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From Editor’s Desk

Dear Friend,
Now a days’, psychology is taught as a natural science, like

any other natural science, physics, chemistry, physiology or

anatomy. Modern psychology of this kind tells us about the

fluctuations of the mind due to the stimuli we receive from the

external world. In fact, they are the changes of brain and

nervous system because it is under influence of natural sciences.

Hence the working hypothesis of physiological psychology is that

every mental activity is caused by the function of the brain and

nothing more or less.

Physiological psychology does not define what sensation is, but

leaves that as a mystery of nature. The external stimuli we give

to the brain last only for a moment, and they rise and fall. But

why should such passing and unstable conditions produce a lasting

and stable parallel feeling or thought or sensation or a percept

or a concept in the mind substance. It cannot be explained. It is

left as mystery.

According to Swami Abhedananda, modern psychology does

not mean by the psychology of a ‘science of soul’, simply because

the soul is beyond the reach of the senses. True psychology on the

other hand, is that science which consists of systemization and

classifications of truths relating to the soul that self-conscious

entity which thinks feels and knows. True psychology recognizes
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the existence of body, mind and soul, and it tells us that, what

we call the physical body is the dwelling house of the soul which

is the source of intelligence and self-consciousness.

Man is the epitome of the universe. The forces like attraction,

gravitation, electricity, heat, light and various kinds of motion

etc.,  manifested in the nature, are there in human body.

Physiological psychology considers that concentration is a part

of attention and describes it as a faculty of mind. We may

receive various kinds of vibration, of sound, of light and of others,

but we do not pay attention to all that we receive. Why the focal

field of consciousness is very narrow cannot be explained by the

physiological psychology. But if on the contrary, we consider that

the mind is not a function of the brain, but is something distinct

from the brain, then we understand how the soul, whose power is

manifested in the form of mental functions and also in the form

of mind and intellect, which in their turn, are in some mysterious

way connected with our brain, has the power to control the

various functions in the brain.

Educational psychology is an integral core part of teacher

education curriculum. Till now we were adopted and practiced

the psychology based on the behavioural theories. After the inception

of NCF 2005, the mismatch between the theory and practice of

educational psychology is clearly surfaced. Hence it became

necessary to rethink and reframe the education psychology based

on the true psychology.

B. V. Ramana Rao
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A Study on Life Skills and Academic
Achievement of  Students at Senior

Secondary School Level
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Dr. C. M. Bindhu *

The present study was conducted to find out the influence of Life skills on Academic achievement
of senior secondary school students. The sample selected for the study was 575 senior secondary
school students from different districts of Kerala. Data were collected by using Life skills Rating
Scale. The data was analyzed using test of significance of difference between means and person’s
product moment coefficient of correlation. From the analysis of the study shows that life skills and
academic achievement is closely related. Boys and girls are different in their life skills but there is
no difference the two groups based on locale of the school.

Abstract

Introduction
According to WHO life skills refers to

a large group of psycho-social and
interpersonal skills which can help people
make informed decisions, communicate
effectively and develop coping and self
management skills that may help them
lead a healthy and productive life. Life
skills may be directed toward personal
actions and actions toward others, as well
as actions to change the surrounding
environment to make it conducive to
health.

Life skills are essentially those
abilities that help promote mental well-
being and competence in young people as
they face the realities of life. Life skills
enable us to learn and use knowledge, to
develop reasoning and analytical
strengths, to manage emotions and to live

with and relate to others. With life skills,
one is able to explore alternatives, weigh
pros and cons and make rational
decisions in solving each problem or
issue as it arises. It also enables being
able to establish productive interpersonal
relationships with others.

Life skills are the perfect companions
for the students to make positive
differences in their life. Considering the
importance of life skills, the 164 nations
committed to ‘Education for All” has
included life skills as a basic learning
need for all young people. Around the
world, life skills based education is being
adopted as a means to empower young
people in challenging situations. It
enables them to acquire knowledge and
develop attitudes and skills which support
the adoption of healthy behaviors.

Key Words :  Life Skills, Academic Achievement
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Life skills approach, describes a
dynamic multi dimensional process,
ready to evolve and encompass new
aspects of our understanding of human
development. Learning to know, Learning
to be, Learning to live together and
Learning to do are the four pillars of life
skill approach. Learning to know refers
to both the acquisition of knowledge and
use of knowledge.

Learning to live together implies
feeling concerned by other’s welfare and
feeling an affiliation link to a group, a
category, a society and a culture.
Learning to do is linked to what actions a
person takes and is closely related to
practical skills (katia Radja and others).
Life skills are not a domain, or a subject,
but cross- cutting applications of
knowledge, values, attitudes and skills
which are important in the process of
individual development and lifelong
learning. They are not just a set of skills,
nor are they equal to survival skills,
livelihood skills or vocational skills but
part of these skills.

Academic achievement is the
outcome of education, the extent to which
a student has achieved their educational
goals. It is commonly measured by
examinations or continuous assessment,
but there is no general agreement on how
it is best tested or which aspects are most
important. Academic achievement is
important because it is strongly linked to
the positive outcomes for human beings.
It helps to secure a bright future and
brings higher opportunities of success in
life. It also promotes self esteem and
creates good morals in a learner.

Life skill based education gives room
for children to develop knowledge,
attitudes and skills together which can
use in daily life. It helps to be creative
and to learn from each other. It is
observed that children having social
relationship will f ind education a
pleasurable activity which would act as

reinforcement in achieving more.
Teaching of life skills help children to find
ways to solve interpersonal conflicts more
positively, to have more self confidence,
not to blame themselves if something
happened and feel they have a wide
network of support in teachers and
parents whom they could turn to. It also
help children better fulfill their roles in
life, becoming better friends, students,
sons and daughters and in the future are
more likely to better parents and citizens.
Life skills can facilitate learning and
performance outcome by promoting
positive interaction with teachers and
peers from a motivational perspectives by
providing students with addit ional
incentives to achieve.

The investigator experienced that
some people are more anxious about the
social problems and social events but at
the same time, some are not give
attention to such problems. They give
importance to only academic matters.
Several studies pointed out that even if a
child enjoys academic success in
classroom, its attitude towards school will
be determined by the degree of social
success that it experiences. Pupils have
interpersonal relationship, they are
empathetic towards their poor peers and
they are even ready to extend their
support in all matters. Likewise some
pupils are very active, they have life skills
like leadership, communication,
cooperation, social response,
responsibility, conflict management etc.
Commonly teenagers’ especially plus two
students showing some behavioral
changes and sometimes that affect their
academic achievement also. So the
investigator wants to know the life skill
capacity of our children and how it
influences their academic achievement.
Objectives

The objectives set for the study are
1. To know the extent of life skills of

senior secondary school students with
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 respect to their gender and locale.
2. To assess whether there is any

significant difference in the mean
scores of life skills among senior
secondary school students based on
their gender and locale of institution.

3. To assess the relationship between life
skills and academic achievement of
senior secondary school students based
on the gender and locale of institution.

Hypotheses
1. There will be no significant difference

in the mean scores of life skills among
senior secondary school students based
on their gender and locale of institution.

2. There will no significant relationship
between life skills and academic
achievement of senior secondary school
students based on the gender and locale
of institution.

Methodology
Design and Sample

The study was conducted through a
survey method. The sample of the study
included 575 higher secondary school
students of Kerala state (287 male & 288
female) .Stratified random sampling
technique was employed.
Tool

The tool used for data collection was
Life Skill Rating Scale by Bindhu (2011).
Life Skill Rating Scale

The scale consists of six components
such as communication, leadership,
conflict management, cooperation,
responsibility and social response. There
are sixty questions in the scale.
Responses can be made on a five point
scale. For a positive statement the score
given to 5,4,3,2 and 1.Scoring scheme is
reversed for a negative statement.
Reliability coefficient of the scale was 0.72
and establishing content validity.
Academic Achievement Score

The investigator made use of the
school records of  the half yearly
examination marks regarding the
achievement score of the students.

Statistical Techniques
Test of significance of difference

between means (t), Pearson’s product
moment coefficient of correlation(r) were
used.
Analysis and discussions
A. Extent of life skills of senior

secondary school students with
respect to their gender and locale.

The extent of the variable life skills
in the total sample and sub sample was
established by calculating the mean
scores. The mean scores are,
Male=319.28, Female= 325.80 ,
Rural=325.14 and Urban=320. This mean
score reveals that female and rural
students are high in their life skill
capacity.
B. Group Difference of life skills of

senior secondary school students
based on their gender and locale.

The mean and standard deviation of
Life skills of senior secondary school
students were calculated separately with
respect to their gender and locale of the
institution and the significance is tested
using test of significance of difference
between means.

Table 1:
Result of test of significance of

difference between means of life skills
of senior secondary school students
based on their gender and locale.

 Group    N    Mean   SD   df   t-value

 Male        287   319.2     34.6   573     2.17

 Female    288    325.8     37.6

 Rural       282   325.1     37.8   573     1.69

 Urban     293    320.1     34.5

Table 1 shows that life skills of senior
secondary school students are differ by
their gender (p<0.05) and by their locale
(p> 0.05).

C. Relationship between Life skills
and Academic achievement of senior
secondary school students based on their
gender and locale.
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Table 2 shows that there exists
significant relationship between Life
skills and Academic achievement of
senior secondary school students. This
means, an increase or decrease in the
variable life skills, there will  be
corresponding increase or decrease in
the academic achievement.
Results
1. Female Senior Secondary level

students shown significantly higher Life
Skill scores than the male students.

2. There is a signif icant posit ive
correlation between Life Skills and
Academic Achievement of Senior
Secondary level Students.

Conclusion
From the analysis of the study shows

that life skill and academic achievement
is closely related.  That means high life
skil ls guarantees high academic
achievement. Boys and girls are different
in their life skills but there is no
difference the two groups based on locale
of the school. The researcher suggests
the school curriculum should practice life
skills by active learning processes
involving brainstorming, role-playing,
games, debates and small- group work etc.
Through these and other innovative
teaching techniques, children can
acquire skills to deal with peer pressure,
support one another, and learn how to
manage and cope with a wide range of
specific problems. The United Nations
International Children’s Emergency Fund
and others have developed models and
manuals providing guidance to school
planners and curriculum developers. The
very first thing to develop life skills in
children is that teacher should get ready
to go beyond their traditional mission and
use opportunities in and out of class to
help students turn moments of personal
crisis into lesion of life skills.
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Table 2:
 Correlation coefficient of life skills and

academic achievement for the total
sample and the subsamples.

 Variables - Life Skills and Academic
Acheivement

 Category     N        r      Significance

 Total            575      0.34          0.01

 Male            287      0.31          0.01

 Female        288      0.36          0.01

 Rural           282      0.37          0.01

 Urban          293      0.32          0.01
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A Comparative study of Intelligence and
Academic Achievement of Tibetan

and Pakhtoon Students
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Hafiz Mudasir *  &   Dilruba Syed Yatu **

The present study was carried out to find out the Intelligence and academic achievement of Pakhtoon
and Tibetan students. Mehrotras Mixed Type Group Test of Intelligence was administered on a
group of 120 students to find out their intelligence and the aggregate percentage of marks of
students as indicator of academic achievement.  The data received from the above mentioned sample
was analysed statistically using most widely used methods i.e., mean, Standard Deviation and t-
test. All the calculated values shown at appropriate section were analysed later. The Study
revealed that Tibetan students are more intelligent than Pakhtoon Students.

Abstract

Key Words : Intelligence, Academic Achievement, Pakhtoon & Tibetan Students

Introduction
Man is bestowed with certain mental

abilities, which make him a rational
being. Who can reason, understand and
adjust himself to new situations. Man, by
using his mental powers is superior to all
other animals and are not similar in their
intelligence. There are differences in
mental powers. Some can learn with a
good speed whereas others are very slow
in learning. Intelligence has been
defined in various ways as a capacity for
compression and reasoning, as the ability
to profit from experience to absorb new
information and to react reasonably to
new situation and as the ability to solve
problems. Stern defined intelligence as,”
a general capacity of an individual
consciously to adjust his thinking to new
environment.” Buckingham defined

intelligence as, “Intelligence is the
learning ability.” Intelligent pupils show
rapid progress in Academic achievement.
The academic achievement of pupils
refers to the knowledge attained and
skills developed in school subjects.
Academic achievement is of paramount
importance. It has been indicated that a
good number of variables such as
personality characteristics of the
learners, the organizational climate of the
school, curriculum planning, teaching-
learning setup, variables arising out of
home influence achievement in different
degrees. Each of them is actually a cluster
of variables, which individually or on
interaction with others have their
influence on achievement. Both nature
and nurture play a combine role in
making an achieving individual. Trow
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(1956) defined Academic achievement as
“knowledge attaining ability or degree of
competence in school tasks usually
measured by standardized test and
expressed in grade or units based on
pupil’s performance.”

The measurement of intelligence is
one of psychology’s greatest achievements
and one of its most controversial. Critics
complain that no single test can capture
the complexity of human intelligence, all
measurement is imperfect, no single
measure is completely free from cultural
bias, and there is the potential for misuse
of scores on tests of intelligence. There
is some merit to all these criticisms. But
we would counter that the measurement
of intelligence—which has been done
primarily by IQ tests—has utilitarian
value because it is a reasonably good
predictor of grades at school, performance
at work, and many other aspects of
success in life (Gottf redson, 2004;
Herrnstein & Murray, 1994). For example,
students who score high on tests such as
the SAT and the ACT, which correlate
highly with IQ measures (Detterman &
Daniel, 1989), tend to perform better in
school than those who score lower (Coyle
& Pillow, 2008). Similarly, people in
professional careers, such as attorneys,
accountants, and physicians, tend to have
high IQs. Even within very narrowly
deûned jobs and on very narrowly deûned
tasks, those with higher IQs outperform
those with lower IQs on average, with the
effects of IQ being largest for those
occupations and tasks that are most
demanding of cognitive skills (F. L.
Schmidt & Hunter, 1998, 2004). It is
important to remain vigilant for misuse
of scores on tests of intelligence or any
other psychological assessment and to
look for possible biases in any measure,
but intelligence test scores remain useful
when applied in a thoughtful and
transparent manner. IQ is also important
because some group differences are large

and predictive of performance in many
domains. Much evidence indicates that
it would be difficult to overcome racial
disadvantage if IQ differences could not
be ameliorated. IQ tests help us to track
the changes in intelligence of different
groups and of entire nations and to
measure the impact of interventions
intended to improve intelligence. Types
of intelligence other than the analytic
kind examined by IQ tests certainly have
a reality. Robert Sternberg and his
colleagues (Sternberg, 1999, 2006) have
studied practical intelligence, which they
deûne as the ability to solve concrete
problems in real life that require
searching for information not necessarily
contained in a problem statement, and for
which many solutions are possible, as
well as creativity, or the ability to come
up with novel solutions to problems and
to originate interesting questions.
Need and Importance of the study

Man is primarily distinguishable from
the lower animals because of his
educable ability. He is bestowed with
intelligence which is needed by him to
solve problems, think abstractly,
comprehend complex ideas, learn quickly
and learn from experiences. An
intelligent individual reflects a broader
and deeper capability of comprehending
the surroundings-“catching on,”, “making
sense” of things’ or “figuring out” what to
do and what not to do. The unique quality
of human beings, to design or to give a
concrete shape of his imaginations,
helped him to come out from his primitive
stage to a position where he dominates
over his surroundings. It is science
education  ,which really means to make
a person  to identify  the problem around,
to observe, to analyze, to make
hypothesis, to experiment, to infer and to
generalize and to apply the acquired
knowledge and skills where required. The
growing concern of researchers, to
understand ethnic groups, cultural
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diversity, has generated a demand for
cross-cultural studies.

The characteristics of these studies
is their comparative nature i.e., they
involve a comparison across two different
cultures on a focal phenomenon. Cross-
cultural studies helps a researcher, to
understand people of different ethnic
groups, to identify various problems like
value placed on education, Intellectual
capacity etc.

These studies are very important as
they help the members of the teaching
learning community to plan an all-round
curriculum that lead the students to
uncover, understand and practice the
processes, think independently which
happens to be the ultimate goal of
education. A considerable number of
studies have been undertaken, but for
the purpose of the present Study there has
been hardly any study. It is against this
background that the present investigator
felt interested in selecting the problem
of studying intelligence and academic
achievement of ethnic groups.
Objectives

The objectives of the present study
read as under:
1. To measure the intelligence of Tibetan

and Pakhtoon school going boys and
girls.

2.To measure the academic achievement
of Tibetan and Pakhtoon school going
boys and girls.

3. To compare the intelligence of boys and
girls of Pakhtoon and Tibetan schools.

4. To compare the academic achievement
of boys and girls of Pakhtoon and
Tibetan schools.

Hypotheses
1. There will be no significant mean

difference between Pakhtoon and
Tibetan students on intelligence test

2. There will be no significant mean
difference between Pakhtoon boys and
girls on intelligence test.

3. There will be no significant mean

  difference between Tibetan boys and
girls on intelligence test.

4. There will be no significant mean
difference between Pakhtoon boys and
Tibetan boys on intelligence test.

5. There will be no significant mean
difference between Pakhtoon girls and
Tibetan girls on intelligence test.

6. There will be no significant mean
difference between Pakhtoon and
Tibetan students on academic
achievement.

7.There will be no significant mean
difference between Pakhtoon boys and
girls on academic achievement.

8.There will be no significant mean
difference between Tibetan boys and
girls on academic achievement.

9.There will be no significant mean
difference between Pakhtoon boys and
Tibetan boys on academic achievement

10. There will be no significant mean
difference between Pakhtoon girls and
Tibetan girls on academic achievement.

Sample
The sample of the present study

comprised of 120 Pakhtoon and Tibetan
students (both boys and girls) drawn from
the government schools.
Tools used

The tools for the present study were
selected in a manner to achieve optimum
level of confidence by the investigator for
the accomplishment of the objectives of
the study. The investigator selected the
following tools to collect the relevant data.
1. Mehrotras Mixed Type Group Test of

Intelligence.
2. Aggregate percentage of marks as

indicator of academic achievement.
Statistical Treatment

The data collected was subjected to the
following statistical treatment:
1.  Mean, 2.   S.D,  3.   t-test
Analysis and Interpretation
In order to achieve the objectives
formulated for the present study, the data
collected has been tabulated below.
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Table 1:
Showing Significance of mean difference between Mean scores of

Pakhtoon and Tibetan students’ on Intelligence and Academic
Achievement on the basis of their gender and creed:

  Variable                 Group         N       Mean           S.D      df.      t-value    Sign.

  Intelligence       Tibetan             60      57.5         11.18       118       2.51       p<.05

Pakhtoon          60  52.6         10.15

Pakh. Boys       30       52.0         10.48        58        0.45         NS

Pakh. Girls    30  53.2          9.78

Tibe. Boys        30        55.1         9.15        58        1.74         NS

Tibe. Girls        30  60.0         12.40

Pakh. Boys       30       52.0        10.48        58        1.22         NS

Tibe. Boys        30       55.1         9.15

Pakh. Girls    30  53.2          9.78        58         2.36       p<.05

Tibe. Girls        30  60.0         12.40

 Academic Pakhtoon          60      52.8          5.6         118       6.21       p<.01

Achievement Tibetan             60  60.7          8.1

Pakh. Boys       30       51.6         5.5          58        1.71         NS

Pakh. Girls    30  54.0          5.4

Tibe. Boys         30      59.2          7.9          58        1.50         NS

Tibe. Girls     30  62.3          8.1

Pakh. Boys       30       51.6         5.5     58        4.34        p<.01

Tibe. Boys         30      59.2          7.9

Pakh. Girls    30  54.0          5.4          58        4.68         p<.01

Tibe. Girls        30  62.3          8.1

The table 1 shows that there is a
significance of mean difference in
intelligence between Pakhtoon and
Tibetan students towards intelligence
test and depicts that the calculated t-
value (2.51) exceeds the tabulated t-value,
which indicates the significance at .05
levels. The results specify that Pakhtoon
and Tibetan students vary in intelligence
as Tibetan students are more intelligent
than Pakhtoon students.

The table shows the significance of
mean intelligence difference between

Pakhtoon boys and girls and depicts that
the difference is not significant, as our
calculated t-value (0.45) is less than the
tabulated t-value at .05 level of
significance. This confirms that the
intelligence level of boys and girls towards
is similar.

The table  1 the shows significance of
mean intelligence difference between
Tibetan boys and girls reveals that the
difference is not significant, as our
calculated t-value (1.74) is less than the
tabulated t-value at .05 level of
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significance. This confirms that the
intelligence ofTibetan boys and girls is
same.

The above table shows the
significance of mean intelligence
difference between Pakhtoon boys and
Tibetan boys and depicts that the
difference is not significant, as our
calculated t-value (1.22) is less than the
tabulated t-value at .05 level of
significance. This confirms that the
intelligence of Pakhtoon boys and Tibetan
boys is same.

The above table shows the
significance of mean difference between
Pakhtoon girls and Tibetan girls on
intelligence test and depicts that the
calculated t-value (2.36) exceeds from the
tabulated t-value which indicates the
significance at .05 level. This result
specifies that Tibetan girls are more
intelligent than Pakhtoon girls. The table
1 also shows the significance of mean
difference between Pakhtoon and Tibetan
students on academic achievement and
depicts that the calculated t-value (6.21)
exceeds from the tabulated t-value, which
indicates the significance at .01 level.
This confirms that both Tibetan students
show better academic achievement than
Pakhtoon students.

The above table Shows the
Significance of mean difference between
Pakhtoon boys and girls on academic
achievement and depicts that the
difference is not significant, as our
calculated t-value (1.71) is less than the
tabulated t-value at .05 level of
significance. This confirms that both boys
and girls show similar academic
achievement.

The above table Shows the
Significance of mean difference between
boys and girls of Tibetan school on
academic achievement and depicts that
the difference is significant, as our
calculated t-value (1.50) is less than the
tabulated t-value at .05 level of

significance. The results confirm that
both boys and girls show similar academic
achievement.

The above table Shows the
Significance of mean difference between
Pakhtoon boys and Tibetan boys on
academic achievement and depicts that
the calculated t-value (4.34) exceeds from
the tabulated t-value which indicated the
significance at .01 level. The results
confirm that the Tibetan boys show better
academic achievement than Pakhtoon
boys.

The above table shows the
significance of mean difference between
Pakhtoon girls and Tibetan girls on
academic achievement and depicts that
the calculated t-value (4.68) exceeds from
the   tabulated t-value, which indicates
the significance at .01 level. This
confirms that the Tibetan girls show
better academic achievement than
Pakhtoon girls.
Findings

On the basis of analysis,
interpretation and discussion certain
meaningful conclusions have been drawn
which are given below.
1. It has been found that Tibetan students

are more intelligent than Pakhtoon
students.

2.The girls of Pakhtoon and Tibetan
schools are more intelligent than the
boys of the respective schools.

3. The Tibetan boys are more intelligent
than the Pakhtoon boys.

4. The Tibetan girls are more intelligent
than Pakhtoon girls.

5. It has been found that Tibetan students
showed better academic achievement
than Pakhtoon students.

6. Tibetan boys showed better academic
achievement than Pakhtoon boys.

7. Tibetan girls showed better academic
achievement than the Pakhtoon girls.

8. Boys and girls of both Pakhtoon and
Tibetan schools showed similar
academic achievement.
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The Present paper aims at studying the relationship between family climate and achievement in
mathematics of secondary school students of Aligarh city. The sample consists of 200 secondary
school students, selected by using simple random sampling. Family Climate School (FCS) by
Beena Shah and achievement score in mathematics was taken from IXth class annual examination to
assess family climate and achievement in mathematics. Achievement of boys in mathematics was
higher than girls. No significant differences were found in mathematics achievement according to
the three different level of family climate.

Abstract
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Study on Family Climate and Achievement in
Mathematics of Students at Secondary Level

Introduction
Children are future of the society and

they hold the key factor to change.
Therefore, it is the duty of society to
provide them with a complete education.
Family is the first school of the child.
Education starts with what children learn
from their parents and from what they
learn in the beginning years of their
lives. This initial education influences
their whole life. Family environment is
the most important institution for the
existence and continuance of human life
and the development of various
personality traits (Bandhana &.Sharma
2012). This is the responsibility of home
environment to facilitate the growth of a
sense of purpose and confidence in the
students (Mahanta,2014). Family
influences on personality as the major

part of one’s time is spent in the home
and with the members of the family
(Herlock, 2003). Some interactions
include regular discussions among family
members, encouragement, faith, warmth,
daily routine, praise etc. all of these
connections to produce an impact on
academic achievement.

When a child enters in the school,
parent expects good achievement in all
subjects especially in mathematics. This
pressure reaches on its peak at secondary
school stage. Children’s educational
attainment is strongly associated with the
characteristics of their family
environment (Mensah& Kiernan, 2010).
Achievement in mathematics at
secondary level has a great influence on
their future performance. Having a strong
background in mathematics prepares
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students develop sophisticated
perspectives and more career options for
students.

Parental support and facilities related
to education at home also affects
achievement in education. Majority the
students who had high achievement in
mathematics lived with their father and
mother and have the basic things needed
for good education (Oltunde,2010). Socio-
economic background and some personal
factors also influence on student’s
achievement in mathematics. Several
socio-personal variables such as socio-
economic background and school
alienation were responsible for different
levels of achievement in mathematics
(Maqsud and Khalique 1991). Parents’
reinforcement of educational
expectations made a significant
contribution to the predictor of
achievement (Onocha & Okpala, 2001).
Various factors that might affect students’
mathematical achievement, including
students’ own interest, peer environment,
and parental involvement and
encouragement, familial support etc.
Objectives:
Following are the objectives of the study;
 To compare achievement in

mathematics of secondary school
students having positive family climate
and moderate family climate.

 To compare the achievement in
mathematics of secondary school
students having positive family climate
and negative family climate.

 To compare achievement in
mathematics of secondary school
students having moderate family
climate and negative family climate.

 To study the difference in
achievement in mathematics of
secondary school boys and girls.

 To study the difference in the
achievement in mathematics  of
secondary school boys and girls having
positive family climate.

 To study the difference in
achievement in mathematics of
secondary school boys and girls having
moderate family climate.

 To study the difference in
achievement in mathematics of
secondary school boys and girls having
negative family climate.

Hypotheses:
Following hypotheses were formulated

for the study;
 There is no significant difference in

achievement in mathematics of
secondary school students having
positive family climate and moderate
family climate.

 There is no significant difference in
achievement in mathematics of
secondary school students having
positive family climate and negative
family climate.

 There is no significant difference in
achievement in mathematic of
secondary school students having
moderate family climate and negative
family climate.

 There is no significant difference in
achievement in mathematics of
secondary school boys and girls.

  There is no significant difference in
the achievement in mathematics of
secondary school boys and girls having
high positive family climate.

 There is no significant difference in
achievement in mathematics of
secondary school boys and girls having
moderate family climate.

 There is no significant difference in
the achievement in mathematics of
secondary school boys and girls having
negative family climate.

Sample:
The sample consists of 200 secondary

schools students of whom 100 were boys
and 100 were girls. The sample was
collected randomly from the four schools
of Aligarh city of Uttar Pradesh.
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Tools and Techniques:
In order to collect data on family

climate, the Family Climate Scale (FCS)
constructed by Beena Shah was used.
This scale was based on ten dimensions
and ninety items. This scale was highly
reliable and valid. To know the
achievement in mathematics the score
of mathematics of annual exam of IXth
was taken. Mean, SD and ‘t’ test were
used to assess the significant difference
between boys’ and girls’ achievement. To
compare mathematic achievement of the
students having different levels of family
climate (positive, moderate and low) t-test
used.
Data Analysis:

Table 1
Significance of the difference between
means of achievement in mathematics

of students from different family
climates.

 Family     N      M     Sd.   df      t
 Climate                                          sign.

 Positive       67    57.05   27.8   137     1.47

 Moderate    72    50.65   23.9              NS

 Positive       67    57.05   27.8   126     1.73

 Negative     61    49.00   25.4              NS

 Moderate    72    50.65   23.9    131     0.38

 Negative     61    49.00   25.4              NS

Table 1 shows the comparison
between mathematic achievement of
students having positive & moderate;
positive & negative and moderate &
negative family climates. Here the  t
values for corresponding groups of family
climates are not significant at 0.05 level.
Hence the null hypotheses 1, 2 and 3 are
accepted.

Table 2 shows the gender wise
comparison between means of
mathematic achievement of students
having positive, moderate  & negative
family climates. Here the t-values for
gender wise achievement in

Table 2
Significance of the gender wise

difference between means of
achievement in mathematics of

students different family climates.

  Climate/   N    M       Sd.   df   t
  Gender                                           sign.
  Total

  Boys           100    63.79   21.8   198   6.92

  Girls           100   41.14   24.4           p<.01

 Positive

  Boys            27     74.44    17.3   65    5.28

  Girls           40     44.35   25.9          p<.01

 Moderate

  Boys             32    62.84   18.4    68    4.32

  Girls            38    40.52   23.9           p<.01

 Negative

  Boys            41    57.51   24.5     61    3.35

  Girls           22    36.36    22.6           p<.01

mathematics for corresponding groups of
family climates are significant at 0.01
level. Hence the null hypotheses 4, 5, 6
and 7 are rejeceted.
Findings of the Study:
There is no significant difference in

mathematics achievement of secondary
school students having positive family
climate and moderate family climate.

There is no significant difference in
mathematics achievement of secondary
school students having positive family
climate and negative family climate.

There is no significant difference in
mathematics achievement of secondary
school students having moderate family
climate and negative family climate.

  There is significant difference in the
mathematics achievement of secondary
school boys and girls. Boys’
mathematics achievement is better
than the achievement of girls.

There is significant difference in the
mathematics achievement of secondary
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school boys and girls having positive
family climate. Boys’ mathematics
achievement is better than girls
achievement having positive family
climate.

There is significant difference in the
mathematics achievement of secondary
school boys and girls having moderate
family climate. Boys perform better than
girls’ in mathematic having moderate
family climate.

There is significant difference in the
mathematics achievement of secondary
school boys and girls having negative
family climate. Boys’ mathematics
achievement is better than girls’
achievement having negative family
climate.
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Discussion:
Family climate affects the

achievement of students in school. In
poor family climate negative attitudes
takes place in the mind of child. This
affects the personality of child as well as
his performance in school. So parents
should take the responsibility to make
healthy family climate. Secondly, this
study indicates that girls’ performance in
mathematics in not satisfactory. So
parents and teachers should try to know
the reason behind this problem. The wide
gap in mathematics achievement in girls
and boys should take into account and this
is the responsibility of parents as well as
of teachers to make efforts to fill this gap.
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The present study is conducted to find the relationship between Socio-economic Status and academic
achievement of the SC and ST students. The objectives of this research were to study the relationship
between socio-economic Status and academic achievement of SC and ST students and to study
and compare the socio-economic status and academic achievement of SC and ST students. Survey
method was used to collect data from 120 students (SC-60; ST-60) of class IX from three schools
of Malda district. The tools used were Socio-economic status scale by Prof. T. Pan and Teacher
made test. product moment co-efficient of Correlation (r) and t-test were used for data analysis.
The results reveal that, there is a significant positive correlation between Socio-economic Status
and academic achievement of SC & St students.

Abstract
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Introduction :
The Present education system is

achievement oriented. It is given a lot of
weightage in admission to higher studies
and in job selection etc. Students’
achievement depend upon different
factors- such as personal factors which
include age, Sex and health etc, Socio-
cultural factors which include Socio-
economic conditions, the cultural
background, home environment etc and
Psychological factors like intelligence,
creativity, achievement motivation,
interest etc. Previous research studies
indicate that among all the factors socio-
economic Status is most commonly linked
to academic performance.

Socio-economic status  is used to
describe something that relates to or is

concerned with the interaction of social
and economic factors. It is basically,
income and social position that is used
to measure the status of a family or an
individual in a community.

Socio-economic status is typically
broken into three categories i.e.; high,
middle and low. These three categories
describe the three areas a family or an
individual fall into. Low socio-economic
status and its correlates, such as lower
education, poverty and poor health,
ultimately affect our society as a whole.
There are people who are SCs and STs
fall under the category of Low Socio-
economic Status. Research indicates that
children from low- socioeconomic status
develop academic skills more slowly
compared to children from higher socio
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economic status- group. Students coming
from Scheduled castes and Scheduled
Tribes are also likely to be deficient in
the Scholastic areas.
Objectives :
The study was conducted to achieve the
following objectives.
i) To study the relationship between socio-
economic Status and academic
achievement of SC and ST students.
ii) To study and compare the socio-
economic status and academic
achievement of SC and ST students.
Hypotheses :
H

0
1. There is no significant correlation

between socio-economic status and
academic achievement of SC students.
H

0
2. There is no significant correlation

between socio-economic status and
academic achievement of ST students.
H

0
3. There is no significant mean

difference of Socio-economic Status with
respect to SC and ST students.
H

0
4.

 
There is no significant mean

difference of Academic achievement with
respect to SC and ST students.
Methodology :
Survey method was used to conduct the
present study.
Sample :

For this study 120 students (SC – 60;
ST – 60) of class IX from three schools of
Malda District were taken as sample.
Tools :
The following tools were used in the study.
i. Socio-economic status scale by Prof.

T. Pan.
ii. Teacher made Tests of the Schools

were considered as Achievement Tests.
Statistical Technique :

Product moment co-eff icient of
correlation (r) and t-test Statistical
techniques were used for the analysis of
the data.
Results and Its Interpretation
The table 1. depicts the co-efficient of
correlation between socioeconomic status
and academic achievement of  SC

student. The calculated value of ‘r’ is .44
which is significant at 0.01 level.

Table – 1
Showing co-efficient of Correlation (r)
between Socio-economic Status (SES) and
Academic Achievement of SC – students.

 Variable        N    M       SD     r     Sign.
 Socio-

 Economic      60    36     9.41  .44   p<.01

 Stattus        SC

 Academic              54    7.95

 Achievem

 ent

It shows that socioeconomic Status
and academic achievement of  SC
students are positively and significantly
correlated to each other. Hence H

0
1 is

rejected.
The  table 2. shows that the calculated

value of ‘r’ is .61 which is significant at
.01 level. Hence H

0
2 is rejected.

This indicates that there is positive
correlation between Socioeconomic
Status and academic achievement of ST
students.

Table – 2
Showing co-efficient of Correlation (r)
between Socio-economic Status (SES) and
Academic Achievement of SC – students.

 Variable       N     M      SD      r    Sign.
 Socio-

 Economic      60    38     9.39  .61   p<.01

 Stattus        ST

 Academic              48    7.57

 Achievem

 ent

Table – 3
 ‘t’ ratio of Socioeconomic Status of SC

and ST students
 Group    N     M     SD     df       t     Sig.

   SC       60    36    9.41   118  1.17  NS

   ST       60    38    9.39
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From the above table it is found that
the calculated value of ‘t’ is 1.17 which is
not significant. Hence OH

3
 is accepted.

This means that there is no significant
mean difference of socioeconomic status
with respect to SC and ST students.

Table – 4
 ‘t’ ratio of Academic Achievement of SC

and ST students
 Group     N     M     SD      df      t     Sig.

   SC        60    54    7.95   118 4.25   S

   ST        60    48    7.57                   p<.01

       It is observed from the table–4 that
the calculated value of ‘t’ is 4.25 which is
significant at .01 level. Hence OH

4
 is

rejected. This indicates that there is
significant mean difference of academic
achievement with respect to SC and ST
students.
Major Findings:
i) Socioeconomic Status and Academic

achievement of SC students are
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Positively and significantly correlated to
each other.

ii) There is positive correlation between
Socioeconomic Status and Academic
Achievement of ST students.

iii)  There is no signif icant mean
difference of socioeconomic status with
respect to SC and ST students.

iv)There is significant mean difference
of academic achievement with respect
to SC and ST students.

Conclusion :
From the findings of this study it can

be inferred that socioeconomic Status
and academic achievement with respect
to SC and ST students are positively and
significantly related to each other. SC and
ST students differ significantly in their
academic achievement. But table – 3
shows that there is mean difference of
socioeconomic status with respect to SC
and ST but that difference is not
significant.

* Dr. Tripti Datta : Associate Professor, Dept. of Education  University of
Gour Banga,  Distt. Malda . (West Bengal)
email : sitikanthadatta@yahoo.co.in
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Scientific thinking is a process of extending knowledge by forming a hypothesis based on observation
and epidemiological patterns, which is then tested  through the process of inductive logic. Scientific
thinking is adopted as ‘Knowledge Seeking.’ This definition encompasses any instance of purposeful
thinking that has the objective of enhancing the seeker’s knowledge. Indeed, it is the desire for
scientific understanding for explanation that drives the process of scientific thinking. The present
study is intended to study the effect of scientific thinking style on academic achievement of higher
secondary students. It was found that mean value of academic achievement with high scientific
thinking style is greater than their counter parts.  It can be concluded that scientific thinking style
effects academic achievement of higher secondary school students.

Abstract

Key Words : Scientific Temper,  Academic Achievement

Introduction
Science is most important subject.

Science in its various forms and shapes
helps us to understand ourselves and the
environment around us. In our day to day
life we use science in an intricate way.
Man is inquisitive in nature. He tries to
find the ‘How and Why’ of all that happens
in nature and in his surroundings. His
spirit of enquiry at first extends to most
simple facts of nature. A child would like
to know, how the wind blows; what stuff
the clouds are made of and how a small
seed grows into a big tree. As he grows
up, he comes across more complicated
events and objects. In this way the search
for the causes of natural phenomena and
other events has been the function of
science. So, the development of scientific

thinking is most important among
students for their development of thinking
power.

Scientific thinking is the process of
extending knowledge by forming a
hypothesis based on observation and
epidemiological patterns, which is then
tested on a subset of the total population,
then generalizing the result to the
appropriate population, through the
process of inductive logic. Before
implementation of the hypotheses they
should be tested by studies planned on the
basis that the hypotheses will be proved
or denied.

Students are influenced by a need to
achieve. It causes them want to be
successful at what they attempt.
Academic achievement is something you
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do or achieve at school, college or
university in class, in a laboratory, library
or field work. It does not include sports or
music.

Scientific thinking as a human
activity engaged in by most people, rather
than a rarefied few. As such, it connects
to other forms of thinking studied by
cognitive psychologist, such as inference
and problem solving. Scientific thinking
is most often social nature, rather than
a phenomenon that occurs only inside
peoples head. A group of people may rely
jointly on scientific thinking in pursuing
their goals.

Scientific thinking is adopted as
‘Knowledge Seeking.’ This definition
encompasses any instance of purposeful
thinking that has the objective of
enhancing the seeker’s knowledge.
Indeed, it is the desire for scientific
understanding for explanation that drives
the process of scientific thinking.

A new sizeable literature on children’s
theory of mind (Flavell, 1999; Wellman,
1988) affords insight into the origins of
scientific thinking because it identifies
the earliest forms of a child’s thinking
about thinking. Thinking about thinking
is not delayed until adolescence, As
Inhelder and Piaget’s (1958) account of
formal operations might suggest. Rather,
it is identifiable in the early forms of
awareness preschool children display
regarding their own and others’ thinking.
By age 3, children show some awareness
of their own thinking processes and
distinguish Thinking about an object
from perceiving it (Flavell, green, &flavell,
1999). Scientific education status access
to computer has positive impact. Fah, Lay
Yoon; Hoon, Khoo Chwee found that
science education in Malaysia nurtures
a science and technology culture by
focusing on the development of
individuals who are competit ive,
dynamic, robust, resilient and able to
master scientific knowledge and

technological competency. To this end, the
science curriculum in Malaysia gives
conscious emphasis to the acquisition of
scientific skills and thinking skills, the
inculcation of scientific attitudes and
noble values besides the acquisition of
scientific and technological knowledge
and its application to the natural
phenomena and students’ daily
experiences.

Collins J. N. (1994) demonstrates that
11-year-old children’s scientific thinking
in formal operational terms can be
significantly developed through training
in the cognitive style of field
independence determined by the Group
Embedded Figures Test. Suggests
students could perform formal
operationally if they had the skill of
identifying the variables to be
manipulated.

Considering the above related
literature, the researcher formulated the
objective for the study as follows.
Objective of the Study
-To measure the effect of scientific

thinking style on academic achieve-
ment in secondary school students.

Research Question
Q -Does the scientific thinking style

effect on the academic achievement in
higher secondary school students?

Sample
For the study the researcher

purposively selected a sample of 150
students. After the application of test on
scientific thinking style, the researcher
identified the high and low scientific
thinking groups to study their academic
achievement. For the classification of
high and low scientific thinking groups
Q

1 
and Q

3
 were identified. The final

sample for the study was found to be 40
and 43 from high and low scientific
thinking style respectively.
Tool Used
For measuring the scientific thinking
style the researcher used the scale
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developed by Dr.P.N.Singh & Dr.Ranjana
Arora (B.H.U). This test is on validity &
reliability norms. For the Academic
Achievement of students, researcher
made test has been used.
Analysis And Interpretation
The mean of academic achievement of
the high group of scientific thinking style
is 77.13 and that of low group is 61.65. To
find whether the difference is significant
or not,  ‘ t’value  is calculated which is
shown in the table.

Table 1
Difference in the academic

achievement of high and low groups of
scientific thinking style.

 Groups      N    Mean     SD    df       t
 High
 Scientific    40    77.13    10.47   81    7.94
 Thinking                                           p<.01
 Low
 Scientific    43    61.65    06.82
 Thinking

 of significance. So, there is significant
difference in the academic achievement
with respect to their scientific thinking
style. As per the mean scores, high
scientific thinking scored more than the
low scientific thinking group.
Findings
1. The  scientific thinking style effect on

the academic achievement of students
at higher secondary level.

Reconcialation
It was found that mean value of academic
achievement of high group of scientific
thinking is greater than the lower group
because scientific thinking style effects
more on academic achievement on high
group of higher secondary school
students. So scientific thinking style
significantly effects the academic
achievement of students. According to
Halpern, Mills, Arthur, Zhiqiang
computerized learning game, different
jeopardy like game science program helps
in increasing the scientific thinking of
students which is greatly effects the
academic achievement of students.
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From the above table it is revealed
that the calculated’t’ value is 7.938
(df =81) which is significant at 0.01 level
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The present deals with the role of study habits in mathematics achievement of secondary school
students. A sample of 200 students was drawn randomly from secondary schools of Aligarh
district. ‘Study Habits Inventory’ constructed by ‘Dr. B.V. Patel’ was used to measure the level of
study habits. Analysis of data indicated that no significant difference is found in the mathematics
achievement of secondary school students having different levels of study habits (good, satisfactory
and poor). Also, there is no  significant difference in the mathematics achievement of secondary
school boys and girls having good study habits. Among the boys and girls having satisfactory
study habits and poor study habits, boys are better in their achievement in mathematics..

Abstract
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Introduction
Study habits:

Study habits may be considered as
study routine of students but not
restricted to, the frequency of studying
sessions, review of material, self-testing,
rehearsal of learned material, and
studying in a conducive environment.
Students’ attitudes toward the act of
studying are referred to as ‘study
attitudes’ (Crede & Kuncel,2008). National
Assessment of Educational Progress
(NAEP) in1994 conducted research to find
out the relationship between study habits
and academic achievement. The findings
of this research revealed a positive
correlation between study habits and
academic achievement of elementary and
secondary school students. Onwuegbuzie

(2001) conducted a series of studies to find
out the relationship between study habits
and academic success, and reported a
positive relationship between them.
Learners’ emotions, attitudes towards
maths and study habits, their experience
of the teaching of maths, the classroom
atmosphere and their family life, all play
a significant role in their maths
achievement (Maree, 1997). Mehta and
Malhotra (1993) carried out a study to find
out the predictors of  academic
achievement among 300 arts students.
Stepwise regression analysis revealed
that study habits and study attitudes
were the important predictors of academic
achievement.
Mathematics Achievement:

Mathematics education occupies a
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 very eminent place in curriculum  at
school level of education in India.

Mathematics is a priority area in the
field of education. It is the oldest of all
sciences that have developed through the
ages having a direct impact on the quality
of human life on our planet. The
mathematics helps the students to
develop the skill in reasoning and
thinking level. Sakaadvik, Einar Rankin
and Richard (1994) studied on gender
differences in mathematics
achievement, self concept and
motivation. The study concluded that
there were no Gender differences in
mathematics achievement, but boys had
higher self concepts, self perceived skills
and motivation. The education
commission (1964-1966) popularly known
as “Kothari commission” recommended
that mathematics should be taught on a
compulsory subject to all pupils as a part
of general education. The national policy
of education (1986) has also considered
the importance of mathematics in
general education and suggests that
mathematics should be visualized as the
vehicle to train a child to think, reason,
analyze and to articulate logically.
Objectives of the study:
Following are the objectives of the study;
 To study the difference in  the

mathematics achievement of secondary
school students having good, moderate
and poor study habits.

To study the gender base difference in
the mathematics achievement of
secondary school students having good,
moderate and poor study habits.

Hypotheses of the Study:
There is no significant difference in  the

mathematics achievement of secondary
school students having good study
habits and Moderate study habits.

There is no significant difference in  the
mathematics achievement of secondary
school students having good study
habits and poor study habits.

There is no significant difference in  the
mathematics achievement of secondary
school students having moderate study
habits and poor study habits.

There is no significant difference in the
mathematics achievement of secondary
school boys and girls having good study
habits.

There is no significant difference in the
mathematics achievement of secondary
school boys and girls having moderate
study habits.

There is no significant difference in the
mathematics achievement of secondary
school boys and girls having poor study
habits.

Methodology:
Variables:
1. Dependent variable

Mathematics achievement
2. Independent variable

Study habits
Gender

Tools used:
To measure the study habits, Study

Habits Inventory’ constructed by Dr. B.V.
Patel was used. The reliability of the
inventory established by test-retest
method and split-half method were found
to be .79 and .82 respectively. The validity
was established by using external criteria.
Here scores on the study habits inventory
were correlated with the teachers’
opinion, and examination marks. The
coefficient of examination marks was
0.50. With teachers’ opinion, the
coefficient of correlation was 0.40.
To obtain data relating to the
mathematics achievement of the
students, the mathematics marks of their
final examination of class IX were taken
as an index of mathematics
achievement.
Sample:

The sample consisted of 200 students
selected from 4 secondary schools of
Aligarh district. Out of 4 schools, 2 were
boys’ school and 2 were girls’ schools. Out
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of 200 students, 100 were male and 100
were female.
Statistical Techniques used:

The data collected by the investigator
from the sample was analyzed using
suitable statistical techniques such as
Mean, Standard Deviation and t- test.
Results and Discussion:

Table 1
Mathematics achievement scores of

secondary school students of different
study habit groups

  Group           N   Mean    SD    df     t

  Good study    43    54.44   24.4   112 1.088

  habits        NS

  Moderate    71    59.34   22.6

 study habits

  Good study   43    54.44   24.4   127  .906

  habits        NS

  Poor    86    58.38   22.8

 study habits

  Moderate       71   59.34   22.6   154   .262

 study habits         NS

  Poor    86   58.38   22.8

 study habits

Table 1 shows that the  ‘t’ value is not
significant for inter study habit groups
viz.,  Good Study Habits, Moderate Study
Habits; Good Study Habits and Poor Study
Habits; Moderate Study Habits and Poor
Study Habits. Hence corresponding null
hypotheses were accepted.
Table 2 depicts that there is no
significant difference between the
mathematics achievement of boys and
girls with good study habits.  ‘t’ value is
not signif icant at 0.05 level of
significance. Hence, the null hypothesis
is accepted. There is no significant
difference in the mathematics
achievement of secondary school boys and
girls having good study habits. In the
moderate study habits group and poor

 study habits group, boys have shown
significantly more mathematics
achievement than girls. Hence correspon
ding null hypotheses were rejected.
Findings:
The findings of the study are:
There is no significant difference in  the

mathematics achievement of secondary
school students having good study
habits and satisfactory study habits.

There is no significant difference in  the
mathematics achievement of secondary
school students having good study
habits and poor study habits.

There is no significant difference in  the
mathematics achievement of secondary
school students having satisfactory
study habits and poor study habits

There is no significant difference in the
mathematics achievement of secondary
school boys and girls having good study
habits.

There is significant difference in the
mathematics achievement of secondary
school boys and girls having satisfactory
study habits.

There is significant difference in the
mathematics achievement of secondary
school boys and girls having poor study
habits.

Table 2
Gender Wise Mathematics

Achievement Scores of secondary
school students of different study

habit groups.
  Group          N    Mean   SD     df     t

G.S.Habits

    Boys    21    60.76   22.5    41   1.69

    Girls    22    48.41   25.0            NS

M.S.Habits

    Boys    33    73.55   16.9   69    6.06

    Girls    38    47.0     19.6          p<.01

 P.S.Habits

    Boys    46    65.54    21.8   84   3.30

    Girls    40    50.15   21.4          p<.01
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The aim of the present mixed method study was to investigate the overall impact of the choice of
teacher’s motivational strategies and learners’ self-regulatory strategies on the learners’ motivation
in an L2 classroom. The objectives of this broad aim were in the form of three questions. First, do
teachers need different motivational strategies for adults than those for children? Second, what
are the identifiable reasons for the difference in the motivational levels of learners? Third, do
learners use self-regulatory strategies to maintain or heighten their motivation for learning L2?
Sixteen sessions of a Chinese class, attended by six English adults learning Chinese as an L2,
were observed. The quantitative data was collected by three research tools – classroom minute-by-
minute observation tool, teacher’s postlesson evaluation scale and the learners’ self-report ques-
tionnaire. Structured interview and classroom observation notes were used to collect qualitative
data. The findings reveal that for adult L2 learners, teachers need different motivational strategies
than the ones used for children. The other two findings of the study are that the motivational level
of the learners with intrinsic motivation is quite higher than the learners with extrinsic motivation,
and  L2 learners do use self-regulatory strategies but in different quantities.

Abstract

Key Words : Motivational Strategies, L2 Learning Motivation

Introduction
I have always, being a teacher of

English as the second language (L2),
remained concerned ‘what makes
students want to learn languages and
what causes them to put forth the effort
to persist in the difficult adventure’
(Oxford, 1996, p. 1). This is how the
concept of motivation in second language
acquisition (SLA) has always been close
to my heart from the beginning of my
teaching career.

Motivation, the word derived from the
Latin verb movere meaning to move,

‘concerns what moves a person to make
certain choices, to engage in action, and
to persist in action’ (Ushioda, 2008, p. 19).
As a conative construct it is associated
with human volition, intentions and
commitments and plays an important role
in SLA as it is ‘the desire to initiate L2
learning and the effort employed to
sustain it’ (Ortega, 2009, p. 168). However
remarkable the teachers and the
curricula of L2 are, the long-term goals
of learning the second language cannot
be attained if learners are not motivated
to learn it (Dornyei & Csizer, 1998). The
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importance of motivation in L2 learning
is highlighted very well by Corder (1967,
p. 164) when he states, ‘Let us say that,
given motivation, it is inevitable that a
human being will  learn a second
language if he is exposed to the language
data.’ A sensitive L2 teacher is very much
concerned about the learners’ ever-
changing level of motivation, and
therefore, knowingly or unknowingly,
uses several motivational strategies to
maintain or heighten the motivational
level of the learners for L2.

This study is an attempt to
investigate the impact of the choice of
teacher’s and the learners’ motivational
strategies on the learners’ motivation
during L2 acquisition. First, it has been
tried to find out quantitatively whether
L2 teachers need motivational strategies
for adult learners different than those
which they use to motivate children.
Then the study attempts, through
qualitative methods, to find out the
reasons for the difference in the
motivational level of different learners,
and their own ways to maintain or
heighten their motivation in learning the
L2.
Literature Review

To understand the concept of
motivational strategies and studies done
in this area better, first we must have a
clear picture of the research in L2
motivation. Therefore, I would like to
divide this section into two subsections:
L2 motivation and L2 motivational
strategies.
L2 Motivation

L2 motivation, since its conception in
1950s, has been a fertile ground for
educational and psychological research,
but after the addition of dynamicity to
motivation, L2 motivation and
motivational strategies have opened up
a wider range of research directions
(Dornyei & Ushioda, 2009).  To have a
comprehensive idea of L2 motivation

studies, we can divide them into three
phases (Dornyei, 2005):
(a) The social psychological phase

As early as in 1959, Lambert and
Gardner developed a model of L2
motivation, which later became popular
as socio-educational (SE) model (Gardner
and Lambert, 1972; Gardner, 1985). The
SE model and the Attitude/Motivation
Test Battery (ATMB) – a self-reported
instrument, developed by Gardner (1985),
to quantify motivation – dominated the L2
motivation research for decades. But by
mid-1990s, the resistance of several L2
motivation researchers against the
hegemony of the SE model set the scene
for the “motivational renaissance”
(Gardner & Tremblay, 1994, p. 526) in L2
motivation research.
(b) The cognitive-situated phase

L2 motivation researchers l ike
Skehan (1991), Crookes and Schmidt (1991),
Dornyei (1994) and Oxford and Shearin
(1994) emphasised on the exploration of
the cognitive and different qualitative
aspects of motivation. Situating L2
motivation and the influence of cognitive
revolution gave rise to self-determination
theory, attribution theory in learning L2,
and task motivation (Dornyei, 2005).
(c) The process-oriented phase

The paradigm shift in the L2
motivation studies from macro-context to
micro-context, from quantity to quality,
from static aspect to dynamic aspect, and
from product to process has explored new
avenues for L2 research (Dornyei, 2005).
The most significant addition in L2
motivation research in this century is
the L2 Motivation Self System,
propounded by Dornyei (Dornyei, 2005;
Csizer & Dornyei, 2005). The Self System
has three components:

The Ideal L2 Self  is the learner’s
personal identity, whereas the Ought-to
Self is her/his social identity (See also
later Section 5.2 for a more detailed
discussion). The third component L2
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Learning Experience is associated with the
classroom environment, the curriculum,
the learner’s relationship with the
teacher and the classmates, and the
sweet and bitter experiences of the
learner in learning the L2. (Dornyei,
2005). Four motivational profiles of L2
learners are identif ied (Dornyei &
Ushioda, 2009): most motivated learners,
less motivated learners, not very motivated
learners and demotivated or amotivated
learners. Teachers have considerable role
in motivating or demotivating learners
(Dornyei, 2005).  This brings us to the
focus of the present study, i.e.
motivational strategies.
Motivational Strategies

The success or failure of learning a
second language depends a lot on the L2
motivation as it ‘provides the primary
impetus to initiate learning the L2 and
later the driving force to sustain the long
and tedious learning process’ (Dornyei &
Csizer, 1998). As motivation is a very
important factor in learning L2
successfully, the skills or strategies to
motivate learners are considered at the
core of teaching effectiveness.
Motivational strategies are ‘the
motivational inf luences that are
consciously exerted to achieve some
systematic and enduring positive effect’
(Dornyei, 2001, p. 28).

A systematic collection of L2
motivational strategies was brought out
by Dornyei (1994a), which consists of 30
macrostrategies. Each of these macro
strategies is further divided into several
microstrategies and techniques,
resulting in a total of approximately 100
concrete suggestions and recommen-
dations. Motivational strategies can be
broadly divided into two categories
(Dornyei, 2001):
(a) Instructional interventions: These
are used by the teacher to motivate the
learners;

(b) Self-regulating strategies: These are
consciously used by individual learners
to maintain or heighten their
motivational level.
Dornyei (2001)  suggests five classes of
self-motivating learner strategies:
Commitment control strategies (e.g.
keeping in mind positive incentives)
Metacognitive control strategies (e.g.
giving oneself regular self-reminder)
Satiation control strategies (e.g. giving
a twist to a task)
Emotional control strategies (e.g. self-
encouragement) and
Environmental control strategies (e.g.
making a public commitment).
Empirical Studies on Motivational
Strategies

There exists a consensus about the
remarkable role of L2 learners’
motivation in SLA. There is no denying
the fact that without sufficient motivation
even a highly cognitively capable learner
fail to attain long-term goals in learning
L2 (Dornyei &Csizer, 1998;  Guilloteax &
Dornyei, 2008). But, as Cheng and Dornyei
(2007) observe, the studies done on the
impact of motivational strategies on
learners in L2 class are disappointingly
limited. However, the effectiveness of
motivational strategies has been
established by a few empirical studies.

It seems to me that only four studies
– Dornyei & Csizer (1998), Cheng & Dornyei
(2007), Guilloteaux & Dornyei (2008) and
Moskovsky et al (2013) – have  empirically
investigated effects of the teacher’s use
of motivational strategies in an L2
classroom, and only the last two among
these four are based on classroom
observations. There seems to be a gap in
the research on motivational strategies
done so far:
(i) All the research are done for the
motivational strategies to teach English
as an L2, not other languages;
(ii) These research have used the
quantitative approach only;
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(iii) None of the research investigates
why there is difference at the level of
motivation of the learners;
(iv) None of the research studies the self-
regulatory strategies, consciously used by
individual learners to heighten or
maintain their motivational level; and
(v) There is no empirical research till
now about the motivation of adult L2
learners.

In sum, to the best of my knowledge,
there has not so far been any study in
the field of the impact of motivational
strategies in the L2 classroom, which has
used the mixed methods,
studied a second language other than
English,
empirically looked into the class of adults
learning L2,
 investigated the difference at the
motivational levels of learners, and
addressed the self-regulatory strategies
used by the learners.

The current study attempts to fill the
gap mentioned above.
Research Context

The present study, a modified
replication of Guilloteaux & Dornyei
(2008), using the mixed methods in the
context of Chinese as an L2, aims to
address the important gap in the
literature. It investigates into the impact
of the motivational strategies, used by the
teacher as well as the learners
themselves, on the L2 motivation of six
adult learners, native speakers of
English, who were learning Chinese as
an L2 at Confucius Institute, Lancaster
University, UK.
Research Questions

In a mixed methods research it is
obligatory to write specific research
questions for both quantitative and
qualitative strands (Creswell & Clark
2011). The specific research questions for
my dissertation are as follows:
(i) Do teachers need different
motivational strategies for adult learners

than those for children in an L2
classroom? (Quantitative)
(ii) Are there identifiable reasons for the
difference in the motivational levels of
the different learners in their learning
L2? (Qualitative)
(iii) Do learners use self-regulatory
motivational strategies to maintain or
heighten their motivational level in
learning L2? (Qualitative)
Hypotheses
(i) There is a significant difference
between the use of motivational
strategies for adults than those for
children in L2 classes.
(ii) There are identifiable reasons for the
difference in the motivational levels of
the learners in an L2 class.
(iii) Learners have their own self-
regulatory motivational strategies to
maintain or heighten their motivation in
L2 learning.
Methodology

The participants of the study are the
six adult native speakers of English who
attended weekly classes to learn Chinese
as an L2 at Confucius institute,
Lancaster University, UK. The
quantitative data was collected with the
help of the same three research
instruments used by Guilloteaux &
Dornyei (2008), which the current study
is a modified replication of. The
qualitative data was collected through
semi-structured interview of  the
participants and structured classroom
observation notes. These research tools
are as follows.
(A) The Motivation Orientation of
Language Teaching (MOLT) Classroom
Observation Scheme (see Appendix B).
(B) The Student Motivational State
Questionnaire (SMSQ) (see Appendix C).
(C) Postlesson Teacher Evaluation Scale
(PTES)(see Appendix D).
(D) Semi-structured Interview.
(E) Structured Classroom Observation
Notes.
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Intervention and Data collection
The main study was done between

May 18 and June 24, 2013. Each 90-
minute class was broken into two halves.
The minute-to-minute observation was
recorded in the MOLT during each
session, and at the end of the session the
postlesson teacher rating scale was filled
in by the observer. With an intention not
to disturb the classes, the self-reported
student questionnaire was administered
at the end the last session of the course.

The semi-structured oral interview,
which went on till July 29, was conducted
keeping in mind the availability and
convenience of the participants. All the
interviews were recorded and the most
relevant parts of each were transcribed.
There were only 6 participants available
for the interview; the audio recording of
two of them got deleted due to some
technical problem. Each of the
participants were played an extract from
his/her responses in the class, and thus

Table 1
Descriptive statistics MOLT for all 16 lessons

       MOLT                                                Minimum    Maximum Mean   SD.

Social Chat (unrelated to lesson) .00 2.00 .8750 .88506
Signposting .00 3.00 1.5625 .72744
Stating communicative purpose/ .00 3.00 1.5000 .89443
utility of activity
Establishing relevance .00 4.00 1.8125 1.32759
Promoting integrative values .00 6.00 .7500 1.48324
Promoting instrumental values .00 3.00 .6875 1.01448
Arousing curiosity or attention 1.00 6.00 2.6875 1.19548
Scaffolding 2.00 8.00 5.1250 1.50000
Promoting cooperation .00 2.00 .3750 .80623
Promoting autonomy .00 3.00 .5625 .89209
Referential questions .00 2.00 .5000 .73030
Pair work .00 3.00 .3125 .87321
Group work .00 .00 .0000 .00000
+ tangible award .00 .00 .0000 .00000
+ personalization .00 2.00 .3125 .60208
+ creative/interesting/fantasy .00 4.00 1.4375 1.36473
 element
+ intellectual challenge 2.00 9.00 3.9375 2.08066
+ tangible task product .00 .00 .0000 .00000
+ individual competition .00 6.00 2.5000 2.09762
+ team competition .00 .00 .0000 .00000
Generating, maintaining and .60 1.95 1.2469 .33738
protecting motivation
Neutral feedback 1.00 4.00 2.7500 .77460
Process feedback 1.00 4.00 2.6875 .79320
Elicitation of self/peer correction 2.00 5.00 3.0625 .85391
session
Effective praise 1.00 6.00 3.1875 1.55858
Class applause .00 2.00 .2500 .68313
Encouraging self-evaluation 1.60 3.20 2.3875 .52899
Composite Score MOLT(Session wise) 20.00 55.00 36.8750 8.90599
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through the ‘simulated recall’ technique
(Dornyei, 2007, p. 149), they were
reminded of their active role in the
Chinese class.
Methods of Data Analysis

I have used the concurrent
triangulation design of the mixed methods
for my research. I collected the
quantitative data using three research
instruments, viz. the MOLT, a student
questionnaire and a post-lesson teacher
evaluation scale. The qualitative data was
collected concurrently with the help of
classroom observation and the semi-
structured interviews of 5 learners. I have
prioritised the qualitative methods over
the quantitative ones. Both the methods
were kept separate till the data analysis
stage. The qualitative data was mixed
with the quantitative data during the
interpretation of the results.
Results
RQ1. Do teachers need different
motivational strategies for adult
learners than those for children in L2
classes?

It is interesting to note that scaffold-
ing and intellectual challenge were used
most frequently in the classes, with the
mean 5.12 (SD 1.5) and 3.93 (SD 2.08)
respectively. Just contrary to it team com-
petition, tangible task product, tangible
award and group work were not used at
all. Scaffolding ranks moderately high in
Guilloteaux & Dornyei (2008) too. It means
scaffolding is an important motivational
strategy for all age-group learners. Tan-
gible awards may work well for children
but not for adults. Tangible task product,
team competition and group work were
not done in the classes of current study
perhaps because of very little number of
participants.

On the scale ranging from 1 to 6 the
teacher has scored 5.5 (with minimum
and maximum both 5.5; SD 0) in
linguistic competence. His exceptionally
good command of Chinese language is

supported by qualitative data too, which
will be discussed in the relevant section.
The Clarity in his instructions (mean
4.78) was noted down in the classroom
observation too. But the teacher’s low
scores in humour and creativity is
something which is not expected in any,
especially, adult classes.

Table 3
Descriptive statistics of SMSQ (N=6)

  Score (1 to 6)    Mini.  Max.  Mean  SD.

  Mean Attitude  3.11   4.33      3.6   .45

  Mean Self-     3.00   5.13    3.7   .76

  Confidence

  Mean Anxiety   1.00   4.50   1.8    1.4

  Mean Student   2.80   4.53    3.4   .59

  Motivational

  State

Table 2
Descriptive statistics for PTES for all 16

lessons

 Score (1to 6)   Mini.    Max.  Mean  SD.
Linguistic

competence      5.50     5.50    5.5    .0

Focus                3.50     5.50    4.3    .68
Students           3.00     4.50    3.6    .47

expectaction
Clear                 4.00     5.00    4.8    .31

instruction

Caring               2.50     4.00    3.6    .49

Enthusiasm      3.00     3.50    3.1    .20

Humour            1.50      3.50    1.9   .53

Encouraging     3.50     4.50    4.1    .31

Creativity         1.50      2.50    1.7   .36

 Post lesson        3.33     3.83    3.6   .16
 teacher

 evaluation

Very high mean attitude and self-
confidence, but low anxiety are good
evidence of the participants’ high
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motivation which is always expected in
an adult class of self-propelled learners.
The wide variation in anxiety (minimum
1.00 and maximum 4.50; SD 1.37) is
because of P5s, 79 years old, who was
exceptionally good in Chinese but extra-

Table 4
Spearman’s rho correlational analysis for all 16 lessons on MOLT and PTES

 Particulars                                         Encouraging      Composite           Postlesson
                                                           self-evaluation   Score MOLT     Teacher Eva.

               (Session-wise)         Score

 Generating, maintaining and  rho       .684**                       .907**                         -.517*

 protecting motivation   p         .003                    .000                     .040

 Encouraging self-evaluation rho                                  .908**                        -.575*

  p               .000                    .020

Composite Score MOLT rho                                         -.558*

 (Sessionwise)                             p                .025

**. Correlation is significant at the 0.01 level (2-tailed).
*. Correlation is significant at the 0.05 level (2-tailed).

careful that he should not make any
mistake. If we take out his score, the
mean anxiety will be still lower.

As generating, maintaining and
protecting motivation, and encouraging
self-evaluation are the constituents of the

Table 5
Spearman’s rho correlational analysis for all 16 lessons for MOLT and PTES

  Particulars               comp     Foc    Stud    Clear   Care   Enth    Hum  Encou    Crea

 Exp     Instru

  Composite Score rho       .        -.553*  -.004 -.469   -.180   -.278    .033     .109    -.195

 MOLT(Session wise)     p        .    .026   .989   .067  .505 .297    .903    .686      .468

 Linguistic      rho        .       .      .      .     .    .   .       .           .

                  p    .       .      .      .     .    .         .       .           .

  Focus      rho        .   .181   .205 .568* .251   -.055    .278     -.081

                  p        .   .502   .445 .022 .349     .839    .296      .766

 Students  rho    . -.503*    .249     .165    -.112  -.312      -.395

  expectancy        p        .   .047 .353 .541 .679   .239       .130

  Clear      rho        . .176     -.244   -.168  -.018      .506*

    instruction    p    .            .514     .362     .534   .947 .046

  Caring      rho        .             -.131  -.368    .369     -.501*

                            p        .                        .628    .160    .159       .048

 Enthusiasm rho    .                                  .382   -.121      .085

                  p        .            .144    .655       .754

  Humour      rho        .                      .128       .187

                  p    .                                 .637  .488

  Encouraging      rho        .                      - .342

                            p        .                        .194
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MOLT, they are expected to correlate very
strongly with the MOLT (r= 0.91, p< 0.01
each). Conversely, there is a significant
negative correlation between the
composite score of MOLT and PTES (r= -
0.558, p< 0.05). It means when the score
of MOLT increased, the score of PTES
decreased – which is absolutely
unexpected as both the marks were given
to the teacher by the same observer in
the same session.

We have already seen in Table 5 that
surprisingly there is a negative
correlation between MOLT and PTES, the
same relationship is reflected between
the 6 scales of PTES and the MOLT in
Table 6. But the correlations among the
scores of different scales of PTES are
worth-noticing. There is a moderate
positive correlation between teacher’s
focus and his caring attitude (r = 0.57, p
< 0.02) on one hand and, on the other,
between his clear instructions and
creativity (r = 0. 46, p < 0.05). But the
scores of his caring attitude increases,
when his creativity decreases (r = - 0.50,
p < 0.05).

Overall the findings related with RQ 1
indicate that the 25 teacher’s
motivational strategies mentioned in the
MOLT may be successfully used in the L2
classroom for children, but many of them
cannot work in a classroom for adults.
This result will be, however, discussed at
length in section 5.1.
RQ 2: Reasons for the difference in
motivational levels of different
learners in their learning L2
(Qualitative)

The data for this research question
was mainly collected through a semi-
structured interview of the participants.
When they were asked why they were so
motivated to learn Chinese, the answers
came from them are as follows.

P1: “Students become interested in
things when they have good teachers.”
(instrumental/extrinsic; ought-to L2 self)

     “But [P5]…the guy who put hours
and hours for self-teaching…”
(integrative/intrinsic; ideal L2 self)

    “[P5] is retired, yet he really enjoyed
the class. It’s something possible…I can
do the same when I retire.” (integrative/
intrinsic; ideal L2 self)

P2: “..And at the end of the day, when
I finish my Ph. D., and if I have learnt
Chinese by the time, I can put it on my
CV.” (instrumental/extrinsic; ought-to L2
self)

“Chinese is the key player for my
study at this moment. I possibly go to
China some time and would like to speak
their language. …” (instrumental/extrinsic;
ought-to L2 self)

The above findings reflect that a
learner may be motivated to learn L2
because of his/her identical L2 self or
ought-to L2 self, and the latter is far-far
commoner than the earlier one.
RQ 3: Self-regulatory motivational
strategies to maintain or heighten the
motivational level in learning Chinese
as L2

P1: “In a way, it’s just a matter of
discipline. Each week I did feel that I’m
committed to do homework.” (commitment
control strategy) “The teacher gave variety
in the homework. ….It does not become
boring.” (satiation control strategy)

 “I’m a teacher myself…..I don’t feel I
get anxious.” (emotional control strategy)

 “Once I have committed myself to it,
it’s okay!” (environmental control strategy)

P2: “Just I think ….  it’s not the end
of the world.” (emotional control strategy)
and looks into the book to see whether
I’m saying the right word. ………”
(environmental control strategy)

P4:  “I want to contribute to this
pictogram language from point of view of
modern photography.” (commitment control
strategy)

P6: “My motivation is pretty constant.
….What happens is….it rises and falls in
terms of priorities.” (commitment control
strategy)
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These findings show that learners do use
different self-regulatory strategies in
different quantities, though they may not
be aware of this fact. The data clearly
indicates that metacognitive self-
regulatory strategy is not very popular
with learners.
Major Findings

The findings provide indications that

Materials must be of varied interest
targeting the age groups.

A wide range of activities should be
used keeping in mind that the
activities enjoyed by children may be
too childish for older learners.

The classroom demands tolerance for
face-saving mechanism.

Learners should be encouraged to use
their idiosyncratic strategies suited to
their own learning styles.

Certain motivational strategies – such
as scaffolding, intellectual challenge,
effective praise – may have positive
impact on adult L2 learners. But adults
may not motivated by some the
instructional strategies like tangible
awards, class applause, etc, which may
be very successful with children.

Motivational level of an L2 learner is
directly associated with the purpose of
her/his learning the L2.

Learning a second/foreign language is
not like learning any academic subject
for the L2 learner, but it becomes the
vital part of his/her identity.

 The instructional motivational
strategies for adult learners should be
different than those for children,

The motivational level of a learner with
the ideal L2 self is pretty higher than
their ought-to self counterparts,

Learners use all the five self-motivating
  strategies – commitment control,

metacognitive control,  satiation

control, emotional control and
environmental control strategies,
though in different quantities. Other
findings in this regard are that

 Metacognitive strategies are least
popular among these adult participants,

 All participants are not bad at using
motivational strategies, but a little
awareness about the usefulness of
these strategies will make them pretty
good users of these (Dornyei, 2001).

Limitations of the study
This study is not without limitations.

First, the small size of the population (only
six participants!) restricts the
generalizability of the finding of the study.
Before the term began, I was told that the
institution was expecting forty odd
participants in Term 4, and that is why I
chose that term, but only ten students
sought admission, and four out of them
dropped out. Second, my original
intention was to investigate, as the
answer of research question 1, the
relationship among the learners’ self-
reported motivation, their actual
classroom behaviour and the teacher’s
motivational strategies. I successfully did
the pilot study too to get the correlational
study among these three factors.  But as
4 out of 6 learners were the faculty at
Lancaster University, and they were
granted only the lunch hour to attend the
Chinese classes, they had to rush back
to their respective departments
immediately after the class. This crippled
me to collect the data related with the
learners’ self-reported motivation
(through student motivational state
questionnaire) immediately after each
class. Collecting this data only once, after
the last session, was of no use for my
correlational study, which I had planned
as the answer of the original research
question 1. Thirdly, the audio interview
data of two participants – P3 and P5 – got
corrupt due to some technical problem,
and then I had to depend only on my
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notebook scribbles done during their
interviews. These scanty scribbles are
naturally not rich data, which has
negatively affected my qualitative study.
Implications for instructions

In spite of its glaring limitations
mentioned above, this study, I think, has
a few pedagogical implications not only for
L2 learners but for the teacher
development programmes for L2 teachers
as well. Self-regulatory motivational
strategies are generally ignored in L2
classes. If the learners’ potentials for
developing the 5 classes of motivational
strategies (Dornyei, 2001) are recognised
and enhanced, half the battle related with
SLA is won. The learners with ideal L2
self/ intrinsic motivation are very few
(Dorneyei, 2005) – this has been
empirically proved in the current study
too. Such most motivated learners, first of
the four profiles reported by Csizer &
Dornyei (2005b), are left on their own by
the L2 teacher, as (s)he generally
concentrates on the majority of the class
(less motivated/not very motivated). Then
the L2 learning experience (Dornyei, 2005)
of such ideal L2 Self turns bitter, and there
are chances of their becoming
amotivated/demotivated.

In pre-service and in-service teacher
development programmes for (would be)
L2 teachers, there is stress on the ELT
only. Along with this if L2 teachers,
through action research, are
systematically made aware of
(i)  the strong positive relationship

between teacher’s motivational
practice and learners’ motivation,

(ii )  the teacher’s choice of age-
appropriate motivational strategies,

(iii) the motivational profiles of different
learners, and most importantly,

(iv) the self-regularity motivational
strategies of learners,

the very common problem of students’
demotivation can be curbed up to great
extent.

Future Directions
As good learning of L2 depends very

much on the learner’s motivation (Rubin,
1975), and the empirical research are
very limited in this area (Dornyei, 2005),
its future investigations are full of
immense potentials. We have seen in
the current study that the reasons for
learners’ different motivational levels can
be identified (RQ 2), future studies could
be done to investigate empirically
whether, by bringing positive changes in
L2 learning experiences (Dornyei, 2005), it
would be possible to upgrade the
motivational profile of a learner, viz.
whether the learner can be transformed
from not very motivated to less motivated
profile. Unfortunately, the research in
raising learners’ awareness of self-
regulatory motivational strategies is ‘still
scarce’ (Griffiths, 2008, p.27). Therefore,
it is certainly a worthy direction of any
future research to try in this much
sought-after area. In this small- scale
study, I found evidence for the least
popularity of metacognitive self-
regulatory motivational strategy. There is
an immense possibility to investigate in
full-fledged future research which of the
five self-regulatory motivational
strategies are the most popular and which
ones are the least.  Another fruitful future
area of investigation could be whether
the learners’ increased motivational level
translates into improved learning
(Guiolloteaux & sDornyei, 2008), though
in theory this relationship is well
accepted (Dornyei, 2005). During my
current study I found that the teacher was
given 5.5 out 6 for his l inguistic
competence by the participants. In spite
of that, he failed to develop a good rapport
with the learners because of his habit of
not giving any feedback to the responses
or the homework of the learners (See
section 5.3). So ‘an intriguing and largely
unchartered domain’ for future research
may be ‘the relationship between teacher
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Learning to communicate with clarity through a variety of media help students to thrive in the world
beyond school. Students use and develop language skills as they read and think about topics,
themes, and issues in various subject areas. Acquisition of language skills to some extent depends
on language aptitude. The present study is focused to understand the relationship between language
aptitude and language achievement. The study also focused to understand which of the two
elements (communicative part or structural part) effect most in students on language achievement.
The study is conducted on 300 (CGBSE) and 300 (CBSE) students of chhattisgarh. The result
shows some relation between the two variables, even though not very significant. Students achieve
more in structural aspect rather than communicative part. CBSE students inclined more to
communicative aspect than the CG Board students while in structural language aspect CG Board
students claim better achievement than the CBSE students.

Abstract

Key Words :  English Language Aptitude,  Achievement

Introduction:
Language development is central to

students’ intellectual, social, and
emotional growth, and must be seen as a
key element of the curriculum. When
students learn to use language in the
elementary grades, they do more than
master the basic skills. They learn to
value the power of language and to use it
responsibly. They learn to express
feelings and opinions and, as they
mature, to support their opinions with
sound arguments and research. They
become aware of the many purposes for
which language is used and the diverse
forms it can take to appropriately serve
particular purposes and audiences. They

learn to use the formal language
appropriate for debates and essays, the
narrative language of stories, the
figurative language of poetry, the
technical language of instructions and
manuals. They develop an awareness of
how language is used in different formal
and informal situations. In sum, they
come to appreciate language both as an
important medium for communicating
ideas and information and as a source of
enjoyment. Language is the basis for
thinking, communicating, and learning.
Students need language skills in order to
comprehend ideas and information, to
interact socially, to inquire into areas of
interest and study, and to express
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themselves clearly and demonstrate their
learning. Learning to communicate with
clarity and precision, orally, in writing,
and through a variety of media, will help
students to thrive in the world beyond
school. Language skills are developed
across the curriculum and, cumulatively,
through the grades. Students use and
develop important language skills as they
read and think about topics, themes, and
issues in various subject areas.
Language facility helps students to learn
in all subject areas, and using language
for a broad range of purposes increases
both their ability to communicate with
precision and their understanding of how
language works. Students develop
flexibility and proficiency in their
understanding and use of language over
time. As they move through the grades,
they are required to use language with
ever-greater accuracy and fluency in an
ever-expanding range of situations. They
are also expected to assume
responsibility for their own learning and
to apply their language skills in more
challenging and complex ways.

In foreign or second language
acquisition, aptitude actually refers to
the prediction of how well an individual
can learn the second language in given
time and conditions. It means that
aptitude was not used to determine the
learners’ success or failure in learning
the target language but explain how are
some learner can learn faster than the
others?

Language aptitude has been
suggested as “… one of the central
individual differences in language
learning.” (Skehan, 1989, pp. 25, 38 as
cited by Harley & Hart, p.379). It has also
been declared to be the most consistent
predictor of one’s success in learning a
foreign language (Skehan, 1989 as cited
by Harley & Hart, p. 379 and Dornyei, p.
61, 2005). Due to the conceptual issues
involved, the matter of differentiating

among ability, aptitude, and intelligence
must be considered. Aptitude is
commonly used in reference to a specific
area of performance, intelligence carries
a broader meaning; it is not specific to a
discipline, but rather entails all areas of
learning.

Wright (2008) pointed “The
achievement test whether standardized
or non-standardized, measures that how
much of the material has been mastered
and assess the student current status”.
These tests are used to determine what
a student has learned such as vocabulary,
reading, writing skill, etc. “Achievement
tests are used to evaluate students’
understanding, comprehension,
knowledge and capability in a particular
area. They are used in academics,
professions and many other areas” (Carey,
1994). Wiersma and Jurs (1990) identified
“An achievement test is intended to
measure what the student has learned
or what skills the student has mastered”.
“They are typically norm referenced tests
that measure the pupil ’s level of
achievement in various content and skill
areas” (Gronlund and Linn, 1990 Anastasia
(1982) mentioned “Achievement tests are
examinations that are designed to
determine the degree of knowledge and
proficiency exhibited by an individual in
a special area or set of areas”. Moreover,
they could be extremely crucial for the
students, for they are intended either to
make the students pass or fail the test.
Structural Language Curriculum:
Structural language is classical and
conventional. It is rich in language
literary skills and has technicalities of
writing structural into different forms of
literature.
Communicative  Language
 Curriculum:

Communicative language is rich in
grammar specifically meant for
transforming information of knowledge
by the forms of literature.
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 Objectives of the Study:
 To study the relationship between

English language aptitude and
achievement of 11th grade students.

To study the language achievement in
terms of structural and communicative
language curriculum of different types
of board.

To study the language achievement in
terms of structural and communicative
language curriculum on gender types.

Hypotheses of the Study:
H

0
1:  There would be no significant

relationship in the language aptitude
and language achievement of 11th grade
students.

H
0
2: There would be no significant

difference in the effect of type of board
on structural and communicative
aspects of language curriculum in
terms of achievement percentage.

H
0
3. There would be no significant

difference in the effect of gender on
structural and communicative aspects
of language curriculum in terms of
achievement percentage.

Tools:
A self made test was prepared and

employed to measure the English
language achievement of 11th grade
students keeping in view the objectives
of the teaching of English language
based on structural and communicative
language curriculum. Equal importance
is given to both the elements.

A language aptitude test which is a part
of Differential Aptitude Test prepared
and standardized by Dr. M.L.Kapoor was
employed to see the English language
aptitude of the students.

Operational Definitions:
The present study is conducted on the

variables language achievement and
language aptitude. Here, in this context,
language achievement is considered on
the basis of the importance given to the
language elements, the structural area
(literature) and the communicative area

(language). A clear definition for the same
is given below.

Sample:
The sample was consisted 600 school

students out of which 300 students taken
from state board and 300 students from
CBSE board of 11th grade students. By
using Simple random sampling technique
the sample has been drawn from different
schools of state and central board schools.
Analysis of Data

The relevant data were analysed as
per the requirement of the hypotheses.

Data Analysis:
Table - 1:

Relationship between English language
achievement and aptitude of

11th grade students
  Description          N     M        r

  E.L.Achievement     300   31.45    0.52

  E.L.Aptitude             300   77.06    Sign.

From the above table it is analysed
that the mean scores of English language
achievement is 31.45 and the mean
scores of language aptitude is 77.06
whereas r is 0.52 which is greater than
tabulated value at 0.01 level with df=298,
and it is found to be significant positive
relationship between English language
achievement and aptitude of 11th grade
students comprises state board and
central board.

This outcome coincides with the
finding of S.A.Hanna, study revealed that
there is a high correlation between
language aptitude and achievement
(r=0.761). In addition Nikolov and Otto
(2006) also found that there was a
significant relationship between
language aptitude and achievement
(r=0.52.

Further, the effects of structural and
communicative areas are studied in
percentage on the total language
achievement. The result is shown below
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in the context of both the board
curriculum.

Table 2:
Board wise % Effect of Structural and

Communicative factors in Achievement

in English

        Factor         CGBSE       CBSE

  Structural               80  %        72.37 %

 Communicative   19.46 %        27.63 %

Graph 1:
Board wise % Effect of Structural and

Communicative factors in Achievement
in English

CGBSE CBSE

      The effect of structural and commu-
nicative areas was studied in the context
of gender on total language achievement.
The contribution of each factor is shown
in percentage on total scores.

Table 3:
Gender wise % Effect of Structural and

Communicative factors in Achievement

in English

     Factor                Male          Female

  Structural            72.68  %      70.86 %

 Communicative    27.32 %       29.84 %

Graph 2:
Gender wise % Effect of Structural and

Communicative factors in Achievement
in English

From the above table the effect of both
language aspects on gender explained
that the male students with 72.68 %
shows more competent in structural
language curriculum rather
communicative whereas female students
of central board result revealed minimal
difference with 70.86% which is

comparatively less from male students.
Further male students with 27.32 %
result shows less competent in
communicative language curriculum
whereas female students with 29.14% in
communicative language revealed less
than male students. Hence it can be
concluded that the minimal difference in
gender indicates that there is a need of
more experience of learning and exposure
to language should be given to become
more competent in communicative
language also.
Findings:
1. The relationship between the language

aptitude and language achievement is
positive in the sample taken for the
study even though the relationship is
not very significant.

2. The percentage of contribution of both
structural and communicative
curriculum based language
achievement shows a positive
inclination towards structural part by
CGBSE students while the CBSE
students’ inclination is towards
communicative curriculum part. The
result is attesting the actual
importance given to language syllabus
of both the boards i.e CBSE curriculum
emphasizes communicative aspect
while CGBSE emphasizes structural
aspect.
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3. The contribution of each factor
(structural & communicative) in the
context of gender shows that male
students’ inclination is slightly higher
in structural aspect and female
students’ inclination is towards
communicative aspect of the language.

Conclusion:
The above results indicate the fact

that the curriculum plays an important
role in developing interest in students
towards the subject. The emphasis given
in the communicative part in language
curriculum enable their inclination
towards the achievement in the same.
Hence, there must be a balance in both
the elements of the language for the
survival of literature in school
curriculum.

Achievement for the sake of grades
is different from achieving language
skills to communicate in the social
context. The different board curriculum
differs in their focus of development in
which part of the language is important.
Now a day’s communication is given
stress than the literature of the language
especially in English language/second
language. Students are losing inclination
to appreciate the literary aspect of the
language. Students achieve more in
structural aspect rather than
communicative part. CBSE students
inclined more to communicative aspect
than the CG Board students while in
structural language aspect CG Board
students claim better achievement than
the CBSE students.
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Tribals  have the better claim for every resource available in the society and the world as they are
the natural heirs of the place society we live in. Despite a number of measures planned and
implemented for mainstreaming of the tribes, the  conditions of the said people is not encouragingly
positive and bright. English Language Teaching (ELT) may do wonders in making the tribal students
attain their goals in life. The domain of language crosses the periphery of the contextual information
and it relates the bookish knowledge to the practical and behavioral practices on the socio-cultural
ground. Education of English and education in English may enhance the prospects of
multidimensional development of the tribes. If measures like adequate provision of infrastructure
facilities, engagement of good faculty and teachers, improving technical competence in the tribal
students, balanced curriculum, giving motivation, orientation program for teachers etc. are well
adopted and implemented, the process of mainstreaming of the tribes will be easily done.

Abstract

Introduction
“The teaching of English language in

school and colleges in tribals should be
integrated and graded. The teaching/
learning materials should motivate and
lead the learner ahead by inviting him/
her to accomplish the tasks step-by-step,
one after the other.” (1)

Now English is enjoying the status of
the globally used language, therefore its
significance is more than that of any
other languages of the world. Since the
independence, India has adopted many
policies and projects to spread education
among the tribals. English language
teaching (ELT) is very significant in
motivating the tribal people to dare the
challenges put before the contemporary

society. Now it may be said that majority
of the tribal people have been benefited
by education. The knowledge of English
raises the confidence level with in tribes
and it helps them joining mainstream of
the society. The government of India has
formulated a number of rules to bring the
tribes to the main stream of the process
of development of the society. The
knowledge of English language will
enhance the socio-economical conditions
of the tribes. English has changed the
perspectives of the tribes and now they
see their identity at the global level.
Unquestionably the people who have
knowledge and skills of English language
enjoy high privilege in the society. If the
steps are taken to promote the use of

Key Words : Mainstreaming, English Language Teaching
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English in the tribal people, it will speed
up the mainsteaming process of tribals
of the society. It becomes more significant
in case of the state like Chhattisgarh
where the population of the tribal people
is more that the one fourth of the total
population. There are lots of projects and
plans being carried out by the United
Nations Organization (UNO), the United
Nations International Children
Emergency Fund (UNICEF) and the
national and state governments of India
for the social development of the tribes.
There are various reasons of the poor
condition of English language in the tribal
students. They confront with these
problems in their study of English as a
language and as the literature. The
reasons are as follows:
The Socio-economic Impediments:

The tribes are geographically situated
in the remote and forest areas. Most of
those areas are still inaccessible. As the
tribes even now depend mainly on
natural resources and are known for
their minimum need and minimum
production system. It hampers their
process of educational development too.
The tribes cannot afford the expenses of
the quality schooling of the English
medium schools of the private sectors.
Lack of Infrastructural Resources:

The poor infrastructure of the
educational institutions of the tribal
areas affect the educational process of the
tribes. The institutions in the tribal areas
do not perform well owing to the lack of
the modern infrastructural facilities.
There is lack of good educational
environment in the tribal areas. The
tribes are not so far well aware about all
the possible advantages caused by the
knowledge of English. They do not have
even competitive spirit as they feel
contented with the lives they lead. One
of the biggest problems that harm the
educational process in the tribal areas is
the shortage of the efficient teachers of
English.

Technical Incompetence:
The tribal students, as they live in the

unprivileged areas, lack the digital and
technical skills. The fundamental
knowledge of computers and the Internet
is must today. Working on these gadgets,
in return, improve English knowledge.
Imbalanced Curriculum:

The present education curricula of
both the school and the higher education
do not serve the maximum purposes of
the tribal students. “The lack of
proficiency in English language is
identified as a major obstacle to the
education of schedule tribe learners. The
inappropriate syllabus and teaching
method of English develops a negative
attitude in learners towards learning.” (2)
Most of the Indian states depend on the
National Council of Educational Research
and Training (NCERT) for the preparation
of the syllabi so they fall short to realize
the needs of the tribes living in their
respective areas. They have to think
deeply and include the things the native
tribes need in education. The curricula
have to be more oriented towards the
needs and objectives of the tribal students.
Poor Motivation:

“Lack of motivation remains the
major challenge for teaching English. If
the teacher can establish a good rapport
with the learners, his/her job would be
easier.”(3)  The tribes are always deprived
of adequate motivation and orientation
regarding achieving the high goals in the
various fields of activities in the society.
The tribal people get satisfied with the
supply of only the provisions for their basic
needs.
Individualistic Factors:

There are lots of personal factors
responsible for the pathetic condition of
the tribal people. There are many factors
which are responsible for the
backwardness or the marginalized
conditions of the tribes. The tribal people
suffer from lack of interest for being
mainstreamed. Their lack of confidence,
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lack of proper study practices and lack of
self motivation also badly affect their
learning experiences. It has been found
out that the tribal students feel acute
phobia about English language and its
literature. The tribes use special dialects.
They feel uneasiness to communicate in
any other language. The mother tongue
always hampers the process of code-
switching. Another problem that tribal
students suffer a lot is the discouraging
peer- pressure in initiating the efforts to
communicate in English. The tribal
people love their ethnicity. Sometimes
the ethnic hatred that the tribal people
feel for other languages slows down the
process of their personal and cultural
development.
Remedial and Promotional Strategies:
(a) Provisions for Academic Endeavors:

Undoubtedly now-a-days English
enjoys the status of the power language.
There are a large number of ‘Job
Prospects’ and opportunities available for
the persons who have adequate
knowledge of English and for the persons
who have expertise in English language.
It has been observed that the state and
the central governments are keen about
to develop the knowledge of English of the
tribal students too. The uniform syllabi
for English are being run in almost all the
education boards. As the school education
has been made free and compulsory up to
the class eight, it helps in spreading the
use of English language in the students
of all the sections and all the classes of
the society. The socio-economic
constraints are now not a big issue so far
education of English in the schools and
the higher education institutions in
India. Students of the schedule tribes
along with those of schedule castes and
other backward classes are being offered
the scholarships and other curricular and
co-curricular facilities by the state and
the central governments.The government
has started residential schools like

Jawahar Navodaya Vidyalaya and Eklavya
Vidyalaya that impart quality education
keeping English in syllabus as the core
subject. There are lots of projects started
by the governments under the schemes
of Sarva Shiksha Abhiyan (SSA) and
Rashtriya Uchchatar Shiksha Abhiyan
(RUSA) that work on developing the
employability in students in which more
emphasis is put on enhancing the
communication skills of the tribal
students in English. The knowledge of
English boosts the confidence level of the
tribal students too and it makes all the
difference. It may be said that English
opens the door to success in the present
situation existing globally. The self-
confidence of a student rises up when he
can independently use all the four skills
of English. These four skills are listening,
speaking, reading and writing (LSRW).
The institutes like NCERT, SCERTs,
CBSE, UGC and DIETs etc. are imparting
their highly conducive roles to create the
English educational environment in the
tribal areas.
(b) Resourcefulness of the Education
Institutes:

“Mere reciting poems and prose texts
cannot serve the purpose of teaching and
learning in the tribal region. Audio-visual
aids like LCD projector, OHP should be
employed while teaching skills.” (4)
  The tribal students may be taught
English well, if all the modern educational
resources like Interactive Whiteboards,
Clickers, GPS Receivers, MP3 Players,
Document Cameras, i-pods, digital
cameras, DVDs, VCDs, MP3, Tablets and
Palmtops are available in the language
laboratories. The positive results are seen
of these steps in many schools running
for the schedule tribes.
(c) The Awareness Program of the
Parents of the Tribal Students:

It may be more welcome idea if the
parents of the tribal students are also
counseled about the advantages and
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benefits of English in the present
situation. The schools may utilize the
Parents Teachers Association meeting
for spreading awareness in the parents.
(d) Teacher Training Programs:

The government has to conduct many
orientation and in-services programs to
upgrade the teaching skil ls of the
teachers so that they can understand well
the needs of the tribes and teach the
tribal students well.

The employment and appointment
policies for the teachers of English must
be foolproof and they must target only on
the recruitment of only the competent
teachers. The promising and dedicated
teachers of English can bring radical
changes in teaching and learning of
English to the tribal students. There
should be policy of awarding the most
dedicated teachers who play significant
roles in spreading the flame of knowledge
of English in the tribal areas. The
felicitation and incentives may motivate
more teachers to work in the tribal areas.
The establishment of the tribal
universities like ‘Indira Gandhi National
Tribal University, Amarkantak’ will
certain turn to be a milestone on the path
of imparting educational resources to the
tribal people.
(f) Contributions by the NGOs:

There are a large number of NGOs
dedicated towards the cause of promotion
of English in the tribal areas. The ELT@I
and ANK are such NGOs as render their
services in the tribal areas for the
promotion of English in the tribal
students. The service given by the NGOs
is a great motivation for all the people and
government bodies working for the same
cause. The Youth Hostel Association of
India (YHAI) also works for the
multidimensional development of the
tribal youth. It motivates them to
enhance their communicative skills in

English. (5) In return, the government
bodies should also come forward to provide
all the possible facilities to such fruitful
NGOs.
Summing up:

The knowledge of English may help the
tribal people in their personality
development. It provides better job
prospects for them also; it motivates the
tribal people to spread their cultural
globally. They may use English to get
connected with the people of the world. It
will certainly bring the tribes to the
mainstream of the development of the
society. Now-a-days the government has
taken many steps to emphasize on
developing the communication skills of
English in the tribal students through
special coaching by the experts of English.
This practical approach of English has
minimized the problems of the tribal
students and now they are motivated to
use English as the means of
communication. The educational process
in the tribal areas will be faster if
awareness about the benefit caused by
English is created in the parents of the
present school and college going students.
Now all the education institutes are
directed by the government authorities
to arrange for all the modern facilities for
the promotion of the use of English in the
teaching-learning process. The schemes
for improving of the knowledge and skills
of English language in tribes are
producing unbelievable positive results.
The status of English in the states of
Nagaland, Odisha and Jharkhand is
better in comparison with that of the
other states. It must be known that these
three states are tribally rich states. It
proves that if the tribal students are
provided with quality education in English,
they will certainly come to the
mainstream of the process of
development.
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This paper focuses on referring to a dictionary is a skill, as many of the teachers as well as
students do not know the various aspects of English to English dictionary. The study was conducted
on a sample of 30 of middle school teachers who are teaching English in Bilaspur district. The
results show that teachers need guidance in referring to inflections and meaning, Very less
improvement is seen grammar is isolated sentence where as a dictionary gives access to grammar
in context. In pronunciation they have not shown any improvement because they lack the knowledge
of symbols and try to find one to one concord between spelling & pronunciation, as happens in
Indian language.

Abstract

Key Words : Dictionary, English Language Classroom

Introduction
In the learning of a foreign language,

the students are often confronted with the
problem of understanding. Meaning of
difficult words can be known by consulting
the dictionary. A dictionary is
a compilation of words ranging from
letters A-Z. When reading or writing an
article, deciphering profound word or
phrase, the use of a dictionary could be of
great help. Primarily, its purpose is to
give meanings to words. However, there
are many advantages of using a
dictionary:
* Right pronunciation. Through the aid

of a dictionary, you can check out a
word’s right utterance. For that it will
assist you in the right pronunciation of
words.

* Which part of speech. It could inform you
as to which part of speech does a certain

word belong. May it be a verb, noun,
adjective or a combination of these
three? One more thing, it could also be
a guide as to how should a particular
word be used.

Correct spelling. Linguistically
speaking, it is no doubt that a dictionary
could help us out in knowing the proper
spelling of words. In this connection, it
will guide us in writing a word or phrase.
Truly, a dictionary is of great help to
everyone especially to students who are
learning a language. It is also helpful in
enriching our vocabulary.
Reasons for using a dictionary

A dictionary is a very important tool
for anyone who is learning a new
language. With a good dictionary you can
do the following:
• look up the meaning of an English word

you see or hear.
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• find the English translation of a word in
your language.

• check the spelling of a word.

• check the plural of a noun or past tense
of a verb.

• find out other grammatical information
about a word.

• find the synonym or antonym of a word.

• look up the collocations of a word.

• check the part of speech of a word.

• find out how to say a word.

• find out about the register of a word.

• find examples of the use of a word
in natural language.

To be a good dictionary user, however,
it is not enough to know what to use the
dictionary for. You must also decide which
is the best dictionary for any of the
purposes listed above. As well as this, you
need to be able to find what you are
looking for quickly; you need to be sure
that you have found what you were looking
for; and, most importantly, you need to
now when to use your dictionary.
How to locate a word? Order of Entries

Words are listed in a dictionary in the
alphabetical order. However, we find
difference in order of entries in the
Advanced Learner’s Dictionary of Current
English (ALDCE) and the Longman
Dictionary of Contemporary English
(LDOCE). For example, the expression
deaf-aid and deaf-mute are listed in the
entry for deaf and ALDCE where as in
LDOCE they have separate entries in the
alphabetical order. This “main-entries”
are called ‘head words’ but not all words
and phrases appear as head words – we
may to look for them under and other head
word. Whatever the dictionary we use, it
is very essential to know how the words
are listed in it.

Before we try to locate a word in a
dictionary it is necessary to understand
the term ‘guide words’. The words given
at the top of the page are called guide

words. While ALDCE gives the first and
the last of the word of the final page as
guide words: for example this how the
guide words appear on the two relevant
pages of ALDCE and LDOCE.
ALDCE Hatchet/have Have/hazy
LDOCEhatchet hazy
Rationale of the Study

On the basic of the above discussion
it is clear that referring to a dictionary is
a skill. While it is the most important tool
for the students, the teacher do not use a
dictionary in a classroom nor do they
learn it as a skill. This is mainly because
many of the teachers as well as students
do not know the various aspects for which
English to English dictionary can be used.
The investigator, therefore, found it
suitable to have the learners know the
areas that the dictionary can help them
to exploit. Hence a pre-test was taken.
The study was directed towards helping
the learners the study a dictionary and
makes oneself familiar to the uses of
English and documentation was in the
dictionary.
Objectives
Following are the objectives of the study;
· To identify the role of the references

skills in English language teaching and
learning.

· To enable the learners to use the
dictionary for information and language
objectives.

Research Question
Q. Does the 10-days English Language

Training course improve the Dictionary
using skill with in teachers ?

Methodology
a . Sample

The study was conducted on a sample
of 30 teachers of middle school teaching
English at different schools of Bilaspur
district. It supported the random selection
method because the teachers were those
who were present for ten-day courses at
District Centre for English, Bilaspur from
different schools.



50                                               EDUSEARCH  - ISSN : 0976 - 1160  Vol. 5  No. 1  Apr. 2014

b. Tools
This is test constructed by the

investigator consisting of 25 items under
five items under five headings- Meaning,
Grammar, Pronunciation, Lable and
signs, and Inflections. This test is
intended to measure language learning
of middle school teachers teaching
English. The five components were scored
for five marks each. Minimum and
maximum scores of the tool was 0 and 25
respectively.
c. Statistical Technique used
      The pre-test and post-test valued for
the scores. Percentage of improvement
was computed.
d. Procedure

Entry behaviour of the teachers was
checked for reference skill in dictionary
through a pre-test that covered the five
areas mentioned above. Since most of the
areas were unattended so the teachers
were drilled for these skills period during
the 10-day course. On the last day post-
test was administrated to see the
improvement in the application of
reference skill.
Results
The results show that
1. The teachers needed guidance in

referring to inflections and meaning,
which they have picked up well.

2. Teachers have shown better results in
label.

Table 1
Observation of Improvement in

Dictionary Reference Skill
 Sr  Components       Total Scores & %
                               Pre               Post
  1   Meaning          46 (37%)     123 (98%)

  2   Grammar           32 (26%)    58 (46%)

  3   Pronunciation    20 (16%)      41 (33%)

  4   Labels & Signs   29 (23%)      82 (66%)

  5   Inflections         19 (15%)      60 (48%)

3. very less improvement is seen
grammar in isolated sentence where as
a dictionary gives access to grammar
in context.

4. In pronunciation they have not shown
any improvement because they lack the
knowledge of symbols and try to find one
to one concord between spelling &
pronunciation, as happens in Indian
language.

Suggestions
Regular use of Dictionary in classroom.
 Keep access to dictionary for any

difficulty.
Recognise sound & meaning in context.
 Learn symbols so that referring to

dictionary is easier.
Check for the correct grammatical uses

of the world.
 Get conditioned to the variety of

meanings & phrasal interpretation of
world.
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Adolescence is the most vulnerable period in the entire life span of a man. It is “an age of crisis and
insecurities”. This is a period of emotional turmoil and transition which stirs up an amount of
anxiety in the minds of adolescents, as well as their parents. Adolescents must be guided by their
parents, teachers, elders and other caretakers to overcome their negative emotions and develop a
balanced personality. Our behaviour is influenced by our emotions and thoughts. There is a strong
need to strengthen the positive emotions in them. Negative emotions have to be counter balanced by
positive emotions. They will develop self-awareness, self-control, be compassionate and empathetic.
Emotionally balanced adolescents will be the future citizens who will contribute their best to
create a developed nation.

Abstract
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Introduction:
In the present materialistic and

competitive world man is over-burdened
with the complexities and viciousness of
life. Mental stress, anxiety, depression,
frustration and emotional misbalance are
increasing day by day, especially among
the youths of the present generation.

Adolescence is the most vulnerable
period in the entire life span of a man. It
is “an age of crisis and insecurities”. This
is a period of emotional turmoil and
transition which stirs up an amount of
anxiety in the minds of adolescents, as
well as their parents. The feeling of
insecurity, lack of self-confidence, fear
about their abilities to achieve the goals
of life and facing various difficulties are
the main problems of adolescent age. This
is an age where remarkable changes

occur in the adolescents’ duties,
responsibilities, privileges, social and
economic roles and relationship with
others. Under such circumstances their
attitude towards self, parents, peers,
elders and teachers change a lot.

The conditions which give rise to
emotional disbalance are as varied as the
conditions of life. The management of
emotional balance depends on how an
adolescent experiences success or failure
in his life. All these changes which the
adolescents face during this period, if not
guided, may make them feel insecured.
They may develop poor self-concept and
will start disbelieving in his own personal
goodness, skill and abilities.
Emotional-balance:

Emotion can be defined as how we
generally feel about things and
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situations. Every man is ruled by his
emotions which may be positive or
negative emotions.  An emotionally
balanced individual is one who has the
ability to control his negative emotions
and develop the ability to express his
emotions in a positive direction approved
by the society.
Types of Emotions:
1. Positive Emotion: Emotions such as

awe, gratitude, hope, inspiration,
interest, joy, serenity, love etc. are
positive emotions which help to build
self-confidence, open-mindedness and
increase their sociability. Positive
emotions have a longer effect on the
wellbeing of the adolescents. They help
the adolescents to have a better and a
brighter future.  They are means,
leading to better ends.

2. Negative Emotions: Emotions such as
stress, anger, frustrations, depression,
guilt, sadness, contempt, disgust,
embarrassment, fear, shame etc. drag
an individual down towards desparity,
lack of energy, inability to get the best
out of life, leading them to various
physical and mental problems.

Adolescents must be guided by their
parents, teachers, elders and other
caretakers to overcome their negative
emotions and develop a balanced
personality. But when they remain
uncared, they are unable to eradicate or
get control over their negative emotions.

An emotionally imbalanced
adolescent always:
remains sad and hopeless,

becomes irritable, angry and hostile,

frequently breaks down to tears,

withdraws from friends and relatives,

loses interest in various activities,

changes eating and sleeping habits,

gets restless and always agitated,

develops feeling of worthlessness and
guilt,

lacks enthusiasm and motivation,

 suffers from fatigue and lack of
energy,

faces difficulty in concentrating,

 thinks of death and committing
suicide,

 complains about headache and
stomach ache,

 becomes extremely sensitive and
vulnerable towards criticism, failure
and rejection.

Importance of Thoughts:
Positive and negative emotions are

affected by the way we think and the way
of thinking affects the way we do things
or behave. So our behaviour is influenced
by our emotions and thoughts. There is a
continuous relationship between our
thoughts, emotions and our behaviour.
Researchers have found that negative
emotions have a greater effect on the
mind and body of the adolescents. So there
is a strong need to strengthen the positive
emotions in them. Negative emotions
have to be counter balanced by positive
emotions.

Behavioural Pattern of Imbalanced
Emotional Adolescents:

The adolescents who are emotionally
imbalanced develop unhealthy behaviours
and become rebellious and maladjusted
personalities in the society.
i.Create Problems at Home and School:

They have low energy to concentrate
in studies leading to poor attendance in
schools. They get low academic grades;
they are frustrated with school
activities and sometimes even run
away from school, ultimately bringing
all the problems of school to the house.

ii. Drug and Alcoholism:
Due to extreme stress and depression

adolescents sometimes get addicted to
drugs and alcohol. In their quest of
getting a relief from their depression,
their personal life becomes endangered
and social identity gets threatened.
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iii. Develop low self-concept:
They develop a feeling of shame,

failure, rejection and unworthiness.
iv. Internet Addiction:

In this present age of information
technology students take the support of
internet to get relief from their
depression. Excessive use of computer
makes them isolated. Hence increases
frustrations.

v. Reckless Behaviour:
Teens who are emotionally

imbalanced engage in dangerous and
risky behaviour, such as reckless
driving and unpermitted sexual
activities.

vi. Violence:
Sometimes teens are bullied or

insulted, they may become violent.
vii. Self-injury and Suicidal Tendency:

Emotionally imbalanced children
sometimes even tend to injure
themselves and develop a suicidal
tendency. They talk about death or even
romanticize dying.

Such critical situations can be
controlled by the parents, teachers and
elders by satisfying the emotional needs
of the adolescents.
Measures to Maintain Emotional-
balance:
i. Attention:

The most important task lies in the
hands of the parents and elders in the
house to exhibit with their own
behaviour, as to how to control the
negative emotions e.g. he may show
annoyance about an adolescent’s
behaviour by talking calmly about the
consequence of his behaviour, instead
of shouting or beating him. Elders have
to deal with their problems with care
and attention. This will build a strong
bond between the adolescents and their
parents or elders.

ii. Identification:
The adolescents should be helped to

identify their negative emotions and
find out the cause of such emotions.

They should be helped to express the
feeling of depression, frustration, etc.
directly to their parents or teachers
without any fear or shame.

iii. Understanding:
The problems of the adolescents must be

heard and death from their point of
view. Adults must not impose their own
views on adolescents.

iv. Security:
Parental understanding creates a

deep trust between parent and the child.
He relies on his parents and does not
hide to express his cause of depression
or frustration due to fear of punishment.
He gets a deep feeling of security from
his parents.

v. Acknowledgement:
Acknowledging the achievement of

the adolescents is very necessary by
parents, teachers and other caretakers.
They become higher become achiever
if they receive applauses of praise and
encouragement for their achievement.
This will further motivate them to use
these strategies in other situation.

vi. Non-interference:
The adolescents must be helped to

develop security by allowing them to
spend time in their own way, without
much interference of the adults.
Situations must be created for them to
be calm and at peace, through
meditation or yoga.

vii. Parental motivation:
Inspiration should be given to them

to watch the events or programmes in
which they have interest, which they
will get encouragement to excel in
these events such as music and dance
programmes, stage shows and
competitions, sports events or art
exhibitions. They should be encouraged
to watch television shows which are of
social values.

viii. Sublimation:
Adolescents may be helped by

 diverting their thoughts which are
creating frustration or depression of
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something which may make them feel
happy, e.g. Taking them on a long tour
or a ride, hearing to music may help to
sublimate their negative emotions.
Their negative emotions are not
repressed instead they should learn to
manage their negative emotions.

ix. Role models:
Parents and teachers must be a good

role model to express positive emotions.
Their behaviour, emotional expression,
joy,  appreciation, socialization,
kindness, sincerity, etc. are always
copied by the adolescents.

x. Self-reliance:
Expectations of the parents must

never be imposed on the adolescents.
They should be allowed to be
themselves, make their own place
among their friends, classmates and
family. They must be given the freedom
and opportunities to find the way to be
happy and develop positive emotions.

xi. Family Ideology:
In a rigid family an adolescent may

never express his frustrations. He may
hide these emotions due to which he
may suffer. But in a liberal family they
learn to express their worries to their
parents or elders and thus avoid
depression. They do best in a balanced
family.

xii. Expression of Love:
Feelings of love and care must be

expressed by parents and elders which

prove to be an emotional nourishment
for the adolescents. This will further
enhance their self-concept. Being
supportive and encouraging does not
mean that all their demands must  be
fulfilled.

xiii. Inclusion:
Adolescents must feel that they are

an important part of the family. Other
members of the family must depend on
him and he must be given some
responsibilities to carry out. By this they
will develop a feeling of importance as
being an essential part of his family.

Conclusion:
The adolescent period is a time of
transition from childhood to adulthood.
They try to be independent even when
they are strongly depending on their
parents for everything in their life. Being
concerned parents, teachers and friends
it is our responsibility to develop
emotional balance among the
adolescents. Thus helping them to
acquire the ability to control their
thoughts and behaviours, develop positive
attitude about themselves and maintain
a balanced relationship with the other
members of the family and the society.
They will develop self-awareness, self-
control, be compassionate and
empathetic. Emotionally balanced
adolescents will be the future citizens who
will contribute their best to create a
developed nation.
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The term Emotional Intelligence is a scientific measure for knowing the differences in people’s
ability in the areas of emotions. Emotional Intelligence is dependent on the environment and
environmental study of science in called Ecology. The present study was conducted upon 60
students studying in class X.  Researcher made Classroom Ecology Test (CET) and standardized
test for Emotional Intelligence was used. 2 X 2 Factorial Design ANOVA was applied as statistical
too. The results reveal that there is a significant effect of classroom ecology on effective domain
total Emotional Intelligence of the Student at higher secondary level.

Abstract

Introduction :-
Emotional intelligence, like general

intelligence. Is the product of one’s
heredity and its interaction with his
environmental forces? Until recently. We
believe that a person’s general
intelligence measured as intelligence
quotient (IQ) is the greatest predictor of
success in any walk of life – academic,
social, vocational or professional
consequently. The I.Q. scores are often
used for selection, classification and
promoting of Individuals in various
programmes, courses and job placements
etc. However, researches and
experiments conducted in the goes
onwards have tried to challenge such over
dominance of the Intelligence and its
measure intelligent quotient (I.Q.) by

replacing it with the concept of emotional
intelligence and its measure emotional
quotient – (E.Q.) These have revealed that
a person’s emotional intelligence
measured through his E.Q. may be a
greater predictors of success than his or
her I.Q.

A relatively new concept “emotional
intelligence” with its significance being
more than one’s general intelligence has
emerged on the educational and social
scenario. Although the roots of emotional
intelligence can be traced back to over
100years.  E.L. Thorndike through his
concept of social intelligence laid down a
solid foundation of the essence of
emotional intelligence in 1920.

The term emotional intelligence was
introduced in 1990 by two American

Key Words : Classroom Ecology, Emotional Intelligence
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university professors Dr. John Mayer and
Dr. Peter Salover in their attempt to develop
a scientific measure for knowing the
differences in people’s ability in the areas
of emotions. A more Comprehensive
definition was given by Baron (1997)
where he defined emotional intelligence
as “an array of non–cognitive Capabilities
competencies and skills that influence
ones’s ability to succeed in coping with
environmental demands and pressure.

Yeti Laultens Chalager clearly
emphasizes that for developing as an
emotionally intelligent individual, one
must develop the ability of (i) emotional
awareness (Knowing the feelings of the
self and the others),  (ii ) cognit ive
realization that emotional expression
may be irrational or unhealthy and hence
One should be cautions in utilising his
emotions for action (iii) have a fresh look
or acquire a desired attitude for the
proper utilisation of emotional feelings.
(iv) Resulting ultimately in to proper
behaviour for the progress of the self, in
proper tune with others.

According to Goleman (1995), I.Q.
alone in no more a measrure for success.
It only accounts for 20%. and the rest
80%, to other forces. Emotional
Inlelligence is an attempt to extend our
understanding of Intelligence by going
beyond what we traditionally measure by
Intelligence test. Emotional Intelligence
adapts a widers perspectives and help us
to extent our understanding our
Interaction with other and the social
world around us.

Emotional Intelligence is totally
dependent on the environment and
environmental study of science in called
Ecology. The concept of Ecology in
Encyclopedia of Britannica is as follows;
“Ecology is the science dealing with the
relation of organism to one another  and
to other factors that comprise their
environment” soil, plant, Air continum
SPAC concept Given by (Phillip 1966)

In the environment Importance of
water in life of plants is evident by the
strong relationship between the water
status of soil, plant – and the atmosphere
the rooting Zone of the soil. The plant body
and the lower layer of atmosphere as a
continuum in relation to water transfer
and must be considered as a whole in any
complete analysis. The flow-path of water
through the SPAC is essential  complain
a sequence of series –parallel resistance
and capacitances Complicating this
theoretical analysis  of the system
According to the SPAC concept external
environment condition and Internal
Environment conditions (underground
Environment ex. soil, minerals, Nutrients
salts) Etc. are responsible for existing the
plant in the atmosphere. These same
parallel conditions are applying in the
classroom child, the development. Of child
external Environment (Physical
Environment classroom environment).
and self Environment (family Hereditary
factor) are very necessary child is survive
in both Environment condition it affect
the classroom Ecology of child education
for promoting emotions needs to be
recognized so an essential elements of
educational process in the classroom
ecology.
Classroom Ecology

Meaning of classroom Ecology is
related to the psychosocial Environment,
There ore Interaction for child with top
his group. Psychosocial Environment is
two domain, Internal domain which is
related to “self” of the child, External
domain which is related to the
Environment of child.
Objectives of the study

The objectives of the study are as
follows:-
1. To study the effect of Interaction of
Classroom Ecology and sex on Emotional
Intelligence of students at secondary
level.
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Hypothesis –
In the light of the objectives staled
earlier, the following hypothesis were
formulated
1. There is no significant effect of
Interaction between classroom Ecology
and sex on Emotional Intelligence of
students at secondary level.
Methodology -

In the present study descriptive
survey method was employed.
Sample
In the present study, a sample of 60 (30
boys and 30 girls) class 10th students  from
a Higher Secondary School, Dewas,
Madhya Pradesh was taken.
Tools
1. The researcher specially constructed
the Classroom Ecology Test (C.E.T.) in
Hindi Language to measure the
classroom Ecology of students
2. Standardized Emotional Intelligence
Test was used for EIT.
Procedure

The test was administered and the
responses made by the student to E.I.T.
scored and data were tabulated and
analyzed using appropriate statistical
techniques.
Statistical Techniques used

In the present study, 2 x 2 factorial
design anova was used
Data Analysis

There is no significant effect of
Interaction between classroom Ecology
and sex on emotional Intelligence as a
covariate Intell igence of higher
secondary Level students.

In the table-1 it is found that the
value 5.015 for the effect of Classroom
Ecology on the Emotional Intelligence
which is significant on 0.01 level. Hence
the null hypothesis is rejected and can
be concluded that it is no significant
effect of Classroom Ecology on Effective
domain total Emotional Intelligence of the
Student at higher secondary level.

 From the table - 2  It is found that
the F - value 1.945 for the Influence of

Table – 1
The summary of 2 x 2 factorial design
anova among Classroom Ecology, Sex
and their interaction on Emotional

Intelligence.

 Source      df     ss      Mss   F-value

 Classroom     4     5517.0   1379.2 5.015

 Ecology                                          p<.01

 SEX              1    55.39       55.39 0.201*

 Classroom     5    1161.9    290.49 1.056*

 Eco. x SEX

 Error            139  38230.3  275.03

 Total            149  54725.0

* not significant.

Table – 2
The summary of 2 x 2 factorial design

anova Classroom Ecology, sex and  their
interaction on Self Awareness by taking

as covariance of EI.

 Source      df     ss      Mss   F-value

 Classroom     4     149.77   37.44 1.95*

 Ecology

 SEX              1      9.08       9.08 0.472*

 Classroom     5      46.57     11.64 0.605*

 Eco. x SEX

 Error            139   2675.7   19.25

 Total            149   3138.7

* not significant.

Classroom Ecology on the Self Awareness
which is not significant. Hence the null
hypothesis is accepted. Hence it is
concluded that, there no significant effect
of classroom ecology on self awareness of
the students at higher secondary level.
     From the table – 3 it is found that the
F - value is 0.199 for the effect of
classroom ecology on the empathy which
is not significant. Hence the null
hypothesis is accepted. Hence it is
concluded that there is no significant
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Table – 3
The summary of 2 x 2 factorial design

anova Classroom Ecology, sex and  their
interaction on Empathy  by taking  as

covariance of EI.

 Source      df     ss      Mss   F-value

 Classroom     4     302.65    75.66 0.199*

 Ecology

 SEX              1      84.66     84.66 0.222*

 Classroom     5      89.62     2.40 0.059*

 Eco. x SEX

 Error            139   52970     381.0

 Total            149   53862

* not significant.

effect of classroom ecology on empathy of
the student at higher secondary level.

From the Table – 4 it is found that the
F value is 2.277 for the influence of
classroom ecology on the self
management which is not significant.
Hence the null hypothesis is accepetd and
it is concluded that there is no significant
effect of classroom ecology on self
management of the students at higher
secondary level.

From the Table – 5 it is found that
the value is 2.968 for the influence of
classroom ecology on the motivation

Table – 4
The summary of 2 x 2 factorial design

anova Classroom Ecology, sex and  their
interaction on Self Management  by

taking  as covariance of EI.

 Source      df     ss      Mss   F-value

 Classroom     4     134.13    33.53      2.277*

 Ecology

 SEX              1      0.519     0.519 0.035*

 Classroom     5     116.19    29.04 1.973*

 Eco. x SEX

 Error           139    2046.9    14.72

 Total           149    2491.5

Table – 5
The summary of 2 x 2 factorial design

anova Classroom Ecology, sex and  their
interaction on Motivation  by taking  as

covariance of EI.

 Source      df     ss      Mss   F-value

 Classroom     4     321.87    80.46    2.968*

 Ecology

 SEX              1      1.05       1.05 0.039*

 Classroom     5     51.83      12.95 0.478*

 Eco. x SEX

 Error            139   3768.9     27.11

 Total            149   4965.1

* not significant.

which is not significant. Hence the null
hypothesis is accepted. Hence it is
concluded that there is no significant
effect of classroom ecology on motivation
of the student at higher secondary level.

* not significant.

Table – 6
The summary of 2 x 2 factorial design

anova Classroom Ecology, sex and  their
interaction on Social Skill  by taking

as covariance of EI.

 Source      df     ss      Mss   F-value

 Classroom     4     7723.6    1930.9   6.649

 Ecology                                           p<.01

 SEX              1     1979.7    1949.7 6.714

 Classroom     5     8303.1    2075.7 7.418

 Eco. x SEX                                      p<.01

 Error            139  40363.8    290.3

 Total            149  52374.6

From the Table – 6 It is found that
the value is 6.649 for the effect of
classroom ecology on social skills which
is significant at 0.01 level. Hence the null
hypothesis is rejected and it is concluded
that, there is no significant influence of
classroom ecology on elements of
emotions intelligence social skill of the
student at higher secondary level.

P<.01
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Findings
Following are the findings of the

Research Work-
1. There is a significant effect of

classroom ecology on effective domain
total Emotional Intelligence of the
Student at higher secondary level.

2. There is no significant effect of
classroom ecology on self awareness of
the students at higher secondary level.

3. There is no significant effect of
classroom ecology on empathy of the
student at higher secondary level.

4. There is no significant effect of
classroom ecology on self management
of the students at higher secondary
level.

5. There is no significant effect of
classroom ecology on motivation of the
students at higher secondary level.

6. There is no significant influence of
classroom ecology on elements of
emotions intelligence social skill of the
student at higher secondary level.

7. Interaction between classroom

 ecology and sex does not affect the
emotional intelligence of the students
at higher secondary level.

8. Interaction between classroom
ecology and sex does not affect the
various aspects of emotional
intelligence such as self awareness,
empathy, self management, motivation
and social skill.

Implication of the study
In the educational process classroom

ecology and emotional intelligence are
very important for the learning and
development and of the child emotional
intelligence is the product of one’s
heredity and its intervention with his
environmental forces. Emotional
intelligence depends on the environment
and environmental study of the science
is called ecology it effects the ecology of
the child.

Emotional intelligence adopts a widely
perspectives and help us to extend our
understanding our interaction with
others and the social world around us.
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The present investigation was undertaken to study the effectiveness of secondary grade teachers
in teaching among schools. The researcher selected 100 teachers teaching in government, govern-
ment aided and private schools of Thanjavur district, Tamilnadu. The standardized tool (Kulsum
Teacher Effectiveness Scale-KTES by Umme Kulsum) was used in the study. To know the effec-
tiveness in their classroom teaching, data were collected; Mean and S.D were worked out. ‘t’ and
F tests were applied. This study reveals that the secondary grade teachers have high effective-
ness in their classroom teaching. It further states that there is no significant difference exists
among all the variables.

Abstract

Introduction
The complexities of the processes at

the school level lead to improve the
quality of teaching and learning. Most of
the countries are focusing the
quantitative expansion along with
qualitative nature in the field of
education. Based on the view of Adams
(1993) quality has multiple meanings. It
is dynamic and multi dimensional. It may
ref lect individual values and
interpretations and may be assessed by
either quantitative or qualitat ive
measures. Goals of quality may conflict
with efficiency, equity or other goals.
Components in Quality Education

Parents, Schools, Teachers and
Community are the major components in
quality education. Many countries are
implementing reforms in the educational

system stressing the major role of the
parents, teachers and schools. The two
main sectors of quality concerns are the
inputs and outputs. Outputs are usually
students’ results on achievement tests
and assessments. The inputs include a
wide variety of factors such as
infrastructure and resources, quality of
school environment, textbooks, teacher
preparation, teacher salaries,
supervision, attitudes  and incentives,
school climate, curriculum, students,
physical well being, family and socio
economic context.

Students need to be taught a range of
strategies in any learning situation to
enable them to make the right choices
to set goals and be able to achieve them.
Successful learners have to know how
they can work independently. Teachers

Key Words : Teaching Effectiveness,  Quality Education
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help students to set their goals and
develop appropriate strategies and skills.
To achieve their goals teachers require
focused teaching, effectiveness and
immediate focused feedback to improve
their performance. To inspire students to
learn, to help them uncover their hidden
talents and to challenge them to strive
for excellence, students need powerful
rich and memorable learning
experiences. In a community, unless
students feel safe, secure and happy in a
positive environment and have to know
how to achieve their tasks, otherwise
both learning and teaching will be
difficult. Sensible routines provide a
sense of security and predictability and
provide an environment for students take
the risks necessary for their growth.
Effective classroom management allows
students to learn independently and for
teachers to teach.

When schools, community and
parents are the inputs in implementing
the quality aspects and the students is
the output for quality education.
The role of Schools in Quality Education

The school district or system can take
the lead in offering teachers professional
development on collaborating with parents
and families, learning about family
dynamics and non traditional family
structures, improving two way communi-

Fig. 1 Triangular Approach
in Quality Education

cation between school and home,
reducing barriers to family involvement,
and understanding diverse cultures.
Schools are giving pre-service and in-
service training to teachers in order to
do their best in teaching at all the levels.
Thus school gets its own importance in
maintaining the quality education.
Parent teacher association involves
carrying over the functions of school
administration. The effectiveness of
teaching among teachers plays a major
role in enhancing the learner’s part in
the school sector.
   In the context of the curriculum
teacher fulfils the learner through
effective teaching learning transaction
process. Teachers in the past were
treated as semiskilled labourers unable
to make responsible decisions about
their practice. Students learn through
problem solving, critical dialogue, inquiry,
and the use of higher order thinking
skills, teachers must learn and improve
in professional development programs
that not only advocate but also use and
model these methods (UNESCO 2004).
The highest quality teachers are those
capable of helping their students learn in
deep mastery of both their subject matter
and pedagogy.
Review of Related Studies

Various studies reveal the
importance of school and teachers in
enhancing quality education. In South
Africa the school governing bodies
establish a new relationship between the
state and parents in setting the new
direction for education and provide a
better learning space (Noleen 2007).
According to the views of Craig (1995) and
Prouty and Tegegn (2000), the quality
focuses on process within the school and
classroom and relationships between the
school and the surrounding community
in interacting at the school level to shape
quality of learning that a society values
in young people. Darling-Hammond (2006)
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Fig. 2 The role of Teachers in
Teaching Learning Transaction

Process

and Darling-Hammond and Bransford (2005)
suggested that the teacher education
should not end with the certificate, but
most constitute that life long learning
through and socialization, supervised
internships for developing effective
learner-centered approaches to teaching.
(Verma 2009), (Ahuja 2009), Jahan &
Parveen, Tamang (2009) suggests that
thequality of education lies in availability
of infrastructure such as buildings,
trained and competent teachers and the
quality of instruction.
Objectives of the Study
• To measure the level of teaching

effectiveness in classrooms among
secondary grade teachers.

• To study difference in the teaching
effectiveness among secondary grade
teachers with respect to the following
demographic variables ; Gender,
Locality of Teacher, Educational
Qualification, Medium, Age, Income per
month, Family size etc.

• To study the difference in the teaching
effectiveness among secondary grade
teachers with  respect to the following
demographic variables ; Level of School,
Type of School, Grade of Teacher,
Teaching Experience, Religion etc.

Hypotheses for the present study
1. There will be no significant difference

in the teaching effectiveness of
secondary grade teachers with respect
to the following demographic variables
; Gender,  Locality of  Teacher,
Educational Qualification, Medium, Age,
Income per month, Family size etc.

2. There will be no significant difference
in the teaching effectiveness of
secondary grade teachers with respect
to the following demographic variables
; Level of School, Type of School, Grade
of Teacher, Teaching Experience,
Religion etc.

Design of the Study
   For this investigation, descriptive
survey method has been adopted. The
sample of this study covered 100
secondary grade teachers in Thanjavur
district of Tamilnadu. The standardized
tool (Kulsum Teacher Effectiveness
Scale) was framed as five point rating
scale developed by Dr.Umme Kulsum was
adopted for the study.The data were
collected based on convenient sampling
method in Thanjavur district of
Tamilnadu.
Analysis and Interpretation

In order to measure the teacher
effectiveness of secondary grade teachers
in classroom teaching, the tool was
administered and mean and SD of the
data were computed, which is given in the
table no. 1.

The table-1, indicates that the
calculated mean value (229.92) of
secondary grade teachers have high
teaching effectiveness in their classroom
teaching as the mean score of the scale
is 150.

The table -2 reveals that the
calculated ‘t ’values among the
demographic variables are less than the
tabulated value 1.96 at 0.05 level of
significance. Consequently the
hypothesis 1 is accepted, the
effectiveness of female and teachers with
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Table: 1
Mean score of teaching effectiveness in classrooms among secondary grade

teachers  (Maximum score: 300)

               Variables                               Sample Mean  SD

Gender Male 26 221.961 29.47

Female 74 231.973 29.53

Locality of Teacher Rural 71 229.43 29.88

Urban 29 229.2 29.76

Edu. Qualification UG 18 235.833 24.76

PG 82 227.951 30.62

Medium Tamil 98 228.959 29.83

English 2 249.5 12.02

Age below 40 yrs 35 227.314 28.05

above 40 yrs 65 230.476 30.7

Income above 25,000 64 227.98 30.12

(per month) below 25,000 36 231.83 29.17

Family Size Nuclear 57 227.859 29.04

Joint familiy 43 231.372 30.77

Level of school Primary School 44 231.13 29.17

Middle School 19 235 35.76

High School 33 220.5 27.55

Hr. Sec. School 4 224.84 23.64

Grade of Teacher Sec. Teacher 73 229.78 30.73

BT Teacher 16 218.12 25.64

PG Teacher 4 244.5 9.11

Head Master 7 242.142 29.1

Type of School Govt.Aided 19 229.68 30.31

Government 72 228.79 30.4

Private 9 233.33 24.89

Experience 11-20 Yrs 61 225.623 31.79

21-30 Yrs 20 237.3 23.92

below 10 Yrs 19 233.05 27.27

Religion Hindu 74 230.391 28.51

Muslim 2 200.5 54.44

Christian 24 228.625 31.79

TOTAL 100 229.92 28.59

PG degree are slightly higher than the
male teachers with UG degree, rural
teachers are slightly better than the

urban teachers in terms of effectiveness
in teaching, teachers with 40 years and
above age, who get above 25000/- income
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Table - 2
Significance of the difference between
Teaching effectiveness of secondary
grade teachers with respect to their

demographic variables

(per month), teachers with joint family
and teachers from english medium
schools have shown better Teaching
effectiveness than teachers with below 40
years of age, who get below 25000/-
income (per month), teachers with
nuclear family and teachers with tamil
medium with respect to their
effectiveness in teaching. Hence found
that the results reveals that there is no
significant difference exist between their
effectiveness of  teaching among
secondary grade teachers with respect to
the demographic variables such as
Gender, Locality of Teacher, Educational
Qualification, Medium, Age, Income per
month and Family size.

Analysis of table -3, shows that the
calculated F - values among the
demographic variables are less than the
tabulated value 2.58at 0.05 level of
significance.Consequently the hypoth-

Variable      N      Mean      SD      F-Value

Primary 44 231.13 29.17   0.646

Middle 19 235 35.76     NS

High 33 220.5 27.55

HrSec 4 224.84 23.64

Sec Tchr. 73 229.78 30.73    1.574

BT Tchr. 16 218.12 25.64   NS

PG Tchr. 4 244.5 9.11

HM 7 242.142  29.1

Aided 19 229.68 30.31    0.093

Govt. 72 228.79 30.4   NS

Private 9 233.33 24.89

11-20 Yrs 61 225.623 31.79   1.354

21-30 Yrs 20 237.3 23.92   NS

> 10 Yrs 19 233.05 27.27

Hindu 74 230.391 28.51   0.996

 Muslim        2       200.5      54.44     NS

 Christian    24      228.625   31.79

Variable     N    Mean           SD        t-

            Value

Male 26 221.961 29.47 1.49

Female 74 231.973 29.53  NS

Rural 71 229.43 29.88    0.035

Urban 29 229.2 29.76  NS

UG 18 235.833 24.76 1.02

PG 82 227.951 30.62  NS

Tamil 98 228.959 29.83 0.968

English 2 249.5 12.02  NS

> 40 yrs 35 227.314 28.05 0.506

< 40 yrs 65 230.476 30.7  NS

< 25 K 64 227.98 30.12 0.62

> 25K 36 231.83 29.17  NS

Nuclear 57 227.859 29.04 0.584

Joint          43    231.372     30.77     NS

Table - 3
Significant difference in their

effectiveness of teaching among
secondary grade teachers with respect

to the demographic variables

esis is accepted,  the high school
teachers have shown less effectiveness
in teaching than other school teachers,
Postgraduate teachers performed better
than other grade teachers,  Private school
teachers have shown higher
effectiveness than other school teachers,
teachers with 21 to 30 years experience
is greater than other experienced
teachers in terms of their effectiveness
in teaching and teachers belongs to
hindu religion have shown more than
other religious teachers in their teaching
effectiveness in classroom at secondary
level.

The results reveal that there is no
significant difference in their
effectiveness of teaching among secondary
grade teachers with their respect to their
demographic variables such as Level of
School, Grade of Teacher, Type of School,
Teaching Experience and Religion.
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Findings
1. Secondary grade teachers have high

teaching effectiveness in their
classroom teaching.

2. There is no significant difference
between effectiveness of teaching
among secondary grade teachers with
respect to their demographic variables
such as Gender, Locality of Teacher,
Educational Qualification, Medium, Age,
Income per month and Family size.

3. There is no significant difference in
their effectiveness of teaching among
secondary grade teachers with respect
to their demographic variables such as
Level of School, Grade of Teacher, Type
of School, Teaching Experience and
Religion.

Conclusion
The quality of education depends to a

great extent on the effectiveness of
teachers in teaching. Unless we bring
quality in teachers we cannot expect
quality in education. Academic
practioners and policy makers should
provide appropriate infrastructure and
motivation, necessary inservice training
programmes to teachers’ in turn helps the
teacher to improve the effectiveness of
teachingin their transaction process. In
improving the quality of education
teachers must have the professional
ethics. They should satisfy the parents
or the societal expectations of the
students in various situations. For this,
teachers also need a support, recognition
from officials, Parents, students and
society as a whole.
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Quality based education is the foundation stone for knowledge creation, dissemination and
application. In these ventures, teachers play the pivotal role. Teachers have to  be competent in the
subjects they teach, in the process of transaction and in schools management but it is equally true
that competencies alone though necessary, may not be sufficient enough unless these are
strengthened by commitment. Researcher selected the above problem to find out teacher competency
in the teachers of senior secondary schools. For this, researcher selected 160 teachers as a
sample on random basis. Teacher competency questionnaire is used for the study. The teachers of
science stream possess more teacher competency than teacher of arts and commerce stream and
teachers of arts stream possess more teacher competency then teachers of commerce streams.

Abstract

Introduction:
“If country is to be corruption free and

become a nation of beautiful minds, I
strongly feel there are three key societal
members who can make a difference. They
are the father, the mother and the teacher”
Dr. A.P.J. Abdul Kalam

Education is an important instrument
in bringing out potentialities of human
beings while effectiveness of a system of
education is mainly dependant upon its
teachers. That is why among all the
dimensions of education, teacher
education is considered to be the most
crucial. The development and advance-
ment of a nation depends on the quality
of citizen. The quality of education system

prevailing in the contrary and the quality
of education system depends upon the
quality of teachers. It is very important
to have good teacher and good teachers
can be produced only if we have a good
system of teacher education.

The NPE also emphasized the need for
overhauling teacher education. NCTE
[1993] prepared a “curriculum framework
for quality teacher education.” To
highlights its principle concern to revamp
teacher education in a comprehensive
way.

Kiran Walia, Encyclopedia of Indian
Education Vol- II Teacher competence
refers to the set knowledge, abilities and
beliefs a teacher possesses and brings to

Key Words :  Teaching Competency, Streams in Secondary Education
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the teaching situation. Each specific type
of competence is called competency.
Teacher competence is the sum total of
all the competencies possessed by the
teacher that are used in the teaching
situation. Ryans [1960] has rightly
remarked that, if competent teachers can
be obtained, the likelihood of attaining
desirable educational outcomes is
substantial. Thomas Montomery [1998]
made a survey about children’s perception
of good teacher, and found that children
as young as seven years were open and
articulate with their suggestions. Some
of the suggestions were that teacher must
give fair treatment to everyone, have a
loving attitude, sense of humour,
willingness to listen and ability to be real.
G. R. K. Murty [2007] There are calls for
Indian universities to start teaching soft
skill like teamwork, communications,
negotiations, customer services, problem
solving and achievement orientation
need for a comprehensive evaluation of
competencies. N. K. Shastri [2008] The
assessment method should also become
an important part guiding the teachers
about adoption of an appropriate learning
approach. S. K. Padhi [2008] There is a
growing demand for such an evaluation
that measures both qualitative as well as
quantitative aspects of a young human
mind reflecting the change that take
place in different domains [Cognitive,
Affective and Psychomotor] of one’s
personality as a result of a structured
instruction. The properly qualified,
trained and with professional values a
teacher becomes the pivot around which
the entire educational system revolves.

The educationist himself is also living
in the same development environment.
So the professional values of teachers
have become  widely discussed matter in
the educational world of today.
Objectives of the study:

The objectives of the present study are
as given below ;

1.To compare the teacher competency of
teachers of science and arts streams.

2. To compare the teacher competency of
teachers of science and commerce
streams.

3.To compare the teacher competency of
teachers of arts and commerce streams.

Hypotheses of study:
Following hypotheses were formulated for
the study;
1. There is no significant difference of

teacher competency between the
teachers of science and arts streams.

2.  There is no significant difference of
teacher competency between the
teachers of science and commerce
streams.

3. There is no significant difference of
teacher competency between the
teachers of arts and commerce.

Methodology:
The normative survey method is

selected for the present study. It is a
useful method for fact finding.
Tool:

In the present study “Teacher
Competency Questionnaire”  is used. This
questionnaire is constructed by the
researcher to find out the teachers
competency.
Sample:

For this study the “Lottery Method of
Random Sampling” is selected for
selection of the sample. For selecting the
sample 100 senior secondary schools
were selected on the simple random
basis. Than 60 teachers from each stream
(Science 60, Arts 60 and Commerce 60)
were selected by lottery method of random
sampling. Thus the total no of teachers
selected were 180.
Statistics used in the study:

To test the hypotheses and to analyze
the collected data, the following statistical
technique will be use.
 Mean,   Standard deviation and  t – test
Analysis

The data were analysed for t-test.
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Graph - 1

The hypothesis 1. is accepted for the
areas  Cognitive based competency,
performance based competency, affective
based competency and consequence
based competency.

The hypothesis 1. is rejected for the areas
Communications based competency,

competency related to co-curricular
activity, contextual based competency
and proper use of conventional & modern
technology

Hence the science teachers possess more
teacher competency than the arts
teachers.

     Table1:
 Comparative Analysis of Teachers Competency of

Teachers of Science & Arts Stream of Secondary Schools
 Area                                 Science            Arts             t-      Signi.
                                                 Teachers(60)      Teachers (60)     value   Level

      Mean    SD1       Mean    SD 2

1 Cognitive Based Competency           35.60    12.79       35.05   11.89        0.86      NS

2 Performance-based Competency       34.58    15.27       33.15    15.91        1.96      NS

3 Affective Based Competency              33.52    11.59       32.79    12.55        1.16       NS

4 Consequence Based Competency      34.25    10.73       34.34    13.98        0.13  NS

5 Communication Based Competency  30.10    11.46       28.79      8.67        2.27    p<.01

6 Competency Related       23.93    13.17       22.18      9.77        2.83    p<.01

   to Co-Curricular Activity

7 Contextual Based Competency         12.90     7.68   10.79     5.72        4.48    p<.01

8 Proper Use of conventional &       13.20     9.77        11.65      8.44     2.81    p<.01

& Modern Technology

9 Teacher competency[In Totality]        29.07    11.93       27.77    10.93       2.11     p<.05
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Table2:
 Comparative Analysis of Teachers Competency of

Teachers of Science & Commerce Stream of Secondary Schools
 Area                                           Science            Commerce      t-      Signi.
                                      Teachers(60)    Teachers (60)   value   Level

     Mean   SD1     Mean   SD 2

1 Cognitive Based Competency           35.60   12.79        31.75    13.57        5.12     p<.01

2 Performance-based Competency       34.58   15.27        30.65    10.92        5.50      p<.01

3 Affective Based Competency             33.52   11.59        32.62    14.86        1.20       NS

4 Consequence Based Competency      34.25   10.73        32.34    13.71        2.57  p<.05

5 Communication Based Competency  30.10   11.46        27.62      8.25        3.81    p<.01

6 Competency Related       23.93   13.17        22.38      8.99        2.52    p<.05

   to Co-Curricular Activity

7 Contextual Based Competency         12.90     7.68  12.05   8.51         1.65      NS

8 Proper Use of conventional &       13.20     9.77       11.73      9.88    2.73     p<.01

& Modern Technology

9 Teacher competency[In Totality]        29.07    11.93      26.58 10.15        3.85      p<.01

Graph - 2
Comparision of Teachers Competency Areas

based on Science & Commerce Streams
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Hypothesis is accepted for the areas
Affective based competency & contextual
based competency.
Hypothesis is rejected for the areas such
as Cognitive based competency,
performance based competency,

consequence based competency,
Communications based competency,
competency related to co-curricular
activity and proper use of conventional &
modern technology.
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     Table 3:
 Comparative Analysis of Teachers Competency of

Teachers of Arts & Commerce Stream of Secondary Schools
 Area                                     Arts            Commerce       t-      Signi.
                                      Teachers(60)    Teachers (60)   value   Level

     Mean   SD1     Mean   SD 2

1 Cognitive Based Competency            35.05   11.89       31.75    13.57        3.58     p<.01

2 Performance-based Competency        33.15   15.91       30.65    10.92        2.64     p<.05

3 Affective Based Competency              32.79    12.55      32.62    14.86        0.17       NS

4 Consequence Based Competency       34.34   13.98       32.34    13.71        2.08  p<.05

5 Communication Based Competency   28.79    08.67      27.62      8.25        1.55      NS

6 Competency Related        22.18    09.77      22.38      8.99        0.25      NS

   to Co-Curricular Activity

7 Contextual Based Competency         10.79      5.72   12.05     8.51        1.84      NS

8 Proper Use of conventional &       11.65      8.44       11.73      9.88     0.10     NS

& Modern Technology

9 Teacher competency[In Totality]        27.77    10.93      26.58   10.15        2.44      p<.01

Graph - 3
Comparision of Teachers Competency Areas

based on Arts & Commerce Streams
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Finding :
1. The teachers of science stream possess

more teaching competency than
teachers of arts streams.

2. The teachers of science stream possess
more teaching competency than
teachers of commerce streams.

3. The teachers of arts stream possess
more teaching competency than
teachers of commerce streams.

Summary:
Among all the streams the highest level
of Teachers Competency found in the
teachers of science stream and the lowest
Teachers Competency found in teachers
of commerce stream.
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A study on effect of academic anxiety on emotional intelligence of student teachers was conducted
with 400 student teachers of government and private B.Ed. colleges of Raipur and Bilaspur cities.
The academic anxiety, sex and types of B. Ed. colleges were taken as independent variables.
Result revealed that academic anxiety and sex had significant effect on emotional intelligence. The
interaction between academic anxiety x sex and academic anxiety x sex x types of B. Ed. colleges
had also influence on emotional intelligence of student teachers. Correlation studies indicated
academic anxiety and emotional intelligence were negatively associated.

Abstract

Key Words : Academic Anxiety, Emotional Intelligence

Introduction
In this age of globalization and

technological advancement, where the
individual’s l ife is becoming more
complex and one has to face day to day
problems. The anxiety is considered to be
an important factor in professional life.
Every alert citizen of our society realizes
on the basis of his own experience as well
as his observation of his fellowmen that
anxiety is a pervasive and profound
phenomenon in this era, which is very
well manifested through the forms, riots
and personal demonstration. Over
emphasis on competition in various parts
of life also creates anxiety. Emotional
Intelligence is that which gives a person
a competitive edge. It refers to the
capacity for recognizing our own feelings

and those of others, for motivating
ourselves and for managing emotions well
in ourselves and in our relationships.
Emotional intelligence and anxiety are
related to each other and had various
effects in decision in our life. The varying
degree of academic anxiety of student-
teachers had influence in their
emotional intelligence that helps in
dealing various tasks in B. Ed. colleges.
Objectives

The main objective of the present
investigation is to study the effect of
academic anxiety, sex and types of B.Ed.
colleges on emotional intelligence of
student teachers.
Hypothesis
1. There would be no significant

difference in Emotional Intelligence of
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high and low Academic anxiety group of
student teachers.

2. There would be no significant effect of
sex on Emotional Intelligence of student
teachers.

3. There would be no significant effect of
type of B.Ed. colleges on Emotional
Intelligence of student teachers.

4. There would be no significant positive
relationship between Emotional
Intelligence and Academic anxiety of
student teachers.

5. There would be no significant
difference in the intensity of
relationship between Emotional
Intelligence and Academic anxiety of
student teachers of government and
private colleges.

6. There would be no significant
difference in the intensity of
relationship between Emotional
Intelligence and Academic anxiety of
male and female student teachers.

Methodology
Looking at the nature of the study and

variables in hand descriptive survey
method will be adopted in this study. The
Stratified random method followed in the
selection of sample.

Table 1.

Selection of sample and design

 College Sex Raipur  Bilspur  Total

 Govt.        M      100         100         200

                  F      100         100         200

  Prvt.        M      100         100         200

                  F      100         100         200

 Total                  200         200         400

      The sample frame of the present study
consists of four hundred male and female
student teachers from Government and
private colleges. Thus fifty samples for
each cell have been taken from male and
female student teachers of Government
and Private Colleges from Raipur and
Bilaspur.

Tools Used
To collect the data “Emotional

intelligence test” developed by Pandey and
Rai (2013) and “Student Teacher
Academic Anxiety scale” constructed by
Pandey (2002) were used for the study.
Data Analysis

Collected data  tabulated and analyzed
using appropriate statistical tool. Analysis
of variance (Sharma, 2003) was used for
find out the significance difference and
interactional effect of Academic Anxiety,
sex and type of B.Ed. colleges on Emotional
intelligence among student-teachers.
The data of academic anxiety was taken
and median was computed. On the basis
of median data was grouped in high and
low level group of student teachers. The
respective scores of emotional
intelligence of individual student
teachers were taken for analysis of
varience. Effect of academic anxiety, sex
and types of B.Ed. colleges on emotional
intelligence of student teachers, three
way ANOVA was used. The result of
analysis of variance are given below.

The t-test was employed to test the
significance of intensity of relationship
between two different groups of student
teachers.
Result and Discussion

Analysis of variance (Table 2) revealed
that variation was present for, sex,
interaction between academic anxiety x
sex and academic anxiety x sex x types of
B. Ed. Colleges. The “F” ratio has found to
be significant at 0.05% level of
significance for academic anxiety (4.92),
sex (5.05) and first order interaction
between academic anxiety x sex (7.33)
and second order interaction academic
anxiety x sex x types of B. Ed. colleges
(4.58) whereas, F-value was found to be
non-significant for types of B. Ed. colleges
(3.52), interaction between academic
anxiety x types of B. Ed. colleges (2.66) and
interaction between sex  types of B. Ed.
colleges.
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Table 2 and Table 3 depicted that
effect of academic anxiety on emotional
intelligence is significant which rejects
the hypothesis H

1
 as the mean score of

emotional intelligence of high academic
anxiety group is less than that of low
academic anxiety group student teachers.
Bai, Saroja (2009) also find similar result
that increase and decrease in anxiety
affected the emotional intelligence.

The effect of sex on emotional
intelligence was found to be significant
and the mean score of both sex group
differs significantly which showed that
female student teachers had high
emotional intelligence as compared to
male student teachers. This rejected the
hypothesis H

2
. Whereas, the third factor

i.e.  types of B. Ed. colleges have do not
significant difference in mean values of

Table 2.
 Summary of ANOVA for 2 (Academic anxiety) x 2 (Sex) x 2 (Types of

B.Ed. colleges) for Emotional Intelligence

Source of Variance df S S MS FCal      F Tab        Result

Academic Anxiety (AA) 1 513.02 513.02 4.92 3.87 (0.05%) Sign.

Sex (S) 1 526.70 526.70 5.05 Sign.

Types of B.Ed. colleges (C) 1 366.72 366.72 3.52 NS.

AA x S 1 764.52 764.52 7.33 Sign.

AA x C 1 277.22 277.22 2.66 NS.

S x C 1 147.62 147.62 1.42 NS.

AA x S x C 1 477.42 477.42 4.58 Sign.

Error (within) 392 40883.6 104.30  

Total 399

Table 3.
Mean and standard deviation for levels of academic anxiety, sex and types of B.

Ed. colleges
 Particulars       Acad. anxiety         Sex              Types of B. Ed. colleges

   High     Low         Male    Female        Govt.      Private

      N                  200         200             200       200         200      200

   Mean  18.42       18.72         18.19       18.95          18.49         18.65

     SD            4.18   4.26           4.77         3.55              3.04           5.14

government college group and private
college group of student teachers that
means the types of B. Ed. colleges do not
have marked effect on emotional
intelligence, here hypothesis H

3
 is

accepted.
Among first order interactions,

interaction between academic anxiety x
sex had significant effect on emotional
intelligence whereas, interaction between
academic anxiety x types of B. Ed. colleges
and interaction between sex x types of B.
Ed. colleges do not have significant effect
on emotional intelligence. The
interaction between academic anxiety x
sex x types of B. Ed. colleges was found to
be significant that resulted interaction
between all main factors had remarkable
effect on emotional intelligence of student
teachers.
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Table 4.
Pearson’s product moment correlation for emotional intelligence and academic

anxiety
Between N    r t-value

EI and Acad. anxiety 400 -0.232  -

EI & Acad. anxiety of govt college stud. teachers 200 -0.215 -2.405*

EI & Acad. anxiety of private college stud. teachers 200 0.0244

EI & Acad. anxiety of male stud. teachers 200 0.047 0.755

EI & Acad. anxiety of female stud. teachers 200 0.122

* at 0.05% level of significance

The relationship between emotional
intelligence and academic anxiety is
presented in Table 4. The Pearson’s
product moment correlation for emotional
intelligence and academic anxiety was -
0.232 showed both were negatively
correlated that may be due to low level of
academic anxiety student teachers had
high emotional intelligence and high
level of academic anxiety student
teachers had low emotional intelligence
as presented by mean score of high and
low level of academic anxiety student
teachers in Table 3. This rejects
hypothesis H

4
. The significance of

intensity of relationship (correlation) was
found to be significant for emotional
intelligence and academic anxiety of
government and private college student
teachers whereas, intensity of
relationship was found to be non-
significant for emotional intelligence and
academic anxiety of male and female
student teachers. This rejected the

hypothesis H
5
 and accepted hypothesis H

6
.

Kumar and Rooprai (2009) also find
negative correlation between emotional
intelligence and academic anxiety.
Findings
1. Emotional intelligence differs

significantly with high and low level of
academic anxiety for student teachers.

2. Female student teachers had high
emotional intelligence as compared to
male student teachers.

3. Emotional intelligence was not affected
by types of B. Ed. Colleges.

4. Emotional intelligence and academic
anxiety were negatively correlated for
student teachers of B.Ed. colleges.

5. Intensity of relationship was found to
be significant for emotional intelligence
and academic anxiety of government
and private college student teachers.

6. Intensity of relationship was found to
be non-significant for emotional
intelligence and academic anxiety of
male and female student teachers.
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The present study investigates the adjustment of student teachers towards Instructional Environment
at secondary level. Sample of the study consisted of 400 student teachers of 4 B.Ed. Colleges of
Waynad and Kozhikode districts of Kerala. To select the sample, stratified random sampling
technique was employed.The rating scale for measuring adjustment in Instructional Environment
was developed by the investigators. The study revealed that the male and female student teachers
differ significantly in their adjustment to Instructional Environment. But there is no significant
difference between the adjustment to Instructional Environment of urban and rural student teachers.

Abstract
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Introduction
Education system all over the world

during past few decades, has witnessed a
transition, with far reaching
consequences on the paradigm of
teaching and learning and with
manifestation on the goals of education
and the means of delivery. Educational
institutions are trying to adapt
themselves to the changes in the
teaching learning environment that are
placing heavier demands on teachers in
terms of greater responsibility and
accountability.

Teacher preparation is critical to
every system of education, particularly at
the school stage.  Every programme of
teacher education needs to be pursued on
the basis of its educational philosophy. It
is universally acknowledged that

education can offer solutions to the
problem facing society, and thus offer an
effective means for social reconstruction.
Teachers and teacher educators have a
special role to play in such efforts.
Teachers play a crucial role in building a
great nation.  Hence, teacher education
becomes a matter of vital concern.

Teacher education programmes are
for professional preparation of teachers.
So they should accordingly be provided
with general and specific theories of
education. In the absence of such
theoretical basis,  teacher education
becomes   a hit or miss affair, it also
becomes not only a financial waste but
also a source of erosion of values.

In this context education should
move beyond the acquisition of bookish
knowledge and should foster negotiation
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of meanings and an emotional climate
that is conducive to learn meaningfully
and the responsibility of teachers in a
mixed ability grouping rests in creating
learner friendly instructional climate for
appropriative self worthiness and
moulding their expectations.

Students should be equipped with
effective problem solving skills, good
communication/negotiation techniques
and positive role modeling or when
children consistently feel frustrated from
‘a lack’ of something the result is a high
degree of aggression. Students in
contemporary classrooms are more
diverse and comes in many different
forms. The most important one is
difference in learning abilities. So a
positive instructional environment is
essential for teaching different types of
students. Instruction programs are not
static and many factors affect their ever-
changing goals and needs. Major
initiatives such as an institution’s
strategic planning, curriculum changes,
and accreditation reviews greatly
influence the instructional programs,
services, and environment.

With the emphasis on creative ways
of communicating their learning, the
educational experience of many learners
unfortunately conditions them to take a
passive approach to the learning process.
They are taught that the way to earn good
grades and to make it through school
successfully is to memorise information
and to recall this information when called
upon (Puccio et al., 2006:23). The authors
suggested that teachers often treat
learners as input-output systems, pump
information into them, to assess the
information that comes out and not
concern themselves with the extent to
which the information has been
internalised.

The purpose of instructional
environment is the development of
appropriate learning activities that are

designed to facilitate student attainment
of curriculum goals and the set objectives.
Instructional environment plays an
important role in the effectiveness of
classroom teaching.  Instructional
environment implies a measure of the
quality and quantity of cognitive creative
and social support that has been available
to the subject during school life in terms
of teacher pupil interaction.
Objectives of the study
To find out the extent of Instructional

Environment Adjustment of student
teachers at secondary level.

 To compare the Instructional
Environment Adjustment of male and
female student teachers  at  secondary
level

 To compare the Instructional
Environment Adjustment of rural and
urban student teachers  at secondary
level

Hypotheses
 There is significant difference in the

adjustment of instructional
environment of student  teachers  at
secondary level with regarded to their
gender (male and female)

 There is significant difference in the
adjustment of instructional
environment of student   teachers with
regarded to the locality of institution
(urban and rural).

Research Design
Descriptive Survey method was used

to conduct the study.  The present study
was conducted on a representative sample
of 400 student teachers of four B.Ed
colleges of Wayanad and Kozhikode
District.  The sample was drawn by using
stratified sampling technique by giving
due representation to gender and locale.
Tools and Techniques Used

To measure the variable the
Instructional Environment Adjustment
rating scale was used. It was a 3  point
scale which was constructed and
standardized by the investigators. The



Adjustment of Student-Teachers..........by  Dr. A. Sudharma & T. V. Bindu         79

various dimensions included in this scale
are Practicals and practicums, Teacher
student relation, Student participation in
classroom activities, Modern instructi-
onal strategies, Art education, physical
education, Student participation in
classroom activities, competency of
teachers, Attitude towards peer group,
Attitude towards curriculum, Physical
instructional infrastructural facilities
Data Analysis & Interpretation

The analysis and interpretation of the
data was done by using descriptive
statistics.

The mean score of Instructional
Environment Adjustment for the total
sample is obtained as  54.205 with
Standard Deviation 22.36. It can be
interpreted as the student teachers are
having low level of Instructional
Environment Adjustment as the mean
score is less than the mean value on the
scale. Also a high value of standard
deviation indicates a wide dispersion of
the scores from the mean.

To compare the mean Instructional
Environment Adjustment scores of male
and female student teachers: rural and
urban student teachers critical ratios
were calculated and presented in table1.

The Critical Ratio obtained in the
case of male and female student teachers
is 18.492 which is greater than 2.58 the

Table1.
Mean, S.D. and C. R. of Instructional

Environmental Adjustment for subsamples

based on Gender and Locale.

 Group        N       Mean      SD       CR

 Male       100      80.5       11.52    18.49

 Female      300      45.4       17.74

 Rural       200      54.8        22.40    0.59

 Urban        200      53.5        22.30

value required for significance at 0.01
level. Hence there is significant
difference between male and female
student teachers in their Instructional
Environment Adjustment.

Male and female student teachers
differ significantly in their  Instructional
Environment Adjustment. The Critical
Ratio obtained in the case of rural and
urban student teachers is .590 which is
less than the table value at 0.01 level.
Hence there is no significant difference
between Instructional Environment
Adjustment of Urban and Rural sample of
Student Teachers.

Results
1. The  student teachers are having low

level of Instructional Environment
Adjustment.

2. Male and female student teachers
differ signif icantly in their
Instructional  Environment Adjustment.

3. There is no significant difference
between Instructional Environment
Adjustment of urban and rural Student
Teachers.

Conclusion
The The learning environment

provided to students and the pertinent
dimensions related to the smooth
transaction of curriculum are the
pertinent dimensions related to the
smooth transaction of curriculum are the
specific aspects that come under the
purview of instructional environment.
The instructional environment that
encourage the pupils within it to have
confidence in their abilities, to increase
effort and to search for successful
solutions when confronted with initial
failure, will increasingly improve the
motivation of those individuals.
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The study analyses  about school safety situation across the country. It aims to explore the safety
perceptions of stakeholders associated with schools. Some innovative strategies  linked to school
safety like : effective  Channel of communication , anonymous tip line for students/staff, infusion of
safety case studies with curricula, practice of 5E (Engineering Control, Education & Training,
Enforcement of rules & regulations, Enthusiasm, Example: formula). Safety education, formulation
of  Emergency response plan, safety codes enforcement are also highlighted. It is presumed that
timely interventions by the stakeholders across the pyramid of schooling system will enable us to
ensure enhanced learning pace in our schools for which school safety issues need to be given top
priority.

Abstract
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Introduction
The concern for the well being of the

child is the guiding principle for all
educational philosophers, planners &
educators. However due to Globalization,
ICT revolution, nano technology
revolution, our children are prone to some
of the most sinister dangers of the world
has less known so far. Therefore it is
essential for each & every school to foster
safety policy & practices. Till recently the
Nirbhaya Gangrape case of Delhi followed
by several such incident across the
length & breadth of our country has
created upsurge & insecurity feelings
among parents. On the hind side  the
safety aspect of child is a missing link in
our system of education due to lack of
awareness & resistive attitude of school
managers which has damaged the faith
of parents on school.

In July 2004, 94 children charred to
death in Kumbakonam in Tamilnadu,
Noida School shoot out case in 2007,
building collapse case of Pudukottai on
22nd January 2007,  Chennai are few eye
openers for our Indian school mangers.
It is a matter of great concern that after
the end of each incidence, commissions
are set up & its recommendations are not
seriously looked by concerned authority
there by leaving a space for the
recurrence of such incidence over the
years. The time has come to define the
role of each stake holders in the school
system so as to ensure the safety concern
of the pupil where he / she can happily
make his future without any chaos /
confusion.

Sebring, etal (2010) concluded from
their studies that :School climate
matters. Positive and sustained school
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climate is associated with and/or
predictive of positive youth development,
effective risk prevention and health
promotion efforts, student learning and
academic achievement, increased
student graduation rates, and teacher
retention.

The Guardian (19 th July,2013)
reported  the death of Twenty-two children
after eating poisoned school meals in
Bihar state,  due to adulterated cooking
oil. This is a terrible tragedy – awful,
avoidable, unconscionable.
Present Safety Perceptions

Safety is directly connected with
people of varied walk of life. May it be
common man, industrialist, shopkeeper,
Market Vendor, Vehicle master etc.
Safety matters for all. The philosophy of
safety deals with causes & analysis,
methods of detection of unsafe condition,
unsafe action & reason & sequence of
accident happening, the principles &
methods of accident prevention & speedy
control after their happening, mysteries
of accident occurrence, prevention &
control & physical, psychological & other
factors affecting safety.

Therefore safety stands for protection
& service to the mankind & to search &
suggest the safe ways of behaviour &
keeping the safe working conditions &
Environment for the safety, health &
welfare of the humanity (K. Mistry, U.
1987)
Types of Safety
The term SAFETY stands for
S – Science for safety of self & society
A – Art & action for avoidance of accidents
F – Foolproof safety with advanced devices
E – Engineering control
T – Teaching & Training of safety to all
      concerned
Y – Yawl to save humanity. Yew for the
      shelter of all.
School – Safety A Myth or Reality?

Generally people’s perception is that
‘Safety’ meant for Industry workers,

Occupational

Industrial

Personal

Home

Road &

Traffic

Fire

Human-

Violence

Electrical

Material

School

Safety

Types

>>

>>

Transporters, fire fighters, foremans,
safety inspectors etc. However we are
knowingly or unknowingly contributing
towards unsafe conditions through unsafe
actions eg. Inability to concentrate,
incapacity to distribute attention, slow
reaction time,  absent mindedness, poor
judgment, hurry, fear, excitements etc at
individual level. In schools fire safety,
internet safety, electrical safety, gadget
safety, onsite playfield safety, transport
safety, safety from hijackers-
extortionists-terrorists, media safety etc
are the buzzword today. In bygone era all
of the aforesaid aspects are referred to
as myths but in today’s world it is reality
which can not be neglected anymore.
Thus domains of safety demand
individuals involvement which is a
reality of today’s world. A “Safety
Philosophy” at individual level &
institutional level can only resolve all
safety related issues.
Strategies for Safety Management
(a) Communication Channel

Channel of communication seems
vital during any emergency situation.
During such times clear directions, ready
access to critical information, rumor
control & maintenance of calmness are
much more important. Thus it is vital
that individuals in organizations should
know whom to contact to confirm that a
crisis exist & to report injuries.

A anonymous tip line has to be
established in school so that students can
report threats & crime without fear of
reprisal. Also a students disciplinary
committee, classes on conflict

Fig. 1 School Safety Types
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management,  meditation, peer
counselling for new comers are an
inhaler of internal safety concerns for
schools.

“Safety case studies” to be assigned as
a project to students in disaster
management  for class - X. eg  Bhopal Gas
Disaster, Chernobyl nuclear, disaster
Flixborough  Explosion disaster  etc are
to name a few. Every second is precious
for life. Every school must have (ERP)
“Emergency Response plan” to avoid any
foreseeable emergencies like fire, earth
quake etc. The “ERP” must be self
explanatory & self guided so that in case
of emergency, it can provide necessary
directives to the stake holders. School
must provide Safety education to future
citizens. Regular safety  classes for
important stake holders must be
organized so as to familiarize them about
the hazards, safety precautions &
methods, safety procedures etc in their
own languages.

Periodical organisation of safety
classes for support staffs, administrative
staffs & security staffs is must along with
safety seminars, meetings conferences
etc. To promote safety from the early part
of childhood, school should organize safety
plays, drawing competitions on safety,
safety poster, slogan making competitions
etc. Also formulate its own school safety
codes for all stake holders.

Refreshers course for campus
supervisors, mangers & workers etc. on
regular basis.

All school must foster 5E formula i.e:
• Engineering Control: All machinery &

lighting system, Lift, Generator etc
must be maintained & inspected
thoroughly on daily basis.

• Education & Training: Rigorous
refreshing activity on safety keep
abreast all stake holders for practices
in the in their daily life.

• Enforcement of (rules / Regulations): All
statutory rules should be observed

strictly for our own safety & safety of
others.

• Enthusiasm (to maintain interest): The
catalyst to make everybody in the
system safety conscious. It can be
developed & maintained by
competitions, awards, incentives,
publicity etc.

• Example: (Making Role Model): Top
mangers of school system must be role
model for others & adhere to safety code.

(b)Accident starts where safety ends:
Role of parents: Parents should talk
with their kids about safety issues like,
weapons, gangs, drinks & drug issues in
school campus with their ward in a free
& frank way.
• Parents should involve themselves in

safety management of school & should
visit the school during / after school to
ensure the safety norms adherence by
the authority. Did any one check your
ID?

• Since parents are the role model of the
child. Parents must adhere to safety
practices in their daily life & encourage
the same to their pupil.

•Make sure your child’s walk to a school
in a safe route with well trained adult
crossing guard & knows the rules of the
road, traffic lights, stop signs etc.

•Advise your kid to go for healthy food
choices in school canteen such as fresh
fruits, low fat dairy products, fruit
juices, soda instead of cold drinks etc.

(c) Role of School:
    School assumes immense significance
in a inculcating safety consciousness in
each pupil.
• School must create safety awareness

among parents through regular PTA
meetings, news letters, notices & must
reinforces the home safety code as
given by the school.

• Free & open channel of communication
between Teachers, parent & school
administration is a harbinger of pro
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 Pupil

Teacher

 Parent  School

  safety consciousness among parents
which in turn trickle down to the
community & society in a larger
domain.

• School should organize fire drills, Earth
quakes drill, workshops & seminars for
teachers & parents on a sustainable
basis.

(d) Role of Boards:
      As the apex body, boards (CBSE / ICSE
/STATE)and organizations like KVS,
JNVSamiti, CTSA has to ensure the
implementation of safety standards as
fixed by them from time to time. Also the
board has to ensure to teach safe working
actions to improve existing training
system for school teachers, principals,
managers etc.
• Board should investigate selected

accidents independently & advise its
outcome to its affiliated schools to keep
tab on recurrence of such incidents.

• Also board should constitute a team to
check the effectiveness of the safety

system in its affiliated schools
regularly.

(e) Role of Government:
      The role of government seems vital
in promoting & implementing safety
norms because when voluntary efforts
ceases it is only the force of law which
actuates people to moves according to the
desire of government.  Decentralization
in safety management & formulation of
safety council at each district level may
suffice the need of the hour.
Conclusion
     There are many yardsticks by which
the quality of a school can be gauged.
Perhaps the one of the best measures of
a school is its willingness to do whatever
is necessary to safeguard the safety
concerns of pupils. What we do to create
& maintain safe learning environment
for young people today will determine to a
great extent, the quality of our society &
country for future. Mobilization of public
awareness, increase in school safety
budget, renewed commitment of
educators & strong knowledge base
creation for school safety found
imminent. Let us resolve today to build a
safer India.

“No Safety, Know Pain
Know Safety, No Pain”
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Education is necessary to everyone but for women its importance become even more prominent.
Women have managerial skills in accordance of their role in Indian society. They are induced to
ensure their potentialities towards adjustable and managing sides which provide them a leadership
quality to polish their children’s skills and preparing a better nation. Women’s education leads
directly to better reproductive health, improved family health, economic growth for the family and
for society as well as lower rates of child mortality and mal-nutrition.  An educated mother is
confident enough to look after her health and to take care of her family. An un-educated mother is
not conscious about her health and her family. This is the reason that more and more emphasis is
given to educate women, so that she can get complete knowledge of her as well as their family
health consciousness. The present paper in this context gains significance as it studies the health
consciousness of the educated and un-educated women.

Abstract

Introduction
“You can tell the condition of a nation

by looking at the status of its women.”
-Jawaharlal Nehru

Female education is the need of the
hour. Without educating the women of the
country we can’t hope for a developed
nation. Women play a vital role in all
round progress of a country. If we want to
make democracy successful, women
must be educated. They are the real
builders of happy homes.

It is said that if we educate a man,
we educate a man only, but if we educate
a woman, we educate the whole family.
This highlights the importance of female

education. It is a fact that women are the
first teachers of their children. It is in
their lap that the children receive the
very first lessons. Hence, if mothers are
well-educated, they can play an important
role in shaping and in moulding the
personality of their wards. Napoleon was
once asked, what the great need of France
was. He simply answers, “Nation’s
progress is impossible without trained
and educated mothers. If the women of
my country are not educated, about half
of the people will be ignorant.”...  Napoleon

 The reimbursement of women
education are multiple, ranging from
improved efficiency, economic

Key Words :   Impact of  Education, Health Consciousness
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development and increased female
sovereignty. One major advantage of
educational ability is understood to be
better health consciousness and it is
supposed that better educated women
have lesser level of health problems than
others.

Women’s better educational status
contributes  to better health consci-
ousness; these externalities represent
significant private benefits to educational
consciousness. In the developing as well
as the developed world, public subvention
is granted for health, nutrition and
education.

Women’s Health Consciousness is
varied concluding variable that
incorporate general health conduct,
nutrition, sanitary condition, disease as
well as working time. It is important to
ascertain whether these different health
consciousness determinants are equally
allied with her educational status. The
following study examines how Women
Education is associated with their health.
Related Literature

Education and Health are the most
important socio-economic variables in
Pakistan. Women’s educational conscio-
usness plays an important role for the
development of nations (Istano, 2002) &
(Todaro). On the other hand there is more
direct effect of poor health status on
poverty, low productivity; low level of
education etc. (World Bank Report, 2001).
It is important to keep in mind that health
is a multidimensional phenomenon and
it is impossible to cover all  its
characteristics in one study.  This
analysis may be useful: To capture a few
major facts of  Women Health
Consciousness and educational status
those are considered vital in the context
of developing countries.

David M. Cutler and Adriana Lleras
Muney (2006) made a study on ‘Education
and Health: Evaluating Theories and
Evidence’ and found out that education

effects the health and its effect increases
with increasing years of education.

Angelca Ivanèiè, Jasmina Mirèeva,
Natalija Vreèer (2008), made a study on
“Impact of education on health (youth,
women, and people with disabilities” and
observed that education affects health.
The lack of education can be seriously
detrimental to health. Education is an
important mechanism for improving
women social and economic
consciousness, which cause health
problems.

A study published in 2004 with regard
to this same topic in Ethiopia found that
parental education is one of the “key
determinants of chronic child
malnutrition in Ethiopia”. This study also
found that the effect of maternal
education is almost double that of
paternal education and that mothers’
secondary school education has a
significant effect on anthropometric
scores of their children when compared
to uneducated mothers.
Research Questions

The following research questions
were framed:
1. Do the educated women more

conscious towards their health than un-
educated ?

2. Do the working educated women
more conscious towards their health
than non-working educated women?

3. Do the working un-educated women
are more conscious towards their health
than non-working un-educated women?

Objectives of the Study
On the basis of the above research

questions the following objectives were
formulated in the present study:
1. To study the health consciousness

among Educated and Un-Educated
women.

2. To study the health consciousness
among Working and Non-Working
Educated women.
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3. To study the health consciousness
among Working and Non-Working Un-
Educated women.

Methodology
The data for working educated and un-

educated women was collected from  Al-
Barkaat Educational Institutions, Aligarh
and for non-working educated and un-
educated women it was collected from the
mothers of the B.Ed students studying in
the same campus and women living in
the nearby areas.
Sample

Incident sampling technique was
used to collect the data. The total sample
of the study comprised of 48 women of the
age group 25-60, living in different parts
of the Aligarh city. The sample was
divided into two groups, Educated and Un-
Educated women. Each group comprised
of 24 women and the group was further
divided into two sub-groups: Working and
non-Working, each having sample size of
12.
Tool Used

Interview method was applied to
collect the entire data for the present
study. In which the investigator asked

the questions related to the age,
education, working status and health of
the women and their wards.
Analysis and Interpretation of Data

From the above table 1 it is apparent
that out of 48 women, 24 were educated
and 24 un-educated. From the sample of
educated lot, 11 women were suffering
from different kinds of diseases and for
which 10 women were taking proper
treatment whereas only 1 woman was
showing negligence toward the disease
she was having.

Out of 24 uneducated women, 22
women were found to have disease of one
kind or the other. Out of them only 14
women were aware and taking proper
treatments for it and 8 were totally
ignorant about the treatment. Thus, from
the above table, we can conclude that
educated women are more concerned and
aware about their health as compared to
their counter parts. That can also be
observed from the following graph,
representing the above data in terms of
percentage.

The above graph reveals that out of
the total sample of educated women, about

Figure1:
Health consciousness among Educated and Un-Educated women in

terms of percentage

Table 1:
Health Consciousness among Educated and Un-Educated Women

  Women  Having Disease    No Disease       Taking                  No

                         Treatment        Treatment

  Educated           11        13 10                   1

 Un-educated           22          2 14                   8
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46% have some kind of disease, while this
percentage goes up to 92 for uneducated
women. The indepth analysis reveals that
educated women are more aware toward
their health, so the percentage of women
taking treatment was found to be high
among them i.e. 91% as compared to the
uneducated women whereas this
percentage was about 64, and about 36%
women of un-educated women are not
taking any kind of treatment.

The table 2 shows the health
consciousness among working and non-
working educated women. It is observed
that 12 women are working while 12 are
non-working from the educated group.
Out of 12, only 4 working women reported
to have some kind of disease out of which
3 women are taking treatment whereas
1 was not showing any concern about her
health problems.

From the non-working educated
group, 7 women were found to have health
problems and all of them were taking
proper treatment. From the above data,
it can be inferred that non-working

educated women are more concerned
about their health problems.
Figure 2 shows that among working and
non-working educated women, only 33%
working women have health problems; in
case of non-working women about 58%
have health problems. Out of this 33%
working women 75% were taking
treatment. It is quite surprising to
mention here that all the 58% non-
working women were taking treatment.
This shows that educated working women
generally do not take care of their health.

The above table 3 reveals the health
consciousness among working and non-
working un-educated women. Among the
working women 10 were suffering from
diseases out of the total sample of 12 and
only 6 working women were taking proper
treatment to cure it, while others were
neglecting it. Out of the total sample of
non-working un-educated women 12 were
reported to be suffering from different
health related problems out of which 8 are
taking treatment, whereas 4 were totally
unaware about their treatment. The

Figure 2:
 Health consciousness among Working and Non-Working Educated

women in terms of percentage

Table 2:
Health Consciousness among Working and Non-Working Educated Women

  Educated   Having Disease  No Disease           Taking               No
                            Treatment       Treatment

  Working           4         8 3                       1

 Non-Working           7         5 7                       0
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above table clearly depicts that the non-
working un-educated women were less
concerned and aware about their health
in comparison to working women.

From figure 3, it is observed that
among uneducated women, percentage of
women having disease is quite in case of
non-working women (about 100 %) as
compared to the working (about 83%). But
the percentage of non-working women
taking treatment is little bit higher than
that of working un-educated women.
Findings

It was generally observed that both
literate and illiterate mothers were
suffering from diseases like Thyroid,
Diabetes, B.P., Orthopedic disease,
Gynecological problems, etc.
1. Better-educated women are more likely

to understand disease-prevention
measures such as vaccines and
mosquito nets, and to use them. They
are more likely to take a sick child to a
clinic early and to follow treatment

Figure 3:
Health consciousness among Working and Non-Working Un-Educated

women in terms of percentage

instructions. They are more likely to
understand the importance of
cleanliness and sanitation as
household priorities.

2.The study shows that educated,
nutritionally strong and mothers can
take care of their children more
effectively which is reflected in better
nutritional consciousness of their
children. Whereas children of poor
employed, nutritionally weaker mothers
are more prone to diseases. This is
much prevalent in economically
weaker sections. Thus, the study
underlines the need of improving
mothers ‘health  consciousness even in
low economic set up which in turn will
help in improving the nutritional status
of their children

3. Since uneducated mothers tend to
have larger families when they do
survive and to begin childbearing
earlier, their children are more likely
to suffer the excess-mortality risks

Table 3:
Health Consciousness among Working and Non-Working

Un-Educated Women
 Un-Educated  Having Disease  No Disease          Taking                 No

                         Treatment          Treatment

  Working           10         2 6                       4

 Non-Working           12         0 8                       4
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associated with childbearing too early
or too late.

4. Educated mothers seem somewhat
more successful at reducing the
prevalence of diarrheal diseases, but
their children seem equally at risk of
fevers and coughs. Educated mothers
are strikingly better informed about
ORS packets and generally more likely
to make use of these for diarrheal
episodes. Educated mothers are also
generally more likely to use medical
facilities for treatment of diarrheal
episodes, fevers, and coughs.

5. The children of poor illiterate mothers
(both working and non-working) are
more prone to diseases like their
mother. This does not infer that they
are unaware of the diseases, but due to

poverty they are unable to take correct
measures of treatment.

Implications of the Study
The important objective to conduct a

research is to find out the answer of the
problem under consideration. The
analytical outcome of the present study
provides the evidence that mother’s
education is very important and due
attention should be given to improve the
status of women in the society through
education. The government is taking a
lot of initiative to improve the condition
of women in this regard but it is not able
to bring a revolutionary change in the
society. For the integration of women in
development, education is a must and
the whole society will have to realize this
fact.
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Historical records have consistently documented the most severe disabilities–those that
transcend task and setting. Although federally mandated special education is relatively
new but students with disabilities have been present in every era and in every society.
Although great concern about the where of instruction was expressed in the 1980s and
1990s, little attention was given to the What of instruction. Throughout the twentieth cen-
tury the field of special education repeatedly adopted instructional strategies of question-
able efficacy–interventions that have little to no empirical basis. Additionally, special edu-
cators have adopted, with “bandwagon” fervor, many practices that have been proven inef-
fective and have thereby repeated the mistakes of history. If special education is to progress,
professionals will need to address and remedy the instructional practices used with stu-
dents with disabilities.

Abstract

Key Words : Special Education, PWD Act, Psychodymamics

Introduction:
History of Special education, as its

name suggests, is a specialized branch
of education. Claiming lineage to such
persons as Jean-Marc-Gaspard Itard
(1775–1838), the physician who “tamed”
the “wild boy of Aveyron,” and Anne
Sullivan Macy (1866–1936), the teacher
who “worked miracles” with Helen Keller,.
Itard’s description of the wild boy of
Aveyron documents a variety of behaviors
consistent with both mental retardation
and behavioral disorders.

Nineteenth-century reports of deviant
behavior describe conditions that could
easily be interpreted as severe mental
retardation, autism, or schizophrenia.

Milder forms of disabil ity became
apparent only after the advent of universal
public education. When literacy became
a goal for all children, teachers began
observing disabilities specific to task and
setting–that is, less severe disabilities.
After decades of research and legislation,
special education now provides services
to students with varying degrees and
forms of disabilities, including mental
retardation, emotional disturbance,
learning disabilities, speech-language
(communication) disabilities, impaired
hearing and deafness, low vision and
blindness, autism, traumatic brain
injury, other health impairments, and
severe and multiple disabilities.



92                                               EDUSEARCH  - ISSN : 0976 - 1160  Vol. 5  No. 1  Apr. 2014

Development of the Field of Special
Education :

At its inception in the early
nineteenth century, leaders of social
change set out to cure many ills of
society. Physicians and clergy, including
Itard, Edouard O. Seguin (1812–1880),
Samuel Gridley Howe (1801–1876), and
Thomas Hopkins Gallaudet (1787–1851),
wanted to ameliorate the neglectful, often
abusive treatment of individuals with
disabilities. A rich literature describes
that the disabled section  were often
confined in jails and almshouses without
decent food, clothing, personal hygiene,
and exercise.

During much of the nineteenth
century, and early in the twentieth,
professionals believed individuals with
disabilit ies were best treated in
residential facilities in rural
environments. Advocates of these
institutions argued that environmental
conditions such as urban poverty and
vices induced behavioral problems.
Reformers such as Dorothea Dix (1802–
1887) prevailed upon state governments
to provide funds for bigger and more
specialized institutions. These facilities
focused more on a particular disability,
such as mental retardation, then known
as “feeble-mindedness” or “idiocy”,
sensory impairment such as deafness or
blindness; and behavioral disorders such
as criminality and juvenile delinquency.
Children, who were judged to be
delinquent or aggressive, and adults
judged to be “mad” were admitted to
psychiatric hospitals. Moral treatment
was the dominant approach of the early
nineteenth century in psychiatric
hospitals, the aim being cure. Moral
treatment employed methods analogous
to today’s occupational therapy,
systematic instruction, and positive
reinforcement.
Beginning of Segregation:

By the end of the nineteenth century,

the practice of moral treatment was
replaced by the belief that most
disabilities were incurable. This led to
keeping individuals with disabilities in
institutions both for their own protection
and for the betterment of society. By the
end of the nineteenth century the size of
institutions had increased so
dramatically that the goal of
rehabilitation was no longer possible.
Institutions became instruments for
permanent segregation.
Scientific Approach and
Psychodynamics:

At the close of the nineteenth
century, state governments established
juvenile courts and social welfare
programs, including foster homes, for
children and adolescents. The child study
movement became prominent in the early
twentieth century. Using the approach
pioneered by G. Stanley Hall (1844–1924;
considered the founder of child
psychology), researchers attempted to
study child development scientifically in
relation to education and in so doing
established a place for psychology within
public schools. In 1931, the Bradley Home,
the first psychiatric hospital for children
in the United States, was established in
East Providence, Rhode Island. The
treatment offered in this hospital, as well
as most of the other hospitals of the early
twentieth century, was psychodynamic.
Psychodynamic ideas framed interest in
the diagnosis and classification of
disabilities.
The Development of Special
Education in Institutions and
Schools :

Although Itard failed to normalize
Victor, the wild boy of Averyon, he did
produce dramatic changes in Victor’s
behavior through education. Modern
special education practices can be traced
to Itard, and his work marks the
beginning of widespread attempts to
instruct students with disabilities. In
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1817 the first special education school in
the United States, the American Asylum
for the Education and Instruction of the
Deaf and Dumb was established in
Hartford, Connecticut, by Gallaudet.  By
the middle of the nineteenth century,
special educational programs were being
provided in many asylums.  Education was
a prominent part of moral therapy. By the
close of the nineteenth century, special
classes within regular public schools had
been launched in major cities. These
special classes were initially established
for immigrant students who were not
proficient in English and students who
had mild mental retardation or behavioral
disorders.
Mandatory Law for Special
Education:

In 1840 Rhode Island passed a law
mandating compulsory education for
children, but not all states had compulsory
education until 1918. However, by the
mid-twentieth century children with
disabilities were still often excluded from
public schools and kept at home if not
institutionalized. In order to respond to
the new population of students with
special needs entering schools, school
officials created still more special classes
in public schools.

The number of special classes and
complementary support services
(assistance given to teachers in
managing behavior and learning
problems) increased dramatically after
World War II. During the early 1900s there
was also an increased attention to mental
health and a consequent interest in
establishing child guidance clinics.

By 1930 child guidance clinics and
counseling services were relatively
common features of major cities, and by
1950 special education had become an
identifiable part of urban public education
in nearly every school district. By 1960
special educators were instructing their
students in a continuum of settings that

included hospital schools for those with
the most severe disabilities, specialized
day schools for students with severe
disabilities who were able to live at home,
and special classes in regular public
schools for students whose disabilities
could be managed in small groups.

During this period special educators
also began to take on the role of
consultant, assisting other teachers in
instructing students with disabilities.
Thus, by 1970 the field of special
education was offering a variety of
educational placements to students with
varying disabilities and needs; however,
public schools were not yet required to
educate all students regardless of their
disabilities.

During the middle decades of the
twentieth century, instruction of children
with disabilities often was based on
process training–which involves
attempts to improve children’s academic
performance by teaching them cognitive
or motor processes, such as perceptual
motor skills, visual memory, auditory
memory, or auditory-vocal processing.
These are ancient ideas that found
twentieth-century proponents. Process
training enthusiasts taught children
various perceptual skills (e.g., identifying
different sounds or objects by touch) or
perceptual motor skills (e.g., balancing)
with the notion that fluency in these
skills would generalize to reading,
writing, arithmetic, and other basic
academic tasks.
History of first special school:

One of the first special schools in the
world was the Institut National des
Jeunes Aveugles in Paris, which was
founded in 1784. It was the first school in
the world to teach blind students. The first
school in U.K, for the Deaf was established
(1767) in Edinburgh by Thomas Braidwood.

Attention to the downtrodden
conditions of people with
disabilities brought with it reforms in
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Europe including the re-evaluation of
special schools. In the United States
reform came slower. Throughout the mid
half of the 20th century, special schools,
termed institutions, were not only
acceptable they were encouraged.
Students with disabilities were housed
with people with mental illness, and little
if any education took place
Disability act (1997):

With the Amendments to the
Individuals with Disabilities Act of 1997,
school districts in the United States
began to slowly integrate students with
moderate and severe special needs into
regular school systems and this changed
the form and function of special education
services in many districts.
Institutions and Policies for Persons
with Disabilities in India (PWD):

The socio-economic profile of PWD and
insights into community attitudes
provided suggest that there remain major
challenges at several levels in realizing
the rights of PWD in India. India has one
of the more developed national policy
frameworks for disability of developing
countries, though there remains scope
for improvement, in particular at the sub-
national level. However, as in many areas
of social policy, challenges of institutional
capacity and coordination have
contributed to implementation that
frequently leaves much to be desired. The
intersection of policy and institutions is
therefore critical to understanding the
factors that drive current outcomes for
PWD and might contribute to improving
them.
Participation of Non-Public Sectors:

Non-public sectors are particularly
important in the disability field relative
to other areas of social policy. These
include persons with disabilities
themselves, NGOs, DPOs, community-
based groups such as SHGs or CBR
groups, the private sector, and
households.

India has a long experience of policy
and practice with respect to disability,
including collection of census information
on disability from as early as 1872, and
special schools and institutions operating
since the 19th century. Like many
countries, it also had specific provision
for people with mental illness and
retardation under the Indian Lunacy Act
of 1912. The Constitution of India
acknowledged also general state
obligations to PWD in Article 41, and the
State List under “Relief of the disabled
and unemployable”.

Subsequently, specific measures
such as employment concessions were
introduced from the 1960s. However, it
was not until the 1980s that policy
commitment to full participation of PWD
in Indian society evolved. The outcomes
of this policy shift were realized in
several key pieces of legislation3: (i) the
Mental Health Act, 1987; (ii) the Persons
with Disabilities (Equal Opportunities,
Protection of Rights and Full Participation)
Act, 1995 (PWD Act); (ii i) the
Rehabilitation Council of India Act, 1992
and amended in 2000 (RCI Act); and (iv)
the National Trust for Welfare of Persons
with Autism, Cerebral Palsy, Mental
Retardation and Multiple Disabilities Act,
1999 (National Trust Act. The Policy was
also strongly influenced by international
developments, including the Asia and
Pacific Decade of Disabled Persons (1993-
2202) and the UNESCAP Biwako
Millennium Framework for Action, which
recommitted Asia-Pacific countries to
“promote the goals of an inclusive,
barrier-free and rights-based society for
persons with disabilities” during the
period 2003-2012.  General Policy Issues
in PWD Act: Some of the cross-cutting
policy issues with respect to the PWD Act
include:
• the Act covers only designated groups of

PWD, which is by no means completely
inclusive of categories of disability. This



Historical Perspective of Special Education  .............. by  Dr. Veenu Khurana                          95

is in part driven by the linkage in the
Act between the relevant legal
definition of disability and the
entitlements under the

Providing for a more inclusive
definition of disability while retaining
more restr ictive entitlements by
disability type has been proposed by the
Amendment Committee for the PWD
Act. 6 The Committee proposed
expansion of the Act’s definition of
disabilit ies to include multiple
disability, autism, thalassemia,
haemophilia, filiariasis, cerebral palsy
and moderate/severe speech
impairment. It also provided a more
precise definition of mental illness,
which in the current Act is vaguely
defined as “any mental disorder other
than mental retardation”.

• a second overarching policy issue with
the Act relates to commitments which
are subject to the “limits of economic
capacity and development” of the
relevant authorities. The formulation
represents an attempt to balance policy
commitments and fiscal and
institutional realities.

These uncertainties are significant,
as this approach is used in important
sections such as identification of PWD,
prevention and treatment of disability,
and access rights of PWD. In the
absence of a process for benchmarking
reasonable performance by states on
the contingent entitlements of the Act,
the courts have become the main point
of reference for PWD to enforce
performance by governments.

• The above point raises the wider one
that the Act’s entitlements and
commitments are supported by a weak
enforcement mechanism. The
institution mandated with monitoring
compliance with the Act – the Office of
the Commissioner – has weak powers.
The Commissioners’ office has
authority to look into deprivation of

PWD rights and on implementation of
various rules, laws etc. which have
been developed to promote the welfare
and rights of PWD.

• The overall approach of the Act has
rather limited roles for actors outside
the core administrative framework,
including NGOs/DPOs, civil society,
PWD themselves and PRIs. There is no
explicit role for PRIs mentioned, though
the Act was passed after the
73rdConstitutional amendment.
However, the proposed revised
definition is “...disorder of the mind that
results in partial or complete
disturbance in the person’s thinking,
feeling and behaviour which very often
results in recurrent or persistent
inability or reduced ability to carry out
activities of daily living, self care,
education, employment and
participation in social life.

Trends in Special Education:
In the late nineteenth century, social

Darwinism replaced environmentalism
as the primary causal explanation for
those individuals with abilities who
deviated from those of the general
population, opening the door to the
eugenics movement of the early
twentieth century, and leading to the
segregation and steril ization of
individuals with mental retardation. At
the beginning of the twentieth century,
the debate had suddenly shifted
from whether the disadvantaged should
be helped to where these individuals
should be served. As the
institutionalization versus deinstitution-
alization debate raged, many individuals
were given custodial treatment, which is
contrary to the mission of special
education.

Almost a century after the placement
debate began, special educators still
focused on the importance of place. Many
were calling upon the field to create not
one perfect setting for the delivery of
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services, but a continuum of placement
options that would address the needs of
all students with disabilities.

The civil  rights movement had
reconceptualized special education as a
case of access of minorities to the
educational privileges of the majority, and
the least restrictive environment clause
of EAHCA/IDEA prompted advocates for
people with disabilities to call
For mainstreaming –the return of
students with disabilities to the regular
classroom whenever and wherever
possible. In the 1980s the Regular
Education Initiative (REI) was an attempt
to return responsibility for the education
of students with disabilities to
neighborhood schools and regular
classroom teachers. In the 1990s the full
inclusion movement called for educating
all students with disabilities in the
regular classroom with a single, unified
and responsive education system.
Conclusion:

Researchers have conceptualized the
history of special education in stages that

highlight the various trends that the field
has experienced. Although some of these
conceptualizations focus on changes
involving instructional interventions for
students with disabilities, others focus on
the place of interventions. Belief in the
essential curative powers of place spurred
the late nineteenth century crusade for
bigger and better institutions, as well as
the mid-twentieth-century movement for
deinstitutionalization. Exclusive focus on
the importance of place distracted many
professionals and prevented them from
recognizing that dramatic changes in
philosophy were accompanying the
movement for deinstitutionalization.

Special educators teach those
students who have physical, cognitive,
language, learning, sensory, and/or
emotional abilities that deviate from
those of the general population. Special
educators provide instruction specifically
tailored to meet individualized needs,
making education available to students
who otherwise would have limited access
to education.
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Global issues determine the future of the human species.  If we fail to educate the young children
in schools and let them remain unaware of global events, we run a great risk of having a generation
of youth that is uninformed about their own lives and the position and the role they hold in relation
to the world they live in.  And so if students need to be globally aware then it becomes imperative
for teachers to have global awareness. The basic aim of the study was to find out the level of
global awareness among student teachers in Mumbai region and their willingness and motivation
towards Education for Global Citizenship and influence of factors like gender, age, intelligence,
motivation, religion, and stream of education influence the levels of global awareness. The findings
significantly point to the need for raising global awareness among student–teachers. Student
teachers in the study showed moderate willingness and interest in Global citizenship but relatively
low on self-efficacy towards education for global citizenship.

Introduction:
Education for global awareness and

global citizenship in an interdependent
world is no more a matter of options it is
an essential and basic foundation.  A lot
of our attitude depends on awareness.
Global awareness is the springboard for
creating a global outlook and at the same
time awareness not followed by training
to develop a global perspective and create
global citizens would seem an incomplete
package.

Addressing teacher preparedness and
teacher training in this direction is a
necessity of the times. Colleges of
Education and general Education courses

will have to develop and disseminate
knowledge and awareness in this
direction. There is a dire need for a kind
of education that emphasizes global
awareness and global citizenship to
create world of individuals committed to
sustainable development and social
justice for all.
Methodology

The present study is descriptive of the
comparative and correlational type. This
study was conducted in Mumbai, India.
The participants were student teachers
in the study from 13 colleges of Education
in Greater Mumbai (N=814) affiliated to
the University of Mumbai. The purpose
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of the study was to find the level of global
awareness among student teachers and
also to understand if   factors like gender,
age, intelligence, motivation, religion,
stream of education influence the levels
of global awareness. A part of the study
also aimed at understanding the student
teachers’ notions of the term Global
citizenship and their perspective on the
need for teachers and schools to be
abreast with the concept and this was
analyzed qualitatively. The stratified
random sampling method was used to
draw a representative sample.
Objectives of the Study:
1. To study the awareness of global

awareness among student teachers.
2. To compare the global awareness

among student teachers on the basis of
age, educational status, gender,
intelligence, motivation, religion and
stream of education.

3. To ascertain the relationship between
intelligence and global awareness
among student teachers.

4. To study the motivation towards
Education for Global Citizenship (Global
Citizenship Education)   among student
teachers.

5. To ascertain the relationship between
motivation towards education for global
citizenship and global awareness
among student teachers.

6.To understand student teachers notions
about the terms Global issues and
Global citizenship.

7. To suggest a program for Global
Citizenship in Teacher Education.

Hypotheses of the Study
1. There is no significant difference in

the global awareness of student
teachers with respect to age (21-30 and
31 and above)

2. There is no significant difference in
the global awareness of student
teachers with respect to their
educational status (Graduate, Post
graduate).

3. There is no significant difference in
the global awareness of student
teachers with respect to their gender.
(Male, Female).

4. There is no significant difference in
the global awareness of student
teachers with respect to their
intelligence (High. Low, Average).

5. There is no significant difference in
the global awareness of student
teachers with respect to their
Motivation (High. Low, Average).

6.There is no significant difference in the
global awareness of student teachers
with respect to their religion (Hindu,
Muslim, Christian, others).

7.There is no significant difference in the
global awareness of student teachers
with respect to their stream of
education (Arts, Commerce, and
Science).

8.There is no significant relationship
between global awareness of student
teachers and their intelligence.

9.There is no significant relationship
between global awareness of student
teachers and their motivation towards
Education for Global Citizenship.

Research Questions Addressed in the
Study
1. What understanding do student

teachers have of the term ‘global issue?’
2. What understanding do student

teachers have of the term ‘global
citizenship?

3. Which are the global issues that
student-teachers are most concerned
about?

4. Do student teachers think it is
important for teachers to be aware of
global issues and why do they think so?

5. Do student teachers think it is
important for schools to sensitize
students to global issues and why do they
think so?

6. What resources do student teachers
use to become globally aware?
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7. Which competencies do student-
teachers perceive as important for
training in global citizenship education?

Tools of Research
Four major tools were used to gather

data for the quantitative analysis of this
study. And one tool in the form of a
questionnaire with open ended as well as
closed ended questions was qualitatively
analyzed. The tools administered in the
study are as follows:
a. A ready made standardized test referred

to as the Global Awareness Profile (GAP)
by J. Nathan Corbitt (2005) was used to
measure Global awareness.

b. A ready made standardized reasoning
test known as Nafde’s Non-verbal Test
of Intelligence (NVTI) was used to
measure intelligence. (non-verbal).

c. A researcher constructed tool to
measure Motivation towards Global
Citizenship Education (MTGCE) was
used after its reliability and validity was
established.

d.A researcher constructed questionnaire
with both open ended and closed ended
questions was administered to gather
data on significant research questions
related to the study after validation and
dry run.

Techniques Used
Descriptive and inferential analysis

was done. Part of the research involved
qualitative analysis. For descriptive
analysis the data was analyzed by
computing the mean, median, mode,
range, standard deviation, Skewness,
kurtosis. For inferential analysis, the
data was analyzed using appropriate
statistical techniques. The t-test, the one
way analysis of variance- ANOVA and the
Games Howell test for Multiple
Comparisons was computed. For Simple
correlation, Pearson’s ‘r’ was computed to
ascertain relationship between variables.
Qualitative analysis for a part of the data
was done based on the theme analysis
approach to identify emerging topics and

recurring patterns. Results were
computed with quasi statistics - simple
percentages. Findings were corroborated
with the related literature, the conceptual
framework of this study and prior
research.
Main Findings Of The Study:
(a). Global Awareness Levels

The global awareness scores
indicates a large majority of student
teachers (70.5%) have moderate global
awareness. 15.1 % posses high global
awareness and 14.4 % possess low global
awareness. The mean for the total sample
on the Global Awareness’ Profile (GAP
test) was calculated as 37.13 and the
standard deviation as 9.36. There are no
comparable norms for the Global
Awareness test (GAP test) as yet for
student teachers or teachers as a
population. If we consider the obtained
mean as the standard cut off, one can
probably say that majority student
teachers in this study have moderate
global awareness.  However, considering
that in actuality the  GAP test has the
possibility of scoring 120 as the maximum
score, the obtained mean score is far less
than fifty percent which indicates low
Global awareness.

Also in Corbitt’s study of the GAP test
in the United States on school students
and teachers (age range 13-66), the mean
average score is 70.30.  Further, research
findings in quite a few studies indicate a
general low global awareness among
teachers and student teachers in many
parts of the world.

The mean global awareness scores
among student teachers of total sample
in the different subject areas indicates
that student teachers possess a relatively
higher Global awareness in the subject
area- Environment and Religion followed
by subject areas Geography and Cultural
followed by Social. The scores are
relatively low in subject areas political
and global. See graph below 1.
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Fig.1
Bar Graph For Comparison of Mean
scores of Global Awareness in the

Different Context (Subject) Areas for
Total Sample

Fig. 2
Bar Graph for Comparison of Mean
Scores of Global Awareness in the

Different Geographical Regions for Total
Sample

The bar graph above Fig. 2 above com-
pares the mean global awareness scores
among student teachers of total sample
for the different geographical regions of
the world. The graph depicts that student
teachers possess a relatively higher glo-
bal awareness of the Asia region followed
by Middle East.   This is followed by South
America, North America and Africa. The
least global awareness was for the region
Europe.

(b). Global Awareness Based On
Motivation.

A significant difference was found in
the global awareness of student teachers

from different levels of motivation towards
global citizenship education. The ‘t’ value
corroborated with the Games Howell’s
Multiple Comparison test indicates that
the High Motivated  Group (HMG) and the
Average or moderately Motivated group
(AMG) possess greater global awareness
than the low Motivated  group (LMG).
Further the Pearson’s ‘r’ correlation test
result in this study indicates there is a
positive but negligible correlat ion
between global awareness and motivation
towards global citizenship education.
For all the comparisons the‘t’ test was
computed and corroborated with the Games
Howell’s test of Multiple Comparison.
(c). Global Awareness Based On
Intelligence (Non-Verbal)

A significant difference was found in
the global awareness of student teachers
from different levels of intelligence.  The
Pearson’s r test used in the study
indicates there is a Positive but negligible
correlation between Intelligence (non-
verbal) and Global Awareness.
(d). Global Awareness Based On Age

A significant difference for global
awareness scores between the two age
groups (21-30) and (31 and above). Mean
scores indicate that the older age group
i.e. (31 and above) possesses higher global
awareness than the (21-30) age group.
(e). Difference In Global Awareness
Based On Educational Status
(Graduate And Post Graduate)

There was no significant difference for
global awareness scores between
graduates and post graduates.
(f). Difference In Global Awareness
Based On Gender

A significant difference in the global
awareness was found between male and
female student teachers. Female
teachers did significantly better on the
global awareness test.
(g). Global Awareness Based On Religion

A significant difference in the global
awareness scores between student
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teachers from different religious
backgrounds. (Hindu, Christian, Islam).
No other comparisons were significant.
The mean scores indicate that the
Christian and Islam students had higher
global awareness than Hindu student
teachers.
(h). Global Awareness Based On Streams
Of Education (Arts, Science, And
Commerce)

A significant difference in the global
awareness scores between the Arts,
Science and Commerce group. No other
comparisons were significant. The mean
scores indicate that the Commerce and
the Science group have higher global
awareness than the Arts group.
Findings emerging from qualitative
analysis
 Understanding of the term global

issues:
A large majority of respondents in the

study (student teachers) seemed to have
a fairly good understanding of the term
global issues.  The important point here
is that student teachers could see
global issues as world events that have
a significant impact on everyone

 Three most important issues
student teachers were concerned
about

The respondents (student teachers)
feel strongly concerned about a number
of global issues. However, the three
most important global issues that
respondents felt strongly concerned
about according to this survey are Global
warming, Terrorism and War. This
finding corroborates with many other
studies related to the same concern.

 Need for teachers to be globally
aware.

100% of the respondents felt it was
necessary for teachers to know and be
globally aware. The finding suggest  that
student teachers for different reasons
are positive to the idea of teachers
enhancing their knowledge of global

issues and think it is necessary for
teachers to update themselves.

 Understanding of the term Global
citizenship

50% of the respondents appear to be
to play safe and keep to the basic terms
given in the question. For instance they
would say global citizenship means the
citizen of the world generally sticking
to literal meanings. This could probably
because they are not familiar with the
term and its meaning.  The other half
of the responses seemed to corroborate
with general definitions of global
citizenship i.e.  Active citizens of the
world, Citizens with caring attitudes for
world problems etc.

 School as the place for sensitizing
children to global issues

100% student teachers feel that
school is the place to sensitize students
to increase global awareness and
understanding of global issues Overall
the responses emphasize that student
teachers agree that young children
should be sensitized to global issues in
schools as they are future citizens of
their country and the world and also the
future solution finders.   This reasoning
is in tune with other research studies
which also that indicate that teachers
and teacher trainees feel that schools
are indeed the place to begin education
on global issues and citizenship.

 Preferred ways to enhance global
awareness

The preference is still with print
media followed by preference for online
resources and social networking sites.
A substantial number of student
teachers said they would equip
themselves through internet and formal
training through seminars, workshops,
formal courses.. However, travel as a
means to become globally aware does
not seemingly appear to be very popular
option for the student teachers.
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 Competencies that student teachers
think are very important for global
citizenship:

The top three competencies preferred
by student teachers to develop
themselves are as

1. Sound knowledge of global and
controversial issues

2. Learning to integrate themes of global
citizenship with the school subjects

3. Skills of democratic and participatory
approaches to encourage children to
hold their view points.

Implications of the study:
The findings of the study will allow
comparisons in the global awareness of
student teachers, across countries and
help to develop norms for Global
Awareness in future.
The study throws light on the current
knowledge base of student teachers
towards global issues and the motivation
towards education for global citizenship
among student teachers in greater
Mumbai.  The results of the study
significantly point to the need for
developing a consensus on the
importance of global awareness in teacher
preparation and help as a decisive factor

to make policy changes in the curricula
and syllabus for teacher education to
meet the needs of the globalized world.
Making changes particularly in our
graduate and post graduate courses.
These findings point to the need for
measuring Global awareness and the GAP
test seems to be fairly robust tool to
measure the same. The findings suggest
that definite inputs for global awareness
would need to be given to student teachers
in order to equip them to prepare young
children for this world of increasing
complexity.
It is now important to test global
awareness levels across different groups
of students. It would be interesting to find
the global awareness of students opting
for engineering, Medicine, law etc.
The qualitative aspects of the study helped
to understand the key global issues that
student-teachers are concerned about.
This can aid in curriculum and syllabus
planning. Content related to the global
issues should be addressed in the B.Ed
course.  The competencies that student
teachers value as stake holders for their
training should be included in the teacher
education curriculum.
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Peace is a spiritual aspect and is state of mind according to the Indian Philosophy. Indians are
always have been liberal and treated the world as their own family i.e. ‘Vasudhaiva-Kutumbakam’.
So the Indians always had impactful, rich and helpful values towards family environment, society,
nation & the world. Destruction of physical environment has risen up the global problems like
shortage of water, global warming, control of nuclear proliferation, explosion of population, food
related problems, dominance, revenge taking tendency, huge gap between rich & poor, competition
at world-wide level etc. So the present need of human life and the whole world is to develop
global peace and for that everybody must know, what is peace? And why it is needed? .
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Introduction
According to Dr. Karan Singh there

are four pillars of learning for the
‘learning-community’ in contemporary
situation.The four pillars of learning   are:-
1. Gyana (To know)- To develop capacity
for learning, to update the recent
knowledge, and to compare with the
whole world.

2. Karma (Learning For Doing)- It means
Karma Yoga. Getting and gaining more
and more knowledge is not enough until
and unless one cannot become able to
contribute for the family, towards
building a strong nation and reconstruct
a peaceful society. Knowing something
without practical knowledge is just like
Body without Soul.

3. Vasudhaiva Kutumbakam To live
together)- which means- Let us work

together, think together, achieve
together, keeping no hatred between
each other. This is the essence of our
culture and all  religions. But
unfortunately the ideologies today are
spreading various confirmations around
the world, which will destroy the global
and emerging society and environment.

From ancient time til l the 21st

century Indian culture never says, “This
is mine and that is yours”. Indians are
and always have been liberal and treated
the world as their own family i.e.
‘Vasudhaiva-Kutumbakam’. So the
Indians and India always had impactful,
rich and helpful values towards family
environment, society, nation & the
world. They use to respect and worship
their elders, teachers, nature, society,
equally as God. We have many rich and
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healthful rituals, traditions, customs,
vrat(fasts) and vaikalya, sanskars etc. ,
having the power to turn the child into a
perfect man, carrying responsibilities
and duties for their families, and also for
the society. Therefore they use to have
a calm and peaceful life.

4. Holistic and Balanced Development
(Learning for to be)- This pillar tells us.
“What is our personality?”, to know that,
“What I am?” , “What is the purpose of
my life?” , in short according to Karan
Singh-Learning for Holistic Development
i.e. for developing balanced and
integrated personality. This means
personality with physical, intellectual,
emotional, social, moral and spiritual
power contributes for building and
integrated personality.

If we take a deep view over the
present scenario of our educational
system, we will observe that only the first
two pillars are erecting at their highest
level but with the remaining two i.e.
‘Learning to Live Together & Learning for
to be’ are totally neglected and avoided
from our education system as well as from
human life. These two pillars teach us to
be a perfect human-being of highest level
i.e. to become Narayan from Nar.

Negligence and avoidance of these
aims have given birth to so many world-
wide problems which are called the global
problems. Destruction of physical
environment has risen up the global
problems like shortage of water, global
warming, control of nuclear proliferation,
explosion of population, food related
problems, dominance, revenge taking
tendency, huge gap between rich & poor,
competition at world-wide level etc. So the
present need of human life and the whole
world is to develop global peace and for that
everybody must know, what is peace? And
why it is needed? .
Concept of Peace:

Peace has a spiritual aspect relating
to the Indian culture, it means self-

analysis and intense spiritual practice.
The concept of peace has so many
interpretations ranging from as simple as,
absence of conflict or war to, as complex
as, the ability to cope with it. Peace is
also associated with the peace of mind or
inner peace throughout the ages.

Lord Buddha propounded that the
peace is a state of mind, mind is the fore-
runner of all the things. According to
socialist perspective, they emphasized on
equal distribution of wealth. Private
property is the social evil and violence.
The peace is absence of structural
violence.

Mahatma Gandhi has given broader
but very simple concept of peace. He
described violence to explain peace.
According to him violence is exploitation,
imbalance, unjust and conflict in
following areas:-
1. Economic (Rich-Poor).
2. Social (High-Low).
3. Political, for, by and in nation by nation,
individual by individual, women by men,
system by system, man by machine. Now
we can add one more area which is
developed by the human itself  is,
exploitation of nature and its source by
human-beings. The opposite of violence
is non-violence. It includes eight
components- Peace, Equality,
Fearlessness, Humility, Love, Self-control,
Truth and Tolerance. These components
are inter-related and peace appears to be
salient attribute of non-violence.
Mahatma Gandhi had seen a dream of a
non-violent society, not only in India but
in the world. He thinks that education is
the best means for achieving peace.
So at global level UNESCO, for the 21st

century, has propounded the principle of
learning to live together. This principle
reflects the Gandhian concept of peace.
The concept of peace therefore includes:-
1.Absence of tensions, conflicts and wars.
2.Non-violent social system which means

a society without structural violence.
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3.Absence of exploitation &
understanding.

4.Ecological balance & conservation.
5.Peace of mind.

So peace can be described as a style
of life, mental attitude, a state of
equilibrium. It is a feeling of internal well-
being and good will towards others.

To develop an everlasting peace of
mind, it is necessary that each & every
individual must develop the ability to
introspect himself/herself, harmonize
thoughts, develop positive intrinsic
motives, watching our words and actions,
keeping pure thoughts & feelings. All
these features can bring peace from
within. Hence the concept of peace is very
comprehensive and compiles
(encompasses) a number of values.
A Regional Conference of Asia-Pacific
Network for International Education and
Value Education (APNIEVE 1995)  has
identified the seven core values given
below:-
1. Love,  2. Compassion,3.Harmony,
4. Tolerance, 5. Caring & Sharing, 6.Inter-
dependence, 7. Spirituality.

UNESCO conference on teacher’s
education for peace and International
understanding, held at Tokyo, Japan
(1999), also identified ten crore values of
teacher education, namely:-
1. Human Rights and Responsibilities.
2.Mutual Understanding.
3.Democracy.
4.Tolerance.
5.Inner Peace & Harmony.
6.Human Dignity.
7.Sustainable Development.
8.International Co-operation.
9.Sharing & Caring.
10.Justice in all aspect of life and
appreciation of diversity.

This concept of peace is not new for
Indian culture. According to it, to get
inner peace the spiritual values are most
important, which can be achieved
through proper education. Education

which tells and give the knowledge of the
creator, environment, human being and
behavioural style, accordingly used to help
acquiring the spiritual values.
Need of Global Peace

If we take a look over the
contemporary world, we will find that
there is a kingdom of science and
technology all covering it. Not only the
human life but the whole environment
is affected by science and technology. It
has also influenced the present education
system. Most of, and maximum
disciplinaries are developed at school and
higher level education in the field of
science and technology. Even all social
sciences like, political science,
economics, geography, human
relationships etc. are studied in the style
of science and technology. As we know
that it provides the knowledge of
universe, environment and its sources.
Also it has taught how to acquire and use
them. This fact has made the life of a
human very much luxurious and full of
comfort. The result of this is that our
education system had become very
cognitive and co native. The cognitive
area has jumped over directly to co native
area by lapsing the effective domain. The
humans started to think that they can
explain and conquer environment, so
they started exploiting  it and its
sources(land, water, minerals, forest etc.).
They tried to control the nature and
natural phenomenon, so the outcome was
that, they destroyed the nature and they
themselves got disinherited from it. As
destruction and exploitation of nature and
environment, family environment, social
environment, cultural environment,
International understanding, global peace
etc., gets affected very badly.

The family communities, social, along
with moral, religious, political, economic,
geographical crisis and struggle has
emerged at the global level. These crisis
and struggles have affected the human
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life and its environment and so the global
peace. All the virtues, values and morals
have disappeared from its life. The
human life has become too much
unstable, stressful, full of tension,
immoral and without inner peace. So
there is an urgent need of global peace
and for this, environment education is the
most effective as well as advantageous
mean, and only through this we can
attain the aim of education i.e. – learning
to live together, as suggested by UNESCO
for global peace. Because it does not only
studies the environment but also deals
with all the aspects of physical and non-
physical environment. It describes and
interprets the mutual; relationships and
interdependence of the earth and the
universe, the creatures and the creator.
Environmental Studies

Earth is like mother for Indians, the
Sun is similar to a father and the wind,
rain, forests etc. are like super powers.
All these mighty powers, nurture and
nourish the human. Therefore in Indian
culture, there are many customs, rituals,
festivals and many other occasions at
which the whole environment (nature) is
worshipped and the gratitude is paid
towards it. Before the development of
science & technology, these mighty
powers use to be a mystery & a puzzle for
human-beings. But after its development,
people realized that they could easily
explain and conquer the nature i.e. the
environment. So they tried to do so, but
the outcome was that they disturbed it,
destroyed it and disinherited themselves
from it.

They have forgotten that in nature
there are neither rewards nor
punishments, but there are serious
consequences, which we are
experiencing daily, that are responsible
for disinheriting not only the human
species but the whole world. So it’s high
time now to :- “Think Globally and Act
Locally” . And for this job, environmental

studies are only helpful. As it studies the
relationship of human-being with its
natural and man-made surroundings. It
also includes the relation of population,
pollution, resources allocation &
depletion, conservation, transportation,
technology and urban & rural planning
with the total human environment.

The International Union for the
Conservation of Nature and Natural
Resources Commission of Education has
remarked that- “Environmental education
is the process of recognizing values and
clarifying concepts, in order to develop the
skill and attitude necessary to understand
and appreciate the inter-relation among
the people, their culture and their bio-
physical surroundings. An environmental
study also contains practice in decision-
making and self formulation of a code of
behaviour about issues concerning
environmental quality”.

Thus the environmental studies
cover the vast area of academic field,
describing the human interaction with
the environment. It is a broad inter-
disciplinary field of study that includes
the natural environment, artificial
environment and the sets of relationship
between them.

While distinct from ecology and
environmental science, the discipline
encompasses study, in the basic
principles of those two fields of learning
as well as the associated subjects, such
as:- policy, politics, law economics,
sociology and other social aspects,
planning, pollution control, natural
resources and interactions between
human and nature. Hence the subject is
not different from other subjects but can
say, the total sum of all the subjects that
summarizes the aspects of the world, the
earth and the universe. By studying these
aspects one is able to achieve the
following goals of environmental studies:-
1. To increase understanding of how the

world works as a bio-physical system.
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2. To foster the awareness of the earth’s
vital signs.

3. To sharpen the ability of students for
understanding the nature and results
of science.

4.To encourage the critical
understanding of various historical,
polit ical, economic, ethical and
religious forces that have shaped and
are continuing to shape our world.

5. To nurture an ecological frame of mind,
which is willing and able to see things
as a whole and thus resist the
specialization that can make us blind
to the connections between disciplines
and bodies of knowledge.

6. To cultivate people who have sufficient
knowledge, care and practical
competence to live in an ecological
responsible way.

7. To provide opportunities for students
to explore the connections between
environmental issues and different
religious and philosophical traditions
and to encourage students of all caste/
religion to reflect on their faith and its
vision of shalom (peace).

Environmental Studies as Impatful
Tool For Global Peace

The environmental studies can be
most powerful and effective tool to develop
global peace. The only need is to evaluate
in what way it has been treated and what
is the attitude of teachers, pupils and
parents towards it? .As discussed earlier,
environmental studies have been
included as an academic subject at
primary level, according to the new policy
of education (NPE,1986). So it is treated
as an academic subject and is taught by
traditional methods. The attitude of
parents and pupil is same as it was before.
They think that it is a subject of arts and
is not much of importance l ike
mathematics and science, so it is
neglected harshly by all. At secondary and
higher level of education, environmental
studies are included as an additional and

extra-curricular activity. Hence it is
taken in just formal and casual way,
having no academic value.

This attitude towards environmental
studies reflects the attraction and
influence of  science and technology on
human life. Each  and every act of human
being is conducted and controlled by
scientific and technological equipments.
This fact has brought an increasing
competition, disagreement, racial and
religious discrimination and hatred at
global level. All these factors further
resulted into disorder, struggle and strife,
violence, aggression in family, society,
nation and the world. To avoid the
destruction of the world and to bring global
peace, some innovations are needed to
renovate the environmental education in
and outside of the classroom, at all levels
of education. At present, the methodology
of all subjects has the impact of modern
technology. The sources of knowledge for
all, even children at primary level are
computer, internet, radio, television,
mobile etc. And these sources are
widening the gap between the children
and their real environment (family,
social, natural). Hence to renovate the
methods of environmental study, it is the
demand of situation to recall and adopt
the styles of teaching and living used in
Vedic period. “Learning the nature, by
being with nature”, based on this principle
some activities and suggestions are given
below for effect ive learning of
environmental studies :-
1) The curriculum of environmental

studies should make compulsory and
academic subject at school as well as
higher education level. Ancient,
medieval and modern Indian philosophy
should be introduced at secondary and
higher level. Because it connects and
inter-relates the animate and in-
animate environment at effective level.
It tells us that human beings are made
by the combination of elements of the
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environment ( panch mahabhoot i.e.
either air, land, fire, water and earth).
This will help the individual to remain
close to environment for ever.

2) The ancient Indian philosophy should
be co-related with modern knowledge of
science and technology and
mathematics, as the roots of these can
be found in it.

3) The main principles and reasons of
Indian culture, sanskar, festivals,
rituals, and customs can be included in
environmental study as all of them have
family, societal and environmental
values.

4) As some philosophers like Sri
Aurobindo Ghosh, Swami Vivekanand,
Abdul. J. Kalam etc. have tried to co-
relate western and eastern philosophy
and culture. So students at higher level
should be encouraged to think at global
level and to understand the world. For
these international, national,
interstate tours, conferences, seminars
can be organized.

5) To develop strong bonds and to
understand relationship among the
human-beings, activities like parents-
day, parent’s involvement in cultural
activities and annual functions, in
celebration of some major festivals like
Diwali, Eid, Christmas etc. can be
carried out.

6) To inculcate the environmental
values, the following activities should
be included in the curriculum
accordingly:-

a) The celebration of :- World
Environment Day, World Earth Day, World
Water Day etc. b) The celebration of
festivals on which plants and animals are
worshipped like :-
Vat Savitri Purnima (Banyan Tree),
Dasha Mata Vrat(Peepal Tree), Nag-
Panchami(Snakes), · V a s u - B a a r a s
(Cattles), Hartalika (all seasonal plants).

The logical cultural and scientific
reason should be explained

simultaneously. Such activities will be
helpful to give environmental education
through the environment itself.
7) For teaching environmental studies

teacher should use various teaching
methods and conduct various co-
curricular activities which encourages
people to work together, as a team, in a
group, with the classmates, with other
members of school community, family
and neighbour-hood.

The methods are:-
a) Project Method.
b) Co-operative Education.
c) Group Discussion.
d) Field Work.
e) Excursion.
f) Brain-Storming issues.
g) Games and Sports.
h) Dramatics and Literary activities.
i) Social services camp.

Through such methods and
activities, we can teach the children, to
deal with conflicts in a just-full and
peaceful way, have feeling of sharing, to
respect others, have proper
understanding, know the feeling of
sacrifice and brotherhood. These
qualities among the children will be very
helpful to make them rise above their
self. And this will help them to develop a
strong and emotional bond between –
1. Man & Man.
2. Man & Society.
3. Man & Nature.
4. Nature & Man & Society.
5. Man & The World.

Such bonding can be cultivated
through environment study which will
help the world to  rise in a harmonious
and peaceful manner.
Conclusion

Various school subjects- languages,
science, mathematics, social-sciences
along with environmental studies are
taught up to the secondary level. Among
these only few subjects like, maths,
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science and language (English) are taken
and taught seriously & sincerely. Social
sciences, environmental studies and
many others are totally neglected by
everyone (parents, teachers etc.). They
don’t have the status and importance as
other subjects have.

Our present education system is
unable to develop proper social skills,
social awareness, social responsibilities,
social cohesion, to develop emotional
bond with the environment (physical &
human), among the children. This has
brought up, loads of Global crisis in the
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world. This Global crisis has disturbed the
Global peace, and to get that again-social
sciences and environmental studies can
be used as a powerful & effective tool at
secondary and higher education level. So
the ways given above should be adopted
and implemented for teaching the subject
so that the relevance, status and utility
of these subjects can be gained &
preserved up to the mark. This will
definitely help us to accomplish the
desired goals as per suggested by Dr.
Karan Singh- Learning to live together &
Learning for to be.
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The purpose of this study was to develop and standardize a commerce achievement test (CAT) for
higher secondary level students of commerce. The validity of the test was established from expert’s
opinion on each item and a pilot test was conducted on the initial poll of items to establish a
preliminary version of commerce achievement test for further refinement and evaluation in the formal
study. This study is focused on the necessity of constructing and using Standardized commerce
achievement test for students of commerce. This study discussed the qualities which a good test
should have namely validity and reliability.

Introduction
The goal of  higher secondary

education enables to support high quality
learning as preparing individual students
to prefer programs that suit their skills,
aptitude and interests. The higher
secondary curriculum is the combination
with a broader assortment of learning
options (Science, Commerce and
Humanities streams) outside traditional
classroom instruction will permit
students to better customize their high
school education and improve their
prospects for success in school and daily
life.

The commerce education program
will build a strong foundation for those
who wish to move on further study and
training in specialized areas such as

management, international business,
marketing, accounting, information and
communication technology or
entrepreneurship. It will also provide
practical skills for those who wish to move
directly to the workplace. Engaging in the
world of business involves studying
individuals, communities and
organizations; assessing their needs and
problems and generating solutions.
Business studies and accounting draw
upon facts, concepts and process derived
from inter connection of other disciplines
like marketing and communication;
accounting and mathematics;
entrepreneurial studies and technology;
international business and world studies;
management and studies of society and
human nature.
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The fundamental purpose of a good
commerce curriculum provides students
with the knowledge, skills and attitudes
necessary to achieve success in daily life.
These goals can be achieved in a
concrete and practical context through
real-world learning activities that
combine the activities that combine the
acquisition and application of knowledge
and skills.

The modern civilization is a
commercial civilization and thus the
wonderful achievements of commerce
have glorified the modern world. A citizen
of modern world sees the countless
manifestation of commerce all around
him. Commerce has shrunk the world and
totally changed the human outlook. In
fact, commerce now has an all-pervading
influence on every sphere of human
activity. Every advancement in
commerce depends on our understanding
of nature but nothing can be comparable
to the commercial revolution in its
impact on man’s development and
outlook.
Importance of Commerce

Commerce, as a teaching subject,
possesses various values such as
intellectual values, utilitarian values,
cultural values, moral values, and
aesthetic values. Considering the subject
from this point of view, commerce is the
most inexhaustible storehouse of
knowledge. It opens new horizons of
knowledge everyday and is continuously
adding to the cultural heritage of making
the ever increasing new knowledge, new
explorations and new ideas. It makes
man aware of the vastness of the
unknowable in the universe. Commerce
develops insights in to the expanding
universe of knowledge and mysteries of
creation and existence, which have
always attracted the attention of man
since the dawn of civilization. Besides
satisfying the intellectual curiosity of
man and providing materials and media

for intellectual exercise, Commerce has
disciplinary effect on the minds of man.
Since commerce covers the widest range
of knowledge, the learner wonders at the
intricacies and mysteries of  the
universe, the known and the unknown.
These tend to create a broader outlook in
the mind of the learner.

Commerce has made a tremendous
impact on the cultural life of the present
day society, which is a product of
commerce. The thinking, feeling and
actions of a modern man are practically
guided by the effects of commerce. The
study of commerce brings behavioural
change in the learner and enriches his
character and personality. Commerce
gives opportunity for creative thinking
and constructive imagination. Further,
commerce is a subject where ideas can
be experimented upon and verified. The
learner develops the habits of searching
for the truth (profit). These qualities affect
the pattern of behavior of the learner. The
significant aspect of commerce is that
whatever the student learns has
immediate application in the world
around him and this is educationally very
sound.
Commerce Achievement Test

Commerce is the whole system of an
economy that constitutes an
environment for business. The system
includes legal, economic, political, social,
cultural and technological  systems that
are in operation in any country. Thus,
commerce is a system or an environment
that effects the business prospects of an
economy or a nation-state. It can also be
defined as a component of business
which includes all activities, junctions
and institutions involved in transferring
goods from producers to consumers. The
following subjects fall under the
commerce:- Accountancy, Economics,
Business Studies, Commercial law,
Finance, Advertising, Marketing, Industry,
Eco-Commerce, Trade, Agriculture etc
(Wikipedia -2013).
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II. Selection and Construction of Item
for Preliminary Draft of Commerce
Achievement Test.

After Commerce was defined, the
item for the preliminary draft were to be
constructed. Two approaches are used
commonly for constructing items for a
tool. First approach is to select the item
from relevant available literature and day
to day experience while the second
approach involves construction of items
with the help of students, teachers and
experts. The items related to the
commerce was collected from four books
of C. G. Board namely:
 Book-Keeping and Accountancy,
Chhattisgarh Pathya Pustak Nigam, Prof.
R. K. Gupta & Dr. Tapesh Chandra Gupta.
 Book keeping and Accountancy,
Yougbodh Prakashan, Prof. U. S. Paliwal.
 Applied Economics and Commercial
Geography, Yougbodh Prakashan, Gautam
Raha & K.K.Singh.
 Elements of Commerce and
Management, Yougbodh Prakashan,
Manish Goverdhan & K. K. Singh.
Preparation of First Draft

About 120 items were collected and
constructed. Experts keeping in view the
three subjects of commerce namely Book-
Keeping and Accountancy, Applied
Economics and Commercial Geography &
Business Study to be assessed screened
items. Fourteen items were dropped as a
result of the suggestion provided by the
experts on the grounds of easiness,
repetition or overlapping of items. Thus,
the preliminary draft of the tool included
hundred and six items.
Second Draft of The CAT and its Tryout.

On the basis of the analysis of the
result of the first tryout some items were
rejected and some others were modified.
Thus, the second draft containing 100
items were obtained. It was then
administered on 30 students in real
testing condition. Again some of the item
containing  difficult wards were removed.

Third Draft of the CAT and its Tryout.
It contained 92 items. The

statements formed multiple choice
questions with four possible answers.
This draft was finally edited and printed.
The response sheet (Text booklet) was
made easier for the responded (Subject)
to answer. The personal information of
the subject as name of the student, name
of the school, class, age, sex, instructions
were written at the front page of the text
booklet (Test).
Final Tryout of CAT.

A randomly selected sample of 90
Students of class XI for administering the
final draft of the developed CAT was draw
from the universe of the various higher
secondary schools of Durg district; is
presented in the table no 1. Three schools
were selected randomly, these schools are
Maharshi Dayanand Arya Samaj
School,Sec. 6, Bhilai, B.S.P. Higher
Secondary School, Sec-6, Bhilai and
Government Higher Secondary School
Maroda, Bhilai selected for
administration of the commerce
achievement test.

Sample on which the developed scale
was administered for final tryout is shown
in table no. 1

Table 1
Sample for the final tryout

  Name  of School      Male  Female  Total

 Maharshi Dayanand
  Arya Samaj School,
  Bhilai                       14       16         30
 B.S.P.Hr. Sec.School
 Sec-6, Bhilai                18       12         30
 Govt. Hr. Sec.School
  Bhilai                       15        15        30

Total              47       43       90

Administration of the Draft.
After preparing the final draft and

selecting the sample for standardization,
the third draft was administered on the
selected sample of ninety students. The
procedure of administration started with
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the Maharshi Dayanand Arya Samaj
School, Sec-6, Bhilai. One test booklet
was provided to each student. The
students were first informed that the
purpose of this test was to construct a test
for achievement in commerce and this
test would not influence their academic
result in any way.

They were further assured that their
scores would be kept, confidential. The
more informal atmosphere was created
to develop interest and enthusiastic
among the students. The students were
asked to read quietly the directions
provided on the first page of the text
booklet regarding the procedure to be
followed to answer the statement and
clarify all sorts of doubts regarding the
answering pattern, before answering to
a particular item or even in between any
set of items wherever they felt the need
of doing so. The Student then started
responding to the test.

They solved the test individually and
under the continuous invigilation of the
investigator. The same procedure was
adopted for administration of the test
separately on the rest of the schools.
Item Analysis

Item Analysis was carried out with an
objective to take a decision regarding
retention and rejection of items for the
final draft. In this process the investigator
analyzed item characteristics in the
numerical forms. Some of these methods
are highly restricted to their applicability
while others can be used almost
universally. Infect, the variation in the
item validity data from sample to sample
is generally greater than that among
different methods. For this reason, the
choice of the method of item analysis was
based upon the amount of labor required
and the availability of the specific
computation deices keeping this in mind
the investigator applied discriminating
power as an viable mode of item analysis.
The answer sheets so obtained were then

scored manually and were arranged in
ascending order i.e. from lowest to
highest total score obtained. Thereafter
a lower group and an upper group were
indentified separately. The upper group
is the highest scoring 27% of the group
while the lower group was an equal
number of the lowest scoring 27% of the
total group. Then for each item, the
students who attempted correctly in
upper group and of those who attempted
the item correctly in lower group were
computed separately. On the basis of
these difficulties index and
discrimination index were further
computed. The investigator calculated
difficulty index and discrimination index
for each of the ninety items.
Discriminative Value of Items

Now the marks of above 90 Students
were arranged in descending order of
their   performance. The students getting
highest marks was ranked first, the
Student getting next higher marks was
ranked second and so on. In this way the
student getting lowest marks was ranked
90th. Now these students were classified
into three groups. The first group
consisted of top 24 students (higher group)
which consisted of 27% of the top total
students.

The second group consisted of next 42
students, which formed middle 46% of the
total students. The third group consisted
of remaining 24 students (Lower group),
which formed the bottom 27% of the total
student. In order to find the
discriminative value of various items two
groups higher and lower consisting of 27%
and bottom 27% of students were
compared.
 Scoring

Scoring Scheme was very simple. The
scoring is done with the help of the
scoring key. When a response of an item
given by the tested tallies with the
response of item given in the scoring key,
it’s given a score of 1 (one). In case, the
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response given by the tested does not tally
with the responses given in the scoring
key, a score of 0 (Zero) is awarded.
Final Form of the Test

For retaining the items on the basis
of the discrimination index, an index for
each item was fixed up. Item having the
discrimination index of above were
retained in the final form of the test. Thus
only 75 items were selected for the final
form of the test.
Reliability

Test-rest reliability method was
applied found to be the most suitable for
the Achievement test in commerce. As
achievement test being heterogeneous
and test items having been arranged
logically, the two halves could not have
been identical (Gakhar and Gulati, 1995).
Test retest was assessed in term of
consistency of scores from two
administrations of test over a time gap of
15 days.

The reliability of the achievement
test was conducted over a sample of 30
students. The second administration of
the test was given after 15 days. The
product moment co-eff icient of
correlation for the two scores were
computed. The coefficient correlation
between two test scores was found to be
.73. This co-efficient of correlation is
fairly high, which testifies soundness of
the achievement.
Validity

Content validity was established by
giving the final form of the test along with
scoring key to five subject experts in the
field of commerce. As the five experts
agreed on their judgments, therefore,
this shows the soundness of the
achievement test as predictor of success
in commerce in the future examination
of XI grade.
Details of the Test

Finally seventy five multiple choice
test items are included in this
educational test which has been divided
into three parts.

i. Book-Keeping and Accountancy (25
items)

ii.Applied economics (15 items) and
commercial Geography (10 items)

iii. Business Studies (25 items)
In this test 75 questions were

selected from all chapters of text books of
commerce of XI grade. In final part of the
test, selected question of all subjects were
mixed. The details of the chapter selected
in each subject is given below.

1. Book-keeping and Accountancy its
chapters are:

   - Business Transaction -   03 items
- Accounting System    - 03 items
- Journal - 01 item
-Subsidiary Books - 03 items
- Cash Book - 03 items
-Ledger - 02 items
-Bank Reconciliation

    Statement - 01 item
-Trial Balance - 01 item
- Capital and Revenue - 01 item
-Financial Statement - 04 items
-Adjustment - 03 items
  Total    25 items

2. Applied Economics and Commercial
Geography its chapters are:

-Introduction of
  Economics - 04 items
- Utility - 04 items
- Theories of population- 01 item
- Division of labour - 02 items
- Average - 03 items
- Index Number - 01 item
-Forest resources
  of India - 01 item
- Trade routes of India - 02 items
- Major Trade and
 Industrial centre - 02 items
  of India.
-Economy of
Chhattisgarh - 02 items
- Major Parts of India   - 01 item
-Minerals Resources
of India - 02 items
   Total 25 items
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3. Business Studies Its Chapters are:
-Trade, Commerce and
 Industry -02 items
-Procedure of Internal
Trade -03 items
-Types of Internal Trade -01 item
-Foreign Trade      -02 items
-Types of Business
  organization  -07 items

-Co-operative
organization  -02 items
-Sectors of Business

     organization  -02 items
-Service sectors and

      Trade  -02 items
-Filing, Index and
  post – office  -04 items
Total       25 items
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Jherh eatw ;kno  *

f”k{kk ,d LokHkkfod fØ;k gSA  fdlh Hkh jk’Vª dh izxfr mldh f”k{kk iz.kkyh ij fuHkZj djrh gSA ns”k ds Hkfo’; dk fuekZ.k f”k{kk
laLFkkvksa esa gksrk gS rFkk f”k{k.k laLFkkvksa dh lQyrk “kkykvksa esa fufeZr okrkoj.k ij fuHkZj djrh gSA  f“k{kd lekt dh jh<+ gS vFkkZr~
fo|ky; ,oa lekt esa f“k{kd dk egRoiw.kZ LFkku gksrk gSA mlds }kjk gh lekt dh lH;rk ,oa laLdf̀r dk gLrkarj.k izxfr ,oa
mUufr gksrh gSA O;fDr tks vius dk;Z ¼O;olk;½ ls larq’V gS og vius thou ds mPp vkn“kksZa }kjk nwljksa dks ykHk igqapkrk gSA
fodkl“khy lekt esa deZpkfj;ksa dk mPpre O;olkf;d larqf’V gksuk vko”;d gSA ckyd ds lokZaxh.k fodkl gsrq f“k{k.k dk;Z
tura=h; vk/kkj ij djuk gksxkA vr% f“k{kd ds dk;Z larqf’V ,oa mudh turkaf=d vfHko`fRr dk Nk=ksa ij fuf“pr :i ls izHkko iM+rk
gSA

lkjka”k

Key Words : fu;fer  f”k{kd] f”k{kd iapk;r] f”k{kd dk;Z larqf’V] turkaf=d vfHkòfRr

 Hindi Section

Hkwfedk &
^f”k{kk LoLFk ”kjhj esa LoLFk efLr’d dk fuekZ.k djrh gSA*

vjLrw
f”k{kk ,d ,slh izfØ;k gS] tks euq’; dh tUetkr

”kfDr;ksa ds lkeatL;iw.kZ vkSj LokHkkfod fodkl esa ;ksx nsrh
gSA mldh oS;fDrdrk dk iw.kZ fodkl djrh gS] mls vius
okrkoj.k esa lkeatL; LFkkfir djus esa lgk;rk nsrh gSA mls
thou vkSj ukxfjdrk ds drZO;ksa vkSj nkf;Roksa ds fy, rS;kj
djrh gS vkSj mlds O;ogkj fopkj vkSj nf̀’Vdks.k esa ,slk
ifjorZu djrh gS] tks lekt n”’k vkSj fo”o ds fy, fgrdj
gksrk gSA

uhfr”krd esa Hkrg̀fj us dgk gŜ ^fo|k foghu i”kq%**
blh izdkj Kku euqtL; rr̀h; us= dgk x;k gSA ^lk fo|k
;k feqDr;s** dg dj fo|k dk y{; fu/kkZfjr fd;k x;k gSA
mifu’kn~ esa ^^lR; Kkua vuUr czge** esa dgk x;k gS %&
^f”k{kk dYiks O;kdj.ka fr:ora T;ksfr’kkaxfr%A

   NUnks fofpZfRr:os’k “kM~-dMks mP;rsA
dYi] O;kdj.k% fu:Dr% T;ksfr’k] Nan] “kaMd] vkfn

dk Kku f”k{kk }kjk izkIr fd;k tk ldrk gS vFkkZr~ f”k{kk
dh izfØ;k }kjk gh Kku dh izkfIr gksrh gSA

f”k{kk euq’; ds fodkl dh iw.kZrk dh vfHkO;fDr gSA
f”k{kk ds }kjk gh bPNk ”kfDr dh /kkjk ij lkFkZd fu;U=.k
LFkkfir gks ldrk gSA f”k{kk ds ”kCn laxzg vFkok ”kCn lewg
dh Lef̀r esa u ns[kdj fofHkUu ”kfDr;ksa ds fodkl ds :i esa
ns[kk tkuk pkfg,A f”k{kk ls gh O;fDr lgh :i esa fpUru
djuk lh[krk gSA f”k{kk Lo;a dks igpkuus rFkk viuh ”kfDr;ksa
dks igpkuus dh {kerk dk fodkl djrh gSA f”k{kk ,d lk/ku
gS] tks O;fDr ds vkUrfjd xq.kksa dks iz[kj djrh gS] mlesa tks
vUrfuZfgr ”kfDr;k¡ gSa] mudks fodflr djrh gSA
f”k{kd &

^f”k{kd og eksecRrh gS tks Lo;a tydj nwljkas dks
jks”kuh iznku djrh gSA*              vkpk;Z fouksck Hkkos
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dqyJs’B ¼1997½ ds vuqlkj & f”k{kd dk lekt esa cgqr
egRoiw.kZ LFkku gksrk gS vkSj Hkfo’; dh mUufr dh lEHkkouk
dkQh lhek rd f”k{kd ds dk;Z ij fuHkZj djrh gSA blfy,
vius vkSj vU; yksxksa ds vuqHko ds vk/kkj ij mldks
Hkwrdky dks le>uk pkfg, vkSj bl dky dks Hkfo’;
vUos’k.k vkSj [kkst dh ;k=k dk vk/kkjHkwr LFkku cukuk
pkfg,A tgk¡ ls og ckydksa dks ml u, Hkfo’; esa ys tk;sxk]
ftlesa og mudk ekxZn”kZd vkSj izsj.kknk;d jgsxkA

f”k{kk ds fdlh dk;ZØe dks lQy cukus ds fy,
f”k{kd eq[; ?kVd gSA f”k{kd ”kCn esa f”k{kk laLFkkvksa ds
lewg vkSipkfjd f”k{kk ds layXu iw.kZdkfyd f”k{kd vkSj
vkSipkfjdsRrj f”k{kd dsUnzksa ds f”k{kd lfEefyr gSaA

okLro esa ekrk&firk ds ckn f”k{kd gh og O;fDr gS
ftlds izR;sd ”kCn vkSj O;ogkj ds izR;sd igyw ls fo|kFkhZ
funsZ”k izkIr djrk gSA ;fn f”k{kd dh vlko/kkuh ls fo|kfFkZ;ksa
esa lgh le> ,oa euksof̀Rr fodflr ugha gks ikbZ rks ,d
ifjokj gh ugha vfirq iwjh ih<+h fnxHkzfer gks ldrh gSA

fdlh Hkh lekt dk vk/kkj LraHk f”k{kd gh gksrs gaS]
mUgha ds foosd drZO;ijk;.krk] vkn”kksZUeq[krk tSls ln~xq.kksa
ls gh lekt dk dk;kdYi gks ldrk gSA ;fn f”k{kd oxZ
mnklhu gksdj vkylh gks tk, rks lekt ”kh?kz gh iRuksUeq[k
gks tkrk gSA f”k{kdksa us lnSo lekt ,oa jk’Vª ds fuekZ.k esa
;ksxnku fn;kA
tura= esa f”k{kd dk LFkku &

ik.Ms; ¼1977½ ds vuqlkj & f”k{kk vknku&iznku dh
izfØ;k esa v/;kid dk izeq[k LFkku gSA yksdrU=kRed jkT;
esa mldk egRo vkSj vf/kd c<+ tkrk gSA v/;kid dks
vius Nk=ksa ds e/; viuk LFkku ,d fe= iFk izn”kZd rFkk
lekt lq/kkjd ds :i esa cukuk pkfg,A vU; ”kCnksa esa]
v/;kid dks Loa; yksdrU=h; rFkk lkekftdrk dh Hkkoukvksa
ls vksr&izksr gksuk pkfg,] mldk O;ogkj Nk=ksa ds izzfr uez]
lgkuqHkwfriw.kZ rFkk HkkbZ pkjs dk gksuk pkfg,A

flag ¼1980½ ds vuqlkj & f”k{kk esa tura=h; fl)karksa
ds iz;ksx dk Js; izfl) f”k{kk ”kkL=h tkWu Mhoh dks gSA
Mhoh dh iqLrd tura= vkSj f”k{kk IysVks dh fjifCyd vkSj
:lks dh ,ehy dh Hkkafr ,d mPp dksfV dk xazFk gSA Mhoh us
bl ckr ij tksj fn;k fd tura= dks dsoy ”kklu i)fr
ugha le>uk pkfg;sA oLrqr% tura= thou i)fr gSA
f”k{kd ds izdkj&
NRrhlx<+ ”kklu us f”k{kdksa dks nks oxksZa esa foHkkftr fd;k gS

1- fu;fer f”k{kd
2- f”k{kd iapk;r
fu;fer f”k{kd &

Ldwy f”k{kk foHkkx ,oa vkfne tkfr dY;k.k foHkkx
}kjk fofHkUu Lrj ds d{kkvksa esa f”k{k.k dk;Z ds fy, ftu
f”k{kdksa dh fu;qfDr dh xbZ gS mUgsa fu;fer f”k{kd dgk
tkrk gSA
f”k{kd iapk;r

iapk;r foHkkx }kjk fofHkUu “kkykvksa esa lu~ 1994 ds
mijkar f”k{k.k dk;Z gsrq fu;qDr f”k{kd] f”k{kd iaapk;r
dgykrs gSaA iwoZ esa bUgsa f”k{kk dehZ ls lEcksf/kr fd;k tkrk
FkkA f”k{kkdehZ dks gekjk vk”k; f”k{kdksa ds fjDr inksa ij
dk;Z djus okys ;qodksa ls gSA f”k{kkdehZ ;kstuk dk vkjaHk
jktLFkku ds vtesj ftys ds varxZr flyksjk iz[k.M esa nwj
njkt ds {ks=ksa esa f”k{kdksa ds xSj gkftjh ds fpjdkfyd
leL;k ds fujkdj.k gsrq 1987 esa fd;k x;k FkkA
f”k{kd dk nkf;Ro &

xqIrk ¼1986½ ds vuqlkj & f”k{kd gksus ds ukrs gesa ;g
le> ysuk cgqr vko’;d gS fd gekjh f”k{kk ds izfr rFkk
lekt ds izfr D;k ftEesnkjh gSA gesa vk”kkfUor gksdj
viuh ftEesnkfj;ksa dks HkyhHkkafr fuHkkuk pkfg,A f”k{kd
viuh ftEesnkfj;ksa dks fuHkkdj gh lekt esa vius fy,
LFkku izkIr dj ldrk gS vkSj lekt esa viuh izfr’Bk
LFkkfir dj ldrk gSA

v/;;u d{k esa Hkkjr ds Hkkx dk fuekZ.k djus ds fy;s
f”k{kd vius drZO;ksa dk fuokZg rHkh dj ldrk gS tc og
vius O;olk; ls larq’V gksxkA

dk;Z larqf’V v/;kiu dkjdksa dk og vk/kkj gS] tks ml
O;fDr dks vius O;olk; dh ifjfLFkfr;ksa ,oa dk;Z ds izfr
bruk vuqjkx mRiUu dj ns og izkjaHk ls vius O;olk; ds
izfr drZO;fu’B gks tk;sA blh rjg ls ;g ns[kk tkrk gS fd
tura= izR;sd euq’; dh izfr’Bk esa fo”okl j[krk gSA ;g
fo”okl djrk gS fd izR;sd euq’; vR;Ur egRoiw.kZ vkSj
;ksX; gSA izR;sd euq’; dks izfr’Bk fnykuk tura= dk y{;
gSA fcuk /keZ] tkfr] oxZ] fyax vkSj vkfFkZd HksnHkko ds ;g
lHkh ij ykxw gksrk gSA izR;sd euq’; dks mldh ;ksX;rk ds
vuqlkj f”k{kk nh tkuh pkfg,A

vr% ,d dk;Z larq’V f”k{kd dh turkaf=d vfHkof̀Rr
D;k gksrk gSA f”k{kk ds varxZr vfHkòfRr turkaf=d vfHkòfRr
dks bl izdkj crk;k tk ldrk gSA
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vfHko`fRr &
FkLVZu ¼1946½ ds vuqlkj & ^^vfHkòfRr fdlh ,d

euksoSKkfud fo’k; ds izfr lacaf/kr /kukRed vFkok _.kkRed
Hkko dh ek=k dks O;Dr djrh gSA**
turk af=d vfHko`fRr &

oSysl ¼1960½ ds vuqlkj & turkaf=d lekt ds
fo|ky; esa f”k{kdksa dk LFkku iFk izn”kZd] fe= HkkbZ rFkk
lekt lq/kkjd ds :i esa gksuk pkfg, rkfd og lekt esa
mfpr :i ls okafNr ifjorZu djus esa leFkZ gks ldsA
v/;;u dh vko”;drk ,oa egRo &

orZeku esa f”k{kk ds fxjrs Lrj dk dkj.k ns”k esa f”k{k.k
O;olk; f”k{kdksa dks vius O;olk; dk vHkko gSA vkt
fdlh Hkh ifjfLFkfr esa dksbZ f”k{kd O;olk; dks rHkh pqurk
gS] tc mlds ikl dksbZ vU; fodYi ugha gksrk gSA fo”o
O;olk; ds izfr tulkekU; dks ;Fkk ge dg ldrs gSa fd
,sls esa f”k{kdksa dks dk;Z larqf’V rFkk muds turkaf=d vfHkòfRr
ds nf̀’Vdks.k dk v/;;u vko”;d gSA

iwoZ esa le)̀ vCnqy  o’kZ ¼1998½ esa f”k{kdksa dh
dk;Zlarqf’V ij v/;;u fd, vkSj ik, fd mUeqDr okrkoj.k
okys ”kkykvksa esa dk;Zjr f”k{kdksa esa O;olkf;d larqf’V vf/
kd gksrh gSA  blh izdkj nRrk] dfork ¼1998½ esa fcykliqj
ftys ds izkFkfed ”kkykvksa esa v/;kiujr~ f”k{kdksa ds
O;olkf;d larqf’V ,oa d{kk v/;kiu esa turkaf=d vfHkof̀Rr
dk rqyukRed v/;;u fd;k vkSj ik;k fd] ”kkldh;
izkFkfed fo|ky;ksa ds f”k{kdksa ds turkaf=d vfHkòfRr ij
fyax dk lkFkZd izHkko ugha iMrk gSA muds O;kolkf;d
larqf’V rFkk muds d{kk v/;kiu esa turkaf=d vfHkof̀Rr ds
e/; dksbZ lkFkZd lglaca/k ugha ik;k x;kA

nhf{kr ,e- ,- o’kZ ¼1986½ v/;;u dk fo’k; dkWeijSfVo
LVMh vkWQ tkWc lfVLQsD”ku veax izk;ejh Ldwy VhplZ
,.M gkW;j lsds.Mjh Ldwy VhplZ ij v/;;u fd;k vkSj
ik;k fd] izkFkfed ”kkykvksa ,oa mPprj ek/;fed nksuksa gh
ds f”k{kdksa esa leku O;olkf;d larqf’V ik;k tkrk gSA

mijksDr v/;;u ;g bafxr djrs gaS fd] lQy turkaf=d
lekt ds fuekZ.k gsrq orZeku f”k{kd dh dk;Z larqf’V o
turkaf=d vfHkof̀Rr dk gksuk vko”;d gSA orZeku turkaf=d
NRrhlx<+ jkT; esa f”k{kdksa dks fu;fer f”k{kd ,oa f”k{kd
iapk;r esa foHkkftr dj fn;k x;k gSA ftlesa fu;fer f”k{kd
o f”k{kd iapk;r dh dk;Z larqf’V ,oa turkaf=d vfHko`fRr
esa lkFkZd vUrj ik;k tkrk gSA

v/;;u dk mn~n s”; %&
 fu;fer f”k{kd ,oa f”k{kd iapk;r ds dk;Z larqf’V dk

rqyukRed v/;;u djukA
 fu;fer f”k{kd ,oa f”k{kd iapk;r ds turkaf=d

vfHkof̀Rr dk rqyukRed v/;;u djukA
v/;;u dh ifjdYiuk;sa %&
 fu;fer f”k{kd ,oa f”k{kd iapk;r ds dk;Zlarqf’V esa

lkFkZd vUrj ugha gksxkA
fu;fer f”k{kd ,oa f”k{kd iapk;r ds turkaf=d vfHkof̀Rr

esa lkFkZd vUrj ugha gksxkA
U;kn”k Z %&

U;kn”kZ p;u gsrq ftyk iapk;r fcykliqj ls fcYgk
fodkl[k.M ds mPprj ek/;fed fo|ky;ksa esa dk;Zjr~ f”k{kd
iapk;r dh lwph dks izkIr fd;k x;kA buds leku gh nwljk
lewg fufeZr djus gsrq ;Fkk laHko mUgha fo|ky;ksa esa dk;Zjr~
fu;fer f”k{kdksa dks fy;k x;kA ftu fo|ky;ksa esa fu;fer
f”k{kdksa ,oa f”k{kd iapk;r dh okafNr la[;k miyC/k ugha
gks ldh] muds LFkku ij “kks/k mn~ns”; iwfrZ gsrq vU; fo|ky;ksa
esa dk;Zjr~ f”k{kdksa dk p;u fd;k x;kA “kks/k gsrq 50
f”k{kd iapk;r ,oa 50 fu;fer f”k{kdksa dks U;kn”kZ ds :i
esa p;fur djus dh ;kstuk rS;kj dh xbZ gSA ftls nks leku
25&25 efgyk ,oa iq:’k laoxZ esa ck¡Vk x;k gSA bl izdkj
izkIr U;kn”kZ ds nksuksa lewg fyax Hksn lfgr la[;kRed nf̀’V
ls leku gSA bl izdkj dqy 100 f”k{kdksa dks U;kn”kZ ds :i
esa fy;k x;kA
“kk s/k fof/k %&

izLrqr “kks/k v/;;u esa losZ{k.kkRed “kks/k fof/k viuk;h
x;h gSA
“kk s/k izfØ;k %&

fcYgk fodkl[k.M ds dk;Zjr~ fu;fer f”k{kd ,oa
f”k{kd iapk;r dh dk;Z larqf’V o turkaf=d vfHkof̀Rr dk
v/;;u fd;k x;kA vr% losZ{k.k fof/k ds v/;;u ls
v/;kidksa dh leL;kvksa dks orZeku esa okLrfod :i ls
tkuk tk ldrk gSA
“kk s/k midj.k %&

vk¡dM+ksa dks ladfyr djus ds fy;s izLrqr v/;;u gsrq
fuEu izek.khdr̀ nks ekifu;ksa dk iz;ksx midj.k ds :i esa
fd;k x;k gSA f”k{kdh; dk;Z larqf’V ekiu ds fy;s MkW- ehjk
nhf{kr }kjk fufeZr ekiuh dk iz;ksx fd;k x;k gS rFkk
f”k{kdh; turkaf=d vfHkof̀Rr ekiu ds fy;s MkW- ok;-Ogh-
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JhokLro ,oa MkW- ch-Mh-djekdj }kjk fufeZr ekiuh dk
iz;ksx fd;k x;k gSA
fo”ys’k.k %&

izLrqr v/;k; esa fofHkUu midj.kksa ds ijh{k.k ls izkIr
vkadM+ksa ds lkaf[;dh; fo”ys’k.k ds }kjk izkIr ekiksa dh
lgk;rk ls rkfydkvksa dk fuekZ.k dj mUgsa “kks/k ifjdYiuk
ds Øe esa O;ofLFkr fd;k x;k gSA
izkIr ifj.kkeksa dks fuEukuqlkj izLrqr fd;k x;k gSA
ifjdYiuk Øekad&1 dk ijh{k.k

rkfydk Ø- 1 ls Kkr gksrk gS fd fu;fer f”k{kdksa dh
dk;Z larqf’V dk e/;eku 216-42 rFkk izkekf.kd fopyu
27-43 gSA blh izdkj f”k{kd iapk;r dh dk;Z larqf’V dk
e/;eku 199-98 rFkk izkekf.kd fopyu 29-24 gSA mijksDr
e/;ekuksa ds vUrj dh lkFkZdrk dh tka gsrq Vh&ijh{k.k
fd;k x;kA x.kuk }kjk izkIr ^Vh* dk  eku 2-9 izkIr gqvkA
tks fd 98 Lora=rk va”k ij lkfj.kh eku 2-63 ls vf/kd gSA

vr% “kwU; ifjdYiuk vLohdr̀ dh tkrh gSA
rkfydk Ø- 2 ls Kkr gksrk gS fd fu;fer f”k{kdksa dh
turkaf=d vfHkof̀Rr vkadMksa dk e/;eku 125- 46 rFkk
izkekf.kd fopyu 14-89 gSA blh izdkj f”k{kd iapk;r dh
turkaf=d vfHko`fRr vkadMksa dk e/;eku 126-0 rFkk
izkekf.kd fopyu 11-99 gSA mijksDr e/;ekuksa ds vUrj
dh lkFkZdrk dh tka gsrq Vh&ijh{k.k fd;k x;kA x.kuk }kjk

izkIr ^Vh* dk  eku 0-20 izkIr gqvkA tks fd 98 Lora=rk
va”k ij lkfj.kh eku 1-96 ls de gSSSA

vr% “kwU; ifjdYiuk Lohdr̀ dh tkrh gSA
fu’d’kZ %&

izLrqr “kks/k ds vkadM+kas ds fo“ys’k.k ,oa ifjdYiukvksa
ds ijh{k.k i“pkr~ ;g fu’d’kZ ik;k x;k fd %&
1- fu;fer f“k{kdksa ,oa f”k{kd iapk;r dh dk;Zlarqf’V esa

lkFkZd varj gksrk gSA
2- fu;fer f“k{kdksa ,oa f”k{kd iapk;r dh turkaf=d

vfHkof̀Rr esa lkFkZd vUrj ugha gksrk gSA

lq>ko %&
vr% ;g lq>ko laizsf’kr gS fd nksuksa izdkj ds f”k{kdksa

gsrq ,d leku lqfo/kk,¡ iznku fd, tkus dh izfØ;k viukbZ
tkosA f”k{kdksa dh dk;Z larqf’V vf/kd gksxh rks muds dk;Z
dk /kukRed izHkko fo|ky; ij iMsxk vkSj og fo|ky;
mUufr dh vxzlj gksxhA

orZeku esa f”k{k.k laLFkkvksa dk ikB~;Øe ijEijkoknh
fopkj/kkjk ls vf/kd vksr&izksr gSA vr% ;g vko”;d gS
fd Hkkjrh; tura= dh lQyrkvks a ds fy, mldh
vko”;drkvksa ds vuq:i ikB~;Øe esa vko”;d ifjorZu
dj mlesa turkaf=d ewY;ksa dks vf/kd lekosf”kr fd;k
tkuk mfpr gksxkA

¼t dk lkj.kheku  df 98 ds fy, 0-05 Lrj ij 1-98 ,oa 0-01 Lrj ij 2-63 gSA½

rkfydk Øekad & 2
fu;fer f”k{kdksa ,oa f”k{kd iapk;r dss turkaf=d vfHkòfRr vkadMksa dk e/;eku] ekud fopyu] Vh&ewY; ,oa

lkFkZdrk dk fooj.k
  l-Øa-   lewg    N   M S D df t- ewY; lkFkZdrk
  1  fu;fer f”k{kd    50 125-46 14-89 98 0-20   NS

  2  f”k{kd iapk;r    50 126-00 11-99

rkfydk Øekad & 1
fu;fer f”k{kdksa ,oa f”k{kd iapk;r ds dk;Z larqf’V ds vkadMksa dk e/;eku] ekud fopyu] Vh&ewY; ,oa lkFkZdrk

dk fooj.k
  l-Øa-  lewg   N   M  SD df t- ewY;    lkFkZdrk

  1 fu;fer f”k{kd   50 216-42 27-43 98 2-90            p<.01

  2 f”k{kd iapk;r   50 199-98 29-24
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lanHkZ xzaFk lwph
vjksM+k] dey ¼1978½] fMQjsUl fcVohu ,QsfDVo ,.M bu ,QsfDVo VhplZ] ,l-panz ,.M daiuh fy- ubZ fnYyhA
HkVukxj] lqjs”k ¼2006½] vk/kqfud Hkkjrh; f”k{kk vkSj mldh leL;k;sa] ykW;y cqd fMiks] esjBA
HkkxZo] egs”k ,oa nhf{kr] ch-,e- ¼1980½ euksoSKkfud ,oa ”kSf{kd lkaf[;dh; dh rkfydk,¡] gj izlkn HkkxZo] vkxjkA
csLV] MCY;w- tkWu] ,.M dkWu-oh-] tsEl ¼2003½] fjplZ bu ,tqds”ku] ubZ fnYyh] izsfUVl gkWy bafM;k fyfeVsM
M~;wjksft,] ,e-vks-,- ¼1971½] n ,VhV~;wM vkWQ Vhpj vkWQ bZ-,e-,u- ,.M ukeZy I;wfiy bu tujy ,T;wds”kuy]

okY;we 40] ist uacj 250&262] VkbZe 4-53 ih-,e-A
nqcs] Jhd’̀.k] “kekZ] vkj-ds-] ”kekZ] gfj”kadj ,oa cykSfj;k] MkW-,- ¼2007½] f”k{kk ds lekt”kkL=h; ,oa nk”kZfud vk/kkj]

jk/kk izdk”ku eafnj] vkxjkA
Qsfj;kyks] dSFkfyu ¼1991½ us Vhpj ,V~hV~;wM ,.M lDlsl Ldwy PokbZl http/meshaype metapress.com/

app/home/contribution, 23 march, time 5p.m.

xSjsV] ,p-bZ- ¼1970½] LVsfVfLVdl bu lkbZdksykWthdy ,.M ,T;wds”ku] ykWx eSu xzhu ,.M daiuh] yanu] 1970
fxj;ky] ,y- ¼1991½ tkWc lSfVLQSD”ku vkWQ VhplZ bu pkbuk bu baVjus”kuy tujy vkWQ ykWax ykbZQ flpos”ku]

okWY;we 10] b”kq&02 ist 131&150-
djekdj] nso Hkh’e ¼2000½] fcykliqj laHkkx ds ek/;fed Lrj ds f”k{kdksa dh v/;kiu esa izxfr”khyrk ,oa turkaf=d

vfHkòfRr dk fo”ys’k.kkRed v/;;u] ih-,p-Mh- ,T;qds”ku] xq:?kklhnkl fofo fcykliqj ¼N-x-½
dkSj] cjfoanj ¼1980½] tkWc lSfVLQsD”ku vkWQ gkselkbUl Vhpj] bZV~l fjys”kuf”ki foFk ilZuy ,.M vkxsZukbZts”kuy

dSjsDVfjfLVd] ih-,p-Mh-] ,tqds”ku] iku-oh- QksFkZ ,T;qds”kuy losZ 1983-
egfUr] txUukFk ¼1998½] MseksØslh ,.M ,T;qds”ku bu bafM;k] nhi ,.M nhi ifCyds”ku] ubZ fnYyh] ì’B la[;k&94&96-

* Jherh eatw ;kno  %  ,e-fQy-izf”k{kkFkhZ] f”k{kk foHkkx] MkW- lh- Ogh- jeu fo”ofo|ky;] dksVk]
ftyk fcykliqj] ¼N-x-½
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l`tukRedrk ekuo thou ds gj {ks= esa viuk lq[kn izHkko fn[kk ldrh gSA l`tukRedrk fdlh Hkh cPPks dks fdlh {ks= fo”ks’k esa
viuh izfrHkk o ;ksX;rk dks fn[kkus dk ekSdk iznku djrh gSA vr% cPPkksa dks f”k{kk iznku djrs le; ;g vko”;d gS fd mldh
l`tukRed “kfDr dk Kku izkIr dj mls fodflr djus ds iw.kZ volj miyC/k djk,¡A lt̀ukRedrk ij vusd dkjd viuk izHkko
Mkyrs gSa o mu dkjdksa dks Hkh tkus ftudh lgk;rk og mldh lt̀ukRed “kfDr dks lgh fn”kk iznku djus esa ys ldrk gSA  xf.kr
,d ,slk fo’k; gS ftlesa lt̀u”khyrk dk fo”ks’k egRo gksrk gSA cPpksa dh xf.krh; lt̀u”kfDr esa vU; dkjdksa ds lkFk muds
O;fDrRo dk izHkko Hkh iM+rk gSA blfy, izLrqr v/;;u esa cPpksa dh xf.krh; l`tu”kfDr vkSj O;fDrRo dk v/;;u fd;k x;k gSA

lkjka”k

Key Words : xf.krh; l`tu”kfDr] O;fDrRo

 Hindi Section

izLrkouk
euksfoKku ds {ks= esa ekufld jksfx;ksa ds fo’k; esa

vR;f/kd vuqla/kku fd, x, gSa] ijUrq izfrHkk lEiUu o
lt̀u”khyrk ds laca/k esa vHkh cgqr vf/kd vuqla/kku ugha
fd, x, gSaA f}rh; fo”o ;q) ds Ik”pkr~ euksoSKkfudksa dk
/;ku ml vn~Hkqr ;ksX;rk ,oa “kfDr ds fo’k; esa vuqla/kku
djus dh vksj x;k tks ekuo ls u,&u, vkfo’dkj djkrh gS
o thou dks lq[ke; cukus esa ekuo dh lgk;rk djrh gS
vkSj bl euksgkjh ;ksX;rk dks euksoSKkfudks a ds }kjk
^lt̀ukRedrk* dk uke fn;k x;kA lt̀ukRedrk ekuork]
jk’Vª rFkk tkfr ds bfrgkl dks ,d u;k o vkd’kZd eksM+
iznku dj ldrh gSA lH;rk ds bfrgkl ls ;g Li’V gS fd
euq’; us vlH;rk ds va/kdkj ls lH;rk ds {ks= esa inkiZ.k
vUos’kdksa dh lgk;rk ls gh fd;k gSA bUgksaus vusd d’V
>sydj] vius thou dk cfynku nsdj ekuo dks lq[ke; o
izxfr”khy cukus dk iz;kl fd;kA blhfy, fdlh Hkh jk’Vª
ds lqjf{kr Hkfo’; rFkk mRFkku ds fy, ;g vko”;d gS fd
og vius ukxfjdksa dh lt̀u”khyrk dk vf/kd ls vf/kd

fodkl dj muds }kjk fd, tkus okys vuqla/kkuksa dk mi;ksx
fodkl ds fy, djsA

lt̀ukRedrk dk rkRi;Z fdlh fof”k’V o uohu oLrq
ds lt̀u djus dh ;ksX;rk ls gSA euksoSKkfudksa ds }kjk
lt̀ukRedrk ds fy, vusd “kCnksa dk iz;ksx fd;k tkrk gS]
tSls& dYiuk”khyrk] okLrfodrk] vUrnZf̀’V] [kkst djus dh
;ksX;rk] leL;k lek/kku dh ;ksX;rk] Lora= fparu dh ;ksX;rk]
vfHkO;fDr dh “kfDr vkfnA bl izdkj lkekU; cksypky esa
euksoSKkfud l̀tukRedrk dk vFkZ fuEu izdkj Li’V djrs gSa
1- ,d ,slh ekufld ;ksX;rk tks vusd ?kVdksa ls fufeZr gksA
2- fof”k’V :i ls fparu djus rFkk fdlh uohu oLrq dk
   fuekZ.k djus dh ;ksX;rkA
3- fdlh leL;k dks uohu o ekSfyd :i ls gy djus dh
   ;ksX;rkA

l`̀tukRedrk lHkh izkf.k;ksa esa gksrh gS] fdlh esa de
vkSj fdlh esa vf/kd] lkFk gh  lt̀u”khy O;fDr lHkh xq.kksa
rFkk ns”kksa esa fo|eku gksrs gSaA lkekU;r;k yksx dfo] ys[kd]
fp=dkj o laxhrdkj vkfn dks gh lt̀u”khy O;fDr le>rs
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gSa] ijUrq vkt euksOkSKkfud ;g Hkh ekuus yxs gSa fd
lt̀ukRedrk dk dksbZ ,d fof”k’V {ks= ugha gksrk oju~
lt̀ukRedrk thou ds fdlh Hkh {ks= esa viuk lq[kn izHkko
fn[kk ldrh gSA ;fn ,d v/;kid viuh f”k{k.k fof/k;ksa esa
u,&u, iz;ksx dj ,sls ifjorZu ys vkrk gS fd fo|kFkhZ
izHkko”kkyh <ax ls lh[kus yxrs gSa rks ;g mldh f”k{k.k dh
lt̀u”khyrk dk |ksrd gS vkSj ;fn dksbZ fo|kFkhZ fdlh iz”u
dk ekSfyd mRrj nsrk gks rks mls lt̀ukRed dgk tk ldrk
gSA bl izdkj dksbZ Hkh O;fDRk fdlh Hkh {ks= ;k O;olk; esa
lt̀u”khy gks ldrk gS] ijUrq ;g vko”;d ugha gS fd {ks=
fo”ks’k esa lt̀u”khy O;fDr thou ds vU; {ks=ksa esa Hkh mruk
gh lt̀u”khy gksA

lt̀ukRedrk euksfoKku dk ,d uohu {ks= gSA LVhu
us 1939 esa l`tukRedrk ds laca/k esa vius fopkjksa dks izdV
djrs gq, dgk fd]  ^^fdlh fØ;k ds ifj.kke Lo:i dksbZ
uohu dk;Z lEiUu gksrk gS vkSj lekt mls ykHkdkjh rFkk
larks’ktud le> dj Lohdkj dj ysrk gS rks og izfØ;k
vo”; gh l`tukRed gksxhA**  lu~ 1969 esa cSju us
lt̀ukRedrk ds fo’k; esa dgk fd] ^^l`tukRedrk dk lkj
igys ls fo|eku oLrqvksa rFkk rRokas ls feykdj u, ;ksx
cukuk gSA** blesa ;g vko”;d ugha gS fd ftl oLrq dk
fuekZ.k fd;k tk, og loZFkk uohu gksA blds vk/kkj ij
lt̀u”khy O;fDr iqjkuh oLrqvksa o fopkjksa dks uohu :i esa
izLrqr dj ldrk gSA lu~ 1950 esa fxyQksMZ  us l`tukRedrk
dh vksj /;ku vkdf’kZr djrs gq, bl {ks= esa O;ofLFkr o
Øec) v/;;u dh “kq:vkr dhA fxyQksMZ ds vuqlkj
ckSf)d izfreku ds :i bl izdkj gSa &
v- fo’k; oLrq  % 1 - vk—fr (Figural), 2 -i zr hd

(Symbolic) 3- O;ogkj (Behavioural)

c- izHkko %1- xg̀.kkRed (Cognitive), 2- Lef̀r (Memory)

   3- dsUnzfoeq[k fparu (Divergent Thinking)

   4- dsUnzkfHkeq[k fparu (Convergent Thinking)

   5- ewY;kadu (Evaluation)

l- ifj.kke  %1- bdkbZ (Unit)] 2- d{kk,a (Classes)

3-lEcU/k(Relation)]4-:ikUrj.k (Transformation)

5- fufgrkFkZ (Implication)

tc gekjs lkeus dksbZ fparu lkexzh mifLFkr gksrh gS
rks ge buesa ls fdlh Hkh ekufld O;ogkj dk mi;ksx dj
viuh izfrfØ;k dks izdV djrs gSaA igys ;g dgk tkrk Fkk
fd lt̀ukRedrk essa dsoy dsUnzfoeq[k fparu laca/kh fØ;k,¡

gh lfEefYkr gksrh gSa] ijUrq vc ;g Lohdkj dj fy;k x;k gS
fd buds vfrfjDr vU; O;ogkjksa ls lacaf/kr ;ksX;rk,¡ Hkh
lt̀ukRedrk esa lfEefyr gSaA ckSf)d izfreku fofHkUu fo’k;ksa
;k {ks=ksa esa lt̀ukRedrk esa ifjyf{kr gksrs gSa] mnkgj.k ds
fy, & xf.krh; lt̀ukRed ;ksX;rk dh fo’k; oLrq vk—fr
o izrhd gSa] bldk izHkko dsUnzfoeq[k fparu] dsUnzkfHkeq[k
fparu o ewY;kadu gksrk gS vkSj bldk ifj.kke bdkbZ] d{kk]
lEcU/k] :ikUrj.k o fufgrkFkZ esa ls dksbZ Hkh gks ldrk gSA

lj ÝSfMªd ckVZysV us l`tukRedrk dks lkgfld fparu
dk uke fn;k gSA lkgfld fparu ls mudk vfHkizk; eq[;
/kkjk ls ijs gVdj lkspuk] lkaps dks rksM+dj ckgj vkuk]
vyx izdkj ds u, vuqHko izkIr djus ds fy, rRij jguk
rFkk orZeku dks Hkfo’; ls tksM+uk vFkkZr~ izR;sd miyC/k
dM+h dks vxyh dM+h ls tksM+uk gSA bl izdkj fofHkUu
euksoSKkfudksa ds }kjk nh xbZ ifjHkk’kkvksa ds vk/kkj ij
lt̀ukRedrk ds fuEu lksiku ekus x, gSa &
1- orZeku ifjfLFkfr dh =qfV;ksa dks le>uk vFkkZr~ leL;k

dh mifLFkfr ls ifjfpr gksukA
2- leL;k ds dkj.kksa dks [kkstuk rFkk mudks nwj djus ds

mik;ksa ds fo’k; esa vuqeku yxkukA
3- mfpr ijh{k.kksa ds }kjk ;g tkuuk fd dkj.kksa rFkk lq>koksa

ls lacaf/kr vuqeku Bhd gSa ;k ughaA
4- ijh{k.kksa ds QyLo:Ik izkIr ifj.kkeksa ls nwljksa dks voxr

djukA
5- iqu% ijh{k.k }kjk ;g tkuus dk iz;kl djuk fd iwoZ izkIr
   ifj.kke Bhd gSa ;k ughaA

lt̀ukRedrk ds vusd {ks= gksrs gSa vkSj ;g vko”;d
ugha gS fd lt̀ukRed ckyd lHkh {ks=ksa esa fuiq.k gksA og
fdlh fo”ks’k {ks= esa viuh l̀tukRed ;ksX;rk fn[kkdj ml
{ks= esa viuh fof”k’V igpku cuk ldrk gSA blds fy,
mldh lt̀ukRedrk ds {ks= dks igpkudj mlds fodkl o
ekxZn”kZu dh vkOk”;drk gksrh gSA lt̀ukRedrk ds dfri;
{ks= gSa & lt̀ukRed fparu] ys[ku] xf.kr esa] dyk ds {ks= esa
l`tukRedrk] l`tukRed vfHkO;fDRk] vfHku;] foKku]
vfHk;kfU=dh] laxhr] usrR̀o vkfnA buesa ls fdlh Hkh ,d
{ks= esa  ;ksX;rk j[kus okyk cPpk lt̀ukRed gks ldrk gSA

lt̀ukRedrk ds leku gh O;fDRo ds fo’k; esa Hkh
vusd vo/kkj.kk,¡ izpfyr gSaA vke cksypky dh Hkk’kk esa
O;fDrRo “kCn dk iz;ksx “kkjhfjd cukoV ds fy, fd;k
tkrk gSA ijUrq euksoSKkfudksa ds vuqlkj O;fDrRo fofp=]
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tfVy vkSj O;k[;k ls ijs gSA jkseu ys[kd flljks ds vuqlkj
O;fDrRo dk vFkZ gS & tSlk fd ,d O;fDr nwljs dks fn[kkbZ
nsrk gS] ij oSlk og okLro esa ugha gksrkA og dk;Z tks og
thou esa djrk gSA O;fDrxr xq.kksa dk ladyu tks ,d
euq’; dks mlds dk;Z ds ;ksX; cukrk gSA fo”ks’krk vkSj
lEeku tSlk fd ys[ku “kSyh esa gksrk jgk gSA

blds vfrfjDr Hkh vusd euksoSKkfudksa ds }kjk
O;fDrRo dks fofHkUu izdkj ls ifjHkkf’kr fd;k tkrk jgk gS]
ftuesa ls vf/kdka”k ifjHkk’kk,a O;fDrRo ds ,dkaxh Lo:i
dks gh iznf”kZr djrh gSaA ijUrq euksoSKkfud vkWyiksVZ ds }kjk
50 ifjHkk’kkvksa ds vk/kkj ij nh xbZ O;fDrRo dh ifjHkk’kk
O;fDRo dks mi;qDr :i ls ifjHkkf’kr djrh gSA vkWyiksVZ ds
vuqlkj & ^^O;fDrRo O;fDr esa mu euks”kkjhfjd O;oLFkkvksa
dk xfr”khy laxBu gS] tks mlds i;kZoj.k ds lkFk mldk
viwoZ lek;kstu fu/kkZfjr djrk gSA**

16 ih-,Q- ds vuqlkj ij fuEu o mPp vadksa ds
vk/kkj ij O;fDRo ds v/;;u fd, tkus okys dkjd &
 Sr.   F      fuEu vad vk/kkj O;fDrRo    mPp vad vk/kkj O;fDrRo

 1.    A       xqelqe                    izLkUufpRr

 2.    B       fuEu cqf) okyk           mPp cqf) okyk

 3.    C       de vge~ “kfDr            vf/kd vge~ “kfDr

 4.    E        v/khurk dh Hkkouk         izHkko”kkyh

 5.    F       xEHkhj                     xEHkhj u jgus okyk

 6.    G       detksj lqij bxks “kfDr    n`<+ lqij bxks “kfDr

 7.    H      “kehZyk                    ladV fiz;

 8.    I        ;FkkFkZoknh                 laKku”khy

 9.    L        fo”oluh;rk              vfo”oklh

 10.  M       O;kogkfjd                dYiuk”khy

 11.  N       lh/kk                     pkykd

 12.  O       vkRefo”oklh              “kadkyq

 13.  Q
1
      :f<+oknh                  iz;ksxoknh

 14.  Q
2
      lewg esa fuHkZj              vkRe fuHkZj

 15.  Q
3
      HkkoukRed n`f’V ls ghu     HkkoukRed n`f’V ls n‘<+

 16.  Q
4
       f”kfFky                   la;eh

“kk s/k ds mn~ns”; %
izLrqr “kks/k v/;;u ds mn~ns”; fuEu izdkj gSa &

1- Nk=&Nk=kvksa ds O;fDrRo ds fofHkUu dkjdksa dk xf.kr
esa mPPk o fuEu l`tukRedrk ds vk/kkj ij vUrj dk
v/;;u djukA

2- Nk=&Nk=kvksa ds O;fDrRo ds fofHkUu dkjdksa esa xf.kr esa
mPp o fuEu lt̀ukRedrk ds vk/kkj ij lEcU/k dk
v/;;u djukA

“kk s/k ifjdYiuk,a %
1- xf.kr esa mPp o fuEu lt̀ukRed Nk=&Nk=kvksa ds

O;fDrRo ds lHkh ¼izLrqr “kks/k esa fy, x, midj.k 16
ih- ,Q- ds vk/kkj ij½ dkjdksa esa lekurk ugha gksrh gSA

2- xf.kr esa mPp o fuEu lt̀ukRed Nk=&Nk=kvksa ds
O;fDrRo ds lHkh ¼16½ dkjdksa esa vUrj ugha gksrk gSA

3- xf.kr esa mPp o fuEu l`tukRed Nk=&Nk=kvksa ds
O;fDrRo ds dqN dkjdksa esa laca/k gksrk gS rFkk dqN
dkjdksa esa varj gksrk gSA

“kk s/k v/;;u dk {ks= %
“kks/k v/;;u esa v/;;udrhZ }kjk vYeksM+k “kgj ds

ek/;fed Lrj ds foKku oxZ ds Nk=&Nk=kvksa dks fy;k x;k
gSA

“kks/kd=hZ ds }kjk lt̀ukRedrk] O;fDRo o buds vkilh
laca/kksa esa le;&le; ij “kks/kdk;Z fd, o buds ifj.kke
izkIr fd, ftuls buds laca/k esa fofHkUu tkudkfj;k¡ izkIr
gqbZ gSaA Hkkjr esa bl {ks= esa de vuqla/kku fd, x, gSa ftuesa]
jk; pkS/kjh ¼1961] 1966½] xks;y ¼1969½] vgen ¼1969½]
JhpUn ¼1970½] ijes”k ¼1972½] fxjts”k dqekj ¼1973&74½]
,-ds- xksiky ¼1974½] xk[kj ¼1975½] lU/kw ¼1977½] ,- ds-
xqIrk ¼1977½ vkfn us l̀tukRed o izfrHkk”kkyh Nk=&Nk=kvksa]
dykdkjksa] lkfgR;dkjksa vkfn ds O;fDRkRo dk v/;;u dj
fofHkUu fu’d’kksZa dk izfriknu fd;k] ftuds vk/kkj ij buesa
vkil esa laca/k fl) gq,A
U;kn”kZ %

“kks/k v/;;u gsrq v/;;ud=hZ }kjk vYeksM+k “kgj ds
pkj fo|ky;ksa ds ek/;fed Lrj ds foKku oxZ ds 45 Nk=
o 45 Nk=kvksa dk ;kǹfPNd U;kn”kZ fof/k ls p;u fd;k
x;kA
“kk s/k midj.k %

“kks/k v/;;u gsrq vkadM+ksa dk ladyu djus gsrq fuEu
midj.kksa dk mi;ksx fd;k x;k &
1- eqy[kjkt rwyh }kjk fufeZr o ekudh—r&xf.kr esa

lt̀ukRed ;ksX;rk ijh{k.kA
2- ,l-Mh- diwj }kjk fufEkZr o ekudh—r& 16 ih-,Q-

iz”ukoyhA
lka[;dh; fof/k %

xf.kr esa mPp o fuEu l`tukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa dh x.kuk ds fy, prqFkkZad ‘Q’ dk iz;ksx
fd;k x;k rFkk l`tukRedrk vkSj O;fDRkRo ds fofHkUu
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dkjdksa dk rqyukRed v/;;u djus ds fy, lka[;dh;
fof/k ‘t’ dk iz;ksx fd;k x;kA

“kks/k v/;;u esa vYeksM+k uxj ds pkj ek/;fed
fo|ky;ksa ds 90 Nk=&Nk=kvksa ij xf.kr esa lt̀ukRed ;ksX;rk
rFkk 16 ih-,Q- iz”ukofy;ksa dks iz”kkflr dj mudh xf.kr
esa lt̀ukRedrk rFkk O;fDRkRo ds fofHkUu dkjdksa ds laca/k
esa vkadM+s ,df=r dj mudk lkj.kh;u rFkk vaduk dh xbZA
buds vk/kkj ij ifjdYiukvksa dk ijh{k.k djus ds fy,
“Q” rFkk “t” lw= dk iz;ksx fd;k x;kA blds vk/kkj ij
ifjdYiuk dh lkFkZdrk ds Lrj dks Kkr fd;k x;kA ftls
rkfydk la[;k 1 esa n”kk;kZ x;k gSA
“kk s/k ifj.kke %&

izLrqr “kks/k leL;k dk v/;;u djus gsrq vYeksM+k
uxj ds pkj ek/;fed fo|ky;ksa ls vko”;d iznRrksa dk
ladyu dj mudh x.kuk dh xbZA “kks/k v/;;u ds
v/;;uksijkUr fuEu fyf[kr ifj.kke izkIr gq, &
1- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys

Nk=&Nk=kvksa ds O;fDrRo ds dkjd ̂ ,* izlUufpRr vFkok

rkfydk la[;k 01

U;kn”kZ & mPp l`tukRed & 26] fuEu l`tukRed & 28

P.F. M
1
 mPp    M

2
 fuEu    SD

1
      SD

2
   SEM         t         lkFkZdrk

A 10 9-89 4-74 1-39 0-98 0-10 lkFkZd ugha

B 4-92 4-86 1-82 0-57 0-38 0-17 lkFkZd ugha

C 14-04 13-00 1-85 3-00 0-68 1-51 lkFkZd ugha

E 11-73 12-46 4-97 3-26 1-18 0-62 lkFkZd ugha

F 14-38 12-14 3-15 2-79 0-83 2-71 0-01

G 11-27 12-57 2-37 0-92 0-50 2-57 0-05

H 14-64 13-00 1-85 0-69 0-39 2-64 0-05

I 12-31 10-43 1-97 0-87 0-43 4-39 0-01

L 11-15 9-46 3-34 0-44 0-67 2-51 0-05

M 11-61 10-96 3-03 0-87 0-63 1-04 lkFkZd ugha

N 10-58 10-64 2-89 0-77 0-60 0-11 lkFkZd ugha

O 13-00 12-57 3-22 3-08 0-87 0-49 lkFkZd ugha

Q
1

10-81 10-32 3-45 0-77 0-71 0-69 lkFkZd ugha

Q
2

10-46 9-25 0-57 0-70 0-18 6-85 0-01

Q
3

11-65 10-11 0-89 0-86 0-24 6-37 0-01

 Q
4

   13-23 11-29 0-87 0-69      0-22        8-88         0-01

xqelqe esa dksbZ lkFkZd vUrj ugha ik;k x;kA blls Li’V
gS fd xf.kr esa mPp o fuEu l`tukRed ;ksX;rk j[kus
okys Nk=&Nk=k,a xqelqe o izlUufpRr nksuksa gh izdkj ds
O;fDRkRo okys gksrs gSaA

2- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^ch* mPPk cqf)
okyk rFkk fuEu cqf) okyk] esa dksbZ lkFkZd varj ugha
ik;k x;kA blls Li’V gS fd xf.kr esa lt̀ukRedrk j[kus
okys Nk=&Nk=k,a mPp cqf) ds Hkh gksrs gSa vkSj fuEu cqf)
okys HkhA

3- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^lh* de vge~
“kfDr o vf/kd vge~ “kfDr esa dksbZ lkFkZd varj ugha
ik;k x;kA blls Li’V gS fd xf.kr esa mPp o fuEu
lt̀ukRed ;ksX;rk j[kus okys fo|kFkhZ vf/kd o de
vge~ “kfDr okys gksrs gSaA

4- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ̂ bZ* izHkko”kkyh vFkok
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v/khu esa dksbZ lkFkZd varj ugha ik;k x;kA blls Li’V gS
fd xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
fo|kFkhZ v/khu jgus dh izof̀Rr okys Hkh gks ldrs gSa vkSj
izHkko”kkyh O;fDrRo ds HkhA

5- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^,Q* [kq”k jgus
vFkok xEHkhj esa lkFkZd varj ik;k x;kA ;g varj lkFkZdrk
ds 0-01 Lrj ij lkFkZd FkkA blls ;g Li’V gS fd xf.kr
esa mPp lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=k,a [kq”k
jgus okys O;fDrRo ds rFkk fuEu lt̀ukRed ;ksX;rk okys
Nk=&Nk=k,¡ xEHkhj O;fDrRo ds gksrs gSaA

6- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^th* mPp lqij bxks
rFkk fuEu lqij bxks esa lkFkZd varj ik;k x;kA ;g varj
lkFkZdrk ds 0-05 Lrj ij lkFkZd FkkA blls ;g Li’V gS
fd xf.kr esa mPPk lt̀ukRed ;ksX;rk okys Nk=&Nk=k,a
mPPk lqij bxks okys rFkk fuEu lt̀ukRed ;ksX;rk okys
fuEu lqij bxks okys gksrs gSaA

7- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^,p* ladV fiz;
vFkok “kEkhZyk esa lkFkZd varj ik;k x;kA ;g varj
lkFkZdrk ds Lrj 0-05 ij lkFkZd FkkA blls Li’V gS fd
xf.kr esa mPp lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=k,a
O;fDrRo ls ladV fiz; RkFkk fuEu lt̀ukRed ;ksX;rk
okys “kehZys O;fDrRo ds gksrs gSaA

8- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^vkbZ* ;FkkFkZoknh o
laKku”khy esa lkFkZd varj ik;k x;kA ;g varj lkFkZdrk
ds 0-01 Lrj ij lkFkZd FkkA blls Li’V gksrk gS fd xf.kr
esa mPp lt̀ukRed ;ksX;rk okys Nk=&Nk=k,a ;FkkFkZoknh
gksrs gSa blds foijhr fuEu l`tukRed ;ksX;rk okys
Nk=&Nk=k,a laKku”khy gksrs gSaA

9- xf.kr esa mPp o fuEu l̀tukRed ;ksX;rk okys Nk=&Nk=kvksa
ds O;fDrRo ds dkjd ^,y* vfo”oklh rFkk fo”oklh esa
lkFkZd varj ik;k x;kA ;g varj lkFkZdrk ds 0-05 Lrj
ij lkFkZd FkkA blls Li’V gS fd xf.kr esa mPp lt̀ukRed
;ksX;rk j[kus okys Nk=&Nk=k,a O;fDrRo ls vfo”oklh
rFkk fuEu l̀tukRed ;ksX;rk j[kus okys fo”oklh O;fDrRo
okys gksrs gSaA

10- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDRkRo ds dkjd ̂ ,e* dYiuk”khy o
O;kogkfjd esa dksbZ lkFkZd varj ugha ik;k x;kA nksuksa
izdkj dh l̀tukRed ;ksX;rk okys Nk=&Nk=k,a dYiuk”khy
o O;kogkfjd nksuksa gh izdkj ds O;fDRkRo/kkjh gksrs gSaA

11- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDRkRo ds dkjd ^,u* pkykd o
lh/kk&lk/kk esa dksbZ lkFkZd varj ugha ik;k x;kA blds
vk/kkj ij ;g Li’V gS fd xf.kr esa mPp o fuEu
lt̀ukRedrk okys Nk=&Nk=kvksa ds O;fDRkRo esa pkykd
o lh/kk&lk/kk gksus ds xq.k ik, tkrs gSaA

12- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^vks* “kadkyq o
vkRefo”oklh esa dksbZ lkFkZd vUrj ugha ik;k x;kA blls
Li’V gS fd xf.kr mPPk o fuEu esa lt̀ukRed ;ksX;rk
okys Nk=&Nk=k,a “kadkyq o vkRefo”oklh nksuksa gh izdkj
ds O;fDrRo ds gks ldrs gSaA

13- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa esa O;fDrRo ds dkjd ^D;w

1
* iz;ksxoknh o

:f<+oknh esa dksbZ lkFkZd vUrj ugha ik;k x;kA blls ;g
Kkr gksrk gS fd xf.kr esa mPp o fuEu l`tukRed
;ksX;rk j[kus okys Nk=&Nk=k,a O;fDRkRo ls iz;ksxoknh o
:f<+oknh nksuksa gh izdkj ds gksrs gSaA

14- xf.kr esa mPp o fuEu l`tukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDRkRo ds dkjd ̂ D;w

2
* vkRe fuHkZj o

lewg fuHkZj esa lkFkZd varj ik;k x;kA ;g varj lkFkZdrk
ds Lrj 0-01 esa lkFkZd gSA blls ;g Li’V gS fd xf.kr esa
mPp lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=k,a vkRefuHkZj
rFkk fuEu l`tukRed ;ksX;rk j[kus okys Nk=&Nk=k,a
lewg fuHkZj gksrs gSaA

15- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds ds O;fDRkRo ds dkjd ̂ D;w

3
* HkkoukRed

n`f’V ls n<̀+ o HkkoukRed n`f’V ls ghu esa lkFkZd varj
ik;k x;kA ;g varj lkFkZdrk ds Lrj 0-01 ij lkFkZd gSA
blls ;g fl) gksrk gS fd xf.kr esa mPp lt̀ukRed
;ksX;rk j[kus okys Nk=&Nk=k,a HkkoukRed n`f’V ls n<̀+
rFkk fuEu lt̀ukRed ;ksX;rk j[kus okys HkkokRed n‘f’V
ls ghu O;fDRkRo ds gksrs gSaA

16- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds dkjd ^D;w

4
* la;eh rFkk
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f”kfFky esa lkFkZd varj ik;k x;kA ;g varj lkFkZdrk ds
Lrj 0-01 ij lkFkZd gSA blls Li’V gS fd xf.kr esa mPp
lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=k,¡ la;eh rFkk
fuEu lt̀ukRed ;ksX;rk j[kus okys f”kfFky O;fDrRo ds
gksrs gSaA

fu’d’k Z %&
izLrqr “kks/k v/;;u ds iznRrksa ds fo”ys’k.k ls xf.kr esa
mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=kvksa esa
16 ih-,Q- iz”ukoyh ds vk/kkj ij O;fDRkRo ds vkB
dkjdksa esa lekurk vkB dqN dkjdksa esa vUrj ik;k x;kA
vr% blds }kjk fuEu fu’d’kksZa dk izfriknu fd;k x;k gS &
1- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys

Nk=&Nk=kvksa ds O;fDrRo ds lHkh ¼16½ dkjdksa esa lkFkZd
varj ugha gksrk gSA

2- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds vkB dkjd & ,] ch] lh] bZ]

,e] ,u] vks rFkk D;w
1 
esa dksbZ varj ugha ik;k x;kA blls

;g fl) gqvk fd O;fDrRo ds ;s vkB dkjd xf.kr esa
mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=kvksa
esa leku gksrs gSaA

3- xf.kr esa mPp o fuEu lt̀ukRed ;ksX;rk j[kus okys
Nk=&Nk=kvksa ds O;fDrRo ds vkB dkjdksa& ,Q] th]
,p] vkbZ] ,y] D;w

2
] D;w

3
 ,oa D;w

4
 esa lkFkZd varj ik;k

x;kA ftlls Li’V gS fd xf.kr esa mPp l`tukRed
;ksX;rk okys Nk=&Nk=k,a O;fDRo ls xEHkhj u jgus okys]
n`<+ lqij bxks okys] ladV fiz;] laKku”khy] vfo”oklh]
vkRe fuHkZj] HkkoukRed nf̀’V ls n<̀+ rFkk la;eh gksrs gSa]
tcfd fuEu lt̀ukRed ;ksX;rk j[kus okys Nk=&Nk=k,a
xEHkhj] detksj lqij bxks “kfDr okys] “kehZys] ;FkkFkZoknh]
fo”oluh;] lewg fuHkZj] HkkoukRed n`f’V ls ghu rFkk
f”kfFky O;fDrRo ds gksrs gSaA
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izLrqr “kks/k v/;;u dk mn~ns”; mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk ij fyax] ”kkyk izdkj ,oa vkRe&izR;;
dk var%fØ;kRed izHkko dk v/;;u djuk gSA v/;;u gsrq Lrjh—r U;kn”kZ i)fr }kjk “kkldh; fo|ky;ksa ls 395 rFkk futh
fo|ky;ksa ls 314 fo|kfFkZ;ksa dks p;fur fd;k x;k gSA midj.k ds :i esa tkWu vks ØkbLV }kjk fufeZr of̀Ùkd ifjiDork ekiuh dk
fgUnh vuqokn rFkk vkRe &izR;; ds ekiu gsrq MkW jktdqekj lkjLor }kjk fufeZr ¼iqulZa”kksf/kr ijh{k.k& 2008½ ,oa izekih—r midj.k
dk mi;ksx fd;k x;kA nksuksa midj.kksa dh fo”oluh;rk ,oa oS/krk mPp dksfV dh gSaA iznÙkksa ds fo”ys’k.k gsrq 2 x 2 x2 ¼dkjdh;
fo”ys’k.k½ dk iz;ksx dj izlj.k fo”ys’k.k ,Q eku dh x.kuk dh xbZA bl v/;;u ls ;g fu’d’kZ izkIr gq, fd fo|kfFkZ;ksa dh of̀Ùkd
vfHkof̀Ùk ij fyax rFkk “kkyk izdkj dk Lora= izHkko ik;k x;kA fdarq mPp ,oa fuEu vkRe&izR;; okys fo|kfFkZ;ksa dh òfÙkd vfHkof̀Ùk
ds e/; varj ugha ik;k x;kA blh izdkj f}dkjdh; ,oa f=dkjdh; var%fØ;k dk of̀Ùkd vfHkof̀Ùk ij lkFkZd var%fØ;kRed izHkko ugha
ik;k x;kA

lkjka”k

Key Words : of̀Rrd vfHkof̀Rr] vkRe&izR;;] “kkyk izdkj

 Hindi Section

Hk wfedk
f”k{kk thou i;ZUr pyus okyh ,slh izfØ;k gS fd

vxj og lQyrkiwoZd vius mn~ns”;ksa ds vuq:i pyrh jgs
rks og O;fDr ds dsoy thou dk gh fuekZ.k ugha djrh]
vfirq O;fDr dks thfodksiktZu ds O;kogkfjd mik;ksa ls Hkh
voxr djkrh gSA f”k{kk thou fuekZ.k ,oa thfodk fuekZ.k
nksuksa ds fy;s mi;ksxh gSA Hkkjr tSls fodkl”khy ns”k esa tgk¡
u;s&u;s ”kSf{kd ikB~;Øe fodflr fd;s tk jgs gSa rFkk
u;s&u;s O;kolkf;d p;u ds volj miyC/k gks jgs gSa] ogha
fo|kfFkZ;ksa ds le{k fo’k; pquko ds le; Hkze dh fLFkfr
gksrh gSA bldk eq[; dkj.k fo|kfFkZ;ksa esa i;kZIr of̀Ùkd
ifjiDork dk vHkko gksuk gSA lkFk gh tula[;k ds vuqikr
esa vR;ar de O;kolkf;d fo|ky; ,oa buesa nkf[kys ds
fy;s tcnZLr Li/kkZ tSlh vusd vU; otgsa gSa ftuds dkj.k

Nk=ksa dh :fp] fnypLih] :>ku vfHkof̀Ùk vkfn dks vuns[kk
dj fn;k tkrk gSA vf/kdka”k fo|ky;ksa esa ,slh dksbZ dkjxj
iz.kkyh fodflr djus dh O;oLFkk ugha gS ftlds vk/kkj ij
fo|kfFkZ;ksa ds vfHkòfÙk;ksa dk vuqeku yxk;k tk ldsA bl
vkadyu ds vHkko esa fo’k; p;u ds le; HkVdko dh
fLFkfr mRié gks tkrh gS vkSj bl d”ked”k vkSj nkf[kys dh
gksM+ esa tkus&vutkus] pkgs&vupkgs viuh :fp ds foijhr
ikB~;Øe esa izos”k ys ysrs gSaA bldk uqdlku mls lkjh
ftanxh ,d vfLFkj Hkfo’; ds :i esa pqdkuk iM+rk gSA

of̀Ùkd vfHkòfÙk O;fDr ds lkspus dh {kerk] psruk]
thou of̀Ùk dk pquko rFkk dk;Z dh nqfu;k ;k /kuksiktZu gsrq
dk;Z djus dh rS;kjh dks n”kkZrk gSA D;k dk;Z dks thou dk
egRoiw.kZ vax ds :i esa ns[kk tkrk gS ;k ,d dfBu Je
okyk  dk;Z le>k tkrk gS D;ksafd pquko izfØ;k esa O;fDr
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fdruk Lora= rFkk lac) gS\ of̀Ùkd pquko ds le; fdu
ckrksa dk /;ku j[kuk pkfg;s\ blds vfrfjDr nwljs ;qokvksa
}kjk O;Dr fd;s fopkj muds o`fÙkd pquko esa fu.kZ; ysus
laca/kh {kerk dks izHkkfor rks ugha djrk gS\ fu.kZ; ysus ds
HkkoukRed {kerk ij òfÙkd vfHkof̀Ùk izdk”k Mkyrk gSA

O;olk; dk euq’; ds thou esa tks euksoSKkfud egRo
gksrk gS bls ge de vkadrs gSaA bldk egRo ge ftruk
le>rs gSa mlls dbZ xquk vf/kd gksrk gS ¼,uh jks] 1966½A
O;olk; O;fDr ds thou esa eq[; Hkqfedk fuHkkrk gS pkgs os
tSfod] lkekftd rFkk ekufld ekaxsa gha D;ksa u gkasA blfy;s
lgh O;olk; dk pquko gekjs rjDdh dk eq[; vk/kkj gS tks
gekjs thou dh /kkjk dks izHkkfor djrk gSA tks of̀Ùkd :i
ls ifjiDo gksrs gSa muesa vius rFkk vius dke ds {ks= esa
vf/kd tkudkjh gksrh gS] vius dke dks vf/kd rdZ laxr
<ax ls djrs gSa vkSj nksuksa esa lkeatL; LFkkfir djus esa lQy
gksrs gSaA

vkRe&izR;; dk vFkZ gS fd os izR;{k] fo”okl] vfHkof̀Ùk
,oa vuqHkwfr;k¡ gSa tks O;fDr ds Lo;a vius ckjs esa fopkj ;k
fo”ks’krk,¡ gaSA bls O;fDr ds LokLF; vkSj “kjhj ds izR;{k.k]
fparu {kerk] ”kSf{kd Lrj] O;ogkj] vfLFkj fpÙk ds xq.k ,oa
lkekftd vkfFkZd Lrj ds :i esa foosfpr fd;k tkrk gSA
vkRe&izR;; O;fDr dk Lo;a vius ckjs essa vrhr dh i’̀BHkwfe
,oa Hkkoh laHkkoukvksa lfgr rFkk vius O;ogkj ds ckjs esa
,d ,slk n`f’Vdks.k vo/kkj.kk ;k fo”okl gS tks lekt ds
vU; lnL;ksa ds mlds izfr n`f’Vdks.k o vo/kkj.kkvksa ls
izHkkfor gksrk gS rFkk tks ifjos”k ds izfr mlds izR;{khdj.k
,oa O;ogkj ds izdkj dks izHkkfor o fu/kkZfjr djrk gSA

of̀Ùkd p;u esa vkRe&izR;;] lkekftd vkfFkZd fLFkfr
rFkk o`fÙkd ifjiDork vge~ Hkwfedk vnk djrs gSaA of̀Ùkd
ifjiDork @ of̀Ùkd vfHkof̀Ùk ij vU; euksoSKkfud pjksa ds
lkFk fofHké “kks/k v/;;uksa ds fu’d’kZ fHké&fHké izdkj ds
izkIr gq, gSaA HkVukxj ,oa xqIrk ¼1988½] osLV ¼1988½] xqIrk
¼1991½] lykeh ¼2008½ rFkk x.ks”ku ,oa —’.ku ¼2000½ us
of̀Ùkd ifjiDork ij fyax dk izHkko ugha ik;kA “kekZ vkSj
vkfnP;k ¼2008½ us Nk= ,oa Nk=kvksa ds thou of̀Ùk pquko
ds e/; lkFkZd varj ugha ik;kA

isVku ,oa ØhM ¼2001½ us Nk=ksa dh o`fÙkd vfHkòfÙk
Nk=kvksa dh vis{kk vf/kd ik;hA fdarq jkstoLdh ¼1995½]
dkSj ¼2010½ us Nk=kvksa dh of̀Ùkd vfHko`fÙk Nk=ksa dh
vis{kk lkFkZd :i ls Js’B ik;hA gLVkax ¼1997½ ,oa dqaHkdje

¼2010½ us Nk= ,oa Nk=kvksa ds of̀Ùkd vfHko`fÙk ds e/;
lkFkZd varj ugha ik;kA

ds”kjokuh ,oa “kekZ ¼2010½ us O;fDrRo ds xq.k xaHkhjrk]
laosx] ladksp rFkk vfu;a=.k dk of̀Ùkd vfHkof̀Ùk ds lkFk
/kukRed lglaca/k ik;k rFkk O;fDrRo ds xq.k lewgokn ,oa
vkRefo”okl dk o`fÙkd vfHko`fÙk ds lkFk _.kkRed
lglaca/k ik;kA dkSj ¼1992½ us ik;k fd vkRe&ÁizR;; rFkk
fu;a=.k voLFkku thou of̀Ùk ifjiDork esa egRoiw.kZ Hkwfedk
vnk djrs gSaA xk;dokM+ ¼1990½] ”kekZ ¼2005½] ,oa oekZZ
¼2013½ us mPp “kSf{kd miyfC/k okys fo|kfFkZ;ksa dh of̀Ùkd
ifjiDork fuEu ”kSf{kd miyfC/k okys fo|kfFkZ;ksa dh of̀Ùkd
ifjiDork dh vis{kk vf/kd ik;kA xqIrk ¼2002½ us xzkeh.k
ifjos”k dh vis{kk ”kgjh rFkk ”kkldh; fo|ky; ds vis{kk
futh fo|ky;ksa ds fo|kfFkZ;ksa dh o`fÙkd ifjiDork dh
vis{kk vf/kd ik;kA

izLrqr v/;;u esa NÙkhlx<+ jkT; ds jk;iqj ftys ds
”kkldh; ,oa futh fo|ky;ksa ds d{kk 11oha esa v/;;ujr
fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk ij fyax] ”kkyk izdkj ,oa
vkRe&izR;; dk Lora= ,oa var%fØ;kRed izHkko dk
v/;;u fd;k x;k gSA v/;;u ls izkIr ifj.kke ”kSf{kd
uhfr funsZ”kdksa ds uhfr fu/kkZj.k esa ekxZn”kZu iznku djsxk
lkFk gh f”k{kd] vfHkHkkodksa gsrq Hkh ykHk izn gksxkA
v/;;u ds mn~n s”;
 izLrqr “kks/k v/;;u gsrq fuEukafdr mn~ns”; fu/kkZfjr fd;k
x;k gS(
1- mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dh o`fÙkd

vfHko`fÙk ij fyax] “kkyk izdkj ,oa vkRe&izR;; dk
Lora= ,oa var%fØ;kRed izHkko dk v/;;u djukA

ifjdYiuk
H

0
1 mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dh of̀Ùkd
vfHkòfÙk ij fyax] “kkykÁizdkj ,oa vkRe&izR;; dk Lora=
,oa var%fØ;kRed izHkko ugha ik;k tk;sxkA

U;kn”k Z
izLrqr v/;;u gsrq jk;iqj ftys esa fLFkr “kkldh; ,oa

futh mPprj ek/;fed fo|ky;ksa ¼NÙkhlx<+ cksMZ½ ds d{kk
11oha esa v/;;ujr fo|kfFkZ;ksa dk p;u fd;k x;k gSA
“kkldh; fo|ky;ksa ls 395 fo|kfFkZ;ksa ¼176 Nk= ,oa 219
Nk=k,¡½ rFkk futh fo|ky;ksa ls 314 fo|kfFkZ;ksa ¼176 Nk=
,oa 138 Nk=k,¡½ dks Lrjh—r ;kn`fPNd U;kn”kZ i)fr }kjk
p;fur fd;k x;k gSA

H
0
1
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midj.k
1- o`fÙkd ifjiDork ekiuh

izLrqr v/;;u esa tku vks ØkbLV }kjk fufeZr of̀Ùkd
ifjiDork ekiuh dk fgUnh vuqokn MkW- fueZyk xqIrk ¼1989½
}kjk fd;k x;kA of̀Ùkd ifjiDork ekiuh esa nks mi ijh{k.k
gSa & 1- vfHkof̀Ùk ekiuh 2- n{krk ekiuhA vfHkof̀Ùk ekiuh esa
ik¡p ifjorZu”khy vfHkof̀Ùkd pjksa dks n”kkZ;k x;k gS] os gSa &
fu.kZ; ysus esa fuf”parrk] lac)rk] Lora=rk] mUeq[khdj.k
rFkk ifjfLFkfr;ksa ds vuq:i <yukA izLrqr v/;;u eas
midj.k ds izFke Hkkx dks gh fo|kfFkZ;ksa ij iz”kkflr fd;k
x;kA izLrqr v/;;u dh fo”oluh;rk ,oa oS/krk mPp
dksfV dh gSA
2- vkRe&ÁizR;; ekiuh

izLrqr v/;;u esa fo|kfFkZ;ksa ds vkRe&izR;; ds ekiu
gsrq MkW jktdqekj lkjLor }kjk fufeZr ¼iqulZa”kksf/kr ijh{k.k &
2008½ ,oa izekih—r midj.k dk iz;ksx fd;k x;k ftldh
fo”oluh;rk ,oa oS/krk mPp dksfV dh gSA
iznÙkk sa dk fo”ys’k.k ,oa O;k[;k
mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dh òfÙkd vfHkòfÙk
ij fyax] “kkyk izdkj ,oa vkRe&izR;; dk Lora= ,oa
var%fØ;kRed izHkko ugha ik;k tk;sxkA
fyax
     rkfydk Øekad 1 ds voyksdu ls Kkr gksrk gS fd
Li’V gksrk gS fd fyax ds fy;s izkIr ,Q eku 7-059
lkFkZdrk ds 0-01 Lrj ij lkFkZd gSA blls ;g fu’d’kZ

rkfydk Øekad 1
mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa dh of̀Ùkd vfHkòfÙk ij fyax] “kkyk izdkj ,oa vkRe&izR;; dk Lora= ,oa

var%fØ;kRed izHkko
 fopyu ds L=ksr oxks± dk ;ksx    eqDrka”k    oxZ dk vkSlr     ,Q dk eku    lkFkZdrk
 fyax 239-193 1   239-193 7-059     -01**

 “kkyk izdkj 224-44 1   224-44 6-624     -05*

 vkRe&izR;; 6-860 2    3-430 0-101     -904NS

 fyax x “kkyk izdkj 7-747 1    7-747 0-229     -633NSS

 fyax x vkRe&izR;; 27-660 1   27-660 0-816     -367NSS

 “kkykÁizdkj x vkRe&izR;; 8-919 1    8-919 0-263     -608NSS

 fyax x “kkyk izdkj 7-762 1    7-762 0-229     -632NSS

 x vkRe&izR;;
 =qfV 237179 700   33-883
 ;ksx 709
** = 0-01 Lrj ij lkFkZd * 0-05 Lrj ij lkFkZd  NS lkFkZd ugha

fudyrk gS fd fyax ds nks Lrjksa esa varj fo|kfFkZ;kas dh
of̀Ùkd ifjiDork esa fopyu”khyrk mRié djrs gSaA bl
ifjizs{; esa “kwU; ifjdYiuk fd fo|kfFkZ;ksa dh òfÙkd ifjiDork
ij fyax dk izHkko ugha iM+rk gS vLoh—r dh tkrh gSA
    fyax ds vk/kkj ij fo|kfFkZ;ksa dh o`fÙkd ifjiDork
izkIrkad ds e/;eku dks ge fuEu rkfydk dh lgk;rk ls
ns[k ldrs gSaA

rkfydk Øekad 2
fyax ds vk/kkj ij fo|kfFkZ;ksa dh o`fÙkd
ifjiDork izkIrkadka s ds e/;eku ewY;

 Øekad fyax e/;eku
  1-         Nk=  28-781
  2-        Nk=k,¡  27-547

    mijksDr rkfydk Øekad 2 ls Li’V gksrk gS fd mPprj
ek/;fed fo|ky;ksa ds Nk=ksa dh o`fÙkd vfHkof̀Ùk 28-781
rFkk Nk=kvksa dh o`fÙkd vfHkof̀Ùk 27-547 dh vis{kk lkFkZd
:i ls mPp ik;k x;kA
“kkyk i zdkj
   “kkyk izdkj dk o`fÙkd ifjiDork ij Lora= izHkko
v/;;u gsrq rkfydk Øekad 1 dk fujh{k.k djus ls Li’V
gksrk gS fd “kkyk izdkj ds fy;s izkIr ,Q eku 6-624
lkFkZdrk ds 0-05 Lrj ij lkFkZd gSA blls ;g fu’d’kZ
fudyrk gS fd “kkyk izdkj fo|kfFkZ;kas dh of̀Ùkd ifjiDork
esa fopyu”khyrk mRié djrs gSaA bl ifjizs{; esa “kwU;
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ifjdYiuk fd fo|kfFkZ;ksa dh o`fÙkd ifjiDork ij “kkyk
izdkj dk izHkko ugha iM+rk gS vLoh—r dh tkrh gSA

rkfydk Øekad 3
“kkyk izdkj ds vk/kkj ij fo|kfFk Z;k s a dh o`fÙkd

ifjiDork izkIrkadks a ds e/;eku ewY;
 Øekad    “kkyk izdkj           e/;eku

  1-       “kkldh;  fo|ky;  27-360

  2-        futh fo|ky;          29-323

    mijksDr rkfydk Øekad 3 ls Li’V gksrk gS fd futh
fo|ky;ksa ds fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk 29-323 “kkldh;
fo|ky; ds fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk 27-360 dh
vis{kk lkFkZd :i ls Js’B gSA
vkRe&i zR;;
    rkfydk Øekad 1 ds voyksdu ls Kkr gksrk gS fd
vkRe&izR;; ds fy;s ,Q ewY; 0-101 g S tk s fd
lkFkZd ugha gSA vr% “kwU; ifjdYiuk fd fo|kfFkZ;ksa dh
of̀Ùkd vfHkòfÙk ij vkRe&izR;; dk izHkko ugha iM+rk gS
Loh—r dh tkrh gSA bl izdkj vkRe&izR;; ds nks Lrjksa ls
lacaf/kr fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk izkIrkadksa ds ek/;ksa esa
lkFkZd varj ugha gSA vr% ;g dgk tk ldrk gS fd
fo|kfFkZ;ksa dh of̀Ùkd vfHko`fÙk] vkRe&izR;; ls Lora= gSA
fyax x “kkyk izdkj
     fyax x “kkyk izdkj ds fy;s F dk eku 0-229 gS tks
fd lkFkZd ugha gSA vr% “kwU; ifjdYiuk fd fo|kfFkZ;ksa dh
o`fÙkd vfHko`fÙk ij fyax ,oa “kkyk izdkj ds Lrjksa dh
var%fØ;k dk lkFkZd izHkko ugha iM+rk gS Loh—r dh tkrh
gSA vr% ;g dgk tk ldrk gS fd fo|kfFkZ;ksa dh of̀Ùkd
vfHkof̀Ùk] fyax ,oa “kkyk izdkj ds var%fØ;k ls Lora= gSA
fyax x vkRe&izR;;
    fyax x vkRe&izR;; ds fy;s  F dk eku 0-816 gS tks
fd lkFkZd ugha gSA bl ifjizs{; esa “kwU; ifjdYiuk fd
fo|kfFkZ;ksa dh of̀Ùkd vfHkof̀Ùk ij fyax ,oa vkRe&izR;; dh
var%fØ;k dk lkFkZd izHkko ugha iM+rk gS Loh—r dh tkrh
gSA vr% ;g dgk tk ldrk gS fd fo|kfFkZ;ksa dh of̀Ùkd
vfHkof̀Ùk] fyax ,oa vkRe&izR;; dh var%fØ;k ls Lora= gSA
“kkyk izdkj x vkRe&izR;;
     “kkyk izdkj x vkRe&izR;; ds fy;s F dk eku 0-263
gS tks fd lkFkZd ugha gSA bl ifjizs{; esa “kwU; ifjdYiuk fd
fo|kfFkZ;ksa dh òfÙkd vfHkòfÙk ij “kkyk izdkj ,oa vkRe&izR;;

dh var%fØ;k dk lkFkZd izHkko ugha iM+rk gS Loh—r dh
tkrh gSA
fyax x “kkykÁizdkj x vkRe&izR;; dh var%fØ;k
   fo|kfFkZ;ksa dh o`fÙkd vfHkòfÙk ij rhuksa dkjdksa ;Fkk
fyax] “kkyk izdkj o vkRe&izR;; dk la;qDr izHkko v/;;u
rkfydk Øekad 1 esas fofnr gSA fo|kfFkZ;ksa dh òfÙkd ifjiDork
ij rhuksa Lora= pjksa dh f=i{kh; ijLij fØ;k dk dksbZ
lkFkZd izHkko ugha iM+rk gS D;ksafd bl la;qDr izHkko ds fy;s
F dk eku 0-229 gS tks fd lkFkZd ugha gSA bl ifjizs{; esa
“kwU; ifjdYiuk fd fo|kfFkZ;ksa dh of̀Ùkd vfHkòfÙk ij fyax]
“kkyk izdkj ,oa vkRe&izR;; dh var%fØ;k dk lkFkZd
izHkko ugha iM+rk gS Loh—r dh tkrh gSA
ifj.kke
1- Nk= o Nk=kvksa dh of̀Ùkd ifjiDork esa lkFkZd varj

gksrk gSA
2- futh “kkykvksa ds fo|kfFkZ;ksa dh òfÙkd ifjiDork “kkldh;

“kkykvksa ds fo|kfFkZ;ksa ls lkFkZd :i ls vf/kd gksrh gSA
3- fo|kfFkZ;ksa dh o`fÙkd vfHkòfÙk] vkRe&izR;; ls Lora= gSA
4- fo|kfFkZ;ksa dh of̀Ùkd vfHkòfÙk] fyax ,oa “kkyk izdkj ds

var%fØ;k ls Lora= gSA
5- fo|kfFkZ;ksa dh o`fÙkd vfHkof̀Ùk] fyax ,oa vkRe&izR;; dh

var%fØ;k ls Lora= gSA
6- fo|kfFkZ;ksa dh òfÙkd vfHkof̀Ùk] “kkyk izdkj ,oa vkRe&izR;;

dh var%fØ;k ls Lora= gSA
fu’d’k Z

lkekftd ifjorZu ls ekuoh; Kku esa vf/kd rhozrk ls
of̀) gks jgh gSA rduhdh fodkl us lalkj dks NksVk cuk fn;k
gSA lkekftd] vkfFkZd ,oa rduhdh ifjorZuksa us fofo/k
izdkj ds jkstxkj] O;olk;] ukSdfj;ksa rFkk of̀Ùk;ksa dks mRié
fd;k gSA ,d fo|kFkhZ vius O;olk; rFkk thou&òr gsrq
fo’k; dk p;u ugha dj ldrk gSA blds fy;s of̀Ùkd
funsZ”ku dsUæksa dh LFkkiuk dh vko”;drk gSA vrhr dky
esa  ckyd vkjaHk ls gh vius iSrd̀ O;olk; esa dk;Z djuk
vkjaHk dj nsrk FkkA ;g ifjokj dk gh mÙkjnkf;Ro gksrk Fkk
fd vius ckydksa dks iSr`d O;olk; dk f”k{k.k nsA ifjokj
esa tUe ysus ls gh mldh of̀Ùk lqfuf”pr gks tkrh FkhA vkt
lekt esa vf/kd ifjorZu gks x;k gSA izR;sd ;qok vius
thou oÙ̀k ds laca/k esa vf/kd tkx:d gks x;k gSA blfy;s
vkt lekt] jk’Vª rFkk fo|ky;ksa dk mÙkjnkf;Ro gS fd mUgsa
jkstxkj ds laca/k esa lwpuk,¡ nh tk;s vkSj muds jkstxkj ds
p;u esa lgk;rk iznku dh tk;sA
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r`Irh dqyd.khZ *

vk/kqfud lekt dh vko”;drk,¡ vusd gSa tSls] f”k{kk] vuqla/kku] lkaLdf̀rd fodkl vkfn ij tkx#drk cuk;s j[kus ds fy,
lwpukvkas dh izkfIr vk/;kfRed rFkk oSpkfjd mUu;u rFkk euksjatu tSls mn~ns”;ksa dh iwfrZ ds fy, lekt }kjk vusd laLFkkvksa dh
LFkkiuk dh x;h gS] bu vussd laLFkkvkssa esa iqLrdky;ksa dk egRo lokZf/kd gS D;ksafd iqLrdky; gh ,slh laLFkk gS tks vk/kqfud lekt
dh bu lHkh vko”;drkvksa dks leku #i ls iwjh dj ikus esa l{ke gSA rsth ls ifjofrZr gks jgs lekt esa lwpukvksa ds ekax cgqr rhozrk
ls vkSj vusd {ks=ksa esa vuqHko dh tk jgh gSA bl mn~ns”; dh iwfrZ ds fy, laLFkkxr ra= esa Hkh rsth ls ifjofrZr ykus dh vko”;drk
eglwl dh tk jgh gSA

lkjka”k

Key Words : iqLrd laxzg] ikBdksa dk vfHker

 Hindi Section

izLrkouk %&
orZeku lekt lwpuk iz/kku lekt gS] bldk vk”k; gS]

fd lwpuk,¡ gh uohu vfo’dkjksa] ladYiuk] uhfr fu/kkZj.k
rFkk dk;Z fu’iknu ds fy, izeq[k dPph lkexzh gSA

vk/kqfud lekt dh vko”;drk,¡ vusd gSa tSls f”k{kk
vuqla/kku] lkaLdf̀rd fodkl o tkx#drk cuk;s j[kus ds
fy, lwpukvkas dh izkfIr vk/;kfRed rFkk oSpkfjd mUu;u
rFkkk euksjatu bu mn~nss”;ksa dh iwfrZ ds fy, lekt }kjk
vusd laLFkkvksa dh LFkkiuk dh x;h gSaA bu laLFkkvkssa esa
iqLrdky;ksa dk egRo lokZf/kd gS D;ksafd] iqLrdky; gh
,d ,slh laLFkk gS tks vk/kqfud lekt dh lHkh vko”;drkvksa
dks leku #i ls iwjh dj ikus esa l{ke gSA tcfd vU;
laLFkk,¡ ,d vFkok nks vko”;drkvksa dh gh iwfrZ dj ikrh
gaSA iqLrdky; Lo&v/;;u dks Hkh izksRlkfgr djrh gSSA
iqLrdky;ksa }kjk gh laLd`fr dk fodkl lwpukvksa dk
vknku&iznku] vk/;kfRed rFkk oSpkfjd mUufr eas lgk;rk
djuk rFkk euksjatu ds lk/ku tqVkuk laHko gSA vk/kqfud

lekt iwoZ dh Hkk¡fr iqLrdksa esa laxzfgr lwpukvksa ls vius
mn~ns”;ksa dh iwfrZ ugha] dj ldrk mls iqLrdky;ksa esa fofHkUUk
izys[kksa ds tfj;s uohure lwpukvkas dh vko”;drk gksrh gS
vr,o orZeku lekt eq[;r% lwpuk iz/kku lekt gSA if”peh
txr esa vk, fuEu ifjorZuksa ds dkj.k lwpukvksa dh iz/
kkurk vf/kd rhoz gks x;h gSA 1- oLrq mRiknd lekt ds
LFkku ij lsok iz/kku lekt dh LFkkiukA 2- lEink ds
fodkl ds fufeRr uohu ckSf)d izk;ksfxdh fodklA 3-
izkS|ksfxdh esa uohu vfo’dkjA

Hkkjrh; lekt esa Hkh foxr 30 o’kkasZ esa ckSf)d izkS|ksfxdh
ds fy, v/kkslajpukRed <k¡pk fufeZr gqvk gSA ifj.kke
Lo:i rsth ls ifjofrZr gks jgs lekt esa lwpukvksa ds ekax
cgqr rhozrk ls vkSj vusd {ks=ksa esa vuqHko dh tk jgh gSA
bl mn~ns”; dh iwfrZ ds fy, laLFkkxr ra= esa Hkh rsth ls
ifjofrZr ykus dh vko”;drk eglwl dh tk jgh gSA orZeku
lekt dh lwpuk iz/kku lajpuk dks fuEufyf[kr fcUnqvksa ds
ifjisz{; esa le>k tk ldrk gSA
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1- oLrq mRiknd lekt ds LFkku ij lsok nk;d lekt dh
LFkkiukA

2- izkS|ksfxdh eas vfo’djksa dh n`f’V ls lS)akfrd Kku dk
Js.khdj.k lS)kafrd Kku dk Js.khdj.k izkS|ksfxdh dk
dsUnzh; vfo’dkj gS blds }kjk Kku dk laxBu rFkk
O;oLFkkiu bl izdkj fd;k tkrk gS fd fdlh ekSfyd
mn~Hkkouk fopkj dk tgk¡ rd laHko gks uohu vkfo’dkj
ds :i esa fodflr fd;k tk ldsA

fdlh fodkl”khy ns”k ds fy, mlds ukxfjd gh ml
ns”k ds fodkl dk lk/ku gksrs gSaA iqLrdky; gh ,d ,sls
lk/ku gS tks ukxfjdksa dks tkx:d djrk gSA vr% ;g
vko”;d gks x;k gS fd ukxfjdksa dh lkekftd] vkfFkZd
rFkk ckSf)d fLFkfr dks mUur djus ds fy, mUgas iqLrdksa ds
izfr tkx:d djuk iM+sxkA bl gsrq] ukxfjdksa dh iqLrdky;
ds izfr vfHker ds v/;;u dh vko”;drk eglwl dh
xbZA izLrqr v/;;u fuEu mn~ns”;ksa dks /;ku esa j[kdj fd;k
x;k gSA
“kks/k v/;;u ds mn~n s”; %&
1- ekSykuk vktkn dsUnzh; lkoZtfud iqLrdky; esa iqLrd
laxzg Lrj ij vfHker dk v/;;u djukA
2- fo’k; {ks= ds vk/kkj ij lnL;rk la[;k dk v/;;u
djukA
“kks/k iz”u
1- D;k ekSykuk vktkn dsUnzh; lkoZtfud iqLrdky; esa
iqLrd laxzg Lrj mfpr gS \
2- iqLrdky; esa ikBdksa ds fo’k; {ks= ds vk/kkj ij lnL;rk
la[;k D;k gS \
i zfof/k
    izLrqr “kks/k v/;;u esa vuqla/kkudrkZ }kjk losZ{k.k
fof/k dk iz;ksx fd;k x;kA

U;kn”k Z
izLrqr “kks/k v/;;u gsrq 46 ikBdksa dk vfHker

ikfjLFkfrd U;kn”kZ fof/k }kjk p;u fd;k x;kA
“kk s/k midj.k

izLrqr “kks/k v/;;u gsrq “kks/kdrzhZ }kjk fufeZr iz”ukoyh
dk iz;ksx fd;k x;kA

Rkkfydk Øekad 1
IqkLrd laxzg ds Lrj ij mRrjnkrkvks a ds vfHker ds vk/kkj ij forj.k

Ø- iqLrd Lrj mRd’̀B    % vfr mre   % mRre  % LkkekU;     %     fuEu         %

1 miU;kl 11  23-9 09 19-56 11 23-9 10 21-73 05 10-86

2 i= & if=dk 14 30-43 32 69-56 & & & & & &

3 LaknHkZ iqLrdsas 05 10-86 14 30-43 13 28-26 14 30-43 & &

4 Lkekpkj& i= 15 32-60 09 19-56 07 15-21 15 32-60 & &

5 Ckky lkfgR; 04  8-69 11 23-91 20 43-47 11 23-91 & &

6 eYVhfefM;k lhMh 04  8-69 12 26-08 17 36-95 13 28-26 & &

Rkkfydk Øekad & 2

ladk; vk/kkfjr mRrjnkrkvksa dh la[;k ,oa izfr”kr

 Ø- v/;;u {ks=   mRrjnkrkvksadh la[;k      %

1 dyk                  06              13-04

2 foKku 18 39-13

3 Okkf.kT; 14 30-43

4 dEI;wVj 08 17-39

     ;ksx                   46

fu’d’kZ %&
iqLrd laxzg ds Lrj ij ikBdksa dk vfHker ds vk/kkj ij %&
1- miU;kl %& iqLrd laxzg ij mRrkjnkrkvksa ds vfHkerkuqlkj

23-9 izfr”kr mRrjnkrkvksa us miU;kl laxzg dks mRd’̀V
Js.kh rFkk mRre Js.kh dk crk;k rFkk lcls de vFkkZr
10-86 izfr”kr mRrnkrkvksa us miU;kl ds laxzg dks fuEu
Lrj ij ik;kA

2- i=&if=dk %& lokZf/kd 69-56 izfr”kr mRrjnkrkvksa us
i=&if=dk ds laxzg dks vfr mRre J.kh esa j[kk rFkk
lcls de vFkkZr 30-43 izfr”kr mRrjnkrkvksa ls mRd’̀V
Lrj dk ekukA

3- lanHkZ iqLrdsa %& iqLrd laxzg ij mRrjnkrkvkss a ds
vfHkerkuqlkj lokZf/kd 30-43 izfr”kr mRrjnkrkvksa us
lanHkZ iqLrdksa dk laxzg vfr mRre Js.kh rFkk lkekU;
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Js.kh dk ckrk;k] rFkk lcls de vFkkZr~ 10-86 izfr”kr
mRrjnkrkvksas esa lanHkZ iqLrdksa dk laxzg dks mRd’̀V Js.kh
Lrj ij ik;kA

4- lekpkj i= %& lokZf/kd 32-60 izfr”kr mRrjnkrkvksa us
lekpkj i= ds laxzg dks mRd’̀V vkSj lkekU; Js.kh esa j[kk
rFkk lcls de vFkkZr 15-21 izfr”kr mRrjnkrkvksa esa
lekpkj i=ksa ds laxzg dks mRre Js.kh ij ik;kA

5- cky lkfgR; %& iqLrd laxzg ij mRrjnkrkvks a ds
vfHkerkuqlkj lokZf/kd 43-47 izfr”kr mRrjnkrkvksa us
cky lkfgR; dk laxzg mRre Js.kh dk crk;k rFkk lcls
de vFkkZr 8-69 izfr”kr mRrjnkrkvksa esa cky lkfgR; ds
laxzg dks mRd’̀V Js.kh ds Lrj ij ik;kA

6- eYVh fefM;k lhMh %& lokZf/kd 36-95 izfr”kr mRrnkrkvksa
us eYVhfefM;k ds laxzg dks mRre Js.kh esa j[kk rFkk lcls
de vFkkZr 8-69 izfr”kr mRrjnkrkvksa esa eYVhfefM;k ds
laxzg dks mRd’̀V Js.kh ij ik;kA

c½ fo’k; {ks= ds vk/kkj ij lnL;rk la[;k dk v/;;u %&
1- foKku ladk; ds ikBdksa dk izfr”kr lokZf/kd ik;k x;k]

dyk ladk; ds mRrnkrkvksa dk izfr”kr lcls de ik;k
x;kA

lq>ko %&
1- iqLrd laxzg dk Lrj ;fn mRd’̀V gksxk rks mi;ksxdrkZ Hkh

c<+saxs vkSj mi;ksxdrkZ dks iqLrd feyus esa vklkuh gksxhA
,d gh le; esa dbZ mi;ksxdrkZ dks iqLrd fey ldrh
gSA

2- lekpkj i= fu;rdkfyd lanHkZ iqLrdksa i= if=dk cky
lkfgR; vU; Hkk’kkvksa dh iqLrdksa dk laxzg dbZ izfr;ksa esa
gksuk pkfg;sA

3- iqLrd laxzg fodkl lfefr cukuk pkfg;s ftlls fd
ikBd Hkh ml lfefr esa viuk er nssa lds vkSj laxzg djus
esa vklkuh gks tk;sxhA

4- bl rjg vuqla/kkudrkZ dk lq>ko gS fd] cky lkfgR;]
eYVhfefM;k lanHkZ iqLrdsa] iqLrdky; dks vHkh vkSj c<+kus
dh vko”;drk gSA miU;kl i= if=dk lkekpkj i= dks
iqLrdky; esa c<+kus dh vko”;drk ugha gS ij blds
laxzg Lrj dks cuk;s j[kus dh vko”;drk gSA

5- iqLrdky; esa iqLrd laxzg ds Lrj esa lq/kkj dh vko”;drk
gSA
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f”k{kd izf”k{k.k esa izk;ksfxd dk;Z ds izfr Nk=k/;kidksa
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MkW- eatw ikjk”kj *

f”k{kd izf”k{k.k esa iz;ksfxd dk;Z ds izHkko”kkyh mi;ksx ls vkRekfuHkZj o fpUru”khy f”k{kdksa dk fuekZ.k laHko gSA izR;sd Lrj ij
f”k{kd izf”k{k.k dk mn~ns”; mu lHkh O;kolkf;d lkekftd nk”kZfud euksoSKkfud iz”kklfud ,oa thou ewY;ksa ls lacaf/kr xq.kksa ds
fodkl ls gksrk gSA ;s xq.k Lo;a ds oS;fDrd fodkl ds lkFk&lkFk izHkkoh f”k{k.k ds fy, vko”;d gksrs gSaA f”k{kd izf”k{k.k dks
l”kDr cukus ds fy, iz;qDr uokpkj] iz;ksfxd fØ;k,¡] fof/k izfof/k] f”k{kd & O;wg jpuk ,oa ewY;kadu ds vk/kqfudre midj.kksa dk
mi;ksx v/;kidksas Hkfo’; dh laHkkoukvksa dh iwoZ rS;kjh ds fy, izsfjr djrk gSA izLrqr ”kks/k v/;;u losZ{k.k ”kks/k gS ftlesa U;kn”kZ
ds :i esa t;iqj ”kgj ds rhu egkfo|ky;ksa ¼ch-,M- ch-,l-Vh-lh- o ,u-Vh-Vh½ ds 40&40 izf”k{k.kkfFkZ;ksa dk p;u fd;k gSaA “kks/k
fu’d’kZ esa ik;k x;k fd ch-,M- ch-,l-Vh-lh o ,u-Vh-Vh- ds lHkh izf”k{k.kkFkhZ izf”k{k.k esa izk;ksfxd dk;Z dh izHkko”khyrk ds izfr
leku ldkjkRed ǹf’Vdks.k j[krs gSa ,oa f”k{kd izf”k{k.k esa izk;ksfxd dk;Z dk vko”;d ,oa egRoiw.kZ LFkku Lohdkj djrs gSaA

lkjka”k

Key Words : f”k{kd izf”k{k.k] izk;ksfxd dk;Z] Nk=k/;kid

 Hindi Section

izLrkouk%&
euq’; ,d lkekftd izk.kh gSA lekt eas jgdj gh

viuk iw.kZ fodkl dj ldrk gSA ijUrq tc mldk tUe
gksrk gS rks ,d uotkr f”k”kq ds :i esa og ,d vlgk; o
vlkekftd izk.kh gksrk gSA og mBus&cSBus] pyus fQjus eas
Hkh vleFkZ gksrk gSA ml le; og laLdf̀r] jhfr&fjokt o
ijEijkvksa ls Hkh vufHkK jgrk gSA tSls&tSls og ckyd cM+k
gksrk gS og vius ifjokj o lekt esa jgdj lkekftd izk.kh
curk tkrk gS ijUrq bl lekthdj.k dh izfØ;k esa lcls
egRoiw.kZ LFkku f”k{kk dk gksrk gSA f”k{kk og Kku gS tks
ckyd :ih ghjs dh ckgjh ped :ih cqjkb;ksa dks nwj dj
mlds vkUrfjd xq.kksa dks txexk nsrk gS] ftlds izdk”k esa
ckyd Lo;a vius O;fDrRo dk fuekZ.k djus esa l{ke gks
ldrk gSA f”k{kk O;fDr dh uSlfxZd izof̀Rr;ksa dk “kks/ku
vkSj ekxkZUrjhdj.k djds mls lekt dk lfØ; lnL; cukrh

gSA f”k{kk dh izfØ;k esa f”k{kd dk LFkku egRoiw.kZ gSA
f”k{kd gh og ,dek= lk/ku gS tks ikB~;ppkZ dk fo”ys’k.k]
izfØ;k vkSj i”p&ijh{k.k dks mn~ns”;kuq:i vf/kxedrkZ dks
Lej.k Lrj ls fpUru Lrj rd vuojr cuk;s j[k ldrk gSA
f”k{k.k mn~ns”;ksa dk fu/kkZj.k] f”k{k.k O;wg jpuk ls lEcU/k
LFkkfir djus] mudh izkfIr ds fy, v/;;u&v/;kiu]
lafLFkfr] fof/k izfof/k dk p;u o mi;ksx vkfn dh O;oLFkk
djrk gSA

vrhr dky esa ;g /kkj.kk jgh fd f”k{kd tUetkr gksrs
gSa] fdlh Hkh izf”k{k.k }kjk mUgas cuk;k ugha tk ldrk gSA
izkphu dky esa f”k{k.k dks mPpof̀Ùk ekuk tkrk FkkA ml
le; f”k{kd dk dk;Z fo’k; Kku vkSj dkS”ky fl[kkuk gh
ugha Fkk izR;qr Nk=ksa dks Kku dh izkfIr djkuk FkkA orZeku
dky esa ;g ekuk tkus yxk fd ;ksX; f”k{kd] izf”k{k.k }kjk
gh cuk, tk ldrs gSaA f”k{kd izf”k{k.k dks l”kDr cukus ds
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fy, iz;qDr uokpkj] mn~ns”;] ikB~;Øe] f”k{kd&O;wg jpuk]
fof/k&izfof/k ,oa ewY;kdau ds vk/kqfudre midj.kksa dk
fuekZ.k rFkk mudk mi;ksx lh[kus okys dks izHkkfor djus ds
lkFk gh v/;kidksa dks vkRefuHkZj] fpUru”khy rFkk Hkfo’;
dh lEHkkoukvksa dh iwoZ rS;kjh ds fy, izsfjr djrk gSA
dksBkjh vk;ksx ¼1964&66½ ds vuqlkj ^Hkkoh f”k{kdkas dks
f”k{k.k fØ;kvksa o dk;ZØeksa eas fu’iknu dh n{krk o {kerk
iznku djus ds fy, v/;kid f”k{kk izpfyr gSA*

^^,d f”k{kd dk Kku xgu gksrk gS] nwljs O;fDr esa ml
Kku dks iznku djus dh {kerk gksrh gS] ijUrq ftl f”k{kd eas
Kku vkSj izf”k{k.k dh n{krk nksuksa gksrh gaS] og lcdk fljekSj
gksrk gSA**

vyx&vyx Lrj ds ckydksa dks f”k{kk nsus ds fy,
muds v/;kidksa esa Lrj ds vuqlkj f”k{k.k fof/k] mn~ns”;]
uokpkj] ikB~;Øe ,oa ewY;kadu ds midj.kksa dk Kku gksuk
vko”;d gS vr% ek/;fed] izkFkfed o iwoZ izkFkfed Lrj
ds fo|kfFkZ;ksa dks f”kf{kr djus ds fy, Hkkoh f”k{kdksa ds fy,
vyx&vyx ikB~;Øe pyk, x, gaS &
1- ch-,M- & ek/;fed Lrj dk f”k{kd izf”k{k.k
2- ch-,l-Vh-lh- & izkFkfed Lrj dk f”k{kd izf”k{k.k
3- ,u-Vh-Vh- & iwoZ izkFkfed Lrj dk f”k{kd izf”k{k.k

izR;sd Lrj ij fLFkr dk f”k{kd izf”k{k.k dk mn~ns”;
mu lHkh O;kolkf;d] lkekftd] nk”kZfud] euksoSKkfud]
iz”kklfud] funsZ”ku ,oa thou ewY;ksa ls lEcfU/kr xq.kksa dk
fodkl gksrk gS tks ,d fodflr ,oa LoLFk ”kSf{kd okrkoj.k
ds l`tu gsrq rFkk izHkkoh f”k{k.k dh lQyrk ds fy,
vko”;d gksrs gSaA

orZeku le; esa Hkkjr eas f”k{kd&izf”k{k.k dk ikB~;Øe
vf/kdka”k fo”ofo|ky;ksa esa yxHkx leku gS] ftlds vUrxZr
izf”k{k.k ds lS)kfUrd o O;kogkfjd nksuksa i{kksa dks lfEefyr
fd;k tkrk gSA ysfdu ns[kk tk, rks f”k{k.k dk dk;Z fl)kUr
dh vis{kk O;kogkfjd vf/kd gksrk gSA fo|ky; eas fu;qDr
gksus ij] tc izf”k{k.kkFkhZ ,d v/;kid dk :i ysrk gS rks
mls lHkh dk;Z izk;ksfxd :i esa djus gksrs gaSA vr% f”k{kd
izf”k{k.k esa izk;ksfxd i{k vf/kd egRo j[krk gS vkSj izk;ksfxd
i{k ds vUrxZr lS)kfUrd rRoksa dks O;kogkfjd :i esa
izLrqr djuk] lS)kfUrd Kku dk O;ogkj :i esa vius
f”k{k.k esa iz;ksx djus dk O;kid izf”k{k.k fn;k tkrk gSA
v/;;u ds mn ~ns”; %

“kks/k v/;;u gsrq fuEufyf[kr mn~ns”;ksa dk fu/kkZj.k

fd;k x;k gS(
1- f”k{kd izf”k{k.k es a ikB;kstuk dk;ZØe ds izfr

Nk=k/;kidksa dh vfHk:fp dk v/;;u djukA
2- f”k{kd izf”k{k.k esa lw{e f”k{k.k dk;ZØe ds izfr

Nk=k/;kidksa dh vfHk:fp dk v/;;u djukA
3- f”k{kd izf”k{k.k esa Cykd Vhfpax dk;ZØe ds izfr

Nk=k/;kidksa dh vfHk:fp dk v/;;u djukA
4- f”k{kd izf”k{k.k esa vksiu ,;j dk;ZØe ds izfr

Nk=k/;kidksa dh vfHk:fp dk v/;;u djukA
ifjdYiuk, ¡ %

“kks/k v/;;u esa fuEufyf[kr ifjdYiukvksa dk xBu
fd;k x;k gS(
1- ch-,M-] ch-,l-Vh-lh- ,oa ,u-Vh-Vh- f”k{kd izf”k{k.k esa

ikB;kstuk dk;ZØe ds izfr fyax ds vk/kkj ij
Nk=k/;kidksa dh vfHk:fp esa varj ugha gksrk gSA

2- ch-,M-] ch-,l-Vh-lh- ,oa ,u-Vh-Vh- f”k{kd izf”k{k.k esa
lw{e f”k{k.k dk;ZØe ds izfr fyax ds vk/kkj ij
Nk=k/;kidksa dh vfHk:fp esa varj ugha gksrk gSA

3- ch-,M-] ch-,l-Vh-lh- ,oa ,u-Vh-Vh- f”k{kd izf”k{k.k esa
Cykd Vhfpax dk;ZØe ds izfr fyax ds vk/kkj ij
Nk=k/;kidksa dh vfHk:fp esa varj ugha gksrk gSA

4- ch-,M-] ch-,l-Vh-lh- ,oa ,u-Vh-Vh- f”k{kd izf”k{k.k esa
vksiu ,;j dk;ZØe ds izfr fyax ds vk/kkj ij
Nk=k/;kidksa dh vfHk:fp esa varj ugha gksrk gSA

“kk s/k fof/k &
izLrqr v/;;u esa “kks/kd=h }kjk “kks/k ds mn~ns“;ksa dks

/;ku esa j[krs gq, vuqla/kku dh losZ{k.k fof/k dk p;u
fd;k x;k gSA
U;kn”k Z %&

izLrqr v/;;u esa U;kn“kZ ds fy, t;iqj “kgj ds
f“k{kd izf“k{k.k egkfo|ky;ksa esa ls rhu egkfo|+ky;ksa dk
p;u ykWVjh fof/k ls rFkk ch- ,M-] ch- ,l- Vh- lh- o
,u- Vh- Vh- ds 40&40 izf“k{k.kkfFkZ;ksa ¼20 Nk=k/;kid o 20
Nk=k/;kfidk½ dk p;u ;kǹfPNd fof/k ls fd;k x;k gSA
bl izdkj v/;;u esa U;kn“kZ  ds :i esa dqy 120 izf“k{k.kkfFkZ;ksa
dk p;u fd;k x;k gSA
midj.k %

izLrqr “kks/k esa midj.k ds :i essa LofufeZr iz“ukoyh
dk iz;ksx fd;k x;k gSA
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lkj.kh & 1

f”k{kd izf”k{k.k esa izk;ksfxd dk;Z ds izfr vfHk:fp dk v/;;u ¼izfr”kr esa½

 Ø- dk;ZØe     B.Ed.                           B.S.T.C.                        N.T.T.

                    Boys         Girls           Boys           Girls            Boys           Girls

                               gk¡    ugha    gk¡     ugha    gk¡      ugha    gk¡     ugha     gk¡     ugha    gk¡     ugha
 1-    ikB;kstuk ij      91-4  8-6   90-7    9-3    89-1   10-9   87-1  12-9     91-7   8-3    94-3   5-8

       vfHk:fp

 2-    lw{e f”k{k.k ij 90-5  9-5    84-5   15-5 85-2   14-8   81-9 18-1 90-     10    94-5   5-5

       vfHk:fp

 3-    CykWd Vhfpax ij    91   09    87-5  12-5   90     10     88-5  11-5  94-3    5-8   94-3   5-7

       vfHk:fp

 4-   vksiu ,;j  ij 92-2  7-8    88-3   11-7 93-3    6-7    93-6   6-4 91-9 8-1   98-3   1-7

       vfHk:fp

fo”ys’k.k &
ifjdYiukvks a ds vk/kkj ij v/;;u ds fu’d’kZ &
1- izFke ifjdYiuk f“k{kd izf“k{k.k esa ikB;kstuk dk;ZØe

ij vfHk:fp ls lEcfU/kr gSA bl ij ch-,M- ds
Nk=k/;kid Nk=k/;kfidkvksa us Øe”k% 91-4 o  90-7
izfr“kr] ch-,l-Vh-lh- ds Nk=k/;kid & Nk=k/;kfidkvksa
u s Øe”k% 89-1 o 87-1 izfr“kr o ,u-Vh-Vh- ds
Nk=k/;kid & Nk=k/;kfidkvksa us Øe“k% 91-7 o 94-3
izfr“kr gk¡ ds fodYi ij lgefr izdV dh gSA  ch-,M-]
ch -,l-V h -lh - o ,u-V h -Vh - d s Nk=k/;kid&
Nk=k/;kfidkvksa esa ls lokZf/kd us gk¡ ij lgefr nh gSA

2- f}rh; ifjdYiuk f“k{kd izf“k{k.k esa lw{e f”k{k.k dk;ZØe
ij vfHk:fp ls lEcfU/kr gSA bl ij ch-,M- ds Nk=k
/;kid& Nk=k/;kfidkvksa us Øe”k% 90-5 o 84-5 izfr”kr]
ch-,l-Vh-lh- ds Nk=k/;kid & Nk=k/;kfidkvksa us Øe”k%
85-2 o 81-9 izfr”kr o ,u-Vh-Vh- ds Nk=k/;kid &
Nk=k/;kfidkvksa us Øe”k% 90 o 94-5 izfr”kr gk¡ ds
fodYi ij lgefr izdV dh gSA

  ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kid&
Nk=k/;kfidkvksa esa ls lokZf/kd us gk¡ ij lgefr nh gSA

3- r̀rh; ifjdYiuk f“k{kd izf“k{k.k esa Cykd Vhfpax dk;ZØe
ij vfHk:fp ls lEcfU/kr gSA bl ij ch-,M- ds
Nk=k/;kid & Nk=k/;kfidkvksa us Øe”k% 91 o 87-5
ch-,l-Vh-lh ds Nk=k/;kid & Nk=k/;kfidkvksa us Øe”k%
90 o 88-5 izfr”kr o ,u-Vh-Vh- ds Nk=k/;kid &

Nk=k/;kfidkvksa us Øe”k% 94-25 o 94-25 izfr”kr gk¡ ds
fodYi lgefr izdV dh gSA

  ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kid&
Nk=k/;kfidkvksa esa ls lokZf/kd us gk¡ ij lgefr nh gSA

   mijksDr vk¡dM+ksa ls Li’V gksrk gS fd ch-,M- ch-,l-Vh-lh
o ,u-Vh-Vh ds Nk=k/;kid & Nk=k/;kfidkvksa us
lokZf/kd gk¡ ij lgefr nh gSA vr% o CykWd Vhfpax dks
f”k{kd izf”k{k.k esa vko”;d ekurs gSaA

4- prqFkZ ifjdYiuk f“k{kd izf“k{k.k esa vksiu ,;j dk;ZØe
ij vfHk:fp ls lEcfU/kr gSA bl ij ch-,M- ds
Nk=k/;kid & Nk=k/;kfidkvksa us Øe”k% 92-2 o 88-3
izfr”kr] ch-,l-Vh-lh ds Nk=k/;kid&Nk=k/;kfidkvksa us
Øe”k% 93-3 o 98-6 izfr”kr o ,u-Vh-Vh- ds Nk=k/;kid
& Nk=k/;kfidkvksa us Øe”k% 91-9 o 98-3 izfr”kr gk¡ ds
fodYi lgefr izdV dh gSaA

  mijksDr vk¡dM+ksa ls Li’V gksrk gS fd ch-,M- ch-,l-Vh-lh
o ,u-Vh-Vh ds Nk=k/;kid& Nk=k/;kfidkvksa us lokZf/kd
gk¡ ij lgefr nh gS vr% os vksiu ,;j lS”ku f”k{kd &
izf”k{k.k esa vko”;d ekurs gSaA

ifj.kke
1- ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kidksa esa

ikB;kstuk dk;ZØe ds izfr vfHk:fp ij fyax dk izHkko
ugha iMrk gSA

2- ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kidksa eas
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  lw{e f”k{k.k dk;ZØe ds izfr vfHk:fp ij fyax dk
izHkko ugha iMrk gSA

3- ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kidksa esa
Cykd Vhfpax dk;ZØe ds izfr vfHk:fp ij fyax dk
izHkko ugha iMrk gSA

4- ch-,M-] ch-,l-Vh-lh- o ,u-Vh-Vh- ds Nk=k/;kidksa esa
vksiu ,;j dk;ZØe ds izfr vfHk:fp ij fyax dk izHkko
ugha iMrk gSA

milagkj %
mi;qZDr fo”ys’k.k o O;k[;k ds vk/kkj ij dgk tk

ldrk gS fd ch- ,M-] ch- ,l- Vh- lh-] o ,u- Vh- Vh- ds
izf”k{k.kkFkhZ f”k{kd izf”k{k.k esa izk;ksfxd dk;Z ds izfr yxHkx
leku n`f’Vdks.k j[krs gSaA ch- ,M-] ch- ,l- Vh- lh-] o ,u-
Vh- Vh- ds Nk=k/;kid&Nk=k/;kfidkvksa dh ikB ;kstuk]
lw{e f”k{k.k] CykWd Vhfpax o vksiu ,;j lS”ku ds izfr
:fp esa vUrj ugha gS rFkk f”k{kd izf”k{k.k esa izk;ksfxd dk;Z
dk vko”;d o egRoiw.kZ LFkku Lohdkj djrs gSaA
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