANOVA were used. The study revealed that there were significant differences
between students belonging to sciences and social sciences group in their attitude towards

environmental education.

Introduction

Environmental education is a priority
area in the field of education. It is a
process of providing learning
experiences to obtain knowledge,
understanding, skills and awareness
with desirable attitudinal changes
about man’s relationship with his
natural and man-made surrounding
which include the relation of
population, pollution, resource
allocation, transportation and urban
and rural planning to the total human
environment. ‘Environment’ is defined
as the process of development and it is
the aggregate of all the external
conditions and influences affecting the

life and development of man and other
living organisms. Man’s environment
consists of natural as well as social
cultural environment. Education can
change and improve the quality of man’s
environment for desirable modification
of behavior.

Broadly speaking environmental
education is the education ‘through’
environment, about environment and
‘for’ environment. It is both style and
subject-matter of education. As so far
style is concerned, it means using
teaching about the components or
constitutions of environment and so far
as the teaching is concerned it means
controlling the environment,

* Associate Professor, Department of Education, University of Jammu. Jammu, (J&K)



2 EDUSEARCH -ISSN :0976 - 1160 Vol. 2 No. 1 Apr. 2011

establishing proper ecological
equalization which entails proper use
and conservation of resources and also
involves the control of environmental
pollution. It also includes proper
environmental planning so that the
environment is not only functionally
useful but is also enjoyable.

Environmental education is a process
of recognizing values and clarifying
concepts in order to develop skills and
attitudes necessary to understand and
appreciate the inter-relations among
man and his bio-physical surroundings.
It also entails practice in decision-
making and self-formulating a code of
behavior about issues concerning
environmental quality. ‘Environmental
education is a way of implementing the
goals of environmental protection. It is
not a separate branch of science or field
of study. It should be carried out
according to the principles of the life-
long integral education ’(UNESCO,
1976).

Rationale

Man, driven by his unquenching thirst
for comforts, is so arrogantly misusing
his environment that he is virtually
suffocating himself. Meyer says, “An
individual can be said to be healthy only
if he/she is well fed, decently housed
and adequately educated, enjoys pure
water; proper sanitation, a clean
environment and is able to secure work,
live in peace and play a significant part
in the community.

The deep and profound links of man
with his environment is very clear. The

air we breathe, the water we drink, the
food we eat and the product we use or
discard, bind us to the working of local
as well as global ecosystem.

The life support systems are bound by
well defined limits (Shiva 1989). The
more the stress we exert on them the
greater is the harm we cause to
ourselves. The rapid population growth,
deforestation, urbanization,
industrialization, increase in
automobiles on the one hand, and
wasteful exploitation of natural
resources, on the other hand are
creating a counter-productive
environment for human beings.
Mankind has rapidly modified the
biomes found all over the world and
changed the distribution and habitat of
species. Consequently, the natural flora
and fauna, to large extent have
disappeared.

Although all-round development and
growth is very essential to eradicate
poverty and improve living standards,
yet unplanned and irregular develo-
pment bring environmental
degradation. About 1000 species are
currently threatened with extinction.
Tropical rain forests and forests in the
semi-arid zones have disappeared at an
alarming rate. Potable fresh water is one
of the major necessities of life but for
millions of people of the world, it is a
scarce and hard-won resources. The UN
Conference on Human Settlements
(1977) and on Water showed concern
towards this direction. Water is polluted
by discharges from industries,
agricultural chemicals and domestic
wastes.
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The third world countries lack costly
means to eradicate air-borne emissions.
Acid rains caused devastating effects in
some regions of Europe and America.
Sulphur dioxide and other industrial
emissions are causing a serious threat
to the historical Taj Mahal in Uttar
Pradesh.

The ozone layer which absorbs the Band
of Ultraviolet rays coming from the sun
because of presence of CFC is depleting
and shrinking which is very fatal for
global environment. Besides raising the
incidence of skin cancer, the UV-B
radiation would be harmful for to vestal
and aquatic organisms including fish
and crops (Raina, 1980). Various efforts
are being made to protect environment
and control environmental pollution.
For suitable and sustainable
development and conservation of our
environment, people’s participation and
awareness is basic. For bringing about
environmental protection of two broad
objectives that need to be framed are:
(1) environmental education and

(2) management education.

1.Environmental Education: It plays an
important role and should be the main
objective for development. This
education will shape the actions of the
people after building in them positive
and healthy attitude.

2. Management education: The second
objective may be the management
education and conservation and
management of environment.

It is here that the people should come

forward and take up the challenges of

the problem of environmental
deterioration. There should be a change

in our television telecast , radio
broadcasting and film patterns. The
attitudinal studies at micro and macro
level will enable to restructure
environmental education curriculum
from primary to post-graduate level and
save our rich natural environment.
Therefore, the present study is an
attempt to probe into the attitudes
towards different aspects of our natural
environment, to help them develop
strong feeling of concern for
environment and help them develop a
sense of responsibility and urgency
regarding environmental problems to
ensure appropriate action by each one
of them to solve these problems.

Objectives of the study

The objectives of the present study

were:

1.To study the differences in the
attitude of male and female university
students towards environmental
education.

2.To study the differences in the
attitude of students pursuing science
and social sciences towards
environmental education.

3.To find out the interactional effect of
sex and students pursuing type of
courses on their attitudes towards
environmental education.

Hypotheses of the study:

Based on the objectives of the study,

the investigator formulated the

following null hypotheses :

1.There will be no significant difference
between male and female students in
their attitudes towards environmental
education.
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2.There will be no significant difference
between students pursuing science
and social science degrees, in their
attitude towards environmental
education.

3.There will be no interactional effect
of sex and type of courses pursued
by students in their attitude towards
environmental education.

Review of related literature:
Praharaj, B (1991) conducted a study
on environmental knowledge,
environmental attitude and perception
regarding environmental education
among pre-service and in-service
secondary school teachers. He reported
that (i) the level of environmental
knowledge was low among pre- service
teachers, although conceptual
knowledge was moderate, (ii) both the
groups differed significantly in their
level of environmental knowledge, and
had a favourable attitude towards
education although the in-service
group had a higher level of attitude than
the pre- service group, and (iii) the
teachers perceived that environmental
education could be a core part of social
science and general science also and
science subjects in secondary schools
as well as mass media have a potential
role to play in imparting environmental
education.

Gopalkrishanan, S. (1992) attempted to
study the impact of environmental
education on primary school children.
She found that studying environmental
education through participatory
learning approach had a very good
impact on children.

Rathore (2000) studied the scholastic
achievement of children studying at the
primary level in environmental studies
with special reference to MLL and
development of remedial teaching
strategies. He found that (i) the
performance of boys was better than
that of girls studying at NFE centres
and formal primary schools, (ii) there
was a significant difference in scholastic
achievement of children studying at
rural and urban areas, (iii) there was a
significant difference in the
performance of overall children
studying at NFE centres.

Sengupta, M. (2005) studied environm-
entally active and passive students in
relation to motivation and academic
performance. She found that (i) enviro-
nmental awareness may not always lead
to environmental action, the
relationship between the two was found
weak, (ii) the science group students
appeared to be more active and so were
sub urban group students, and
(iii) there was no difference in
environmental awareness and action
due to gender and academic
performances.

Kohli, M. (2005) studied efficacy of
computer- assisted and concept
attainment models on students’
achievement in environmental science,
self-concept and emotional intelligence.
She found that (i) computer assisted
model and concept attainment model
were effective in improving achievement
level of students, (ii) learning with
computer assisted model and concept
attainment changes the aptitude and
interest of students, (iii) computer
assisted model and concept attainment
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model has also been shown to be very
effective in enhancing emotional
intelligence of the students.

Gihar, S. (2006) reported in his study
that (i) there was no significant
difference between different groups of
the students formed on the basis of their
sex in respect of their level of
responsibility towards the environment,
(ii) there was no significant difference
between different groups of the
students formed on the basis of their

locality in respect of their level of
responsibility towards the
environment,(iii) there was no

significant difference between the
groups of students formed on the basis
of the subject stream (science/arts/
commerce) in respect of their level of
responsibility towards the environment.
Rout, S. K. and Agarwal, S. (2006)
studied the environmental awareness
and environmental attitude of students
at high school level. They reported that
(i) the female students of science
stream had more environmental
awareness and environmental attitude
than that of male students of science
stream, (ii) the female students of non-
science stream had more environmental
awareness and environmental attitude
than that of male students of non-
science stream, (iii) the female students
belonging to rural background had more
environmental awareness and
environmental attitude than that of
male students of rural background ,
(iv) the female students belonging to
urban background had more
environmental awareness and
environmental attitude than that of
male students of urban background,

(v ) the students belonging to urban
background were comparatively better
in terms of their environmental
awareness and environmental attitude
as compared to students belonging to
urban background.

Singh, K.S. (2008) studied the attitude
of primary school teachers towards
environmental education and found
that (i) there was a significant difference
in the attitudes of primary school
teachers towards environmental
education between govt. and private
primary school teachers, (ii) there was
no significant difference between male
and female teachers of govt. and private
school teachers towards environmental
education, (iii) there was a significant
difference in the attitudes of primary
school teachers towards environmental
education between govt. and private
primary school teachers, female
teachers had larger variability as
compared to that of males.

Methodology:

Descriptive survey method was
employed in the present study.
Sample:

Sample in the present study consisted
of 160 students studying in the
university of Jammu. The sample was
selected by using cluster random
sampling technique. 80 male students
and 80 female students were selected
from pure sciences and social sciences
respectively.

Tool and Statistical Techniques
Employed:

In the present study self developed
attitude scale was employed. Attitude
scale for environmental education
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consisted of 38 items having 5-points
responses namely strongly agree (SA),
agree(A), undecided (U), disagree (D),
and strongly disagree (SD). The
reliability of the scale was found 0.85
by using split half method. Mean, and
ANOVA were employed for the analysis
of the data.

Analysis and Interpretation of Data
Table-1
Summary of 2 x2 ANOVA

Sum of | df | Mean | F- | Signi.

Squares Square|ratio
A 391.6 1| 391.6| 3.24/ NS
(Sex)
B 667 1| 667 |5.52|S at
(Facu 0.05
lty) level
AXB| 6.7 1|6.7 |0.05|NS
With [9182.9 |76|120.8
in
Total [10248.2| 79

Table- 2

Showing Mean Values of Male and
Female Students of Sciences and
Social Sciences

Category Mean
Male 135.6
Female 140.02
Sciences 140.7
Social Sciences 134.9

From the Table-1, it is evident that F-
ratio for the main effect A (Sex) came
out to be 3.24 which was not
statistically significant. There were no

significant differences between male
and female university students’ attitude
towards environmental education. The
null hypothesis was thus accepted.
Further from Table-1, it is interpreted
that F-ratio for the main effect B
(sciences and social sciences) was found
to be 5.52. The calculated was
significant at 0.05 level. It can be
interpreted that there were significant
differences between students belonging
to sciences and social sciences group
in their attitude towards environmental
education. Further from Table-2 it is
evident that students from science
department had better attitude than
students of social sciences as indicated
by their mean scores which came out
to be 140.7 and 134.9 for sciences and
social sciences respectively.

Table-1 further reflects that the F-ratio

for the interactional effect AxB (sexx

faculities) was found to be 0.05 which
was not significant. It can be interpreted
that sex and students belonging to
sciences and social sciences taken
jointly did not affect the attitude
towards environmental education. The
third hypothesis on difference is also
accepted.

Findings of the Study:

Following were the finding of the study:

e There were no significant differences
between male and female university
students attitude towards
environmental education.

e There were significant difference
between students belonging to
sciences and social sciences group in
their attitude towards environmental
education. Students from science
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departments had better attitude than
students of social sciences.

e There was no interactional effect of
gender and faculties on attitude of
university students towards
environmental education.

Educational Implications:
Environmental education programme
needs to be developed for the
community members to generate
awareness among them, and also to
focus their attention and encourage
their participation and also of their
wards in the environmental
conservation programme.

The present study has implications for
the educational planners, curriculum
developers, teachers and members of
the community that the environmental
education is a priority area in the
present era and should be considered
essential for sustainable development.
Students showed positive attitude with
variations. Boys and girls did not differ
on the basis of sex but they differ on
the basis of faculties in their attitude
towards environmental education.
Environmental education needs to be
made integral part of education at all
levels and curriculum should be
reconstructed.
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Professional Commitment of Special Educators
Teaching Children with Special Needs
SR. Meenakshi*

Abstract

The author brings out the responsibilities of Special Educators serving in schools of special
categories management for differently able children. The focus of the study revolving around
commitment of such educators has been studied in larger perspectives. It has been
investigated to establish the level of commitment with regard to work, salary, promotion,

plans & management.

Introduction

The effectiveness of education is very
much dependent on the effectiveness
of its teachers. A teacher is the single
most important factor in the success of
a pupil and thereby the entire society.
Recognizing the importance of teacher,
the National Policy on Education (1986)
has rightly remarked: “No system of
education can rise above the level of its
teachers”.

The role and functions of special
educators have undergone
metamorphosis. Apart from having the
qualities of a regular teacher, a teacher
working for children with special needs
should be more mentally alert and
careful about the teaching methods.
Therefore, s/he should have more

interest in teaching with an extra
ordinary calibre with a balanced
personality i.e. they should be well
adjusted and satisfied with their jobs.
Because of the nature of the job,
teachers are prone to occupational
stress, which leads not to be committed
towards their profession and in turn
affects the mental health conditions of
the teachers.

Teaching is a vocation and each one of
us is stressed at one time or another.
Teaching is seen as a highly stressful
profession, perhaps more stressful than
many others. This is perceived to occur
because of the powerful interpersonal
demands of the profession and its
attendant roles as well as its large task
demands and expectations. Similarly

* Asstt. Professor, J.J. College of Education, Ammapettai, Tiruchirappalli. (Tamilnadu)
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professional commitment plays an
important role in between the teachers
teaching the children with special needs
should have more interest in teaching,
patience and tolerance power.

Professional commitment involves
liking for the work and acceptance of
the pressure and aspirations connected
with the work. Professional commitment
is the result of various attitudes
possessed by an employee towards his
job. Itis a positive emotional state that
occurs when a person’s job seems to
fulfil important job values, provided
these values are compatible with one’s
needs.

In the field of special education,
Professional commitment is a crucial
factor in improving the quality of
instruction, educational and research
output and student-teacher
relationship. Numerous studies have
reported high levels of stress and
burnout in school teachers. However,
most studies have focused on teachers
of normal schools; few have reported on
the teachers of school of exceptional
children. Stress can affect teacher’s
Professional commitment and their
effectiveness with pupils.

Teachers often lower their level of time
and energy in job involvement as a
result of stress. Prolonged stress can
result in burnout. Consequences of
burnout include diminished
Professional commitment, reduced
teacher- pupil rapport and pupil
motivation and decreased teacher
effectiveness in meeting the educational
goals.

Rationale of the study

In light of the fact, it was found that
there is paucity of research on teachers
working with children for mentally
retarded, hearing impaired visually
impaired and physically handicapped.
Hence the present study is an
endeavour to investigate the
Professional commitment of special
educators working with children with
different disabilities. This study, titled
“Professional commitment of special
educators teaching children with
special needs” was carried out to
examine the level Professional
commitment of special educators. It
also investigates the nexus between
different levels of Professional
commitment of special educators
working with children with mental
retardation, hearing impaired, visually
impairment and physically
handicapped. This study becomes
particularly necessary because of the
existing paucity in research conducted
on special educators in the Indian
context.

Objectives:

Objectives of the study were-

* To study about the Professional
Commitment among special
educators teaching children with
different needs.

* Tostudy about the difference in
Professional Commitment among
special educators with respect to their
domains.

Hypotheses
Following hypotheses were formulated
for the study-
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1.There would be no significant
difference in Professional
Commitment among special
educators teaching children with
different needs.

2. With respect to different domains of
Professional Commitment there would
be no significant difference among
special educators teaching children
with different needs.

Methodology:

Survey method has been used in this
study.

Sample :

The sample consists of 300 special
educators working in 4 different special
schools meant for the mentally
retarded, hearing impaired, visually
impaired and physically handicapped
from six districts of Tamilnadu.
Sampling procedure used to collect the
sample was purposive sampling. Out
of the total sample 113 were male and
187 female teachers. The entire sample
has been selected from special schools
run by different managements, trusts
and private bodies. Special educators
who have completed their professional
diploma/degree course in their
respective field, are included in the
study.

The Research Tools

Following Research Tools have been
used for the study-

e Personal Data Sheet

e Professional Commitment Scale

The Professional Commitment scale
prepared and validated by the
investigator was used to measure

EDUSEARCH -ISSN: 0976 - 1160 Vol. 2 No. 1 Apr. 2011

Professional Commitment in teachers.
This scale consisted 23 positive and 5
negative items. The level of Professional
Commitment were categorized as Low,
Average and High. The validity and
reliability of the newly developed tool
was established by item validity and
test-retest method. To find the reliability
of the tool, pilot study was done on the
target population, 100 special
educators were taken by random.

To this sample, the final form of the tool
was administered the items were scored
and tabulated. Then after an interval of
9 days the tool was administered again
to the same sample. So again the items
were scored and the scores were
tabulated. Using these two sets of data
correlation co-efficient was computed
using product-moment correlation. The
computed correlation coefficient (0.86)
reveals that the prepared tool is reliable
enough for data collection. The validity
indices (chi-square values) for the items
in the draft tool are recorded. All items
in the draft tool has been retained by
finding their item difficulty and item
discrimination.

Procedure

The researcher individually contacted
special educators during their working
hours by prior appointment from the
school authorities. The objectives of the
study were clearly explained. After
establishing sufficient rapport with
them, the tools for the study were
administered. After obtaining the
responses of the subjects, scoring was
done according to the guidelines
specified in the test manuals.
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Data Analysis

The data was analyzed by using
appropriate statistical techniques such
as mean, SDs and F-test.

Result and Discussion

Section I

Comparison of professional
commitment level among special
educators, teaching children with
mentally retarded, hearing impaired,
visually impaired and physically
handicapped.

Table 1, indicates the mean comparison
drawn among special educators
teaching children with mentally
retardation, hearing impairment,
visually impaired and physically
handicapped with respect to
professional commitment.

..................... 11

The highest mean value is obtained for
special educators teaching the hearing
impaired 24.8, followed by special
educators teaching the physically
handicapped 24.5, for special educators
teaching the mentally retarded 23.8 and
the least mean for special educators
teaching the visually impaired is 22.8

The computed F value among special
educators with regard to professional
commitment is found to be 3.5. It is
evident that the obtained F - value
among special educators is higher than
the table value and hence significant at
.05 level of significance. The result also
shows that the special educators
teaching children with hearing impaired
show high level of professional
commitment. From this, it can be
inferred that special educators do differ
among themselves in professional
commitment.

Table - 1
The Obtained F-Value of Professional Commitment among Special
Educators Teaching Children with Different Needs.

Sr. Teachers Group Mean S.D F P
1. School - Teachers for the 75 23.8 3.2
Mentally retarded
2. School - Teachers for the 75 24.8 3.3
Hearing impaired
3. School - Teachers for the 75 22.8 4.5
Visually impaired
4. School - Teachers for the 75 24.5 3.0 3.5 0.05
Physically Handicapped
TOTAL 300 23.8 3.6
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Section II

Impact of different domains on
professional commitment of special
educators, teaching children with
mentally retarded, hearing impaired,
visually impaired and physically
handicapped.

Table 2 depicts comparison among
special educators, teaching children
with different needs with respect to

different domains of professional
commitment. The obtained results for
4 domains of professional commitment
are described below. Out of 4 domains
1 domain shows statistically significant
difference among the group.

The mean scores with regard to
“Commitment towards their work”
domain for special educators teaching
children with mentally retarded groups
is found to be 8.9 , for hearing impaired

Table - 2
Comparison among Special Educators Teaching Children with Different
Needs with respect to Different Domains of Professional Commitment.

Domains Groups N Mean| S.D.| F P
Commitment of| Mentally retarded 75 8.9 1.4 (1.2 | NS
the special Hearing impaired 75 8.7 1.5
¢ d uel t o © S| Visually impaired 75 | 89 | 1.6

owards eir ; -
work Physically Handicapped | 75 8.5 1.8
Commitment with | Mentally retarded 75 4.5 1.0 | 5.9| 0.01
regards to their| Hearing impaired 75 4.8 0.7
salary, security| Visually impaired 75 4.5 0.9
and promotion| physically Handicapped | 75 4.0 1.5
policies
C . Mentally retarded 75 6.9 1.6 1.0 NS
ommitment - - -
with respect to Hearing impaired 75 7.0 1.5
the institution | Visually impaired 75 7.0 1.7
plans Physically Handicapped | 75 6.6 2.0
Commitment with | \entally retarded 75 | 3.9 0.23| 0.9| NS
;elslpf(i; ot(r) itth; Hearing impaired 75 3.8 0.34
including school Visuaillly impaire'd 75 3.9 0.35
management Physically Handicapped | 75 3.9 0.2
TOTAL 300| 23.9| 3.6 | 3.5|0.05
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groups 8.7, for visual handicap group
8.9 and 8.5 for, physically handicapped.
The obtained F-value of 1.2 is
statistically insignificant.

As seen in the above table for
“Commitment with regards to their
salary, security and promotion policies”
domain the mean values is high for
special educators teaching children
with hearing impaired 4.8 followed by
mentally retarded 4.5 and visually
impaired 4.5, followed by physically
handicap 4.0. The computed F-value
among special educators with regard to
professional commitment towards their
salary, security and promotion policies
is found to be 5.9. It is evident that the
obtained F-value among special
educators is highly significant at 0.01
level of significance in this domain.

The mean scores with regard to
“Commitment with respect to the
institutional plans” domain for special
educators teaching children with
mentally retarded groups is found to be
6.9, for hearing impaired groups 7.0, for
visual handicap group 7.0 and 6.6 for
physically handicapped. The obtained
F-value of 1.0 is statistically
insignificant. This indicates that the
institutional plans are more or less the
same for all the four groups of schools.
The mean scores with regard to
“Commitment with respect to the
authority including school
management” domain for special
education teaching children with
mentally retarded groups is found to be
3.9, for hearing impaired groups 3.8, for
visual handicap group 3.9and 3.9 for,
physically handicapped.

..................... 13

The obtained F-value of 0.9 is
statistically insignificant.

The obtained mean score and standard
deviation for 300 special educators with
respect to their professional
commitment was found to be 23.9 and
3.6 respectively. The F-value is 3.5,
which is significant at .05 levels.

From table-2, it is evident that out of 4
domains with respect to professional
commitment of special educators; a
highly significant difference is seen in
one domain.

The above findings indicate that special
educators do differ with respect to
different domains of professional
commitment. A cursory look at the
results of the present study shows a
significant difference in professional
commitment level among special
educators teaching children with
different disabilities. A significant
difference is also noted among different
domains of professional commitment
among special educators.

Major Findings

1. The special educators teaching
children with different categories are
found to differ in their professional
commitment.

2. The special educators working in
hearing impaired schools are found to
be at the top in the professional
commitment followed by special
educators in schools of physically
handicapped, mentally retarded and
then schools of visually impaired.

3. The special educators are found to
be the same in the following
dimension of professional
commitment. Commitment towards
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work, Commitment towards
institution plans, Commitment
towards authority and management.
4. In professional commitment the
special educators working in hearing
impaired institution are found to be
the top in the dimension salary,
security and promotion policies.

role of professional commitment in
providing better quality of services to
children with special needs by special
educators. Based upon the results
obtained, the following conclusions are
drawn:

e Overall Special Educators have higher

level of professional commitment

e Special Educators do differ in the level
of professional commitment.

e Professional commitment found high
among Special Educators teaching
children with hearing impaired.

Conclusions
The study undertaken offered some
interesting findings, which suggest the
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A Study of Teacher Freezing among
Secondary School Teachers in relation to Sex,
Experience and School-types

Dr. Y. V. Srivastava * Dr. Jerry Pushpa Massey *

Abstract

The present study on teachers freezing was conducted on a sample of 540 teachers of
different secondary schools. Among extrinsic factors of sex, experience and types of school
were selected as independent variables. Teacher freezing was accessed with the help of
freezing scale as developed by Haseen Taj (1998). Result revealed that level of teacher
freezing was more in male teachers than female. Increasing experience shown raising trend
in freezing. Similarly, type of school has also shown an effect on the teacher freezing of

secondary school teachers

Introduction

Academicians, administrators, parents,
community and students complain of
teachers’ lethargy and apathy and
indifference as the main cause for
deteriorating standards in education.
All these negative terms are used to
refer to the lack of interest and
enthusiasm of teacher in performance
of their duty and their inability to
innovate in teaching and research. But
much attention is not paid to teacher’s
inability to innovate in social,

psychological, physical and moral
aspects which are as important as
teaching and research, the present
study is a fresh attempt in this direction
not only to investigate the teacher’s
inability in teaching and research, but
also to identify the other aspects which
go a long way in making them ineffective
teachers. The term teacher freezing is
developed and used in this study not
to refer to teacher’s inability, but to
mean the overall unused, under used
and stagnated intellectual,

* Prof & Head, Dept. of Education, St. Thomas College, Bhilai (C.G)
** Addl. HOD Dept of Education, St. Thomas College, Bhilai(C.G)
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Psychological, Social, Physical and
moral potentialities of teachers.
Teacher’s freezing will have the effect
not only on the quality of students and
school but also it will have far reaching
consequences.

The criterion of teacher freezing
necessarily brings us to consideration
of teaching competency, teacher’s
effectiveness, change proneness in
teachers and their innovativeness, on
the basis of their experience in the field
of teaching. The size of knowledge
industry being what it is, knowledge is
growing at a very fast pace. It is now
said to double itself every five years.
This brings us to a knot problem, that
what was good and useful teaching
twenty years ago may be outdated and
practically useless today. The teacher
had to make some critical choices, the
deadwood of the knowledge has to be
chopped off and modern, upto date and
relevant knowledge should be
emphasized. A good teacher can never
show freezing, he can never rest on his
oars, mentally he is always on a
continuous move.

Though freezing of teachers is not easily
quantifiable, it should be considered as
a mystical disability. It is synonym
with, and may be assessed as negative
in terms of levels of competence in
teaching, in research, in evaluation in
resistance i.e. unwilling attitudes to
accept changes, and to use new
methods or techniques in teaching and
learning, in interaction with his co-
workers, administration and his
students; his organizational

responsibility to shoulder to promote
quality education; the participation of
the teacher in school administration
meeting, in service programmes,
seminars and conferences; and the
actual practice in developing certain
moral value among his students.

Objective of the Study

The main objective of the present
investigation is to study teacher freezing
among secondary school teachers and
the effect of sex, teaching experience
and school types of teachers on these
variables.

Hypotheses

Keeping in view the objective of the

study, the following hypotheses have

been formulated.

H, There will be no significant effect of
sex on teacher freezing in secondary
school teachers.

H, Experience will not yield significant
effect on teacher freezing in secondary
school teachers.

H, School types will not yield significant
effect on teacher freezing in secondary
school teachers.

The Sample Frame :

The universe for the present study is
the teachers of secondary schools run
by State Government, Private and Bhilai
Steel Plant in Durg district of
Chattisgarh.

The sample frame of the present study
consists of five hundred and forty
teachers of different sex, different
experience groups, (Low 1 to 6 years of
teaching experience, moderate — 6 to 12
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Table-1
Sample Distribution
School types Sex Experience Total
Low | Moderate| High
Govt. Secondary School Teachers M 30 30 30 90
F 30 30 30 90
Private SecondarySchool Teachers | M 30 30 30 90
F 30 30 30 90
BSP SecondarySchool Teachers M 30 30 30 90
F 30 30 30 90
Grand Total 180 180 180 540

years of teaching experience and high
— more than 12 years of teaching
experience) and different types of school
Government, Private and Bhilai Steel
Plant Secondary Schools is given in
Table no. 1.

Tools Used

To collect the data “Teacher freezing
scale” for secondary school teachers
developed by Hassen Taj (1998) was
used.

Strategy for Data Collection :

First of all list of higher secondary
schools run by State Government,
Private and Bhilai Steel Plant Secondary
School was sought for from the district
office of the department, management
of the Private Schools and Chief
Education Officer of BSP respectively.

From these schools 36 schools were
selected for the study. Five hundred
forty teachers working in above
secondary schools, 50% male and 50%
female, 33% low experienced, 33%
moderate experience and 33% high

experience and 33% each from
Government, Private and Bhilai Steel
Plant secondary schools, were drawn
from these institutions for the sample
under study as per details.

For the sake of data collection for
teacher freezing scale was administered
on the sample.

Statistical Treatment:

Data thus collected were scored
according to the scoring key. Data were
tabulated and analyzed wusing
appropriate statistics as follows :

(1) To see the effect of sex, experience
and school types on teacher freezing,
three way ANOVA was used.

(2) t — values were computed in order to
study the effect of sex, experience and
school types on teacher freezing in
secondary school teachers.

The results of the Analysis of Variance
are given below:-



18

EDUSEARCH -ISSN:0976 - 1160 Vol.2 No. 1 Apr. 2011

Table 2
Summary of ANOVA for 2 (Sex) x 3 (Experience) x 3(Type of School)
Factorial Design for Total Teacher Freezing

Source of Variance ss df | ms F Results
Between Sex 450 1 450 7.76 Sig.
Between Experience 1720 | 2 860 14.83 Sig.
Between School Types 21619 | 2 10809]| 186 Sig.
Interaction Sex X Experience 72 2 36 .62 ns.
Interaction Sex X School Types 28 2 14 .24 ns.
Interaction Experience X School 189 4 47 .81 ns.
Types
Interaction Sex X Experience X 46 4 11.5 |.19 ns.
School Types
Within 30258 | 522 | 57.96
Total 539
The “F” ratio has turned to be and shows that type of schools of the

‘significant’ for sex which throws light
on the fact that male and female of the
sample have significant difference on
Job-Satisfaction. The F- value for
experience of teachers has also been
found significant which is indicative of
the fact that experience of teachers in
the sample differ significantly. The F-
value of type of schools is significant

sample have significant difference on
teacher freezing.

The F- value for interaction between sex
and experience, between sex and school
type, between experience and type of
schools and F- value for interaction of
sex, experience and type of schools are
insignificant.

Table 3
Comparison of sex for teacher freezing by t- value
No. of Teachers Sex Mean S.D. t
270 Male 10.42 2.08 3.58**
270 Female 9.81 1.96

**Significant at 0.01 level of significance.
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Table 4
Comparison of experience for teacher freezing by t- value
Experience of Teachers No. Mean S.D. t

Low 180 9.38 1.87 3.5%*
Moderate 180 10.08 2.01

Low 180 9.38 1.87 7.45%*
High 180 10.87 2.17

Moderate 180 10.08 2.01 3.95%*
High 180 10.87 2.17

** Significant at 0.01 level of significance

In the table no. 3, the t-value was found
to be 3.58, being significant at 0.01 level
of significance, it can be concluded that
the freezing in male teachers is more
than the female teachers. This rejects
the hypothesis H

In the table no. 4, the t-value of low &
moderate experience teachers is 3.5,
being significant at 0.01 level of
significance, it can be concluded that
the freezing in moderate experience
teachers is more than the low
experience teachers. This rejects the
hypothesis H,

In the above table t-value of low & high
experience teachers is 7.45, being
significant at 0.01 level of significance,
it can be concluded that the freezing in
high experience teachers is more than
the low experience teachers. This
rejects the hypothesis H,.

In the above table t-value of moderate
& high experience teachers is 3.95,
being significant at 0.01 level of
significance, it can be concluded that
the freezing in high experience teachers
is more than the moderate experience
teachers. This rejects the hypothesis H,

Table 5

Comparison of type of schools for teacher freezing by t- value

Type of School No. Mean S.D. t
Government School Teachers 180 10.52 2.10 9.54**
Private School Teachers 180 12.81 2.56
Government School Teachers 180 10.52 2.10 20.23**
BSP School Teachers 180 7.41 1.40

Private School Teachers 180 12.81 2.56 29.0**
BSP School Teachers 180 7.41 1.40

** Significant at 0.01 level of significance
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In the table no. 5, t-value of
Government & Private School Teachers
is 9.54, being significant at 0.01 level
of significance, it can be concluded that
the freezing in Private School teachers
is more than the Government School

teachers. This rejects the hypothesis
H3
In the above table t-value of

Government & Bhilai Steel Plant School
Teachers is 20.23, being significant at
0.01 level of significance, it can be
concluded that the freezing in
Government School teachers is more
than Bhilai Steel Plant School teachers.
This rejects the hypothesis H,

In the above table t-value of Private &
Bhilai Steel Plant School Teachers is 29,
being significant at 0.01 level of
significance, it can be concluded that
the freezing in Private School teachers
is more than Bhilai Steel Plant School
teachers. This rejects the hypothesis H,

Result & Discussion

To sum up it can be claimed that :

1) Teacher freezing of male teachers of
secondary school is higher in
comparison to that of female teachers
of secondary school.

2) With increasing experience of the
secondary school teachers the level
of teacher freezing shows a raising
trend.

3) Secondary school teachers of
different school types shows raising
trend of teacher freezing from serial
No - 1 to 3, Bhilai Steel Plant,
Government and Private secondary
schools respectively.
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The working conditions perceived by
teachers in their schools, low irregular
payment (Salary), carrying a heavy
burden of responsibilities are the
foremost cause of freezing of teachers.
Non availability of teaching aids,
students disrespectful, indisciplined,
unresponsive, disobedient, poor
economic condition of children
(students) (but to their dismay they are
helpless to help these needy children),
No promotional avenues, political
interference, faulty management and
behaviour of head of school, these were
the points for no job satisfaction, but
freezing. In competitive exams like PET,
PMT, IIT and other professional exams;
the student from private school rarely
visible. It shows that there is a lack of
motivation in private school teachers.

Panda (1975). Santagelo and Lester
(1985) that job dissatisfaction was
related to belief in extended locus of
control for males, but not for females
and that job dissatisfaction was related
to subjectively perceived stress for
females but not for males. Moore,
Helen A. (1985) found that job
dissatisfaction for men and women are
linked with advantages of the working
place.

Educational Implications

For Principals :

The principals can try to engineer their
own behaviour and the behaviour of
their staff member in such a way that
good climate may be built up in their
schools. This is possible only by
creating healthy social interaction
between them and the teachers, and the
teachers themselves.
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To have healthy climate in the school,
the Principal may encourage more of
mutual understanding,
cooperativeness, humanized thrust,
spirit and less of psycho-physical
hindrances, threat, alienation and
control. They should provide
opportunities to the teachers for
decision-making teamwork and
expression of intellectual ideas. If such
an atmosphere is created, the teachers
are sure to derive higher job-
satisfaction, which in turn, is likely to
lead their greater identification with the
institution and its various activities.

For Educational Administrators :
The responsibility for helping the
schools to generate healthy climate also
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rests with the educational
administrators at different levels. They
should be fully aware of the relationship
between institutional climate and
teacher job-satisfaction. They can get
orientation in this area from the State
Institutes of Educational State Councils
of Educational Research and Training
and National Institute of Educational
Planning and Administration. After
equipping themselves with the
technology of engineering congenial
climate in schools, they may try to make
the Principals and the teachers of their
zones aware of the importance of
healthy climate in the school. They
should acquaint them with different
behavioural dimensions of society.
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Impact of Conducive Environment of Foster
Home on the Personality Development of
Socially Disadvantaged Children -

A Case Study

Dr. Savita Sharma *

Abstract

The present case study investigates the role of foster home on the personality development
of Socially Disadvantaged children, who had been rummaging heaps of garbage and beg-
ging alms. The study is based upon intensive as well as extensive observations spreading

over a period of one year. Tools adopted were Interviews of the children, Observations
made, Interview Schedules, Comprehensive Cumulative Evaluation records of children from
school and Self Concept Questionnaire. The data is analysed qualitatively as well as
quantitatively. The results indicated that, if Socially Disadvantaged Children are provided
environment in foster homes along with educational opportunities like other children,
destinies of such children can be changed and a precious human resource can be saved

from going down the drain.

Introduction
The depth and urgency of developing
human resource is aptly pointed out by
a Chinese proverb:
If you are planning for a year,

sow seeds;
If you are planning for ten years,

plant trees;
If you are planning for a hundred years,

educate men.

The proverb clearly highlights
that man-power planning is always a
long-term one and of far reaching
consequences. The foundation of a
healthy man-power planning can be
laid by providing education to the future
generations of a nation. It is through
that a nation transmits its heritage and
conserves its values.

* Asstt. Professor, Gout. College of Teacher Education, Dharamshala. (H.P.)
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India is a multi-cultural, multi-ethnic,
multi-religious and multi-linguistic
society and all persons of all faiths and
beliefs live together. Howsoever, there
can be no doubt that in India as
everywhere else in the world- history
and society have been scarred by
discrimination and inequality. (A
handbook of NCTE, 2003) National
Human Rights Commission ever since
its establishment in Oct., 1993, has
been engaged in the promotion and
protection of the human rights of all the
people of India and especially of the
rights of the weakest sections of society.

On April 1, 2010, the Right of Children
to Free and Compulsory Education Act
(RTE) became a reality, the first
fundamental right added to the
Constitution of India since India
attained independence. The Act makes
it obligatory on the State to guarantee
right to education and ensure,
“Compulsory admission, attendance
and completion of elementary education
for every child of 6 to 14 years”.

In this priority area Millennium
Development goal is to ensure that by
the year 2015, children of every where,
are alike, will be able to complete a full
course of primary schooling and will
have equal access to all levels of
education. Lock has beautifully
remarked, “Plants are developed by
cultivation and man by education”. A
nation can have development only when
those who, for one reason or another
economic, geographical, caste, creed
have been deprived are enabled to catch
up with the rest. Moreover, India’s

23

heritage of 5000 years is the legacy of
all humankind. In Indira Gandhi’s view,
“Education is a liberating force and in
our age it is also a democratising force,
cutting across the barrier of caste and
class, smoothing out inequalities
imposed by birth and other
circumstances”.

Heredity versus environment:

There has been a constant debate
between hereditarians over
emphasising the influence of heredity
over environment and Environment-
alists asserting the superiority of
environment over heredity in
influencing the growth and developme-
nt of personality. S.Dandapani (2001)
has beautifully harmonised the two
factors by saying, “The relationship
between heredity and environment is
not like addition but more like
multiplication. The individual is a
product of two factors; not a sum of
certain parts due to heredity and other
parts due to environment. Heredity sets
the limits of development, whether it is
realised or not depends upon the
environmental factors.”

According to Naresh K. Vats, “An
individual’s personality development
involves three basic determinants-
genetic inheritance, socio-cultural
inheritance and self-structure. Our
heredity is the result of millions of years
of biological evolution, similarly our
environmental or socio-cultural
inheritance is the end product of
thousands of years of social evolution.”
Our heredity provides us potentialities
for both biological and psychological
development but the realization of those
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potentialities depends largely on our
environment. Even Philosophically
explaining, man is created in the image
of Divine Being and thus has all the
innate divine qualities. So when all are
bestowed with divine qualities, they
should be all equal and must have equal
opportunities to grow, learn and develop
into self-realised souls.

Inspite of all Constitutional provisions,
philosophical maxims and
psychological principles, enough cases
are to be observed where children are
subjected to inhuman discrimination.
Moreover, there are a greater number
of children who do not belong to
physical or intellectual handicap
category but belong to socially
disadvantaged groups who lead a life of
neglect, discrimination and deprivation.
Their deprivation may be economic,
racial, geographic, social, cultural,
cognitive or emotional. These socially
disadvantaged children come from
socio-economic backward section of the
society who cannot benefit from school
because of one reason or the other.
Thus the children living in interiors of
tribal areas, remote corners of rural
India, slum areas and hutment areas
in the outskirts of cities are not blessed
enough to have education as the other
children have.

Social and Cultural deprivation arise
due to a complex set of conditions e.g.
un-stimulating environment, lack of
verbal interaction with adults, poor
sensory experience and other
environmental factors generally
associated with poverty, low social
status, malnutrition/under nutrition
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and broken homes. R.A. Sharma has

enumerated certain observable

behaviour patterns of these socially

disadvantage children:

e poor language learning

e reading and learning disabilities

e inadequate social learning

¢ low attention span and distraction

e lack of proficiency in higher form of
cognitive learning and transfer

e poor self-concept, low achievement
aspiration including lack of desire for
self-actualisation

e lack of intrinsic motivation. Insecurity
and anxiety are predominant.

There is a dire need to develop the latent
potentialities within these children by
providing conducive environment.
Besides providing academic facilities,
infrastructural facilities- healthy homes
and positive environment are to be
created. For undertaking this mission,
NGO'’s have been playing a pivotal role
not only in sensitising the community
but also by providing resource support.

Background
study:

Living in Dharamshala, a beautiful city
in Himachal Pradesh, nestling in the
foot hills of snow-covered peaks of
Dhauladhar, [ have been observing dark
patches of poverty, illiteracy,
deprivation and human resource going
down the drain. A city, where Tibetian
Govt-in-exile has been working
successfully since 1960 and thereupon
Tibetian community has been leading
a life of respect and dignity. Health and
education of children were taken care
of properly. Amidst such a serene and

of children taken for
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promising environment one could see
the children of poor immigrant
labourers form Hanuman Garh Distt. in
Rajasthan and Nagpur Distt. in
Maharashtra living in unhygienic huts
on the bank of a rivulet. Majority of
these people were once agriculturists
and pastoralists in regions in the West
and Centre of India. Encroaching desert
and sustained drought has put an end
to their livelihood. Begging had been
running in the blood of their families
for the last about 125 years. In the hope
of securing better prospects they moved
to North to Kangra valley in Himachal
Pradesh.

Here they have neither the means, nor
the opportunities to provide homes to
their families. They live in community
of up to 600 people in flimsy makeshift
tents made of bamboo poles and plastic
sheets which can provide only minimal
protection against climatic conditions-
extreme cold and heavy rains. They are
completely deprived of basic needs viz.
food and nutrition, safe drinking water,
primary health care, primary education
for children, shelter, sanitation and
good environment. To make both ends
meet, men folk is working as labourers,
women add to the income by begging
and small children have no other option
than to beg and collect rags and
rubbish. Because of malnutrition and
unhealthy slum environment,
respiratory problems, vitamin deficiency
disorders, water-borne diseases,
tuberculosis, skin diseases, anaemia
and gastro-intestinal infections are
prevalent in the community. As these
people are leading such a pitiable life
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of poverty, hunger and disease, they
cannot think of sending their children
to school, no doubt, their fundamental
right. Some philanthropists and social
organisations used to visit these people
occasionally to distribute eatables,
clothes, medicines etc. Thus efforts
were being made to provide transitory
solution and thereby happiness but
these were not enough to change the
course of their destinies.

Emergence of Tong - Len, a foster
home / hostel

A few founding members of one
voluntary organisation- Tong Len
chanced to closely look at these
children, rummaging the heaps of
garbage. On closely following them they
found them picking rags, eating left over
food and even begging alms. These
pathetic scenes of human misery and
deprivation moved the hearts of this
small group of Tibetian refugees who
being grateful for the support given to
them by India, wanted to offer
something in return. In this way with
the noble objective of ensuring these
homeless people access to basic human
rights to which they are entitled, but
little was being done to alleviate their
plight and were forced to lead a life of,
“refugees within their own country”
(words uttered by Jamyang, Tong Len’s
Director), Tong Len a registered charity
was set up in 2004. This voluntary
organisation thought of igniting a spark
of real happiness in their eyes by
leading them from darkness to light by
providing healthy and hygienic shelter,
balanced food and above all education
to their children.



26

With the commitment of bringing one
child of each family to school, Tong Len
took the first step. The members of Tong
Len had to make herculean efforts for
persuading the parents to send those
children to school who were adding to
family income by begging alms and
picking rags. With lot of persistent
persuasion, financial assistance of
rupees 150 per month to each family
and assurance of providing medical aid
at the time of need, they could win over
their strong resistance.

Finally, a group of twenty children- ten
girls and ten boys was brought to Tong
Len Home/Hostel and were admitted to
a Government aided school, Dayanand
Model Senior Secondary School,
Dharamshala (HP). With focussed
attention on sound health, good habits
and human values, they started
excelling in all fields- academic, sports,
cultural, social and moral. As they have
wasted early years of their childhood
and thus were elder from their
classmates, a few students on the basis
of their outstanding performance and
with the permission of management of
school were allowed rapid promotion
under Grade Acceleration Programme.

Objectives:

Objectives of the study were -

1. To study the impact of conducive
environment of foster home on the
personality development of Socially
Disadvantaged Children-

a). physical b). academic

c). social

d). skill development and habit
formation
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e). psychological especially formation
of self concept
2. To investigate the role of NGO- Tong
Len in providing direction to the lives
of Socially Disadvantaged Children
3. To motivate the society to come
forward to help/educate Socially
Disadvantaged Children.

Sample :

All the twenty children — ten girls and
ten boys, living in Tong — Len home were
taken for study.

Methodology :
A Case Study method was adopted.
According to Lokesh Koul in Descriptive
Research study, a Case Study is an
intensive investigation of a social unit-
an individual, a family, a group etc. In
the words of John :W. Best the element
of typicalness rather than uniqueness
is the focus of the case study. A case is
an examplar of, perhaps even a
prototype for a category of individuals.
Intensive as well as extensive study was
done for one academic year of the group
of twenty children for which Case
Study method was found to be the most
appropriate.
Tools Used:
1. Self Concept Questionnaire by R.K.
Saraswat.
2.Interviews of children: group
interviews as well as individual
interviews with structured items and
non-structured items.
3.Comprehensive Cumulative
Evaluation Records from the School.
4. Interview Schedule for the Principal
of School: self-prepared interview
consisting of 15 items.
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5. Interview Schedule for the Director
of Tong Len: self-prepared interview
consisting of 15 items, closed ended
as well as open ended

6. Observation: Extensive as well as
Intensive.

7. Rating scale for school teacher.

Methods of observation:

1.Anecdotes- is a word description of a
behaviour episode. Implementing the
suggestion given by Lokesh Kaul for
improving scientific quality of
anecdotes, these were written soon
after viewing the incident and even
basic statement of children were
recorded

2.The Time Sampling Method- Study
was conducted through short periods
of time systematically spaced over a
year e.g. daily study times in the
hostel taking lunch and dinner,
participation in school functions and
getting ready and going to school on
time.

3.The Incident Sampling Method-
Observation of selected instances of
behaviour e.g. community work
(cleanliness), morning walks,
celebration of functions in the hostel,
taking community lunch, greeting and
talking to guests etc.

4.The Controlled Diary Method- Certain
aspects of behaviour were recorded
systematically as tending plants,
caring pets, helping one another and
the hostel cook, spreading washed
clothes for drying and then collecting
them, watching playing indoor games
in the hostel as well as outdoor games
like cricket and volley ball.
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Procedure of conducting Interview
Sessions:

Group interviews- Twenty children
were divided into two groups. Interview
was conducted in circular seating
arrangement with the help of 25 items
of open ended and closed ended nature.
Questions ranged from their hobbies,
reactions for the foster home, school life
etc.

Individual Interviews- These were
conducted with the help of ten items-
closed ended as well as open ended
ranging from their family background,
number of siblings and aim of life.

Interview Schedules were given to the
principal of the school, Shri. Vijender
.K. Puri and the Director of Tong Len by
seeking their prior permission. It
consisted of fifteen items. Responses to
open ended items were carefully
recorded.

Data obtained was
as well

Data Analysis:
analysed qualitatively
quantitatively.
Physical Growth and Development-
All the children possess good health and
normal height. They no longer suffer
from the diseases prevalent in their
slums. In contrast to the community to
which they belong where 92 percent are
found to be anaemic, H.B. level of
almost all the children ranges from
10Hg/gm to 12Hg/gm. (All necessary
medical help with respect to medical
examination was rendered by Dr. Mansi
Sharma, M.B.B.S)
1. Social Development- These children
get opportunity to interact with
teachers in the school, peer members
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in class and members of society in the
neighbourhood. Besides this they are
provided opportunity to take part in
a variety of activities to foster social
development:

» organise small religious functions-
Diwali, Lohri, Dussehra, Christmas
and thanks giving function every year.

»plan activities, prepare invitation card
and conduct the stage confidently.

»go on trekking, picnics and
educational tours to have exposure of
society at large.

»assist in arranging trips to important
places like Delhi, Agra, Vaishno Devi
etc.

»are friendly to one another and believe
in caring and sharing.

Skill Development- Besides becoming

proficient in ‘Learning Skills’ they are

also learning other life skills:

»indoor activities like music, drawing
and painting are carried out regularly

»craft work e.g. needle work, knitting
and stitching

»basic knowledge of computer.

»expertise in cooking, on Sundays a
team of children is responsible for
cooking, laying the table and serving
meals. They also explain to other
members, the contents of the dish and
thereby skills of explaining,
communication and analysing also
develop.

Habit Formation- Life in foster home

has resulted in the formation of good

habits in the children.

» Regularity- As stated by the Principal
of the School all the children are very
regular in submitting their homework
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notebooks and project works. Almost
all students have 100 percent
attendance in the school as was
reflected from attendance registers.

»They are punctual, obedient and co-
operative. The Principal stated that
these students show better tendency
to pick up every good thing taught to
them and duties assigned are
performed faster and better than other
normal students of the class.

» Discipline- A glance at day’s routine
in hostel reflects their well regulated
and disciplined life.

Table No. 1

Day to day Activities and Schedule
Name of Activity Time
getting up in the morning 5 AM
Folding beds, 5- 6 AM
taking bath etc.

Yoga and exercises 6-6.30AM
Study hour 7-8 AM
Taking breakfast 8. AM
Leaving for school 8.30 AM
School Time 9.-3. PM
In between come

for lunch during

recess period

Coming back and 3- 4.PM
getting refreshed

Evening tea 4. PM
Sports activities:

Indoor /outdoor in

groups 4 -5.30
Getting refreshed 5.30-6.PM
Study hours 6-8 PM
Dinner time 8.30 PM
Preparation for morning 9-10 PM
Going to sleep 10 PM
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On Sundays’ special classes are held to
provide need base instruction and
special sessions are also held to develop
their proficiency in spoken English.
Sports and Co-curricular Activities-
Junior students actively participate in
races, kho-kho etc. Students studying
in ninth class play Hockey, Football,
Volley Ball and Badminton and are the
members of the school teams.
Junior students take part in drawing,
landscape painting and birthday cards
making competitions of the school.
Students studying in ninth class take
part in dance and perform puppet
shows in the school. Two of them are
good anchors and play a key role in
organising school functions.
Academic Achievements-
Academic achievements were measured
in terms of achievement score as per
the cumulative records of the school:
Table No. 2
Achievement Score as per the
Cumulative records of the school

Class | No of % Marks| Rank
Children | Obtained| in Class

III Girls - 5 100-71 1-2
Boys - 3 100-91 1-2

v Girls - 3 97-91 2-3
Boys - 1 91

VI Girls - 1 99 3rd in
Boys - 1 98 Block

VIl Boys - 1 90

IX Girls - 2 90-87 3rd and
Boys - 1 98 6th in

HP Board

Note : The annual results depicted
above are of previous classes
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Descriptive analysis based on School
Records in Table 2 evidently depicts that
the students are doing very well
academically and a few are even
winning scholarships in the exams
conducted by H.P. Board of School
Education.

The scores in annual examinations were
validated against class teachers
opinions in terms of 4 points rating
scale — very good (4), good (3), fair (2)
and poor (1). All students were rated
very good academically by the class
teacher. The tests held in hostel also
exhibited their consistent performance.

Psychological Development in terms
of Self-concept Score:
Self-concept is one of the important
possible dimensions of personality
which gives direction to one’s whole self.
Self-concept emerges as a child
accumulates experience regarding him.
It starts with simple awareness of
oneself and one’s capacities that is- T’
Self-concept of only five children- one
girl and four boys (as they were of 12
years age) was measured with Self-
Concept Questionnaire by Raj Kumar
Saraswat.
It provides the following six separate
dimensions of self-concept:
1.Physical : individuals view of their
body, health, physical appearance
and strength
2.Social : individuals sense of worth in
social interactions
3.Temperamental: in view of their
prevailing emotional state of a
particular kind of emotional reaction
4.Educational : individuals view of
themselves in relation to school,
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Table 3
Self-concept Score

Dimensions of |No. of students on High | No. of students on above Total
Self-concept Self-concept Score average Self-Concept Score
Boys Girls Boys Girls
Physical 2 - 2 1 5
Social - - 4 1 S
Temperamental 4 1 - - )
Educational 1 1 3 - )
Moral 2 1 2 - )
Intellectual 1 - 3 1 )
Total self-
concept 1 - 3 1 )

teachers and extra curricular
activities.

5.Moral : individuals estimation of their
moral worth, right and wrong
activities.

6.Intellectual : individuals awareness of
their intelligence and capacity of
problem solving and judgement.

It is clear from Table 3 that the foster
home intervention is solely responsible
for the high and above average self-
concept of the socially disadvantaged
children.

Conclusions:

e All the twenty socially disadvantaged
children staying in Tong Len hostel
and attending formal School are
enjoying the fundamental rights
provided by Indian Constitution
especially Right to Life which does not
mean only physical existence but also
implies life with dignity and quality.

Tong Len hostel has proved to be a
place where every child holds a bag
of books instead of holding a sack for
rags. As their lives are completely
transformed, they no longer rummage
heaps of garbage for trivial things but
aspire for lofty aims.

e Every child has been helped to
actualise his/her potentialities by
providing education. By participating
in diverse activities in the hostel as
well as in the school their potentials
e.g. music, dramatics, elocution,
games, puppetry, drawing, academics
etc. are actualised up to the optimum
level.

® As their minds are ignited, they aspire
for high aims. For them sky is the
limit. They want to become teachers,
bankers, doctors, computer engineers
etc.

¢ Academically they are not just
receiving formal education but are
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excelling in their respective classes.
All of them have very good score as
reflected by the cumulative record of
the class. They are bagging positions
in the merit lists of the exams
conducted by H.P. Board of School
Education, Dharamshala and have
even won scholarships.

® The positive environment and various
enrichment programmes the hostel,
physical as well as intellectual
nourishment, performance in the
school in sports and other co-
curricular activities have direct
bearing upon the holistic personality
development of the children. It has
resulted in developing their positive
attitude, in enhancing self-esteem
and in increasing their socialized
behaviour.

Proper guidance and encouragement,
personal involvement of the hostel
director along with his team members,
their innate qualities and
potentialities have blossomed into
wholesome personalities. Ultimately
they have formed a good self-concept
as depicted in the self-concept Table
3. All of them have above average and
good self-concept score for different
dimensions and total self-concept.

This analysis makes a bold
observation that on social dimension
of self-concept score, none score high
score. The reason is quite evident. As
they had been leading a life of social
deprivation in slums, the socialisation
process is a bit slow. No doubt,
education reinforces socialization yet

31

the data analysis indirectly and
implicitly hints at its comparative slow
pace.

Withstanding all strong inhibitions
and hesitations of their slum life, they
are socializing in other children in
school who are from normal families.

o The life in the hostel has transformed

their personalities dramatically. From
socially disadvantaged children, they
have transformed into, “assets to
school”, “good anchors”, “adept in
photography”, “good artists”, “good
organisers, programmers” and “a
disciplined and punctual lot”. (The
words stated by the Principal of
School and the Director of Tong Len)

® The benefits of this foster home have

started percolating deep into the
community they belong to during
their monthly visits and stay with
their families; they enlighten them
about the benefits of cleanliness,
saving money, health and hygiene.
They advise them to shun smoking
and drinking and have even
succeeded in their attempts up to
certain extent.

e The transformation of the lives of the

twenty children has inspired their
community to such an extent that
they have happily offered another
batch of twenty children to Tong Len
hostel.

A day may come when these children
will change the shape and structure
of their community.
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Abstract

The study reported here explores the present status of citizenship qualities among higher
secondary students and also answers the basic questions regarding difference in citizenship
qualities in terms of some demographic and personal variables. 555 higher secondary
students were chosen randomly and self developed tool was administered. Higher
secondary students were found to be at average level in terms of citizenship qualities the
results also demonstrated clear differences in citizenship qualities with respect to gender,
type of school and stream of study. Citizenship qualities explored in the study include
political interest, participation in communities and in school affaires, sense of patriotism,
acceptance of authority of those in supervisory role, peaceful conflict resolution, tolerance
of diversity within society, knowledge of current events, moral and ethical behavior and
concern for the welfare of others. Finding of the study highlight the need of citizenship
education in the country and it also lays emphasis upon the quality dimensions of such

effort as differences are found in in terms of many citizenship qualities.

Introduction
“The health and stability of a modern
democracy depends on the qualities and
attitudes of its citizens”

Kymlicka (2001)
Good citizenship is the product of the
practice of Citizenship Education for an
ideal state. Good citizenship is defined
by the right knowledge proper behaviors
and respect for authority (Wesley 1978).
He sees a good citizen in relation to the
following characteristics: a citizen who

carries out all of the duties and
responsibilities of the nation’s
citizenship; a good member of the
nation state; a citizen who obeys the
law, pays taxes and attends school; and
good citizens are willing to defend their
country. The definition emphasises on
participation, knowing what is expected
of oneself, and fulfilling these
expectations. Such conceptions when
promoted put pressure on citizens to
conform to national patterns. These

* UGC Research Scholar, Faculty of Education, Banaras Hindu University, Varanasi (UP)
** Assistant Professor, Faculty of Education, Banaras Hindu University, Varanasi (UP)



34 EDUSEARCH -ISSN:0976 - 1160 Vol.2 No. 1 Apr. 2011

national patterns are constructed to
enforce patriotic virtues and bring
individuals, groups, and communities
to see the benefit of allegiance. Such
virtue, as claimed by Heater (1999),
provides a mark of a good citizen. In
order for a democracy to remain strong,
it is imperative that its citizens have
trust in government, be politically
engaged and connected to their
community, and be tolerant. Now a
days, Indians fall short of these aspects
of citizenship. In this present situation
that Indian unity and democracy is also
under threat. Education can be used to
foster much needed unity for the
survival of the nation.

Even now in this 21 century,
unfortunate inter-cast and religious
clashes including leadership crises that
have become a common occurrence in
India. It becomes imperative to
introduce citizenship education as it
relates to national consciousness and
national unity. Omare (1999), observes
that at various times, the need arises
for countries to seek solution to
pressing problems of national
importance, and this has been the
position of various countries in search
of political stability, unity, peace and
progress and the instrument employed
always to achieve unity and national
consciousness is education. Hence,
education for good citizenship in a
democratic setting, needs experiences
in a democratic process and democratic
living (UNESCO, 2005). Further, the
need arises to determine the extent to
which the characteristics are present or
lacking in the student body. In fact, it
should be seen as a long-term

investment for increasing the quality of
life of citizens. Therefore, it is imperative
for any democratic country of the world
that they should do formal efforts for
inculcating citizenship qualities among
its future adult citizens. Under such
premise, it is observed that none of the
study came across the investigator,
which provides status of citizenship
qualities any higher secondary schools.

The absence of such study of urgent

importance tempted the investigator to

undertake the present problem.

In view of the knowledge gap visible

towards citizenship qualities, the

investigator has been designed to find

out the empirical answers of following

questions:

1.What is the present status of
citizenship quality among higher
secondary students?

2.What is the relative status in different
qualities of citizenship of higher
secondary students?

3.Is the citizenship qualities differ from
personal and demographical variables
related to higher secondary students?

Objectives of study:
The present study was undertaken to
achieve the following objectives:

1.To study the citizenship qualities
among higher secondary students.

2.To study citizenship qualities among
higher secondary students with
respect to their following personal and
demographic variables:
(i) Gender, (ii) Type of schools, and
(iii) Stream of study
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Hypotheses of the study:

The following null hypotheses were

tested in the present study:

1.There is no significant difference in
the citizenship qualities of higher
secondary students in relation to
gender.

2.There is no significant difference in
the citizenship qualities of higher
secondary students in relation to type
of schools.

3.There is no significant difference in
the citizenship qualities of higher
secondary students in relation to
stream of study.

Method and procedure:

In the present study, descriptive survey
of research was used. The methods
followed in the selection of sample, in
the construction and standardization of
data gathering tool are as follows:
Selection of sample:

All the higher secondary students of
Varanasi city constituted the population
of the study. In this study multi-stage
sampling was done. Sampling was done
at two stages. At the first stage, 20
higher secondary schools from Varanasi
city were taken randomly. Out of twenty
schools, 10 schools were taken from
government schools and 10 schools
were taken from private schools. At the
second stage, 556 students were

Table No. 1
Sampling Design
Stu. | Arts Sci. | Comm.| Total
Boys 67 99 110 276
Girls | 112 104 63 279
Total | 179 | 203 173 555
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selected randomly from sampled 20
schools according to their stream of
study. The sampling design is given in
table no.1.

Construction of Tool:

Citizenship Quality test developed and
standardized by investigator was used
in the study. Citizenship Quality test
consists 27 items. The construct
Citizenship Quality has been
operationalised as a set of 9 qualities
which are;

(i)Political interest, (ii)Participation in
communities or school affaires, (iii)Sense
of patriotism, (iv)Acceptance of authority
of those in supervisory role, (v)Peaceful
conflict resolution, (vi)Tolerance of
diversity within society, (viijKnowledge of
current events, (viii)Moral and ethical
behavior and (ix)Concern for the welfare
of others.

These dimensions were chosen
according review of the literature,
theories of citizenship quality & experts’
opinion. The tool has been developed
following all the steps included in
construction of citizenship qualities test
viz., collection of items from different
sources, preparation of items by the
experts, preparation of pilot form, pilot
study, item analysis, selection of items
for the final study. The questionnaire’s
reliability has been calculated through
Test-Retest (0.71 i.e. coefficient of
stability obtained by Pearsonian
Method) and Split-half (0.71 i.e.
coefficient of equivalence obtained by
Pearsonian Method) method and the
results confirm the instrument
reliability. The content validity of this
test was contributed to by the selection
of the items from previous studies of
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citizenship qualities and citizenship
education. The validity of the
instrument was evinced by general
agreement of the higher secondary
school social studies teachers that the
promotion of citizenship qualities in 27
items should be an objective of social
studies. Of the responses of 24 social
studies teachers to the items, 67% were
checked under ‘should be an objective,’
19 % were under ‘should not be an
objective,” and 14% were under
‘undecided.” A majority of teachers
considered every item.

Analysis and Interpretation:

The total score scores obtained by all
the subjects have been carefully
analyzed employing appropriate
statistical techniques such as mean and
standard deviation, etc. To test the
different hypotheses, the inferential
statistical technique such as 1’ test and
‘F’ ratio have been employed
appropriately. The numerical results
have been interpreted meaningfully.
Analysis and interpretation of data
related with citizenship qualities:

Table No. 2
Status of citizenship qualities among
higher secondary students

Variable |Total no.| Mean | S.D.
students

Citizenship| 555 102.18| 9.72

Quality

The above table shows the mean score
of citizenship qualities pattern of higher
secondary students is 102.18 with
standard deviation 9.72.

Table No. 3
Status of citizenship qualities
dimension among higher secondary
students

Sy Citizenship N
Qualities

Mean| S.D.

1 | Political

interest 555 (11.03 [2.10

2 |Participation
in communities
or School affairs

555(10.95 |2.39

3 |Sense of 555(11.17 |2.25

Patriotism

4 |Acceptance
of authority of
those in supe-
rvisory role

555 11.54| 2.20

5 |Peaceful
Conflict
resolution

555 (11.19 | 2.17

6 |Tolerance of
Diversity with
in society

555(11.75|2.34

7 |Knowledge
of current
events

555|11.10 | 2.32

8 |Moral and
Ethical
behavior

9 |Concern for
the welfare of

555 (11.34|2.31

555 | 12.06|2.09

others

In the present study, citizenship
qualities have been conceived a set of
nine qualities. The maximum score for
each citizenship quality was 15 and
minimum score was zero.
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Above Table no. 3 shows mean scores
of all citizenship quality dimensions
separately.

This table revealed that, the highest
mean score 12.06 has been obtained for
the quality of ‘Concern for the welfare
of others’ whereas the citizenship
quality of ‘Participation in communities
or School affairs and others’ scored
lowest with mean score 10.95. Another
citizenship quality i.e. ‘Tolerance of
diversity within society’, ‘Acceptance of
authority of those in supervisory role’,
‘Moral and ethical behavior’, ‘Peaceful
conflict resolution’, ‘Sense of
patriotism’, ‘Knowledge of current
events’ and ‘Political interest’ stand
second, third, fourth, fifth, sixth,
seventh and eighth position
respectfully.

The Table 3 shows the relative status
of citizenship qualities among higher
secondary students. It is inferred
therefore, that citizenship qualities of
‘Concern for the welfare of others’ and
‘Tolerance of diversity within society’
stand higher position than others,
whereas ‘Participation in communities
or School affairs and others’ and
‘Political interest’ stand comparatively
lower position among higher secondary
students. Other citizenship qualities i.e.
‘Acceptance of authority of those in
supervisory role’, ‘Moral and ethical
behavior’, ‘Peaceful conflict resolution’,
‘Sense of patriotism’, and ‘Knowledge of
current events’ found to be moderate.

Comparative analysis of citizenship
qualities pattern:

(i) Gender:
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Table No. 4
Citizenship qualities pattern of higher
secondary students regarding gender

Sr.| Group | N | Mean | SD [t-value
1. | Male 276( 100.49| 9.47| 4.13*
2. | Female| 279 | 103.85|9.69

*significant at 0.01 level

Table no. 4 shows that ‘4’ value (4.13)
between male and female is significant
at 0.01 level of significance. Thus, there
is significant difference in the total
citizenship qualities of two groups of
students. The higher mean score
(103.85) in favour of female students
indicates that, citizenship qualities
pattern of this group of students is more
than male students. Thus, null
hypothesis i.e. ‘There is no significant
difference in the citizenship qualities of
higher secondary students in relation
to gender’ is rejected. Therefore, we can
conclude that female students are
better in citizenship qualities than their
male counterparts.

(ii) Type of school:

Table No. 5
Citizenship qualities pattern of higher
secondary students regarding Type of

school
Sry Group | N | Mean |SD |t-value
1. | Govt. 270|99.80 |9.49| 5.76*
School
2. |Private | 285| 104.42|9.41
School

*significant at 0.01 level

Table No. 5 shows that ‘t’ value (5.76) is
significant at 0.01 level of significance.
This means that government and
private school students differ
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significantly in terms of their citizenship
qualities. The higher mean score
(103.85) in favour of Private school
students indicates that citizenship
qualities pattern of this group of
students is more than government
school students. Thus, null hypothesis
i.e. There is no significant difference in
the citizenship quality of higher
secondary students with respect to type
of school’ is rejected. Therefore, it is
concluded that private school students
are better in Citizenship Quality than
their counterparts in Government
schools.

(iii)Stream of study
TableNo. 6

Citizenship qualities pattern of higher
secondary students regarding stream

of study
Sr]Group | N | Mean |SD | F-val.
1. | Arts. 179| 101.53|10.51| 8.81*
2. |Science| 203| 104.34| 8.68
3. |Comm.| 173 |102.18]9.59

*significant at 0.01 level

Table No. 6 shows that F’ value (8.81)
is significant at 0.01 level of
significance. It means that Arts,
Commerce and Science stream
students differ significantly in terms of
their citizenship qualities. Therefore,
null hypothesis i.e. ‘There is no
significant difference in the citizenship
quality of higher secondary students
with respect to stream of study’ is
rejected.

To further validate the findings of the
study, ¢’ test was also computed to
know the difference within groups.
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Table No.7
Citizenship qualities pattern of Art
and Science stream students

Sr] Group| N | Mean| SD | t-val.

1. |Arts 179 |101.5| 10.5| 2.86*
Stream

2. |Science | 203|104.3| 8.7
Stream

*significant at 0.01 level

Table No. 7 shows that ‘t’ value between
Arts stream & Science stream is
significant even at 0.01 level of
significance. Thus, there is a significant
difference in the total citizenship
qualities of two groups of students. The
higher mean score (104.3) in favour of
science stream students indicates that
citizenship qualities pattern of this
group of students is more than Arts
stream students. Thus, null hypothesis
i.e. There is no significant difference in
the citizenship quality between Science
& Arts stream students of higher
secondary schools’ is rejected.
Therefore, we can conclude that science
stream students are better citizens than
their Arts stream counterparts.

Table No. 8
Citizenship qualities pattern of
Science & Commerce stream students

Sr] Group | N | Mean | SD |t-val.

1. |Science |203| 104.3 | 8.68 | 4.26*
Stream

2. |Commer] 173{100.3 | 9.59
Stream

*significant at 0.01 level

Table No. 8 shows that ‘t’ value (4.26)
between Science stream & Commerce
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stream is significant at 0.01 level of
significance. Thus, there is significant
difference in the total citizenship
qualities of two groups of students. The
higher mean score (104.3) in favour of
science stream students indicates that
citizenship qualities pattern of this
group of students is more than
Commerce stream students. Thus, null
hypothesis i.e. ‘There is no significant
difference in the citizenship quality
between Science & Commerce stream
students of higher secondary schools’
is rejected. Therefore, we can be
concluded that, Science stream
students are better citizens than their
Commerce stream counterparts.
Table No. 9
Citizenship qualities pattern of Art
and Commerce stream students

Sr{ Group |N |Mean | SD | t-val.

1. |Arts 179 101.5 | 10.5| 1.13*%
Stream

2. |Commer.[173|100.3 |9.59
Stream

** Non-significant at 0.01 level

Table No. 9 shows that ‘¢’ value (1.13)
between Arts stream & Commerce
stream is not significant at 0.01 level of
significance. Thus, there is no
significant difference in the citizenship
qualities of two groups of students.
Scores mentioned in the above table
indicate that the mean of Arts stream
& Commerce stream groups are having
a little difference but this difference is
not statistically significant. Hence,
based on result obtained, it is inferred
that no difference exists in the
citizenship qualities between Arts and
Commerce stream students. Therefore,
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null hypothesis i.e. ‘There is no
significant difference in the citizenship
quality between Arts & Commerce
stream students of higher secondary
schools’ is accepted. Therefore, we can
concluded that Arts stream students &
Commerce stream students are equal
status in their citizenship qualities.

Major Findings

Major findings of the study were;

* The citizenship qualities of higher
secondary students were not found
remarkable.

* Female students possess significantly
more citizenship qualities than male
counterparts.

* Private school students have higher
level of citizenship qualities as
compared to government school
students.

* Science stream students possess
signficantly high level of citizenship
qualities than Arts and Commerce
stream students.

Educational implications:

* The outcomes of the study would
explore the status of citizenship
qualities among higher secondary
students, which would be very useful
data for assessing the need of
citizenship education in a country like
India, which is largest democracy of
the world.

* This study provides support for gender
differences in qualities associated
with good citizenship in higher
secondary students. Many of the
results presented are consistent with
and can be related to those already
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evident in the schools in terms of
attainment levels that alone may be
of interest to educators.
Understanding that adolescent girls
and boys differ in their citizenship
qualities may assist educators and the

students have a number of individual
differences, which should be properly
taken care in the school, is also one
of the implications of the study.

Finally, the present study is an
attempt to advance the literature

Government to tailor volunteer
programmes.

* Looking to the large variation between
high and low scores of citizenship
qualities, teacher and all the
stakeholders have a crucial role to
play for nullifying the effect of socio
economic background of the students.
Looking to wide variation among the
students it is also concluded that
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Abstract

The present paper reports the result of the research study conducted in secondary schools
of Bilaspur district of Chhattishgarh to find out the teacher effectiveness in relation to their
life satisfaction. The descriptive study reveals significant positive relationship between
the two variables i.e. teacher effectiveness and life satisfaction, teacher effectiveness
differentials between the high and low life satisfaction groups of teachers revealed a
significant difference. The teachers with high life satisfaction are found to have higher
teacher effectiveness as compared to the teachers with low life satisfaction teachers.

Introduction

Satisfaction is a Latin word that means
to make or do enough. Satisfaction with
ones life implies contentment with or
acceptance of ones life circumstances,
or the fulfillment of ones wants and
needs for ones life as a whole.
Satisfaction also may be defined as the
fulfillment of gratification of a desire
needs, pleasure derived from such
gratification and a sources or means of
gratification. Satisfaction is a state of
mind. It is an evaluative appraisal of
something. The term refers to both
‘contentment’ and ‘enjoyment’. As such
it covers cognitive as well as affective-

appraisals. Satisfaction can be both
evanescent and stable through time Life
satisfaction is a dynamic process which
goes through out ones life and is
concerned with the social, mental and
physical environment. It is a multi
dimensional concept dressed with
mainly cognitive and affective
components. Life satisfaction can be
defined as a degree to which a person
positively evaluates the overall quality
of his/her life as-a-whole. In other
words, how much the person likes the
life he/she leads?

Life satisfaction is a dynamic process
which goes through out ones life and is

* Asst. Professor, Department of Education, Guru Ghasidas University, Bilaspur, (C.G.)
** Research Scholar,Department of Education, Guru Ghasidas University, Bilaspur. (C.G.)



42

concerned with the social, mental and
physical environment. It is a multi
dimensional concept addressed with
mainly cognitive and affective
components. Life satisfaction can be
defined as a degree to which a person
positively evaluates the overall quality
of his/her life as-a-whole. In other
words, how much the person likes the
life he/she leads? Life satisfaction can
be assessed in terms of mood,
satisfaction with relations with others
and with achieved goals, self concept
and self perceived ability to cope with
daily life situations.

Almost all aspects of one’s life affect his
satisfaction towards life positively or
negatively. Factors like health and
hygiene, economic condition, social
relationship, job condition, home and
organizational climate influence to
ones life satisfaction and these factors
are deeply interrelated and cannot be
separated easily. Chadda, (1968),
conducted a study on life satisfaction
of teachers working in government and
private schools of Delhi and found that
both male and female teachers serving
in government and public schools differ
significantly in their total life
satisfaction, while Ratton (1988),
found that there is no significant
difference in total life satisfaction of
male and female teachers working in
secondary and senior secondary public
and government schools of Kota Region
of Rajasthan. On a topic “Factors
affecting life satisfaction of teachers”
Sooch, Rajender (2009), found that
teachers, who studied in urban area
schools, are more satisfied in their lives
as compared to teachers who studied
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in rural areas schools. But other factors
like gender, level of school teaching,
subject of teaching, teaching
experience, type of school management
and marital status do not affect the life
satisfaction of school teaches. They also
found that there exists no significant
difference between male and female,
elementary and secondary and
government and private school teachers
in relation to their life satisfactions.

In educational process, a good and
effective teacher occupies a place of
tremendous importance because he is
the right person to build the nation
through the citizens. The teachers are
entrusted with the most important job
of building and improving the social
structure. Children remain under their
care in the most impressionable years
of their lives According to American
Commission, the quality of nation
depends upon the quality of its citizens.
The quality of its citizens depends, not
exclusively, but in critical measure
upon the quality of their education. The
quality of their education depends upon
the quality of teacher. Humayun Kabir
rightly said once “Without good
teachers even the best of system is
bound to fail, with good teachers, even
the defects of a system can be largely
overcome”. The teachers are the most
potential and indispensable agents for
bringing about the social change, for the
modification of behaviour and for the
building character of children. So the
importance of teachers can not be
ignored. They should be considered the
most important members of the society
and must be given respect, provided
with the best possible professional
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preparations and creating satisfactory
conditions for work, so that they remain
mentally sound to put their best of
efforts for building the nation.

Having been placed in such a pivotal
position in the whole scheme of
education, it is to be ascertained as to
what extent teacher can play his role
effectively? If teachers are working
under stressful conditions and are
dissatisfied with their lives, then there
is a very less chance of effective way of
dissemination of knowledge to the
children who are under their guidance.
The teachers will be motivated to work
only if they are satisfied with their jobs
and value patterns of the society they
live. It is observed that a satisfied
teacher contribute maximum to the
process of teaching-learning. There are
number of extrinsic as well as intrinsic
factors responsible for the teaching
effectiveness of a teacher, life
satisfaction may one of such factor.
Behera (2004) was found that there is
significantly positive relationship
between teacher effectiveness and
emotional intelligence of Junior Collage
teachers as a whole and with the
various dimensions of teacher
effectiveness. On a topic “Determinants
of teacher effectiveness” Shah, Beena
(1991), found that teachers satisfaction
with the nature of work and working
conditions, positive attitude towards
children and the job adoptability,
mental ability, professional information,
intelligence, knowledge value, and some
job motivation factors, e.g. peaceful
quality of job, livelihood, influcing
opportunity and enough leisures are
assessed as the paramount
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determinants of teacher effectiveness.
Bruening & Hoover (1991) conducted
a study on personal life factors as
related to effectiveness and satisfaction
of secondary agriculture teachers and
was found that the significant positive
relationships found between teacher
effectiveness and all of the personal life
factors. Few studies have been
conducted in this line and here it is an
investigation to find out the relationship
between the teacher effectiveness and
life satisfaction among the secondary
school teachers.

Objectives:

Objectives of the study were as follows

e To study the relationship between
teacher effectiveness and life
satisfaction.

e To compare the teacher effectiveness
of secondary school teachers having
high and low life satisfaction.

Hypothesis:

e There will be no significant coefficient
of correlation between teacher
effectiveness and life satisfaction as
a whole.

e There will be no significant coefficient
of correlation between various
dimensions of teacher effectiveness
and life satisfaction.

e There will be no significant difference
between high and low life satisfaction
teachers on their teacher
effectiveness.

e There will be no significant difference
between high and low life satisfaction
teachers on their various dimensions
of teacher effectiveness.
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Methodology:
As the present study intends to
determine the effectiveness of

secondary school teachers in Bilaspur
district of Chhattishgarh as well as its
relationship with the variable namely
Life Satisfaction, so suitable method is
required to complete this part of the
research work. Looking at the nature
of the study and variables in hand,
descriptive survey method was adopted
in this study.

Population and Sample

Teachers of government and private
secondary schools, situated in both
rural and urban areas of Bilaspur
District were taken as population of the
present study.

To draw the sample at first a total 10
Secondary Schools, in which five
government and five private schools
were selected randomly. For following
the principles of proportionate stratified
random sampling technique, maximum
of 10 teachers out of total number of
teachers from each government and
private school selected randomly. In
this way a total of 100 teachers (50 from
government and 50 from private
schools) are sample of the present
study.

Tools of the Study:

Teacher Effectiveness Scale: this scale
was developed and standardised by
Kumar and Mutha (1974). It contains a
total of 69 items, in positively worded
and presented through five point likert
type scale. These items are distributed
in the following teaching behaviour
categories :-(i) information source,
(ii) motivation, (iii) disciplinarian,
(iv) advisor and guide, (v) relationship
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with pupil, (vi) teaching skill,

(vii) co-curricular activities,
(viii) professional knowledge, (ix) class-
room management, (x) Personality
characteristics.

Life Satisfaction Scale:

Keeping in view of the feasibility of the
scale Life Satisfaction Scale developed
and standardised by Singh and Joseph
(2009) was used for the study. This scale
measure life satisfaction on the basis
of following dimensions of life (i) Taking
pleasure in every day activities (ii)
Considering life meaningful (iii) Holding
a positive self- image (iv) Having a happy
and optimistic outlook (v) Felling
success in achieving goals. This scale
contains 35 positively worded items.
Administration of tools and collection
of data:

Before administrating the tools on the
sample teachers, proper instructions
were given to each teacher. The test
booklets were given to them and
requested to fill these booklets in proper
time limit. After completion of the work,
test booklets were collected and
processed for scoring and analysis

Statistical techniques used:

e In order to find out relationship
between the variables, viz, teacher
effectiveness and life satisfaction of
teachers with respect to the total
sample and dimension wise, the
correlation (product moment
coefficient of correlation technique)
was used.

e To find out the differences between
teacher effectiveness of high and low
life satisfaction teachers, thet’ test
was used.
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Table 1
Coefficient of Correlation between
teacher Effectiveness and
Life Satisfaction

Variable N df| r Sign.
Level
Teacher 100 | 98|+0.23 | Signi-
Effectiveness ficant
Life 100 at .05
Satisfaction level
Table-1 indicates that the calculated

coefficient of correlation for teacher
effectiveness and life satisfaction of
secondary school teachers is +0.23,
where as tabulated coefficient of
correlation for df 98, is (.196) at 0.05
level. Thus null hypothesis is rejected.
Therefore it can be concluded that
teacher effectiveness and life
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satisfaction of secondary schools
teachers are positively correlated. In
other words it can be said that teacher
effectiveness is closely associated with
the life satisfaction of teachers.

It can be observed from Table 2 that
coefficient of correlation between
Motivation, Co curricular activities,
Relationship with pupils, fellow
teachers, principles and parent’s and
Advisor and Guide dimension of
Teacher Effectiveness and Life
Satisfaction of teachers are .264,
.332,.30 and .40 respectively, which are
significant at .01 level. These indicate
that there is a significant positive
relationship between Motivation, Co
curricular activities, Relationships with
pupils, fellow teachers, principles and

Table 2
Coefficient of Correlation between Various Dimensions of Teacher
Effectiveness and Life Satisfaction of teachers

Sr Variable N df | Coefficient of Levels of
Correlation Sign.
1. | Information source 100 98 .052 NS
2. | Motivation 100 98 .264 S. at .01 level
3. | Teaching skills 100 98 -.01 NS
4. | Cocurricular activities 100 98 .332 . at .01 level
5. | Professional knowledge 100 98 .180 NS
6. | Class-room Management 100 98 .025 NS
7. | Relationship with pupils, 100 98 .30 . at .01 level
Fellow teachers, principles
and parents
8. | Advisor and Guide 100 98 .40 .at .01 level
9. | Disciplinarian 100 98 -.23 NS
10.| Personality Characteristics 100 98 .12 NS
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parents Advisor and Guide dimensions
of Teacher Effectiveness and Life
Satisfaction. So far the other
dimensions of teacher effectiveness are
concerned, it is observed that
Information source, Teaching skills,
Professional knowledge, Classroom
management, Disciplinarian and
Personality Characteristics dimensions
of Teacher Effectiveness and Life
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Satisfaction are .052,-.01,.180,.025 ,-
.23 and .12 respectively, which are not
significant at even .05 level. This shows
that, there is no significant relationship
between Information source, Teaching
skills, Professional knowledge,
Classroom management, Disciplinarian
and Personality Characteristics
dimensions of Teacher Effectiveness
and Life Satisfaction.

Table 3
Comparison between the Mean Teacher Effectiveness Scores of High and Low
Life Satisfaction Groups of Teachers

Variable Groups N Mean SEd ‘t’Value Sign.

Levels

Overall Teacher | High 27 304.56 Signi.

Effectiveness Low 27 290.04 4.21 3.45 at 0.01
Table- 4

Comparison between the Mean scores on Different Dimensions of Teacher
Effectiveness Scores of High and Low Life Satisfaction Groups of Teachers

Sr Dimensions MeanScores of SEd ‘t’ Signifi.
Life Satisfation Value | Level
High | Low
1. | Information source 18.04 | 17.67 .46 .80 NS
2. | Motivation 17.56 | 16.50 .45 2.36 .05
3. | Teaching skills 30.56 | 29.93 .76 .83 NS
4. | Cocurricular activities 13.33 | 12.22 .32 3.47 .01
S. | Professional knowledge 26.63 | 25.37 77 1.68 NS
6. | Class-room Management 17.33 | 17.04 .46 .63 NS
7. | Relationship with pupils, 48.73 | 42.52 2.0 3.09 .01
Fellow teachers, principles
and parents
8. | Advisor and Guide 34.30 | 33.78 .94 .55 NS
9. | Disciplinarian 45.44 | 42.82 1.0 2.64 .05
10| Personality Characteristics | 53.20 | 51.74 1.1 1.33 NS
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Table 4 reveals that the mean scores of
different dimensions of teacher
effectiveness between high and low
group of life satisfaction of teachers on
Co-curricular activities (13.33 and
12.22); Relationship with pupils, fellow
teachers, principals and parents (48.70
and 42.52). The‘t’ value for these
dimensions have come out to be 3.47
and 3.09 respectively.

These are significant at .01 levels of
significance. Further, the mean scores
on Motivation and Disciplinarian
dimension of Teacher effectiveness of
High and Low Life Satisfaction groups
of teachers are found to be 17.56 and
16.50 and 45.44 and 42.80 respectively.
The calculated comes out to be 2.36 and
2.64 respectively. These are significant
at .05 levels. This means that the High
and Low Life Satisfaction groups of
teachers are found to differ significantly
with respect to these dimensions of
Teacher Effectiveness. It can be further
observed from table 4 that the High Life
Satisfaction groups of teachers have
obtained higher mean scores on these
dimensions of Teacher Effectiveness
than the Low Life Satisfaction group of
Teachers.

It can be seen from table 4 that the
mean scores on Information source,
Teaching skills, Professional
knowledge, Class-room Management,
Advisor and Guide and Personality
Characteristics dimension of High and
Low Life Satisfaction groups of teachers
are 18.04 and 17.67, 30.56 and 29.93,
26.63 and 25.37, 17.33 and17.04,
34.30 and 33.78 and 53.20 and 51.74
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respectively. The‘t’ value come out to be
.80, .83, 1.68, .63, .55 and 1.33
respectively. These are not significant
even at the lowest acceptable level of
significance, i.e. .05 level. Therefore, it
can be safely said that the High and Low
Life Satisfaction groups of teachers do
not differ significantly with respect to
the Information source, Teaching skills,
Professional knowledge, Class-room
Management, Advisor and Guide and
Personality Characteristics dimensions
of Teacher Effectiveness.

Major Findings

1. Teacher effectiveness and life
satisfaction of secondary schools
teachers are positively correlated.

2. There is a significant positive
relationship between Motivation, Co
curricular activities, Relationships with
pupils, fellow teachers, principles and
parents Advisor and Guide dimensions
of Teacher Effectiveness and Life
Satisfaction.

3. There is no significant relationship
between Information source, Teaching

skills, Professional knowledge,
Classroom management,
Disciplinarian and Personality

Characteristics dimensions of Teacher
Effectiveness and Life Satisfaction.

4. High and Low Life Satisfaction groups
of teachers are found to differ
significantly with respect to Co-
curricular activities, Relationship with
pupils, fellow teachers, principals and
parents, Motivation and Disciplinarian
dimensions of Teacher Effectiveness.
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5. High and Low Life Satisfaction groups knowledge, Class-room Management,
of teachers do not differ significantly = Advisor and Guide and Personality
with respect to the Information source, Characteristics dimensions of Teacher
Teaching  skills, Professional Effectiveness.
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Teachers Burnout : Symptoms and Prevention
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Abstract

Teachers play an important role in the education of children. Without teachers it is hard to
imagine how cultural and intellectual knowledge could be passed on to next generation.
The work of a teacher is physically and mentally challenging. A teacher spends a lot of
energy in his daily chores in the classroom coupled with his personal and family
commitments. This trend, which is a routine for a teacher forwards a lot of strain and stress
to them.

Symptoms of stress in teachers can include anxiety and frustration, impaired performance,
and ruptured interpersonal relationships at work and home which is known as burnout.
Burnout results from the chronic perception that one is unable to cope with daily life

demands. Prevention of burnout may be the useful remedy to it.

Teachers Burnout

Teachers play an important role in the
education of children. Without teachers
it is hard to imagine how cultural and
intellectual knowledge could be passed
on to a next generation. The work of a
teacher is physically and mentally
challenging. A teacher needs to use a
lot of energy in his daily chores in the
classroom coupled with his personal
and family commitments. This trend,
which is a routine for a teacher forwards
a lot of stain and stress to them.

Some of the work stresses teachers
more today are caused by changes
(Burke & Richardsen, 1996), or strain
from work overload (Schaufeli & Boonk,
1992) or difficulties in managing pupils
(Emmer & Hickman, 1991; Brovwers of
Tomic, 1999). Blasé (1982) identified
burnout as one type of chronic response
to the cumulative, long-term negative
impact of work stresses.

Burnout is generally defined as a state
of physical, emotional and mental
exhaustion that results from long term
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involvement in work situations that are
emotionally taxing. Burnout consists of
emotional exhaustion, depersona-
lization and personal accomplishment.
Emotional exhaustion is defined as
feeling of ©being emotionally
overextended; Depersonalization refers
to an indifferent or distant attitude
towards people one works with or for;
Personal accomplishment refers to
satisfaction with past and present
accomplishments (Burke, Greenglass &
Schwarzer, 1996; Freuden Berger,
1974; Glass & Mcknight, 1996;
Greenglass, 2001; Maslach & Jackson,
1981). Burned out teachers are not able
to perform their job properly any longer.
So it is obvious that burnout is found
to be related to negative outcomes for
the individual teachers (mental and
physical disorders, lack of satisfaction
doubt of personal capabilities,
diminished level of self-efficacy), the
school organization lack of continuation
in the educational process of students,
teacher absence through ill-ness,
difficulties in finding adequate
replacements), and society in general
(level of education, disablement
insurance benefits), ( Burke &
Richardsen, 1996; Burkeetal, 1996; Van
Dierendonck, Schaufeli & Buunk,
1998).

Symptoms of Burnout
There are several symptoms of burnout.
they are-

a) Fatigue: a state where an individual
gets tired easily. The individual has less
energy in him to the extent that he can
not do much in terms of physical work.
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b) Irritability: A burnout person gets
irritated quite easily with the least
provocation and acts wild at times.

c) Anxiety: This is another symptom of
burnout. It is vague fear. A burnout
person feels that something is going to
happen to him at anytime. This makes
him to apply a lot of defense
mechanisms.

d) Headache: A burnout teacher
experience frequent headaches and this
may lead to loss of appetite and sleep
disturbances. This aggravates the
already worsened condition of the
teacher.

e) Loss of confidence: This also leads
to loss of feeling of self-worth, loss of
goals or optimism.

f) Other symptoms include a feeling of
boredom, and anger. This can result in
tearfulness. Accompanying these are
other symptoms like difficulty in
concentrating, impulsivity, physical
illness, loss of sexual desires and finally
deciding to quit the job or doing
something to get fired.

Prevention of Burnout

Albee (2000), one of the pioneers of
prevention research, points out that, “It
is accepted public health doctrine that
no disease or disorder has ever been
treated out of existence” (p.847).

It is far better if the roots of teacher
burnout are identified and eliminated
before the syndrome develops, rather
than treating it after it has been made.
There are three levels of prevention
interventions:

(a) Primary prevention- where the goal
is to reduce the incidence of new cases
of burnout,
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(b) Secondary prevention, where the
goal is early identification and
treatment of symptoms before they turn
into a full-blown disorder, and

(c) Tertiary prevention, where persons
who have recently suffered a disorder
receive some type of intervention to
prevent relapse (Conyne, 1991). Such
preventative interventions may either
be done at the organizational level, with
changes in the school environment, or
at the individual level, in which the goal
is to strengthen teachers’ resources for
resisting stress.

Primary Prevention of Teacher
Burnout

Organizational practices that prevent
teacher burnout are generally those
that allow teachers some control over
their daily challenges. At the individual
level, self-efficacy and the ability to
maintain perspective with regard to
daily events have been described as
“anxiety-buffers” (Greenberg, 1999). At
the institutional level, other factors may
help mitigate teacher stress. Chris
Kyriacou (2001), who draws from an
Education Service Advisory Report
(1998), offers the following advice for
schools:

¢ Consult with teachers on matter, such
as curriculum development or
instructional planning, which directly
impact their classrooms.

e Provide adequate resources and
facilities to support teachers in
instructional practice.

e Provide clear job descriptions and
expectations in an effort to address
role ambiguity and conflict.
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e Establish and maintain open lines of
communication between teachers and
administrators to provide
administrative support and
performance feedback that may act as
a buffer against stress.

e Allow for and encourage professional
development activities such as
mentoring and networking, which
may engender a sense of
accomplishment and a more fully
developed professional identity for
teachers.

Secondary Prevention of Teachers

Burnout

Efforts at secondary prevention focus

primarily on early detection of problems

before they emerge as full-blown
disorders. Symptoms of teacher stress
as contributing to burnout may take

many forms (Brown & Ralph, 1998).

Studies by several researchers (C.f.,

Brown & Ralph, 1998; Hinton &

Rotheiler, 1998; Kyriacou, 2001;

Troman & Woods, 2001), report the

following as early symptoms of teacher

stress and burnout:

e Feeling like not going to work or
actually missing days.

e Having difficulty in concentrating on
tasks.

¢ Feeling overwhelmed by the workload
and having a related sense of
inadequacy to the tasks given to them.

e Withdrawing from colleagues or
engaging in conflictual relationships
with co-workers.

e Having a general feeling of irritation
regarding school.

e Experiencing insomnia, digestive
disorders, headaches, and heart
palpitations.
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e Incapacitation and an inability to
function professionally in severe
instances.

Tertiary Prevention—Ameliorating
Burnout Symptoms

Once teacher burnout has occurred, a
decision must be made as to whether
the teacher can or is willing to continue
their work. Troman and Woods (2001)
acknowledge that a series of stressful
events or a single major event may lead
teachers to make what they term ‘pivotal
decisions.” Although teachers go
through may such events over the
course of a career, the teachers
interviewed by Troman and Woods
rarely viewed decisions made in
response to high levels of stress as
transformative in the positive sense.
Personal factors also figure into a
teacher’s decision to stay in a school,
with the current labor market, personal
financial and family obligations, and
years in the field all being instrumental
in the decision making process. In hard
economic times, teachers may stay with
the relatively stable profession of
teaching due to a lack of outside
possibilities for a career change. The
promise of retirement benefits that
increase with added years of service is
a draw to teachers who have already
accumulated more than a few years of
service.

In looking at teachers and stress,
Troman and Woods (2001) used
interviews and observational data
collected from teachers at The
Gladstone Primary School and from
teachers who had left the school in the
aftermath of Gladstone being

EDUSEARCH -ISSN:0976 - 1160 Vol.2 No. 1 Apr. 2011

designated as poorly performing during
an accreditation inspection. Interviews
were analyzed using theme analysis and
the constant comparative method. Data
gathered suggests that teachers
generally fall into three categories when
reacting to stress and burnout. Some
teachers simply end their careers as
professional educators. Others seek
relief from stress by “downshifting:”
taking a less prestigious or demanding
role, redefining their job as a part time
instructor, or by having previously held
duties assigned to other teachers. Some
teachers choose to reframe their sense
of identity as educators; for these
teachers, this may involve developing
outside interests, placing more
emphasis on family and friends or
relocating to a more favorable school
environment.

Conclusion

Burnout results from the chronic
perception that one is unable to cope
with daily life demands. Given that
teachers must face a classroom full of
students every day, negotiate
potentially stressful interactions with
parents, administrators, counselors,
and other teachers, contend with
relatively low pay and shrinking school
budgets, and ensure students meet
increasingly strict standards of
accountability, it is no wonder many
experience a form of burnout at some
point in their careers. Efforts at primary
prevention, in which teachers’ jobs are
modified to give them more control over
their environment and more resources
for coping with the demands of being
an educator, are preferable over
secondary or tertiary interventions that
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occur after burnout symptoms have can be useful in helping teachers
surfaced. However, research reviewed contend with an occupation that puts
here indicates each type of prevention them at risk for burnout.
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Abstract

Teaching for understanding means helping students to get the habit of thinking
mathematically, solving problems scientifically, reasoning historically, seeing artistically,
reading critically and communicating clearly. If these habits are to be acquired, educators
need not to incorporate into their lessons. Critical thinking may be stressed when pupils
separate facts from opinions, fantasy from reality, relevant from irrelevant, as well as
accurate from inaccurate information. However, it has been found that school teachers
generally do not make effective use of necessary teaching skills in the classroom situation.
It is evidenced from the studies conducted by (Misra 1968, Pilli 1914, Khajuria 1981, Panday
1981 and Kumar 1982). Now the part of the teacher roles is fostering critical thinking skills
abilities for building understanding of the concepts, skills and processes of the various
disciplines and their methods for constructing and evaluating knowledge.

Introduction

Teaching for understanding means
helping students to get the habit of
thinking mathematically, solving
problems scientifically, reasoning
historically, seeing artistically, reading
critically and communicating clearly. If
these habits are to be acquired,
educators need to incorporate them
into their lessons. Systematically
designed instruction can greatly affect

individual human development. Hence;
there is a great need for designing
instruction to foster achievement in
mathematics at secondary level.

The process of designing instruction is
nothing but developing a package. The
various steps in the procedure of
designing and executing the experiment
are summarized in the following
headings;
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The cognitive psychologists describe the
critical thinking skills components in
different orders. The first one is lower
order critical thinking skills and the
second one is higher order critical
thinking skills. Across subject areas
and levels, educational research has
identified several discrete skills related
to an overall ability for critical thinking.
These are:

e Finding analogies and other kinds of
relationships between pieces of
information.

e Determining the relevance and validity
of information that could be used for
structuring and solving problems.

e Finding and evaluating solutions or
alternative ways of treating problems.

Crtitical Thinking Skills

Keeping all above mentioned points in

view, the researcher identified the

several critical thinking skills

components that are used in different

discipline and suggested by Crump,

Paul, Binker, Terray and Appalagate. In

this study researcher selected higher

order critical thinking skills

components that come under the

objectives of Analysis, Synthesis and

Evaluation. They are;

* Distinguishing relevant from irrelevant
information,

* Unstated assumptions,

* Recognizing the logical inconsistencies
in a line of reasoning,

* Problem solving,

* Formulating hypothesis,

* Making inference,

* Making decisions,

* Thinking Independently,
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* Developing confidence in reason,

* Comparing analogous situations,

* Questioning deeply,

* Making interdisciplinary connection.
Finally, the researcher selected more
suitable components which can be
fitted well under each sub unit. In the
present study the researcher selected
five higher order critical thinking skills
(HOCTS) components under analysis,
synthesis and evaluation objectives to
develop package ICTS for teaching
mathematics, keeping in view, the
nature and objective of mathematics.
The description of the selected critical
thinking skills components are as
follows;

Component 1:
Distinguishing relevant from
irrelevant information

A specific matter in hand where there
is a considerable amount of information
given for identifying the elements of the
problem to decide whether something
is related or unrelated in the matter.

Rule: Deciding whether the information

related or unrelated to the topic.

Example: Rekha defines the polygon

using the following properties.

Question - Which of the follwing are

suitable and not suitable to define

polygon?

¢ A closed figure.

e Line segments are coplanar and non-
collinear.

e Bounded by two line segments only

e Line segments are non-coplanar and
collinear.

e Line segments intersect each other at
their end points.
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Answer-(Relevant):

A closed figure, Line segments are
coplanar and non-collinear and Line
segments intersect each other at their
end points

Answer-(Irrelevant):

Bounded by two line segments only and
Line segments are non-coplanar and
collinear.

Component 2:

Unstated Assumptions

An assumption is something we take for
granted or presuppose. Usually it is
something we previously learned and
do not question. It is part of our system
of beliefs. We assume our beliefs to be
true and use them to interpret the
result.

Rule: A statement or problem that is
assumed to be true and from which a
conclusion can be drawn or something
taken to be true without proof.

Example: Gopi having three sets S,
T&R then he finds out A= (SUT) UR and
B=SU (TUR) by using the following data.

Sr S T R

1 2,3,6 | 1,7,9 | 1,8,9
2 2,3,5|2,3,6 | 47,09
3 4,6,8 | 6,89 | 2,37

What inference he can draw between
the sets A&B?

Answer:
Elements of the set A is equal to the

elements of the set B

i.e. A=B or (SUT) UR =SU (TUR)

Component 3:

Making inference:

An inference is a step of the mind, an
intellectual act by which one concludes
that something is true in the light of
something else being true, or seeming
to be true.

Rule: On the basis of given subject
matter the different set of examples to
draw conclusion for the concept, rule,
statement etc. Inferences can be
accurate or inaccurate, logical or
illogical, justified or unjustified.

Example: Manu wanted to prove
logically that the diagonal AC bisects
the parallelogram ABCD into two
congruent triangles.

D I I C

A

Question : What is the assumption that
he can prove it?

Answer: Opposite sides of the
parallelogram are equal. AC is
common and then AABC = A ADC as
per SSS postulate.

Component 4

Formulating hypothesis:

After understanding the nature of the
problem and collecting all relevant
information, one may sort some
cognitive activities or ideas to think out
the various solutions to the problem.
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Rule: On the basis of information
predicting the possible conclusions to
arrive a generalization.

Example: Shilpa identified the
HCF&LCM of monomials and recorded
them in a table given below. What
relationships she can predict between
HCF&LCM?

Monomials | Factors |HCF | LCM
2,3 1 1 6
Sa, 10a? 1,2,5,a,a? | 5a 10a2

(ath),(atb)? |(atb), (at+b)| (at+b) | (atb)?

Answer: HCF divides the LCM exactly
and remainder is equal to zero

Component 5

Problem solving:

In a given problem, identifying the
elements of the problem, what they have
given and following the problem solving
procedure or a realistic understanding
of situation on the basis of data given
in the problem.

Rule: Identifying the elements in the
problem and solving by using the
procedure.

Example: A farmer wants his cow to
graze part of a field. So the cow is tied
to fixed point by a 3meter rope. Find
the following,

e What area of the field can the cow
graze?

e What is the increase in the grazed area
if the rope is lengthened to Smeter?

Answer: By using formula A= m[r?
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Conclusion

Development of the package of critical
thinking skills uses the sub units of
selected units from all the branches of
mathematics. The researcher has
identified different sub units which
come under all the three branches of
ninth standard mathematics as per the
components of critical thinking skills.
Each sub unit usually contains two
parts namely; description part and
exercise part.

The description part contains an
instructional episode or a problem,
whereas the exercise part contains Yes
or No type questions seeking reasoning
along with short type of questions. For
exercise part researcher prepared the
activity sheet for the entire sub
programme. The formative and
summative evaluation procedures were
followed in this package. Activity sheets
were given for formative evaluation at
the end of each programme. Unit tests
were given at the end of every unit for
summative evaluation.

A few sub units were tried out on a small
group of ninth standard students. As
per the opinion of guide and experts and
also feedback obtained from the
students programmes were further
modified. The try-out also helped the
researcher to structure the programme
in terms instruction, time schedule,
description and evaluation. Thus, all the
sub programmes of ICTS were refined
based on the feedback from the try-out
and pilot study. Thus, the integrated
critical thinking skills package in
mathematics was developed and
implemented.
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Abstract

Job satisfaction is a primary requisite for any successful teaching learning process. It is a
complex phenomenon involving various personal, institutional and social aspects. If the
teachers attain adequate job satisfaction, they will be in a position to fulfill the educational
objectives and national goals. The focus of the study was to study the job satisfaction of
teacher educators who mould the future teachers towards the work culture of their
institutions. Job satisfaction scale was administered to a sample of 120 teachers from
fourteen colleges of Mysore city. Analysis revealed 1) There is no significant difference in
the job satisfaction of the teacher educators with respect to gender and Length of service.
2) The teacher educators working in Aided institutions were highly satisfied in their job
than the teach educators of Unaided and government institutions.

Introduction

The quality of a nation depends upon
the quality of its citizens. The quality of
the citizens rests upon the quality of
their education. The quality of their
education depends upon the compe-
tence, dedication and quality of school
teachers, it is not brick and mortar of
the classroom, but the dialogues
rapport and interactions supported by
deeds, between the learners and the
teachers, all the time developing within
its four walls can make or mar the
destiny of the youngsters and in turn
that of the nation.

The trend of the studies done on
concepts professional development and
job satisfaction shows that numerous
studies have been done on these topics
in the western countries but a little
emphasis has been given to such
studies in India, that too especially with
teacher educators.

Studies done on job satisfaction are
mostly centered towards school
teachers Jha (1986). Employee
satisfaction is supremely important in
an organization because it is what
productivity depends on (Wagner &

* Lecturer, Amrita School of Education, Mysore (Karnataka)
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Gooding 1987; Wright & Crapanzano
1997). If the employees are satisfied
they would produce superior quality
performance in optimal time and lead
to growing profits. Satisfied employees
are also more likely to be creative and
innovative and come up with
breakthroughs that allow an institution
to grow and change positively with time
and changing market conditions.
Teachers’ job satisfaction is one of the
key factors in institutional dynamics
and is generally considered to be
primary dependent variable in terms of
which effectiveness of an organization’s
human resource is evaluated.
Concept of Job satisfaction

Job satisfaction describes, how content
an individual with his or her job. The
happier people are within their job, the
more satisfied they are said to be. Job
satisfaction has been defined as a
pleasurable emotional state resulting
from the appraisal of one’s job; an
affective reaction to one’s job; and an
attitude towards one’s job. Job
satisfaction is not the same as
motivation, although it is clearly linked.
Job design aims to enhance job
satisfaction and performance; methods
include job rotation, job enlargement
and job enrichment. Other influences
on satisfaction include the management
style and culture, employee
involvement, empowerment and
autonomous work position. Job
satisfaction is a very important attribute
which is frequently measured by
organizations.

Factors associated with Job
satisfaction of Teacher educators:
Intrinsic Factors: Intrinsic satisfaction
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to the teachers can come f{rom
classroom activities. Daily interactions
with students inform teachers’ feelings
about whether or not students have
learned something as a result of their
teaching. Student characteristics and
perceptions of teacher control over the
classroom environment also are
intrinsic factors affecting teacher
satisfaction (Lee, Dedrick and Smith,
1991). Intrinsic factors play a significant
role in motivating individuals to enter
the teaching profession because they
enjoy teaching and want to work with
young people.

Extrinsic Factors: A variety of extrinsic
factors have been associated with
teacher satisfaction, including salary,
perceived support from administrators,
school safety, and availability of school
resources, among others (Bobbit et al,
1994). However, while intrinsic forces
may motivate people to become
teachers, extrinsic conditions can
influence their job satisfaction and their
desire to remain in teaching throughout
their career.

Demographic Factors: Similar to
professionals in other occupations, job
satisfaction in teachers has been related
to demographic variables including age,
education, marital status and gender.

Research Gap

The literature reviewed provided a
piecemeal account of various
dimensions of job satisfaction (JS). But
very few studies have been done on job
satisfaction of teacher educators who
train the future teachers. Therefore, the
present study takes into account the job
satisfaction of teacher educators of
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B.Ed. colleges coming under the ambit
of University of Mysore, Mysore.
Objectives of the study

1. To study the level of job satisfaction
among the teacher educators of
University of Mysore.

2. To study the significant difference in
the job satisfaction among the teacher
educators with respect to their

a. Gender b. Locale
c. Type of institution

Hypotheses of the study:

1. Teacher educators of University of
Mysore have highly satisfied in their
job.

2. There is no significant difference in
the job satisfaction of teacher
educators with respect to their

a. Gender b. Locale
c. Type of institution

Research method:

A survey method has been employed
in the present study.

Subjects:

Teacher educators working in 14 B.Ed.

Colleges (one Government, three Aided

and ten unaided ) coming under the

ambit of University of Mysore have been
selected as respondents for the sample.

The table 1 shows the details of

sampling

Table 1:

Sample for the study
Type of Novice |Experi |[Total
institut enced
ion Ma.| Fe.| Ma.| Fe.
Govt. 0 0 8| 8 | 16
Aided 2 2 1111 | 26
Unaided 19 | 14| 27 |18 78
Total 21 |16 |46 |37 | 120

enced
institution
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Selected sample of 120 teacher
educators include 37 novice and 83
experienced teachers. Among them 67
male and 53 female teacher educators
were present. Sample has 16 teacher
educators from government, 26 from
aided and 78 from unaided teacher
education institutions.
Instrumentation

Teachers job satisfaction scale

This scale is prepared by Dr. Y. Mughal,
I S Mahar and D. Bhatia. The Likert
technique is adopted in the scale.
About fifty four statements (32
favourable and 22 unfavourable
statements) reflecting the sense job
satisfaction of a teacher educator has
in his profession. Each statement is
followed by 4 possible responses of
agree, viz., strongly Agree (SA), Agree
(A), Un decided (UD) Disagree (DA), and
Strongly Disagree (SD), encircling any
one of the five modes of responses
accordingly. For positive statements,
the scoring would be 4, 3, 0, 2, 1 and
for negative statements 1, 2, 0, 3, 4 to
SA, A, UD, DA, SDA.

Procedure for Data Collection

Data for the study was collected by
administering the Job satisfaction scale
to the selected sample by the
investigator. The obtained data with
respect to different back ground
variables were tabulated and subjected
to statistical analysis employing
approximate statistical techniques.

Analysis and Interpretation of data
Frequencies and percentage of levels of
job satisfaction of teacher educators
were calculated and tabulated
hereunder.
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Table 2:
Frequency & percentage of Job
satisfaction of teacher educators

Job satisfaction| Frequency| %
High 40 33.3
Moderate 79 65.8
Low 1 0.8
Total 120 100

Among the 120 teacher educators,
40(33.3%) were highly satisfied with
their job. Where as 79 of them shown
moderate job satisfaction and only one
teacher educator expressed low satis-
faction towards the job. It is understood
that majority of the teacher educators
have expressed a moderate job satis-
faction

Thetableno. 3 shows that only one male
teacher from government college found
to possess less satisfaction in his job.
Out of 26 teacher educators from un-
aided institutions, 12 of them indicated
a high job satisfaction and 14 of them
with moderate satisfaction. Majority (51
out of 78) of the teacher educators work-
ing in Un aided colleges were found to
have moderate job satisfaction.
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Table 4:
Frequency of levels of Job
satisfaction in male and female
teacher educators

Gender Levels of Total
Job satisfaction
High | Moderate| Low
Male 23 43 1 67
Female| 17 36 0 353
Total 40 79 1 120

Out of 67 male and 53 female teacher
educators, twenty three male and
seventeen female teacher educators
have shown high job satisfaction and
forty three and thirty six male and
female teacher educators respectively
found to have moderate job satisfaction
and only one male teacher educator was
poorly satisfied in his job.

To study the gender wise significance
of difference, student t test was
employed and the results of the analysis
are tabulated below:

The mean scores obtained by the male
and female teacher educators on Job
satisfaction scale is 133.37 and 134.74
respectively. The t value is 0.35 which

Table 3:
Frequency and percentage of Job satisfaction of teacher educators

Type of Level of Job satisfaction Total
institution High Moderate Low
Male| Female | Malel Female Male | Female
Government 2 0 6 8 1 0 16
Aided ) 7 8 6 0 0 26
Unaided 16 10 29 22 0 0 78
Total 23 17 43 36 1 0 120
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Table 5:
Mean, SD and t-value of Job
satisfaction of Male and female
teacher educators

Gender | N | Mean |S.D.| t- Sig.

value| Le.
Male 67|133.37|21.9/0.35 |[NS
Female |53 |134.74 |20.2

is not significant. Thus there is no
significant difference in the perceptions
of male and female teacher educators
in their job satisfaction.

Table 6:
Frequency of job satisfaction of
Novice and Experienced teacher

educators
Length Levels of Total
of Job satisfaction
service| High| Moderate| Low
Novice | 10 26 1 37
Experi.| 30 33 0 83
Total 40 79 1 120

Out of 40 teacher educators who were
found to be highly satisfied, thirty of
them were experienced and remaining
ten of the teacher educators were
novice. 53 and 26 experienced and
novice teacher educators were found to
be moderately satisfied in their job. 66
out them were experienced and 27 were
novice teacher educators. Out of 120
teacher educators, only one novice male
teacher educator working in
Government institution has shown low
job satisfaction.

From the table no. 7 it is clear that there
is no significant difference in the Job
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Table 7:

Mean, SD and t-value of Job
satisfaction of Novice and
Experienced teacher educators
Gender |[N | Mean | S.D.| t- Sig.

value| Le.
Novice |37 [132.5 |20.6|0.52 [NS
Experi. | 83| 134.5 |21.4

satisfaction of novice and experienced
teachers as the t value (0.515) which is
not significant. It means irrespective
number of years of teaching experience
majority of them show moderate to high
job satisfaction.

Table 8:
Frequency and percentage of Job
satisfaction of teacher educators
working in different type of colleges

Type Levels of Total
of Job satisfaction

Institu.| High | Moderate | Low

Govt. 02 14 0 16

Aided 12 14 0 26

Un-Aid | 26 51 1 78

Total 40 79 1 |120

Out of 40 teacher educators who were
highly satisfied with their job, 2 are from
government, 12 from aided and 26 from
unaided institutions. Where as 79
teacher educators shown a moderate
job satisfaction, out of them fourteen,
fourteen and fifty one teacher educators
were from government, aided and un
aided institutions respectively. Only one
teacher educator from government
institution indicated low job
satisfaction.



64

Table 9:
Descriptive statistics of Type of
institution of teacher educators and
their job satisfaction

Type of N Mean S.D.

Institution

Government 16 | 123.50 |13.54

Aided 26 | 141.00 |23.51

Unaided 78 | 133.78 |20.79

Total 120 | 133.98 |21.08
Table 10:

Results of ANOVA for job
satisfaction and type of institution
where teacher educators are

working
Source | SS df | MS |F |Sig
of
variance
Between |3041.6 2 1 1520.8(3.57 |sig.
groups p<
Within [49849.3|117|426.06 .03
groups
Total 52890.9]119

Table 9 indicates a slight difference in
the mean scores i.e. mean score
obtained by the teacher educators
working in Aided institutions (141.00)
is greater than that of Unaided (133.78)
and Government (125.50) institutions.
This is difference is found to be
significant as the F value (3.569)
significant at 0.03 level.

Major Findings of the Study:

* There is no significant difference in
the job satisfaction of the teacher
educators with respect to gender and
Length of service.
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* The teacher educators working in
Aided institutions were highly
satisfied in their job than the teach
educators of Unaided and government
institutions.

Educational Implications:
Efficient and Competent teachers are
required in every educational
institution so as to increase the
effectiveness of the institution.
Organizational authorities should
identify the ways and means through
which teachers can be provided with
facilitating work environment which will
influence their work and also
commitment towards teaching.
Satisfaction from the job is necessary
for full devotion and commitment of
teachers towards the profession.
Majority of teachers showed moderate
job satisfaction this might be because
the teachers may not be content with
the salary, may not have a cordial
relationship with the staff, head of the
institution & parents, also, the teachers
may not have a good report with the
students which may also contribute to
the failure of job satisfaction of the
teachers. The job satisfaction has 5
components such as economic
sufficiency, Social status, Professional
growth, Personal contentment and
Interpersonal cooperativeness and any
teacher who lack in any of the
component may also lack in job-
satisfaction.
Thus this result gives enormous scope
for the improvement of teacher
educators’ job satisfaction through well
structured sensitization; attitudinal
building and competency based training
programs.
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Abstract

The present study attempts to compare the Item Difficulty of Multiple Choice Items (MCI)
and different formats of Multiple Discriminate Type Test Items (MDTI). The researcher
developed a test with different formats i.e. MDTI with two stems and eight options and
MDTI with two stems and six options and MCI with three options for comprehension of
concepts of the course ‘Measurement and Evaluation’. The three developed formats were
administered on a sample of 635 students selected randomly from Teacher Training Colleges
of different Universities. Two least frequently chosen options were removed and the test
was reduced to two stems with six options. The test was further reduced to separate parts
of one stem and three options ones using the empirical analysis. The data were analyzed
using Repeated Measure one way ANOVA. Results indicated that the Mean Item Difficulty
Indices of MDTI with two Stem Eight Options, two Stem Six Options and MCI with one Stem
Three Options differ significantly.

Introduction

Multiple Choice Test Items are the most
popular and used in various exams
including competitive exams like GRE,
NET, IAS, NDA etc. In Multiple Choice
Test with four options students answer
simply through guessing with 25%
success. For reducing the percentage
of guessing, a new test item has been
suggested i.e. Multiple Discriminate
Type Test Item (MDTI). A Multiple
Discriminate Type Item (MDTI) consists

of more than one stem, say two or three
with eight or Twelve Options (as against
one item (stem) and four or three
options in multiple-choice item). The
alternatives are constructed in such
way that they work as distracters for
all the two or three stems/items. Each
stem has one correct answer or key.
This type of test item significantly
reduces the chances of guessing in
comparison to MCI.

* Professor, School of Education, Devi Ahilya Vishwavidyalaya, Indore. (M.P.)
** Asstt. Professor, M. B. Khalsa Education College, Indore. (M.P.)
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Number of researches in the field of
education across the world is currently
focusing on Types of Test I[tems. Some
of the earliest among researchers viz.
Straton and Catts (1980), Owen and
Froman (1987), Cizek and O’day (1994)
& Bruno and Dirkzwager (1995) focused
their researches on optimal number of
alternative choices in a multiple choice
test item. They concluded that three
alternative multiple-choice test items,
in typical classroom settings, were
optimal. Also Trevisan, Sax and Micheal
(1991) found that the reduction of
number of options had no material
effect on internal consistency. Plumlee
( 1952), Elley & Mangubhai (1992),
Hastedt & Dirk (2004) conducted
studies to investigate the effect of
different format of questions. Plumlee
(1952), Elley & Mangubhai (1992) found
that the answer format does not have a
statistically significant difference on the
result, whereas Hastedt & Dirk (2004)
found that the answer format had an
effect on the result of the given item.
Multiple Choice items are solved on
average statistically significantly better
than Open-ended items.

Farthing, Jones & Mcphee (1998)
analysed the Permutational Multiple
Choice Questions and Essay Type
Questions. It was found that the PMCQs
did not adequately discriminate
between the stronger and the weaker
candidates. This meant some weaker
candidates did well with PMCQs, and a
few stronger candidates did slightly
worse.

Swanson et al. (2000) investigated the
impact of item format and number of
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options on the psychometric
characteristics and response time for
MCIs. They found that test items with
more options were harder and required
more testing time.

Coderre et al. (2004) studied the effect
of MCI and EMI (Extended Matching
Item) formats on the problem solving
strategies. The results showed that two
formats were equally potent in testing
problem solving abilities, and the
number of alternatives did not have
significant impact on psychometrics or
problem solving strategies utilized.
During testing problem solving strategy
the question stem or content was more
important than the number of
alternatives.

Banerjee (2004) developed a validated
test in Statistics for B.Ed measurement
and evaluation course using MDTI. The
investigator evaluated MDTI from the
point of item discrimination, item
difficulty, reliability and validity. The
reliability of test was found to be .77.
The correlation coefficient of only one
item with the whole test was not
significant. Rests of the items were
found to be valid.

No study has been undertaken on
comparing the Difficulty Indices of
Different Formats of Multiple
Discriminate type test item with
Multiple Choice Test Items.

Objective

The Objective of the present study was
formulated as below:

To compare the Mean Item Difficulty
Indices of MCI with Three Options,
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MDTI with Two Stems Eight Options
and MDTI with Two Stems Six Options
test formats respectively.

Hypothesis

The following was the hypothesis of this
study:

There is no significant difference in the
Mean Item Difficulty Indices of MCI with
Three Options, MDTI with Two Stems
Eight Options and MDTI with Two
Stems Six Options test formats
respectively.

Sample

The sample comprised of 635 B.Ed.
students of different University
Teaching Departments and Education
Colleges affiliated to various
Universities i.e. D.A.V.V. Indore,
Lucknow University, Allahabad
University, Meerut University and
Banaras Hindu University of 2006-07
and 2007-08 academic session.

Tools

The investigator developed
Comprehension Test with different
formats of Test Items i.e. MDTI with two
stems and eight options (ii) MDTI two
stems and six options and (iii) MCI with
one stem and three options on
Measurement and Evaluation subject.
Initially an MDTI with two stems eight
options test was developed. It had 80
questions; after try out of items and
following the item analysis 24 inferior
questions were dropped. Finally, 56
questions were retained in the test.
Then the comprehension test having
MDTI with two non-functioning options
removed i.e. comprising of two stems

enced
institution
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and six options was further reduced to
two MCI with three options each. Each
test format had 56 Questions. One mark
was given for each correct answer. Thus,
the marks could range from O to 56. The
Medium of the test was Hindi as well as
English.

Procedure of Data Collection

Firstly, having administered the test of
MDTI with two stems and eight options
on a small initial sample the responses
were scored carefully and analysed
empirically. Then from that test two
non-functioning options were removed
leading to another format of MDTI test
i.e. MDTI with two stems and six
options. This test was further reduced
to MCI format with one stem and three
options. After developing all the formats
of the test, all three tests were
administered on different sample of
students.

Results

Item Difficulty Indices for each item in
the Three Test formats were computed.
The data were then analysed with the
help of Repeated Measure One Way
ANOVA through GLM in SPSS. The
results regarding the assumption of
normality for Item Difficulty Indices of
Three Test Formats are given in Table 1
From the Table 1. it is evident that the
Z-values of K-S test for all the Three Test
Formats are not significant at 0.05 level,
it means that the assumption of nor-
mality of distributions of Item Difficulty
Indices in the Three Test Formats was
not violated. Therefore the data were
analysed with the help of Repeated
Measure One Way ANOVA.
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Table 1.
One-Sample Kolmogorov-Smirnov Test for the Item Difficulty Indices of Three
Test Formats

Test Formats | Mean | SD [N |Most Extreme Differences K-S.Z Sig.
Absolute | +Ve -Ve
MDTI with 0.296 [.072 | 56 .102 .102 -.071 .764 |.603
Two Stems
Eight Opts
MDTI with 0.346 |.075 | 56 .160 .160 -.069 1.20 |.112
Two Stems
Six Opts
MCI with
Three
Opts. 0.455| .086 | 56 .077 .065 -.077 .578 | .892
Table 2
Mauchly’s Test of Sphericity for the Item Difficulty Indices in Three Test
Formats
Within | Mauchly’s W |df | Approx | Sig. Epsilon
Subject Chi- Greenhouse| Huynh | Lower-
Effect Square -Geisser -Feldt | bound
Test
Format 723 2 | 17.489 o 0.783 0.802 0.500
However, before performing the From the table 3, it is evident that the

Repeated Measure ANOVA Mauchly’s
Test of Sphericity was conducted,
whose results are presented in Table 2.
Table 2, shows that the Mauchly’s Sphe-
ricity test statistics W is significant with
df = 2. Thus, the sphericity assumption
(akin to assumption of Homogeneity of
variance in ANOVA) does not hold in
this case. However, SPSS makes nec-
essary adjustments in the degrees of
freedom in such eventuality. The out-
put is presented in below the table 3.

F-value for Item Difficulty Index is
130.60, which is significant at 0.01 level
with df equal to 1.000/55 (Lower
Bound) Lower Bound df were
considered in interpretation of F value
because of violation of sphericity and
the fact that one of the three lower
bound happens to be the most
conservative. The significance of the F
value indicates that the mean Item
Difficulty Indices of MDTI with Two
Stems Eight Options, MDTI with Two
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Table 3
Summary of Repeated Measure One Way ANOVA for the ItemDifficulty
Indices among Three Test Formats (Test of Within Subjects Effects)

Source of Ss df MSS F Sig.| Eta
Variation Squared
Test Format| Sphericity- 0.734 2 0.367 |130.65| O 0.704

Assumed

Greenhouse- | 0.734 | 1.567 |0.468 |130.51| O 0.704

Geisser

Huynh-Feldt | 0.734 1.604 | 0.367 [130.65| O 0.704

Lower Bound | 0.734 | 1.000 |0.367 |130.60| O 0.704
Error Sphericity- 0.309 | 110 .0028

Assumed

Greenhouse- [0.309 86.163 | .0036

Geisser

Huynh-Feldt | 0.309 | 88.243| .0035

Lower Bound | 0.309 | §5.00 | .0056

Stems Six Options and MCI with Three
Formats
significantly. In the light of this, the null
hypothesis that ‘there is no significant

Options

Test

differ

difference in the mean Item Difficulty
Indices of MCI with Three Options,
MDTI with Two Stems Eight Options
and MDTI with Two Stems Six Options

Table 4

Pair-wise Comparison of Item Difficulty Indices of Different Test Formats

Test Format Mean SE Format Mean SE | Sig.
(r) | (J) Difference

MDTI with Two Stems | 0.2962|.010 2 1 0.0504** | .007| O
Eight Options(1)
MDTI with Two Stems | 0.3466|.010 3 2 0.108** .011| O
Six Options (2)
MCI with Three 0.4546|.012 3 1 0.1584** | .012| O
Options (3)
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test formats’ is rejected. It may,
therefore, be concluded that Item
Difficulty Index was found to be
influenced by Test Format. Further, in
order to study pair-wise differences in
mean Item Difficulty indices, pair-wise
comparisons were made using SPSS,
the results of which are presented below
in Table 4.

Table 4 presents the results of multiple
comparisons performed on the three
groups using the Bonferroni
adjustment. The fourth column of this
table presents the comparisons of the
mean Item Difficulty Indices of Test
Format of MDTI with Two Stems Eight
Options, Test Format of MDTI with Two
Stems Six Options and Test Format of
MCI with Three Options. The Fifth
column shows the actual difference
between each pair of means being
compared. Column sixth shows the
Significance level, it indicates whether
or not any given pair of means is
significantly different. Since p < 0.01 for
all comparisons, it can be concluded
that Item Difficulty Indices of Test
Formats of MDTI with Two Stems Eight
Options, MDTI with Two Stems Six
Options and MCI with Three Options
differed significantly.

Graph 1 illustrates that mean Item
Difficulty Indices of MDTI with Two
Stems Eight Options Test Format (M
= 0.296) and MDTI with Two Stems
Six Options Test Format (M = 0.347)
were significantly lower than Mean
Item Difficulty Indices of MCI with
Three Options (M = 0.455). Also the
mean Item Difficulty Indices of MDTI
with Two Stems Eight Options Test
Format was significantly lower (M
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Graph 1
Test Format-wise Mean of Item
Difficulty Indices

3

Mean Item Difficulty

1 2 3

Test Formats

=0.296) than MDTI with Two Stems
Six Options (M = 0.347). This indicates
that both Test Formats of MDTI were
found to be more difficult than MCI
with Three Options Test Format. Also,
MDTI with Two Stems Eight Options
Test Format was more difficult to
MDTI with Two Stems Six Options
Test Format

Discussion

The present study was to compare the
mean [tem Difficulty Indices of items in
MCI with Three Options, MDTI with Two
Stems Eight Options and MDTI with
Two Stems Six Options test formats. It
was found that the mean Item Difficulty
Index of MDTI with Two Stems Eight
Options format was found to be
significantly lower than the mean Item
Difficulty Index of MDTI with Two Stems
Six Options and MCI with Three Options
test formats. Further, the mean Item
Difficulty Index of MDTI with Two Stems
Six Options was found to be
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significantly lower than the mean Item
Difficulty Index of MCI with Three
Options test formats. Thus, Items in
MDTI with Two Stems Eight Options
test format were found to be more
difficult than corresponding items in
MDTI with Two Stems Six Options and
MCI with Three Options test format.
Also, MDTI with Two Stems Six Options
Test format was more difficult than
corresponding to MCI with Three
Options.

The difference in difficulty of items
might be due to the increasing number
of stems as well as number of options.
These findings are well supported by
Swanson et.al 2006; Gilberto 2005;
Abad 2001 and Cizek & O’Day 1994 who
found that removal of non-functioning
options resulted in increase in item

difficulty. However, Own and Forman,
1987 found no substantive difference
in the item difficulty of comparable
three and five options items. The
present finding that MCI with Three
Options and MDTI with Two Stems Six
Options test formats were easier than
MDTI with Two Stems Eight Options
seems logical. Properly constructed
options are look-alike of the key and
hence tempt the students to choose
them as their response. This meant that
greater number of distracters in an item
reduce the probability of choosing the
key thereby increasing the difficulty of
the item. Thus it was naturally expected
that MDTI with Two Stems Eight
Options would be more difficult than
either MDTI with Two Stems Six
Options and MCI with Three Options as
found in the study.
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Abstract

The purpose of the study is to compare professional attitude of women teachers on the
basis of qualification and marital status at secondary level. The sample of 100 women
teachers were selected through incidental and purposive sampling technique. To measure
professional attitude Teachers attitude inventory by Ahluvalia (1974) was used. To interpret
the scores of the attitude of the teachers descriptive and inferential statistics has been
used. It was concluded that there was no significant difference between qualification and
professional attitude of women teachers. But there existed significant difference between

married and unmarried women teachers with respect to professional attitude.

Introduction;

Teaching is a highly specialized
intellectual profession. Effectiveness of
a teacher is measured by his mental
health, knowledge of content,
personality, social and professional
adjustment and most importantly his
attitude. Teacher’s professional attitude
may be considered the most important
factor, which may predict the success
in that profession. Teachers’
professional attitude and adjustment
has greater impact on their style of
teaching and classroom behavior. Thus

if a women teacher finds satisfaction
with her job, her behavior will be more
favorable than that of an unsatisfied
teacher. A teacher with positive and
favorable condition is bound to perform
better in her profession as she will be
more satisfied with her job than a
teacher with negative attitude.

The word attitude is defined within the
framework of social psychology as a
subjective or mental preparation for
action. It defines outward and visible
postures and human beliefs. Attitude
determines what each individual will

* Lecturer, BLDEA’s JSS College of Education, Bijapur. (Karnataka)
** Research Scholar, BLDEA’s JSS College of Education, Bijapur. (Karnataka)
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see, hear, think and do. They are rooted
in experience and do not become
automatic routine conduct.

Need and importance of the Study
Education is the most potent
instrument of bringing about social,
political, and economic betterment and
cultural transformation of a country. It
is the quality of education that
determines the level of prosperity,
welfare and security of the People. But
the quality of education depends upon
the quality of teachers. It is a good
augury that educationists and
educational planners in India have
started realizing that only securing
enough teachers will not do, as what is
equally important is securing the right
type of teachers. Unless such teachers
are found, the secondary schools
cannot deliver the goods that are
expected of them, fundamentally the
success of secondary education does
not depend either on the definition of
aims, statements of objectives, or
discussion of subject, Values, but on
the academic and professional
preparation of teachers.

For the professional preparation of the
teachers the study of attitudes held by
them is very important. How a teacher
performs his duty as a teacher is
dependent, to a great extent, on his
attitudes, values and beliefs. A positive
favorable attitude makes the work not
only easier but also more satisfying and
professionally rewarding .A negative
unfavorable attitude makes the
teaching task harder, more tedious and
unpleasant. In addition teacher’
attitudes not only affect his behavior in
the classroom but also influence the
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behavior of his students. Moreover
effective and productive learning on the
part of the pupils can be achieved by
employing teaches with desirable
attitudes or by shaping their attitude
in the desired directions.

The influence of teacher attitudes or
expectations upon the behavior of
school children has been discussed in
several studies. Among the most
interesting of those has been that of
Pidgeon (1970). His teased from a
number of studies some tentative
evidence supporting the hypothesis
that is teacher’s attitudes influence the
behavior and ability of his pupils.
Barker Lunn (1970), too, has suggested
that the observed decline in reading
performance of children of lower social
origin relative to higher social class
children might, in some measure, be
due to their teacher’s lower
expectations of them.

Indeed as writers like Bernard (1952)
and Crow and Crow (1951) have pointed
out the teachers with an undesirable
set of attitudes should not be entrusted
with the charge of tender, developing
minds of pupils, as otherwise, he would
impart to them his own tensions,
frustrations. According Goyal (1984) the
teacher’s attitudes is significantly
correlated to pupil’s achievement. All
these evidences clearly indicate that the
attitude of the teachers play an
important role in deciding quality of
education, thereby in building an
efficient system of education.

Pidgeon reported that a teacher’s
attitude influences the behavior and
ability of his pupils. The professional
attitudes of women teachers were
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almost untouched by the researches.
The teachers are the most important
factors in society and in the education
system. Marital status and qualification
of women teachers may bring a change
their teaching attitude. Hence the study
has been done

Objectives of the study

1.To study the attitude of women
teachers to towards teaching
profession with respect to their
qualification at secondary level.

2.To study the attitude of women
teachers to towards teaching
profession with respect to their
marital status at secondary level.

The sample.

The sample of 100 women teachers for

the study was selected through

incidental and purposive sampling

technique.

enced
institution
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Method of the study

The investigator followed descriptive
method for the present study.

Tool Used

Teacher’s attitude inventory developed
and standardized by Ahluwalia (1974)
was used as a tool for the present study.
Analysis and Interpretation.
Hypothesis 1:

There is no significant difference
between graduate and postgraduate
women teachers of secondary school
with respect to attitude towards
teaching profession and its dimensions
i.e. Teaching profession, classroom
teaching, child centered practices,
educational process, pupils and
teachers.

To achieve this hypothesis, the t-test
was applied and the results are
presented in the following table:

Table 1

Results of t-test between graduate and postgraduate women teachers of
secondary schools with respect to teacher’s attitude towards teaching
profession and its dimensions.

Variable EQ n Mean SD t-value | p-value | Signi.

Teacher Graduate 72 239.8 20.9 | 0.48 >0.05 NS

attitude Postgraduate | 28 241.8 14.4

Teaching Graduate 72 40.4 7.1 0.69 >0.05 NS

profession | Postgraduate | 28 | 415 | 63 | | _ _ | ___ _

Classroom | Graduate 72 40.4 5.9 |0.19 >0.05 NS

teaching Postgraduate | 28 40.6 5.5

'Child ~ = | Graduate |72 | 39.8 | 5.1 [0.34  [>0.05 |NS |

centered

practices Postgraduate | 28 40.2 5.6

‘Educational| Graduate |72 | 40.0 [ 59 [0.81 [>0.05 |[NS |

process Postgraduate | 28 39.0 4.5

Pupils | Graduate |72 | 384 [ 69 [0.79 [>0.05 |[NS |

| FPostgraduate |28 | 396 | 61 | ____ _| _ _ _|____ _

Teachers Graduate 72 40.7 6.3 0.17 >0.05 NS
Postgraduate | 28 40.5 4.9
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Hypothesis 2: There is no significant
difference between married and
unmarried women teachers of
secondary school with respect to
attitude towards teaching profession
profession, classroom teaching, child-
centered practices, educational process,
pupils and teachers.

To achieve this hypothesis, the t-test
was applied and the results are
presented in the following table: 2.
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The above table also infers that, the
married and unmarried secondary
school women teachers do not differ
significantly with respect to attitude
towards teaching profession and its
some dimensions like teaching
profession, classroom teaching, and
teachers. Hence the null hypothesis is
accepted.

Conclusion: The present study has
revealed that unmarried women
teachers have shown more favorable

Table 2
Results of t-test between married and unmarried women teachers of
secondary schools with respect to teacher’s attitude towards teaching
profession and its dimensions.

Variable EQ n Mean SD t-value | p-value | Signi.

Teacher Married 50 235.7 17.0 | 2.47 >0.05 S

attitude Unmarried 50 244.9 20.4

Teaching Married 50 40.8 6.9 0.12 >0.05 NS

profession | Unmarried | 50_| 406 | 69 | _ _ | _ _ _|__ __ _|

Classroom | Married 50 40.3 4.9 0.31 >0.05 NS

teaching Unmarried 50 40.6 6.5

'Child =~ ~ | Married =[50 | 385 | 51 [285 [<0.05 [S |

centered

practices Unmarried 50 41.4 4.9

‘Educational| Married |50 | 37.9 [ 57 339 [<0.05 [S |

process Unmarried 50 41.5 4.9

Pupils =~ | Married =[50 | 37.4 [ 69 [21 = [<0.05 [S |

| ____|Unmarried |50 | 401 J 61 4 _ | _ _ | __ _|

Teachers Married 50 40.6 6.1 0.18 >0.05 NS
Unmarried 510) 40.8 5.7

From the result of the table no 2, we
found that, the married and unmarried
secondary school women teachers differ
significant with respect to attitude
towards teaching profession and its
dimensions like child centered
practices, educational process, and
pupils at 0.05% level of significance.
Hence, the null hypothesis is rejected.

attitude than married women teachers
towards the teaching profession and its
dimensions child centered practices,
educational process and pupils. This
supports the conclusions of many other
researchers in this field. In Ryan’s study
unmarried women teachers were
generally devoted to their profession.
Ghosh and Ghorpade (1980) expressed
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“The attitude (in the learned disposition) difference between graduate and
makes the individual to react in a postgraduate women teachers of
favorable, unfavorable or different secondary schools with respect to
manner”. From this study it was also attitude towards teaching profession.
concluded that there was no significant
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Impact of Socio-Economic Status on Academic
Achievement of Different Categories of Students

Dr. Pramod Kumar Naik* & Dr. S. Francis **

Abstract

Academic achievement is of paramount importance particularly in the present socio-economic
and cultural contexts. The school has its own systematic hierarchy which is largely based
on achievement and performance rather than aspiration or qualities. The central focus of
all formal educational efforts is academic achievement. The socio-economic status play an
important role in the educational life of individuals and also influence their academic
achievement.The main objective of the topic is to find out the impact of socio economic
status on academic achievement of different categories of students. A sample size of 130
students was taken for the study. The Socio-Economic Status Scale (SESS) - Hindi Version
of Dr. R.L.Bharadwaj is used for the study. It is found that, there is no impact of Socio-
Economic Status of ST & SC categories of students on their Academic Achievement. But it
is found that, there exists a significant impact of Socio- Economic Status of OBC & General
category of students on their Academic Achievement.

Introduction

It is a fond of hope of every nation that,
its children should receive appropriate
education to suit the needs and
aspirations of the people of the country.
An educational institution has no
meaning if it does not produce the right
type of children, does not fulfill the
basic aims and objectives of the value
of education, which the present society
needs. In order to achieve the aim of
education to produce better students

for tomorrow’s world, the role of schools
can hardly be over estimated and the
central focus of all formal educational
efforts is academic achievement. It is
important to note that achievement in
school subjects is not an independent
phenomenon. Rather it is directly
influenced by a number of factors, some
of which are personal to the individual
while many others are located in the
environment in which the learning
process takes places.

* HOD, Department of Education, Dr. C. V. Raman University (Kota), Bilaspur (C.G.)
** Asstt. Prof. Gout. College of Education (CTE), Raipur.(C.G.)
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As a matter of fact educational
attainment is preferable to analyze for
socio-economic status it can be figured
for all individuals since our society is
advancing industrially and
technologically. The standard and
pattern of education has become more
complex, which required more
investment for better education. It is
considered that a person’s education
attainment is depending upon his social
economic status. As education is an
investment now a days, higher level of
education is associated with better
economic and psychological out comes.
Laureau argues that families with lower
income donot participate in this
movement, causing their children to
have a sense of constraint. A division
in education attainment is thus born
out of these two differences in child
rearing. In theory, lower income families
have children who do not succeed to the
levels of the middle income children,
who feel entitled, are argumentative,
and better prepared for adult life.

This clearly stresses the need of study
of Socio Economic Status of students.
Educationists and individuals agree
that, socio-economic status affecting
the academic achievement of students.
A convenient measure of socio-
economic status could be useful in
understanding whether it influences
the academic achievement level of
different categories of students or not.
Rajput (1984) established that, SES of
students affected their academic
achievement. Shukla (1984), Mehrotra
(1986), Mishra (1986) and Singh(1986)
showed a positive relationship between

EDUSEARCH -ISSN:0976 - 1160 Vol.2 No. 1 Apr. 2011

socio-economic status and academic
achievement of students. Trivedi (1987)
found that students belonging to upper
SES group showed better academic
achievement than students belonging
to lower SES group.

Rationale

Academic achievement is of paramount
importance particularly in the present
socio-economic and cultural contexts.
Obviously in schools, great emphasis is
placed on achievement, right from the
beginning of formal education. The
school has its own systematic hierarchy
which is largely based on achievement
and performance rather than aspiration
or qualities. The school performs
function of selection and differentiation
among students on the basis of their
scholastic and other attainments and
opens out avenues for advancement are
primarily in based on terms of
achievement. Academic achievement is
assuming greater importance day by
day.

The children with similar abilities may
differ in school attainment and these
differences are due to their
determination to succeed. Thus
children’s classroom performance is
affected by many factors such as
motivation, intelligence, learning among
which socio-economic status has also
come as important factor. To examine
this factor to the educational
achievement of the children school,
parental occupation, education and
cultural resources were examined.

Moreover, it is obvious that higher
achievement in the class is an indicator
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of better learning and knowledge. It is
also evident that better grades will
facilitate promotion to the higher class
and also getting employed. Therefore,
the literature reviewed about and in this
area attracts an immediate attention to
the investigator to understand the
impact of socio-economic on academic
achievement.

Objectives

The objectives of the study were-

1. To study the impact of socio-
economic status on academic
achievement of different categories of
students.

2. To study level of academic
achievement of different categories of
students.

Hypotheses

Following hypotheses were made for the

study-

1. There is no significant difference
between the Socio-economic-status of
SC students on their academic
achievement.

2. There is no significant difference
between the Socio-economic-status of
ST students on their academic
achievement.

3. There is no significant difference
between the Socio-economic-status of
OBC students on their academic
achievement.

4. There is no significant difference
between the Socio-economic status of
General students on their academic
achievement.

Sampling

The investigator has selected Raipur

district of C.G. as field for investigation.
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The present study was confined to the
class-XI students of four schools of
Raipur district. A sample size of 130
students was selected for the study.
Purposive sampling method was used
for the study.

Tools Used

In this study SES is independent
variables and academic achievement is
dependent variable.

A)-Socio-Economic-Status Scale
(SESS)-Hindi-versionof Dr. R. L.
Bharadwayj.

B)- Academic Achievement-Results of
Class-10" CG Board of Secondary
Education Examination of the sample
were taken for study.

Statistical Techniques Used

Basing on the realization of objectives
& hypotheses and to generalize the
results the Mean, Product moment test
etc. were used.

Table No. 1
Results of the t-test for SES and AA
for various categories of the students

Cate | Area| N | Mean |S.D. df. |t Interp-

gory value | retation

SC |SES | 30| 572.7|83.22 |58 | 12.3 |[Significant
AA | 30| 330.6 | 68.46

ST SES | 30| 615.9|162.09 |58 | 7.16 |Significant
AA | 30| 386.1|67.8

OBC [SES | 35| 651.7 | 67.61 |68 | 14.6 |Significant
AA | 35| 384.6|84.5

GEN.| SES | 35| 652 100.26 |68 | 12.65|Significant
AA 35| 374 82.7
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Findings

Following are the findings of the study-
There is a significant difference between
mean scores of SES and Academic
Achievement of students of SC, ST,
OBC and General category students.
Hence it can be concluded that, Socio-
economic-status impacts the academic
achievement of students of SC, ST, OBC
and General category students.

Conclusion:-
The findings of the study indicate that
the SES affected the academic

achievement of SC, ST, OBC & General
students. Teachers in the classroom are
confronted with the problem of
development of the potentiality of the
students. These students come from
different socio-economic status. They
differ themselves in their intelligence
and personality. If the teacher is aware
of the relationship of Socio Economic
Status with academic achievement, he
would then be able to help the students
in a proper manner and eradicate the

wastage and stagnation at any stage.
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Women Empowerment through
Higher Education

Sanjay Kumar Upadhyaya*

Abstract

Women empowerment is now a global issue and discussion on women political rights are
at the fore front of many formal and informal campaigns around the world. The concept of
women empowerment was introduced at the international women conference at Naroibi in
1985. Higher education is a milestone for women empowerment because it enables them
to respond to the challenges, to confront with their traditional roles and change their life.
In India, the National Commission of Women was set up by an Act of Parliament in 1990 to
safeguard the rights and legal entitlements of women. The 73rd and 74th Constitutional
Amendments (1993) have provided reservation of seats in the local bodies of panchayats
and municipalities for women, laying a strong foundation for their participation in decision
making at the local level. This article focuses on the women empowerment through higher
education.

Introduction

“The world of humanity has two wings;
one is women and the other is man. Until
both wings are equally developed, how
can a bird fly” The Baha’l writings
This statement focused on the
importance of women in our society.
Women constitute an important
segment of any community and perform
multiple roles such as mother,
housewife and wages earners. Women
are important productive workers in
India’s national economy despite the

fact that much of their work falls in the
indivisible or un-organized category.
With reference to women, the concept
of “Empowerment” is a global issue and
discussion on women rights are fore
front of many formal and informal
campaigns world wide. The concept of
women empowerment was introduced
at the international women conference
at Naroibi in 1985.
Women Empowerment
components:

* Women’s sense of self worth.

has five

* Lecturer, Dept.of Education, ACME Institute of Management & Technology, Agra (U.P.)
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* their rights to have and to determine
choices.

* their rights to have access to
opportunities and resources.

* their rights to have the power to
control their own lives, both within
and outside the home.

* and their ability to influence the
direction of social change to create a
more just social and economic order,
nationally and internationally.

Empowerment of women is very much
essential to achieve sustainable
development. Quoting UNFPA report,
“the state of world population 19927,
the News of Benard Van Leer
Foundation says that, “ there can be no
sustainable development without
development of women, because it is
women who contribute most for
development for children.”

Education is the first step towards
empowerment and the most crucial
factor in over all development of the
individual as well as nation. India is
poised to become superpower, a
developed country by 2020. The year
2020 is approaching fast as it is just 9
years away.

This can become reality only when
women of this nation become
empowered. There is a strong linkage
between women’s education and their
equality or empowerment. Female
literacy is still very low in India. This
situation is very gruesome in rural
areas. Unfortunately only 39% of the
women are literate. The government of
India is focused on the education of
women to empower them.

EDUSEARCH -ISSN:0976 - 1160 Vol.2 No. 1 Apr. 2011

Objective of the Study

The main objective of this paper to focus
on the importance of higher education
with reference to women empowerment
and identify the major weaknesses in
women higher education in India.

The National Policy on Education
(1986, revised in 1992)

Education may be used as an agent of
basic change in the status of women.
In order to neutralize the accumulated
distortions of the past; there will be a
well -conceived edge in favor of women.
The national education system will play
a positive, interventionist role in
empowerment of women. It will foster
the development of new values through
redesigned curricula, textbooks, the
training and orientation of the teachers,
decision- makers, administration and
the active involvement of educational
institutions. This will be an act of faith
and social engineering. The removal of
women’s illiteracy and obstacles
inhibiting their access to, and retention
in, elementary education will receive
overriding priority, through provision of
special support services, setting their
time target, and effective monitoring.

Importance of Higher Education for
Women Empowerment

Higher education is a milestone of
women empowerment. It has gained a
wider role-and responsibilities because,
it enables them to respond to the
challenges, to confront with their
traditional role and change their life. We
can’t neglect the importance of higher
education with reference to women
empowerment. Higher Education is an



Women Empowerment through.............................

effective instrument for social and
economic development and national
integration because it contributes
directly to the growth of national income
by improving the production capacity
of the labour force. Higher education
enables women to understand their
social and legal rights, become
economically independent, acquire a
voice in the affairs of the family and the
community. It is a gateway to
information, opportunities and
empowerment.

In India, there has been considerable
progress in women enrolment since
independence. The women enrolment
for the higher education has steadily
gone up from 43,126(10.9%) in 1951 to
36,060,410 (40.60%) in 2001.The table
no.l shows progress of women
enrolment in higher education in India.

Table No. 1
All India Decadal Growth of Women
Enrolment in Higher Education
1950-51 to 2007-08

Decade/ Total Women %
Year | Enrolment |Enrolment
1950-51| 3,96,745 43,126 |10.9
1960-61| 10,49,864 | 1,70,455 | 16.2
1970-71| 19,53,700 | 4,30,822 |22.1
1980-81| 27,52,437 | 7,48,525 |27.2
1990-91| 49,24,868 [15,56,258 |31.6
2000-01| 83,99,443 |33,06,410|39.4
2007-08|123,76,718|50,24,945 |40.6

Source: MHRD Annual Reports

The table no. 1 shows encouraging
trends of women enrolment in higher
education. Although the census of 2001
gives us very optimistic picture with
regard female education but there is still
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much to be done. Gender disparity is a
very big problem in the developmental
process. The table no. 2 presents a clear
picture of gender differences in higher
education. During the last decade, the
gender-gap in higher education has
decreased from 78.2% in 1950-51 to
21.2% in 2001 but is still much remains
to be done towards gender equality in
higher education. The concept of
women empowerment actually fulfill
when the gap between male and female
literacy will be reduced to grass root
level.
Table No. 2
Gap between male and female in
higher education

Decade/| % Male | % Female| Gender
Year Enrol. Enrol. Gap
1950-51| 89.1 10.9 78.2
1960-61| 83.8 16.2 67.6
1970-71| 77.9 22.1 55.8
1980-81| 72.8 27.2 45.6
1990-91| 68.4 31.6 36.8
2000-01| 60.6 39.4 21.2
2007-08| 59.4 40.60 18.8
Source: MHRD Annual Reports

Reasons of the gap between male and

female literacy in India-

¢ Poverty is attributes as one of the main
cause of deprivation of girls from the
reach Higher education.

¢ Inadequacy of college facilities in rural
areas barrier of development of
women in higher education. Parents
hesitate to send their girls to colleges.

e Lack of qualified female teachers is a
major barrier to girls-education.

e Fear of sexual harassment is another
aspect in deterring girls from
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attending colleges and factor
contributing to the high drop-out rate.

Conclusion and Suggestions

We see a woman in a very pitiable
condition in our society on one side and
on the other side we feel very proud
when they gain highest position by
representing our nation. If we want to
realize women empowerment, firstly we
will try to eliminate the literacy-gap
between man and women and give
priority to women education from
primary to higher level.

As we know that higher education is an
effective instrument for social and

economic development and national
integration because it contributes
directly to the growth of national income
by improving the productivity capacity
of the labour force.

The National Policy on Education states
that, education will be used as driving
force of basic change in the status of
women in society. Access and equality
are the two most important components
to empower women and to facilitate the
delivery of social justice to them. If we
want to achieve and sustain a high
growth rate must have educate women
without any discrimination.
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Globalization and Education
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Abstract

Globalization is a process by which the experience of everyday life, marked by the diffusion
of commodities and ideas is becoming standardized around the world. Factors that have
contributed to globalization include increasingly sophisticated communications and
transportations technologies and knowledge. Globalization offers huge potential profits in
standard of living, cultures and values etc. This paper highlights an overview the process

of education under the system of globalization.

Introduction :

Globalization is a process by which the
experience of everyday life, marked by
the diffusion of commodities and ideas
is becoming standardized around the
world. Factors that have contributed to
globalization include increasingly
sophisticated communications and
transportations technologies and
knowledge. Globalization offers huge
potential profits in standard of living,
cultures and values etc. ‘Globalization’
how will it be approached and tackled,
when this meeting contemplates its
impact on education? While the term
is nowadays the leitmotiv of almost
every discourse within all fields of social

science, including that of education,
there are confused and often conflicting
definitions and conceptions of the
phenomenon. In order for this concept
to maintain any analytical usefulness,
it must be unpacked, carefully defined
and examined regarding its impact on
society, the economy, and the world
system in general and the education
system in particular.

Globalization is the monumental
structural change occurring in the
process of production and distribution
in the global economy. One critical issue
that emerges from all these restructuring
processes is the central role of
knowledge, education and learning.
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Innovative-Mediated Model :

The global system of production and
distribution is now progressing from the
model which is based on Innovation-
Mediated Production. This model is
rested upon three major pillars.

1. The first pillar is the factory system
and mass production.

2. The second pillar is the application
of scientific management and finally,
3. The third pillar is the moving
assembly line.

Although it was only fully implemented
in the advanced industrialized
countries, the implications for the
developing countries were tremendous.
This condition demands adaptability,
rather than dogged pursuit of efficiency.

In the approach of globalization
everything can be redesigned and
everything is of a temporary nature in
human societies. The modern world is
increasingly shaped, in its essence, as
a dynamic system. In such a closely
connected world, many more things
interact and shape each other and many
more domains of activity take on the
properties of a complex system. It is for
this reason that there is emerging a
view, at all levels of education systems,
of the need to develop new habits of
the mind’ for a ‘new world’. This
approach entails a moving away from
recipes and algorithmic thinking toward
complexities and complex thinking.

Role of Teachers :

Teachers in this approach has to
assume the role of the cognitive and
meta-cognitive coach, rather than
knowledge holders and disseminators

and students have to assume the role
of active problem solvers, decision-
makers, rather than passive learners.
In the teaching and learning process,
information is shared, but knowledge
is a personal construction of the learner.

Instruction Approach:

The instructional approach is not
necessarily interdisciplinary, but is
always interactive. In what is called
‘running the problem’ teachers
constantly ensure that the situation is
problematic, ill-structured and that
students approach different problems,
with different problem-solving and
strategic-thinking strategies.

Recent evaluation research has
empirically shown that problem-based
learning promotes:

- Motivation;

- Relevance and Context;

- Higher Order Thinking;

- Learning to Learn.

We all know that formal systems of
education came about largely through
a context of information scarcity. It is
not surprising then, that one of the key
functions of such systems historically
has been the storage, codification and
transformation of information. Indeed,
one of the functions of credentials in
education systems is to indicate the
degree to which an individual has
closed the information gap between his/
her bank of knowledge and the
knowledge resident within the
institution of learning.

Policy-makers in our region should
wake up to the warning call that with
increasing intensity today, information
scarcity is being replaced by information



Globalization and EAucation .............................

abundance, a process that inevitably
should force our educational planners
and policy-makers to coin a new
definition of the role of formal-learning
institutions.

Role of Educational Institutions:
The educational institutions should
alter its function from being a primary
provider of information and knowledge,
to serving as a context in which one can
learn how to :

(i) organize;

(ii) manage;
(iii) analyze;
(iv) verify;
(v) apply;
(vi) interpret; and
(vii) give meaning to information.
Thus the actual learning paradigm has
been shifted from information
acquisition to information management
on the part of the learner.

Due to the impact of globalization
students of our educational institutions
usually are smarter than we think. They
have a very clear, sometimes critical and
demanding but also stimulating opinion
of what they regard as quality education
and what should be done to attain it.
They like schools to teach them how to
think, not only teaching them facts.
Young people are not interested in
learning experiences that simply lead
them to reproduce information. They
want to shift away from ‘education for
conformity’ to ‘education for creativity’.
The new organizations of today need
students with high cognitive and
affective skills. More specifically, today’s
world requires individuals who possess:
1. an inner appreciation of inter-

connectedness;
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2. a strong identity of sense of being;

3. a sufficiently large vision and
imagination to see how specifics relate
to each other;

4. the capacity to ‘go with the flow’ and
to deal with paradox and uncertainty;
and

5. a capacity to build communities and
live in relationship with others.

In this education system sources of the
curriculum should be diversified and
not confined to textbooks. This
normative outlook will help us reach the
conclusion that in the information age,
children do not learn in boxes, thus the
strict division of curriculum into subject
matters does not lead to effective
learning. Thinking-based curricula,
which encourage and allow children to
think, if handled in an integrated
fashion, yield the best results. Bearing
this in mind, the sources for a relevant
update curriculum in a fast moving age
will rely far less on standardized
textbooks.
Moreover, with regard to learning
objectives, considerable emphasis
should be placed on collaboration and
teamwork in classroom interaction. The
ability to work in groups is now being
recognized as an educational objective.
One of our greatest needs, now, is for
what can be described as ‘strategic
imagination’: the willingness and ability
to envision new possibilities for the
development of the new potential and
parallel, to conceive, explore, test and
demonstrate innovative strategies that
can contribute toward making these
possibilities a reality.

Conclusion :

The world changes so rapidly that the
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static plan loses its value as a guide to
action and in many cases becomes a
problem itself. Alternative conceptions
and models of learning, which treat
education and learning process as a

complex adaptive system, are
desperately needed in the development
process.

One promising approach to this
quandary is the use of strategic thinking
and scenario planning and learning
techniques. Scenarios help policy-
makers to organize what they know and
what they can imagine into a logical

vision of the future and to discern and
consider the implications and develop
planned out alternatives and prepare
medium-term and long-term agenda of
reform to be adjusted periodically.
The strategic thinking and scenario
learning and planning process for
education system reform helps policy-
makers deal with two of the processes
and conditions that most affect their
decision-makers deal with two of the
process and conditions that most affect
their decision-making in a globalized
world : uncertainty and complexity.
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A Study of the Divergent Production Ability of
Secondary School Students in Relation to
their Academic Achievement and
Socio-economic Status

Dr. Venkoba Narayanappa *

Abstract

The present study has been made to find out the divergent production ability and its
correlates with academic achievement and socio-economic status of 9" standard students
of Jamukhandi taluk of Karnataka state. The divergent production ability battery by Sharma
K.N. and Socio-Economic Status by Singh, R.A. and Saxena, S.K. were used. Percentage of
marks of previous year was considered for academic achievement. The results show that
there is high divergent production ability among students as a whole. The students of urban
and rural schools, boys and girls differ significantly and students of government and private
schools have not shown significant difference in their divergent production ability. There is
no significant correlation between divergent production ability and academic achievement
and but there is a significant positive correlation between divergent production ability and
socio-economic status of 9" standard students.

Introduction

Psychologists doubt regarding the
limited functioning of intelligence
compelled them to think otherwise on
other dimensions of human mental
functioning even before the World War-
II, but the real contributions could
come in this line only that war.
J.P. Guilford, who gave the idea of
“structure of Intellect” in 1950,
prepared a model by human mental
abilities.

In his modified model, he differentiated
intelligence and creativity and
substituted them by the terms
convergent and divergent thinking
abilities respectively. Gilford gave six

divergent production abilities:
ideational fluency, associational
fluency, expressional fluency,

spontaneous flexibility, originality and
semantic elaboration. In the later works
few more abilities, like word fluency and
adaptive flexibility were also added. In

* Asstt. Prof. Dept. of P.G. Studies in Edu., Karnataka State Women’s Uni. Bijapur. (Kar.)
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his model of structure of Intellect,
Guilford gave six types of products;
Units, classes, relations, systems,
transformations, and implications
which the mind gives after it works with
raw materials or contents. Ideational
fluency is product as units spontaneous
flexibility is product as classes,
associational fluency is product as
relations, expressional fluency is
product as systems, originality is
product as transformations, and
elaboration is product as implications.
Word fluency and adaptive flexibility are
also units and classes respectively.
Word-fluency is to give more words to
stimulus. Word, may be synonyms or
antonyms as used for. It is more a
vocabulary test. Ideational fluency is
generation of more ideas to stimulus,
may be word, phrase, sentence, story,
quality or any idea etc. Expressional
fluency, may be in the form of sentences
or verbal ideas etc. Associational
fluency is to produce ideas or words
from a restricted area, i.e., of
relationship. It requires completion of
relations, like production of
relationship, generation of synonyms,
analogies, similarities, problems of,
likeness etc. Spontaneous flexibility is
production of a diversity of ideas in a
relatively unrestricted situation.

It may include a variety of kinds of
responses into classes, like number of
considerations, or properties,
attributes, or inherent characteristics
of problems or product, number of shift
of category responses, versatility etc.
Adaptive flexibility involves changes-
changes in interpretation of task, in
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approach, or strategy or in possible
solution.

Originality measures quality. It
indicates uncommonness or newness in
the product. Various names, like new,
uncommon, unusual, clever, singular,
individual, idiographic, non-classifiable,
novel, unique, remote, infrequent,
surprise etc., are used to designate
originality. Elaboration indicates
expanding or combining activities of
higher thought. It is to provide
specification of details that contribute
to the development of a general idea. It
shows production of detailed steps,
variety of implications and
consequences which can Dbe
quantitatively measured.

Objectives of the study:

a) To identify the divergent production
ability among secondary school
students.

b) To study signgificance of difference
in divergent production ability
between student subgroups of
location, type of school and sex.

c) To study level of correlation between
DPA and Academic Achievement and
DPA and socio-economic status of
secondary school students.

Hypotheses

1) There will be no divergent production
ability among students of secondary
school.

2) There will be no significant difference
between the students of Urban vs
rural, government vs private, and boys
and girls for their divergent
production ability.



A Study of the Divergent Production Ability

3) There will be no positive correlation
between divergent production ability
and academic achievement of
students of secondary school.

4) There will be no correlation between
divergent production ability and
socio-economic status of students of
secondary schools.

Methodology:

a) Sample:

The study was conducted in a sample

of 100 of 9* standard students of

secondary schools of Jamakhandi taluk

in Karnataka-India. The sample was

selected on the basis of stratified

random sampling technique.

b) Tools of the study:

For the present study following tools
has been used.

(i) Divergent Production Ability:

For the present study, Divergent

Production Ability Test by Sharma K.N.

has been used. The battery of Divergent

Divergent production Abilities and
their Test Names:

S| Divergent Names of the
T Production test
Ability
1.| Word fluency Word Production
2.| Ideational fluency | Uses of things
3.| Association fluency| Similarities
4.| Expressional Sentence
fluency contraction
5.| Spontaneous Uses test
flexibility
6.| Adaptive flexibility | Titles
7.| Originality Titles
8.| Elaboration Solutions/
Completion
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Production Abilities contain six tests in
English and measures eight abilities
given below:

ii) Academic Achievement:

Total percentage of marks of previous
year of the students has been collected
for the study.

iii) Socio-Economic Status Scale:
For the present study, Socio-Economic
Status Scale developed by Singh, R.A.
and Sexena, S. K. has been used.

Analysis of Data:

The percentage, means and standard
deviation are computed for the different
sub-groups viz., urban, rural, govern-
ment, private, boys and girls.

To find out the significant difference
between the sub-groups the ‘t’-test was
employed and to find out correlation
between the sub-groups Pearson’s o’
has been employed.
Table-1
Mean score of the Divergent
Production Ability of the 9th
standard students.

Variable N Mean S.D

DPA 100 | 75.15 16.32

The above table reveals that means
score of 9™ standard students is very
high. Hence, the framed null hypothesis
is rejected in favour of alternative
hypothesis. Therefore, it was concluded
that there is divergent production
ability among the 9™ standard students.
The table no. 2. informs about the
components of divergent production
ability in terms of percentage.
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Table-2
Components of Divergent Production Ability in terms of Percentage.
Variable Divergent production ability
Fluency Flexibility Originality Elaboration
All 9% std students 61% 24% 8% 8%
Urban 64% 22% 7% 8%
Rural 58% 25% 9% 8%
Government 64% 19% 8% 10%
Private 64% 26% 5% 5%
Boys 62% 23% 7% 8%
Girls 63% 26% 5% 6%
Table-3
Mean, S.D., t-values of Divergent Production Abilities of sub-groups.

Variable Sub- N Mean| SD t-value | Obtained Level of

Group 0.05 t-Value | significance
Location Urban | 50 | 79.5 19.00 | 1.98 2.27 Significant

Rural | 50 | 70.9 15.11 0.05 level
Institution| Govt. |25 | 81.9 15.46 | 2.02 1.43 N.S.

Pvt. 25 | 76.3 20.57
Sex Male |13 | 80.8 13.36 | 2.06 3.12 Significant

Female | 12 | 88.0 21.34 0.05 level

The table no. 3 reveals that the obtained
t-value 2.27 and 3.12 show significant
difference between the urban and rural
and male and female students in their
Divergent Production Ability and the
obtained t-value 1.43 shows that there
is no significant difference between
Govt. and private school students in
their Divergent Production Ability.

The table no. 4 reveals that the obtained
r-values 0.282, 0.762 and 0.873 show
significant positive correlation between
divergent production ability and

academic achievement of sub-groups
urban, rural, boys and girl students
respectively and the obtained r-values
0.108, 0.060, 0.205, and 0.207 show
that there is no significant positive
correlation between divergent
production ability and academic
achievement of the sub-groups all
students, rural, govt. and private
students respectively.

The table no. 5 reveals that the obtained
‘r’-values 0.202, 0.406, 0.409, and
0.632 show significant positive
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Table-4
Correlation between divergent production ability and Acad. Achievement.
Sub-Group |Variable| N | Mean SD r-value | Obtained| Level of
0.05 r-value signifi.
All 9% Std | DPA 100| 75.15| 16.32 0.196 | 0.108 NS
Students AA 100 66.56| 9.05
Urban DPA 50 79.05| 19.00 0.276| 0.282 Significant
AA 50| 64.51 9.16 at 0.05 level
Rural DPA 25| 80.30| 10.62 | 0.396 | 0.060 NS
AA 25| 70.41 | 12.46
Government| DPA 25| 76.30| 20.5 0.396 | 0.205 NS
AA 25| 63.58 | 12.32
Private DPA 25| 70.30| 20.50 | 0.396 | 0.207 NS
AA 25| 75.60 | 10.58
Boys DPA 13| 67.30| 11.76 0.553 0.762 Significant
AA 13| 66.15 1.56 at 0.05 level
Girls DPA 12| 61.13| 17.05| 0.576 0.873 Significant
AA 12| 67.50| 10.50 at 0.05 level
Table-5
Correlation between Divergent Production Ability and Socio-Eco. Status
Sub-Group |Variable| N | Mean SD r-value | Obtained| Level of
0.05 r-value signifi.
All 9% Std | DPA 100| 75.15| 16.32 0.196 | 0.202 Significant
Students SES 100 | 74.43 | 3.85 at 0.05 level
Urban DPA 50| 79.05 | 19.00 0.276 | 0.406 Significant
SES 50| 74.41 9.59 at 0.05 level
Rural DPA 25| 70.90| 15.71 | 0.396 | 0.188 NS
SES 25| 74.46 | 12.96
Government| DPA 25| 81.90| 15.46 | 0.396 | 0.409 Significant
SES 25| 73.22 | 08.00 at 0.05 level
Private DPA 25| 76.30| 20.50 | 0.396 | 0.207 NS
SES 25| 75.60 | 10.58
Boys DPA 13| 80.88| 13.36 | 0.553 | 0.632 Significant
SES 13| 70.69 5.16 at 0.05 level
Girls DPA 12| 80.00| 21.34 | 0.576 0.077 NS
SES 12| 75.75| 09.14

Students
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correlation Dbetween  divergent
production ability and socio-economic
status of respective sub-groups all
students, urban, govt. and private schoo
students and male students.

Where as obtained ‘r’ values 0.188,
0.207 and 0.077 show that there is no
significant positive correlation between
divergent production ability and socio-
economic status of the sub-groups
rural, private school students and
female students respectively.

Major Findings:

* There is a high divergent production
ability among the 9™ standard
students.

® There is a significant difference in the
divergent production ability of 9t std.
Urban and Rural students.

* There is no significant difference
between the 9% std. students of
government and private schools in
their divergent production ability.

* There is a significant difference
between the 9% std boys and girls in
their divergent production ability.

® There is very low positive correlation
between divergent production ability
and academic achievement of 9t
standard students.

* There is a significant moderate
positive correlation between divergent
production ability and academic
achievement of Urban students.

® There is no signiificant correlation
between divergent production ability
and academic achievement of rural
students.
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There is no signiificant correlation
between divergent production ability
and academic achievement of
government school students.

There is no signiificant correlation
between divergent production ability
and academic achievement of private
school students.

There is a significant positive
correlation between divergent
production ability and academic
achievement of boys.

There is a significant positive
correlation between divergent
production ability and academic
achievement of girls.

There is a significant positive
correlation between divergent
production ability and socio-
economic status of 9th standard
students.

There is a significant positive
correlation between divergent
production ability and socio-
economic status of Urban students.
There is no significant positive
correlation between divergent
production ability and socio-
economic status of Rural students.
There is a significant positive
correlation between divergent
production ability and socio-
economic status of students
belonging to government school.
There is no significant positive
correlation between divergent
production ability and socio-
economic status of students
belonging to private school.

There is a significant positive
correlation between divergent
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production ability and socio-economic
status of boys.

e There is no positive correlation
between divergent production ability
and socio-economic status of girls.

Conclusion:

Every child ought to be a unique
creation, but does not possesses the
same creative ability. The educational
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creative abilities among children. This
can be achieved by acquainting the
teachers, and parents with the real
meaning of the creative process and the
ways and means of developing and
nurturing divergent production
abilities. The teachers should create an
environment conducive to full growth
and development of the divergent
thinking abilities among the children.

process should be aimed in developing
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Teaching Attitude of Trainee Teachers of
Teacher Training Colleges
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Abstract

This study investigated about the teaching attitude of trainee teachers. A sample of 240
trainee teachers from various teacher training colleges of vidharbha region were selected
randomly for the study. Teaching Attitude Questionnaire of Dr. S. P. Ahlawalia was used
as an instrument for data collection. Data was analyzed using Mean, Standard Deviation
and‘t’ test. The results show that, there is no significant difference in teaching attitude of
male and female as well as aided and non-aided teacher training college teachers

Introduction

The destiny of India lies in its
classroom. The education commission
Report, 1964 — 66 has rightly said this.
This implies that teacher, who is the
organizer and controller of the class
room is mostly responsible for the
future of India. He is building future
citizens of the country. As he mould the
children. So the country will be molded.
From this point of view, a lot of
responsibilities lie with the teacher to
execute in his day to day activities. But
the teachers must be properly equipped
to deal with children. They should
develop necessary knowledge, skill,
abilities and attitudes to perform their
duties effectively. It is in this context

that education of teachers becomes
most important in any country. It is so
worthwhile to raise some issues in this
regard and think of their solutions.

If we talk to average parents they will
say that there is practically no teaching
in the schools and so the child should
be provided with private tuitions.
Probably the same reply will be
expected from the Head of the
educational institutional. Even if some
teachers teach that is more or less
mechanical. Ask students; a good
number of them will tell that they do
not like the school. All there situations
reveals that a good number of teachers
are not interested to teach, they do not
love students. If you ask them they will

* Principal, Government Secondary Training College, Dhobi Taalo, Mumbai. (MS)



Teaching Attitude of Trainee Teachers ....................

further add that they have joined this
profession, as there was no other
alternative. If this is the state of affair
with teachers, what type of learning will
we expect from children!
We produce first rate teachers in the
teacher education institutions but
when they go back to schools they do
not teach well. They throw all their
teaching skills in the dustbin
immediately after acquiring the training
qualification. It so seems that all our
efforts to produce effective teachers
towards teaching profession. One must
note that his attitude is directly
associated with some eternal values.
The researcher has acknowledged the
following ideas of negative attitude after
direct contact with teachers. They are;
a)There is no rapid promotion in the
teaching profession.
b)One has to rely only on the pay one
receives which is in adequate for a
comfortable living.
c)If no other job is available then
teaching may be preferred.
d)Money is everything for life.
e)Many people are living a better life by
doing bad deeds.
f)When there is corruption in every
sphere of the society, why a teacher
should be sincere, honest and
truthful.
g)Society does not respect teaching
profession.
In fact there are a handful of teachers
who teach well and love the profession.
These are many strategies, which may
work well to develop positive attitude
for teaching, one may deliver a nice
lecture followed by discussion. One may
have personal contact to clear their
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doubt or one may arrange small group
discussion to arrive at a desired
conclusion etc.

Present research is related with the
teaching attitude of trainee teachers of
aided and non-aided training colleges
(Male and Female) of Vidharbha.

Objectives :

* To find out the teaching attitude of
male and female trainee teachers of
aided teacher training colleges.

* To find out the teaching attitude of
male and female trainee teachers of
non-aided teacher training colleges.

* To find out the teaching attitude of
male trainee teachers of aided and
non-aided teacher training colleges.

* To find out the teaching attitude of
female trainee teachers of aided and
non-aided teacher training colleges.

Hypothesis.

Following hypothese were made for the

study

* There is no significant difference in
the teaching attitude of male and
female trainee teacher of aided
Teacher training colleges.

* There is no significant difference in
the teaching attitude of male and
female trainee teachers of non-aided
teacher training colleges.

* There is no significant difference in
the teaching attitude of male trainee
teachers of aided and non-aided
teacher training colleges.

* There is no significant difference in
the teaching attitude of female trainee
teachers of aided and non-aided
teacher training colleges.
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Methodology

Survey method was used in this study
to find out the teaching attitude of male
and female trainee teacher.

The Sample

The sample comprised of 240 pupil
teachers from 10 Teacher Training
Colleges of Vidharbha were taken for the
study of which 5 Aided and 5 Non-aided
colleges were selected. Gender wise 60
male and 60 female Pupil Teachers from
Aided and 60 male and 60 female Pupil
Teachers from Non-aided colleges were
the subjects.

Tool Used

For the study, Teacher Attitude
Inventory prepared by Dr. S. P.
Ahluwalia was used which consists of
90 items with responses in five point
scale. Maximum score and minimum
score of the tool is 360 and O.

Data Analysis

By administering the tool, the data were
collected and corresponding mean, SD
and t values were computed
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Major Findings

From the statistical analysis following

conclusions are drawn significant.

® There is no significant different in the
teaching attitude of male and female
trainee teachers of aided teacher
training colleges as the ‘t’ value is not
significant at 0.05 level.

® There is no significant different in the
teaching attitude of male and female
trainee teachers of non aided teacher
training colleges as the ‘t’ value is not
significant at 0.05 level.

® There is no significant different in the
teaching attitude of male trainee
teachers of aided and non aided
teacher training colleges.

® There is no significant different in the
teaching attitude of female trainee
teachers of aided and non aided
teacher training colleges.

Conclusion

From the above discussion we can

conclude that aided or non aided

colleges or atmosphere doesn’t affect

the teaching attitude of trainee

teachers.

Table 1
Teaching Attitude of Male and Female Teacher Trainees of Aided and Non-
aided Teacher Training Colleges.

Obje | Trainees No. Mean SD. df. ‘t’ Value Signifi.

ctive Level

O, Female 60 334.15 143.64 | 118 0.103 N.S.
Male 60 331.43 143.60

0, Female 60 341.06 147.18 | 118 |0.423 N.S.
Male 60 327.35 140.02

O, Male Aided |60 331.43 143.60 | 118 | 0.16 N.S.
Malenon aid |60 327.35 140.02

o, Fe. Aided 60 334.15 143.64 | 118 | 0.260 N.S.
Fe.nonAided|60 341.06 147.18
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Managerial Creativity of Heads of Secondary
Schools of Aurangabad Tehsil

Dr. Sohail Ahmed Khan*

Abstract

Creativity of head master is important for organizational decision making and effectiveness.
Creativity of Manager helps to improve solutions to persistent organizational problem and
has a broader role to play in an organization since it helps to encourage profitable
innovations, teachers motivations and improves personal skills & team performance. For
the study the data collected through Managerial Creativity Scale developed by Sangeeta
Jain, Rajnish Jain & Upinder Dhar. Mean of Scores of different medium schools head
masters was found to know the level of Managerial Creativity. And t-test was used to
compare two groups. The result reveals that the level of Managerial Creativity of all heads
of Secondary School is in normal range. Medium wise also it is in normal range. And sex,
Area (urban, rural) & medium do not contribute significantly in the level of managerial

creativity of heads of Secondary Schools of Aurangabad Tehsil.

Introduction :

“Education is the creation of a sound
mind in sound body ... It develops
man’s faculty, especially his mind, so
that he may be able to enjoy the
contemplation of supreme truth,
goodness, and beauty in which perfect
happiness essentially consists” ...
Aristotle.

Education is never ending process. In
its broadest sense, ‘education’is an act
or experience that has a formative effect
on the mind, character or physical
ability of an individual. In its technical

sense, education is the process by
which society deliberately transmits its
accumulated knowledge, skill and
values from one generation to another.
Education is commonly referred to as
the process of learning and obtaining
knowledge at school, in a form of formal
education. School is the social
institution set up by the society with a
large number of objectives which are of
a very important nature. The function
of developing the future citizens is
entrusted to the schools. The effective
working of the school depends on the

* Principal, Marathwada College of Education, Aurangabad. (Maharashtra)
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headmaster. The strength of the school
lies in the competency of the manager.
The school will be successful due to the
headmaster who possesses managerial
creativity.

Managerial Creativity

Managerial creativity describes the
process of employing playfully
exploratory rather than a mechanical
approach in problem solving by a person
who is open, curious and imaginative
to find solutions or designs that are
novel and useful for the process of
planning, organizing, implementing and
controlling to determine and achieve the
organizational objectives in a dynamic
environment. In nutshell, managerial
creativity refers to novel
multidimensional and fluent new ideas
related to different functions of
management. It involves creative
behaviors of managers which produce
interesting or useful novelty.

Creativity has been defined in many
different ways, ranging from ‘spark of
genius’, ‘Super energy, divergent
thinking to the problem solving process
for novel and valuable output by a large
number of scholars. For instance a
valuable ability to bring out something
new into existence (Barron, 1969), an
act of liberation the defent of habit by
originality (Koestlar, 1964), breaking
out traditional models of thinking
(Zaleznick, 1988), an escape from
mental stuckness (Richards, 1988)
production of novel and useful ideas in
any domain (Amabile, 1996).

With the growing pace of change, in the
school environment, creativity of
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headmaster or manager is becoming
more important for organizational
decision making and effectiveness.
Proctor (1997) explains that creativity
helps to improve solutions to persistent
organizational problems and has a
broader role to play in an organization,
since it helps to encourage profitable
innovations, employee motivation and
improves personal skills & team
performance.

The duties and responsibilities of the
school manager comprise of many
situations, need many skills, innovation
and creativity. They have to face several
challenges in dealing with parents,
students, teachers and higher rank
officers. The school managers are the
people who determine the direction
towards improvements of their
respective schools. In other words, they
decide the character of the school.
The American Senate in 1972 has
summarized that : “in many ways the
school Principal is the most important
and influential in any schools ... It is
his leadership that sets the tone of the
school, the climate of learning, the level
of professionalism and morale of
teachers and the degree of concern for
that students or may not become ... if a
school is vibrant, innovative, child
centered place, if it has a reputation for
excellence in teaching, if students are
performing to the best of the ability one
can always point to the Principal’s
leadership as the key to success”.

Significance of the Study

Managerial creativity of the Principal or
headmaster is the trait which is
measurable. In a formal system of
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education, secondary schools are very
much influential and the impact of
schools are vital on the personality of
the citizen. The school is as great as the
headmaster. Everything in the school,
the plant, the staff, the curriculum,
methods and techniques of teaching,
co-curricular activities, human
relationships bear the impress of the
personality of the headmaster. He is
the manager to direct and stimulate
group effort. He occupies a unique
position. He is in the strategic centre of
a web of instructional relationship —
teacher-pupil, teacher parent, teacher-
teacher. It is he who arranges their
co-ordinated efforts. Through this study
the researcher has tried to study the
managerial creativity of the head of the
secondary schools of Aurangabad
Tehsil.

Review of Related Literature
Jayajothi K.V. (1992) found, sex was not
a discriminator of perception of school
climate and leadership behaviour
differed with climate. Nanda A.R. (1992)
reported that, age and length of
experience were not contributing
factors in leadership behaviour amongst
the heads of school.

Sharma Sudha (1982) found that, the
leadership behaviour of the headmaster
of Junior High School was not
significant on the basis of area (Rural
& Urban) and management
(Government & Private). And the
leadership behaviour of Junior High
School was significant on the basis of
sex. Mr. Ghazi Inamul Haque studied
about “Headmaster’s Managerial ability
under school based management and
its  relationship with school
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improvement. A Study in city secondary
schools of Bangladesh the finding of the
study reveals that there is significant
impact on some factors of headmaster’s
managerial roles variable under school
based management on school
improvement and teachers professional
growth. Headmaster’s strategy planning
supportive & comprehensive planning
roles have the greater impact on school
improvement. The study also found that
the maximum school improvement can
be achieved if school put more emphasis
on teacher’s collaboration, in service
training and classroom observation and
less emphasis on individual action
inquiry. Headmaster’s comprehension
planning and facilitator roles under
based management have been found
the best predictor for school
improvement.

Objectives

Following are the objectives of the study

1. To study the degree of Managerial
creativity of head of the Secondary
Schools of Aurangabad Tehsil.

2.To study the degree of Managerial
creativity of Head of different medium
Secondary Schools.

3.To compare the Managerial creativity
of Heads of Urdu & Marathi Medium
Secondary Schools.

4.To compare the Managerial creativity
of Heads of Urdu & English Medium
Secondary Schools.

5.To compare the Managerial creativity
of Heads of Marathi & English
Medium Secondary Schools.

6.To compare the Managerial creativity
of Head of Rural & Urban Secondary
Schools.
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7.To compare the Managerial creativity
of male & female Heads of Secondary
Schools of Aurangabad Tehsil.

Hypotheses
Following hypotheses were drawn for
the study :

1.There shall be no significant
difference between the Managerial
creativity of Heads of Urdu and
Marathi Medium Secondary Schools.

2.There shall be no significant
difference between the Managerial
creativity of Heads of, Urdu and
English Medium Secondary Schools.

3.There shall be no significant
difference between the Managerial
creativity of Heads of Marathi and
English Medium Secondary Schools.

4.There shall be no significant
difference between the Managerial
creativity of Heads of Rural & Urban
area Secondary Schools of
Aurangabad Tehsil.

5. There shall be no significant
difference between the Managerial
creativity of Male & Female Heads of
Secondary Schools of Aurangabad
Tehsil.

Method

Survey method is used for the study.
Sample

There are 240 Secondary Schools in
Aurangabad Tehsil in which 37 schools
are of English Medium, 158 are Marathi
Medium & 45 schools are Urdu
Medium. Randomly 20 schools of
English Medium, 75 Schools of Marathi
Medium & 23 Schools of Urdu Medium
are taken and the Head Masters of these
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schools are considered as sample.
Sample according to medium, sex wose
there were 74 male and 44 female HMs
area and medium wise the sample as
follows

Table 1.
Sample Schools as per the medium of
instruction
Medium of Instruction
Locality | English Marathi| Urdu| To.
Urban 12 12 12 | 36
Rural 08 63 11 | 82
Total 20 75 23 |118

Data Collection and Analysis
Managerial creativity scale prepared by
Sangeeta Jain, Rajnish Jain & Upinder
Dhar was used. The scale comprises of
25 items or statements which are to be
responded by the head of institution on
S point rating scale. According to the
following norms the mean of scores of
Managerial Creativity is interpreted.
Table 2.
Norms for interpretation of Managerial
Creativity Scores

Range Scores
Low Up to 85
Normal 86- 103
High Above 103

Major Findings

1. Mean of Managerial creativity of head
of Secondary Schools of Aurangabad
Tehsil is 99.12 which comes in
“Normal range”.

2.There is no significant difference
between the Managerial Creativity of
Heads of Urdu & Marathi Medium
Secondary Schools of Aurangabad
Tehsil.
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Table 3.

Group wise Mean, SD, t-values of the Head Masters Managerial Creativity Scores
Group N Mean S.D. df. | t-value |Significance
Total Group 118 99.12 7.80
English Medium | 20 100.25 6.37 93 0.494 Insignificant
Marathi Medium | 75 99.40 8.38
Marathi Medium | 75 99.40 8.38 96 0.5647| Insignificant
Urdu Medium 23 100.478 | 7.13
English Medium | 20 100.25 6.37 41 0.1073 | Insignificant
Urdu Medium 23 100.478 | 7.13
Male 74 99.163 7.943 116 | 1.089 | Insignificant
Female 44 100.75 7.545
Urban 36 99.23 6.7693 116 | 0.5242| Insignificant
Rural 82 99.9899 | 8.1845

3.There is no significant difference 5.There is no significant difference
between Managerial Creativity of  between Managerial Creativity of
Heads of Urdu & English Medium  Heads of Rural & Urban Secondary
Secondary Schools of Aurangabad Schools of Aurangabad Tehsil.
Tehsil. 6.There is no significant difference

4.There is no significant difference between Managerial Creativity of Male
between Managerial Creativity of = & Female heads of Secondary Schools
Heads of English & Marathi Medium of Aurangabad Tehsil.
Secondary Schools of Aurangabad

Tehsil.
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Programme Conducted by DIETSs in Orissa
Dr. Chaitanya Sahoo* & Subash Ch. Das**

Abstract

This is a survey study of the pre-service training programme conducted by DIETs in Orissa.
There are thirteen DIETs in Orissa which are functioning as innovative and resource

institutions in the field of elementary education.

The sample includes all the thirteen

Principals, all 145 teacher-educators and all 638 pupil-teachers. Researcher made
questionnaire for pupil-teachers, for teacher-educators, interview schedule for Principals
and opinionnaire for experts have been used for the study. The study is limited to the
second year pupil-teachers of 2007-08 and 2008-09 batches. The gathered data are
analysed and interpreted by the use of simple statistical technique.

Introduction

Teachers form the crux of the education
system in preparing the young people
to build the nation. They are the social
engineers and custodians of the future.
In the words of Prof. Humayun Kabir,
“Teachers are literally the arbiters of a
nation’s destiny”. The Secondary
Education Commission (1952-53) aptly
remarked “We are convinced that the
important factor in the contemplated
educational reconstruction is the
teacher”. The Education Commission
(1964-66) observed “Of all the factors
that influence the quality of education
....... the quality, competence and

character of teachers are undoubtedly
the most significant. But these, in turn,
depend on the quality of training”. The
National Policy on Education (1986)
viewed, “No people can rise above the
level of its teachers”.

For quality elementary teacher
education, DIETs have been opened in
all the States and Union Territories of
India. These DIETs are functioning as
innovative and resource institutions. In
Orissa, there are 13 DIETs and these
DIETs have been set up in three phases
(1988-89, 1990-91 and 1994-95). Of the
seven departments of a DIET, pre-
service is an important department. As

* Retired Principal, Nabakrushna Choudhury College of Teacher Education, Angul, Orissa.
**  Research Scholar, DIET, Dhenkanal, Orissa.
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all the DIETSs of Orissa have completed
a sizeable period of service, the
researcher was fascinated to conduct
his study on the functioning of these
DIETSs.

Objectives of the Study

The study was conducted with the

following objectives in view :

1. To study the time and procedure of
admission into DIETs of Orissa.

2. To study the commencement of
classes in DIETs of Orissa coupled
with induction meeting, time-table
and calendar of activities.

3. To study the Demonstration,
Criticism and Practice Teaching
Programmes organised by the DIETs
of Orissa in respect of:-

- time of organisation

- duration of the programme

- nature of the programme

- supervision of the programme

4. To study the project work undertaken
by the pupil-teachers in DIETs of
Orissa.

5. To study the co-curricular activities
organised in the DIETs of Orissa.

6. To investigate into the availability and
usability of Library, Laboratory and
Audio-Visual Aids in the DIETs of
Orissa.

7. To examine the Action Research and
Monitoring conducted by the teacher
educators in the DIETs of Orissa.

8. To study the examinations conducted
in the DIETs of Orissa.

9. To find out the bottlenecks for smooth
conduct of the Pre-service Training
Programme in the DIETs of Orissa
and,
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10. To suggest measures, if any, for
proper conduct of Pre-service Training
Programme in the DIETs of Orissa.

Methodology
In the present study, descriptive survey
method was used.
Sample
The sample consisted of 145 teacher-
educators and 638 pupil-teachers. They
were as follows :
TABLE - 1
DIETs of Orissa with no. Faculties
and Pupil-teachers in them

Sr| Name Location [Facu |No. of]
of the Ity |Pupil
DIET No. |[Teach.
1.|Balasore Remuna 05 49
2.| Bhawani Bhawani 11 48
patna patna
3.| Bolangir Bolangir 13 49
4.| Cuttack Dolipur 13 50
5.|Dhenkanal |Dhenkanal| 15 50
6. | Ganjam Khalikote | 06 47
7.| Keonjhar Keonjhar 07 48
8.| Koraput Jeypore 13 49
9. | Mayurbhanj|Baripada 15 50
10.| Phulbani Tikabali o7 48
11.|Puri Khurdha 15 50
12| Sambalpur [Sambalpur| 13 50
13| Sundergarh |Sankara 12 50
Total 145 | 638

Tools used for the Study

Questionnaire for pupil-teachers,
questionnaire for teacher-educators,
interview schedule for Principals and
opinionnaire for experts were used as
tools in the study to obtain data. All the
tools were self-made tools.
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Statistical Techniques used

The gathered data were analysed and
interpreted by the help of simple
statistical technique (percentage).

Findings

(A) Admission

1. Admission into the DIETs of Orissa
was done centrally by the Directorate
of Teacher Education & SCERT,
Orissa and the entry qualification for
admission was +2 Arts/Science.

2. Admission into the DIETs of Orissa
was inordinately delayed. Sometimes,
it went up to the month of November.
This delayed admission adversely
affected the curricular and co-
curricular activities of the DIETsS.

(B) Faculty Members

3. Highly qualified and experienced
teacher-educators were working in
the DIETs of Orissa. However,
adequate number of teacher-
educators were not available in any
DIET.

(C) Commencement of Classes

4. Commencement of classes in the
DIETs of Orissa started soon after the
first admission. Majority DIETs
organised induction meetings for the
pupil-teachers. But few DIETs
(38.5%) supplied the time-table to the
pupil-teachers on day one of their
joining the DIET. In no DIET of Orissa,
calendar of activity was prepared.

(D) Demonstration classes

S5.Except DIET, Kalahandi
(Bhawanipatna), all other twelve
DIETs organised demonstration
classes.
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6.Demonstration classes were
organised by the above twelve DIETs
in the second year of the pupil-
teachers.

7. Mono-grade demonstration classes
were organised in the above twelve
DIETs whereas only seven DIETs
(DIET, Dhenkanal; DIET, Puri; DIET,
Cuttack; DIET, Sambalpur; DIET,
Bolangir; DIET, Phulbani, and DIET,
Koraput) organised multi-grade
demonstration classes. Only three
DIETs (DIET, Dhenkanal; DIET,
Bolangir and DIET, Koraput)
organised activity-oriented
demonstration classes.

(E) Criticism Classes

8.Except two DIETs (DIET, Keonjhar
and DIET, Kalahandi) all other eleven
DIETSs organised mono-grade criticism
classes. Of these eleven DIETSs, nine
DIETSs organised multi-grade criticism
classes whereas two DEITs (DIET,
Sundergarh and DIET, Balasore) did
not organise multi-grade criticism
classes.

9. Ninety four percent pupil-teachers
delivered their criticism lessons in one
of their methods whereas six per cent
pupil-teachers did not deliver
criticism lessons.

10. All the criticism classes were
supervised by the teacher- educators.
Criticism classes were conducted with
the help of students of the practicing
schools (76.6%), students of other
schools (17.4%) and peers (6%).

11. Criticism classes were organised
before practice teaching by three
DIETs (DIET, Cuttack; DIET, Puri and
DIET, Bolangir) in the middle of
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practice-teaching by five DIETs (DIET,
Dhenkanal; DIET, Ganjam; DIET,
Koraput; DIET, Sundergah, and DIET,
Balasore); and after practice-teaching
by three DIETs (DIET, Mayurbhanj;
DIET, Phulbani and DIET,
Sambalpur).

12. Thorough discussion was made on
the strength and weaknesses in the
criticism lessons of the pupil-teachers
soon after the classes.

(F) Practice Teaching

13. All the DIETs of Orissa organised
practice-teaching programmes in the
second year. Practice-teaching
programme was usually conducted
from July to September.

14. Each pupil-teacher delivered 48
lessons (26 mono-grade, 07 multi-
grade and 15 activity-oriented).

15. The practice-teaching lessons of the
pupil-teachers were supervised by the
teacher-educators.

(G) Project Wok

16. Project work was conducted in ten
DIETs of Orissa (DIET, Dhenkanal,
DIET, Cuttack; DIET, Koraput; DIET,
Phulbani; DIET, Sambalpur; DIET,
Sundergarh; DIET, Bolangir; DIET,
Balasore; DIET, Puri and DIET,
Mayurbhanj).

(H) Co-curricular Activities

17. Co-curricular activities were
organised in all the DIETs of Orissa.
The common co-curricular activities
organised in all the DIETs were song,
essay, debate, drawing and games.

18. The important days like Republic

Day, Independence Day, Teachers’

21.All
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Day, Children’s Day etc. were
observed in all the DIETs of Orissa.
19. Festivals like Ganesh Puja and
Saraswati Puja were celebrated in all

the DIETSs of Orissa.

(I) Library
20. Libraries were found in all the DIETSs

of Orissa equipped with number of
books ranging from 1500 to 10,000.
Very few libraries of the DIETs
possessed magazines. The magazines
found in the DIETs were mostly
children’s magazines like Subatra
Science Today. Kaliasuna, Bole
Huunti, Gyanaloka, Nandankanan,
Ankura, Aina and Nua Sakal.

the DIETs possessed
newspapers. These newspapers were
mostly Oriya dailies like the Samaj,
the Prajatantra, the Dharitri and the
Sambad. All the pupil-teachers
borrowed books from their libraries.

22.In no DIET of Orissa, seating place

was provided for the staff and
students in libraries.

(J) Laboratory
23. All the DIETs possessed science

laboratories. Whereas DIET,
Mayurbhanja, DIET, Puri and DIET,
Sambalpur possessed adequate
number of apparatus and chemicals,
other ten DIETs of Orissa possessed
less number of science apparatus and
chemicals.

(K) Audio Visual Aids
24. Separate audio-visual rooms were

available in eight DIETs (DIET,
Dhenkanal; DIET, Koraput; DIET,
Cuttack; DIET, Sundergarh; DIET,
Sambalpur; DIET, Puri; DIET,
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Bolangir and DIET, Keonjhar). The
remaining five DIETs did not possess
audio-visual rooms.

25.Maximum number of teacher-
educators (87%) used teaching-aids
occasionally and few teacher-
educators (13%) used teaching aids
regularly.

26. All the pupil-teachers used teaching
aids during their criticism and
practice-teaching.

27. All the pupil-teachers were engaged
in the preparation of low-cost and no-
cost teaching aids.

(L) Action Research

28. Very few teacher-educators (30%)
were engaged in action research.
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(M) Monitoring

29. All the teacher-educators were
engaged in monitoring in their
catchment areas.

(N) Examinations

30. In all the DIETs of Orissa, Annual
Examination and Test Examination
were conducted.

31. In five DIETs (DIET, Dhenkanal;
DIET, Koraput; DIET, Cuttack; DIET,
Sambalpur and DIET, Bolangir) unit
test was conducted.

32. No where in any DIET of Orissa, half-
yearly examination was conducted.
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Teaching Skills as a Process of Teacher
Empowerment
Dr. A. K. Poddar*

Abstract

To carry out the obligation of getting the children to learn, the teachers have to acquire
necessary skills to communicate effectively with learners. An entrant teacher must be aware
of the variety of objects of learning: knowledge, understanding, skill, attitude, value,
appreciation, creativity and problem solving etc. These are called ‘competence’. Having
developed them a teacher refines these qualities with continued practice. A competent teacher

can carry out all tasks effectively.

Introduction

Teaching is basically a system of
activities or operations planned and
implemented with reference to learning
goals in a socio-cultural environment.
In this setting, there are two factors :

- the one over which the teacher has
no control and

- those factors such as methods, style
of talking, presenting, asking questions,
structuring and teaching skills etc.
where teacher’s individuality and
impress of personality exercise a great
influence.

The art of teaching is adjudged in terms
of second set of factors where the
practitioner is directly concerned with

deciding and acting in terms of his/her
mastery of the art of pedagogy.

To carry out the obligation of getting the
children to learn, the teachers have to
acquire necessary skills to
communicate effectively with learners.
They also need to know what resources
and methods are effective in promoting
learning and how to use them with their
learners. Teaching takes place through
a variety of approaches: reading,
writing, lecturing, discussing,
demonstrating, showing a film,
conducting a dialogue, questioning and
even remaining silent. It calls into play
different sources of knowledge and
mental faculties: sensory perceptual

* Lecturer, Institute of Advanced Study in Education, Bilaspur, (C.G.)
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experience, reason, intuition,
imagination, creativity, memory and
will. They need to learn to match
methods with the activities and the
objects of learning. This means that
teachers have to keep on enriching their
repertoire of pedagogical skills.

An entrant teacher must be aware of the
variety of objects of learning:
knowledge, understanding, skill,
attitude, value, appreciation, creativity
and problem solving. Having developed
them, teacher refines them with
continued practice. Such capabilities
that enable refined teacher performance
are called ‘competence’. A competent
teacher can carry out all tasks
effectively.

The term ‘competence’ refers to a
desired quality of job performance. It
involves some knowledge component as
well as skill component. The qualities
of competence are enthusiasm, fluency,
industry, neatness, originality,
adaptability and thrift.

Teaching Skills

The term skill is a common term used
to refer to any psychomotor behaviour
that can be refined with practice. It
refers to the extent to which an
individual can do something smoothly,
fluently and with ease.

During the later half of twentieth
century, teaching came to be seen as a
skilled task. Several skills relevant
during teaching were identified and a
full-fledged methodology which came to
be called “micro-teaching” laid
emphasis on minimal instructional
aspects to be practised one at a time.
In this scheme of things, every aspirant
teacher is given an orientation about a
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single teaching skill, followed by a
demonstration of an instructional
situation in simulation. Peers act as
students of particular grade for each
student teacher practicing the skill. The
instructional situation created thus is
artificial in which everyone is role-
playing teacher and students. That is,
a classroom situation is simulated.
Each student teacher plans to create an
interactive instructional situation in
which the given instructional skill is
practised. Care is taken to use the skill
to the maximum extent. Having learnt
all the skills in this manner, it is
expected that a teacher is prepared with
the needed equipment and can use the
skills in meaningful, smooth
combinations in the real classroom
situations. The basic instructional skills
which generally included in micro-
teaching are ;

Skill of introducing a lesson.

Skill of lecturing.

Skill of questioning

Skill of probing questions

Skill of reinforcement

Skill of stimulus variation

Skill of recognizing attending
behaviour

Skill of demonstrating

Skill of use of audio visual aids
Skill of closure of lesson.

v ¥ ¥ ¥ ¥ 9
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Microteaching provides a technique
through which teaching acts could be
learned in observable form, with
technical rigour an in a non-threatening
peer group situation. The basic
assumptions contend that human
behaviour can be seen in small units of
action and learning each-behaviour one
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at a time, leads to consolidation or
integration to form a composite action.
Microteaching has been found quite
useful in familiarising the entrants in
overcoming inhibitions to talk in front
of others. At the same time criticism
also grew about the way microteaching
exaggerates single behaviours for
mastering. It also came to be recognized
that such singular training may render
the process of rather mechanical and
fails to maintain the spirit of teaching.
Every one seems familiar with the term
learning. Technically several things can
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be stated about learning on the basis
of one’s knowledge and instructional
process.

Learning is the expected outcome of
teaching. Learning outcome teaching
always is in the form of positive
aspirations the society expects in every
individual. Learning outcomes pertain
to cognitive, affective and psychomotor
dimensions of human behaviour.

a. Sensing and intuition

Sensing involves observing, gathering
data through the senses; intuition
involves indirect perception by way of

Models of Learning & Teaching Styles

Student’s Preferred Learning Style

Corresponding Teaching Style

Sensory (external)-sights, sounds,
physical sensations(other
sensory channels;touch, taste,
and smell are relatively
unimportant in most educa-
tional environments and will
not be considered here.)

Concrete- factual
Abstract- conceptual, theoretical

Intuitive (internal)- possibilities,
insights, hunches

Reflectively- through introspection

Visual-pictures, diagrams, graphs,

Visual- pictures, diagrams, films,

demonstrations, demonstrations.
Auditory- words, sounds Verbal- lectures, readings,
discussions.
Inductive- facts and observations are | Inductively- phenomena leading to
given, underlying principles principles.

are inferred

Deductive- principles are given,
consequences and applications
are deduced.

Deductively- principles leading to
phenomena

Actively- through engagement in
physical activity or discussion,

Active- students talk, move, reflect, or
passive- students watch and
listen

Sequentially- in continual steps, or
globally- in large jumps,
holistically?

Sequential- step-by-step progression
(the trees), or global-context
and relevance (the forest)?
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the unconscious-speculation,
imagination, hunches. Everyone uses
both faculties, but most people tend to
favour one over the other.

b. Visual and auditory

The ways people receive information
may be divided into three categories,
sometimes referred to as modalities:
visual—sights, pictures, diagrams,
symbols; auditory— sounds, words;
kinesthetic—taste, touch, and smell. An
extensive body of research has
established that most people learn most
effectively with one of the three
modalities and tend to miss or ignore
information presented in either of the
other two. There are thus visual,
auditory, and kinesthetic learners.

c. Induction and deduction
Induction is a reasoning progression
that proceeds from particulars
(observations, measurements, data) to
generalities (governing rules, laws,
theories). Deduction proceeds in the
opposite direction. In induction one
infers principles; in deduction one
deduces consequences. Induction is the
natural human learning style. Most of
what we learn on our own (as opposed
to in class) originates in a real situation
or problem that needs to be addressed
and solved, not in a general principle;
deduction may be part of the solution
process but it is never the entire
process. On the other hand, deduction
is the natural human teaching style, at
least for technical subjects at the college
level. Stating the governing principles
and working down to the applications
is an efficient and elegant way to
organize and present material that is
already understood.
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d. active and reflective

The complex mental processes by which
perceived information is converted into
knowledge can be conveniently grouped
into two categories: active
experimentation and reflective
observation. Active experimentation
involves doing something in the
external world with the information—
discussing it or explaining it or testing
it in some way—and reflective
observation involves examining and
manipulating the information
introspectively.

e. Active Learning.

An “active learner” is someone who feels
more comfortable with, or is better at
active experimentation than reflective
observation, and conversely for a reflec-
tive learner. There are indications that
engineers are more likely to be active
than reflective learners. Active learners
do not learn much in situations that
require them to be passive (such as
most lectures), and reflective learners
do not learn much in situations that
provide no opportunity to think about
the information being presented (such
as most lectures). Active learners work
well in groups; reflective learners work
better by themselves or with at most one
other person.

f. Sequential and global learners
Most formal education involves the
presentation of material in a logically
ordered progression, with the pace of
Global learners should be given the
freedom to devise their own methods of
solving problems rather than being
forced to adopt the professor’s strategy,
and they should be exposed periodically
to advanced concepts before these
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concepts would normally be introduced.
learning dictated by the clock and the
calendar.Some students are
comfortable with this system; they learn
sequentially, mastering the material
more or less as it is presented. Others,
however, cannot learn in this manner.
They learn in fits and starts: they may
be lost for days or weeks, unable to solve
even the simplest problems or show the
most rudimentary understanding, until
suddenly they “get it"—the light bulb
flashes, the jigsaw puzzle comes
together. They may then understand
the material well enough to they apply
it to problems that leave most of the
sequential learners baffled. These are
the global learners. Sequential learners
follow linear reasoning processes when
solving problems; global learners make
intuitive leaps and may be unable to
explain how they came up with
solutions.

Conclusion

Learning styles of most of the students
and teaching styles of most of the
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teachers are incompatible in several
dimensions. Many of the students are
visual, sensing, inductive, and active,
and some of the most creative students
are global; most of the school education
is auditory, abstract (intuitive),
deductive, passive, and sequential.
These mismatches lead to poor student
performance, frustration, and a loss to
society. Although the diverse styles with
which students learn are numerous, the
inclusion of a relatively small number
of techniques in an instructor’s
repertoire should be sufficient to meet
the needs of most or all of the students
in any class. Teachers confronted with
this list might feel that it is impossible
to do all that in a course and still cover
the syllabus. Their concern is not
entirely unfounded: some of the
recommended approaches particularly
those that involve the inductive
organization of information and
opportunities for student activity during
class-may indeed add to the time it takes
to present a given body of material.
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The HIV/AIDS Education in Schools

M. Udaya Rekha*

Abstract

The present article focuses on institutionalization of HIV/AIDS education in schools and
strategies for integration in the school curriculum to provide value-based education’. HIV/
AIDS education is a fascinating area in the adolescence education programme. Its main
focus is on awareness building, knowledge acquisition, attitude-development, skill-
acquisition, and participation through curricular and co-curricular activities to develop,
cognitive, affective and psychomotor abilities among children. Nine student activities like
Question-box, Group Discussion, Value Clarification, Role-Play, Case Study, Debate,
Painting, Essay Writing and Quiz contest have been suggested by NCERT, NACO, New
Delhi. Non-conventional methods like value-clarification, enquiry method, counselling,
interactive sessions, student activities and use of A-V aids and print materials, Evaluation
is an integral part of the entire process to assess the attainment of objectives and also to
identify the gaps in transactional strategies and to take corrective measures. The philosophy
behind the entire programme is “To inculcate positive attitude” and “To develop rational
behaviour.”

disciplinary enterprise. Its main focus
will be on:

Introduction:
HIV/AIDS education is a fascinating

area in the adolescence education 1. Awareness Building

programme, as it is raising certain 2. Knowledge Acquisition

formidable theoretical questions which 3. Attitudes Development

have a direct bearing on human 4. Skills-acquisition

existence. It is primarily an approach 5. Participation.

to learning and deals with human HIV/AIDS education primarily

relations with one-self, family, friends,
peer-group and members of the
opposite sex and to the society. HIV/
AIDS education is a complex

inculcates awareness about contents,
relating to causes and consequences of
HIV/AIDS, preventive measures and
individual and social responsibilities

* Lecturer, Lal Bahadur College of Education, Warangal.(A.P.)
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towards, persons having HIV/AIDS and
inculcation of certain attitudes towards
rational behaviour. It must help in the
generating alternatives of thinking, how
to use adolescence education
programme tool kit, and sources of
information and also how to reduce
HIV/AIDS risk. The most important
objectives of HIV/AIDS is how to make
HIV/AIDS education an integral part of
the value based education.

Institutionalization of HIV/AIDS
Education:

Since, 1981, Andhra Pradesh has been
implementing National Population
Education Project (NPEP) with the
assistance of UNFPA.

In December, 2002 NPEP was taken
over by Government of India, with an
objective to institutionalise population
education in School Education System
in the Country.

Considering the urgency of this concern
a unit on HIV/AIDS is developed and
introduced in the Biology text book of
Class-X of Secondary Education in
2005. Simultaneously, a unit on
guidance and counselling for
adolescents on reproductive health-
hygiene, (HIV/AIDS), Sex-Education
and drug-abuse is developed in
psychological foundations of Education
of the Teacher-Education Curriculum.
In the consequent year a unit
comprising of Adolescence education
and activities for life-skills was
developed by the population education
cell and was introduced into the Class-
IX by the Government of Andhra
Pradesh.
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Strategies for Integration in School

Curriculum :

Through curricular and co-curricular

activities, it is possible to develop

certain important cognitive affective and

psycho-motor abilities among children.

For this purpose-

(1) A Training package and

(2) Nine student Co-curricular activities
were developed.

The portions of the package-dealing the

HIV/AIDS have been repackaged from

AIDS Education in schools: A Training

packages, published jointly by NCERT

and NACO, New Delhi. Nine student

activities have also been suggested to

be organised in both class-room and

out-of-class room situations with basic

minimum infrastructural facilities.

These activities have been selected and

signed by taking into consideration the

need to strike a balance between what

is desirable, and what is practical.

The activities included are:

. Question Box

. Group Discussion

. Value — Clarification

. Role — Play

. Case Study

. Debate

. Painting/Poster Competition

. Essay Writing

. Quiz- Contest

OO NOULH WN

Sensitisation and Educational
Attainment:

Student activities on HIV/AIDS
education are expected to attain the
following objectives:

1.To make learners aware about HIV/
AIDS causes and consequences.
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2. To remove myths and misconceptions
regarding HIV/AIDS infection.

3. To develop skills among them to
assert themselves in, and/or avoid
risky situations including the skill to
resist social pressures.

4. To develop a healthy and positive
attitude among them towards HIV/
AIDS related issues and respect for
the opposite sex.

5. To develop rational behaviour and be
a part of the share ‘N’ Care Programme
of HIV/AIDS education.

As, envisaged in the State Action Plan
(SAP) for Adolescence Education
Programme 2006, a State Core
Committee was constituted under the
Chairmanship of Secretary education
with the key officials from other
departments like higher education,
APSACS, DPEP & UNICEF and other
departments concerned as its members
and the Director, SCERT as member
convenor. Red Ribbon Clubs (RRC)
equip the students with life-skills and
to join hands in promotion of voluntary
blood donation.

As per the advice of the core-committee,
the training material on development of
skills in adolescence education was
developed by population, education cell,
SCERT, with the help of Professors and
Lecturers of SCERT, IASE, CTEs and
DIET. The source of the material is the
training material developed by NPEP,
NCERT, NACO and APSACS. This Hand
Book was used for training of the
teacher-education.

enced
institution
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Key Areas of Focus and Target
Groups:
An adolescence education tool kit was
also developed by MHRD/NACO/
UNICEF, together with a module of the
training of trainees, a module for the
refresher teacher-training, a module for
the peer-educators, life-skills, Flip-
chart teachers work-book with activities
that can be conducted at Class-room
level and frequently asked questions
(FAQs) was printed and distributed to
the schools by APSACS-(Andhra
Pradesh State AIDS Control Society).
The “National Population Education
Project” December, 2002 states that
Adolescence Education Programme
with Special reference to HIV/AIDS
education should constitute a
comprehensive and integral part of the
school education. HIV/AIDS education
should be provided for all ages at all
levels and in both formal and non-
formal Education. The mass-media has
a great responsibility to make their
immense resources, available for this
educational mission. The traditional
teaching methods may not be effective
for teaching elements of HIV/AIDS
education, primarily because of the
sensitive nature of its contents.
Moreover, the objectives of AEP focus
on the affective domain of the learners.
Therefore non-conventional methods
like, the following are adopted.
a) Value Clarification
b) Enquiry Method
c) Other interactive methods
d) Emphasis on Students activities
e) Counselling of Adolescents
f) Increased use of Audio-visual/Print
materials.
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Monitoring and Evaluation

‘ Selection of Schools |

N2

‘ Selection of NGOs |

N2

External resource persons
(NGOs/Education Sector/Health Sector)

N

Advocacy Workshop with

Opinion leaders State & District Level.

N

Sensitisation of Head Masters
& Principals

N

|Training of Teachers & Peer Educators |

N

| School level activities |
V4 NY AY|

School Level Activities Education of Students )&

Monitoring and Evaluation:

Evaluation is an integral part of the
entire process of institutionalisation of
HIV/AIDS education to assess the
attainment of objectives and also to
identify the gaps in transactional
strategies and to take corrective
measures. Monitoring of school AIDS
Education Programme should also be
integrated with the regular inspection
visits of the State AIDS Control
Societies/SCERT /Directorate of
Education. A review of the entire

programme would be conducted by
NACO at the end of one year.

The philosophy behind the entire
programme is “To inculcate positive
attitude and “to develop rational
behaviour.” The activities included are
only suggestive by the NCERT, NACO,
New Delhi other activities may also be
planned and conducted to provide
similar opportunities to students, where
they discuss and explore different
aspects of issues relating to “HIV/AIDS
education”.
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Conclusion:

Globally, it is estimated that HIV/AIDS
has infected 2.3 million of children
under the age of 15, (ICAD 2006). Hence
a good quality education is considered
one of the key defences against HIV/
AIDS ‘Education’ Programming should
consider innovative approaches to
deliver education, such as

1)Flexible scheduling, radio-based
instruction and community schooling
which make education more
accessible

2)Investing in Teacher-Training and
Improving the quality of Teaching.

3)Including Life-skills education in
curricula with a focus on Gender-
issues and preventing HIV/AIDS.

..... 121

4) Promoting positive masculinity and
feminity for boys and girls or Gender
roles.

5) Increasing parental and community
involvement

0) Establishing youth clubs

7)Promoting safe schools and protecting
students from violence.

8) Designing multi-sector responses to
combat the spread of HIV/AIDS. One
of the key means of HIV/AIDS
prevention is education. Schools
provide a physical space where
interventions can be delivered and
have the ability to create a high level
of community awareness around
important issues.
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Professional Commitment and Teacher’s Role

Yojana Srivastava*

Abstract

Teacher Education is responsible for producing ‘professionally qualified and competent
teachers. For a teacher to be considered as a professional, he must commit himself to some
basic norms of the profession. Teaching is an inspired profession or passion. A single
inspired teacher can leave a lasting impression on the mind of students and can inspire
some of them to emulate their teacher and adopt teaching as a profession. In order to maintain
professional standards in teaching, the teachers are supposed to follow their commitments
towards family, society, nation etc. The teacher and teacher educators should be self-starter
to fulfill their obligations in teaching making themselves committed to the students’learning,
honing their knowledge of not only subject but also of new trends of their profession.

Introduction:

A teacher holds an important, critical
and direct role in making the formal
education system effective and brings
out quality products from the system.
Teacher Education is responsible for
producing ‘professionally qualified and
competent teachers. The teacher is a
reflective practitioner who continually
evaluates the effects of his/her choices
and actions on others (students,
parents, and other professionals in the
learning community) and who actively
seeks out opportunities to grow
professionally. A true teacher must

have a positive attitude towards
teaching.

A profession is a specialized occupation
that involves specific orientation &
training. It can be defined as a long term
education & specialized training which
should cater the needs of the society,
nation and personal priority & to advise
others for a definite fee or salary. Other
important characteristic is to follow the
professional commitment. For a teacher
to be considered as a professional, he
must commit himself to some basic
norms of the profession. He/she must
know all the ethics of teaching which

* Lecturer, Dept. of Education, Agra Public Teacher Training, College, Agra. (U.P.)
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is not just imparting knowledge but
making sure that subject matter is
handled well to bring about a change
in student and to make the student a
better citizen.Thus, a teacher as a
professional should have both profe-
ssional competence (ability to do)&
professional commitment(the will to do).
The task of the teacher in education has
many dimensions. It involves the
provision of a broad context of
knowledge, the creation of learning
environment and constantly monitoring
and reflecting on the processes of
teaching and students understanding
and seeking to improve them.

Professional commitment of a
Teacher :

The profession of teaching is unique in
a numbers of ways. Its very nature
involves a complex and rich
combination of working relation with
not only the organization but with a
numbers of other stakeholders,
including the parents, students and
colleagues. Commitment is part of a
teacher’s affective or emotional reaction
to their experience in a school setting.
It is a part of a learned behavior or

attitude associated with the
professional behavior of teacher.
Teachers make conscious and

subconscious decisions about their
level of willingness from these affective
reactions.

Teacher commitment is multi-
dimensional. These dimensions are
thought to be external to the teacher,
but interconnected and have some
influence on each other. There is a
crucial link between emotional

123

attachment to the work of teaching and
a teacher’s personal level commitment.
Teacher commitment is not focused
exclusively on the external dimension.
It has a strong relationship with
teacher’s passions, values and beliefs.
Teaching is a complex professional task
which is undertaken in collaboration
with colleagues, learners, parents and
family as well as with members of the
wider community.

Commitment to Students

The primary professional commitment

of teachers is to those whom they teach.

Teachers nourish the abilities of all

students to think so that they can act

independently.

Teachers should strive to:

e conduct and maintain relationships
with students in a professional way
and give foremost consideration to the
students’ well being, .

e respect the personal integrity and
privacy of students unless the law
requires disclosure,

e treat each student with dignity and
respect without discrimination of any
kind,

e update their knowledge about
curriculum content and pedagogy,

e present subject matter from a
balanced viewpoint,

e motivate students to think critically
about social issues,

e guide the students in their physical,
social, intellectual, emotional, moral
and spiritual development, to cater to
the varied learning needs of diverse
students,

e refrain from divulging confidential
information about students except to
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those who are legitimately entitled to
it.

Commitment towards Parents and
Family
Teachers recognize that they work with
parents and family of students to
promote their active participation in
education of their children. In relation
to parents and family of students, the
teacher should strive to:

e establish open, cordial and respectful
relations with parents,

e encourage parents to take interest
actively in the education and welfare
of their children,

e provide information regularly to
parents regarding the attainments
and shortfalls of their wards, of involve
the parents in decision making about
the education of their children

e refrain from doing anything which may
undermine students’ confidence in
their parents or guardians.

Commitment towards Society and the
Nation :
Teachers are a part of society and vested
by the public with trust and
responsibility. The society has
expectation that teachers will prepare
such students which contribute to the
progress of society. In fulfillment to their
obligation to society, the teachers
should strive to:

e develop the educational institution as
a community and human resource
development centre providing
knowledge and information and
developing skills and attitudes needed
for such development,

enced
institution
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e act within the community in a manner
which enhances the prestige of the
profession, support policies and
programmes which promote equality
of opportunity for all.

e teach widely accepted positive values
of the society and motivate students
to apply them in their life.

e understand the social problems and
take part in such activities as would
be conducive to meet the challenges
posed by the problem.

e work actively to strengthen national
integration and spirit of togetherness
and oneness.

e Respect and by loyal the school,
community, state and nation.

Commitment towards Colleagues and
the Teaching Profession
Teaching is not a simple job. A single
teacher can not perform it. The teacher
has to collaborate with many of his /
her colleagues for professional
development. In fulfillment of their
obligations to colleagues and profession
teacher will strive to:

e treat colleagues and associates in the
same manner as he/she himself /
herself wishes to be treated, i.e. to
refrain from making false or malicious
statements about colleagues or the
school system.

e refrain from disclosing confidential/
sensitive information concerning
colleagues unless required by law,

e co-operate with the head of institution
and colleagues in and outside the
institution in both curricular and co-
curricular activities.

¢ help junior colleagues in all possible
ways.
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e regards themselves as learners and
participate in programmes of
professional development like
seminars, workshop symposia
conferences, self study etc.

e contribute to the development of
sound educational policy.

¢ be honest about statement related to
their qualification and competencies.

e advance the interest of the teaching
profession through responsible
ethical practice.

Conclusion

In order to maintain professional
standards in teaching, the teachers are
supposed to follow their commitments
towards family, society, nation etc.

Teaching is an inspired profession or
passion. A single inspired teacher can
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leave a lasting impression on the mind
of students and can inspire some of
them to emulate their teacher and adopt
teaching as a profession. For this, it is
necessary that the teacher must know
& follow above mentioned
commitments. Institutions providing
Teacher Education Programme should
take efforts to equip prospective
teachers not only with desirable
teaching skills but also with the
knowledge of commitment &
professional ethics.

The teacher and teacher educators
should be self-starter to fulfill their
obligations in teaching making
themselves committed to the students’
learning, honing their knowledge of not
only subject but also of new trends of
their profession.
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Attitude of Bengali Medium Students towards
English Language

Taniya Sengupta™* & Dr. Deb Prasad Sikdar**

Abstract

The present study was carried out in three districts of West Bengal (Murshidabad, Nadia,
North-24 Parganas) to assess the attitude of the Bengali medium students towards English
language. Data were collected from higher secondary grade students, using 5-point Likert
Scale made by the researchers. The researcher selected twelve (12) schools of three district.
Six (6) of them are rural and rest of them are urban school. The study reveals that there
were significant differences between male and female and rural and urban students.

Introduction

The origination of English language
comes from the Germanic language. It
is a branch of Indo-European language
family. The language has been written
in latin alphabet. English is the second
most widely spoken language. Just a
few centuries ago English was spoken
by just five to seven million people.
Today there are more non-native users
than the native users of English
(Kachru, 1996). English has become a
world language, spoken by at least 750
million people. English is nowadays the
dominant or official language in over 60
countries (Hohenthal, 2003).

This is a fact that English has spread
as a result of exploitation and
colonization (Cheshine, 1991). In India
after independence English got a
serious challenge from a group of
people, politicians and educationist.
But their opinion to make Hindi as a
official language of India could not
stand before the strong protest of the
South-Indian regions. The Indian
government decided to further extend
the role of English is now recognized as
an associate official language. The
impact of English is not only continuing
but increasing (Hohenthal, 2003). As
early as 1948 Radhakrishnan

* Research Scholar, Dept. of Education, University of Kalyani, Distt. Nadia. (W.B.)
** Reader, Dept. of Education, University of Kalyani, Distt. Nadia. (W.B.)
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Commission observes “English
however, must continue .......
Humanistic, Scientific and Technical
education.” (Radhakrishnan
Commission, 1948)

In West Bengal, English was one of the
major preliminary subjects taught in
primary education level in 50’s and 60’s.
But situation began to change at 70’s
era. In 1982-83 the ruling government
of West Bengal with the adjective of
making education more accessible,
abolish teaching English at primary
level from public school. Teaching a
foreign language like English at primary
stage is unscientific and therefore
English can be taught after that stage.
They also refer several National
Education Commission headed by
Dr. Zakir Hussian (1948), Dr. S.
Radhakrishnan (1948) and Dr. D.S.
Kothari (1964-66) which also
recommended to study English only
after primary level (Roy, 2002). On 2
February 1998, The Socialist Unity
Country of India demanding reintro-
duction of English language in the
curriculum of government aided
primary level. So, the government
reacted promptly saying that they would
reconsider the issue of reintroducing
English at primary level. In 1998, the
commission headed by Pabitra Sarkar
former Vice Chancellor, Rabindra
Bharati University recommended that
the study of English to be reintroduce
at primary level. So, that English aame
back at next academic session
(Chakraborty, 1998).

As there is a dearth of report about the
higher secondary grade Bengali
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medium students’ attitude towards
English language, this study aims to
focus on correlation between attitude
towards English language of
Murshidabad, Nadia and North
24-Parganas district of West Bengal.

Objectives :

The main objectives of the study were —

1. To measure the attitude of higher
secondary grade Bengali medium
students towards English language.

2. Study the effect of gender on attitude
towards English of Bengali Medium
higher secondary students.

3. Study the effect of locality on attitude
towards English of Bengali Medium
higher secondary students.

Hypotheses:

The investigator framed the following

hypotheses —

H -There would be a significant
difference between attitude of female
and male higher secondary grade
Bengali Medium students towards
English language.

H,-There would be a significant
difference between attitude of rural
and urban higher secondary grade
Bengali Mediumstudents towards
English language.

Correspondingly, two null hypotheses

(°H, and °H)) were framed to test the

hypotheses.

Method

(a) Sample :

The sample for the study comprised 400
students (gender wise 200 male and 200
female and locality wise 200 urban and
200 rural) from twelve (12) higher
secondary grade Bengali medium
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schools purposely selected from three
districts viz. Murshidabad, Nadia and
North 24-Pargan of West Bengal. All
these schools are government aided.
(b) Tools used :

The researcher prepared 5-point scale/
questionnaire with a view to measure
the attitude towards English language
among Bengali medium students and
has been sent for review to six (6)
experts in this field for their valuable
comments and suggestions in terms of
percentage against each test items for
improving the questionnaire. The
neutral point on the scale was 102.
Reliability of the test was determined
by “Test-Retest” method. A gap of fifteen
days allowed between test-retest
procedure. The value of correlation co-
efficient (r) was found to be 0.87
(Sengupta and Sikder, communicated,
2009).

(c) Variables :

Attitude towards English language is
the dependable variable for this study.
The independent variables are sex and
location/dwelling place. The working
definitions of some of the above variable
are as follows :

(i) Attitude — The term attitude is derived
from Latin word ‘aptus’ which is also the
root of the word aptitude and indicates
a state of preparedness or adaptations.
Putting a psychological stunt on this
analysis, we can state attitude as a
giving the person a subjective or
psychological state of preparation for
action.

(ii) Dwelling Place — Dwelling place
means the place where the individual
used to live. Two areas, urban and rural
have been taken under as dwelling
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place in the study. An urban area
includes all municipal areas towards
cantonments and any other areas being
administered by local bodies such as
town committees, Union Committees
etc. Rural area means that area in which
person live in it and make a living
directly from agriculture.

Data Analysis :

In order to identify the role of gender
differences on attitude towards English
language attitude scale was applied and

score were thebleNosthtistically as
f&l’[@@kﬁg,of comparison between mean

attitude scores of male and female of
higher secondary grade students

Sr| Gen. N | Mean | SD t-
value
1.| Male 200 |145.05|11.42| 3.33*
Stude.
2. | Female | 200 [155.59 | 9.06
Stude.

(*significant at 0.01 level, df=398)

The table no. 1 shows mean attitude
towards English scores of male and
female were 145.05 and 155.59 and
SD’s were 11.42 and 9.06 respectively.
To study the significance of the
difference between means, t-test
conducted.(t=3.33, df=398). It is
significant at 0.01 level. Therefore the
hypothesis H, was retained. Hence the
corresponding null hypothesis °H, was
rejected.

The table no. 2 shows mean attitude
towards English scores of urban and
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Table No. 2 (t=2.60, df=398). It is significant at 0.01

t’ value of Comparison between the level. Therefore the hypothesis H, was

nature of dwelling place of higher retained. Hence the corresponding null
secondary grade students hypothesis °H, was rejected.

Sr| Gen. N | Mean | SD t- Findings:

value| 1. Both male and female Bengali
1.|Urban |200]|156.05|12.07| 2.60* Medium students shown highly

Stude. positive attitude towards English
language,

2.|Rural | 200152.60110.50 2. Female Hr. Sec. Bengali Medium

Stude. students shown significantly higher

attitude towards English Language
than their counterparts.
rural were 156.05 and 152.60 and SD’s 3. Urban Hr. Sec. Bengali Medium
were 12.07 and 10.50 respectively. To students shown significantly higher
study the significance of the difference attitude towards English Language
between means, t-test conducted. than their counterparts.

(*significant at 0.01 level, df=398)
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Abstract

The “Human Rights” is more of an environmental subject than that of human subject. As
we consider all about the plants and trees, microbes and animals important components of
our natural environment, we must consider all the human beings equally important
components of the natural environment. The existence and development of all the plants,
animals and microbes is essential, the existence and development of human beings are
equally essential for the existence of environment on this planet. As a section of human
beings are developed and scientifically powerful, it is their duty to protect and preserve all
the fellow components of this planet and not to harm even the tiniest creature of this planet

in any way.

Introduction

The concept of ‘Human Rights’ took
shape during World War-II (1939-1945)
when Nazis murdered millions of
people. Those incidents shook the world
and most of the nations started crying
for the sake of humanity. Those were
the dark days of the World History. Later
four allied nations of the war namely
China, the Union of Soviet Socialist
Republic (USSR), the United Kingdom
(U.K.) and the United States, stood up
to organise the World Community to
search some device to safeguard
humanity. Thus, the United Nations’

Organisation took shape in 1945. After
two years of the organisation of the
United Nations, its Economic and Social
Council (ECOSOC) formed a
Commission on Human Rights with
Eleanor Roosevelt as its first chair
person. The commission adopted the
Universal Declaration of Human Rights
on December 10, 1948. This event
marked the birth of modern Human
Rights Movement across the world.

The “Human Rights” is not just the
human subject. Rather, it is more an
environmental subject. Just as we
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consider all the plants and trees, all the
microbes and animals, as most
important components of our Natural
Environment, we must consider all the
human beings equally important
components of the natural
environment. Just as the existence and
development of all the plants, animals
and microbes is essential, the existence
and development of human beings are
equally essential for the existence of
environment on this planet. Since
human beings are developed and
scientifically powerful, it is their duty
to protect and preserve all the fellow
components of this planet and not to
harm even the tiniest creature of this
planet in any way. This is what we call
as Environmental Ethics. Zarthushtra
has said, “Harass not the tiny ant which
labours to carry a grain for survival, for
it has life and life is sweet indeed.”

Human Rights

A moral, legal or environmental claim
to live, to have or receive something, or
to behave in a particular way is called
‘Right’. It relates to all living beings that
share this unique planet which is also
called as the ‘Mother Earth’. Likewise,
humans too have moral, legal or
environmental claim to live, to have or
to get share in Natural Resources or to
behave in a particular way as they
would be done by others, is called as
Human Right.

International Human Rights

The United Nations (UN) adopted the
Universal Declaration of Human Rights
in 1948. The Principal Author of the
declaration was Rene Cassin, the
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French Jurist and the Nobel Laureate
of that time.The Universal Declaration
of Human Rights has been based on the
principles expressed in the U.N. Charter.
It has got international legal status in
1948 with about 30 Articles. Besides, the
declaration on human rights also affirms
right of every person to own property
(Article 17); to travel from a home
country at will and return at will (Article
13); to work under favourable conditions,
receive equal pay for equal work and join
trade unions at will (Article 23); to marry
and raise a family (Article 16); and to
participate in government (Article 21)
and in the social and cultural life of
community (Article 22).

Constitutional Human Rights

A system of fundamental laws, whether

written or embodied in tradition, which

can be applied both on the governing
body and the governed, is called as
constitution.The Constitution of India
has the provision of Fundamental

Rights for its citizens. Part III of the

Indian Constitution guarantees

Fundamental Rights to its citizens

through its Articles 12 to 35. The

Fundamental Rights guaranteed to

Indian citizens through these articles

of the Indian Constitution are:

e Right to equality before law,
prohibition of discrimination on
grounds of religion, caste, race, sex,
place of birth and equality of
opportunity in  matters of
employment;

e Right to freedom of speech,
expression, assembly, association or
union, residence, movement,
occupation and profession;
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e Rights against exploitation,
prohibition of all forms of child
labour, forced labour etc.;

* Right to freedom of conscience,
practice and propagation of religion
etc.;

* Right to minorities to establish and
conduct educational institutions of
their choice;

* Right to constitutional remedies for
the enforcement of Fundamental
Rights.

Human Rights and Environment
The first ever declaration of principles
on Human Rights and Environment on
international level was drafted on 16%
May, 1994 by a group of international
experts of United Nations at Geneva. The
draft declaration is the first International
Instrument’ which addresses the
relation between human rights and the
environment.The draft declaration on
Human Rights and Environment
contains altogether 27 principles, which
have been grouped under Five parts -
Part I, II, III, IV and V.

Part I:

This part contains 4 principles. It makes
provisions of human rights to an
ecologically sound environment,
sustainable development, peace and
right to secure healthy and ecologically
sound environment. This part also
makes provisions of human rights to
freedom from all types of discrimination
and right to equitable sharing of
environment by present generation
without impairing the rights of future
generations.
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Part II:

This part includes right to freedom from
pollution, protection of natural
resources, highest attainable standard
of health, safe healthy food and
adequate water, safe and healthy
working environment, adequate
housing and sound living conditions.
This part also includes human rights
to timely assistance in the events of all
types of disasters, sustainable use of
natural resources for’ all purposes,
preservation of unique sites and rights
of indigenous people on land, territories
and natural resources to maintain their
traditional ways of life.

Part III:
This group of principles for human
rights and environment makes

provision of right to information
concerning environment; right to hold
and express opinions and
dissemination of ideas; right to
education of human and environmental
rights; right to participate in planning
and decision making activities
concerning environment; right to make
associations for environmental
protection and right to judicial and
administrative redresses of cases
related to environmental harm.

Part IV:

This group of principles for human
rights and environment relates to duty
to protect and preserve environment,
duty to avoid using the environment as
means of war, duty to respect
international laws pertaining to
environment.

Part V:

This group of principles empowers all
persons to be entitled to a social and
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international order so as to realise
rights of the declaration.

Fundamental Duties

The Chapter IVA and Article 51A of the
Indian Constitution has fixed duties for
citizens of India. Article 51A reads:

Fundamental Duties -

It shall be the duty of every citizen of

India:

a) to abide the constitution and respect
its ideals and institutions, the
National Flag and the National
Anthem;

b) to cherish and follow the noble ideals
which inspired our national struggle
for freedom;

c) to uphold and protect the sovereignty,
unity and integrity of India;

d) to defend the country and render
national service when called upon to
do so;

e) to promote harmony and the spirit of
common brotherhood amongst all the
people of India transcending religious,
linguistic and regional or sectional
diversities; to renounce practices
derogatory to the dignity of women;

f) to value and preserve the rich
heritage of our composite culture;

g) to protect and improve the natural
environment including forests, lakes,
rivers, wildlife and to have
compassion for living creatures;

h) to develop the scientific temper,
humanism and the spirit of enquiry
and reform;

i) to safeguard public property and to
abjure violence;

j) to strive towards excellence in all
spheres of individual and collective
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activity so that the nation constantly
rises to higher levels of endeavour and
achievement.

What is a duty?

Well, something that we feel we have to
do because it is our moral or legal
responsibility - is called as duty. It is
the state of being forced to do something
because of moral responsibility or
because of law etc. We must not throw
garbage or banana skins on road
because it is our moral responsibility.
It is our moral responsibility because
we should not live or behave in such a
way that may cause pain, trouble, injury
or annoyance to someone. In the same
way, an industry must not pollute air
and water as it is moral responsibility
of the industrialist to run his industry
in such a way so that it may not cause
pain, trouble, injury, risk, disease,
annoyance and so on, to the local
public. Since many industrialists do not
realise their moral duty of not polluting
air, water or land, the Government has
converted their moral duty into legal
duty and has made provisions of
punishments. We all have duties
towards our family, school, society,
state, government and environment,
may it be moral or legal. A duty is an
obligation.” Someone of our society is
said to have a duty ‘in any matter’ when
he is under an obligation to do or not to
do something.

Value Education

Our beliefs about what is right and
wrong and what is important in life are
called as values.As regards value
education, education in values and
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education towards the inculcation of
values is called value education. The
value education is a universal process
which is intrinsic to all the learning and
education activities, whether at home
or in a school.There are different
categories of values such as: universal
values, cultural or ethnic values, and
individual or personal values.

Universal values are the values that can
be experienced as life, joy, brotherhood,
love, compassion, service,., truth, bliss
etc. Cultural values are the values that
are concerned with right and wrong,
good and bad, customs and behaviour
etc. These values are generally meant
to maintain social Fig. 10.7. Educating
values to children is very order. These
are usually reflected in important in
view of good citizenship, national
language, social hierarchy, aesthetics,
growth and protection of environment,
education, ethics, philosophy, law,
economics and social institutions like
family etc. Our private principles which
are concerned with our personality and
individual experiences are called as
individual or personal values. These
values are shaped by our parents and
teachers and books.

These are the universal values that
remain for ever. Teachings of Islam,
Christianity and other religions contain
universal values as they remain for ever.
These values are true in all the
ages.Values shape our life; lead us
towards peace, development and
success. Values also shape our
personality and behaviour. These lead
us on right path and towards right goals.
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A valueless life cares for nothing.
Human activities of over use and
misuse of natural resources, throwing
away of wastes on roads, producing high
pitched sound through sound systems,
blowing loud horns on busy roads,
creating all types of pollutions, causing
damage to forests and wildlife,
terrorising others for the sake of spoilt
interests are examples of activities
caused by such persons who live
valueless lives. Hence, value education
is most important in the present age.
This is the reason why more emphasis
is being laid down on value education
across the world.

Environmental Ethics

Moral principles that control or
influence a person’s behaviour are
called as ethics. The environmental
ethics relates to such behaviours which
promote and protect the environmental
balance and stimulate, human beings
to ‘conserve, share and care’ the
resources of environment.

Environmentalists, the world over, are
of the opinion that unequal distribution
of natural resources, their overuse and
misuse have caused serious
instabilities in the environment. The
explosion of human population in some
countries has further aggravated these
problems. These conditions are creating
persistent conflicts and competitions
that are leading the world towards social
violence and imbalance of power.
Nations of the world are spending big
parts of their annual budgets on war
preparations including purchase of
warheads and training of soldiers
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compared to expenses on
developmental activities. All these
conditions are leading the environment
towards a serious crisis which can only
be averted through the promotion and
adoption of ethical values.

Conclusion

Human rights, fundamental duties and
value education are three factors which
are interrelated and interdependent
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with each other. The human rights are
not just the human subject. Rather it
is more fundamental duty and
environmental value. It is one of the
universal values. Value means
identification of what is right and wrong
and what is important in life. This
concept automatically told us about
fundamental duties. The value
education is universal process which is
intrinsic to ail the learning and
education activities.
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Abstract

Social philosophy reconciles social understanding and ideas among various components
and dimensions. At present severe crisis of values, attitudes and peace has tended to
throttle the normal life of society, nation and world. In this backdrop, the present paper
has attempted to focus thematically the role of peace and value education in reconciling
social understanding and ideas for new millennium among the students through school
curriculum as the reflection of society within school as a miniature of society and other

informal institutions.

Introduction.

Philosophy integrates new ideas which
are put forward for invention, discovery,
and novelty activities. Thus it can be
said that philosophical thoughts act
behind every novel activity. Eminent
philosopher Fichte advocated, “The art
of education will never attain its
complete meaning without philosophy”.
Philosophy connects education and
society. Education is life itself. It is a
process of growth and development. Self
development is education. It is the
reconstruction of experiences and
knowledge. Rabinrdanath Tagore
remarked “The highest education is one
which does not merely give us

information but makes our life
harmonious development with all
existence”. Life-philosophy ensures
assimilation of an individual within his/
her social environment. The life-
philosophy which enlightens the
education is conceived as educational-
philosophy. Social-philosophy articu-
lates social understanding largely.
Educational philosophy, life-philosophy
and social-philosophy influence greatly
education, life and society. At present
severe crisis of values, attitudes and
peace has tended to throttle the normal
life in the society, nation and world. In
this backdrop, the present paper has
attempted to focus thematically the role
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of peace and value education in
reconciling social understanding and
ideas for new millennium among the
students through school.

Social Development
Education.

Education aims both at individualistic
and socialistic development of a man.
Moral aim of education is related
individualistic attitudes. Cultural aim
of education is recognized with
socialistic attitudes. Though individual
demand is more important than social
demand, individualistic aims of
education secure to achieve the welfare
of an individual and understand one’s
own capability and enable to carry out
imposed duties and responsibilities.
Individualistic aims mean individual’s
physical, mental, moral and social
progress. Individualistic aims had been
supported by different philosophical
thoughts i.e. Naturalists, Idealists, and
Pragmatists. According to Naturalists;
intellectual, moral, and spiritual
development must be possible outside
the society, not within the society.
Idealists accepted individualistic
concept as man is potentially divine and
strives to realize the absolute power.

Through

Pragmists believed in man and
recognized the contribution of mankind.
Demerits may be stated as it tends to
self-centric and selfish attitudes; Moral
education may be impaired for freedom
according to mnaturalistic view;
environment is not emphasized. Great
men were not free from influence of
society. On the other hand, socialistic
aim of education is based on German
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Philosopher Hegel’s Political Theory.
Security of an individual depends on
security of the society. The school is
considered as a means of social control
and educational institutions as social
control organization.

Educationalist Rosenkrans advocated
“Education is the process by which the
individual man elevates himself to the
social.” Drawbacks of Socialistic aims
of education may be focused as it gives
emphasis on social demand but
neglected individual demand
completely, creative ability is not
possible to some extent and socialist
aim desist social progress to some
extent. So, education may be dubbed
as the process of elevation of
intermingling of both individual and
social development.

Crisis of Value and Peace.

Presently, we are living in the age of
not only advanced science and
technology but also the age of
privatization, liberalization and
globalization (LPG). Globalization aims
at the intensification of economic,
political, cultural, religious, social, and
moral and values transaction across the
country. It ensures the integration of
Indian-ethos and culture with world
culture. We are enjoying the advantages
of globalization in every sphere of life.
In-spite of this, it appears that moral
values and peace may be degraded,
education system may be
commercialized and weaker section of
society may be impaired within the
purview of globalization. Albert Einstein
aptly remarked, “Peace is not merely the
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absence of War but the presence of
justice, of law of order, of government”.
Though following the definition of peace
as it is the mere absence of war, O, Kane
(1992) considers this definition as
vacuous and passive.

The word ‘Peace’ is involved with the
words ‘truth’, ‘beauty’, and ‘love’. Peace
is the buzz-word of existence of human
civilization, humanitarian as well as
philanthropy. So value education for
peace must be inevitable in educational
and religious institutions. Peace makes
amity among nations, ensures
friendship among people, promotes
national and international integration
and understanding within country and
abroad, condenses nationality,
contrives peaceful state of citizen,
motivates accountability of people,
expedites stillness and pacification,
assures a rest from pain and brings
forth neutrality. Peace removes the dark
clouds of communal riots and terrorism
and revamps the good socio-economic,
political and religious conditions of a
country. For this purpose the
peacemaker may dubbed as pacifier,
mediator and intermediary.

The peace process also does accept and
strive with its alternative war owing to
high significance of value status of
significance. Sometimes war may have
helped in taking place social changes
such as racial, freedom, democracy and
nationalism. Inspite of the facts,
Reardon (1998) believes that peace is
absence in all its forms-physical, social,
psychological and structural.
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Resuscitation of Peace and Values by
dint of Education.

Education having based on philosophy,
psychology, sociology, biology, economy
acts like both seeds and flowers in the
process of socialization, social mobility
and individuation. Socialization seeks
to maintain one’s social relations with
others and regulates his own behaviour
according to society’s demand.
Education also plays an effective and
useful role in making various type of
values e.g. social, cultural, moral,
human, religious, esthetic and
economic value of an individual. Values
which are integration of some
psychophysical factors play an
important role for harmonious
development of the students. Education
also does have a catalectic role for one’s
adjustment. Adjustment aims at how
efficiently an individually satisfies his
needs according to his capabilities.
Peace may be established having
awakened value through education
which in turn may influence
socialization, nationalism, social and
national integration, international
understanding, social and emotional
adjustment, curriculum, school and
society.

Curricula of Peace and Value
Education

Values and attitudes must be part and
parcel for peace education. These
human qualities must be incorporated
among the students through
curriculum as the reflection of society
within the school as the miniature of
society. Education makes social and
behavioural changes largely. Process of
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social change may be Westernization,
Industrialization, Urbanization, Secula-
rization, Hindunisation, Politicization,
Indianisation, Modernization, Social
Mobility and Sanskritisation or Accult-
uration. According to Talcott Parsons
the concept of social system he really
means the total social phenomena
dealing with of covering the interaction
between actors and situations in a given
society. So, the social system is another
sub-actor situation. Social system is
related to social structure, cultural
system and personality system. Now the
question mooted again and again is,
how to restore values and peace in the
mind of people and keep existence of
well being of human civilization.

Methods for Transaction of Peace and
Value Education

Method may be both instructional and
motivational. Peace and values in mind
may installed through school
curriculum, prayer in school, speech of
great men, home or religious
institutions, spending a day without
selfish motive for the sake of national
interest, paying honour to parents,
teacher and all human beings,
transmission of cultural heritage
respecting the nation and conserving its
resources, participation of social
service, social function, role of radiator
personality of teacher, mass
communication, mass media, feeling of
nationalism, brotherhood, international
understanding. One should respect
others regardless of race, gender, age,
nationality, class, sexuality,
appearance, political or religious belief,
physical and mental ability.
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The Role of Teachers for Restoring
Value and Peace Education.

The teachers do have pivotal role to
instil and fix up the ideas and
importance the value and peace
education among the mind of students
through their exalting personality,
maintaining professional ethics,
responsibility, accountability, good
behaviour, making amicable
relationship among the students,
helping students and having delicious
rapport with colleagues, guardian and
social groups.

The Mottoes of Peace and Value
Education for New Millennium
Value education for peace may be
focused as-

i) elevated leadership.

ii) accountable good citizenship,

iii) environmental awareness,

iv) universal congregation,

v) unity and consolidation among
religious and social group,

vi) education for social transformation,
national integration and international
understanding.

Similarly peace education aims at

following goals-

i) to visualize the nature and origins of
violence and its impact on both victim
and who used to commit crime,

ii) to adapt children and adults with
individual conflict resolution
capacities,

iii) to illicit for alternatives and possible
non-violence mechanism,

iv) to explore the causes of conflicts and
violence having intermingled within
perceptions, values morality,
aptitudes and attitudes of individual
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as well as within social and political
structures,

(v) to make awareness about the
existence of unpeaceful conditions
and situations within societies,

(vi) to chalk out various programmes for
achieving peaceful conditions within
society, country and the whole world.

Conclusion:

Value education is closely interrelated
with peace education. Value education
influences peace education which in
tern may induce value education. There
are so many complexities in modern
human life. So, value education for
peace must be inevitable to eradicate
complexities in modern human life.
Modern life having its consumeristic,
individualistic and competitive
attitudes has failed to arrest the
precious gift of life. So, value education
for peace through various programmes
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seeks to enrich peach within the
individual, peace within the society,
peace within the country and peace
within the world. The programmes of
value education for peace are made
possible through the important
dimensions 1i.s psychological,
sociological, ecological, and theological
and components like self-expression,
self realization, self-integration, self-
confidence and self-conservation. It
paves the way for the fullest
development of one’s self-esteem and
self-control .Value education for peace
upholds nationalism having the
identification of individual’s interest
and responsibilities with the national
objectives. The direction of social
philosophy for new millennium must be
survival of existing culture and ethos
with world cultural, revival of
humanism with peace and rejuvenation
of moral and social values.
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Constitutional Safeguards and Educational
Development of Tribes in India
Anil Gedam*

Abstract

The scheduled tribe presents a wide spectrum of not only varying level of cultural
development but also a great variety of ethic and linguistic social organization, ritual beliefs,
value world view & so forth. Keeping this sketchy general background of the tribal’s in
mind, we may how pass on the tribal policies of the independent Indian Government, the
exposition of which would automatically justify the usefulness of assigning safeguards to
the scheduled tribes by the National Government. The resolution was adopted in the second
session of the constituent assembly that was held in January, 1947. A very important
provision regarding the development of the scheduled tribes is contained in Article 275 of
the constitution which provides that these shall be paid out of consolidated fund of India

as grant-in aid of the revenue of a state

Introduction

A number of special provisions were
made in the constitution of India for
safeguarding the rights and interest of
the scheduled castes and the
scheduled tribes who constitute about
22% of the total population of India for
their accelerated rates of development
so as to bring them up to the level of
general population of the society at
large as early as possible. Socio
culturally India has been an egalitarian
society based on the caste system.
Traditionally the lower sections of the
population in the social hierarchy has

been deprived not only economically
but also politically and educationally.
The reason for their educational
backwardness was partly the cultural
practices associated with the caste
system that considered access to
education as the prerogative of the
upper section of the society. Culturally
the poor masses in India have not
accorded education the value it
deserved in the context of the several
adversities faced by them. The masses
find it difficult to be convinced of the
positive value of and need for
education.

* Asstt. Prof., Bar S. K. Wankhede College of Education, Nagpur (M.S.)
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Fundamental Rights in India:

The Indian constitution bestows upon
its citizens some necessary pre-
requisites for a rust and equitable life.
These are called the fundamental
rights. The rights are also value based
as they are the manifestation of the
valued cherished, aspired by the people
of this country. The Indian constitution
guarantees safeguards against
discrimination on the basis of social,
cultural and economical aspects.
Article 15, reads nothing in this articles
or in clause (2) of article 29 shall
present the state from making any
special provision for the advancement
of socially and educationally backward
classes of citizen or for the scheduled
castes and scheduled tribes.
Directive Principles of State Policy :
The state shall promote with special
care the educational and economic
interest of the weaker section of the
people and in particular of the
scheduled castes and scheduled tribes
and shall protect them from social
justice and all form of exploitations.
As stated earlier, special provisions are
made in the fifth scheduled regarding
the administration and control of the
scheduled area having a concentration
of scheduled tribe population a
scheduled areas and scheduled tribes.
The President of India has declared
certain areas having a concentration of
scheduled tribe population as
scheduled areas in the state of Andhra
Pradesh, Bihar, Gujrat, Madhya
Pradesh, Maharashtra, Orissa and
Rajasthan. Besides these, Tamil Nadu
and West Bengal also have tribal areas
and its advisory councils. In the
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scheduled areas, the Governor of the
state makes regulations for the peace
and good governance and also prohibits
the transfer of land by or among
member of the scheduled tribes.
Constitutional Safeguards for the
Development of Tribes.
Article 16, which provides for equality
of opportunity in matters relating to
employment under the state, contains
a very important provision in its clause
(4) that lays down that state shall have
the power to make any provisions for
the reservation of appointment of the
post in the favour of scheduled tribes.
A connected article 335, that deals with
claims of scheduled caste and
scheduled tribes to services and posts
and indicate that their claims shall be
taken into consistently with the
maintenance of efficiency of
administration in the making of
appointment to services and posts
connection with affairs of the state.

Concessions allowed to the scheduled

tribes in matter of employment in

central government are

a) 7.5% of vacancies have been reserved
for tribal in case of direct recruitment
by examinations conducted in all
India basis by the U.P.S.C.

b) Relaxation of maximum age limit
prescribed for appointment to the
post by five years and the reduction
of %™ of fees prescribed for
admissions to any examination or
selection.

Offering of scholarship, reserving

technical institution and quick

employment after completion of study

are some of the reason which has put a

premium on the fast speed of education
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among the some tribes in India and
today they are found holding very high
posts in different sectors. But other side
in the present era many tribal’s in India
are uneducated, undeveloped and
unemployed because of lack of
awareness about special educational
and financial policies regarding then.
Tribal’s basic culture is similar to
modern culture or we can say that they
have more environmental knowledge
than the so called modern people. They
are working for the sake of
environment. But only because of lack
of education, interior areas of
Gadchiroli in Maharashtra, Rachi in
Jharkhand, Satna in Madhya Pradesh
is not developed.
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Conclusion:-

The constitution of India emphasized
the role of formal and higher education
for socio-economic development of
tribal people and for bringing about
social change in certain desired
direction consequently there has been
rapid expansion of educational
institution and enrolment of tribal
student at different level of education.
The constitution also provide for the
appointment of a special officer i.e.
commissioner for schedule tribe to
investigate all matters relating to
safeguards provided for them under the
constitutional and reports to the
president upon the working of these
safeguards.
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Role of ICT in Science Education: Need to
Revisit the Policy Framework

Jyoti Bajpai*

Abstract

In the present paper is an attempt to review the usage of information communication
technologies in the Chhatisgarh state. The likely role of ICT tool and pedagogical issues are
discussed. Major factors responsible for lack of interest among teachers and students
towards ICT as an effective medium of learning centered approach are identified. A phase
wise roadmap is suggested for improving the situation.

Introduction

In last few decades, science education
has undergone dramatic changes in
terms of content and teaching aids and
efforts have been made to develop
various strategies to make the students
aware with the core concepts of each
discipline by using different types of
teaching aids. The development of
information communication technology
however, has made a pedagogical shift
in the way science subjects were taught
at various levels [1]. The development
of World Wide Web (www) and the use
of internet based electronic resources
along with virtual class rooms and
modular approach have changed the

situation completely. In fact, now we are
faced with a situation where it is
becoming difficult to identify how to use
these resources for clarifying the
subjects due to multiplicity of resources
and confusing statements and variable
level of content and depths of topics
covered by individual online
information resources. Therefore, it is
obvious to ask how to use these
resources optimally and to the best of
students learning level?

In this article an attempt has been made
to review the situation of ICT tools that
are available and propose the use of
these materials as a complementary
approach along with the class room
teaching.

* Asstt. Prof, Dept. of Education, C.M.D.P/G College, Bilaspur. (C.G.)
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Objective of Science Education at
Secondary Level

In the post globalization world, one view
is that science can be perceived as a
vehicle of economic development and
social transformation and quality skilled
manpower trained in science &
engineering, especially in the fields of
critical technologies such as
Information Technology, Biotechnology,
Nanotechnology and Pharmaceuticals,
is a potential knowledge asset that can
bring any country on the top ladder of
world economy.

At the same time the developmental
agenda especially in developing and
underdeveloped countries have pushed
the precious natural resources to the
maximum use endangering their
natural habitat, energy resources and
growing green house emissions and
carbon credits is being seen as a threat
to the very existence of mankind. In fact,
after the failure of Copenhagen summit
and the attempt by developed world
leaders to completely denying the Kyoto
Protocol related to compulsory carbon
emission cuts, there is a need to revisit
the national development strategy
especially the challenges faced in the
field of education.

In the 1980s, the economic case for
science education was successful in
arguing that science should be a
compulsory part of all school science
curricula in many countries across the
globe. In recent years, however, it has
been increasingly argued that
compulsory science education can only
be justified if it offers something of
universal value to all. Hence, in the last
decade the democratic and cultural
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arguments have come to the fore to
argue that a complete science education
should give a much more holistic
picture of science, concentrating less on
the details and more on the broad
explanatory themes that science offers.
In addition, a much more
comprehensive treatment of a set of
ideas about how science is done,
evaluated and functions is required.
The most significant challenge in this
regard has been the development of a
curriculum for secondary school
students that should encompass
Science for Public Understanding that
attempts to articulate a model of school
science which meets these challenges.
Any such model should incorporate the
need and use of e-resources as well as
address the limit and dependency of
information technologies in
conceptualizing the basic traits of
specific subjects.

This necessitates a radical change in
our learning and teaching approach [4-
6]. Traditionally school science has
ignored any treatment or exploration of
its nature as such knowledge is
considered to be either largely irrelevant
to its contemporary practice, or to be
best acquired en passant. Hence, the
pedagogy of school science has tended
to be didactic, authoritarian and non-
discursive with little room for
autonomous learning or the
development of critical reasoning. In
addition, science teachers, themselves
the product of the standard model of
science education, often have naive
views about the nature of science.
Teaching about science rather than
teaching its content will require a
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significant change in its mode of
teaching and an improved knowledge
and understanding in teachers [7-9]. In
this paper, an attempt has been made
to understand the role of ICT tools in
developing such an approach.

Role of ICT in Understanding the
Nature of Science
With a view to understand the nature
of science and the role of science
education in the present perspective,
the increasing prevalence of
Information and Communication
Technologies (ICT) also offers a
challenge to the teaching and learning
of science, and to the models of
scientific practice, teachers and
learners encounter. ICTs offer a range
of different tools for use in school
science activities including:

* Tools for data acquisition, processing
and interpretation — data logging
systems, databases and
spreadsheets, graphing tools,
modeling environments

* Multimedia software for simulation of
processes and carrying out ‘virtual
experiments’

* Information systems

* Publishing and presentation tools

* Digital recording equipment

* Computer projection technology

* Computer-controlled microscope.

These forms of ICT can enhance both

the practical and theoretical aspects of

science teaching and learning. The
potential contribution of technology use
can be conceptualized as follows:
eexpediting and enhancing work
production; offering release from
laborious manual processes and more
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time for thinking, discussion and
interpretation

sincreasing currency and scope of
relevant phenomena by linking school
science to contemporary science and
providing access to experiences not
otherwise feasible

esupporting exploration and
experimentation by providing
immediate, visual feedback

*focusing attention on over-arching
issues, increasing salience of
underlying abstract concepts

*fostering self-regulated
collaborative learning

*Improving motivation and engagement.

and

ICT Use and Pedagogy

It is not appropriate to assume that the

introduction of such technologies

necessarily transforms science

education. Rather, we need to

acknowledge the critical role played by

the teacher, in creating the conditions

for ICT-supported learning through

selecting and evaluating appropriate

technological resources, and designing,

structuring and sequencing a set of

learning activities.

Pedagogy for using ICT effectively

includes:

1. Ensuring that use is appropriate and
‘adds value’ to learning activities

2. Building on teachers’ existing
practice and on pupils’ prior
conceptions

3. Structuring activity while offering
pupils some responsibility, choice and
opportunities for active participation

4. Prompting pupils to think about
underlying concepts and
relationships; creating time for
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discussion, reasoning, analysis and
reflection

5. Focusing research tasks and
developing skills for finding and
critically analyzing information

6. Linking ICT use to ongoing teaching
and learning activities

7. Exploiting the potential of whole class
interactive teaching and encouraging
pupils to share ideas and findings.

Situation on pragmatic ground: A case

of Chhattisgarh State

Author conducted an intense survey of

a number of schools in order to finds

out as to how the ICT tools are available

and are being used by the students of
class IX-XII in various schools located
in Chhatisgarh state- a state where ICT
is being popularized in a big way and
for which state government have been
applauded on more than one occasion.

This included all types of schools such

as pubic schools, government run and

other private schools.

Observations of the Researcher :

1. In many of the schools, even though
the computer based teaching aids
such as PC’s, software, and in some
cases even internet access is
available.

2. The ICT resources are not being used
for the purpose intended to or are
being used only occasionally, very few
are in actual use.

3. Teachers’ and students are not
motivated to use ICT in the classroom.

4. Teachers are themselves not trained
in ICT and have hardly any time to
gain confidence and experience with
technology.
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5. In most of the schools, the level and
quality of infrastructure for effective
use of ICT based resources for
classroom teaching is far from being
sufficient.

Students are overloaded with

assignments that requires no use of the

technology and a lack of subject-specific
guidance for using ICT to support
learning. While the technology can, in
principle, be employed in diverse ways
to support different curriculum goals
and forms of pedagogy; such constraints
have often stifled teachers’ use of ICT
in ways which effectively exploit its
interactivity. Consequently, well-
integrated and effective classroom use
of ICT is currently rare. Research shows
that even where technology is available;
it is often underused and hindered by

a set of practical constraints and

teacher reservations

Whole class interactive teaching is also

under-developed. At present, effective

use of ICT in science seems to be
confined to a minority of enthusiastic
teachers or departments. On the whole,
use of ICT in school science is driven
by — rather than transformative of — the
prescribed curriculum and established
pedagogy. Of course, there are some
positive but subtle changes noted.
Teachers use ICT, largely to support,
enhance and complement existing
classroom practice rather than re-
shaping subject content, goals and
pedagogies. However, teacher
motivation and commitment are high
and practice is gradually changing.

There is a need to launch a scheme for

training teachers in using ICT in the
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classroom at least in science to begin
with.

Conclusion

In conclusion, it is argued that the
pedagogy rather than the technology
content should be the focus of science
education and ICT tools can be very
useful in improving learning experience
of student in this regard. Teachers can
be motivated toward harnessing the
powerful potential of using ICT to
support science learning as far as
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possible, given the very real operational
constraints. Further development
depends on providing them with more
time, consistent access to reliable
resources, encouragement and support,
and offering specific guidance for
appropriate and effective wuse.
Assessment frameworks (and their
focus on end products) may also need
to change in order to evaluate — and
thereby further encourage — ICT-
supported learning.
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5 a9 a1 i femey " 91t 3
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U.3 39 fa9 911 o foemerl # fod yeR &
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2 O I H BET S PR B 8, 46.6 % BT
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2 b o 9= o1 a99 @) Rafa § €1
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SRRy aTersm faenea @ ferd! o faalRka
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1. 39 O 911 3 Aemerl § dad Sl
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3. 3711 & Arpamdiavor § 9Tt 5/ gRATSHT”
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4. 911 519 URATSHT & 31=IFid ot Y= faemera
& HETH U 91D / afrarei Bl e giaer
T BT B GITawR UT B |
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IR 1.6 % ffRad oXlelm & MeR W,
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2. S foReR 7 @ik fo=iq ot a& wimer #
gaer &l foram &)

3. S el @nfl 8 srifq RriE emer |
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AIeR IR, Bed # B A E, Y/ A
T ©, ASIGY /B R 5, Rl Wam,
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Y W Al & AT I I T O o
I & -8 A€ & IIER W 9§ W
fRreToT A= =TI B, 60 % feTdl 7 S e
P ®ET Ugell | A 9% BB A8 H
UTSAHH P Yof HR U ay H I e urd
HRATS Sl § S a¥E o 99 & Irafdy #
Uph ©TF Uradl Bell Sivl Y ol 2 |

.6 Uh dIa0d s a9y faermera # fohaw aut
TP LI g X8 Al 87

IaR— 70 % Rerdl &1 7d § fb g9 fauw
fererdl 9 1 9 3 99 d% qTeTd R TG ©
AHAT 8, 266 % BT AT & b 3 F 5 ¥ dH
qTeld g1 faerTerl § X8 AT 8, 3.3 % Retdt
BT A0 & b 5 9 s a¥ d& et ey
91T 5 faermera # aegas o FohdT 2|

.7 faene dared g faw ®-f 4 9 gran
2l

IR—93 % ferd! &1 Aq ® s faermery Heares
2q facd &% TR ¥ T BT ©, 3.3 % BT
g 2 fb o I8 WReR gRT 9T BT B
TAT 3.3 % feTdl &1 7d g & wd |
BIAT B |

.8 39 faeneal § sreuy=Ra draidl &l e
B TAIRT A SIS d yfshan ar g ?

ITR—100 % fReTdl &1 7q 8 f& 99 9
fOeery ¥ SyyRd dTcid / dTfotdT rad]
FeT IV PR od & Al 9 $9 BHEl Bl
ara feft ff se e § fRwR
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JEIRA dTeAd RM&T B JAIRT ¥ ST
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ATE Ao 3T SITar ® WRSraHl wEHfa
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P fgRor 87

IER-—UAD BIF g I W9 & wY H yfdfad
33 5 ®TU W 61.6 % [eTh! =¥ U=l TgAfd
U @1 T 383 % feTdl 7 5 A 31fd®
FUY GfifeT o U FHE Rdd b |

¥.12 IS #er8 {Iod &7 fdener § uraure @
ar SuH e wisa ggreif &1 FHaer
forar ST 8§ ?

JTR—CITHT 95 % fRreTehl =¥ oTu+ Sk H forar
2 5 wears wioH # 39 91 oW e |
A, Feohl, 3T, e, gerrd, Raard), getar-—g3),
TR, A Bd, Hf—N THN, BN,
PRI gaate 1 far omar 21

Y. 13 099 Y fohar Srar ® a1 & ?

TR—29.3 % RMeTdl BT A=A 8 b 59 faw
97 e faareral § 9rasd / rfararel &l
AU UG Bl ST 8, AT 76.6 % (eTdhi
= 39T H UMY UG T8l @l Sl § W
faar 2|

Y. 14 F1 QDI &1 fIawor faar e 2 °?

JIR—100 % et &1 799 & fb g7 favw
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JIYRT dTeAD] BT ARRY TRIETIT HRATIT
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T 16 3 a1l / STfTbI3T BT ATTAT s Heror
fo geR & fear Smar 27

ITR—EHT gRT yTd ddl & ATAR
qTA® / IfABTRN BT BT & R TR
et ulRierr fear SIrer 8, o — $us
& I g1, As—ders, B & .
PIRRT BT B, BRI ST, AR Bl
gl & Racld, IR, gaell  dald b
TTORTSH, S[C Qd el & 37T, o, S Eh 1A
P! ABISAT @ AT I, HUS DI 1S, O
BT T, e, fASe, Hord g9, e,
g UR gl HisAl s BT ufdreror faar
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Iood TR & YA AR 91t s1fis fJene

H SR TY B SMBRI Wl T, T T

3ifsi BT fATelvoT SR WR ST fepy ure 8y,

SPT fdaRoT TR 8-

1. TS 9T 19 URASHT & T H ATE
yedl & fddeq & W ® & a8 aRareHn
99 9Tdd /diferaRl & fov favy wu 3
Farferd &1 S 38T § foFd! S99 6 9 14 9y
3 4 g 3R 7 e o1fys uRa’l @ §
RTTpT WROT UIyoT & fofv *1U+T UTeidh! & <amel
ST B F 910 BIHR T ISl § 3R I
e g BA @ oy g & 99 e
qTaT 2 |

2. TP B SH B TR YT B YR TR
IE ST BT & b Sooid R H faoiy ®u 9
Y oI RAH G BT B G 8, B Bl
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qreteh U U1 A S gd § il IRt A1 grat
WR PR B F R aqoHH H 9 39 AR
a1t =i faemerg § Rer urd &) ®

. Ue & AER WR I gAT & b 31 areret

P IfINITH SFRIN a9 Ud sc 9gl H
B BRI & UG dreTdl DI FefFar & dRor
et &1 far U U el siffes srfraent
P g g fqermeral ¥ 3reudT BN © |

. fao ara sm et § semaRa e

Tl BT qETE Ao, Miged Y, wW@Rey
e vd FRe @ gioemg favy wu |
ECEICIRSICIES

. T AToT &) Iavell Jr=eil U3+ & fada=

A W ¢ & | f[aeal 7 Aol o
I8 <R fan gon & vd gp faeredl #
Hro faene aReR # €1 gfifes = 2

. TTOTIST 1 e oI fderer § & 8

Rifh aRIASAT I TordYr fAdRor B e
21 g1 R faemerat & worger faald & 18
2, 98 <19 <Iaisil & Aedq 3 Y b TS 2

UG fa9y 911 &1 fAemera § 100 ®0

IfrTE @ MR WR BIEGRT Y& &I SR &,
BRI & ol aretd @1 90 Tferera IuRerf
JFER] € Td dfEdl e IS0 IR o B
U B U §IRT U Bl Sl 2 |

. TG U & W § UTd 3ifdel

B favelyor & wee § b 391 a1e1d / aiferdrait
B VAT ARG gf¥eror fem Sfrer jeT
Sl S8 QA YaH HR HfA H AR
uiftT % werre Rig 8|

ooy 9191 9w fAemerm & 9raie 3 99 @Y

TG Al H UM A UTH FHell Il aHR
AT § UG SAd UTAr SEdT Ydel fahedl
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TG faererd § aarex S e &1 7a
gRT ¥ Sirs e I B |

10. TRrerapl 1 Fgfa Tl ued & fad= 9
we g o 37 el § Rere o Fgfe

IS & Ud AaIe e dl dhad ol
Tqd BT © 14 AP DI S 3N Tl HIered
ged WG 78l ofd, SHd UvErq SS9 dqd
e S 2|

Hed U g -

WTNATe S1. U, Ud UHSIdT HTeldare] : 19 37feRa Uq SielfiTh aw=
SiAgdal Ud Slagdal : 319 A U 59 HAN

Ured, Ul S Ud arflY ¢ RBrm & 9= Rigid

RMST, TSI Ud HYABR (1987) : FABTRS Al Ud aTOTI T
MY URATY © A Ueb TR, AGHIRII0T ATl GebTeH, TR

AR, IR (1987) : 19 HARIY UG FHTST HeAT0T, A1 YU HUA! #Re—2 (SH.)
TR, #H. (2006): & Terrer (fRrefdpl @1 daTer) S1a—Hs 2006 3 8
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FaraE e SR g9l Rieteds 31 sraeRom: §5 faareiy fdg

HIVT¥7
STEI7E 19T @ T T G H T @ FaiHeYer 8 TN—9I% @ JINT [T O %6 8/ IR
57 gl W ST@aT T8 &/ §9 &G 14T BIEIBT T TV Tl off Vel & [orTe HIvd @qvl v
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BTV FGTT ¥ 4 @ Fecaql JITr & I& FIGTTT 9 GT=T gv SIERT & [ [Are va arr=y
g=z Are—rel [P JIT @Y P FHEY [T @) dwerar 8 Saedd 19 SrarE § H dae
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AT BT THTT BY G| Fegd A H GHde [P B Gwerdr 8 gHrdl Rreid B AHeqTr Jer
faart @ gae [ar 77 81 e R a1 gehier 7 GEIASeT &1 97 @YY 91 Uq faderrTar
UETIT F1 &I &1 T FEayyl YU & fored Jegad o P AT W qaqrT vq 4rd) w@rael [Rerml §
wITIT @Y BT AT 19T 7T 8

qfireT

AT ST TSl | fR1er ®1 #Aea SrRHAaT
Tq TRAT GARET DR BT HEaqol HTe AT
7 B | e & ArEE | 9 Sae afad T v
AEIfSTS, I vd SR fadrd Y et
HIIS TWHY H AT BY € |

1A fIpTT & U |eF & wU H A Bl
A A b Faifor e &1 e "yl
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gReferd gom 2 fb S Sl o srfere

yaTfereiet 8T iR aRdd Tovf UR S1u+T IReH
eI | 39 e H I8 W 7 f R @
Ugd 9SG Ifed & fav uad mavad
araeRen ¥ | Yfoeiie uRew # e R I%
W Bl & [ g ara H R g ey
T WE db B AfAd i | ured (2007) b
IR AT U dret # e wR sraron
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I grae s Rid far i vd "ea @t
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H Rrem @ RS AfK T SUALT IR Bl
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45 3 fl U Afdd 1 R a1 & [/l
JapTerd B T B |

FATS B TP HAedqul faemar el & SHa!
fafr=rar, S fafi=an, enfie faff=an, it
fang=1ar anfe | st aRe fawatirar W t& gaR
oI fafr=Tar 81 9T & 9 AR TR,
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AT fawaiT § e 7 fafea oaa 9= €
Rr1a 39 19 a9 | &9 7 | 34 st gl |
Gael 10 Ufoerd g= & e of 2 € 99 90
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FITHATH] do6 BB 37 I 79T
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ERT U T AT | B & JJAR AL
fermery o1 geryd Rigr= e & & el Hal A
g 81 9T gl B S fAfRd Hwmel ud
fAR=TRNl & dTaule AT—HAT ARGl g
MY | SUYd UISAUhH, HATSHD Ta-e Uq
fRrefor Ufafey, HAm®H 3R AREIRG AEERI &
A I {41 & Ty JuneRss Rier @1 MiRked
PR 8Y U A ugd & A= faftrar &
AqHTd B gU FEIRN fIemed dr oA
Y gl DY JMITIHATSN B TS BR SHBI
Yfod T 3aey Rl ARy (bl Ua
TSR 1999)

TR e @ et faemerll SReer | 59
gyeR FeneE fdhar orar @ fe 98t oA
—TT TG a9 SIaedahar arel g<di &l Uh
T ISR e & S 9a | ug fAeres &1
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@ IR BTl | A AR e ey e §
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BIRRT B T 6 IS ARy AaegdHargad
oo Bl (TS ST [AbANTar 81 AT [Geirer &1
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Tase, ffecas, wmeler, oRfie vd
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g Aol O gedl H 7Y g (low vision),
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w & rged WAa axar 2 &R 3o
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7. goreiie— faeaT faenfoar § prdn ewar
S BU A PH B Dl goig A (R
TR ufshar # fafderar &1 g AAfa srawae
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(autism) aifr fepameierar (hyper activities) e
#1 SuRefe ammIaar et =2 et 2
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2 | favgawg &1 vsh & w@wy H R Refor
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BT AT Jtawrd § R a8 a9 aredrer
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yferera & a1fdre ufaee faenedt 9= # € fAenes
BIS WA & 3R TShl BT ATHIGA dsfhal &l
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JeT =g gId <
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= ey
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faermera & el &1 3iId S 31fde 2 |
10. 52 Ufrerd AfAMTGHT = 747 ® & siiu=anRa
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fOeITerd & IS BT HH Jd= fear S

Pael 1 Ufrerd AFTad! ° Idbfeus faemera
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TR BT 2| Dl 3 U AfHasl &
AR Jpfeuds [Aemerdl # ueTs 1dd r<a!
BT B |

2 | STafes 16 Ufererd ifTaet = e faar
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7. 60 UfiRIa WIS il 7 ol fermeri
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