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From Editor’s Desk

Dear Friend,

National Curriculum Frame Work (NCF,2005) and Right to Education Act (2009)
are the two major  developments in the recent years in the education scenario of India.
The NCF 2005 has provided a direction and the RtE 2009 has put a compulsion
among the stake holders of education in India.

NCTE has developed the National Curriculum Framework of Teacher Education,
2009. This framework has been prepared in the background of the NCF, 2005 which
necessitated an altered framework on Teacher Education which would be consistent with
the changed philosophy of school curriculum recommended in the NCF, 2005. While
articulating the vision of teacher education, the framework has some important dimensions
of the new approach to teacher education, as under.

a. Reflective practice to be the central aim of teacher education;
b. Student-teachers should be provided opportunities for self-learning, reflection,

assimilation and articulation of new ideas;
c. Developing capacities for self-directed learning and ability to think, be critical

and to work in groups.
d. Providing opportunities to student-teachers to observe and engage with children,

communicate with and relate to children.

All the universities concerned with teacher education are now on the threshold of developing
a teacher education curriculum both at graduate and post graduate level. Broad
guidelines for its development were drawn by the National Council for Teacher Education
(NCTE).  Now the task is with the universities and major question arises how to
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develop without the faculty of its own as considerable number  of the universities do not
have departments of education.

In some states the state SCERT’s and RIE’s have taken initiative to draw out
concrete outline of the curriculum but the confusion still lays there.  Following are the
constraints can be noticed in drawing out the curriculum viz.

The SCERT’s come under the purview of the school education department where as
the universities come under the higher education departments.

Universities are autonomous bodies, how far they can be put under the obligation of the
state level recommendations by the SCERTs.

In order to establish fine tuning in the teacher education all the SCERT’s, CTE’s
and IASE’s may be brought under the control of the higher education departments.
That will result into uniformity of the teacher education though out the country.

B. V. Ramana Rao
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Teachers of English need to be diversely oriented in the teaching of the language for there
cannot be any singular pedagogical practice that can serve the challenges in class. The
argument put forward in this paper is the express need of the teacher of English to be
culturally oriented and thereby use this vantage ground to create a greater degree of rapport
and understanding among the students. Any initial exposure by way of the Direct Method
advocated by certain language experts will only result in his alienation from the class which
will prove detrimental to the teaching-learning process. The teacher’s orientation will help in
prioritizing culturally relevant inputs with which the student can associate with.

Culture and communication
There is a significant correlation

between culture and communication.
According to Edward T. Hall, “culture is
communication and communication is
culture” (Raman & Singh 87). The concept
of culture is very complex for it includes
the shared experiences of a group or
community and reflects their
understanding of  the world. That
accounts for the dif ferent ways of
communication that exists in different
societies of the world. Alfred G. Smith in
his book Communication & Culture says,
“the way people communicate is the way
they live.  It is their culture…
communication and culture are
inseparable” (1). Smith mentions the

contribution of three kinds of
investigators who have made the most
empirical studies of human
communication:  mathematicians, social
psychologists and linguistic anthropo-
logists. Human communication has also
been divided into three major areas:
syntactics, semantics and pragmatics.
(Smith 1)

Human beings communicate with
signs. For communication the set of signs
should not only be common but there
should also be a common set of relations
among these signs. In an English
classroom it is often erroneously
assumed that the students have a
workable understanding of the syntactic
and semantic relations of the sign system
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of the English language. Here very often
the meaning intended by the sender that
is the teacher does not get interpreted by
the receiver, that is the student. The
objective of this paper is to weigh the
perspective of the social psychologist and
to see how the teacher of English could
break the hierarchy in his class to cater
to all the three principal areas of
communication.
The Hierarchical status of English

Social psychologists have investigated
the social network among hierarchies.
This is primarily the hierarchy that
exists between the sender and the
receiver. For example the message
transmitted among bureaucracy is
variously interpreted in its upward and
downward movement of the hierarchy. In
an English classroom too this social
distance between the teacher and the
student can be a cause of failure of
communication. Hence ELT in academic
institutions has to be viewed in the
backdrop of individual cultural differences
within cultures.

The teacher should concertedly try
and break that hierarchy by firstly
creating a greater degree of rapport with
his class and preferably by initially
communicating in the language mutually
understood by both. My experience of
using the Direct Method in a mixed ability
classroom where the majority spoke
Chhattisgarhi at home has mostly failed
to bring the desired result. The Direct
Method through which you expose the
students to the phonological, syntactic
and semantics of the target language
directly, assuming that the students will
make the necessary inter language code
switching with the dexterity that is
displayed by students in English medium
institutions is a fallacy. Any such attempt
at the initial period can only result on the
teacher’s alienation from the class which
will subsequently prove to be detrimental
to the whole teaching-learning process,

a lesson that the writer of this article has
learnt rather the hard way.

The first lesson that the teacher of
L2 has to learn is that he is to create a
bridge between himself and his learners,
a bridge that will ultimately
metamorphose into a channel of
communication through which messages
from the sender will get interpreted by the
receiver in the way the sender of the
messages wants them to be interpreted.
Therefore  the L2 teacher will have to
endeavor to reorient the hierarchy of
communication so that the transmission
of messages is one to one and horizontal.
The teacher’s text

The second lesson that a teacher of
L2 has to incorporate is re-creation of the
text according to the needs of his class.
The text has to be a medium to which the
learners should be able to associate. All
this is easier said than done because a
teacher after all has to work under
circumstances that are beyond his
control. He very rarely gets an opportunity
to enter into the process of designing the
text. He has to depend upon what is made
available to him. Thus the only tool
through which he can create a bridge
with his students is by creating his own
text which for the sake of pragmatics
should include the essentials of what he
is to deliver by way of curriculum and
something more. This something more
would require the imagination and the
tenacity to make the real difference in
the teaching-learning process

The re-creation of the text to address
the students’ cultural conversancy will
not only be perceived by the student as
something reinforcing his cognitive
abilities but also provide him with a
degree of preparedness for newer things
that may be presently outside his realm
of knowledge. The teacher thereby
becomes a confidante, who slowly
dismantles the mental blocks created by
the student to stall anything outside his
area of familiarity.
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This preparedness on the part of both
the student and teacher thereby becomes
an essential part of the L2 program before
any initiative in the implementation of
different process models can be
undertaken. “Process models differ from
typical linguistic model mainly in that
they are concerned with mental processes
that occur in time” (Clark, Haviland 93).
The student can learn the speech act in
L2 when he has internalized the rules of
the language and is able to sequence its
elements in conformity to the grammar
of the language. All this involves a series
of mental states where the final state is
the production of speech by sequencing
the elements ordered in time. The
teachers’ overdependence on the written
form of the text is often a road block in
the comprehension of language for as
Lado has advocated, “ …deciphering
written material without knowing the
language patterns as speech is
incomplete, imperfect or inefficient
(1957).

Thus the classroom has to be
transformed into a center of activity
where the speech act has to be facilitated
through real life situations, that are
initially culture bound. The teacher’s
emphasis on this aspect will lessen the
anxiety factor of the student for the
urgency to perform without the requisite
grounding in the phonological and

syntactic patterns of the language can
only increase the discomfort of the
student. Giving relevant examples from
his immediate surroundings, making
him proud of his own culture and
environment will give the necessary
boost to the students and motivate him
in furthering his skills of communication
in L2.
Conclusion

For the success of any methodology we
have to first bank upon the initial
knowledge that learners acquire through
their innate sense of observation,
correlation, deduction and others. The
cultural conversancy and the
understanding of his immediate
surroundings give him a distinct
advantage if only we can reinforce this
dimension by taking him to higher planes
of knowledge. The teacher of English
should also work by the same premise and
firstly make him proud of his background
and culture instead of loading him with
vocabulary inputs with which he may not
be able to associate. The focus should be
to introduce him to the phonological and
syntactic patterns of the English language
so that the triggering of mental processes
in integrating one language and using it
as a vehicle to express in another is
initiated. The internalization of rules will
help in code switching and thereby
enhance his communicative skills.
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Language has its origin, not in an individual, but in the speech community, argues the
sociocultural theory proposed by L.S. Vygotsky, whose theory of the sociocultural genesis of
language has great bearings on second language learning and teaching. This paper attempts
to apply a few fragments of the thesis to the field of teacher training. How collaborative teacher
learning and preparation can lead to better individual professional performance, and how
collaboration can be transferred from the stage of teacher preparation to actual teaching –these
are the two inquiries this paper tries to make. Team teaching has been suggested as a concrete
realization of the second query, whereas the first one has been just outlined in the context of
team teaching, so as to serve as a background.

Introduction
Team teaching as a pedagogic device

has not been able to attract the serious
attention of teachers, though
educationists are well-aware of it.
Therefore it has not occupied a place  in
the curricula of pre-service teacher
training programmes either, though
concepts like micro-teaching have just
started gaining currency in both pre-
service and  in-service  teacher training
programmes. Therefore, this paper puts
forward a proposal for including team
teaching, on an experimental basis, in
the curriculum of in-service teacher
education programmes. Teachers with

longer span of teaching experience may
not whole heartedly welcome the idea of
collaboration since they have been
working for long independently, following
their own course of action and plan.

In the past, teaching has traditionally
been an occupation pursued largely in
isolation from one’s colleagues—Donald
Freeman (1998) famously described it as
an ‘egg-box’ profession in which each of
us is carefully kept separate from our
fellow teachers (Johnston, 2011: 241).
Collaborative Teacher

Team teaching can be situated in the
broader framework of collaborative
teacher development (CTD). The term
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‘collaboration’ brings with itself the
notions of community life, collective
production and sharing. Johnston, quoting
quite a few others in the field, outlines
the features and advantages of
collaborative teaching as follows.

First, teaching has been perceived as
a social process, self-development
achieved through working together.
Secondly teachers, individually as well as
collectively, are producers, and not
consumers of knowledge. Thirdly, a
culture of collaboration, which marks
teaching as a collegial profession,
demands mutual help, support, trust and
openness. Unlike other professions,
teaching operates on a community (of
learners) rather than an individual, say
as in the case of a medical practitioner
dealing with individual patients,
individually. Therefore, professional
expertise can be gained only through
collective efforts.

As the processes of second language
teaching become more substantially
researched and theorized, it is
increasingly recognized that teaching is
a dynamic social problem-solving
enterprise. … It demands contemplating
numerous complex and interrelated
processes,  where evaluations are
constantly made about students, events,
activities and interactions, and where
planning involves an intricate interplay
between preparation, moment-to-
moment decision making and
subsequent planning in the light of what
occurs (Burms, 1999: 214).

The arguments presented above
situate collaborative teaching in its
immediate background with elements
such as classrooms, learners,
collaboration at the levels of preparation,
teaching, evaluation and so on. But they
need theorization at a deeper level. This
paper makes use of the socio-cultural
theory of language put forward by Lev
Vygotsky, the early twentieth century

Russian psychologist, as its theoretical
base. Sociocultural theory (SCT) as
developed by Vygotsky’s students on the
basis of his lectures and notes, or its
proto-form namely, cultural historical
activity theory (CHAT) views language as
a social artifact. Language is not a
personal or individual’s possession; it is
a social property. The process behind
natural language learning is  that of an
individual getting socialized, and
therefore the process of language learning
can be or should be viewed as a process
of socialization.

Thus, the starting point of CHAT is
that human thinking has both
phylogenetically and ontogenetically
emerged and developed in practical action
and social interaction in the world; there
is no separate mind that could be studied
in isolation from these actions;
significantly, the individual person is thus
not a real unit of the analysis of mind. In
any such analysis, the purposefulness of
action must be taken into account, and
therefore, it is necessary to include a
minimal context that makes the actions
meaningful for the acting subject. This
context, typically a purposeful, social
system of actions, is called an activity
(Kuutti and Engersrom, 2006: 44. Emphasis
added).

An act of communication, thus is
something much more than stringing
words into phrases, clauses and
sentences by making use of the grammar
rules and vocabulary items. More than
that, it is not a construction that one
person can do in  ‘social vacuum’. There
must be an activity with a context, a
situation and minimum two
interlocutors, a purpose, and a piece of
information missing, which is technically
known as an information gap.

Vygotsky argues that the proper study
of language must start by situating it in
its culture and the study will invariably
lead back to culture. The core of this
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language-culture fusion is social
relationship.

Within the Vygotskian tradition,
culture is understood as an objective
force that infuses social relationships,
and the historically developed sense of
artifacts in concrete activity. … Language
use and development are at the core of this
objective characterization of culture both
at the level of local interaction (actual
communication activity) as well as that
of society and the nation state in arenas
such as language policy and ideology, and
public education as mass social
intervention (Lantolf and Thorne,2006: 1.
Emphasis added).

The phrase ‘language use and
development’ needs special
consideration. Language use is apriori
condition for language development, and
language use calls forth social
negotiations. Language use, like any
activity in the Vygotskian sense,
emerges when human needs look for and
find a way to be fulfilled in the material
world. The concept of object is central to
activity theory. An object exists in two
spheres of life:

It exists in the world as the material
to be transformed by artefactual means
and cooperative actions, but also as a
projection on to the future—the outcome
of the actions. … Being a constantly
reproduced purpose of a collective activity
that motivates and defines the horizon of
possible goals and actions, the
‘sharedness’ of the object is present only
in social relation across time and space ,
as well as embodied in terms of history.
Locally, the sharedness of the object is a
process of  social construction with
divergent views and creative uses of
cultural and interactional resources
(Kuutti and Engersrom, 2006: 44).

Once again, in a short definition of
activity in the context of language, the
abundance of expressions such as
‘cooperative actions’, ‘collective activity’,

‘sharedness’, ‘social relation’, ‘social
construction’, ‘creative uses’, and
‘cultural and interactional resources’
suggests the heavy emphasis on society
which triggers language use as an
activity, and to which language use is
oriented, as well.

Coming to the practical application of
the sociocultural theory in teacher
development, one has to perceive
teachers as learners collaborating for
constructing professional knowledge.
Among the many options such as
collaborative action research (Burns, A.
1999), special interest groups and self-
help groups, team teaching offers a broad
platform for teachers to share their
individual skills and knowledge for a
greater common cause.
Concluding Remarks

This paper proposes that if the
educational agencies and policy makers
succeed in including team teaching in
the agenda of pre- service training
programmes, it would be of immense use
to them in their classrooms in future.
One advantage with trainee-learners is
that they are earnestly willing to
undertake any novel experiment, they
are not prevented from functioning
differently by their past career, they have
not got fossilized, they are open -ended to
change, they are prepared to take risk,
and they are eager to express themselves
differently, non-conventionally. On the
whole, they want to be different, and
therefore  such a professional
experimental device will definitely be a
welcome change for them.

For the teacher trainee of primarily
classes, ie for the students of TTC, DEd.,
DTEd. etc., team teaching may not pose
much hurdle, because they are expected
to teach all language – first, second and
even a third one – and all subjects
including co-curricular subjects such as
physical education, work experience,
craft, embroidery, horticulture and so on.
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The concept of linking second language
+ content subject + co-curricular subject
can be made really interesting in the
primary classes. For example, team
teaching can teach the concept of circle
better—first  in the Maths class taught
in English, then illustrated through
various situations in the regional
language class,  and exemplified with the
help of various objects and  concepts in
other classes. For example, the
conceptualization of circle can be
extended to the embroidery class while
knitting a flower, or to a physical
education class where the learners have

to construct a circle. This extension of
language into real life through the use of
constructing one’s own ideas will
definitely leave a deep impression in the
minds of the learners. Language operates
first at the inter-personal level, and later
at the intra-personal level, as Vygotsky
presents it.

Each function in the child’s cultural
development appears twice; first, on the
sl level, and later, on the individual level;
first between people (inter-psychological),
and then, inside the child(intra-
psychological) (Vygotsky, 1978: 57).

* Dr.  P. Bhaskaran Nair : Professor, Dept. of English, Hindustan University,
Chennai. Tamilnadu.
Email: bhaskaranpnair@yahoo.co.in
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The development of spoken language is not merely expressing the structure of language. The
development of spoken language involves the development of pragmatic usage in addition to
the development of pronunciation, constructing words, phrases, sentences and discourses.
Discourse in learning of second language, plays a vital role. The teaching of second lan-
guage fulfills when the learner comes to know how the second language works in dis-
courses. The problems encountered by the learners in the process of learning subtle, and
detailed knowledge, show the gradual development of spoken language. The purpose of the
learning second language fulfills when the learners use language with the real people for
real purpose.
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Introduction
Speech is the first and foremost form

of communication among the human
beings. It  occupies a predominant
position in enlightening the minds of the
people. Information is understood and
processed easily through speech rather
than writing. Agnihotri says, “Speech is a
biologically endowed behaviour of human
beings. Speech is an activity. Whilst
language is the structural pattern of
system we use to convey our message in
speech. The pattern of the language
exists of words and of the structured
relationship between words and phrases,
which is known as grammar.” (1992: 21)

Speaking can be said a complex skill.
It is an act of creativity. In addition to
knowing the language, the speaker must

think of an idea he wishes to express,
either initiating the monologue, or
conversation or responding to previous
speaker. The activity of speaking
involves:
the consciousness of the grammatical,

lexical and cultural features of the
language,

 ability to speak without grammatical
errors,

where, when, why, how, what to speak
awareness,

correct pronunciation and ability to
present in understandable way, etc.

It is indeed bitter to notice that even
though various serious efforts have been
taken by the educationalists for
improving the state of affairs of English
language teaching for the past few
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decades in India in general, in
Chhattisgarh in particular. So, it is really
imperative to unearth real reasons
behind the poor achievements of the
students in English. Before that, it is also
important to identify the level of
achievement by the students in all skills
of the English language and the problems,
they encounter in the process of learning
English.

The present study thus tries to
identify the performance and areas of
problems in the process of learning of
speaking skills of English language by the
school students studying in the schools
of Jagdalpur District and to suggest
certain remedial measures to overcome
the problems or hindrance encountered
by them.
Process of Communication

The term “communication” can be
defined as the process through which
inner speech of the communicator is
conveyed to others. This process can be
termed as human communication or oral
communication. The activities of the
communication maintain ecobalance, co-
operation, tolerance, and bring the people
in a common line. “Speech is the great
method through which human co-
operation is brought about. It is the
means by which the diverse activities of
man are co-ordinated and correlated with
each other for the attainment of common
and reciprocal ends.”(De Lauguna,1927:
19).
Teaching / Learning Speaking Skills

Barns and Ingram say that “learning
speaking involves developing subtle and
detailed knowledge about why, how and
when to communicate, and complex skills
for producing and managing interaction
such as asking question or obtaining in
turn”(1989: 129).
Test of Speaking

In second language research, a great
deal of attention has been paid to related
area of communicative behavior. So, this

paper concentrates on communication
strategies of the L2 learners. Further,
communication strategy is not dealt with
in this paper as a learner’s ability to
communicate effectively and efficiently.
It is only a tactic followed by the learners
to conceal a gap in their communication.
So, the objectives of the paper is to test
and identify when and how the learners
make use of such strategies in speech.
Objectives of the Study
1.To study communication strategies

adopted by the students while making
oral communication and to evaluate
their speaking skill.

2.To identify the problems encountered
by the students in the process of
learning the speaking skill.

3.To identify the L1 interference on L2
writings of the students.

4.To identify the communication
strategies adopted by the L2 learners
whenever they find linguistic gap, and
while they encounter the problems
during the process of learning the oral
communication.

 Sample
For the present study, 300 students

(both IX and X taken as a unit)  30 per
school have been selected randomly from
ten high schools located in different areas
of Bastar District.
Methodology of the Study:

Descriptive survey method, was
employed for the study.
Tools used

Researcher made Questionnaire
Observations are the tools used.
Data Analysis
1. Avoidance

It has been observed that 7% of the
selected informants avoided to speak or
talk with the researcher in English.
Reasons for the avoidance are that the
learners do not want to show their
inadequacy in the second language to
others. So, to conceal their linguistic
inadequacy, the learners follow the
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strategy of avoidance. Further, the
anxiety, language shock and culture
shock are yet another factors which lead
them to the use the strategy of avoidance.
i.  Syntactic Avoidance

Sentence avoidance is a strategy
adopted by the learners to conceal their
linguistic inadequacy. Upon questioning,
the student has given one word answer
instead of constructing sentence or
giving complete answers as mentioned
below.
1. What will you do if you get first rank in

class ? Happy  (In response )
2. What will you do if you become a doctor?

Serve poor (In response)
3. What will you do if it rains while going

to school?  Stay home (In response)
The above samples are a part of

conversation taken place between the
researcher and the learners. Before
starting the conversation, the students
were instructed to respond elaborately to
the questions. But, the students
responses are in elliptical form instead
of giving elaborate response. In the
similar way, they responded to all
questions in an elliptical form. So, it is
evident that they have followed the
strategy of sentence avoidance to conceal
their linguistic inadequacy. And also, it
is found that they have not experienced
in the conversational English.

Further, it is identified that about 38%
of the students understudy have avoided
to form complex as well as even simple
sentence in the conversational discourse
and that were compensated by using one
word answer.
ii. Semantic Avoidance

The learners evade from
communicating a given content for which
appropriate target language rules and
forms are not available to them by talking
related concepts which may presuppose
the desired content.
Example
1.My father go … in bike go to school (for)

· What will you do if it rains while you are
going to school?

2. How do you feel if you go to School?
Happy

The above examples show the
semantically non co-operative
relationship between the question of
researcher and the response of the
learners. These examples show the fact
that the learners for certain questions
could not co-operate semantically in the
conversational discourse with the
researcher. Reasons for this kind of
semantic avoidance are the learners
linguistic inadequacy as well as
ignorance of the pragmatic and semantic
norms of L2 utterances they received.
There are 29% of the learners who have
followed the semantic avoidance strategy
in their communication.
2. Literal Translation

The learners follow word for word
translation from the native language to
L2. The samples from the corpus are as
follows.
1.I am evening cricket play.(for) Mai sham

ko cricket khelta hu.(for) I play cricket in
the evening times.

2. My very like the teacher’s work.(for)
Mere ko padhana achcha lagata he. (for)
I like teaching very much.

The appearance of word- for-word
translation, while producing second
language structure is due to the L1
interference.

The learners relate the L1 words with
the L2 words which are stored in their
mental dictionary without considering or
realizing the sentence structure of L2.

Thus, the learners tend to express
what they intended to say by translating
the word for word applying the L1 structure
as shown in the above sample. It is found
that 33% of the students have adopted
this strategy in their communication.
3. Fillers

In certain cases the students use the
fillers to conceal the internal process
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taking place in the inner minds of them.
The fillers may be of the user’s pet words
or expression which literally do not carry
any meaning. Chhattisgarhi speakers
also avail such fillers like yaneki, aur etc.,
and a sound like mmmm., by which users
take time to get the word they search for.
1. It also estimate the cost of the

buildings. mmm... yaneki… the main
aspect is the computer is graphics.

2. It can be recorded many programmes
and listed out many programmes …
mmm…aur …

The samples indicate that the
students initiated to speak on a topic, but
while they face difficulty in the process
of communication, they use sounds like
mmm… and then L1 words like yaneki
etc., then again they continue their
speech. So, the use of fillers indicates the
learners’ mental search. After getting
linguistic elements and information from
their mental dictionary, they continue
their linguistic behaviour. This is
another type of peculiar strategy adopted
by the learners to fulfill the ontogenic
linguistic developmental gap they face in
the process of communication.

46% of the students under study have
followed this strategy in their
communication. Of the 46%, 37% of the
students have used both Hindi words as
well as sound mmmm as fillers, and 6%
of the students have used only ‘mmmm’
sound without any Hindi words and
remaining 3% of the students have taken
long pause for searching apt word, etc.,
instead of using fillers in their
communication.
4. Self Repairing

Self repairing is yet another strategy
being adopted by the learners whenever
they realize that there is something
incorrect in their speech.

The learners felt that they have gone
wrong somewhere during the execution
of the sentence and so they adopted this
strategy in order to correct themselves.

1. I will take more time and hard word
for doing … (self correcting) completing.

2. He will encourage me more … to get
more marks in another test … (self
correcting) other test also.

The learners have corrected the
words as ‘completing’ for ‘doing’ and ‘other’
for ‘another’ the self corrected words in
certain context go wrong.

The learners pronounced the words as
pitiful and ‘thring’ then they self corrected
as right ones. 35% of the students have
followed this strategy. It is to be noted that
the students’ self-corrected elements
need not necessarily be correct in all
contexts. Thus, the self-correcting
process sometimes leads to the
production of wrong linguistic elements.
5. Drawling

Drawling is nothing but prolongation
or lengthening of the syllables. This gives
time to the user to organize it and to
decide what will be said next to it.
1.Music issss..is very different of this

post.
2. I will try to helping mmm… the

morrrr…. people becoming doctor.
3. My home is in the busss… near bus

stand.
4. I like to draaaa… draw many natural

things … natural things
It is found in the learners’ data that

not all the syllables are prolonged but the
sounds like voiceless fricative [s] drill [r]
and the vowel (a:) only are prolonged. It is
found that 25% of the learners have
adopted this strategy in their
communication.
6. Repetition:

Sometimes the learners tend to
repeat a sound, word or several words and
take time to think of the next word, for
example:
1. Computer can read out … read out to

the blind people.
2. I …I feel very happy.
3. Eighteen … eighteen year old.
4. mmm… I spend my leisure time in
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 my nature of my pet animals … mmm...
pet animals.

In the above samples, the words
repeated by the learners are ‘read out’, ‘I’
‘eighteen’ ‘pet animals’, etc. It is found
that the words repeated by the students
belong to various grammatical classes.
They are verb, adjective, noun and
pronoun. After repeating either one of
these words, the learners continue the
speech as shown in the above samples.
49% of the students have followed the
strategy of repetition. Of 49%, 31% of the
students have followed both the word as
well as partial sentence repetition and
remaining 18% of the students have
repeated the full sentence.
7. Message Abandonment

Message abandonment is yet another
type of strategy followed by the learners,
whereby communication on topic is
initiated but then cut short as the learner
run into difficulty with target language
form or rule. The learners stop in mid-
sentence, with no appeal to authority to
help finish the utterance. 41% of the
students have followed this strategy.
Within the 41%, 30% of the students cut
short their speech on topic in the mid of
speech and remaining 11% of the
learners stopped in the mid sentences
while making conversational discourse
in response to the questions asked by the
researcher.
8. Voice Reduction

Voice reduction is a strategy adopted
by the learners when the learners feel
what they are about to say is incorrect.
Instead of avoiding to utter the word or
seek help, they utter the word with their
voice reduced. This makes the learners
confirm that the hearers have not heard
what has been told, and also they have
the satisfaction of having completed the
sentence. Samples from the learners
data are as follows.
1. I want to be a bird if I a bird… I will

(Voice reduces) . . . learn peace (for)·
What will you for do if you were a bird?

2. My leisure time is … (voice reduces)
… played cricket (for)· What will you do
at leisure

3. Eighteen . . . eighteen year (voice
reduces) … my old. (for)· How old are you?

It is found that 28% of the students
have followed the voice reduction strategy
in the process of communication.
9. Language Switching

The learners use the native language
terms without bothering to translate it to
the second language terms.
37% of the students understudy have used
the native items in their L2
communication. These native items are
also used as fillers as stated before.
10. Approximation

The learners sometime supply an
appropriate similar vocabulary or
structure instead of right word, but
however that shares semantic features
in common with the desired item to
satisfy the researcher. For example-

teacher’s work for teaching,
b e d d i n g   f o r   b e d , m e d i c a l
group for medical  science etc.

There are 30% of the students who
have used these types of approximated
items in their conversational discourse.
Strategy of Intra Lingual Transfer

The learners adopt the strategy of
intra lingual transfer wherever they find
irregularities in the rules of target
language. For instance, the speakers
have the tendency to add simply ‘s’ to all
singular nouns whenever the need for the
use of plural arises.
Example
Childs for children, Mans for men

Another strategy, in the area of
morphology, adopted by the learner is
anological creation. For instance, as for
as English is concerned, the suffix ‘ed’ is
mostly used while changing the verb into
a past tense form. But, certain verbs are
exceptional to this rule.

The learners have acquired the
uniform change, namely, adding - ‘ed’ to
the verb while making a present form as
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past form. But the exceptions are not
properly learned or even after learning,
they have diff iculty in using them
appropriately. As a result, the above
mentioned words in English are
conjugated by following the general rule
of adding the past tense marker - ‘ed’ with
the basic present tense form. Thus, the
terms produced by the students are as
follows.
Example - buyed for bought,
seed for saw, runned for ran
gived for gave, goed for went

68% of the students have adopted
intra lingual strategy such as
overgeneralizing plural suffix ‘es’ as well
past tense marker ‘ed’ where they are not
required as indicated in the above
examples.
Performance of the Students

The performance of students are
compared and contrasted on the basis of
the variables chosen such as sex, region,
economical, position parental education
and medium of instruction. The table
shows the overall performance of the
students in the speaking skill of English
language.
M - Male, F - Female, R - Rural, U - Urban,
LIG - Low Income Group, MIG - Middle
Income Group, HIG - High Income Group,
UED - Uneducated, ED - educated.

It is found that the performance of
English medium students is better than
Hindi medium students. The reason for
the low performance of Hindi medium
students is that they are mostly first
generation learners and they have less
exposure to English. Further, the
performance of students from urban,
literate background, is better than the

rural illiterate background; because, the
students from urban background have
choice of getting good exposure to English
from their living atmosphere. The source
of exposures are English dailies, weekly
and monthly journals. Moreover, they
have chances of watching and listening
to English programs on TV and radio
respectively and also in theatres, but the
students of illiterate background from the
same locality get less exposure to English.
However, the economical factor plays less
role in the performance of rural students
but in the performance of urban students
plays a vital role.

Among the students of various
background, the performance of female
students is better than the performance
of male students. The reason for
obtaining comparatively high score by the
female students is that they have less
diversion and mental disturbance than
the male students. The socio-economical
problems of the family also affect the
learning achievements of the male
students. However, the parental
education too plays an important role.
That is, the educated parents give proper
guidance and give training to their
children for the achievements of
language skills. But the students of
uneducated background have no choice
of getting such kind of parental training
and help in learning English. However, the
overall performance of the students
under study is very low in the productive
skill of speaking English. The reason is
that the district itself is an educationally
and economically backward one and it
gets less exposure to English language.

Table 1
Students performance in %

 Medium of        Sex           Region          Econo.  Condition   Parental Education
 Instruction     M      F      R    SemiUr   LIG       MIG      HIG         UED           ED

 English           26    25     27       28       21          22        17 25               31

 Hindi               25    24     20       25       15          15        10 23               21
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Findings and Conclusion:
Speech plays a vital role in

maintaining the relationship between
and among the people. Communication
through English occupies predominant
position in all the fields of the global
village. Because of this, teaching/
learning of English is inevitable in almost
all the non-English society. India has long
history for teaching/learning of English
as a second language. The present
research findings such as, strategies
followed by the students and problems
encountered by them are summarized,
and remedies are given for eradicating
or atleast minimizing the problems in the
process of learning oral communication.
It is found that in the process of learning
to speak, the students followed certain
strategies in their communication to
conceal their linguistic inadequacy. The
avoidance is the first and foremost
strategy followed by the students. 7% of
the students avoided to talk with the
researcher in English and to speak on
given topic due to the anxiety, language
shock, cultural shock and the linguistic
inadequacy. Syntactic avoidance is yet
another type of strategy, in which they
have avoided to construct sentences.
Instead of constructing sentences, they
have given elliptical responses for the
questions asked.

The learners follow the word-for-word
translation from the native language to
L2, and use the fillers in their
communication whenever they
encounter gap and linguistic inadequacy.
Self repairing, drawling and repetition are
yet another types of strategies followed by
them. In the strategy of self repairing,
certain vocabularies, grammatical items
are self corrected. Drawling is of
lengthening the syllables. This strategy
provides time to the speaker to search for
the forthcoming elements. Repetition, is
also one of the strategies followed by them.
In this strategy the students have

repeated certain items such as words,
partial sentence and full sentence. It is
found that the repetition of full sentence
gives more time to the learners than the
word or partial sentence repetition.
Message abandonment is a strategy
followed by the students. The students
initiate the communication on a specific
topic, but in the middle they cut short due
to difficulty, and due to the anxiety about
the linguistic elements in the target
language system. The students reduce
their voice when they feel that they are
incorrect. The strategy of voice reduction
shows that they have no confidence in L2.
Resource expansion strategy is yet
another peculiar strategy whereby the
learners attempt to increase their
linguistic resources instead of giving
required enough response.

Further, it is observed that some of
the students have invented certain new
words in their oral communication, when
they fail to find appropriate word or for the
word which is absent in their mental
lexicon. In certain contexts, the students
follow the code switching strategy. That
is, they use certain L1 words in L2.
Approximation is another strategy in
which the learners have used the
approximate items instead of correct
ones. However, this approximate words
share near semantic feature.

To enhance the linguistic and
communicative competence of the
students in the English language, the
following remedies will be helpful, and
these remedies would eradicate or atleast
minimize the problems encountered by
the learners in the process of learning
oral communication.
1. To develop linguistic competence of
the students, the language may be taught
linguistically. That is, linguistic approach
in teaching of English from the beginning
may be helpful for the development of
competence in English.
2. Different types of conversational
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 discourse of L2 may be taught, and the
students may be given enough time for
the development of conversational
discourse in the school hours. The
conversational discourse training will
eliminate language shock and cultural
shock. Further, that will help to develop
communicative competence.

3. While teaching vocabulary of English,
the grammatical functions of words should
be taught.
4. The similarities and differences
between L1 and L2 may be taught
especially while teaching syntax which
will eliminate the habits of literal
translation from L1 to L2.
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Introduction
As the UK education system

continues to evolve in order to provide a
twenty-first century education for our
“24/7 generation” (Harris, 2008, p.9) of
learners, so too must school leadership
evolve in order to meet the constantly
changing and increasingly complex needs
of students. One of the emerging
requirements of our school leaders is to
manage the demands of globalisation, and
in particular to develop in our learners
the social skills and awareness of

difference so that they can engage in
effective inter-cultural dialogue and work
in a global economy (Department for
Education and Skills (DfES), 2004).  The
impact of school leadership, therefore, not
only is inter-generational, but also is
international.

In order to prepare a skilled workforce
for a global economy the UK education
department launched, in 2004, an
international strategy “Putting the world
into world class education” (DfES, 2004).
It declared that every school and college

This article considers the current landscape of school leadership and asks which type of
leadership will most effectively support an international school partnership that aims to promote
global learning. Many teachers agree that schools should provide students with the knowledge,
skills and understanding to be able to bridge the cultural, economic and educational divisions
that exist in our world today. Young people need to be able to internalise the current pace of
change, so that they can make sense of increasing globalisation. Partnerships that link schools
in different countries offer a vehicle for global learning, but not all are equally effective in
challenging stereotypes.  Not all partnerships are sustainable and not all result in positive
outcomes for all parties. Using the findings from a large research study that evaluates school
partnerships, the leadership qualities that promote ‘high momentum’ partnerships are investigated.
Having reviewed the different styles of leadership that are found in schools in England today,
this paper concludes that the most effective style for a school partnership is one that distributes
leadership across teams within both the school and the wider community.
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in England and Wales should have, by
2010, a partnership with a similar
institution somewhere across the world.
This set in motion countless school
partnership initiatives, some of which
have effectively developed global
citizenship, but a few have reinforced
detrimental stereotyping. Recent
research into international school
partnerships by Edge, Freyman and Ben
Jaafar (2008, 2009a, 2009b) analyses a
group of “high momentum partnerships”
in order to identify what contributes to
their success. The purpose of my paper
is to explore what forms of school
leadership in England promote an
effective environment that supports a
flourishing school partnership that
generates outcomes that will meet the
demands of our “global future”
(Development Education Association,
(DEA, 2009). It is clear from Walker and
Dimmock’s work (2005) that
understanding how culture and
leadership interact in different contexts
is fundamental in determining effective
practice.  This essay focuses solely on
schools in England. These range from
those with little cultural diversity to those
with multi-cultural populations, all of
which function within the context of the
English educational system.
Understanding leadership for global
school partnerships

Currently there is a much debate
about the leadership qualities that will
best suit the next generation of schools
(for example, Hopkins and Higham, 2007;
Harris, 2008; Robertson, 2008; West-
Burnham, 2005; Pricewaterhouse Coopers,
2007). It appears that the meaning of
leadership is both time and place specific,
and that an individual’s perception of
leadership can be placed along a
continuum of understanding based on
practical experience.  For some it will be
a heroic figure, leading by example from
the front, whereas for others it may be

the person who pushes from behind in
order to ensure the successful completion
of an agreed agenda. Research
(Pricewaterhouse Coopers, ibid, p. 51) has
identified emotional intelligence as being
an increasingly important attribute for
leaders, so that they are able to “inspire
and motivate the workforce in order to
build capacity and drive improvement
through the school”. Goleman (2002, cited
in West-Burnham, 2005) identifies six
leadership styles which lie along the
continuum, with an autocratic
commanding style that demands
commitment rather than seeking
compliance at one end, and a coaching
style focusing on individual capacity and
engagement at the other. Other
attributes (Goleman, ibid), such as sharing
a vision, developing democracy, pace-
setting and building networks and
relationships are also found in varying
degrees along the continuum.

In practice, leadership often merges
with management, as seen in the early
school inspection handbooks in England
(Ofsted, 2005; Cambridge Education,
2006), where ‘leadership-and-manage-
ment’ is used almost as a single entity.
Often it is difficult to differentiate one
from the other. School inspection
materials in Connecticut, USA,
(Cambridge Education, 2005, p. 22)
acknowledge that there is ‘no simple
definition of leadership’ but offer some
distinction between the two by listing
what leadership demonstrates, including
a “clear vision, a sense of purpose and
high aspirations, a relentless focus on
student achievement, the creation of
effective teams, good role modelling and
an inclusive school in which each
individual matters”. These are
incorporated into Leithwood, Day,
Sammons, Harris and Hopkins (2006, p.3),
“basic repertoire of leadership practices”,
which includes: building a vision and
setting directions; understanding and
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developing people; redesigning the
organisation; and managing the teaching
and learning programme. These qualities
can be viewed as part of the process of
leadership, but they can also be fashioned
into the desired outcomes of leadership.
Therefore, leadership can be described in
terms of process and outcomes, rather
than structure. The qualities for
successful leadership are context-
dependent, as highlighted by Leithwood,
et al (2006, p.3), who found that  “the ways
in which leaders apply the basic
leadership practices, and not the
practices themselves, demonstrate
responsiveness to, rather than dictation
by, the contexts in which they work”.

The outcomes of leadership for a
global school partnership must be clearly
linked to learning, which concurs with
Leithwood et al.’s (2006) work which found
that school leadership is second only to
the classroom teacher in having an
impact on learners.  Providing well-
defined leadership roles and
responsibilities (DfES, 2007) may be
necessary to ensure a consistent
approach to improving achievement
across schools, but these may not be
sufficient for attaining challenging goals.
Leadership for school partnerships is not
merely about outcomes, where the end
justifies the means, but it is also about
the developmental journey or process,
which involves staff and students, parents
and communities, in the UK and in the
partnership country.
Desired outcomes of global school
partnerships

Unless global learning delivered
through school partnerships is
incorporated into the everyday learning
experiences of our young people,
education is not going to help bridge the
cultural and economic divides that are
prevalent today (Harris, 2008; Eaude,
2009). As the gap between rich and poor
appears to be widening within and

between countries (Child Poverty Action,
2009; Harris, 2008; Cisco, 2008), it is also
starkly apparent that learners from poor
backgrounds achieve less well in
education. Harris (2008, p. 3) calls the gap
in achievement, caused by deprivation,
“educational apartheid”, and points out
that “poverty limits life chances as well
as educational achievement”.  In order
for Nelson Mandela’s assertion (2004) that
“education more than anything else
improves our chances of leading better
lives” to hold true, “educational apartheid”
needs to be overcome. I believe that school
partnerships can bridge the gap by
developing those personal skills
propounded by the Rose Review (2009, p.
2) whereby learners, showing empathy
and understanding, can “listen and
respond to a wide range of people”.
Bauman (1998, 2001) counsels that if the
divide is not bridged people will revert to
the traditions that have sustained them
in the past, and Giddens (1999) warns that
the increasing gap between the globalised
cosmopolitan elite and the marginalised
masses will challenge democracy and
may lead to increased spatial segregation.
Developing global citizenship through
mutually beneficial school partnerships
is one way of bridging the divide and
looking forward to the 21st century, as
Harris (ibid) urges should be happening in
our schools.

Transforming our educational system
requires leadership processes to be
redeveloped, rethought and reconfigured
(Harris 2008).  Since the context affects
practice (Walker and Dimmock, 2005), the
qualities of leadership required for a
flourishing partnership are multifarious,
with leaders being visible, supportive and
providing good role models. If globalisation
is really about choices exercised at a
global level (Patten, 2009), surely we want
our learners to be global citizens able to
make rational economic, lifestyle and
identity choices? This view is upheld by
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Crisp (2007, p.6), who sees empowerment
“through education as having a profound
and lasting effect”. Therefore, we need our
school leaders to provide an environment
in which students become independent
global learners with high levels of
emotional intelligence , who celebrate
difference, challenge inequality and
injustice, and have the chance of “leading
better lives” (Mandela, ibid).
What leadership model for global
schools?

Research (PricewaterhouseCoopers,
2007) identifies four leadership models
found in UK schools, and describes an
emerging fifth model. The first is a
traditional hierarchical leadership model
that has a senior team comprising only
those with Qualified Teacher Status,
including a headteacher and one or two
deputies.  This model, which more
frequently is found in primary schools,
has a number of benefits which include
clear lines of accountability, a focus on
teaching and learning, and parental and
community satisfaction because the
leader is visible. This traditional model
may provide a sound foundation for a global
school partnership provided that one of
the senior leadership team is really
motivated by the work. In such cases a
whole school vision can be developed, and
can be built into the school development
plan. This model supports a partnership
environment where continuity and
progression, succession and
sustainability can be nurtured.  However,
the research (PricewaterhouseCoopers,
ibid) also points out that such a leadership
model may result in excessive work for
the senior managers, who may have little
time for the strategic planning,  and who
may not have the skills to manage a ‘new
environment’, which, I suggest, a school
partnership creates. In this model, time
for professional development to address
issues of cultural awareness and the
creation of an equity-based partnership

may be very limited, because of a heavy
workload.

A second leadership model described
by PricewaterhouseCoopers’ (ibid) research
is the managed leadership model in
which the senior leadership team
includes specialists with technical
knowledge such as bursars and premises
managers. This model is more frequently
found in secondary schools. Leadership is
more widely distributed, and in some
cases senior teams may include, for
example, family liaison officers and those
working with minority ethnic groups in
the community. Distributed leadership
differs markedly from delegated
leadership because of the process of
accountability. This model provides
access to new skills and understanding,
for example global education, is more
flexible and has the potential for improved
communication. All these can enhance
and support an effective school
partnership journey. Where there is co-
headship, workloads may be divided in
order to provide improved strategic
planning time, which can greatly benefit
the longer-term planning for a school
partnership.  The success of this model
may be limited by a lack of resources to
expand the leadership team sufficiently.
Where leaders have a heavy workload the
partnership may once again fall into that
group identified by critics as lacking
whole school engagement, thereby being
at risk of not being sustainable or not
having continuity and progression. The
success of the partnership is dependent
on someone in the leadership team being
prepared to champion it.

The third model described by
PricewaterhouseCoopers’ (2007, p. 61)
research is the multi-agency managed
leadership model, which is an extension
of the model above, and includes “greater
professional diversity in the senior
leadership team”. It is found in both
primary and secondary schools. As
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internal and external stakeholders
become increasingly important in the
extended school’s services, so too do the
opportunities for global school
partnerships broaden. Community
diaspora groups can be encouraged to view
the school partnership as a means to link
back to their own home community, thus
enhancing community cohesion in the
UK and ensuring that the partnership is
built on cultural awareness. The wider
inclusion of community stakeholders can
support sustainability of the partnership
without heavily taxing school resources.
The key difference between this and
earlier models is that accountability
routes differ because there are several
heads of service. There may also be
different levels of administration and
bureaucracy across the different service
providers, who may not all be made aware
of the school partnership, and there may
be confusion over roles. As the leadership
team increases in size so too does it
become paramount to ensure a system
for effective and accountable team work,
particularly in the case of a school
partnership team which should have
widespread ownership.  Katzenbach and
Smith (1993; 1999) make clear the
difference between team and group work.
The former, which, I believe, lies at the
heart of a good partnership, “strives for
something greater than its members
could individually achieve” whereas group
work relies on individual performance.
Clearly, were a dedicated team to run a
school partnership, it could build-in
sustainability through curriculum
development, and plan for continuity,
progression and succession by involving
the wider school community.

Katzenbach and Smith’s (1999) study
found that formal hierarchy is actually
good for teams, that setting performance
goals is more important than team-
building goals, and, most significantly for
a global partnership, managing the “end”

is as important as managing a successful
start-up. A team managing a school
partnership not only has to develop a
strong in-school team but also a strong
between-the-schools team. This may pose
more of a challenge than merely
developing a personal relationship with
a senior leader in the partner school as
may occur in the first model and possibly
the second. Lencioni (2009a) identifies a
number of dysfunctions which teams
must conquer, two of which are
particularly pertinent to global school
partnerships. The first is the fear of
conflict, and the second is avoidance of
accountability.  Being able to manage
conflict effectively is dependent on there
being a level of trust and commitment in
the team, so that there can be passionate
debate without the fear of the team ‘falling
out’. With regard to accountability it is
interesting to note that Edge et al.’s
(2009b) research indicates that none of
the successful partnerships had any
formal monitoring or evaluation, but the
majority were included in the schools’
development plan review processes. The
power in diversity can be released when
people learn to appreciate one another’s
differences and to understand how to
challenge each other in order to achieve
the best outcome. This is where diversity
is transformed “from a slogan to a real
competitive advantage” (Lencioni, ibid).
This is where global learning begins and
the school partnership has an impact
across both schools and their wider
communities.

The fourth model is a federated
leadership model (Pricewaterhouse
Coopers, ibid), in which there may be a
joint governing body and an executive
headteacher. Advantages of such a
structure include greater opportunities
for strategic planning, which may benefit
the school partnership, and development
opportunities for staff though distributed
leadership. A disadvantage of this model
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for global partnerships could be confusion
over the routes for accountability and
decision-making, and the fact that the
partner school may not have a clear point
of contact.

The final model examined by
PricewaterhouseCoopers (ibid) is a
system leadership model, which involves
a “substantive engagement with other
schools in order to bring about system
transformation” (Hopkins, Higham and
Ahtaridou, 2009, p. 12). In theory this may
provide an excellent environment in
which a global school partnership can
flourish, but there is, as yet, not sufficient
evidence collected over a period of time
to identify this as a compelling leadership
model for global school partnerships.
Leadership for “high momentum
partnerships”

Harris (2008) rightly asks a broader
question about the required outcome of
school leadership in the twenty-first
century and answers it by stating that it
should encompass improvement in the
learning opportunities for all young
people.  In the belief that these learning
opportunities must include global
learning, what leadership practices foster
school partnerships and global education?
But which style of leadership? Research
suggests ‘sustained, supportive and
distributed leadership (Frost & Harris,
2003; Leithwood, Jantzi & Steinbach, 1999,
all cited in Edge et al., 2008).  At the end
of the last century implementing these
research findings might have been
considered controversial, because of the
prevalent belief (Jacques, 1990; Marschak
and Radner, 1972; Williamson, 1985,cited
in Romme,1996) that hierarchies are
necessary “to decompose large
organisations into efficient information
processing units” (Romme, 1996, p. 411).
However, in the light of much recent work
(Spillane, 2006; and Hargreaves and Fink
2006, both cited in Pricewaterhouse
Coopers, 2007; Harris, 2008; Leithwood,
Day, Sammons, Harris and Hopkins, 2006),

as mentioned above, such an assumption
seems eminently reasonable. Spillane
(2006, cited in PricewaterhouseCoopers
2007, p. 89) describes this form of
leadership as involving “the many and not
just the few”.  He points out that it is about
leadership practice (which I have called
the process of leadership) and
interactions, and is not simply about roles
and positions. This is endorsed by
Hargreaves and Fink (2006, cited in
PricewaterhouseCoopers 2007), who say
distributed leadership is not an end itself,
but is a continuum of leadership
practices. PricewaterhouseCoopers (ibid)’s
view is that “distributed leadership is
beyond mere delegation and is
characterised by greater engagement
with the workforce, more consultation
and the creation of a shared purpose in
schools” (PricewaterhouseCoopers, ibid, p.
90). Distributed leadership is not
dependent on a particular organisational
structure, but can be a catalyst for
organisational change (Leithwood, Day,
Sammons, Harris and Hopkins (2007) cited
in Harris, 2008). It describes a process of
leadership, which has been discussed
above, rather than a structure of
leadership. While existing school
structures, which Harris (2008, p. 40)
describes as “dominated by compartmen-
talising subjects, pupils and learning into
discrete but manageable boxes”, are likely
to be barriers to distributed leadership,
they do not preclude it.

When I asked one headteacher how
he knew that the partnership was
achieving its aims of changing ‘hearts and
minds’, he explained that initially few
white UK parents had offered to host the
visitors, but parents now stop him in the
playground requesting involvement. This
headteacher demonstrates ‘change savvy
leadership’ (Fullan, 2008) by obtaining
buy-in for what is needed.

All the successful partnerships have
built their global learning opportunities
into curriculum areas across their
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schools. This suggests that the
partnership leaders have created teams
which transcend subject departments and
which can have a whole-school impact.
It is strong, consistent teamwork which
has a significant effect on the longevity
of the partnership, and which sustains
the school’s morale when there are
challenges in the relationship.

Spillane (2006, cited in Harris, 2008),
in his theory of distributed leadership,
highlights as a significant factor of
leadership the importance of inter-
relationships within the social context of
the school. Positive inter-relationships
are essential in school partnerships, and
a school environment which promotes
such relationships will enhance the
sustainability of the partnership journey.

I believe it is the ability to apply
emotional intelligence in the partnership
relationship which makes some more
successful than others. Where leadership
is spread across many individuals, who
at times take the leadership role and then
revert to team members as appropriate,
and where teams are fluid, creating
interconnecting pathways that are built
and reformed as necessary, the
institution can manage change
effectively. Global school partnerships are

very vulnerable to failure when static.
The partnership journey depends on
change management.
Concluding thoughts

If we decide what knowledge, skills
and understand we want our young people
to have we can use back-ward planning
to identify the steps we need to take to
get there. Covey (cited in Wiggins &
McTighe,1998) points out that ‘to begin
with a clear end in mind means to start
with a clear understanding of your
destination’ (p.7). Global learning supports
young people to make sense of the
complex and ever-changing world within
which we live.  They need to develop the
capabilities to face as yet unknown
challenges.

It is leaders’ commitment to staff
motivation, and learning and
achievement for all that lies at the root
of success. These qualities generate an
environment in which a global school
partnership can flourish.  On the basis of
the evidence provided, I believe
distributing leadership of the partnership
journey across teams representing the
wider communities of both school
partners will provide an effect ive
environment in which long-term
mutually-beneficial partnerships will
succeed.
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The present paper elaborates the roles books have played in the lives of great personalities.
Young minds of modern generation can be influenced by the right kind of literature studies
introduced in the syllabi by way of practical studies in higher education institutions. The
paper also puts forth some suggestions as to how a student’s personality can be made by
taking certain unconventional steps in the field of teaching and reading literature.

Introduction
The great English essayist and

philosopher Francis Bacon has said that
‘Reading maketh a full man; conference
a ready man; and writing an exact man.’
(Bacon, 2014) This thought has been
widely accepted and quoted all over the
world for centuries, proving that a
complete personality is made from
reading. Books have always played great
role in shaping the thoughts and
personality of human kind. The
personality of a man is not only made but
also developed by the association of books.
A man is judged by the kind of books he
reads, is relevant even in modern times.
Literature provides an opportunity to
students to respond and develop their own
opinions, encouraging them to have
deeper thoughts. Literature also helps
students to learn about their own cultural

heritage and the cultures of other people.
Another aspect of literature is that it
helps students to develop emotional
intelligence; besides developing creativity
and imagination. Literature above all
fosters personality and social
development. Therefore exposing
students to quality literature can
contribute to the creation of responsible,
successful and complete individuals.
Personality

So let us consider the personality of
an individual. What is personality? It is
what makes a person a unique person; it
is the characteristics and appearance of
a person, his pattern of thought, feeling,
behavior, communication ability and
physical features. Psychologically
speaking personality is all that a person
is. It is the totality of one’s own behavior
towards oneself and others as well. It
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includes everything about the person, his
physical, emotional, social, mental and
spiritual makeup. Therefore, personality
development includes activities that
improve awareness and identity, develop
talents and potential, build human capital
and facilitate employability, enhance
quality of life and contribute to the
realization of dreams and aspirations of
an individual.
Personality Development

One of the earliest theories of
personality development was given by
Sigmund Freud. Freud emphasized the
role of childhood experiences in shaping
the adult personality. He claimed that
childhood experiences are repeated
throughout life (Boag, 2006). So when a
student (who is already an adult) enters
an institution of higher education his
personality is already shaped. The
organizations can only include activities;
formal and informal that put people in the
role of leaders, guides, teachers and
managers for helping them realize their
full potential. Hence, it can be concluded
that the process of improving or
transforming the personality is called
personality development.

Personality Development also
includes developing other people. The
sociologists emphasize that the
personality of the individual develops in
a social environment. It is in the social
environment that he comes to have moral
ideas, social attitudes and interests this
enables him to develop a ‘social self’
which is another term for personality.
When an individual’s personality is
changed or transformed, immediately the
people around him, (his family, friends,
neighbors, relative etc.) are affected. The
chain can continue and a transformation
of development can be seen in society too.
We have witnessed how great
personalities have changed entire
nations and societies in history.
According to Aristotle, “We are what we

repeatedly do.” According to Professor
Kwame Gyekye, “when the character of
individuals degenerate, the character,
capacity and quality of life of a whole
nation are affected; such degeneration
leads eventually to the decline and fall of
the nation.” (Heyns & Stefiszyn, 2006)
The Role of Literature

We now come to the aspect of how
literature and its study can affect and
develop the personality? Very few people
know that the father of our nation
Mahatma Gandhi was reading Thomas
Carlyle’s books when he was in jail. All
great men have accepted that they are
what they are due to the books that they
have read. Identification with fictional
characters leading to changes in the
personality of the readers has been a
familiar phenomenon. A text can change
one’s sense of self for example an
extraverted character may affect the
extra version trait of the reader. Another
interesting observation is that a
particular genre of literature appeals
more to a particular kind of reader. This
also plays an important role in the
personality development as genre could
be a factor in the personality change of
the readers.

The question which every teacher of
literature deals with is, whether the book
selected to be taught in the syllabus are
appropriate? Secondly the student will
never develop a love for literature if he
has to just pass an examination. He starts
reading the literature from the point of
view of possible questions and their
answers, that are expected to appear in
the examination. Therefore certain
unconventional steps will have to be
taken to develop among students a love
for literature and finally shaping their
personalities through the right kind of
and proper selection of literature.
Teaching is no more a monologue but a
dialogue. The teacher centric approach
has shifted to learner centric approach.
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Another question is, what about the
personality development of students from
science and commerce streams or
engineering or medical students, who do
not have literature in their syllabi? Can
we not develop in them a love for
literature? Every literate individual can
enjoy and benefit from literature, as the
benefits of literature are many, some of
them are;
Literature provides pleasure to listeners

and readers
Literature helps in improving language/

communication skills. Command over
the language and an ability to articulate
is an important in personality
development. One must be careful of
the grammar, pronunciation, stress,
intonation and voice modulation. These
are the aspects that connect literature
with personality development.

 Literature develops thinking skills.
Thoughts are the real foundation of
one’s personality. Keeps the thoughts
positive and nature cordial. Healthy
mentality and positive thoughts make
your personality successful.

 Literature develops self expression.
 Literature helps students to deal with

their problems.
 Literature develops visual literacy.
Literature develops an understanding of

different cultures.
 Literature improves abilities and

attitudes.
  Literature helps to understand the

behaviors of others.
 Literature teaches to appreciate and

criticize.
 Literature encourages creativity.
 Literature is a means of transmitting

our literary heritage from one
generation to the next.

In modern times, when students have
a lot of exposure to IT and communication
mediums such as TV, mobile phones and
internet, it has become very necessary
that new techniques/methods should be

adopted for the teaching of literature
through which the student’s personality
can be developed.
Ideas and Suggestions

I have a few suggestions in this
regard. Now the time has come for
teachers to change their age-old text
based classroom method of lecturing. The
following are some innovative ideas that
can help both the students and the
teachers to learn and study literature
along with influencing personalities.
Selection of literature to be taught is

very important therefore it should be
done judiciously by experienced and
knowledgeable teachers.

 Teaching literature by audio visual aids
like movies and audio plays of literary
works.

Teaching Ramayana and Mahabharata
would not be as effective as inviting a
Dance-Drama Troupe engaged in
performing/enacting these famous
epics. Then the students will never
forget its messages and teachings.

Keeping Geetanjali in the syllabus is not
going to develop a love for Rabindranath
Tagore in the hearts of students. If we
call a group of singers to sing Rabindra
Sangeet and teaching students a few
songs of Gurudev, will excite students
and give them a rare experience of
enjoying Rabindranath Tagore.

Asking students to write dialogue in the
present day context of the dramas and
plays prescribed in their course can be
a good project, which entertaining and
something that develops the creativity
of the students.

Encouraging the students to write
original pieces of literature for
assignments.

Organizing skits and street plays on the
texts prescribed.

Encouraging artistic students to paint/
draw the characters of a novel for play.

Costume designing of the characters of
a play or novel etc.
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Exercises in voice modulation, reciting
poetry, choruses etc.

Reading Literature in group, role plays
etc.

Exchanging appreciation and criticism,
with each other in the class.

Playing language games.

Conclusion:
It is said that the value of reading

must be measured by the difference it
makes in the reader. Literature
encourages students to be considerate
and friendly people and develops students
into quality citizens. Therefore we must
agree that literature definitely has a role
in the personality development of the
students.
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  The study  intends to know the nature of existing environment in inclusion and analyze the
opinions and aspirations of head of the schools, regular teachers and parent of disabled

children  in the implementation of the inclusive programme. For the present study  investigators
had drawn the sample from 15 Heads of the schools, 30 general teachers and 30 parents and
50 children with disabilities. The samples were taken from three mandals of Mahabubnagar
district.  The data collected were classified based on several variables like age, sex, experience,
educational qualification, number of students and their nature of disability, admission procedure,
instructional strategies, socio-economic status , the level of education, occupation and monthly
income of parents were considered with the parental involvement. The study highlights the
interventional strategies provided. Support services rendered for students with disabilities
to cope up with the activities of regular schools benefits received by these students as envisaged
by their parents, an in-depth of selected disabled students based on the positive impact in
inclusive settings as revealed by their teachers and a wide analysis of different aspects in an
inclusive setting.
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  Introduction
Education is the key to human

development. It is a fundamental right of
every child. Article 26 of the United
Nations declaration for Human Rights
highlights right to education. Article 45
of Constitution of India notes free
compulsory education for children under
the age of 14 years. Further, Articles 41
emphasizes right to education for persons
including those with disabilities. Under
the constitution, persons with disabilities

have been guaranteed the Fundamental
Rights as available to other citizens of the
country viz., equality of opportunity, non
discrimination, no untouchable, freedom
of region, right to the language, script or
culture, right franchise, right to property,
right to enforce fundamental rights,
access to education in any education
institution, and right to work.

Biwako Millennium Framework
(2002) for action towards an inclusive,
barrier-free and rights – based society for
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persons with disabilities in Asia and the
pacific was adopted in the 58th session at
Resolution 58/4 on 22nd May, 2002 in
Japan. The resolution proclaimed
extension of the Asian and Pacific Decade
of Disabled Persons 1993-2002, for
another decade, 2003-2012.

Government of India is a signatory to
various UN resolutions concerning
persons with disabilities. The UN
resolution 37/52d of 3rd December 1982
is a significant UN instrument, aimed at
achieving full participation and equality
and protection of rights of persons with
disabilit ies, which followed the
declaration of International year of
Disabled Persons in 1981.

Subsequently, the Asian and Pacific
decade of Disabled Persons (1993-2002)
were observed. The Asia and pacific
decade has focused on 12 policy areas, one
of which is education. Children with
disability include those with visual
impaired, hearing impairment, mental
retardation, locomotors disabilities and
multiple disabilities.
Objectives of The Study
1. To Examine the contributions made by

heads of schools, regular teachers and
parents in the implementation of the
inclusive programme.

2. To Analyze the nature of support
services l ike Special Teachers,
Rehabilitation professionals, NGO’s and
others received by children with
disabilities.

3.To Investigate the nature of
intervention facilitated by the schools
for enriching the learning environment.

4. To observe the positive impact of
inclusive education on students.

Methodology
Descriptive Survey method is used in

the present study.
Sample:

The size of sample 15 Heads of the
schools, 30 general teachers and 30
parents and 50 children’s with

disabilities. Moreover, the samples were
taken from three mandals out of 64 in
Mahabubnagar district.  A sample
selected form all Mandals of the district
could have given scope for wider
generalization of the finding.
Tools

The following tools were developed by
the investigator to collect necessary data
for the study circulated to the senior
faculty for the reliability and validity of
the Tools:
a.Questionnaires to elicit information

from heads of schools and the general
teachers handling classes for disabled
students of the same schools
respectively.

b.Interview schedule to gather
information from the parents of children
with disabilities.

c.Case study schedule to collect personal
information of the selected students
with disabilities.

Data Analysis
The results of the study on “Inclusive

Education with reference to
implementation of Sarva  Shiksha
Abhiyan/RVM  Programme in Mahabub
Nagar District of Telangana” are
discussed under the following.
1.Role of Heads of Schools in Inclusive
    Education

General information gathered on the
age, sex, educational qualification,
experience of selected heads and specific
information regarding the impleme-
ntation and admission procedures,
opinions and suggestions on various
aspects are further discussed under the
following heads:
A. General information of selected heads

of schools
B. Information regarding selected schools
C. Details of students with disabilities in

selected schools
D. Opinions and suggestions of selected

heads of schools for effective
implementation of inclusion.
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2. Participation of selected regular
teachers in inclusive education

General information gathered on the
age, sex, educational qualification,
experience of selected regular teachers
and specific information regarding the
observations opinions and suggestions on
various aspects are further discussed
under the following heads:
A.  General information of the selected

regular teachers in inclusive settings.
B. Observations made by selected regular

teachers on students with disabilities
in inclusion.

C. Opinions and suggestions of regular
teachers on aspects ofinclusion.

3. Contribution of Parents of disabled
students in inclusion

Information gathered from parents
comprised a sample of 60 percent mother
and 40 percent fathers of children with
disabilities admitted into the inclusive
stream. Only in the absence of the
mothers, the fathers were interviewed
mostly when they accompany their
children either to schools or resource
centers. The major contributions of the
selected parents of the students with
disabilities are discussed under the
following heads:
A. Back ground information of the

selected parents.
B. Details of the children with

disabilities of selected parents.
C. Details on additional inputs received

by selected parents for their children
with disabilities.

 4. Case Profile of Selected Disabled
Students in Inclusion Programme
From the feedback provided by the regular
teachers four student beneficiaries have
been identified for an in-depth case
profile of each students with disability.
Major findings of the Study:
Findings from heads of schools
A total 50 students with disabilities

were included in general schools in the
selected three Mandal comprising 54
percent boys and 46 percent girls.

The age wise grouping of students with
disabilities, the age range 6-10 years
was found to have the largest
representation at 56 percent. While it
was 44 percent at 11- 15 years.

Children with orthopedic impairments
constituted 20 percent of the total
sample followed by mentally retarded at
18 percent, speech and hearing
impairment at 28 percent. 34 percent
with visual impairment.

 Seventy eight percent of disabled
students were included in selected
regular schools from 2007 onwards.

Majority of 34 percent of heads of schools
explicitly indicated that social
intervention was introduced, while 28
percent opted for educational
intervention. 26 percent of the heads
of the schools views that medical
intervention was also included as part
of the programme and only 12 percent
of the heads of schools depicted that
physical interventions contributed
towards better accommodation of these
student in regular school set up

The observation made for the last two
years brought to focus a scene of
acceptance and promotive attitude and
part of personnel involved from that of
as low as 37 percent to as high as 83
percent among the heads of schools.

Results brought to light that so far no
programme were initiated in any of the
schools among the selected three
mandals focusing or highlighting the
successful inclusion of students with
disabilities.

A majority of 90 percent heads suggested
more scholarships / concessions from
the government be ensured for disabled
students in regular schools to motivate
the parents from low socioeconomic
status for sending children to regular’s
schools.

 It is evident from the study that 80
percent of heads expressed the need to
have more special teachers so that
students in inclusive settings are
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benefited with the collaborative support
of both regular and special teachers.

Findings from Regular Teachers
 Nearly 22 percent of teachers had

attended special training programme
like integrated education to the
disabled (IED) organized by S.S.A

 Seventeen percent teachers took
initiative in providing individual
intervention strategies like introducing
music therapy for the mentally
challenged, speech therapy through
audio recordings, practice writing
skills, teaching exercises etc.

 With regard to the development of
instructional aids or materials by the
class teacher for teaching the disabled
did not reveal any significant changes
in relation to the same.

Almost 2 percent teachers indicated that
the frequency of visit by special
teachers was once in a month, 16
percent twice in a month, 80 percent
each in once or twice a week.

As the attitude of the peer group towards
disabled students were found to be
positive, results highlighted that they
made a significant contribution in
providing support serves to the disabled
classmates as stated by 78 percent of
regular teachers.

 An impact analysis by the regular
teacher brought to focus that students
were behaviorally influenced in a more
positive way. Ninety five percent of
teachers observed positive impact like
self- confidence. Decline of inferiority
complex, availing equal opportunities
for education, development of social
skills etc among the disabled students.

Ninety percent of the selected teachers
did not reveal any problems in
managing these children in the regular
classroom.

Findings from Parents
Details of parents revealed that 23

percent of them were married among
close relations (consanguineous

marriage), which could probably be one
of the factors leading to disability in the
offspring.

Monthly family income for 30 percent
ranged between Rs. 2000-3000, while for
13 percent it was less than Rs. 2000.
Only fifty seven percent families were
of Rs. 4000-5000 per month.

It was observed that out of 17 percent
hearing impaired students 10 percent
received hearing aid, while another 10
percent of visually impaired students
were satisfied with the lenses and
glasses provided through the SSA
programme. Out of 43 percent of
orthopedic students only seven percent
were in need of special shoes and wheel
chairs.

Ninety percent of the parents expressed
their need to avail more government
assistance, followed by 53 percent who
suggested that the resource training
centers be located within short
distance. Apart from this 13 percent of
the parents revealed that their children
were in need of aids and appliances
especially the hearing aids.

Recommendations
In the light of the finding that have

emerged from the present study and the
valuable experienced gained, the
following recommendations are
suggested:
The present study was conducted on

sample of heads, teachers, parents
selected from there mandals of
Telkapally, Achampet and Kollapur
Mandals of Mahabubnagar district. The
same study may be conducted with a
larger sample drawn from the entire
Mandal o the district to obtain more
accurate information of the benefits of
the programme.

Follow-up studies may be conducted to
find out the effect of in-service training
programme given to regular teachers for
their effective management of children
with disabilities under inclusive
settings



32                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 1  April. 2015

 A longitudinal study on the effects of
implementation of inclusive education
under SSA programme over a
timeframe of 5 years for all Mandal in
Mahabubnagar district may be taken
up, if we have to draw the impact.

The number of disabled children per
school is on an average of only three as
it stands today. This is a very small
group when compared to globally
accepted incidence of disability, at three
percent of the total population. It
indicates that unviersalisation of
primary education has not covered all
children with disabilit ies. It is
necessary, therefore, to organize right
up to hamlet level, a large and
comprehensive awareness campaign,
which will communicate to, parents of
disaled children about the benefits of
inclusive education.

A special recommendation is made the
24 percent funding for civil works
available under DPEP scheme, be
utilized, among other things, to make
all new and all existing school building’s
physically accessible through ramps
and toilet moderations. Guidelines for
this have already been framed but
implementation needs to be speeded up.

The number of resource training centers
can also be increased centers can also
be increased by recruiting more
number of SSA resource teaches and
many be situated within 3 kms from the
residence of children with disabilities.

The effect of need-based intervention
strategies can be studied to draw
solution for further improvement in the
working and implementation of the
programme to reap the long run
benefits of the scheme.

Conclusion
Inclusive education is thus now

recognized as right issue all over the
world. This study therefore looks at the
process of  including student with
disabilities in regular school and meeting
their effective implementation through
SSA/RVM programme. The main focus of
the study highlights the interventional
strategies provided. Support services
rendered for students with disabilities to
cope up with the activities of regular
schools benefits received by these
students as envisaged by their parents,
an in-depth of selected disabled students
based on the positive impact in inclusive
settings as revealed by their teachers and
a wide analysis of different aspects in an
inclusive setting.
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The aim of this study was to survey the awareness school teachers on Intellectual disability.
For this purpose the investigator constructed an awareness test on Intellectual disability,
which consists of 36 items. The data were collected from 720 government school teachers of
Chittoor District of Andhra Pradesh State. The statistical techniques such as Mean, Standard
deviation, t-test and F-test were used to analyze the data. The results reveal that the teachers
are sufficiently aware of intellectual disability. However, the teachers belonging to different
independent variables showed no significant difference in their awareness on intellectual
disability (Except the teachers belonging to independent variables – Type of school and
Educational Qualifications). This condition indicates the need for Intellectual disability awareness
programmes to the school teachers for the success of inclusive education practices.
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Introduction
A child with disability is one who

deviates intellectually, physically, socially
or emotionally so markedly from what is
considered to be normal growth and
development that he cannot receive
maximum benefit from a regular school
programme and requires a special class
or supplementary instructions or
services. The various categories of
disability are - Hearing disability, Speech
and language disability, Visual disability,
Mental retardation, Learning disabilities,
Orthopedic disability, Giftedness etc.

Education of children with disabilities
is a challenging field. Education generally
enables a child with disability to

overcome largely his disability and makes
him into a useful child. The different types
of available educational programmes for
the children with disabil ities are
Segregated (Special) education,
Integrated education and Inclusive
education.

Segregated education through special
schools is very costly. So many
educationists nullify the idea of
segregated education on the grounds that
it never equalizes the educational
opportunities; rather it creates a feeling
of differentiation among children.
Integrated education is an educational
programme in which the children with
disabilities attend classes with normal
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children on either part time or fulltime
basis. Integrated education is less
expensive when compared with special
education.

Inclusive education has evolved as a
movement to challenge exclusionary
policies and practices of general schools.
The principle of inclusive education is -
all the children should learn together,
wherever possible regardless of any
difficulties or differences they may have.
Inclusion is the full time placement of all
children including the children with mild,
moderate and severe disabilities in
regular classrooms (Staub and Peck–
1995).

The effectiveness of inclusion
depends on the readiness of general
educational system. Before implementing
the inclusive education, our educational
system is to be adopted to meet the needs
of all the children with disabilities.
Intellectual Disability
(Mental Retardation):

According to the PWD Act-1995,
mental retardation is a condition of
arrested or incomplete development of
mind of an individual, which is specially
characterized by sub normality of
intelligence.
Awareness:

The Dictionary of Psychology defines
the word awareness as being conscious
of external or internal events or
experiences. In the Hutchinson
Encyclopedic Dictionary (1994) awareness
is explained as ‘having knowledge or
realization.’
Need of the Study

In India most of the general education
teacher training courses offer little or no
input in dealing with the special children.
Lack of awareness, training and
competence in dealing with the special
children could subsequently result in
apprehensions and anxieties in the
general education teachers. This
condition necessitates the need to
conduct this study.

Objectives
Following are the objectives of the study;
1.To study the awareness of teachers on

Intellectual Disability with reference to
Locality, Sex, Professional Status, Type
of School, Age, Educational
Qualification and Experience.

2. To find out the difference if any in the
awareness of teachers on Intellectual
Disability with reference to Locality,
Sex, Professional Status, Type of School,
Age, Educational Qualification and
Experience.

Hypotheses
Following hypotheses were formulated for
the study;
1.There exists a significant difference in

the awareness of Rural and Urban
teachers on intellectual disability.

2.There exists a significant difference in
the awareness of Male and Female
teachers on intellectual disability.

3.There exists a significant difference in
the awareness of Secondary Grade and
School Assistant teachers on
intellectual disability.

4.There exists a significant difference in
the awareness of Primary, Upper
Primary and High School teachers on
intellectual disability.

5.There exists a significant difference in
the awareness of four different Age
group teachers on intellectual
disability.

6.There exists a significant difference in
the awareness of teachers with different
Educational qualifications on
intellectual disability.

7.There exists a significant difference in
the awareness of teachers with different
Years of experience on intellectual
disability.

Sample of the Study
For the present study a total sample

of 720 teachers working in government
schools of Chittoor District of Andhra
Pradesh State were selected randomly.
Tool Used

The tool used in the study consists of
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 36 multiple choice type items. The
responses of teachers were collected and
corrected with the help of Scoring key. For
each correct response one mark was
given.
Statistical Techniques

The tabulation and analysis of data
were done by using appropriate statistical
techniques such as Mean, Standard
Deviation, t-test and F-test etc.
Analysis and Interpretation

In the above table we can notice
Moderate level of awareness of the total
sample belonging to different Independent
variables on intellectual disability. Hence
it is concluded that irrespective of

Independent variables all the teachers
possessed Moderate level of awareness on
intellectual disability.
Hypothesis – I
“There exists a significant difference in
the awareness of Rural and Urban
teachers on intellectual disability”.

In the table 2 the t-value for the rural
and urban teachers’ awareness on
intellectual disability is not significant.
It clearly states that rural and urban
teachers do not differ significantly in
their awareness on intellectual disability.
Hence the declarative hypothesis with
regard to Locality is rejected.

Table 1:
Mean and Percentage Values for the Awareness of Teachers on Intellectual

Disability with reference to Independent variables
Sr. Background Variables Mean Percentage
1 Locality Rural  (502) 21.22 58.94  (M)

Urban  (218) 21.17 58.79  (M)
2 Sex Male  (408) 21.30 59.17  (M)

Female  (312) 21.07 58.54  (M)
3 Professionalstatus SGT  (533) 21.11 58.63  (M)

SA  (187) 21.48 59.67  (M)
4 Typeofschool Primary  (398) 20.81 57.80  (M)

Upp Primary  (130) 22.06 61.28  (M)
High School  (192) 21.44 59.55  (M)

5 Age(In years) 21-30  (81) 20.64 57.34  (M)
31-40  (327) 21.45 59.59  (M)
41-50  (216) 21.06 58.51  (M)
51 & Above  (96) 21.14 58.71  (M)

6 Educational Inter D.Ed. & 20.16 55.99  (M)
qualifications  below  (109)

Deg D.Ed  (99) 20.69 57.46  (M)
Deg. B.Ed/ 21.66 60.15  (M)
M.Ed.  (302)
PG B.Ed./M.Ed. 21.34 59.27  (M)
& above  (210)

7 Years of experience Below 6  (117) 21.44 59.57  (M)
(In years) 7-13  (310) 21.45 59.59  (M)

14-20  (165) 21.01 58.37  (M)
21 & above  (128) 21.63 57.29  (M)

A. level:  ª% Low (L)– 35% and >, ª% Moderate (M)– 36% to 70% ª% High (H) – 71% and <
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Table 2:
Awareness of Teachers on Intellectual
Disability with Reference to Locality

 Locality   N     Mean   SD    df    t-value
 Rural        502   21.22    4.5    718  0.150

 Urban       218    21.17   4.2    NS

Hypothesis – II
     “There exists a significant difference
in the awareness of Male and Female
teachers on intellectual disability.”

Table 3:
Awareness of Teachers on Intellectual

Disability with Reference to sex

 Sex           N     Mean   SD    df    t-value
 Male         408    21.3     4.41  718  0.683

 Female      312   21.07   4.45    NS

In the table 3 the t-value for the male
and female teachers awareness on
intellectual disability is not significant.
It clearly states that male and female
teachers do not differ significantly in
their awareness on intellectual disability.
Hence the declarative hypothesis with
regard to Sex is rejected.
Hypothesis – III

“There exists a significant difference
in the awareness of Secondary Grade and
School Assistant teachers on intellectual
disability.”

In the table no 4 the t-value for the
Secondary Grade and School Assistant
teachers’ awareness on intellectual dis-
ability is not significant.

Table 4:
Awareness of Teachers on Intellectual

Disability with Reference to
Professional Status

 Prof. St.    N     Mean   SD    df    t-value
 SGT          533    21.1     4.41  718  0.99

 SA            187    21.5     4.45    NS

Hypothesis – IV
“There exists a significant difference

in the awareness of Primary, Upper
Primary and High School teachers on
intellectual disability.”

Table 5:
Awareness of Teachers on Intellectual
Disability with Reference to Type of

School
 School  Source of    SS      df    MS     F
  Type    Variation
  PS        Between     168.1   2      84    4.32

  UPS      Groups

  HS       Within       139.2  717  19.4  p<.01

     Groups

It is evident from the above table that
in the awareness of intellectual
disability, the obtained F-value for
teachers working in Primary, Upper
Primary and High Schools is significant.
Therefore it is stated that Primary, Upper
Primary and High School teachers differ
significantly in their awareness on
intellectual disabil ity. Hence the
declarative hypothesis with regard to
Type of school is accepted.
Hypothesis – V

 “There exists a significant difference
in the awareness of four different Age
group teachers on intellectual disability.”

Table 6:
Awareness of Teachers on Intellectual

Disability with Reference to Age

 Age      Source of     SS       df    MS    F
 Years   Variation
 21-30    Between       50.43     3    16.8  .85

 31-40    Groups

 41-50    Within       14063.9  716  19.6   NS

 51 & <   Groups

      It clearly states that Secondary Grade
and School Assistant teachers do not
differ significantly in their awareness on
intellectual disabil ity. Hence the
declarative hypothesis with regard to
Professional status is rejected.

It is evident from the above table that
in the awareness of intellectual
disability, the obtained F-value for
teachers with different Age groups is not
significant. Therefore it is stated that
teachers with different Age groups do not
differ significantly in their awareness on
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 intellectual disability. Hence the
declarative hypothesis with regard to Age
is rejected.
Hypothesis – VI

“There exists a significant difference
in the awareness of teachers with
different Educational qualifications on
intellectual disability.”

Table 7:
Awareness of Teachers on Intellectual

Disability with Reference to

Educational Qualification

  Edu.       Source of     SS      df    MS    F

 Quali       Variation
 Inter         Between     211.5   3    70.5  3.63

 D.Ed.& >    Groups

 Deg.D.Ed.                                 p<

 Deg.B.Ed.  .01

 /M.Ed.

 PG, B.Ed.   Within    13902.8 716 19.4

 /M.Ed. <   Groups

It is evident from the above table that
in the awareness of intellectual
disability, the obtained F-value for
teachers with different Educational
qualifications is significant. Therefore it
is stated that teachers with different
Educational qualifications differ
significantly in their awareness on
intellectual disabil ity. Hence the
declarative hypothesis with regard to
Educational qualifications is accepted.
Hypothesis – VII

“There exists a significant difference
in the awareness of teachers with
different Years of experience on
intellectual disability.”

Table 8:
Awareness of Teachers on I. Disability

with Reference to Experience

It is evident from the above table that
in the awareness of intellectual
disability, the obtained F-value for
teachers with different years of
experience is not significant. Therefore
it is stated that teachers with different
Years of experience do not differ
significantly in their awareness on
intellectual disabil ity. Hence the
declarative hypothesis with regard to
Years of experience is rejected.
Major Findings

In the Awareness on Intellectual
Disability
• There was no significant difference

between rural and urban teachers.
• There was no significant difference

between male and female teachers.
• There was no significant difference

between Secondary Grade and School
Assistant teachers.

• There was significant difference among
the teachers working in Primary, Upper
Primary and High Schools.

•There was no significant difference
among teachers with different Age
groups.

•There was significant difference among
teachers with different Educational
qualifications.

•There was no significant difference
among teachers with different Years of
experience.

Conclusion
In the present study Teachers’

Awareness on Intellectual Disability was
satisfactory. The teachers belonging to
different Independent variables showed
no significant difference in their
awareness on intellectual disability
(Except the teachers belonging to
Independent variables – Type of school and
Educational Qualifications). This
condition indicates the need for
Intellectual disability awareness
programmes to the school teachers for the
success of Inclusive education practices.

 Exp      Source of    SS        df    MS    F
 Years   Variation
 6 >        Between     74.75     3      24.9 1.27

 7-13      Groups

 14-20    Within       14039.6  716 19.6   NS

 21 & <   Groups
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Educational Implications
In the school teachers Intellectual

disability awareness may be generated
through In-service training programmes
and talks of subject experts to bring
expected level of Intellectual disability
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awareness in them. In teacher trainees,
Intellectual disability awareness may be
generated by incorporating a special core
paper on “Different Types of Disabilities”
in the curriculum of all pre-service
teacher training programmes.
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The present study is an attempt to find out the relationship between conflict resolution management
and home environment of higher secondary school students. It made use of stratified random
sampling in selecting 629 higher secondary school students. Data were collected from the
sample using two tools, viz Conflict Resolution Management Scale and Scale of Perceived Comfort
of Home Environment. Data analysis involved the use of‘t’ and ‘r’. The results show that there
is significant relationship between these variables.
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Introduction
Mental, social, emotional

competencies are responsible for the
success of a person.  Among these, social
competence is an essential ingredient.
For successful interpersonal interaction,
a high order of social competence is
required. Among many social
competencies, conflict resolution
management plays a vital role in the
development of the personality.
Unresolved conflicts affect the
individual’s entire pattern; they may
predispose towards disintegration of
personality. So conflict resolution
management is a major factor that
determines one’s personality.

Today, the animal behavior of the
individual is becoming more prominent

and man is becoming more and more
ambitious within a short duration of time.
This cause tension and unrest not only
in the particular individual but also affect
others in the society. This leads to
conflict. The root cause of human conflict
is the inability of the individual to
accurately express his thoughts and
feelings in constructive manner. An
unresolved conflict may persist in varying
forms and situations. Unless the afflicted
person can achieve a reasonable
resolution of his conflict, he may attempt
to escape from the situation in one of the
various ways. Rich environment from
home provides support for the effective
conflict resolution. As a social institution,
home environment is very largely
responsible for providing such support to
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the individual. The healthy family
relationship, support from the parents,
positive attitude of family members make
the home environment more comfort to
the individual. This affects the psycho
social health and adjustment of the
individual. So environmental forces help
an individual to form and develop various
capabilities

The ability to manage conflicts
constructively is an essential aspect of
psycho social health and adjustment
(Hinde, 1979, D.W.Johnson,1975). Without
the ability to manage conflicts, children
can easily become socially isolated, which
is associated with behavioral
maladjustment (D.W. Johson and Norem-
Hebeisen,1977). Heated conflicts are some
of the reasons for the meaningless
behavior among students in school. Here
comes the relevance of conflict resolution
management which helps the students
in building capacity to manage and
resolve conflicts nonviolently and enables
them to maintain peaceful home and
school environment. Educationists agree
that most schools now spend little time
on academics because discipline
consumes so much time. This has had
negative impacts on the academic
standards and performance. It is also
widely acknowledged that violence
against teachers, students and
destruction of property both in the
learning institutions and surrounding
communities has greatly increased in the
recent years. Hence it is very essential
that the strategies be developed to
manage these conflicts and create a good
environment in the school and home.

Family is the most important and
primary group in society and there is no
other group like family, which affects the
lives of individuals. So home has been
considered as the psychological laboratory
with in which human nature is formed.
The size of the family, parental conflicts
also influences the behavior of the

children. Therefore each and every action
of the parents directly related to the
behavior of the adolescents. A home with
inharmonious relationship and defective
authority encourage aggression, rebellion
and delinquency. So the parental
character, literacy, employment,
socioeconomic status, family size, locality,
inter family relationship, protective
mentality of parents will affect the
behavior of adolescents.

Physical and physiological changes
and expanding environmental influences
in the adolescent stage are at the
maximum. Conflict situations may
confront the adolescent almost
continuously is his growing up process.
And his development is related to the way
in which he is able to find out resolution
for the upcoming conflicts and struggles.
In this situation the investigators
decided to conduct a study on conflict
resolution management and home
environment of higher secondary school
students.
Objectives
1.To study there is any significant

difference exists in the mean scores of
conflict resolution management of
higher secondary school students with
respect to their gender, locale, type of
management and subject.

2.To find out if there exists any significant
relationship between home
environment and conflict resolution
management of higher secondary
school students for the total sample and
the relevant subsamples.

Methodology
Sample

The sample selected for this study
contains 629 higher secondary school
students from Kozhikode, Malappuram,
Palakkad and Trissur districts of
Kerala.Stratified random sampling
techniques was adopted. In selecting the
sample the representation was given to
factors like gender, locale, management
of school and subject.
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Tools
1. Conflict resolution management scale

(Bindhu & Divya, 2011)
This scale consists of f ive

components, such as communication,
problem solving, empathy, emotional
management and effective decision
making. This is a five point scale with
responses completely agree, agree, no
opinion, disagree and completely
disagree. A score of 5,4,3,2 and 1 was
given to the responses for positive
items and for negative items the
scoring was done in the reverse order.
The reliability of the scale was 0.84 and
ensuring face validity..

 2. Scale of perceived comfort of home
environment (Abdul Hameed Mukthar
Mahal  & Rajeena, 2006 )

It is used for measuring the home
environment of higher secondary school
students. This scale consists of eight
components, viz Acceptance v/s
Rejection, Dominance v/s Submission,

Encouragement v/s Discouragement,
Love v/s Hate, Democracy v/s
Authoritarian, Trust v/s Distrust,
Reward v/s Punishment, Tolerance v/
s Hostility. The reliability of the scale
was 0.71 and establishing face validity

Statistical techniques
1.Test of significance of difference

between means
2. Pearson’s product moment coefficient

of correlation
Analysis and Interpretations

The mean and standard deviation of
Conflict Resolution Management of
higher secondary school students were
calculated separately with respect to their
gender, locale, type of management and
subject. The significance is tested using
test of significance of difference between
means. Table 1 shows that there is
significant difference in conflict
resolution management between Male
and Female (‘t’ value 3.87), Rural and
Urban (‘t’ value 2.82), Government and

Table 1:
Comparison of Mean Scores of Conflict Resolution Management of Higher

Secondary School Students with respect to Gender, Locale, Type of
Management and Subject.

Variable Subsample Category N M SD t value L.Sig

Conflict Gender Male 319 191.16 16.45 3.87 0.05

Resolution Female 310 196.33 17.00

Management   Locale Rural 446 192.50 16.59 2.82 0.05

Urban 183 196.68 17.45

Type of Govt. 302 192.16 16.76 2.23 0.05

Managmnt.  Private 327 195.16 17.00

Subject Science 234 192.83 17.15 0.62 NS

Commerce 135 191.71 16.29

Science 234 192.83 17.15 1.78 NS

Arts 260 195.56 16.96

Commerce 135 191.71 16.29 2.20 0.05

Arts 260 195.56 16.69
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Private (‘t’ value 2.23), Commerce and
Arts (t’ value 2.20) higher secondary
school students.  In the case of Science
and Commerce (‘t’ value 0.624), Science
and Arts  (‘t’ value 1.78) higher secondary
school students there is no significant
difference exist in conflict resolution
management.

Relationship of conflict resolution
management and home environment of
higher secondary school students for the
total sample and the sub samples were
calculated using Pearson’s product
moment correlation method.

Table 2:
Correlation coefficient between home
environment and conflict resolution

management for the total sample and
relevant subsample.

Category N    r         Sig.

Total 629 0.400 0.01

Gender Male 319 0.397 0.01

Female 310 0.361 0.01

Locale Rural 446 0.420 0.01

Urban 183 0.350 0.01

Type of    Govt 302 0.378 0.01

Mngmt. Private 327 0.410 0.01

Subject Sci. 234 0.469 0.01

Com. 135 0.357 0.01

Arts 260 0.371 0.01

subsample Male (r= 0.397), Female (r=
0.361), Rural (r= 0.42), Urban (r=0.35),
Government (r=0.378), Private (r=0.41),
Science (r=0.469), Commerce (r= 0.357)
and Arts (r=0.371) higher secondary school
students.
     This table shows that there exist low
positive significant relationship between
Home environment and Conflict
resolution management of higher
secondary school students for the total
sample (r = 0.40 N= 629) and the relevant

Findings
Based on the analysis,  the

investigator reached the following
conclusions.
1.Male and Female, Rural and Urban,

Government and Private, Commerce
and Arts higher secondary school
students are differ in their Conflict
Resolution Management.

2. Science and Commerce, Science and
Arts higher secondary school students
have no difference in Conflict
Resolution Management.

3. There exist a low positive significant
relationship between the variables
Home environment and Conflict
Resolution Management in Male,
Female, Rural, Urban, Government,
Private, Science, Commerce and Arts
higher secondary school students and
for the total sample.

Conclusion
In the present study it was found that

there exists positive relationship
between Home environment and Conflict
resolution management of higher
secondary school students. I f an
individual has better home environment
than others, then his capacity to resolve
conflict constructively is high compared
to others. The atmosphere of the home
greatly affects the conflict resolution
management. Home environment has
been conceptualized as the quality of
human interaction from the point of view
of the child. It includes those aspects
which foster growth and development
such as family trust and confidence
sharing ideas, making discussions,
parental approach, affection and approval
for peer activities. Based on the nature
of the surroundings individual adopt
different techniques like compromise,
withdrawal, avoidance etc. to resolve
conflict. In addition to these techniques
there are various strategies used to
Conflict Resolution Management such as
Process Curriculum and Peer Mediation.
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Conflict resolution training increased
student’s constructive conflict resolution
skil ls and social competence and
consequently decreased reactive and
proactive aggression levels.

Based on the findings of the study the
investigators put forward the following
suggestions to improve the Home
environment and thereby enhance
Conflict Resolution Management and in
turn the present educational practices.
1.Awareness program should be

conducted for parents to make them
convince the importance of home
environment and how it helps to

improve conflict resolution
management of their children and
provide directions and guidance for
better child rearing practices.

2. Counseling classes should be arranged
for higher secondary school students  to
find out the ways to make home
environment more comfortable.

3. Higher secondary school students with
low Conflict resolution management
should be identified and guided properly
to equip them with the ability to
maintain the home environment more
comfortable.
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Nutrition education is essential to one and all, because it can help to prevent several diseases.
Knowledge does not, in and of itself, causes change in behavior or even attitudes except
under a very limited set of condition. Being informed does not mean that people will act
intelligently in promoting health and preventing disease. Information is often disregarded,
altered and used to justify and rationalize current behaviour rather than to stimulate behavioural
changes. It needs prior education to effectively interpret and use information.
Two hundred forty (240) adolescent students were selected randomly from different
government-aided schools and divided into different groups according to their location ( urban,
industrial and rural) and socio-economic status ( high socio-economic status -HSES, average
socio-economic status -ASES and low socio-economic status-LSES group of people). Results
show that all the groups differ significantly regarding knowledge and attitude towards
nutrition irrespective of socio-economic status.
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Introduction
Man needs a wide range of nutrients

to lead a healthy and active life to perform
various functions in the body and these
nutrients are derived through the diet he
consumes daily. The components of his
diets must be chosen judiciously to
provide all the nutrients he needs in
adequate amounts and in proper
proportions. (ICMR, 1995)

Human nutrition is governed by many
factors like food habits and behaviour,
food beliefs, ethnic influences, geographic

influences, religious and sociological
factors, psychological factors, food and
production, income, national and
international food policies, food
technology, processing, f isheries,
transportation, marketing, educational
status and other mass media facilities.
Nutrition education is essential to one
and all, because it can help prevent
several diseases.  Through nutrition
education programmes  can be designed
such that the lay person feeds in
information about his diet and  a expert
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can deliver valuable nutritional advice to
that lay person.

Mead (1962) stated that food habits are
not always more difficult to change than
other habits. She was of the opinion that
strong resistance is only in some people
and in some cultures. This view suggests
that communities may differ in their
adoption of food related behaviours.
Information on the impact of nutrition
education programmes on various
communities which differ in their socio-
economic and cultural backgrounds would
be of great value in improving the
strategies in nutrition education.

Hochbaum (1979) and (1980),
Yankelovich (1978), Sims (1981) stated that
nutrition educators have falsely assumed
that lack of nutrition knowledge prevents
people from choosing foods wisely.
Hochbaum (1981) reported that nutrition
education in general is still shaped by
three largely invalid assumptions : (1)
awareness of the health effects of
nutrition is a potent motivation for people
to regulate their  food intake; (2) lack of
nutrition knowledge that prevents people
from eating more rationally and (3)
informed people will eat more rationally
as long as they can afford and have access
to proper nutrition. However, there is
ample and convincing evidence that
knowledge of good nutrition by itself has
only limited, if any, effect on nutrition
related behaviour.

The process through which nutrition
education affects nutrition knowledge,
attitudes and behavior begins with
gathering of nutrition information being
presented to participants. Presenting
information does not mean that the
information will be attended to learned,
retained or applied. Knowledge does not,
in and of itself, causes change in
behavior or even attitudes except under
a very limited set of condition (Watson and
Johnson, 1972). In many cases people do
not assign weight to information in strict

accordance with its importance (Hogarth,
1981; Kahneman and Tversky, 1979; Nisbett
and Ross, 1980; Tversky and Kahneman,
1974). Being informed does not mean that
people will act intelligently in promoting
health and preventing disease.
Information is often disregarded, altered
and used to justify and rationalize current
behaviour rather than to stimulate
behavioural changes. It needs prior
education to effectively interpret and use
information.

In the light of the above discussion
and the needs of nutritional education
among the adolescence age group in
present social circumstances and
intensive study was required to formulate
a national agenda on the issue. Keeping
this in view the study was conducted to
estimate the effects of socio-economic
status and locational variation in
knowledge and attitude about nutrition
among adolescence age group students of
Burdwan District, West Bengal.
Objectives
1. To find out the knowledge and attitude

of adolescence age group of people
towards nutrition under following
dimensions :-

i)location (urban, rural, industrial)and
ii) socio-economic status (high socio-

economic, average socio-economic and
low  socio-economic).

Hypotheses
Following hypothese were formulated

in the study :
H

1
 There will be a significant difference
in knowledge about nutrition among
high socio-economic status (HSES),
average socio-economic status (ASES)
and low socio-economic status (LSES)
group of people in urban area.

H
2
 There will be a significant difference
in knowledge about nutrition among
HSES, ASES and LSES groups of people
in industrial  area.

H
3
 There will be a significant difference
in knowledge about nutrition among
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HSES, ASES and LSES groups of people
in rural area.

H
4
 There will be a significant difference
in attitude towards nutrition among
HSES, ASES and LSES groups of people
in urban area.

H
5
 There will be a significant difference
in attitude towards nutrition among
HSES, ASES and LSES groups of people
in industrial  area.

H
6
 There will be a significant difference
in attitude towards nutrition among
HSES, ASES and LSES groups of people
in rural area.

Methodology
 Sample:

Two hundred forty (240) adolescent
students were selected randomly from
different blocks of  Burdwan District in
West Bengal. All the students were taken
from government-aided schools. It was
further limited to the students of higher
secondary grade.

The samples were divided into
different groups according to their
location (urban, industrial and rural) and
socio-economic status (high socio-
economic status-HSES, average socio-
economic status-ASES and low socio-
economic status-LSES group of people).
Knowledge and  attitude are the
dependable variables for this study and
the independent variables are location
and socio-economic status.
Tool Used:
1. A three point knowledge and attitude

scale about nutrition based on a
questionnaire developed by the
investigator was administered for
measuring knowledge  and attitude of
higher secondary grade adolescent
students of  high, average  and low
socio-economic status  from urban,
industrial and rural area of Burdwan
District of West Bengal.

The scale consisting of 35 and 25
statements respectively measures the
students’ knowledge and attitude on

various dimentions. Besides content
validity, test-retest reliability
coefficient was determined as 0.81. The
data were collected in August–
September, 2012.

2. Socio economic status was measured
by a questionnaire developed by
Professor Tarak Nath Pan, Vidya
Bhawan,  Vishwa  Bharati
Vishwavidyalaya, Birbhum, West
Bengal  Shantiniketan.

Data Analysis
Two hundred forty samples were

selected from Urban area, out of them 80
were from high socio-economic status
(HSES) group, 80 from average socio-
economic status (ASES) group and 80 from
low socio-economic status (LSES) group
randomly for measuring knowledge about
nutrition.

The scores obtained in knowledge by
HSES varied from 66 to 96, ASES varied
from 61 to 96 and LSES varied from 58 to
95 respectively. These ranges indicates
that scores were scattered over a wide
range. The mean scores obtained by the
urban HSES group was 83.52, urban ASES
group was 76.62 and urban LSES group
was 71.00 (Table 1).

Theoretically, the scores may vary
from 35 to 105. So the cutting point of
favourable or unfavourableness is 35 x 2
= 70.Therefore, it can be concluded that
all the groups of adolescence people of
urban area were more or less positive
regarding knowledge.

The computed ‘t’ value (Table 1) of
comparison between urban HSES vs.
ASES, urban HSES vs. LSES and urban
ASES vs. LSES of adolescence age group
regarding knowledge about nutrition were
higher than the table value at 0.01 level
of significance.

Therefore, the Hypothesis H
1
was

retained and the corresponding Null
hypothesis OH

1
 was rejected.

It is also evident from Table 1 that the
scores obtained by the high socio-



48                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 1  April. 2015

economic status (HSES) group of people,
average socio-economic status (ASES)
group of people and low socio-economic
status (LSES) group of people of industrial
area varied from 64 to 94, 60 to 97 and 57
to 77 respectively. The mean scores
obtained by the HSES, ASES and LSES
groups of industrial people were 82.7, 78.4
and 67.46 respectively which were above
the cutting point. Therefore it can be said
that their knowledge were favourable
about nutrition.

Table 1 also shows that all the values
of ‘t’ were significant at 0.01 level,
meaning thereby all the comparison
between any two groups dif fer
significantly regarding knowledge about
nutrition. Hence the Null hypothesis OH

2

was rejected and the working hypothesis
H

2 
was retained. So, it can be concluded

that socio-economic status has an impact
on knowledge about nutrition.
         The mean score obtained by all the
socio-economic status group of rural
people about knowledge were above the
cutting point (Table1). Therefore it
indicates an increasing trend of mean

scores regarding knowledge about
nutrition. Table 1 shows that ‘t’ values
were significant at 0.01 level in all the
cases meaning thereby two group of all
combinations of rural people differs
significantly regarding knowledge about
nutrition. The gain was always in favour
of higher socio-economic status groups.
Hence the Null hypothesis OH

3
 was

rejected and the working hypothesis H
3

was retained.
The attitude towards nutrition of the

tool has 25 items. Theoretically the score
may vary from 25 to 75 and the cutting
point is 25 x 2 = 50. The attitude score
obtained by the urban high socio-
economic status (HSES) group, average
socio-economic status group (ASES) and
Low socio-economic status (LSES) group
varied from 52 to 75, 51 to 73, and 51 to
71 respectively. The mean score of urban
HSES, ASES and LSES groups were 67.71,
62.15 and 58.76 (Table 2). Since the
obtained mean score of all the SES group
were higher than the cutting point, it can
be concluded that their attitudes were
favourable.

Table 1
Comparison between different socio-economic status and locations of

adolescent age group regarding knowledge about nutrition

  Location Comparison      HSES       ASES      HSES       LEES      ASES      LSES

 Between          Group       Group     Group      Group    Group      Group

  Urban   Mean               83.52         76.62      83.52       71.00      71.00       71.00

                       SD
(comb)                                            

8.48        8.97        9.35

       ‘t’-value           5.153*             8.83*                   3.805*

 Industrial   Mean                82.7          76.4 82.7         67.46      76.4         67.46

  SD
(comb)

       6.19                         6.69                     4.80

        ‘t’-value            3.58*                       8.930*         7.82*

  Rural            Mean                77.0      73.66     77.00      62.16     73.66     62.16

  SD
(comb)

       6.41                         5.89       5.64

  ‘t’-value        3.268*         15.956*       12.90*

N = 160, Degree of freedom = 158, *Significant at 0.01 level.
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It is evident from Table 2 that the‘t’
value between any two SES groups were
significant at 0.01 level. The result leads
to conduct the adolescent people upon
different SES-groups differ significantly
regarding attitude towards nutrition. The
trends of results highlights the gain is
always in favour of hierarchy of economic
status of people. Hence the Null
hypothesis OH

4 
was rejected and the

working hypothesis H
4 
was retained.

The score obtained in attitude by the
HSES, ASES and LSES groups of industrial
area varied form 47 to 75, 53 to 71 and 44
to 72 respectively. It appears that the
scores were scattered over a wide range.
The mean scores of attitude (Table 2)
towards nutrition of different socio-
economic status group were above the
cutting point. So it can be said that the
attitude of different  socio-economic group
of industrial area were positive towards
nutrition.

Table 2 makes it clear that the  ‘t’
value of all the comparison between any
two groups of industrial adolescent people

were significant at 0.01 level. Hence the
Null hypothesis OH

5
 was rejected and the

working hypothesis H
5 
was retained.

The score obtained in attitude towards
nutrition by HSES, ASES and LSES groups
of rural adolescent varied from 47 to 75,
47 to 67, and 41 to 64 respectively and
the mean scores of the above said groups
were 60.45, 57.03 and 52.67 respectively.
The mean score of LSES was slightly
higher than cutting point. But all other
means scores were much higher than
cutting point (Table 2).  Therefore it can
be concluded that all the groups of
adolescents of rural area were found more
or less positive regarding attitude towards
nutrition. The computed ‘t’ value (Table
2) of comparison between any two groups
of rural people were significant at 0.01
level. Therefore it was clear that the
differences regarding attitude towards
nutrition were present among the
different socio-economic status group of
rural people. Therefore, the Null
hypothesis OH

6
 was rejected and the

working hypothesis H
6 
was retained.

Table 2
Comparison between different socio-economic status and locations of

adolescent age group regarding attitude about nutrition

  Location Comparison      HSES       ASES      HSES       LEES      ASES      LSES

 Between          Group       Group     Group      Group    Group      Group

  Urban   Mean               67.71         62.15      67.17       58.76      62.15       58.76

                       SD
(comb)                                            

4.75        4.98        5.10

       ‘t’-value           7.41*            11.38*        4.21*

 Industrial   Mean                64.66         61.15  64.66      55.22      61.15        55.22

  SD
(comb)

       6.19                         6.69                     4.80

        ‘t’-value            3.58*                       8.930*         7.82*

  Rural            Mean                60.45     57.03     60.45      52.67     57.03     52.67

  SD
(comb)

       4.67                         4.96       5.07

  ‘t’-value        4.665*         9.936*       5.450*

N = 160, Degree of freedom = 158, *Significant at 0.01 level.
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Major Findings of the Study
1. Socio-economic status of adolescents

has an impact on knowledge about
nutrition.

2. Increasing trend of mean scores
regarding knowledge about nutrition
shows the gain was always in favour of
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 higher socio-economic status groups.
3. The adolescent people upon different

SES-groups differ significantly
regarding attitude towards nutrition.

4. All the groups of adolescent of rural
area were found more or less positive
regarding attitude towards nutrition.
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  Proper educational planning is requird to provide ample opportunities for the development of
an individual. Therefore individuals need to educated by giving varieties opportunities to
develop. So that, one can be transferred a major factor of social, national development. Here it
is needed to know the level of aspiration among the coming generations and their cultural
competency.  This paper highlights the role of cultural intelligence in shaping the amount of
aspiration in higher education level of the coming generation.
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Introduction
The vital aim of education is to

prepare an individual in such a way that
he/she to be helpful and useful to society,
patriotic to nation, dutiful to family and
and to lead a happy peaceful life without
duly getting disturbed under changing
circumstances. Knowing everybody and
every culture is a pre requisite for this.

Here comes the importance of cultural
intelligence. It is needed for everyone who
interacts with people of different cultures.
It is valuable to those who want to
improve their interacting style while
dealing with people from unknown
cultures. “Successful interaction with
other people” is the heart of Cultural
Intelligence.

Cultural Intelligence
Cultural intelligence will help an

individual for emotionally aware and able
to read the emotions of others. Cultural
intelligence has three dimensions viz,
the cognitive dimension, the physical
dimension, and the emotional/
motivational dimension.

The cognitive dimension means that
the ability to develop pattern from cultural
difference and it provides understanding
about the differences between cultures.
It include asking questions, about what
motivate people to act in different
environments.

The physical dimension means that
the capacity to act in accordance with
cognition and motivation. It means by the
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gestures of body or practices, we have to
prove, that we have understood other
culture and their belief. It is the ability
for adapting other people’s habits and
mannerism, ie, we eventually come into
their ways.

The emotional/motivational dimen-
sion means that it is the ability and desire
to engage others. It can be observed by
our styles from our reactions. It is the
capacity to empathize to sand in others
shoe. It involves the actual artifacts of a
culture. i.e. its music, belief, food and life
style etc. It refers to the ability to adjust
to a new environment for that one must
have truly the desire to follow through it.
Aspiration for Higher Education

The components of aspiration for
higher education are described below:
1. Attitude: attitude refers to an overt

covert interest pursuing specific course
of action, in response to particular
situation. The attitude has five
components: Emotion, target, Direction,
Intensity and Consistency.

2.Motivation: Motivation refers to as
something, which prompts, compels,
and energizes an individual to act or
behave in a particular manner, at a
particular time for attaining some
specific goal or purpose. It has four
components: Achievement drive,
commitment, initiative and optimism.

3. Achievement drive: This refers to one’s
striving to improve or meet a standard
of excellence.

4. Commitment: It refers to dedication to
a long term course of action.

5. Initiative: It refers to the individuals
capacity for independent action to start
a series of activities.

6. Optimism: it refers to an attitude
marked by hope, confidence,
cheerfulness and faith in future.

Objectives
Following are the objectives of the

study
To study the gender wise difference in

   the mean scores of Aspiration for higher
education and cultural intelligence of
higher secondary school students.

To find out the relationship between
cultural intelligence and aspiration for
higher education.

Hypotheses
There exists gender wise significant

difference in the mean scores of
Aspiration for higher education of
higher secondary school students.

There exists gender wise significant
difference in the mean scores of
Aspiration for higher education of
higher secondary school students.

There exists significant relationship
between Cultural intelligence and
Aspiration for higher education of
higher secondary school students.

Methodology
A normative survey method was

adopted for the present study.
Sample

The study was conducted on a sample
of 70 higher secondary students, among
them 35 were boys and 35 were girls.
Stratified random sampling technique
was used to select the sample.
Tools
1. Cultural Intelligence Scale (Vijayan &

Jaseena 2012). The tool consists of 40
items out of which 13 questions were
for measuring cognitive dimension, 14
are for measuring physical dimension,
and 13 for measuring emotional
dimension. It is a five point scale
included responses of strongly agree,
agree, undecided, disagree and strongly
disagree.

2. Scale of Aspiration for Higher
Education (Hameed & Razak 2010). The
tool consist of 51 items, and included
the statement about the components of
attitude and motivation. It was a five
point scale, which include five options
for answering wise strongly agree,
agree, undecided, disagree and strongly
disagree.
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Statistical Analysis
The collected data were analyzed and

interpreted using statistical technique
like, mean, standard deviation and t test.

Table 1
Difference between boys and girls on

aspiration for higher education.

 Variable   N     Mean    SD     df      t

 Boys       35   132.71   19.27   68    2.76

 Girls       35   137.62   24.07         p<.01

Table 1 shows that Male students
have mean scores at 132.71, with
standard deviation of 19.27, and girls have
mean scores of 137.62 with standard
deviation of 24.07. The calculated ‘t’ value
2.76 is significant at 0.01 levels of
significance. It reveals that there exists
a significant difference among boys and
girls with regard to aspiration for higher
education.

Table 2
Difference between mean scores of

boys and girls on Cultural Intelligence
 Variable   N     Mean    SD     df      t

 Boys       35   19.91      3.34   68    2.08

 Girls       35   17.44      4.01          p<.01

Table 2 shows that boys have mean
scores at 19.91, with standard deviation
of 3.34, and girls have mean scores of
17.44 with standard deviation of 4.01. The
calculated ‘t’ value 2.08 is significant at
0.01 levels of significance. It reveals that
there exist significant difference among
boys and girls with regard to cultural
intelligence.

Table 3
Correlation between aspiration for

higher education and cultural
intelligence.

  Aspiration for  Cultural         df      r

  Hr. Education  Intelligence

          70             70           69    .72

The data shows that there is a positive
and significant high correlation between
aspiration for higher education and
cultural intelligence of higher secondary
students.
Results
The present study revealed that the

level of aspiration for higher education,
and cultural intelligence are at a
average level.

 There exists a significant difference
among boys and girls with regard to
aspiration for higher education.

 There exists a significant difference
among boys and girls with regard to
cultural intelligence.

here is a significant high relationship
between aspiration for higher education
and cultural intelligence among the
students.

Conclusion
Through the evidence of the data, it

is revealed that, the role of cultural
intelligence, is relevant in molding the
level of aspiration for higher education.
So, it is important to add the elements of
cultural intelligence, in the curriculum
to make the next generation as culturally
intelligent community, and to succeed for
their high level of aspirations in all
aspects of life.
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Mobile technology has opened various avenues for education. In M-learning  mobile devices
including handheld tablets, PDA (Personal Digital Assistance), mobile phones, and smart
phones are used for teaching-learning purposes. It makes learning portable, spontaneous,
effective and exciting. We can record the lectures, read E-books, provide feedback, access
internet, multimedia materials, and practical exercises and use software for educational purpose.
All these devices can be used in classrooms easily. Role of teachers is very imperative in
integrating and implementing technology such as adopting mobile phones in classroom teaching.
This paper discusses the concept of M-learning and examines its significance in education.
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Introduction
We live in an era of information and

communication technology (ICT) owing to
the revolution in the field of digital
technology, in which mobile technology
occupies a vital role. The impact of new
technology that is growing rapidly at
present is affecting many sectors,
including the field of education. ICT
provides an interesting learning
environment, the virtual classroom that
allows users to participate in the learning
process without travelling and let people
interact from different places. The tools
used are numberless; they range from
video-conferencing, internet with
hypertexts, interactive learning objects,
audiovisual materials, forum, instant
messaging, blogs, whiteboards, wikis, i-

pod etc. They all offer synchronous and
asynchronous communication. But in
recent time there has been a sort of
‘revolution’. People are being more and
more attracted by mobile phones; the
majority of the people have got at least
one mobile phone.

The evolution of the Internet
application especially, has heralded
certain new ways of communication
between educators and learners in the
educational system, especially in higher
education institutions.  As far as the use
of these tools in education is concerned,
not all courses are suitable for a mobile
learning (M-learning) environment, but
short courses are considered suitable for
this kind of learning. The use of quizzes,
glossaries, the interaction with tutor and
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other peers, may satisfy a wide range of
needs and aims on behalf of students.
Communication takes place through e-
mails, SMS, MMS, and it is important for
students to provide a feedback on their
progress. We can record lectures, read e-
books, provide feedback, access Internet;
mult imedia materials, practical
exercises and use software for enhance
learning.  It is informal or opportunistic,
as well as private, situational, and
unstructured. It is in development, as we
are still at the early stages of using
mobile devices to create learning
opportunities.
Objectives of M-Learning
to enhance student motivation through

the use of familiar technology.
to increase student use of the skills in

classroom teaching.
 to enable students to become more

competent in their subject teaching.
 to facilitate the learning process as

students have the possibility to explore,
  analyze ,discover, choose activities

which are real and meaningful.
 to enhance interaction between real

and virtual environments.
 to promote self learning, learning by fun

and learner centred approach.
The Concept of M-learning

Over the past decade there have been
numerous definitions of the concept of
“mobile learning” (M-learning). Some
have attempted to include laptops as
relevant devices for mobile learning,
while others have argued that the user
experience – both in terms of content
possibilities and use-cases – means that
including laptops as mobile learning
devices muddies the concept. While that
might have been an easy response when
we only had phones, PDAs (Personal
Digital Assistance), and laptops to
consider, what of the Apple iPod and
similar tablet devices? They are more
mobile and have smaller screens than
laptops, but are less ubiquitous than

mobile phones, and in several respects
have an essentially different overall user
experience.  M-learning is described as
E-learning through mobile computational
devices. Alternative definitions
emphasizes on the mobility of the learner,
rather than the device. It is a novel
concept which makes learning portable,
spontaneous, effective and exciting. The
most important feature of M-learning is
it decreases limitation of learning
location.
Why M-learning

The interest in mobile learning has
come from a number of places. These are
as follows:
Advances in technology and high levels

of mobile phone penetration have made
mobile devices the ideal targets for 
mobile learning applications;

 It is as important to have behavioral
change as well as technological change;
social norms are rapidly evolving and
for most people the benefits of the mobile
phone now outweigh its disadvantages.
Educators need to tap into the new
behaviours and technologies rather
than trying to change or resist them.

Participants coming to business schools
have their own mobile devices and there
is a need to provide more flexible
opportunities for study that build in
some choice in how participants will
use technology;

 Participants have increased
expectations and are depending on
technology to help them fit learning into
their complex, demanding lives;

An increasing number of employers and
organizations are already making use
of mobile learning;

Mobile devices offer an effective way of
increasing participation and
engagement;

Mobile devices can support pre and post-
programme learning;

Busy participants can use their mobile
devices to extend their opportunities to
learn.



Mobile Technology and its  ..........by  Dr. Sanjay Manohar Ayade & Dinesh Jain            57

Significance of M-learning
Mobility: 

One of the basic significance of M-
learning is that it decreases limitation
of learning location; it focuses on the
mobility of learner and learning. Mobile
devices can be used anywhere, and any
time, including at home, college, or even
in traveling. Mobile phone’s size, weight
and wireless network connectivity give it
fully functional mobility which allow
learning to occur anywhere and at
anytime.
Capability of computer: 

Substantially mobile devices have
many of the functional capabilities of
modern computers, especially smart
phones, symbian and PDA phone devices,
which help learner to support various
learning software of M-learning.
Data storage capacity: 

Basically mobile phone memory
comes in two different types. Inbuilt
memory called internal memory and
expendable memory called external
memory. Both memories can be used to
data storage; we can save our important
data or files on memory card. There are
so many mobile phones available today
which support 2Gb up to 32 Gb memory
card, which helps learner to store, edit
and share educational data or files for M-
learning.
In fashion: 

Basically young students are largely
adopters of new technologies because
novelty has its place in life. Today’s
mobiles are not just a communicative
device of students for many it is a part of
life. Young students use the mobile phone
as a way of expressing their sense, style
and luxurious life, in this way mobile
phones are now became a symbolic tool
of fashion.
Cheap in Price: 

At the beginning mobile was
considered a luxury. The price of a
handset and call rates was beyond the

reach of an ordinary person, but in
present condition price fall, increasing
demand and liberalization in government
policy have given rise to mobile
revolution. Generally mobile devices are
cheaper than desktop computers which
concern as basic accessory for E-learning.
It is easier to accommodate several
mobile devices in a classroom than
several desktop computers.
Frequent Connectivity: 

Connectivity is the most important
fetcher of M-learning. With the help of a
strong connectivity network, one can
connect and interact with each other.
There are various mobile applications
like Bluetooth, Wi-Fi, infrared which help
user to connect with other devices and
users. It offers an interactive learning
experience where learners can interact
with each other.
Easy to Use: 

Today mobiles are became a very
handy device. I t is easier to carry
everywhere, we can access information,
take photographs, record our thoughts
with one device, and we can share these
with our friends, colleagues which make
mobile phone as user as friendly and
personal device.
Sharing Capacity: 

Basically, all the multimedia mobile
phones have the capacity of transferring
information between mobile to mobile or
mobile to PC. A USB cable is a fast and
reliable data transfer method between a
phone and a PC. A serial cable is a reliable
connection method between a phone and
a PC. Infrared connects mobile device
wirelessly to PC or other mobile device
within a short range.  In this way these
connections help learner to exchange
data with other people and gain
considerable knowledge.
Best Multimedia Device: 

Mobile devices are multi-utility
devices which engage learners through
providing rich media content like music,
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videos, games and other entertaining and
informational content which make it best
multimedia device.
M-learning Applications

Mobile devices can be used for a range
of learning activities, relating different
types of learning. Few of these are:
Educational E-books and E-courses
accessed through portable devices:

Aptara’s 2011 research revealed that
of the 1,350 publishers surveyed
worldwide, 84% either already produce e-
books or plan to do so in the near future.
As educational content is digitized,
consumers are simultaneously learning
more through their mobile phones. For
example, Urban Planet Mobile, a leading
provider of English-learning services over
mobile phones, has over 100,000
subscribers in Indonesia.
Learning Management Systems (LMS)
and authoring tools: 

Educators are using LMS to manage
content and lesson plans and customize
them using built-in authoring tools.
There is also a demand for standalone
authoring tools free of any particular LMS
provider, and tools such as Apple’s iBooks
author are already generating significant
interest.
Game -or simulation-based learning
tools: 

These applications integrate
curriculum with augmented or virtual
reality-based environments, helping
students understand and learn in exciting
ways. Students in vocational courses also
rely on simulation-based applications to
learn processes and concepts. For
example, plumbers can learn to fix taps
through simulations.
Collaboration tools: 

Networking platforms allow users to
generate content and share and discuss
it with a larger group. Mobile phones
make this possible in real time, allowing
users to get immediate feedback.
Collaboration tools, often embedded

within the LMS, represent a rapidly
growing product category and help
educators and learners to keep in touch
with colleagues. Ultranet, a student-
centered learning environment, allows
students, teachers and parents to connect
and collaborate to improve learning
outcomes.
Adaptive assessment services: 

Educators can now assess students’
understanding using wireless
assessments on handheld devices. These
provide real-time updates on individual
student progress, allowing educators to
track class progress and tailor instruction
for students requiring remedial support.
In addition to wireless generation,
parametric provides wireless assessment
services.
Test preparation support: 

Students worldwide take standard
tests such as the SAT, GRE and GMAT.
Instead of traditional study groups and
practice tests, they now often use mobile-
based mock tests with built-in guidebooks
and applications. Candidates can
compare their performance with
thousands of others. A growing number
of test preparation products are targeting
developing regions, where inadequate
higher education capacity drives much
higher competition and hence demand for
these services.
Distance tutoring and homework
support: 

Many developed Asian countries such
as Japan and South Korea demand
extensive supplementary education
support outside the classroom—driving
almost 10% of the total expenditure on
education. MegaStudy and TutorVista are
just two of the online services bringing
together tutors from around the world to
help students around the clock and
understand their curriculum and
complete their homework. Many apps like
Tutor PRO, 2×2 Tutor, which are
compatible with portable devices, are
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already targeting the supplementary
spend.
Key Challenges of M-learning

A number of critical challenges must
be addressed that unleash the
educational potential of mobile
technologies. Among these few of are:
1. Negative aspects of mobile learning: 

Cognitive, social, and physical
challenges must be surmounted when
mobile devices are incorporated into
children’s learning. Disadvantages
include: the potential for distraction or
unethical behaviour, physical health
concerns; and data privacy issues.
2. Cultural norms and attitudes: 

Though many experts believe that
mobile devices have significant potential
to transform children’s learning, parents
and teachers apparently are not yet
convinced.
3.Differentiated access and technology: 

Wide diversity among mobile
technologies represents a challenge for
teachers and learners who wish to
accelerate academic outcomes as well as
the producers who seek to facilitate such
learning.
4.Limiting physical attributes: 

Poorly designed mobile technologies
such as restricted text entry, small screen
size, and limited battery life adversely
affect usability and can distract children
from learning goals.
Initiatives Required from Educational
Sector

The initiatives for the inclusion of
 mobile learning in mainstream
education and training are:
1. Enrolment of mobile learning students

in courses on the institution’s official
prospectus. This is essential for
incorporating mobile learning into the
mainstream.

2. Enrolment of mobile learning students
into fee-paying courses. This is
applicable to countries in which fees

are payable for enrolment in further and
higher education courses.

3. Enrolment of mobile learning students
into accredited courses. As happened in
the field of distance education and then
in E-learning, the achievement of
accreditation for mobile learning is an
indication that the sector has entered
into the mainstream.

4. Motivate students to use mobile
devices judiciously for learning
purposes.

5. Campus should be made Wi-Fi
enabled for location independent.

Present trends of M-learning in India
M-learning in India at present is still

in its infancy. However, the future
promises to be an exponential market.
There exists future possibility for this
market to register double-digit growth.
Acceptance in India will happen on
account of the need of access for learning
material due to the shortage of time, the
ubiquity of power-point presentation
tutorials, e-books, videos, etc., as learning
objects as these are being adopted in
schools and educational institutions as
a preferred media for teaching and
learning. Some notable M-learning
examples in India are:
 Popular IT training institutes like

Aptech Learning Services have already
developed this platform in order to meet
the present educational needs of
corporates and institutions. Currently,
some institutions are catching up with
this trend just for selling their services,
but there are institutions l ike
Educomp’s Millennium schools, which
use the Virtual Classroom at
www.wiziq.com for teaching remotely to
students who cannot physically attend
classes.

Major mobile manufacturers such as
Nokia, Sony Ericsson and Motorola have
tied up with service providers like
Airtel, Vodafone and others to provide
mobile content, which also includes
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learning content. Most of these
companies have already launched their
services pan in India and even GRE
exams are available on the M-learning
platform.

M-learning is also seen as an additional
tool to spread literacy in India beside
conventional training programs, as
presently mobile penetration in India
is second only to radio and television.
This is also possible because handset
manufacturers in India are
increasingly providing local language
support to increase their geographical
reach and penetrate existing market
better. Most of the entry- and mid-
market handsets available in India
support user interfaces in Hindi,
Marathi, Gujarati, Tamil, Bengali,
Kannada, Malayalam, Telugu and
Punjabi.   

Various training and learning related
content for organizations, educational
institution, etc. pushed to users
through mobile application over SMS,
USSD, etc. by Spice, Tata DoCoMo etc.

 As far as Indian universities are
concerned, HP has awarded a
‘Technology for Teaching’ Grant to
Jadavpur University, Kolkata to
transform teaching on the campus. The
university will receive technology such
as HP tablet PCs, external storage and
optical drives, wireless networking
cards and printers, as well as a stipend
for staff to work on projects that they
will have to complete in 15 months.  HP
is helping Jadavpur University to
establish an M-learning centre where
students taking M. Tech. course in
distributed and mobile computing can
access content using handheld devices.
The university already has a digital
library, and a content management and
development system using an M-
learning authoring tool. Students will
be able to tap a server-based open
source wireless laboratory, built on
existing laptop computers and wireless

technology. Recently, IGNOU has
implemented SMS alert facility whereby
all important notif ications, news,
bulletins etc are texted to the learners.

Libraries have been changing their role
from the storehouses of information to
providing access to information.
Various digitization initiatives are
being undertaken. The government of
India with the collaboration of C-DAC
(Centre for Development of Advanced
Computing) aims at bringing one
million books of digital library at the
doorsteps of the common citizens.
Several projects like the NSDL
(National Science Digital Library) and
Vidya Vahini projects are under way.
Vidya Vahini aims to connect
government and government aided
secondary schools in India. INFLIBNET,
NIC, NISCAIR, NASSDOC, NISSAT,
ICHR, INDEST, DELNET, UGC,
Universities, government bodies and
IITs are providing information through
e-journals, e-books as well as databases
on Internet.

It is a well-known fact that mobile
learning hasn’t yet picked up steam
within India. The primary reason for this
is the low rates of mobile Internet
penetration in our country. If India’s
latent demand is unleashed, McKinsey
research forecasts that the total number
of internet users will increase more than
fivefold, to 450 million, by 2015 (Figure-
1). Total digital-content consumption will
double, to as much as $9.5 billion.
Including access charges, revenues from
total digital consumption could increase
fourfold, to $20 billion-twice the expected
growth rate of China. Other influencing
factors are also falling into place, with
prices of handsets and costs of accessing
the network going down. If this pans out
as predicted, it would sidestep a number
of hurdles relating to providing cheap
internet access across a large; it would
automatically helps in spreading
education across the country also.
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Conclusion
As we progress through the 21st

Century, and the already hectic pace of
our lives increases, society will need to
find faster and more inventive ways to
utilise previously unproductive time.
Lifelong learning will be essential for
maintaining a competitive advantage in
the global economy, for personal growth,
and for simply functioning efficiently in
an increasingly technological
environment. With an increasing
requirement to conduct learning
activities independently, the ability to
read, comprehend and understand our
learning processes, will be key factors in
our successful development and our
ability to function in the 21st century.

These requirements and skills can be
improved through the use of M-learning.
The Indian educational industry is in
evolving stage. India might well be one of
the leading countries to adopt M-learning
in coming years owing to the number of
young users. Moreover, the mobile
services in India are quite affordable;
even an ordinary person can own and use
a cell phone. Added to this is the fact that
India happens to have one of the largest
populations in the 18 years to 28 years
age group. Naturally, the shift from ‘d-
Learning’ to ‘e-Learning’ and now from ‘e-
Learning’ to ‘m-Learning’ will be the next
big wave, which will revolutionize the
education in India.
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 Due to the growing utility and impact of IT, the  world has been converted into global village
now a days. We can find  published and unpublished literature, journals, magazines, audio-
video clips, e -books, e-journals in e-forms on the small screen or by a click. Any discipline
of education, research, new inventions, result oriented outputs may be obtained by IT only.
By training in IT a normal teacher may change into a global teacher and give best knowledge
of world to students. Using the various aspects of IT they are becoming the basic need of
present scenario.
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Introduction
Information has emerged as the

prime resource in the 21st century. IT
has exerted a profound influence on
traditional academic libraries. They have
no option but adapt themselves to new
developments, especially due to cuts in
budget allocation. Hence, networking of
information centres is inevitable. The
prime objectives of the library is pooling
information resources and information
related infrastructure and sharing them.
In this process, many libraries have re-
examined their traditional methods and
services to overcome inadequacies trough
automation and computerization. The use
of computers for library operation avoids
respectively jobs and saves considerable
amount of time, resources and labour. It
also speeds up technical processing and

information services. IT has been a
means to bring quality services.
Systematic planning of its introduction
and application will assure that the
technology based information services
are sustainable, and enhances the ability
of library. In the present scenario, the
library and information centers at global
level are able to provide access to;
• Online databases across the country and

worldwide.
• Comprehensive statistical databases

and content page services.
• Full text information sources with key

word searching.
The academic libraries in Indian

setup have been preparing themselves on
a corporate basis; a platform for IT based
information services. Internet has
transformed the ways and means of
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information service. Breaking the
distance barrier, internet has emerged
as a boon to the information seekers as
well as libraries. It has become popular,
easy to use and inexpensive teaching and
research tool. Internet, in fact is
changing the way the librarian view
information sources. Professional
associations, research organizations
publisher is treated as the speedy,
accurate and ef fective way of
communication among academic,
research, executives and business
communities. Hence, internet for
information service/ current awareness
service in the library is gaining
momentum and becoming popular too. It
is also true that internet has become a
part of library environment today. As part
of the process of globalisation, schools and
colleges across the globe are undergoing
a transition from being nation-centered
to becoming institutions that engage with
diversity in a more interconnected world.
The teacher expands the scope of their
viewpoint beyond the normal boundaries
of the local classroom, as students learn
about diversity and how they fit into the
global society.

It is not feasible to collect large of
number data of each and every library
user in their study; therefore samples
were selected by using stratified random
sampling method. Hence Investigator has
selected 39 management colleges on the
basis their high performances.
Review of Literature

In brief this article reviews a few
studies conducted abroad as well as in
India on use and awareness of the IT base
library and information services. Sun,
Chang, Chen, Kuannien, Tseng, hishu and
Tsai, Wen-Hui (2010) in his study shows
how implementing new information
technology has expanded the role of
librarians as educators and how this role
has evolution of new technology. It was
found that collaboration with faculty

member was to be an essential feature
of the most successful stories. Teaching
students and faculty to use new IT may
have become one of the important roles
of librarians and information managers.

Ghosh and Ghosh (2009) conducted a
study to examine the progress India has
made in its move towards a knowledge-
based economy. The Indian Government
has demonstrated its commitment to the
development of fundamental pillars of
knowledge sharing infrastructure,
knowledge workers and a knowledge
innovation system. Libraries are
identified as key players in building an
inclusive knowledge economy (KE) for a
country. The important findings of the
study were: the practice-based examples
of how information and communication
technology (IT) projects are influencing
contemporary Indian society and an
account of government policies in regard
to IT implementation and development
towards a KE are presented. The
impediments in the process of KE in India
are identified and recommendations are
made.

Antherjanam & Sheeja (2008) carried
out a study to find out the impact of IT on
LIS and its major shifts and practices in
university library of CUSAT. The major
findings of the study were:
(a) Users are making very good use of the

available IT facilities.
(b) With the help of telephone, e-mail, Fax

etc. reference queries are answered
faster than before.

(c) SDI, CAS etc. are also done faster
than before.

(d) Issue & return of books, renewals are
done faster than before.

(e) Book selection, price checking are
also done very efficiently using IT.

(f) About 90% of the users of the library
search OPAC for getting information
about the where about of books.

Ramzan and Singh, 2008 carried out
study to investigate and determine the
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levels of information technology (IT) in
Pakistani libraries. This article also
focuses on the status of computers and
other commonly used hardware, e-mail,
internet, library software, automated
user services expenditure on IT and
online resources available in academic
libraries of Pakistan and particularly
developing countries. The questionnaire
methods were used of data collections. In
this paper was found that a low level of IT
infrastructure facilities availability,
particularly the absence of computers,
email and internet in libraries. It was
found that libraries need to be fully
automated using standard library
software packages. Hence, access to
online information resources through the
Higher Education Commission (HEC) was
found extensive and comprehensive. The
finding can be utilized to evaluate the
status of different IT tools and
applications. The collections of data were
useful and authentic source for planning
to improve the libraries IT infrastructure,
library automation and reducing the gap
in the use of IT in different kind of
libraries.
Raza and Amar Nath (2007) point out that
the use of Information Technology (IT) in
the university libraries of Punjab,
Himachal Pradesh and Chandigarh with
an clandestine objective to establish
some co-relation between quality in
libraries and use of IT. The paper
highlights the use of hardware and
software facilities in university libraries.
It also highlights the access of networks,
information services and barriers in IT
applications. Questionnaires, interview
and observation methods were used for
data collection. A survey conducted on four
university libraries, namely Panjab
University library, Chandigarh; Himachal
Pradesh University, Shimla; Punjabi
university Library, Patiala; and Guru
Nanak Dev University Library, Amritsar
found that only Panjab University Library,

Chandigarh and GND university library,
Amritsar have provided computerized
access to in-house databases. Library
literature reveals that quality depends on
merging print culture with digital culture
but the result of this survey confirm that
print culture is still dominating in
university libraries of this region.

The study of Cholin (2005) is an
attempt to give an overview of
Information Technology implementation
in different university libraries in India
that provides effective access to resources
available within universities and
elsewhere. Also discussed is the role of
the INFLIBNET Centre in the overall
development of university libraries across
the country with special emphasis on
efforts through UGC-Infonet E-Journals
Consortium.  Obioha (2005) conducted a
study  on IT based library and found that :
1. The researchers of the NIOMR, Lagos

have considerable awareness and
exposure to IT and its tools,

2. IT tools aid researchers in their
seeking and use of information speedily
and with ease. IT helps in acquisition
of more knowledge. This is learning. It
is found that aid from international and
local agencies supports research
activities including provision of IT tools,
training and retraining in IT, and

3. Lack of adequate, stable power supply
and infrastructure are hindrances to IT
use as responded by these researchers.
Insufficient IT tools and centers slow
down research work. It plays a vital role
in bringing about changes in society.
This age of IT the role of the public
library has changed drastically in
developed countries.

Yapa (2003) revealed the overall
scenario use of IT in Sri Lanka and
particularly in libraries. Author argues
that, National Information Policy and
National Information Infrastructure are
essential, if a country would like to exploit
the IT to its advantage. The major finding
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of the study is that the progress of library
automation in Sri Lanka is a result of the
effort few professionals who worked
collectively. One good feature in the Sri
Lankan scenario is the commitment and
obligation of library professional for library
cooperation. Library consortia in Sri
Lanka function with the initiative of the
library professionals with minimal
administrative and financial support from
the authorities.
Objectives of the Study

The purpose of this study was to
investigate the use of Information and
Communication Technology products and
services by the users of management
libraries. It specifically focused on the
following objectives:
1. To assess to what extent users are

utilized IT based library services and
facilities.

2. To assess to what extent users are
utilized IT based library services and
facilities.

3. To suggest measures for improvement
of existing resources and services and
implementation of IT.

Research Methodology
The questionnaire method was used

for the present study to collect the
necessary primary data for evaluation and
assessment. The questionnaire method
has some limitation to collect the data,
hence the investigator adopted interview
and observation methods were used to
collect required information to
supplement to the questionnaire method
and to bring more clarity  the data. It is
not feasible to collect large of number data
of each and every library user in their
study; therefore samples were selected by
using stratified random sampling method.
Hence Investigator has selected 39
management colleges on the basis of All
India Management Association (AIMA)
rating. The questionnaires were
distributed personally among librarians
and user.

Data Analysis
The paper deals with the analysis and

Interpretation of  data which were
collected through Questionnaire. The
data analysis means systematic
gathering, recoding, manipulating and
summarizing of data to obtain answer to
the research problems. The collected data
has been organized and tabulated by using
tables, pie chat, histogram etc. The
purpose of this analysis is to shape data
to intelligible and interpretable forms, so
that the relation of research problems can
studied and tested.
Findings, Suggestions & Conclusion
Impact of IT on learning

The use of IT has exerted a profound
influence on traditional academic
libraries. Table shows that now day 92%
students are IT user whereas faculties
are 94%. Therefore we can say that the
application of IT is very useful for
management colleges. So the academic
libraries in Indian setup have been
preparing themselves on a corporate basis
a platform for IT based information
services. There is considerable impact of
IT on teachers and teaching. Good
training programmes results in positive
attitudes towards IT in teachers. Using
IT with their own laptop, computer
increases positive attitudes towards their
work. Teachers use IT to pan lessons
more efficiently and more effectively. IT
increases efficiently in planning and
preparation of work due to more
collaborative approach between teachers.
The application of IT helps to increase the
library performance. One of the
implications of use of IT is that Libraries
can reach out globally to provide their
services 24-hours a day in very cost
effective manner. IT has enabled users
to avail many services without any
human intervention. IT largely used in
operations, like acquisition, cataloguing,
circulation control, serials control etc.
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Table 1
Student and Faculty ICT users

 Users            Yes           No      Total

 Students  122   92%   11 8%  133 100%

 Faculty     149  94%   10  6%  159 100%

Information about IT
We asked 32 different colleges about

the primary way to learn IT, most of the
students and faculties give similar kind
of responses which is captured in Table
shows. The maximum people said they
learn it by teacher/supervisor or
colleagues/classmates. The application
of IT product in a management college is
basically for e-mail and document
exchange, to update the knowledge,
making presentation and documentation
causal internet surfing and for career
development. On the basis of students
and faculties opinion we have collected
some data in the Table 2. From the graph
it is clearly mentioned that the people
know about IT based library through
online searching, online networking,
online informati n and the database
searching. When we asked about the
expertise in using IT most of the
respondents said they are good at handle.

Table 2
    Know about ICT based library

   Uses of Library            Student Faculty
 CD- ROM Searching        13         39
 OnlineSearching        96        130
 OnlineNetworking        38          65
 Photocopying                    22          38
 OnlineInformation        35         69
 News,   Scanning             17         42
 OnlineReservation        21         49
 Database searching        35         71

Suggestions
The study shows that internet surfing

is most important for user in computer
centre. So that the lab should be well
equipped with enough numbers of
computer. Staff of the computer centre
should be well trained. Time duration of

using IT activity should be increased.
Staff should be more responsive and
helpful. Printing facility should be
available in the library to get print out of
the articles of e journals and databases.
As the survey has shown, In addition to
access infrastructure and content having
requisite skills, teachers’ motivation is
a critical factor in IT adoption. The
content, Journals and Research paper
should be specific as per the topic while
searching topics of computer science it
should be included. Proper IT training
should be given to the library
professionals of the library to improve the
IT skill of the professionals. More
attention is required towards the female
respondents regarding the IT usage.
Respondents can improve their IT skill
by owning computer at their home. In
digital era library should be well equipped
that all the functions can run smoothly
and user can get used all enriched
resources of the library. More online
journals should be incorporated. Training
and knowledge must include to spreading
of awareness of students as well as
faculties.
Conclusion

This study sought to examine the use
and awareness of The IT based library and
Information services. Most of the
objectives are met within the results.
Main purpose of using IT applications is
to look up information, electronic
communication and prepare
presentation. IT help them to better
informed and stay ahead. Importance of
IT in library can be realized from IT
application catalogues and audio visual
services. IT has a great importance in
each and every sphere of life; now
libraries are not left apart from the impact
of IT it dependence upon the attitude of
librarian and the library professional.
Thus attitude of library professional have
very much importance in the context of
IT application in the library.
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The attitude and skill of library
professional can be developed positively
by providing training them and
conducting seminars and conference on

REFERENCES
Ghosh, M. & Ghosh, I. (2009). “ICT and Information Strategies for a Knowledge

Economy: The Indian Experience.” Program: electronic library and

information system 43, no. 2 (2009): 187-201.
Hussain, Akhtar and Abalkhail, Abdulwahab M (2013) “Determinants of library

use, collections and services among the students of engineering: a
case study of King Saud University”, Collection Building, Vol. 32 No 3,
pp.100-110. DOI:110.10.1108/CB-07-2012- 0033.

Obioha, J. (2005) “The Role of ICT in Information Seeking and Use Amongst Research
Officers in Research Institutes in Nigeria: The Nigerian Institute for
Oceanography & Marine Research Institute Experience.” The

International Information & Library Review 37, no. 4 (2005): 303–14.
Ramzan, M. & Singh D. (2008) “Status of Information Technology Applications in

Pakistani Libraries.” The Electronic Library 27, no. 4 (2008): 573-87.
Raza, M M & Amar Nath(2007) “Use of It in University Libraries of Punjab,

Chandigarh and Himachal Pradesh: A Comparative Study.” The

International information & Library review 39, no. 4 (2007): 211-27.
Shuva, N Z. (2010) “Implementing Information and Communication Technology in

Public Libraries of Bangladesh.” The International Information & Library

Review 37, no. 3 (2005): 159–68.
Sun, Hao-Chang, Chen, Kuan-nien, Tseng, Chishu & Tsai, Wen-Hui  (2010) “Role

Changing for Librarians in the New Information Technology Era.” New

Library World 112, no. 7/8 (2010).:321-333.
Yapa, NU. (2003) “Utilization of ICT for LIS with Special Reference to Sri Lanka.” In

First international CALIBER—2003. Ahmedabad, India., 2003.

* Dr. Nidhi Gupta :  HOD, Dept. of Library Science, Dr. C.V. Raman
University Kota, Bilaspur (C.G.)

* Manjula Jain :  Research Scholar,  Dept. of Library Science, Dr. C.V.
Raman University Kota, Bilaspur (C.G.)

the IT application in the library. Trained
professionals with IT having positive
attitude will ensure the development of
libraries and information centre.
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The present study is conducted on tribal adolescents of Surguja district of Chhattisgarh
state to find out the influence of Life Skills on their Academic Aspiration. For this purpose
three tribes Oraon, Kanwar and Gond were chosen by the investigator. The tool used for the
study are self-made Life Skill inventory & for Academic Aspiration of tribal students,
Educational Aspiration Inventory by Dr. T. Pradeep Kumar. The result indicated that the
dimension of Life Skill, ‘Problem Solving’ is affecting the Academic Aspiration of tribal
Adolescents. The only dimension of Life Skill “Problem solving” is influencing their Academic
Aspiration while rest of the dimensions do not influence them in their Academic Aspiration.

Introduction
India is a country located in Southern

Asia with over 1.2 billion people, and have
29 states and 7 union territories.
Chhattisgarh is the 10th largest state of
India, with an area of 135,190 square Km.
It contains 25.5 million population and is
16th most populated state of the nation.
The state was formed on 1st November
2000 by partitioning 16 Chhattisgari
speaking south eastern districts of
Madhya Pradesh. This state borders the
states of Madhya Pradesh in the
northwest, Maharashtra in the south
west, Telangana and Andhra Pradesh in
the south, Orissa in east, Jharkhand in
the north east and Uttar Pradesh in the
north. Presently the Chhattisgarh state
comprises of 27 districts.

For the present research work the
researcher chosen tribal district Surguja
of Chhattisgarh. Surguja district is
located in the northern part of the state
and its headquarters is at Ambikapur.

Surguja district borders Uttar
Pradesh, Jharkhand, Orissa and Madhya
Pradesh and overlaps the south eastern
part of Vindhyachal – Baghelkhand region
of peninsular India. It covers a land of
244.62 Km long east to west and 167.37
Km broad north to south and has an area
of about 16,359 square Km. geographically
Surguja District is extended over
plateaus, plain lands, high lands, and
hills. Enormous portion of this district is
covered by forests and the climatic
condition includes hot summer and even
distributed rainfall in the monsoon
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season. According to census 2011
Surguja district has a total population of
2,361,329 in which 11,95,145 are males
and 11,66,184 are females. Tribal
population that is near about 13,00,628
according to census 2011.
Tribes
      "Tribe" is the word used in India to
refer to inhabitants known elsewhere as
"indigenous". British ethnographers
classified tribals as "animists". As per the
National Census, they are classified as
"aboriginals" and listed according to the
tribe. The Hindi word for tribal is adivasi,
meaning "ancient inhabitants."
The Scheduled Tribes

The term Scheduled Tribes first
appeared in the Constitution of India.
Article 366 (25) defined scheduled tribes
as, “such tribes or tribal communities or
parts of or groups within such tribes or
tribal communities as are deemed under
Article 342 to be Scheduled Tribes for the
purposes of this constitution.”. For the
present study investigator chose the
following three tribes i.e. Oraon, Kanwar
and Gond.

The Oraon tribe also spelled as ‘Oran’
or ‘Uraon’ they are tribal Aboriginals
inhabiting in various parts of India and
in Chhattisgarh state.

Kanwar tribes are believed to be the
descendants of the Kaurava’s in
Mahabharata. They are the scheduled
tribes inhabiting in many parts of
Chhattisgarh mostly in Jashpur,
Raigarh, Surguja and Korba districts, the
researcher has collected information of
this tribe from surguja district. They are
also called Kawar, Kanwar, Kaur, Cherwa,
Rathia, Tanwar, Chattri etc.

Gond tribe are aboriginal tribe of
Gondwana area and are given official
status under an administrative scheme
called Scheduled Tribes of India after
independence. Gond tribe is the largest
tribe of India basically found in the states
of Andhra Pradesh, Uttar Pradesh, Bihar,

Chhattisgarh, Gujarat, Jharkhand,
Madhya Pradesh, Maharashtra,
Telangana, Orissa and West Bengal.
Life Skills

Life skills have been defined as, “the
abilit ies for adaptive and posit ive
behaviour that enable individuals to deal
effectively with the demands and
challenges of everyday life” (World Health
Organization, 1997a, p. 1). To manage the
personal affairs it is important to behave
in an appropriate and responsible
manner and which can be attained
through the Life Skills. They are the set
of skills embedded in humans which are
either taught or learned/acquired from
the direct experiences that are
encountered by an individual in the
course of his life. They act as a tool with
the help of which an individual can live a
better quality of life. It increases the
potential and helps to accomplish the
ambitions of a person in a more refined
and best way. There is particularly no
definite list of life skills, it depends upon
the circumstances of one’s life, culture,
beliefs, geographic location, age, sex etc.
The most important thing is that Life
Skills is nothing but the ability to learn,
one who has learned the life skills is able
to understand the world in a better way.
It increases the understanding of person
to live a life in a more productive manner
and make his/her life more fulfilling. It
equips the individual and makes him
prepared for the challenges of life to cope
with them.

The life skills are not always taught
directly but it is learned indirectly
through the circumstances of different
life situations and experiences. Life
skills are not just a mare living a life in
an easy way but it is also a technique with
the help of which a more controlled life
can be lead. A person is able to develop
himself in a more controlled, ordered and
a systematic order, where he is the
master of himself and learns by his own
experiences. Life skills influence an
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individual to learn and adopt the better
things in life without any outer force.
Academic Aspiration:

According to Merriam – Webster
Dictionary Aspiration is, “a strong desire
to achieve something”, when it is
considered in educational terms it
becomes the strong desire to achieve
academically. Life Skills can help the
Adolescent students to improve
academically in their school. If the
teachers and parents help the students
to learn basic skills of Life it will be easy
for them to aspire more from life. Life
Skills can help an Adolescent for the
competency, worthiness and belonging-
ness towards the future he/she is
imagining for them. This will be destroyed
if the individual misjudge him/her self
and start to evaluate oneself with
negative thoughts and building wrong
image of oneself. This negative
perception can damage a child’s
performance in every field of life and
especially in academics. If a teacher
teaches or guides a child for self – regard
he/she can raise the child’s scholastic
performance. The teacher can do this by
generously praising the student or when
the student achieves academic victory.
Not only this, but a teacher should also
develop emotional skill by establishing an
emotionally warm atmosphere in the
class so that the students should feel
comfortable, loved, competent, capable
and acceptable. By this the self – concept
of child is raised and his/her confidence
in self develops which is required for a
successful life.

The investigator chosen to work on
10 dimensions of Life Skills and studied
the response of tribes on these
dimensions they are: (1) Seeking social
support,(2) Problem solving,(3) Self blame,
(4) Keep to self, (5) Tension reduction, (6)
Conflict, (7)Social action (8) Spiritual
support, (9) Physical recreation,
(10)Professional help.

Objective of the study
The objective taken for the present

study is:
 To study the effect of Life Skills on
Academic Aspiration of Adolescent Tribal
students.
Hypothesis of the study

The null hypotheses formulated for the
present study is:
H

01
 There would be no significant effect

of Life Skills on Academic Aspiration of
Tribal Adolescents.
Methodology
Selection of Sample

In the present research investigator
has chosen a sample of  total 518 students
including both boys and girls. All the
available population of three tribes
(Oraon,Kanwar and Gond) were selected
from different schools of Surguja District
of Chhattisgarh State by stratified
purposive sampling.
Tools
(a) Life skill Inventory:

The tool used for the study is a self
made Life Skill inventory, that is, “An
inventory of conventional adaptation to
life skills in tribal students”, is developed
for which, 10 dimensions of Life Skills
were taken they are; (1) Seeking Social
Support, (2) Problem Solving, (3) Self
Blame, (4) Keep to Self, (5) Tension
Reduction, (6) Conflict, (7) Social Action,
(8) Spiritual Support, (9) Physical
Recreation, and (10) Professional Help.
The self made inventory comprises of 60
items based on each 10 dimensions
mentioned above with any three possible
responses that is ‘yes’, ‘no’, and ‘don’t
know’. Cronbach’s alpha reliability
quotient is 0.75.
(b) Academic Aspiration scale:

For the measurement of Academic
Aspiration of tribal students the tool used
is EAI-KP, Educational Aspiration
Inventory which is prepared and
standardised by Dr. T. Pradeep Kumar.

The reliability was established by test
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– retest, coefficient of correlation was
calculated for the scores obtained on the
test and the re – test. The coefficient of
stability was found to be 0.96 which is
significant at .01 level of significance.

Table 1
Results of ANOVA for the total Sample

Source                            Sum of   df Mean   F Sig.
                                        Squares Square
Life Skill 3127.15       3 1042.38 4.120 .007
 (Corrected Model)
Aca.Asp*Life Skills 268.250       1 268.250 1.06 .304
Tribe* Life Skills 2932.569       2 1466.28 5.796 .003
Error 130033.75   514 252.98
Total 3441964.000   518
Corrected Total 133160.911   5 17

a.  Predictors: (Constant), L.S.TOTAL, LSD2, LSD1, LSD3, LSD10, LSD5, LSD4, LSD6, LSD9,
LSD7, LSD8

b. Dependent Variable: ACA.ASP
c. Selecting only cases of Oraon - Table 2, Kanwar - Table 3 & Gond -Table 4

Data Analysis
To study the effect of Life Skills on

Academic Aspiration of tribal
Adoalescents F value is calculated by
SPSS (16.0 Version) and shown below:

Table 2
Result for Oraon Tribe. ANOVAb,c

   Model     Sum of               df Mean           F                  Sig.
   Squares Square

 Regression    710.438               11        64.585         2.168            .023a

 Residual    2710.999             91        29.791
 Total    3421.437     102

Table 3
Result for Kanwar Tribe. ANOVAb,c

   Model     Sum of               df Mean           F                  Sig.
   Squares Square

 Regression    1169.467            10        116.947         3.427           .000a

 Residual    6687.838           196        34.122
 Total    3421.437     206

Table 4
Result for Gond Tribe. ANOVAb,c

   Model     Sum of               df Mean           F                  Sig.
   Squares Square

 Regression    519.150               11        47.195         1.042            .411a

 Residual    8881.230            196       45.312
 Total   9400.380      207
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From the table 1 it is understood that
the F value between Academic aspiration
and Life skills is 1.06 ( df= 1) which is not
significant at 0.05 level of significance
while there is significant effect of life
skills on tribes is observed by the F value
5.796 ( df = 2) which is significant at .01
level of significance.

Further, the dimensions of life skills
were studied under regression in terms
of different tribes taken for the study and
the result is shown below.
    The F value in Regression table is
2.168 which is significant at .05 level of
significance which can be interpreted
that there is significant effect of life skills
on academic aspiration of Oraon tribe
students.

The F value 3.427 is significant at
.000 level of significance shows a very sig-
nificant effect of life skills on academic
aspiration in Kanwar tribe students

The F value 1.042 which is not
significant at 0.05 level of significance

shows that the life skills are not effecting
the academic aspiration in Gond tribe
students.
Results
1. There is no significant effect of life

skills on academic aspiration.
2. the dimensions are studied at different

tribe categories, the result shows that
only in Gond students, life skills are not
effecting their academic aspirations.

Conclusion
Life skills can impart the tribal

adolescents with such skills that help
them not only for well being but also for a
better living and a bright future. If the
Life Skills are included in the education
on regular basis then it can help to
develop each individual into a responsible
citizen. Parents and teachers should also
contribute and take interest in learning
life skills in guiding adolescents and
development for their better and healthy
future.
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 This research article aims at Material Culture of the Santhal Tribe in Jharkhand. Santhal
Tribe is spread over in Jharkhand, Bihar, West Bengal, Odisha, Tripura. The Santhal is
settled on plains. They erect their houses in rectangular shape. The Santhal erect their houses
with mud, khar, bamboo, wood, phoos and tiles. The house is partitioned into two to three
rooms to accommodate the family members. The house has verandah and courtyards. They
have bow, arrow, net, gulel etc. to hunt and trap the animals and birds. They also have
vanshi, chimani, net for fishing. They have dhol, nagara, kartal and flute as musical instru-
ments. The Santhal women are fond of  using ornaments in hair, head, forehead, neck, ear,
nose, wrist, finger and feet. The ornaments are made up of bronze, brass, steel, nickel, shell,
thread, seed, glass and some of silver and gold. The Santhal have been benefitted by differ-
ent development and welfare schemes. They are enrolled in residential schools. A good num-
ber of Santhals have also become literate. They have also been benefitted by rural and eco-
nomic development programmes.

Introduction
The Santhal, one of the scheduled

Tribes of the Jharkhand state are
concentrated in Santhal Paragana,
Singhbhum, Hazaribagh, Giridih,
Dhanbad, Singhbhum and Ranchi
districts. They are also found in
Bhagalpur, Purnia, Sahasa and Munger
districts of the Bihar state. The Santhal
belong to Proto-australoid racially and
linguistically to astro-asiatic (Munda
languages). They speak Santhali. They
also know Hindi and Bengali.
Numerically, the Santhal occupy first

position among the tribes of the
Jharkhand state.

The Santhal make-up the third
largest tribal community of India. Their
distribution is spread over the states of
Jharkhand, Bihar, West Bengal, Odisha,
Tripura and their highest concentration
can be seen in the Rajmahal hills of Bihar
and neighbouring areas. K.S. Singh
describes them as the largest, most
integrated and possibly the most resilient
tribe in eastern India. Amongst
themselves they speak Santhali but with
others they communicate in Hindi or in
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Bengali. They are divided into twelve
patrilineal, totemic clans. 36.95 percent
of their population returned as workers
according to the 1981 census of whom
66.56 percent were agricultural labourers.
Earlier, their traditional occupation was
hunting and gathering. This has now
changed to settled agriculture and wage
labourer. They may be considered among
the first who waged a peasant war in tribal
India. In 1855-66, the Santhal uprising
directed against the outsiders (diku)
shook the colonial administration. In the
1870s a social reform movement known
as the Khaswa movement took place. The
participators in this movement today
survive in three groups of Bhagate.
Material Culture:

The Santhal is settled on plains. They
erect their houses in rectangular shape.
The Santhal erect their houses with mud,
khar, bamboo, wood, phoos and tiles. The
house is partitioned into two to three
rooms to accommodate the family
members. The house has verandah and
courtyards. Adhered to the house are
cattle shed and places for the pigs and
chicks. The house is erected on a well-
raised plinth. The floor and walls are kept
neat and tidy with plaster of earth mixed
with charcoal. The Santhal women keep
their house quite clean. Some drawings
can also be seen on the walls like sun,
moon, stars, animals, birds etc. The
house has a wooden door fitted with iron
nails. There is no window in the house.
Few houses are double story also. The
middle floor is built-with bamboo, wood
khar, soil etc.

Inside the house, Dhenki, Janta,
Okhali, Musali, Lorha-Silaut are seen as
family machine, Furniture like Khatia,
Machia, Pida and Chatai are also found.
Now-a-days, racks are used for sitting and
sleeping purposes. They have wooden
racks and rope made racks to keep clothes
and other things. Earthen pots, brass and
bronze pots, aluminum utensils steel

Thali and Tumbler are also found. Iron
Karahi, Tawa, Chholani, knife and wooden
Kathauta and Pirha are also found.

For the purpose of agriculture each
family has plough, Harish, Juath, Hunga,
Sikar, Sickles, Khurapi, Kudal, Khanta,
Gaiti, axe, hammer etc. They also have
varieties of baskets made up of bamboo,
khar, leaves and grass.

They have bow, arrow, net, gulel etc.
to hunt and trap the animals and birds.
They also have vanshi, chimani, net for
fishing. They have dhol, nagara, kartal and
flute as musical instruments.

The children remain half naked in
early childhood. But in late childhood they
wear bull dresses. The boys wear pant,
ganji and shirt. The girls wear frock, paint
and salwar suits. The men wear half dhoti,
ganji and muretha when they are in house
or in field. But when they have to go out
of house, they wear full dhoti, kurta, ganji
and gamachha. The women wear sari,
saya and blouse.

The Santhal women are fond of
ornaments. They wear ornaments in hair,
head, forehead, neck, ear, nose, wrist,
finger and feet. The ornaments are made
up of bronze, brass, steel, nickel, shell,
thread, seed, glass, and imitation of gold
and silver and of silver and gold. They
purchase ornaments from the local Haat.
Conclusions:

The Santhal have been benefitted by
different development and welfare
schemes. They are enrolled in residential
schools. Reading and writing materials
are given to them free of cost. Stipend is
also given to intelligent students to
continue education. As a result, some
well educated Santhals have emerged
who are working on different posts. A good
number of Santhals have also become
literate. They have become conscious
towards their rights. They chaired the
post of Chief Minister after formation of
Jharkhand on 15th Nov.,2000. They have
also been benefitted by rural and
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economic development programmes. But
still some Santhal tribal families are not
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in the mainstream of development.
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Mathematics plays a vital role in building up our civilization by connecting all the fields. Due
to hierarchy of concepts and largely deductive and abstract nature of the subject, Mathemat-
ics is considered as a very dull and difficult subject. A phobia has been created in the minds
of the children that Mathematics is tough to learn. In order to overcome this phobia, it is
necessary to motivate the children by arousing and maintaining their interest in Mathematics.
For this, Mathematics has to be learnt by doing rather than by reading. A well-equipped
Mathematics laboratory is the suitable place for the same which can instantly motivate the
students and create an environment to Mathematics learning. The present paper focuses on
the efforts related to development and institutionalization of Mathematics laboratory for teach-
ing of Mathematics at pre-service teacher education level. It also highlights the impact of the
same on the skill development process for the target group.
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Introduction
Mathematics plays a vital role in

building up our civilization by connecting
all the fields. It helps people to give exact
interpretations to their various ideas and
conclusions. It is an essential tool which
is applied in many fields such as Physics,
Chemistry, Biology, Medicine,
Engineering and so on.  In the scientific
world, the credit of all the technical
progress of science goes to progress of
Mathematics. Aaccording to National
Policy on Education (NPE–1986),
Mathematics should be visualized as the

vehicle to train a child to think, reason,
analyze and articulate logically. Apart
from being a specific subject, it should be
treated as a concomitant to any subject
involving analysis and reasoning.

The main goal of mathematics
education in schools is the
mathematisation of the child’s thinking.
There are many ways of thinking, and
the kind of thinking one learns in
mathematics is an ability to handle
abstractions, and an approach to problem
solving. As stated by the National Focus
Group in their Position Paper on Teaching
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of Mathematics; “Universalisation of
schooling has important implications for
Mathematics curriculum. Mathematics being
a compulsory subject of study, access to
quality mathematics education is every
child’s right”. In their vision, school
mathematics should take place in a
situation where: (1) Children learn to
enjoy mathematics, (2) Children learn
importance of mathematics, (3)
Mathematics is a part of children’s life
experience which they talk about, (4)
Children pose and solve meaningful
problems, (5) Children use abstractions
to perceive relationships and structure,
(6) Children understand the basic
structure of mathematics and (7)
Teachers expect to engage every child in
class.

On the other hand, mathematics
education in our schools is beset with
problems. Due to hierarchy of concepts
and largely deductive and abstract nature
of the subject, Mathematics is considered
as a very dull and difficult subject. A
phobia has been created in the minds of
the children that Mathematics is tough
to learn. As a result, most of the students
are not taking interest in the subject and
it has become one of the main causes of
student’s failure in Mathematics. No
doubt, Mathematics is a subject which
requires single-minded concentration
and continuous efforts to achieve perfect
and accurate learning. Therefore, to
remove this phobia, it is necessary to
motivate the children by arousing and
maintaining their interest in
Mathematics. For this, it is necessary to
make the involved abstractions tangible
and concrete by developing the
mathematical concepts out of direct
personal experiences. Thus, by putting
something concrete into the hands of
students, will give a better picture of
conceptualization of the problem. Hence,
the traditional approach of teaching
Mathematics in which abstract concepts

are usually presented to the students in
an authoritarian way should be
discouraged and activity approach which
stresses the presentation of concrete
experiences should be encouraged. Thus,
Mathematics has to be learnt by doing
rather than by reading. This doing of
Mathematics gives rise to the need of a
suitable place for performing these
activities. A well-equipped Mathematics
laboratory is the suitable place for the
same, which can instantly motivate the
students and create an environment to
Mathematics learning. This long felt need
of Mathematics laboratory was
emphasized in National Curriculum
Framework for Elementary and Secondary
Education (1988) and has also been
endorsed in the National Curriculum
Framework for School Education – 2000
(NCFSE-2000) and National Curriculum
Framework-2005(NCF-2005) respectively.

Looking to the above importance, the
author has not only developed the Maths
lab but also tried to see its multi-
dimensional impact on skill development
for the pre-service teacher trainees at
primary level. This approach is realistic
since it envisages student teachers to
disseminate these skills to the coming
generations in schools and is also
pragmatic and relevant in the context of
quality based teaching of Mathematics.
Also the approach conducted under this
study focuses on naturalistic situational
research through observation, reflection
and intuition; construct grass root
theories, addressing the real problems,
local wisdom of using resources from
surroundings, mainly for quality
education.
Maths  lab :

Maths Lab is a state-of-art
mathematics laboratory for schools. It
offers Multiple Teaching and Learning
Aids as well as a complete theme based
ambience which helps students to
visualize and feel mathematics. Learning
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aids comprise of Technology Applications,
Videos, Manipulative, Measuring
Instruments, Tables, and Charts etc. A
mathematics theme based ambience is
created complete with tables, chairs,
posters, floor tiles etc. Based on the three
pillars of ‘Imagination, Investigation and
Interaction’, it provides an opportunity to
students to understand, internalize,
discover and verify the basic
mathematical and geometrical concepts
through concrete objects and situations.

A Mathematics Laboratory can foster
mathematical awareness, skill building,
positive attitudes and learning by doing
experiences in different branches of
Mathematics. It is the place where
students can learn certain concepts using
concrete objects and verify many
mathematical facts and properties using
models, measurements and other
activities. It will act as an individualized
learning centre for a student. It provides
opportunities for discovering, remedial
instruction, reinforcement and
enrichment. It also provides an
opportunity to the teachers to explain and
demonstrate many mathematical
concepts, facts and properties using
available materials in the Mathematics
laboratory. It may also act as a place for
teachers and students to perform a
number of mathematical celebrations
and recreational activities.

The establishment of a mathematics
laboratory is one way of stimulating
interest in learning mathematics. A
mathematics laboratory is a place, where
things can be stored, kept, counted,
ordered, recorded, packed, unpacked,
grouped, regrouped, arranged, rearranged,
measured, joined and partitioned among
numerous other activities. The students
carry out their projects and other
activities in the laboratory. The
Mathematics laboratory should be the
focal points of all mathematics work in
the school. It should be the calculating

center of the school. The truth of
abstractions is demonstrated in a
concrete manner and the students, who
are slow to comprehend abstractions,
appreciate them more readily and become
interested in mathematics. The
mathematics laboratory is a specially
equipped room in a building, where
mathematics lessons or activities hold on
a regular basis or a corner of the regular
classroom with tables and apparatus or a
room containing a collection of teaching
aids for students’ manipulation (Odili,
1990). It is also a remedial environment,
where advantaged or disadvantaged, the
poorest or the best gifted students may
have active sensory experiences from
which concepts emerge. It is a resource
centre for the learning of mathematics.
It is based on the principle of doing,
learning by observation, by proceeding
from concrete to abstract.

Some of the advantages of having a
mathematics laboratory according
to Ezike and Obodo (1991) include:
•It makes mathematics learning very

interesting, meaningful and exciting.
•It is a means of verifying a mathematical

principle, law or theory.
•It can be used to illustrate basic

principles, laws or rules and develop-
ment of such principles, laws or rules.

•It is a means of practicing one or more
of the cognitive and psychomotor skills
like the ability to construct, measure,
arrange, observe, classify and interpret
data.

•It provides opportunity for students to
learn how to use cutters, turners, drill
bits, mathematical set, paint, brush,
models of solids and charts and other
kinds of laboratory equipment in
mathematics.

•It encourages mathematical exploration
and manipulation by students and keeps
them alive and thinking, which also
helps them to realize the applications
of mathematics.
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Some reflections:
The Elementary Mathematics

Laboratory (EML) is a teaching and
research project at the University of
Michigan, School of Education.  It features
a two-week summer mathematics
program for incoming fifth-graders that is
taught by mathematics educators. This
program provides local school children
with an opportunity to work with expert
researchers and teachers to improve
their mathematical knowledge and skill.
At the same time the EML creates a
space for diverse professionals
representing a range of expertise and
perspectives to work together to solve
complex problems of learning and
teaching.

Okigbo and Osuafor (2008), studied the
effect of using Mathematics laboratory in
teaching Mathematics on the
achievement of Mathematics students.
The study investigated the effect of using
mathematics laboratory in teaching on
students’ achievement in Junior
Secondary School Mathematics. A total of
100 students were involved in the study.
The study was a quasi-experimental
research. Results were analyzed using
mean, standard deviation and analysis of
covariance (ANCOVA). From the findings,
it was observed that the use of
mathematics laboratory enhanced
achievement in mathematics. The
results also showed that no significant
difference exists in the achievement of
male and female mathematics students
taught with mathematics laboratory. The
study recommended that teachers should
be encouraged to use mathematics
laboratory in teaching plane geometry
and algebraic expression and
mathematics student teachers should be
trained on its use in their methodology
class.

Olatunde (2010), looked at the
adequacy of resource materials
(mathematics laboratory) and its

attendant effect on students’
mathematics achievement in some
selected secondary schools in
Southwestern Nigeria. The study adopted
the descriptive survey design and simple
percentages were used in analyzing the
data. Three validated instruments:
Questionnaire for Mathematics
Teachers, Students Mathematics
Attitudinal Scale and Mathematics
Achievement Test (QMT, SMAS and MAT)
were used in collecting data for the study.
The subject of the study was made up of
1750 senior secondary school students
and 123 Mathematics teachers selected
from 2 secondary schools in each of the
Senatorial districts in Southwestern part
of Nigeria. The results showed that most
of the teachers (75%) have a good
perception of the need and importance of
mathematics laboratory in the school,
while few teachers (25%) do not perceive
the need to have a mathematics
laboratory in the school. The result also
showed that students exposed to the use
of mathematics laboratory performed
better (65%) than students that were not
exposed to it and the level of
infrastructural facilities available in the
schools were very poor.  The study
therefore, recommends that Mathematics
laboratories be established in every
school and more teaching aids be provided
for effective students learning.

Donnipad (2009), studied the use of
Mathematics laboratory in teaching
Mathematics by developing a strategy and
testing its effectiveness.  A total of 80
students were involved in the study. 40
students were included in each
experimental and control groups. The
study was a quasi-experimental research.
Two groups Post- test Experimental design
was adopted for the study. The strategy
evolved for the experimentation consisted
three methods namely; Expository
Method, Co-operative learning Method
and Problem solving Method. The strategy



80                                           EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 1  April. 2015

developed was used for 10 weeks on the
experimental group of the sample to teach
mathematics in a Mathematics
Laboratory atmosphere; whereas, the
control group was taught the same
Mathematics content using traditional
method. At the end of 10 weeks, a post-
test was administered to both the groups
to evaluate and assess the performance
of students. The data gathered through
post-test administered on students were
analyzed. From the findings, it was
observed that the strategy evolved for
teaching of Mathematics in a Maths lab
was effective than the didactic traditional
method.  Also the strategy had cultivated
a research attitude and positive
reinforcement among the students.

The above discussion shows the
research initiatives based on
Mathematics laboratory. But the very basic
question is ; What is next?  One needs to
awaken his/her sensitivities towards the
institutionalization of Mathematics
laboratory at all levels. The present paper
highlights the efforts carried out in this
direction especially at Pre-service Teacher
Education (PSTE) level.
Development of Maths Lab in DIET:

The District Institute of Education
and Training (DIET), Karelibaug,
Vadodara is one of the best DIETs of
Gujarat, working under the direct control
of Gujarat Council of Educational
Research and Training (GCERT),
Gandhinagar. Under its major functions,
Pre-service Teacher Education and in-
service teachers’ training are most
important, which are needed continuous
attention of its faculties, mainly with
respect to quality improvement in
elementary education.

Looking to the need of improving
quality of education in Mathematics at
school level, it was decided to develop a
Maths lab in the DIET as an innovative
practice, which would be useful to pre-
service teacher trainees as well as in-

service teachers. Based on the existing
content of Mathematics at elementary
level, some concepts have been identified
for their inclusion in Maths lab, in the
various forms like mathematical
experiments, activities, demonstrations,
objects, models, logical proof, puzzles,
measuring tools, visualization of
abstractions etc. With the support of
some in-service teachers, during their
in-service training programme, this work
was carried out carefully. All the tools /
equipments were developed by using the
low-cost or no cost raw materials available
from the surroundings. For the
development of some tools, specific/
technical support has been taken from
the skilled persons like carpenter,
painter/artist, blacksmith etc. Thus, a
Maths lab was established in the DIET,
on regular basis, with the financial
support of GCERT during the academic
year 2012-13. The major objectives of its
development were: (i) To create interest
in teaching and learning of Mathematics
among the Pre-service Teacher Trainees.
(ii) To develop conceptualization and
specific mathematical competencies
among the Pre-service Teacher Trainees;
and (iii) To institutionalize laboratory
approach in teaching - learning process
of Mathematics.

The established Maths lab includes
the following major tools/equipments/
material resources for Activities,
demonstration and experimentation
while teaching and learning of
Mathematics.

The table in the next page shows the
wide content coverage of Mathematics in
the form of laboratory approach to
teaching of Mathematics. With this wide
range of activities, experiments and
resource materials under the
Mathematics laboratory, the author has
initiated the experiment for the
institutionalization of laboratory approach
in day to day instructional settings.
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List of Maths Lab Equipments and Experiments
 Sr.  Title of the Concept / Demonstration    Experiment /               Presentation Mode
       Equipments / Objects /Visualization etc..
1. Explanation of Point, Collinear points, Non-collinear points Demonstration
2. Projection of the Line segment Demonstration
3. Models of Square, Rectangle, Circle, Equilateral triangle, Demonstration

Quadrilateral, Parallelogram, Right angled triangle, Right-
angle, Acute angle, Obtuse angle, Linear pair,Supplementary-
angles, Complementary angles etc.

4. Dimensions of the objects : One, Two & ThreeModels Demonstration
of Cube, Cuboid, Tetrahedron, Right circular cylinder, Right-
circular cone, Prism, Sphere etc.

5. Mathematical instrument set (Ruler, Set-squares, Divider, Demonstration
Protector and Compasses), Meter scale, Measuring tape, and
Diagonal scale, Calculators, Computer etc. Experimentation

6. Wooden cubes to explain Base value and place value Demonstration
7. Explanation of Napier scale Demonstration
8. Explanation of Fractions : Fractional Kit Demonstration
9. Models for verifying the Algebraic identities:

(a+b)2 = a2 + 2ab + b2   and (a+b+c)2= a2+b2+c2+2ab+2bc+2ca Demonstration
10. Models for deriving formulae for perimeter, area and volume Demonstration
11. Models for verifying Pythagoras theorem Demonstration &

Experimentation
12. Measurement of the length of line segment Experimentation
13. Measurement of perimeter of different shapes Experimentation
14. Measurement of the weight Experimentation
15. Measurement of the Area Experimentation
16. Measurement of the Volume Experimentation
17. Measurement of the Angles Experimentation
18. To draw different Angles with different measurements Experimentation
19. Models for verifying the following results:

Sum of the angles of a triangle is 180°
Sum of the angles of a quadrilateral is 360° Experimentation

20. Deriving characteristics of Quadrilateral (With reference to : Experimentation
Square, Rectangle, Parallelogram, Rhombus, Trapezium)

21. Making a Square/Rectangle/Circle on the basis of given Area Experimentation
22. Making a Cube /Cuboid / Cylinder on the basis of given Area Experimentation
23. Deriving and measuring the angles developed by Transversal Demonstration

of two parallel lines : Parallel lines intersected by a Transversal and Activity
24. Magic square of the type 3x3 of Magic constant 15 Activity
25. Magic square of the type 4x4of Magic constant 34 Activity
26. Tangram (Popularly known as famous Chinese puzzle) Activity
27. Model for explaining the formula of the area of a circle Demonstration
28. Some Activities by paper folding Activity
29. Geo-board Activity
30. A collection of Charts, Pictures and recreational activities. Activity
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Method -  Diagnostic Experimental Action
Research method was adopted for the
study.
The Sample

The experiment carried out was in the
form of a Diagnostic Experimental Action
Research. Under this experiment, a group
of 40 Pre-service Teacher Trainees
(PSTTs), studying in the DIET, Vadodara
during academic year 2013-14 was
involved as the target group. The entire
process was carried out in three phases,
mentioned as below:
Phase : I  Pre-test  :

In the beginning of the academic
year, a pre-test (Conceptual
Understanding Test of Mathematics) was
administered to the Pre-service Teacher
Trainees(PSTTs) with a view to check
their conceptualization in Mathematics,
especially with reference to the concepts
covered under the developed Maths Lab.
Apart from this, their learning difficulties
were also identified on the basis of the
evaluation of the pre-test.
Phase : II   Treatment :

Under this phase, the PSTTs were
provided instructions on regular basis as
per their prescribed time-table with the
support of activities under Maths lab.
Since the Method class and the Maths lab
are in the same classroom, it was quite
feasible to deliver a lecture and doing
some practical work based on laboratory
approach, simultaneously. The laboratory
approach was made an integral part of
their regular Method classes. Thus, they
have been frequently provided learning
experiences in Mathematics through
laboratory method. While giving
treatment through this approach,
emphasis has also been given to the
pedagogical aspects.  Thus, availability of
adequate resource materials in the lab
has facilitated the intact group of PSTTs.
This phase was continued up to the
completion of their syllabus in the Method
“Teaching of Mathematics”, that is up to

the end of February, 2014. So this phase
was full of activities, practical,
experimentation, group-work,
demonstrations, visualizations etc. along
with the pedagogical knowledge.
Phase : III    Post –test  :

With a view to study the impact  of
this experiment in terms of
conceptualization and development of
competencies,  a post-test (Conceptual
Understanding Test of Mathematics) and
a non-formal performance test were
administered to the PSTTs.
Data Analysis :

On the basis of the evaluation done
under two phases namely; pre-test and
post-test, the achievement scores of the
PSTTs were obtained. The significance of
difference of mean scores in achievement
of the PSTTs in pre and post tests was
studied by calculating mean, Standard
deviation and ‘t’ – value. The detail of the
same is given in the following table.

Table 1
summary of t-test conducted on pre

post test mean scores

 Test           N    Mean     SD      df     t

 Pre-test     40    44.1     13.7     78   2.36

 Post-test   40    50.85   11.89          p<.05

From the above table, it can be seen
that the calculated t – value was found to
be 2.36 which is higher than the table
value of ‘t’ i.e. 2.02 at 0.05 level of
significance. It shows that there was
significant difference in the mean
achievement score of PSTTs in pre-test
and post-test.
Major Findings:
1. The laboratory approach has

significant impact on conceptual
understanding of the PSTTs.

2. Laboratory method enhances
observation technique, mathematical
competencies of PSTTs.

3. The various mathematical
competencies like formal problem
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solving, use of heuristics, estimation
and approximation, optimization, use of
patterns, representation, reasoning and
proof, making connections,
mathematical communication,
measurement, visualization of the
concepts/abstractions, conceptuali-
zation, analogy, critical thinking,
creative thinking, deep concentration,
logical thinking, case analysis,
quantification, using rules of thumb,
manipulation, demonstration,
experimentation, optimization,
reduction to simpler situation etc.
learnt by the  sample.

4. They are now capable of using concrete
objects, verifying properties using
models / paper folding / paper cutting,
using different tables / charts /
reference books / equipments kept in
the lab, doing recreational activities,
drawing figures / graphs etc. were
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observed during their activities,
demonstrations, experiments and
under non-formal test of performance.

Conclusion:
 It seems that a paradigm shift from
mathematical content to creation of
mathematical learning environment has
made a dif ference. Such learning
environment invites participation,
engage learners, and offer a sense of
success. I t also facil itates the
competencies based on 5E’ Learning cycle
[Engage, Explore, Explain, Elaborate and
Evaluate]. Giving importance to processes
under laboratory approach can prove it a
multi-dimensional competency based
approach. At the same time, a great deal
needs to be done towards preparing
teachers for mathematics education.  A
large treasury of resource material,
which teachers can access freely as well
as contribute to, is badly needed.
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Right to Education Act 2009 of Government of India, has made mandatory to form School
Management Committee’s in all schools with certain laid down roles and responsibilities in
the Act. There were an estimated eight million children 6-14 years old in India out of school
in 2009. Education is a fundamental right enshrined under the Article 21 of the Constitution.
The Right to Education Act is a landmark as it tends to bring the neighborhood school concept
and infrastructure development according to the children and teachers. Moreover, the
constitution of School Management Committee (SMC) is a significant feature in the Act. The
role of the School Management Committee is to plan, implement, and monitor school development
plans. The present study covered with a field study of SMCs of Warangal district in state of
Andhra   Pradesh. A sample of 25 SMCs has been taken purposively for the study. The study
formulated the objectives to study the provisions of the RTE Act 2009 and to compare awareness
and opinion of the SMCs. A self-made questionnaire for intending some quantitative and
qualitative information was carefully prepared and used in the study for collection of data.
Descriptive survey method has been employed for the study. The findings shows that urban
SMCs  were found aware about RTE Act 2009 whereas in other it was observed that they
were so passive and had kept a little knowledge about Act 2009. It was observed that the
urban SMCs were more aware about the RTE Act 2009 comparing the rural SMCs.
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Role of School Management Committee (SMC)
in the light of Right to Education Act 2009
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Introduction
The Right to Free and Compulsory

Education Act 2009 was passed by the
Parliament in August 2009, and after
receiving Presidential assent, it was
notified for implementation from April 1,
2010. Introduced through the 86th
amendment, the RTE Act provides the
children of India, in the age group 6 to 14
years, a fundamental right to free and
compulsory education. This is a historic

decision for the education of the children
of India. Though the RTE existed as a part
of the directive principles of State Policy
under Article 45 of the Constitution, it
was not enforceable. For the first time in
the history of India this right has been
made enforceable by putting it under
Article 21. Thus the right to education
has been accorded the same legal status
as the right to life as provided by Article
21A of the Indian Constitution. This act
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provides for 8yearsof elementary
education in an age appropriate
classroom in the vicinity of his/her
neighborhood or every child in the age
group of 6-14 years.
School Management Committees 

State government has determined to
constitute ‘school management
committees’ for each school for effectively
implementing the provisions of
Free and Compulsory Education Act -
2009.The committees are to have proper
representation from backward class
parents; it further gives directives to
appoint 50 percent women members. For
effective implementation of right of
children to have free and compulsory
education, the local management
committee to have 12 members, which
include appointment of locally elected
member- teacher’s representative and a
local educationist. The committee would
meet at least once in a month; it would
also monitor overall progress, school
attendance and mid-day-meal. All the
committees formed in past gets
terminated as the new committee has
enough representation from backward
class and women member
Role of SMC:

SMC has a very crucial role in
actualizing the goals of RTE. It has
tremendous potential to transform the
existing system of education,
characterized by cynicism and a defeatist
outlook of the system functionaries and
stakeholders, including teachers and
parents. Through its positive action and
a constructive dialogue with other
stakeholders the SMC can work towards
reinstating a well functioning school
system. Consistency of positive actions
by SMC will change the dynamics and
solutions will begin to take shape, first
at local levels and then at the larger
systemic levels.
Parents can be the Change Leaders:

Parents and children are the primary
stakeholders of an education system and

it is they who bear the brunt of the
faulting school system. They need to be
given opportunities and support to bring
about a change in the education system.
Our role is to make them realize that they
hold the powerful key to initiate the
process of reversing the decline in
schools, through their constructive and
collective engagements with the school
and other stakeholders Community
members.
•Support in preparing school development

plan and implementation of the same
• Bridge the distance between the school

and block/district authorities by
representing the school    at various
platforms

• Volunteer to spend time with children
in schools and teach variety of skills

• Help teachers perform their job better
by supporting them in material
development, supporting.Teachers in
distribution of materials to groups,
helping children to learn various crafts,
musical instruments and other skills
available in the community etc.

• Work as support teachers when teacher
goes on leave.

Supporting Teachers:
The new relationship between

teachers and community has to be based
not on the power of control but on the
power of mutual trust Teachers, at one
level have been completely co-opted in a
system of education which is definitely
not pro-people in its character and on the
other level they face a serious alienation
within the system because of their lowest
position in the bureaucratic hierarchy.
On a daily basis they face rejection and
disrespect. They are either defensive and
refuse to accept the current decline or put
the blame on parents, children and the
system and bureaucracy for this sorry
state of affairs in school They do not
experience any challenge and excitement
in their work. Teachers need to be helped
to experience a new relationship with the
children, school and the local community.
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The whole equation and principles of
relationship has to be altered. The new
relationship has to be based on the power
of mutual trust. The teacher needs to
experience the joys of learning, discovery
and success. It is only then that a teacher
will be able to appreciate the superiority
of this over the control based relationship
which s/he inherits from the system and
the society as a whole and transfers it to
the classroom and children. To make
them experience this new powerful
relationship is an important task and
challenge before anyone who wants to
change the classroom and the school
system. Teachers can experience the
power of this new relationship in our
Learning Enhancement Programme (LEP)
classes and in our seasonal hostels.
Teachers in the government schools are
able to notice changes in the learning
levels, behavior and overall confidence
level of students of LEP classes and
hostels. Many have started getting
curious about this change in the most
marginalized children who hitherto were
non-performing, silent and almost
excluded, reflecting very lows elf
confidence. This is an opportunity for us
to enter into a dialogue with these
teachers for changing classrooms in all
respects.
Functions of School Management
Committee:

The School Management Committee
shall perform the following functions
namely
A. Monitor the functioning of the school.
i. Ensure the regularity and punctuality

in attendance by teachers of the school.
ii. Assess the learning ability of each child

and accordingly supplement additional
instructions if any required.

iii. Ensure the enrolment and continued
attendance of all the children from the
neighborhood of the school.

iv.Bring to the notice of the Local
Education Authority any deviation from
the rights of the child, in particular

mental and physical harassment of the
children, denial of admission and timely
provision of free entitlements.

v. Communicate in simple and creative
ways to the population in the
neighborhood of the school, the rights
of the child as enunciated in the Act as
also the duties of the appropriate
government, local authority, school,
parents and guardian.

vi.  Ensure that no child shall be liable to
pay any kind of fee or charges or
expenses which may prevent him or her
from pursuing and completing the
elementary education.

vii. List out specifications for equitable
quality of education in a school.

viii. Monitor the implementation of the
mid day meal in the school

ix. Ensure that no teacher shall engage
himself or herself in private tuition or
private teaching activity

B. Preparation, recommendation,
implementation and monitoring of the
School Development Plan (SDP)
i. Every School Management Committee

constituted under subsection(1) of
section 21 shall prepare a School
Development Plan every year in such
manner as may be prescribed.

ii. The School Management Committee
shall prepare a School

Development Plan at least three months
before the end of the financial year in
which it is first constituted under Act.

iii. Assess financial requirement and
needs of the RTE Act 2009, including for
providing special training facility
specified in section 4.Entitlements of
children such as free text books and
uniforms, and any other additional
requirement for fulfi lling the
responsibilities of the school under Act.

iv. The School Development Plan shall be
signed by the Chairperson or vice
chairperson and convener of the School
Management Committee and submitted
to the local authority before the end of
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the financial year in which it is
prepared.

v. Sub committees and sub groups with
co-opted members for effective
implementation & monitoring of the
School Development Plan may be formed
as requested / needed by the SMC
preferably with parents. HM, teachers,
children, educationalist, BRTEs, Local
Engineers, elected representatives,
Civil Society members supporting the
school.

C. Monitoring of utilization of the
grants received from the appropriate
Government or Local authority or any
other source.
i. Prepare an annual account of receipts

and expenditure of the school. Any
money received by the said committee
for the discharge of its functions under
this Act, shall be kept in a separate
account to be audited annually.

ii. The Annual account should be signed
by the chairperson or vice – chairperson
and convener of the said Committee and
make available to the local authority
within one month of their preparation

D. Performance of other functions The
School Management Committee shall
play such roles and functions as
ordered from time to time.

The State Project Director, Sarva
Shiksha Abhiyan is directed to take
necessary action to constitute a School
Management Committee in each school
for planning, monitoring and
implementation of Sarva Shiksha
Abhiyan schemes as per RTE Act. Things
to Keep In Mind While Engaging
Community for SMC Formation
1. In some villages, seasonal migration

is quite high and a significant number
of families that migrate are absent from
the villages for a large part of the year.
They are, however, available in the
villages during the monsoon months.
Therefore it is important that the
General Body meeting of SMC be

scheduled when most of the people are
in villages, i.e. the period between May
to September.

2. Community awareness is essential
while forming SMC. The outcome of the
awareness campaign should lead to
community all parents becoming aware
about the roles of the SMC and the
process of its formation.

3. Participation of women and young
adults is to be encouraged. To ensure
this spirit, some steps are needed to
facilitate women’s participation.
Separate meetings are to be organized
at a time convenient for women. Gender
sensitization training is to be organized
for men.

4. To facilitate the representation of
children, priority is to be given, to
include a student in SMC as a member.
Participation of the girl child should be
encouraged. The student can be linked
to Balsabha or BalSansad process, in
his/her respective school.

5 The SMC members have to be elected
by the parents of children who are
enrolled in the school and the
committee should be accountable to the
GB of parents.

There should be at least two meetings of
the GB, every year, in which SMC should
share its progress. The SMC report has
to be approved by the GB. This process
needs to be institutionalized .The quality
of the SMC will directly depend on the
level and quality of the participation of
parents. Therefore, it is necessary that
ground work be undertaken, with utmost
seriousness, towards sensitizing the
larger community of parents with respect
to the provisions of RTE, the roles and
responsibilities of the SMC, and also their
accountability towards the GB. Village
youth and women (in particular SHGs,
wherever they exist) need to be especially
organized and trained to play an effective
role in ensuring proper functioning of the
SMC. A general observation is that
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mothers express more concern and are
better informed about their children’s
education. Provision of effective training
and orientation to the SMC members and
adequate sensitization and mobilization
of parents, especially mothers, will pave
the way for democratic and effective
functioning of the SMCs
Purpose of the Study:

The Indian elementary education
system has been successful to some
extent in achieving higher levels of
funding, access,  enrollment and
infrastructure. However, high drop-out
rates, low attendance, universal,
equitable and quality elementary
education for all continue to be a
challenge10. The RTE Act is a path
breaking Act in the history of Indian
Education towards providing quality
elementary education to all, it is not
without loopholes. The purpose of this
research study is to reveal the status of
implementation of RTE in rural and urban
schools in Warangal district and to
examine awareness and understanding
of the provisions of RTE among SMC
parents.. The present study findings are
based on the field experience of the
investigator in the school and
observation/interaction with the SMC,
parents and in nearby government
schools. The observations and opinions of
the SMC parents and children on various
provisions of RTE Act helped in examining
the awareness and understanding of the
provisions of RTE.
Objectives of the Study:
1. To assess the level of awareness of

urban SMC parents of elementary level
students towards the Right to Education
Act 2009.

2 To assess the level of awareness of rural
SMC parents of elementary level
students towards the Right to Education
Act 2009.

3. To study the participation of SMC
parents of elementary level students

towards the role play in various
activities.

Sample:
The researcher has selected 25 SMCs

from Warangal district of Andhra Pradesh
as sample of the study.
Methods and Procedure of the Study:

In the present study the nature of the
problem is descriptive .therefore, the
survey method has been used in the
study. The method of sampling in the
present study is has been used randomly
selection from all the elementary schools
SMC parents has been constitute the
population for the study. The study was
cover male and female SMC parents of
students situated in urban and rural
areas in the study.
Findings of The Study:
Participation of SMC Members in
Meetings according to head teachers,
SMC meetings were regular in many
schools in 2011-12 (Table 1). Head
teachers of 25 schools reported that the
meetings were conducted frequently i.e.
more than 8 times in 2012. There was a
difference between the opinions of SMC
members and head teachers with respect
to the frequency of SMC meetings as well
as the Panchayati Raj is the three tier
system of democratic centralization in
India which provides a platform for local
self governance .Issues discussed in
these meetings, according to the SMC
members meetings were less frequent
than head teachers claimed, and
discussions often focused on the
utilization of funds and the school
development grant which is given to each
school. Head teachers reported that in
some schools discussion focused on
quality and school activities as well as
school infrastructure (Table 1).There
were variations in the opinions of SMC
members as well as school heads located
in various schools in three different
areas. For example, in rural area 65% of
25 SMCs reported that they discussed the
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utilization of funds without specifying the
item on which the fund was utilized,
compared to urban and rural i.e. 10% and
15% respectively. Only five SMC from
rural and eight SMC from urban could
provide details of the financial
contribution to the schools. No other SMC
in other schools in entire study area

could provide details of any financial
support to the schools which indicate that
they were unaware of these .The head
teachers also reported that there is no
contribution provided by the SMCs out of
25, in Warangal revenue division. SMC
members in only two schools discussed
various issues regarding the development
of school.

Table -1
Head Teacher’s Report of Contribution and Support of SMC

     ITEMS         Rural SMCs            Urban SMCs
       No.          %                 No.          %

 Frequency of meeting in last year
            1-4 times                    5              20%            2             08%
            5-8 times                                             6             24%            4             16%
           more than 8 times                            4             16%            4             16%
 Issues discussed in SMC meetings
  Expenditure related Issues                  16             64%            9            36%
 Quality and school activities                       14            56%            11      44%
 Type of contribution
 Financial Contribution                               17             68 %           8             32%
 No Contribution                                          13             52%           12           48%

Table- 2
Awareness Level and Opinions of SMC’s Regarding School Related Issues

ITEMS                                                        RURAL SMCs 12      URBAN  SMCs  13
                                                                      No.            %             No.           %
Aware about teacher absenteeism              9               75%          11            78%
Aware about students’ absenteeism            7               58%           8             67%
Satisfied with school functioning                6               46%           8             67%
Aware about alternative means of               5               41%           8             67%
education for never enrolled children
Aware about funds utilization                      7               58%        9              76%

Table- 3
Awareness Level and Opinions of SMCs regarding Teacher & teaching related

aspects
ITEMS                                                                  RURALSMCs 12  URBAN SMCs 13
                                                                                No.        %             No.        %
Do you make visits to schools in the village          6          50%           7         54%
Do you think that the school runs regularly?        7          58%           8         67%
Do you think that the teachers are punctual?      5          41%           7          54%
Are you satisfied with school’s progress                6          50%           5           39%
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Opinions about teachers’ absenteeism:
Out of 25 schools in Warangal district,

SMCs of 15 schools claimed that there is
no students absenteeism, in 10 schools
SMCs reported that both teachers and
students absenteeism was a serious
problems by which  between 30% and 40%
of teaching time is  being lost across all
over the clusters.. In rural area 7 out of
12 schools’, SMC members said that
there was no students absenteeism in
their schools and in 5  school’s SMCs
reported  that no action was  taken to
prevent students ’ absenteeism. In urban
area SMC members in 8 schools reported
that they do not have problems of
student’s absenteeism. Absenteeism was
mentioned as a problem in SMC meetings
of 5 schools.
Opinions about teachers’ absenteeism:

Out of 25 schools in Warangal district,
SMCs of 19 schools claimed that there is
no teacher absenteeism; in 6 schools
SMCs reported that either they discussed
or checked teachers’ presence in the
school. In rural area 9 out of 12 schools’,
SMC members said that there was no
teacher absenteeism in their schools and
in 3 school’s SMCs reported that no action
was taken to prevent teachers’
absenteeism. In urban area SMCs
members in 11 schools reported that they
do not have problems of  teacher’s
absenteeism.Absenteeism was
mentioned as a problem in SMC meetings
in 2 schools.
Provision of support to parents by SMC
members:

48 % of SMCs in Warangal district are
unaware of alternative options to educate
those children who were out of school.
Urban SMCs were in favor of conducting
bridge courses and conducting literacy
campaigns with teachers to make parents
and community members more aware,
and encourage them to send their
children to school. In rural large
proportion of SMCs do not have any
knowledge about any alternative ways of

providing basic education to their
children.
Opinions regarding school functioning:

44% SMCs were not satisfied with the
functioning of some schools where the
learning level of children is very low. This
is most common in rural area and only
46% of SMCs reported that they are
satisfied with the functioning of the
school.  In Urban area, around 67% of the
SMCs reported that they were satisfied
with the functioning of the school; the
performance of the students’ was very low.
However, the majority of SMCs (52%) in
the Warangal district reported that they
were satisfied with the functioning of the
school.
SMC members gave various reasons
for a lack of satisfaction with schools:
• Lack of classrooms;

• Teachers and teaching aids;

• Teachers’ ineffectiveness; and

• Lack of teacher’s interest in children’s
studies

According to the opinion of the 60%
SMC parents, they were satisfied with
school activities of (2011-12). SMC
parents of 6 schools out of 12 from rural
area reported that they visited the schools,
and 8 SMC schools out of 13 from urban
area reported that they visited the schools
for various reasons. 48% of SMC parents
were satisfied with punctuality of the
teachers and also 52% of SMC parents are
not satisfied with the progress of the
schools
Conclusion:

Government has enacted and
implemented the Act in the right spirit
towards providing quality elementary
education to all. Functions Performed by
SMC and involvement, only 54 % of SMC
members could prepare the school
development plans. It could as well be that
they were not included as part of the plan
preparation process. A higher percentage
of schools had SMC members involved in
monitoring their functioning (66.3%) and
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the in motoring the utilization of school
grants (64.2%) and 48% of SMC parents
were satisfied with punctuality of the
teachers. It is reported that the
Panchayat Raj Institutions and Urban
Local Bodies were involved in the
management of the schools in 59 % of
them. More details regarding their
involvement have not been reported.
Given the fact that basic aspects of

community participation such as the
election processes were not followed in
half the schools and gender and social
constitution norms of SMCs were not
followed in SMC formation in half the
schools it is not possible that there would
be any serious involvement by PRIs and
ULBs. Status of Community Participation
in the District where most of the schools
have constituted SMCs in Urban (76%)
and in Rural (63%)
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Quality in Elementary education is very much affected by the indicators like learners’
achievement, curriculum, text - books, basic infrastructure amenities, quality of teachers,
child centered strategies, teaching -learning process, classroom transaction, evaluation,
educational resources etc. Quality in education means it the depth of understanding may be
reached among the learners through the curriculum or effective implementation of Total Learning
Package (TLP).  Gujarat state has initiated the development of TLP keeping in mind the National
Curriculum Framework (NCF- 2005) and Right to Free and Compulsory Education of Children
Act (RTE- 2009). The TLP has already been implemented in the first semester during academic
year 2010-11, as pilot study in 566 schools. The present paper focuses on the impact study
of the implemented TLP with reference to learning outcomes of the students, overall teaching
- learning processes and reactions of the Students, Head masters, Teachers, Parents, CRCCs,
BRCCs and DIET lecturers  about the newly piloted textbooks in the standard I to VIII.
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Introduction
Education has been realized as an

important change agent for nation
development and is considered a
fundamental right for all Indian citizens.
Providing educational opportunities to all
cit izens has become the prime
responsibility of the government and
therefore, free and compulsory primary
education is being offered to all children
as a constitutional commitment in India
and mainly to achieve the goals of
Universalization of Elementary Education
(UEE). After the implementation of SSA
and acceptance of right to elementary

education as fundamental right, the
quantitative growth in Elementary
education has been tremendous. This
shows that, concerted efforts have been
made by the GoI. But, still certain
problems have been observed by
Mehta(2011), with respect to School and
facility indicators, Enrolment based
indicators, Teacher related indicators
and Educational Development Index (EDI),
which are as follows:
Though a majority of schools have the

essential facilities, there are still a few
schools without adequate number of

 instructional rooms and teachers.
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The majority of schools are located
beyond one kilometer.

Despite significant improvement in
schools, a good number of schools are
to be provided with minimum essential
physical, ancillary and teaching-
learning facilities.

The average dropout rate being high at
primary level, it needs to be checked
without which the goal of UEE cannot
be achieved.

The impressively increased enrolment
over a period of time is still not enough
to achieve the goal of UEE.

A good number of schools are single -
teacher schools despite availability of
an average of four teachers per school;
all of which need serious intervention.

The quality of education in terms of
students’ attainment across the
country is not satisfactory but it can be
improved through active participation
of teachers.

Need based in-service programmes can
be of great help in improving classroom
transaction, but the efforts of trained
teachers through in-service
programmes are not reflected in the
learners’ attainment which is still a
major area of concern.

To improve the overall position with
respect to EDI, the states should
compute district-specific EDIs and
analyze EDI values separately in case

of access, infrastructure, teachers and
outcome indicators.

Considering that the adverse
conditions in the schools may have
negative effect on enrolment, retention
and quality of education, Gujarat has
made some efforts named as Shala
Praveshotsav, Kanya Kelavani Abhiyan,
Gunotsav, Kasturba Gandhi Balika
Vidyalaya (KGBV), Computer Aided
Learning (CAL), National Programme for
Education of Girls at Elementary Level
(NPEGEL), Pragna, BaLA (Building as
Learning Aid), Alternative Schooling
Programme,  Activity Based and Joyful
Learning etc. mainly to achieve the goals
of UEE and quality of education at
elementary  level.

Rapid changes in educational outlook
and sense of competitiveness
necessitated the quality improvement in
education. Further, it has necessitated
the empirical evidences of the
implemented efforts for quality
improvement. Hence to know, where do
we stand? and What are the impact of our
efforts?, research studies are carried out
by Gujarat Council of Educational
Research and Training (GCERT)
continuously with the support of DIETs
and University Education Departments in
the state. Few of them are discussed
briefly hereunder.

Table No. 1
Average Achievement at Primary Level in Gujarat

Research       Year           No.  of      Standard   No. of sch.    Sample     Average.
Project                            Districts   Covered      Subjects        Size     Achiev.%

GAP-I 1998-99 19 3 to 6 18 32,232 47

GAP-II 2000-01 18 3 to 7 27 96,886 49

GAP-III 2002-03 23 3 to 7 27 1,20,160 54.15

GAP-IV 2004-05 23 5 to 7 21 72,379 55.84

GAP-V 2008-09 24 3 to 6 20 3,99,360 60.86

GAP-Urban 2009-10 23 3 to 7 24 76,892 60.44
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(i) Gujarat Achievement at Primary (GAP
- I to V & GAP - Urban)

As a concern for continuous
monitoring of students’ achievement and
assessment of educational progress on
standardized achievement tests, GCERT
has sponsored a series of surveys,
entitled; “Profiles of Academic
Achievement of the primary school
children of Gujarat “ since 1998-99
under the frameworks of Minimum Levels
of Learning (MLLs). Up to the date six
research projects (GAP - 1 to 5 and GAP -
Urban) have been completed. The brief
detail of the same with respect to year,
Number of districts covered, Standard
covered, Number of subjects covered,
Number of  students and Average
achievement in percentage can be seen
from the table no. 1.

The average achievement percentage
mentioned in the table no. 1, shows
gradual increase in the overall average
achievement of the students in Gujarat.

(ii)   Reading, Writing and Numeracy
Skills Enhancement Programme
(RWNSE)

The RWNSE programme was
implemented during two academic years
2003-04 and 2004-05. Under this, the
weak students, (named as ‘Dear
Students’) were identified from Std. 3 to
7 in the schools of Gujarat and
implemented RWNSE programme, to
enhance their basic skills. The data of
the results of both the experiments are
mentioned in the table no. 2

Table No. 2
 The Results of RWNSE Programme

 Particulars           2003-04    2004-05
 Total number of    41,98,675  40,45,596

 students in Std.

 3 to 7

 No. of identified     9,62,340     7,91,213

‘Dear Students’

 from Std. 3 to 7

 No. of successful    7,09,261    6,20,152

 Dear students

 % of successful        74             78.38

 Dear students

The percentages of successful ‘Dear
students’ indicate the achievement of the
RWNSE programme. The effectiveness of
the same further studied on a sample of
9662 students through an experimental
research. The significant effect of RWNSE
programme was found on the
achievement of sampled Dear students.
(iii)School Achievement Profile and
School Gradation Project (SAP & SGP)

SAP (2008-09) & SGP (2009-10) are two
sequential state level research projects,
under which the primary schools were
given grades on the basis of the average
achievement of the students in Std. 4th

and 7th. The achievement tests were
constructed in different subjects and
administered scientifically under both of
these projects. The comparative
statistical details of SAP and SGP are
given in the table no. 3.

Table No. 3

   The Comparative Statistical Details of SAP (2008-09) and SGP (2009-10)

 Project Std. Total No.  Total No.  Average  State       Schools   %     Schools    %
       Schools      Students  Achieve  Average   >Avrge.            < Avrge.

 SGP 4th        31822   856228 57.08       58.70         18462    57.1    13879   42.9

 SAP         31035   809435 57.92      (For SAP)    17262     53.6     14915   46.4

 SGP 7th       20513   657279 55.60        56.34       10575     32.7   21766   67.3

 SAP         19710   585934 59.48      (For SGP)     10030    31.2    22147      68.8
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Table No. 4

The Educational Development Index and Rank of Gujarat

 Index   Level          2008-09    2009-10   2010-11
       EDI    Rank EDI Rank EDI   Rank

 Access Index Primary 0.570 12 0.569 13 0.568 19

Upr. Primary 0.823 02 0.798 02 0.843 02

 Infrastructure Primary 0.700 14 0.684 18 0.720 17

 Index Upr. Primary 0.710 14 0.684 22 0.712 20

 Teacher Index Primary 0.790 10 0.816 10 0.847 09

Upr. Primary 0.673 21 0.848 14 0.838 13

 Outcome Index Primary 0.752 10 0.692 16 0.722 26

Upr. Primary 0.638 20 0.588 25 0.626 31

 Composite Index Primary 0.698 07 0.584 13 0.720 10

 & Rank Upr. Primary 0.706 16 0.730 18 0.757 16

 Composite               Pri. + Upr Pri.    0.702 13 0.657 15 0.739 14

On the basis of the detail regarding
number of schools having average
achievement greater than the state level
average in case of both Std. 4th and 7th

under SAP and SGP, it can be seen that
the numbers of good schools were
increased in case of SGP with compared
to SAP.

Thus, it shows that the state is
struggling hard for ensuring the quality
of education and achieving the goals of
UEE. But still, the overall scenario is quite
challenging for the system of education.
It further provokes one to think and
become much clearer about the
development and quality of Elementary
education.
Development and Quality of
Elementary Education

The provision and use of elementary
education services in India has been
improving quite fast during the last
decade. However, it is important to look
at outcome indicators along with input
and process indicators too. Keeping this
in view, the National University of

Educational Planning and
Administration(NUEPA) has computed
EDIs for all the states based on four
components viz. Access, Infrastructure,
Teachers and Outcome; separately. On
the basis of the computed EDIs, the states
are also given Rank. The calculated EDIs
and Ranks for primary and upper primary
education of Gujarat are mentioned in
the table no. 4.

The lower values of EDI (0.752, 0.692,
0.722, 0.638, 0.588 and 0.626) in case of
Outcome index at primary and upper
primary levels suggest that the schools
are not placed well with regard to outcome
indicator. The composite EDIs and ranks
given for the years 2008-09, 2009-10 and
2010-11 are also not satisfactory. Thus
further creates a question against quality
of Elementary education in Gujarat. It is
obvious that only development can’t lead
towards quality of education. Then, what
really need for the quality?
Quality is the first step towards excellence
in education. The quality in Elementary
education is very much affected by the
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indicators like learners’ achievement,
curriculum, text - books, basic
infrastructure amenities, quality of
teachers, reason specific child centered
strategies, teaching -learning process,
classroom transaction, evaluation,
educational resources etc.. The quality
dimension also needs to be viewed from
the point of view of experiences designed
for the child in terms of knowledge and
skills mainly to be included in the subject
areas. The foremost challenge therefore
lies that quality should be considered as
the central theme of curriculum reform.
Quality of education is governed by three
processes namely curriculum, teaching
– learning process and evaluation. Thus,
the real quality that is the depth of
understanding should be reached among
the learners through the above three
processes or effective implementation of
Total Learning Package (TLP).
Total Learning Package: (TLP)

Gujarat has initiated the
development of TLP keeping in mind the
National Curriculum Framework (NCF
2005) and Right to Free and Compulsory
Education of Children Act (RTE 2009). The
TLP has already been implemented in the
first semester during academic year
2010-11, as pilot study in 566 schools.
Usually TLP includes text books, teacher’s
hand books, other teaching learning
materials, library and Continuous and
Comprehensive Evaluation (CCE). GCERT is
really interested in assessing the
outcomes in terms of students’
achievement at different levels after
implementation of newly developed TLP.
Basic questions which require answers
are:
i. To what extent is basic learning

outcomes being achieved?
ii. To what extent is higher order

learning outcomes being achieved?
It was to answer these research

questions that the present study was
taken up.

Objectives of the Study
The objectives of the study are given

hereunder:
1. To assess the learning outcomes of the

students in the standard I to VIII.
2. To study the overall teaching - learning

processes in the schools.
3. To study the reactions of the Students,

Head masters, Teachers, Parents,
CRCCs, BRCCs and DIET lecturers
about the newly piloted textbooks in the
standard I to VIII.

4. To assess the impact of the TLP with
reference to:

   a. Students learning outcomes
   b. Teaching learning process
   c. Reactions of the students, teachers,

headmasters, parents, CRCCs, BRCCs
and DIET lecturers.

Methodology
The methodology adopted for the

present study was ‘Descriptive Survey
Method’. The detail of the same has been
described hereunder.
Sample:

The sample consisted of Government
primary schools of Gujarat, Students of
Standard I  to VII I, Head masters,
Teachers, Parents, Cluster Resource
Centre Coordinators (CRCCs), Block
Resource Centre Coordinators (BRCCs)
and District Institute of Education and
Training (DIET) lecturers. The detail
related to selection of sample size is given
hereunder.
(a)  Sampling of Schools

Since the TLP has already been
implemented in 566 schools of Gujarat,
the 10 per cent (i.e. 57) schools were
selected by using stratified random
sampling technique for each
experimental and control group, as the
sample. The detail of the same is given
in the table no. 5.
(b) Sampling of Students

The intact classes of standard 1 to 8
in all the sampled schools were selected
for the purpose of assessing learning
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Table No. 5
Selection of schools as the sample

Sr.    Zone   District   Block    No. of Sch.
                Exp   Cnt

1    South     Surat   Kamrej     8       8

      Gujarat

2    Saura-     Amreli  Rajula     10      10

      shtra

3    North     Sabarka   Pranuj     11      11

      Gujarat   -ntha

4    Central   Pancha   Shahera   25      25

      Gujarat   -maha

5    Urban     Ahmeda   M.pura

                     -bad   Vadana     4        4

  TOTAL                  57     57

outcomes of the students in case of both
experimental and control groups. Thus,
for selecting the sample of students,
cluster sampling technique was used
under the study. The sample selected
under both the phases of the study (i.e.
Semester -1 and Semester-2) have been

given standard wise in the table no. 6 and
7 respectively.

Under phase – I, total 22,341 students
of Std. 1 to 8 (i.e 10,290 and 12,051
students for experimental and control
groups respectively) were selected.

Under phase – II, total 23,720 students
of Std. 1 to 8 (i.e 11,517 and 12,203
students for experimental and control
groups respectively) were selected.
(a) Sampling of Teachers, Head masters,
Parents and other Stake holders

In order to study the reactions of the
Teachers, Head masters, Parents,
CRCCs, BRCCs and DIET lecturers about
the newly developed TLP and its impact,
those who were available either at the
time of their work place or during the days
of field investigators’ visits to the schools
for data collection, were selected. The
phase wise detail  of the selected
Teachers, Head masters, Parents, and a
composite group of [CRCCs, BRCCs and
DIET lecturers] is given in the table 8.

Table No. 6
 Sample size of the students (Phase – I)

  Standard Group     1    2    3    4   5    6    7      8 Total

  Experimental   1695 1567 1392 1366 1323 1299 1193 455 10290

  Control   1716 1766 1762 1761 1642 1470 1441 493 12051

  Total   3411 3333 3154 3127 2965 2769 2634 948 22341

Table No. 7
 Sample size of the students (Phase – II)

  Standard Group      1    2    3    4   5    6    7      8   Total

  Experimental   1677 1580 1616 1683 1521 1581 1326 533  11517

  Control   1863 1766 1689 1752 1789 1455 1320 569  12203

  Total   3540 3346 3305 3435 3310 3036 2646 1102   23720

Table No. 8
 Numbers of selected Teachers, Head masters, Parents and

                                         other stake holders as the sample
Phase Teachers Head masters  Parents  [CRCCs / BRCCs / DIET Lectr.s]

Phase-I     379          52  75               51

Phase-II    163          51 46              22
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Tools and Techniques:
The following major tools were used

to collect the data under the study.
i. Classroom Observation Schedule
ii. Questionnaire for Head masters
iii.Questionnaire for Teachers
iv. Questionnaire for CRCCs / BRCCs /

DIET lecturers
v. FGD for Students
vi. FGD for Parents
vii. Subject wise Achievement tests for

the students of Std. 1 to 8
Tool no. (i) to (vi), were similar, while

Achievement tests [under tool no. (vii)]
were separate for both the phases of the
study. All the tools were developed by a
team constituted by GCERT, under a
series of two workshops. The tools were
prepared in Gujarati language only.
Data Collection

A group of 175 Field Investigators (FIs)
were oriented prior to each phase of data
collection. Since they had to carry out the
manifold tasks together, they were
oriented about how to do the work
scientifically, cooperatively and efficiently
by employing the tools.  During the
prescribed schedule of six days,
quantitative data in terms of students’
learning outcomes and qualitative data
in terms of reactions of Students,
Teachers, Head masters, Parents,
CRCCs, BRCCs and DIET lecturers were
collected with the help of the tools.

Data Analysis
The procedure of data analysis

adopted under the study was qualitative
as well as quantitative. For the data
analysis related to learning outcomes of
the students, the statistical measures
like Mean, Standard deviation and t-
values were computed with the help of
statistical software while, the reactions
of Students, Teachers, Head masters,
Parents, CRCCs, BRCCs and DIET
lecturers were analyzed with the help of
frequencies and percentages.

Major Findings
(a) Related to Learning outcomes of the
Students:
 Out of the total 175 [ 05 (Districts) X

35 (School Subjects) ] probable cases of
significance of difference in mean
achievement of both the groups, only in
56 cases the mean achievement of
experimental groups was higher than
that of control groups, under phase – I.

 Out of the total 175 probable cases of
significance of difference in mean
achievement of both the groups, only in
46 cases the mean achievement of
control groups was higher than that of
experimental groups, under phase – I.

 It was found that in maximum cases
(i.e. 73 out of 175), there was no
significant difference in mean
achievement of experimental and
control groups, under phase – I.

 Out of the total 175 probable cases of
significance of difference in mean
achievement of both the groups, only in
40 cases the mean achievement of
experimental groups was higher than
that of control groups, under phase –II.

 Out of the total 175 probable cases of
significance of difference in mean
achievement of both the groups, only in
40 cases the mean achievement of
control groups was higher than that of
experimental groups, under phase – II.

It was found that in maximum cases
(i.e. 95 out of 175), there was no
significant difference in mean
achievement of experimental and
control groups, under phase – II.

(b)Related to Teaching-Learning Process
 Majority of the teachers (i.e. 97.37%)

kept in mind the educational objectives
of teaching during the process of
instruction.

 Majority of the teachers (i.e.75 %) used
“Questioning technique” for introducing
the lesson.

 Majority of the teachers (i.e. 90.35 %)
were found to be using variety of TLMs,
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to facilitate the teaching learning
process.

 62.28 per cent teachers took support
of local resources (e.g. Milk dairy, Gram
Panchayat, local library, Garden and
specimens of fruits, leaves, sand, soil
etc.) during the teaching learning
process.

 Most of the teachers (73.68 %) were
found giving positive reinforcement to
the students.

 89.47 per cent teachers were using
meth od s/ t echn iqu es /a c t i v i t i es
suggested in teacher’s handbook during
classroom teaching.

 77.19 per cent teachers found to be
verifying frequently the understanding
level of the students while teaching.

 Majority of the teachers (i.e. 78.07 %)
found dealing with the students
affectionately.

 26.32 % teachers call students’
parents in case of any indiscipline of
the student. Sometimes they apply
punishment / scolding / insulting and
giving more home work etc. as
disciplinary actions in the class.

 In 91.23 per cent observed classrooms
the environment found peaceful.

 In 93.86 % classrooms, there was
enough seating arrangement for the
students.

 89.47 % observed classrooms were
facilitated with necessary teaching
learning materials, while 10.53 %
classrooms were still deprived of such
facility.

 In 95.61 per cent observed classes,
teachers could manage the class well
during the instructional process.

(c) Related to Head Masters’ Reactions:
 Majority of the Head masters believed

that variety of approaches is merged in
the new text books.

 Majority of the Head masters (i.e.
94.17 %) observed changes in teaching
methods of teachers after
implementation of new text books.

 Teachers are facilitated mainly by
personal guidance, discussion, in-
service training, CRC meetings and
providing TLMs.

 95.14 per cent Head masters were
agreed that the use of library has been
increased.

 Different skills are evaluated by the
teachers at school level with the help
of teaching-learning activities.

 76.69 Head masters received the
textbooks and teacher’s handbook in
time while, 23.30 % Head masters did
not receive the same in time. They
received the textbooks and teachers
handbook quite late in November that
is at the end of the first semester.

 The Head masters have provided
following major suggestions for
meaningful implementation of the new
text books.

Teacher should be made free from the
other non-teaching activities / duties.

Intensive training should be imparted to
the teachers for better implementation.

Text books and teacher’s hand book
should reach to the schools, in time.

Separate Exercise / Activity / work book
should be provided to the students.

The TLMs, required for the activity
should be provided.

 In English of Std. 7, meaning and
explanation of difficult words should be
included.

More examples should be given in
mathematics for practice.

Appropriate monitoring system should be
developed.

The contents of Social sciences should
be more simple and in story form.

Std. 1 to 5 should be converted into
“PRAGYA” classes.

Enough care should be taken for making
the textbooks error free.

 Reflective questions should be given
more emphasis.

In English subject, instructions should
also be given in Gujarati.



100                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 1  April. 2015

 Gujarati poems should be lyrical, to
make them more interesting.

(d) Related to Teachers’ Reactions:
 Teachers found the following new

dimensions of the newly developed text
books.

 Colorful book attracts students to read.
 Authors’ introduction along with

photographs, are given in the lessons.
 Maps and graphs have been given to

facilitate the students.
 Novel topics and presentation through

stories have been included.
 Different evaluation patterns have

been suggested.
 More emphasis is given to grammar.
 Various examples and activities are

given, that make the content
interesting and easier.

 Various methods and approaches
make the content simple and
interesting.

 More logical and Step wise
presentation of the topics, is given.

 Thought provoking and divergent
questions are incorporated in the
exercises.

 Size of the text books seems
appropriate to reduce the burden.

 The content helps students to
generate knowledge.

 Experiential learning is emphasized.
 There is provision for students to

present their views.
 81.73 per cent teachers considered

‘more activities’ as an innovation in
teacher’s edition.

 Majority of the teachers (81.73 %) felt
better use of teacher’s edition in
planning of activities. They also
indicated the utility of the same mainly
for lesson planning, CCE, providing a
variety of learning experiences and for
getting specific guidance.

 70.71 per cent teachers get support of
in-service training for effective use of
new text books in teaching. Apart from
this, they have been supported by the

school principal, CRCCs, BRCCs. But,
there has been least support from
parents and community in this regard.

 Majority of the teachers evaluate their
students mainly with the help of
activities, questioning, oral and written
tests.

 Teachers mentioned their efforts
mainly to develop various skills among
the students, as follows.

 Organizing  sports activities and
celebration of special days / festivals

 Organizing various competitions like
Debate, Elocution, Story - telling, Essay
writing, Quiz, Rangoli, Action songs,
Garba, Patriotic songs, Creative work
etc.

Asking divergent questions and giving
application based home work

 Creating friendly environment
 Emphasizing cleanliness  and

socialization
Providing individual  guidance
Demonstration and Implementation of

variety of activities
Giving Project work
Encouraging peer group learning and

group discussion
Organizing assembly and cultural events
 71.03 per cent teachers found

implementation of new text books easy,
while 18.81 % of teachers were not in
favor of this with their arguments listed
below.

They have received the new text books
and teacher’s edition quite late.

 It requires lot of time for preparation of
TLMs.

 Reference books are not available in
the library.

 Completing the course is t ime
consuming.

English is very difficult for the students.
It is difficult to carry out and justify all

activities.
 One can’t expect self learning from

each and everyone.
It will take time to adapt new approach.
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 59.04 per cent teachers were satisfied
with the new text books, whereas 29.33
% teachers suggested some changes in
the new text books, which are as
follows.

Multiple Choice Type Questions should
be added.

Extra activities are to be added.
Binding and paper quality of textbooks

should be improved.
Poems should be simple and lyrical.
 More puzzles are to be added.
Make equal distribution of syllabus in

each semester.
 Revision/practice should be given for

writing, particularly in English.
 Add evaluation at the end of the

chapter.
 Give answers at the end of each

chapter.
 Drawings and related questions must

be on the same page or opposite pages.
 Add more words in Std. 1 & 2.
 More clarification is required in Std.

7th and 8th Science and technology.
 51.84 % teachers were satisfied with

the new teacher’s edition, whereas
37.45 % teachers suggested some
changes in the teacher’s edition, which
are as follows.

 Topic related stories, songs, activities
should be given.

 Diagrams / figures should be made
very clear.

 For every lesson teaching method
should be specified.

 More information/guidance should be
provided regarding activity, stories and
reference books.

 List of reference material should be
given at the end of the chapter.

 More examples should be given in
Mathematics teacher’s handbook.

 Objective / expected behavioral
changes should be highlighted.

 According to the teachers, students
found the new textbooks better with
compared to the earlier textbooks.

(e) Related to reactions of CRCCs /
BRCCs / DIET Lecturers:

 The group members mentioned
following expectations for classroom
teaching with reference to
implementation of new textbooks.

 Activity based education should be
imparted.

 Enough TLMs should be available to
facilitate teaching learning process.

 Teacher’s edition, Local resources and
Reference materials should be used
while teaching.

 Teacher’s preparedness is must for
effective classroom teaching.

 Experiential learning, Life oriented
education, Construction of knowledge,
thought provoking questions etc. are to
be emphasized under teaching learning
process.

 In-service teachers should be trained
in pedagogical aspects.

 Monitoring should be done to motivate
teachers and students.

 To ensure involvement of students
along with group work in teaching
learning process.

 Teacher – student relationship and
equity in classroom should be
maintained.

 The group members observed good
practices in the classrooms, as follows.

 Students were actively participating
in teaching learning process.

 Teachers were using local resources
in teaching learning process.

(f) Related to FGDs for students:
 Majority of the students felt the

following major changes and
innovations in teaching – learning with
compared to the last year.

 Adaptation of semester system in the
academic year

 New text books are full of activities,
coloured pictures, more examples,
picture stories, creative work (e.g.
Vicharo ane kaho, Aaa panu to maru etc.),
songs etc.
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 Use of teaching aids and local
resources are increased in classrooms.

 Picture based activities / stories /
written work, new songs, exercises for
practice work, local specific aspects etc.
are added in new text books.

 Presentation of content in the text
books is interesting and easy to
understand.

 Number of chapters is increased but
burden of learning is decreased.

 Space is provided in the text books for
writing.

 Difficulty in recognizing some of the
pictures

 Some poems given in the language
text books are not lyrical

 Text books are divided into two parts
 Number of chapters is increased
 Questions given in the text books are

difficult
 English text books have become more

difficult.
 In the English text books, Instructions

given only in English & Spellings are
not given

 Space provided in the text books for
writing is not enough.

 Students mentioned that their
teachers solve their problems in
learning by;

 Asking more and more questions.
 Giving explanation with the help of

illustrations, play way method and
activity.

 Providing personal guidance.
 Giving more practice through drilling

and recapitulation.
 Using local resources and teaching

aids.
(g) Related to FGDs for Parents:
 All the parents were satisfied with the

teaching provided in the schools to their
children.

 Almost all the parents visit the school
sometimes, mainly for the following
reasons;

To drop their children at school.

To keep the watch on their progress in
learning.

  When they are called by the class
teacher or Head master with regard to
any complains or suggestion related to
their children.

 To participate in National festivals /
Shala Praveshotsav / Parents meeting
/SMC (School Management Committee)
meeting / any school level programme.

 To get the amount of government
scholarship from the school.

 Teachers discuss about the aspects
like regularity, learning progress, hand
writing, characteristics, profile etc. of
their children with the parents.

 Parents are shown the progress report
of their children at the end of each
term.

Conclusion
The study revealed that, the learning

outcomes of the students in the standard
I to VIII was not up to the mark. In
majority of the cases (i.e. 73 and 95 under
phase – I and phase – II, respectively)
there was no significant difference in
mean achievement of experimental and
control groups. I t shows that the
achievement of students in experimental
groups is not satisfactory as far as the
learning outcome is concerned. Also it
clearly shows that there is no significant
effect of newly implemented TLP on
learning outcomes of the students.

With respect to the overall teaching –
learning process in the schools, it was
seen the positive impact of TLP on
teaching learning process. Remarkable
changes have been observed in respect
of teaching learning strategy
implemented by the teachers, their
communication and relation with the
students, classroom environment,
seating arrangement and overall class
management. However, the impact of TLP
on teaching learning process has not
been reflected significantly in the
learning outcomes of the students.
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It’s a fact that TLP can work as a tool
for the teaching learning process. Thus,
it demands better knowledge,
understanding and skills for its effective
implementation. It reveals that focused
efforts should be done keeping in view the
effective teaching learning process
mainly with reference to pedagogical
aspects. Indirectly, it also necessitates
the proper training inputs for the in-

service teachers to implement the
culture of better implementation of TLP.

The reactions of students, teachers,
Head masters, CRCCs, BRCCs, DIET
lecturers and parents found reasonably
encouraging, mainly for the curriculum
planners, textbook writers and the
education system.  It reveals their
consensus on the usefulness of the newly
implemented TLP, in majority.
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The purpose of this study was to develop and standardize a commerce achievement test
(CAT) for higher secondary level students of commerce. The validity of the test was estab-
lished from expert’s opinion on each item and a pilot test was conducted on the initial poll of
items to establish a preliminary version of commerce achievement test for further refinement
and evaluation in the formal study. This study  focused  on  the  necessity  of  constructing
and using Standardized  commerce  achievement  test  for  students of  commerce. This study
discussed the qualities which a good test should have namely validity and reliability.

Commerce Education
The goal of higher secondary education

enables to support high quality learning
as preparing individual students to prefer
programs that suit their skills, aptitude
and interests. The higher secondary
curriculum is the combination with a
broader assortment of learning options
(Science, Commerce and Humanities
streams) outside traditional classroom
instruction will permit students to better
customize their high school education
and improve their prospects for success
in school and daily life.

The commerce education program
will build a strong foundation for those
who wish to move on further study and
training in specialized areas such as
management, international business,
marketing, accounting, information and

communication technology or
entrepreneurship. It will also provide
practical skills for those who wish to move
directly to the workplace. Engaging in the
world of business involves studying
individuals, communities and
organizations; assessing their needs and
problems and generating solutions.
Business studies and accounting draw
upon facts, concepts and process derived
from inter connection of other disciplines
like marketing and communication;
accounting and mathematics;
entrepreneurial studies and technology;
international business and world studies;
management and studies of society and
human nature.

The fundamental purpose of a good
commerce curriculum provides students
with the knowledge, skills and attitudes
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necessary to achieve success in daily life.
These goals can be achieved in a
concrete and practical context through
real-world learning activities that
combine the activities that combine the
acquisition and application of knowledge
and skills.

The modern civilization is a
commercial civilization and thus the
wonderful achievements of commerce
have glorified the modern world. A citizen
of modern world sees the countless
manifestation of commerce all around
him. Commerce has shrunk the world and
totally changed the human outlook. In
fact, commerce now has an all-pervading
influence on every sphere of human
activity. Every advancement in
commerce depends on our understanding
of nature but nothing can be comparable
to the commercial revolution in its
impact on man’s development and
outlook.
Importance of Commerce

Commerce, as a teaching subject,
possesses various values such as
intellectual values, utilitarian values,
cultural values, moral values, and
aesthetic values. Considering the subject
from this point of view, commerce is the
most inexhaustible storehouse of
knowledge. It opens new horizons of
knowledge everyday and is continuously
adding to the cultural heritage of making
the ever increasing new knowledge, new
explorations and new ideas. It makes
man aware of the vastness of the
unknowable in the universe. Commerce
develops insights in to the expanding
universe of knowledge and mysteries of
creation and existence, which have
always attracted the attention of man
since the dawn of civilization. Besides
satisfying the intellectual curiosity of
man and providing materials and media
for intellectual exercise, Commerce has
disciplinary effect on the minds of man.
Since commerce covers the widest range
of knowledge, the learner wonders at the

intricacies and mysteries of  the
universe, the known and the unknown.
These tend to create a broader outlook in
the mind of the learner.

Commerce has made a tremendous
impact on the cultural life of the present
day society, which is a product of
commerce. The thinking, feeling and
actions of a modern man are practically
guided by the effects of commerce. The
study of commerce brings behavioural
change in the learner and enriches his
character and personality. Commerce
gives opportunity for creative thinking
and constructive imagination. Further,
commerce is a subject where ideas can
be experimented upon and verified. The
learner develops the habits of searching
for the truth (profit). These qualities affect
the pattern of behavior of the learner. The
significant aspect of commerce is that
whatever the student learns has
immediate application in the world
around him and this is educationally very
sound.
Commerce Achievement Test (CAT)
I. Concept of Commerce

Commerce is the whole system of an
economy that constitutes an
environment for business. The system
includes legal, economic, political, social,
cultural and technological systems that
are in operation in any country. Thus,
commerce is a system or an environment
that effects the business prospects of an
economy or a nation – state. It can also
be defined as a component of business
which includes all activities, junctions
and institutions involved in transferring
goods from producers to consumers.

The following subjects fall under the
commerce:- Accountancy, Economics,
Business Studies, Commercial law,
Finance, Advertising, Marketing,
Industry, Eco-Commerce, Trade,
Agriculture etc (Wikipedia -2013).
II. Construction of Items

After Commerce was defined, the
item for the preliminary draft was to be
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constructed. Two approaches are used
commonly for constructing items for a
tool. First approach is to select the item
from relevant available literature and day
to day experience while the second
approach involves construction of items
with the help of students, teachers and
experts. The items related to the
commerce was collected from four books
of C. G. Board namely:
 Book-Keeping and Accountancy,

Chhattisgarh Pathya Pustak Nigam,
Prof. R. K. Gupta & Dr. Tapesh Chandra
Gupta.

 Book keeping and Accountancy,
Yougbodh Prakashan, Prof. U. S. Paliwal.

Applied Economics and Commercial
Geography, Yougbodh Prakashan,
Gautam Raha & K.K.Singh.

 Elements of Commerce and
Management, Yougbodh Prakashan,
Manish Goverdhan & K. K. Singh.

III. First Draft of CAT
About 120 items were collected and

constructed. Experts keeping in view the
three subjects of commerce namely Book-
Keeping and Accountancy, Applied
Economics and Commercial Geography &
Business Study to be assessed screened
items. Fourteen items were dropped as a
result of the suggestion provided by the
experts on the grounds of easiness,
repetition or overlapping of items. Thus,
the preliminary draft of the tool included
hundred and six items.
IV.  Second Draft of CAT and its Tryout.

On the basis of the analysis of the
result of the first tryout some items were
rejected and some others were modified.
Thus, the second draft containing 100
items were obtained. It was then
administered on 30 students in real
testing condition. Again some of the item
containing  difficult wards were removed.
V. Third Draft of CAT and its Tryout.

It contained 92 items. The
statements formed multiple choice
questions with four possible answers.
This draft was finally edited and printed.

The response sheet (Text booklet) was
made easier for the respondents (Subject)
to answer. The personal information of
the subject as name of the student, name
of the school, class, age, sex, instructions
were written at the front page of the text
booklet (Test).
VI. Final Tryout of CAT.

A randomly selected sample of 90
Students of class XI for administering the
final draft of the developed CAT was draw
from the universe of the various higher
secondary schools of Durg district; is
presented in the table no 1. Three schools
were selected randomly, these schools are
Maharshi Dayanand Arya Samaj
School,Sec. 6, Bhilai, B.S.P. Higher
Secondary School, Sec-6, Bhilai and
Government Higher Secondary School
Maroda, Bhilai selected for
administration of the commerce
achievement test. Sample on which the
developed scale was administered for
final tryout is shown in table no. 1

Table No. – 1
Sample for the final tryout

 Sr.  Name  of School              M     F   To

 1.    Maharshi Dayanand Arya  14    16   30

       Samaj School, Bhilai

 2.    B.S.P. Higher Secondary    18   12   30

       School, Sec-6, Bhilai

 3.   Govt.Hr.Sec.School,Bhilai  15    15   30

                       Total   47   43  90

VII. Administration of the Draft.
After preparing the final draft and

selecting the sample for standardization,
the third draft was administered on the
selected sample of ninety students. The
procedure of administration started with
the Maharshi Dayanand Arya Samaj
School, Sec-6, Bhilai. One test booklet
was provided to each student. The
students were first informed that the
purpose of this test was to construct a test
for achievement in commerce and this
test would not influence their academic
result in any way.
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They were further assured that their
scores would be kept, confidential. The
more informal atmosphere was created
to develop interest and enthusiastic
among the students. The students were
asked to read quietly the directions
provided on the first page of the text
booklet regarding the procedure to be
followed to answer the statement and
clarify all sorts of doubts regarding the
answering pattern, before answering to
a particular item or even in between any
set of items wherever they felt the need
of doing so. The Student then started
responding to the test.

They solved the test individually and
under the continuous invigilation of the
investigator. The same procedure was
adopted for administration of the test
separately on the rest of the schools.
VIII. Item Analysis

Item Analysis was carried out with an
objective to take a decision regarding
retention and rejection of items for the
final draft. In this process the investigator
analyzed item characteristics in the
numerical forms. Some of these methods
are highly restricted to their applicability
while others can be used almost
universally. Infect, the variation in the
item validity data from sample to sample
is generally greater than that among
different methods. For this reason, the
choice of the method of item analysis was
based upon the amount of labor required
and the availability of the specific
computation deices keeping this in mind
the investigator applied discriminating
power as an viable mode of item analysis.

The answer sheets so obtained were
then scored manually and were arranged
in ascending order i.e. from lowest to
highest total score obtained. Thereafter
a lower group and an upper group were
indentified separately. The upper group
is the highest scoring 27% of the group
while the lower group was an equal
number of the lowest scoring 27% of the

total group. Then for each item, the
students who attempted correctly in
upper group and of those who attempted
the item correctly in lower group were
computed separately. On the basis of
these difficulties index and
discrimination index were further
computed. The investigator calculated
difficulty index and discrimination index
for each of the ninety items.

Difficulty index was calculated by
using the formula:
DI = No. of stu.answered the items correctly

  Total number of stu.attempted the item
The discrimination index of each

item was computed by subtracting the
number of students who answered the
items correctly in the upper group from
the number of students who got the item
right in the lower group and dividing by
the number of students constituting one
third of all the students who took the test
(Natrajan and kulshrestha, 1983).

     NH- NL
Discrimination Index = --------------

        N
Where,
NH = Number of correct responses obtained

by the top third (27 percent of higher
group) students.

NL = Number of correct responses obtained
by the bottom Third (27 percent of lower
group) students.

N = Number of candidates constituting one
third (27 percent) Of all the students who
took the test.
Now for each item, the information as

to how many students corrected the items
in the upper and lower group was noted.
Then difficulty index and discrimination
index were calculated and have been
provided item-wise.
IX. Discriminative Value of Items

Now the marks of above 90 Students
were arranged in descending order of
their   performance. The students getting
highest marks was ranked first, the
Student getting next higher marks was
ranked second and so on. In this way the
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student getting lowest marks was ranked
90th. Now these students were classified
into three groups. The first group
consisted of top 24 students (higher group)
which consisted of 27% of the top total
students.

The second group consisted of next 42
students, which formed middle 46% of the
total students. The third group consisted
of remaining 24 students (Lower group),
which formed the bottom 27% of the total
student. In order to find the
discriminative value of various items two
groups higher and lower consisting of 27%
and bottom 27% of students were
compared.
Following Table

Show the item number of correct
responses of the two groups for each
items and their discriminative value
respectively.

Table No. – 2
Giving detailed analysis of the test

 No. of items included No.of items included

 in the first form           in the final form

         92                                    75

X.  Scoring
Scoring Scheme was very simple. The

scoring is done with the help of the
scoring key. When a response of an item
given by the tested tallies with the
response of item given in the scoring key,
it’s given a score of 1 (one). In case, the
response given by the tested does not tally
with the responses given in the scoring
key, a score of 0 (Zero) is awarded.
XI. Final Form of The Test

For retaining the items on the basis
of the discrimination index, an index for
each item was fixed up. Item having the
discrimination index of above were
retained in the final form of the test. Thus
only 75 items were selected for the final
form of the test.
XII. Reliability

Test-rest reliability method was
applied found to be the most suitable for

the Achievement test in commerce. As
achievement test being heterogeneous
and test items having been arranged
logically, the two halves could not have
been identical (Gakhar and Gulati, 1995).
Test retest was assessed in term of
consistency of scores from two
administrations of test over a time gap of
15 days.

The reliability of the achievement test
was conducted over a sample of 30
students. The second administration of
the test was given after 15 days. The
product moment co-eff icient of
correlation for the two scores were
computed. The coefficient correlation
between two test scores was found to be
.73. This co-efficient of correlation is
fairly high, which testifies soundness of
the achievement.
XIII. Validity

Content validity was established by
giving the final form of the test along with
scoring key to five subject experts in the
field of commerce. As the five experts
agreed on their judgments, therefore,
this shows the soundness of the
achievement test as predictor of success
in commerce in the future examination
of XI grade.
XIV. Details of The Test

Finally seventy five multiple choice
test items are included in this
educational test which has been divided
into three parts.
i. Book-Keeping and Accountancy (25

items)
ii.Applied economics (15 items) and

commercial Geography (10 items)
iii. Business Studies (25 items) In this

test 75 questions were selected from all
chapters of text books of commerce of
XI grade. In final part of the test,
selected question of all subjects were
mixed.

Scoring System of CAT
 Scoring Scheme was very simple.

The scoring is done with the help of the
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scoring key. When a response of an item
given by the tested tallies with the
response of item given in the scoring key,
it’s given a score of 1 (one). In case, the

response given by the tested does not tally
with the responses given in the scoring
key, a score of 0 (Zero) is awarded.
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jk[kh fxfjjkt f/kaxzk * ,oa MkW- lqfurk exjs  **

vuqlU/kkudrkZ us “kkafr f”k{kk ds izfr eqacbZ fo”ofo|ky; ds varxZr vkus okys fofHkUu egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k dh tk¡p djus gsrq bl fo’k; dk v/;;u fd;k gSA izLrqr vuqlU/kku esa U;kn”kZ ds lanHkZ esa eqacbZ fo”ofo|ky; ds
varxZr vkus okys f”k{k.k “kk[kk] vfHk;kaf=d “kk[kk] lkekftd foKku rFkk fpfdRlk foKku “kk[kk bu egkfo|ky;ksa ds 547
v/;kidksa dk Lrfjr ;kǹfPNd izfrp;u i)fr }kjk p;u fd;k x;k gSA vuqlU/kku gsrq Lo;afufeZr lk/ku dk mi;ksx fd;k
x;k gSA lk/ku esa “kkafr f”k{kk ds pkj igyqvksa dks vf/kd egRo fn;k x;k gS% la?k’kZ lek/kku] vfgalk] ekuo vf/kdkj vkSj
jk’Vªh; ,dkRedrkA fofHkUu egkfo|ky;ksa ds v/;kidksa ds ǹf’Vdks.k dk v/;;u fofHkUu “kk[kkvksa fyaxHksn rFkk v/;kiu
vuqHko ds }kjk fd;k x;k gSA fu’d’kZ }kjk irk pyrk gS fd f”k{k.k “kk[kk] vfHk;kaf=d “kk[kk] lkekftd foKku rFkk fpfdRlk
foKku “kk[kkvksa ds v/;kid “kkafr ds izfr dqN izek.k esa tkx:d gS ijarq “kkafr f”k{kk ds fofHkUu igyqvksa ds izfr ldkjkRed
ǹf’Vdks.k esa deh ikbZ x;h gS tSls% la?k’kZ lek/kku] vfgalk] ekuo vf/kdkj vkSj jk’Vªh; ,dkRedrkA v/;kidksa lsv/;kfidkvksa
esa “kkafr f”k{kk ds izfr vf/kd ldkjkRed nf̀’Vdks.k gSA v/;kiu vuqHko ds vuqlkj 10 lky ls de v/;kiu vuqHko izkIr
v/;kidksa dk “kkafr f”k{kk ds izfr vf/kd ldkjkRed nf̀’Vdks.k gSA

lkjka”k

Key Words :  “kkafr f”k{kk

“kkafr f”k{kk ds izfr egkfo|ky;hu v/;kidksa dk ǹf’Vdks.k
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i zLrkouk %
vk/kqfud nkSj esa izxfr dh pkg esa ckyd ?kj ,oa fo|ky;

esa csgrj vk/kqfud f”k{kk rks izkIr dj jgk gS fdarq og Lo;a dks
lekt esa ekufld :Ik ls vlgt eglql dj jgk gSA ftlds
ifj.kke Lo:i mlds O;ogkj esa fgalkRed izof̀Rr ifjyf{kr
gksrh gSA tks lekt o ns”k esa vfLFkjrk ykus dk dk;Z djrh gSA
lekt o ns”k esa fgalk dbZ :iksa esa fn[kkbZ nsrh gSA ;g “kkjhfjd
fgalk] ekufld fgalk ,oa oSpkfjd fgalk ds :i esa fo|eku gSA
fgalk dk Hkko fgalk ls dbZ vf/kd uqdlku&nsg gksrk gSA tks
ekuo ds fodkl esa ck/kk dk dk;Z djrk gSA ;qfulsQ ds vuqlkj
“kkafr }kjk ckyd dks fn”kk feysxhA blls ckyd vius thou esa
eqDr rFkk lHkh euq’;ksa es fe=rk dh Hkkouk dh le> gksxhA
;wfulsQ ds vuqlkj “kkafr f”k{kk Kku] dkS”ky] eqnzk rFkk lHkh
ewY;ksa dks fodflr djus dh izfØ;k gS A bles ek/;e ls O;ogkj

esa ifjorZu vkrk gS] tks ckyd ;qok rFkk o;Ldksa dks la?k’kZ] ;q)ksa
dks] izR;{k ,oa ijks{k :Ik ls cpkrk gSA “kkafr f”k{kk ds ek/;e ls
la?k’kksZa dks lqy>k;k tk ldrk gS rFkk nksuksa O;fDr;ksa ds e/;]
O;fDr ds vanj] lewg ds vanj] jk’Vªh; rFkk varjkZ’Vªh; Lrj ij]
“kkafr esa ennxkj fLFkfr;kas dk fuekZ.k fd;k tk ldrk gSA

“kkafr f”k{kk ds }kjk ekuo O;ogkj esa visf{kr ,oa ldkjkRed
ifjorZu fd;k tk ldrk gSA ftlls ekuo esa ,d nwljs ds izfr
lg;ksx izse ,oa lEeku dh Hkkouk ds lkFk&lkFk lt̀ukRed fopkjksa
dk fuekZ.k gksrk gSA vr% fodflr ,oa “kkafriw.kZ ns”k ds fuekZ.k gsrq
Ekkuo ds e/; “kkafr f”k{kk dk izlkj fd;k tkuk vfr&vko”;d gS
ftlls ,d lqugjs Hkfo’; dk fuekZ.k fd;k tk ldsA
vuqlU/kku ls l acaf/kr lkfgR; dh leh{kk%

lacaf/kr lkfgR; dh leh{kk djrs le; vuqlU/kkudrkZ us
vusd vuqlU/kku dk;ksaZ] fdrkcksa] f”k{kk ls lacaf/kr ys[k] dEI;wVj
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ds }kjk tkudkjh izkIr dh gSA izR;{k o vizR;{k :Ik ls bl
fo’k; ls lacaf/kr ,sls lHkh lkfgR;ksa dk foPkkj fd;k x;k gSA

ckfy;k ßljdkjh ,oa futh fo|ky;ksa ds f”k{kdksa es “kkafr
f”k{kk ds izfr vfHkòfRr dk v/;;uÞ izLrqr vuqlU/kku esa ljdkjh
o futh fo|ky;ksa ds dqy 120 f”k{kdksa dk lekos”k fd;k x;k
gS  izLrqr vuqlU/kku eass LofufeZr midj.k ß”kkafr f”k{kkÞ ds izfr
vfHkòfRr ekiuh dk mi;ksx fd;k x;k gSA tc lEiw.kZ :Ik ls
ljdkjh o futh fo|ky;ksa ds “kkafr f”k{kk ds izfr vfHkof̀Rr esa
rqyukRed v/;;u fd;k x;k ftlds fu’d’kZ bl izdkj ls gS%
futh fo|ky;ksa ds f”k{kdksa dk ljdkjh fo|ky;ksa ds f”k{kdksa dh
rqyuk esa “kkafr f”k{kk dzs izfr vfHkofR̀r esa varj vk;k gSA futh
fo|ky;ksa ds f”k{kdksa es ldkjkRed vfHko`fRr ljdkjh fo|ky;ksa
ds f”k{kdksa dh rqyuk es vf/k ldkjkRed gSA

dksBkjh ß”kkafr f”k{kk LFkkfir djus es ldkjkRed lkspÞ
izLrqr vuqlU/kku ds fu’d’kZ bl izdkj gS f”k{kk es “kkafr f”k{kk ds
izfr ldkjkRed lksp ykus gsrq f”k{kd eas mi;qDr mnn~s”;ksa esa
vkRe&lEeku] lh[kus dh yxu] Lo;a ds izfr ldkjkRed lksp]
Hkfo’; ds izfr vk”kkoknh bu lHkh mn~ns”;ksa dk fodkl gksxk rks
fo|kFkhZ] f”k{kd ,oa vfHkHkkod eas ldkjkRed lksp vk,xhA
ldkjkRed lksp mn~ns”;ksa ds vk/kkj ij ewY;ksa dk fuekZ.k gksxk o
ldkjkRed Hkko ykus gsrq fo’k; oLrq ds vk/kkj ij f”k{kk esa
ldkjkRed lksp dk fodkl gks ldrk gSA

tqustk ßlkekftd v/;;u ds ek/;e ls “kkafr f”k{kk
izHkkoiw.kZ lglEcU/k ds ǹf’Vdks.k ls ßizLrqr vuqlU/kku ds }kjk
budk dguk gS fd “kkafr ds lanHkZ eas lkekftd v/;;u
izHkko”kkyh vk/kkjLraHk dk fuekZ.k djrk gSA lkekftd v/;;u
lekt vkSj lekt ls lEcfU/kr fofHkUu i{kksa dh tkudkjh iznku
djrk gSA lkekftd v/;;u ds ek/;e ls ftu egRoiw.kZ fcanqvksa]
rF;ksa] eqn~nksa] leL;kvksa] vko”;drkvksa vkfn ij foPkkj] foe”kZ
rFkk pPkkZ dh tkrh gS muds vHkko esa “kkafr dh LFkkiuk dh
dYiuk Hkh ugha dh tk ldrh gSA f”k{kd] f”k{kk laLFkku rFkk
“kkafr f”k{kk ds e/; vU;ksU;kfJr lEcU/k fo|eku gSA f”k{kd]
f”k{kk laLFkkuksa ds ek/;e ls lkekftd v/;;u f”k{kk dh fof/k;ksa
izfof/k;ksa] j.kuhfr;ksa ,oa izfrekuksa es ifjorZu fd;k tk,] rkfd
“kkafr f”k{kk dks okLrfodrk ds /kjkry ij ykxw fd;k tk,A vr%
dgk tk ldrk gS fd lkekftd v/;;u ds ek/;e ls “kkafr
f”k{kk dk iz;kl fuf”pr gh izHkkoiw.kZ lglEcU/k dks Li’V djrk
gSA
vuqlU/kku v/;;u dh vko”;drk%

orZeku ifjfLFkfr esa oS”ohdj.k ds dkj.k laiw.kZ fo”o ds
ns”k ,d nwljs ds djhc vk jgs gaSA blds ckotwn Hkh vkradokn]
foHkktuoknh izof̀Rr] Hkz’Vkpkj] O;fDrd Lora=rk dh vokLrfod
dYiuk] vU;k;] vR;kpkj] naxs Qlkn] tkfrokn] udlyokn]
ng”krokn tSlh vusd lkekftd vkSj jk’Vªh; leL;k,¡ ftudh

lwph u [kRe gksus okyh gS dk mn; gqvk gSA bu leL;kvksa ls
ekuo ds vfLrRo ds fy, [krjk fuekZ.k gks x;k gSA vkt NksVh
cMh fdlh Hkh otg ls ns”k ds fdlh Hkh dksus es fgalkRed dk;Z
gks jgs gSaA fgalk dh ;g O;kfIr ßxYyh ls fnYyh rdÞ u gksdj
ßO;fDr ls fo”o rdÞ igq¡p jgh gSA tc rd gekjs ns”k esa  fgalkRed
ckrsa gksrh jgsxh rc rd ns”k es “kkafr vkSj izxfr gksuk dfBu gSA
vxj gesa fgalkRed dk;kasZ dks tM ls fudky Qasduk gS rks gj
O;fDr dkÚg̀n; ifjofrZr djuk t:jh gS] dkj.k tc rd ;g
fgalkRed foPkkj iF̀oh ij fo|eku gS rc rd ekuo Hkh fgalkRed
vkPkj.k djrk gh jgsxkA

vkt ds HkkSfrdoknh le; esa ekuo us vius rFkk ns”k ds
fodkl esa u, u, vk;ke LFkkfir fd, gS vkSj bl fodkl dh
va/kh nkSM esa ekuo rsth ls vkxs c< jgk gSA ysfdu vkarfjd o
ekufld :Ik ls cspSu gSA ,d nwljs ls vkxs fudyus dh
izfrLi/kkZ esa dHkh u dHkh vkSj dgha u dgha fgalkRed izo`fRr dk
mn~Hko gksrk tk jgk gSA mlh ds lkFk gh lekt esa gksus okyh dbZ
leL;k,W¡] ekufld vfLFkjrk ,oa v”kkafr ds dkj.k tUe ysrh gS
ftuls cpko ds lk/ku ds :i esa ekuo dks ekufld :Ik esa
ekuo dks ekufld :Ik ls lcy cukuk t:jh gS vr% bl
vk/kqfudrk ds nkSj esa vfgalk ij vk/kkfjr “kkafr f”k{kk dh furkar
vko”;drk gSA
dk;k ZRed :ij s[kk %

“kkafr f”k{kk% izLrqr vuqlU/kku esa “kkafr f”k{kk dk v/;;u
bu vk;keksa }kjk fd;k x;k gSA la?k’kZ lek/kku] vfgalk] ekuo
vf/kdkj vkSj jk’Vªh; ,dkRerk bu lHkh ?kVdksa ds izfr ldkjkRed
ǹf’Vdks.k dk fuekZ.k gh “kkafr f”k{kk gSA

ǹf’Vdks.k% la?k’kZ lek/kku] vfgalk] ekuo vf/kdkj vkSj
jk’Vªh; ,dkRerk ls lacaf/kr vuqHko ds }kjk fuekZ.k gqbZ ldkjkRed
o udkjkRed Lo:Ik dh izfrfdz;k ;kus ǹf’Vdks.k gS A
vuqlU/k ku dk mn~n s”;%
1- “kkafr f”k{kk ds izfr fofHkUu egkfo|ky;ksa ds v/;kidksa dk

ekiu fuEufyf[kr pjksa ds vuqlkj djuk A
1- fofHkUu “kk[kk] 2-fyax] 3-v/;kiu vuqHko

2- “kkafr f”k{kk ds izfr fofHkUu egkfo|ky;ksa ds v/;kidksa dh
ǹf’Vdks.k ds ekiu dk rqyukRed v/;;u fuEufyf[kr pjksa
ds vuqlkj djuk A

1- fofHkUu “kk[kk] 2- fyax] 3-v/;kiu vuqHko
vuqlU/kku dh “k wU; ifjdYiuk%
1- “kkafr f”k{kk ds izfr fofHkUu egkfo|ky;ksa dh ǹf’Vdks.k esaa

fuEufyf[kr pjksa ds vuqlkj dksbZ lkFkZd varj ugh gksrk gSA1-
fofHkUu “kk[kk] 2- fyax] 3-v/;kiu vuqHko

vuqlU/k ku vfH kdYi%
o.kZukRed&rqyukRed vuqlU/kku i)fr dk mi;ksx izLrqr

vuqlU/kku eas fd;k x;k gSA
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vuqlU/kku U;kn”k Z %
izLrqr vuqlU/kku eas U;kn”kZ pquko gsrq lEHkkO; U;kn”kZ dh

lk/kkj.k vfu;fer U;kn”kZ fof/k dk p;u fd;k x;k gSA blesa
eqacbZ varxZr vkusokys lkekftd] fpfdRlk foKku] vfHk;kaf=dh
rFkk f”k{kk “kkL= egkfo|ky;ksa ds dqy 547 v/;kidksa dk pquko
U;kn”kZ ds :Ik eas fy;k x;kA ftlesa lkekftd foKku “kk[kk ds
124] fpfdRlk foKku “kk[kk ds 172] vfHk;kaf=d “kk[kk ds
132 rFkk f”k{k.k”kkL= “kk[kk ds 119 v/;kidksa dk lekos”k
U;kn”kZ ds :Ik esa fd;k x;k gSA
iznRr ladyu lk/ku %

izLrqr vuqlU/kku esa Lo;afufeZr “kkafr f”k{kk ds izfrv/;kidkas
dk ǹf’Vdks.k lk/ku dk mi;ksx fd;k x;k gSA
iznRr fo”ys’k.k %

izLrqr vuqlU/kku esa rF;ksa dk fo”ys’k.k nks izdkj ls fd;k
x;k gS A
1 - Ok.kZukRed & v- dsUnzorhZ eku] c- fopyu eku
2 - vuqekukRed& v- Vh VsLV]  c- pfjrk
vuqlU/kku dk egRo %

“kkafr f”k{kk ds ek/;e ls ekuo dks ldkjkRed nf̀’Vdks.k
ds izfr izsfjr fd;k tk ldrk gSA ldkjkRed ǹf’Vdks.k ls vk,
cnyko ls muds vanj dh fgalk vkSj la?k’kZ dks nwj fd;k tk
ldrk gS rFkk vkilh le> rFkk Lo;a o nwljksa ds izfr lEeku dh
Hkkouk dk fuekZ.k fd;k tk ldrk gSA “kkafriw.kZ okrkoj.k dk
fuekZ.k djus esa Hkh “kkafr f”k{kk egRoiw.kZ ;ksxnku iznku djrk gS
ftlds }kjk O;ogkj esa Hkh ifjorZu yk;k tk ldrk gSA vxj
ekuo ds O;ogkj esa ifjorZu gksxk rks mlds jkstejkZ ds ruko dks
de fd;k tk ldsxkA ftlls og vius dk;kZas esa o thou esa Hkh
izxfr dj ldsxk vkSj bu lc ds ek/;e ls og i`Foh ij vkuan o
“kkafriwoZd thou O;rhr dj ldus esa l{ke gks ik;sxkA fo|kFkhZ
;g lekt dk Hkkoh ukxfjd ekuk x;k gSA ftl dkj.k ls lcls
t:jh gS fd lcls T;knk mlij /;ku fn;k tk;sA fo|kFkhZ ;g

,d NksVs ls ikS/ks ds leku gksrk gSA vxj og vius laidZ esa vkus
okys izR;sd O;fDr dks bl “kkafr dh lqdwu Hkjh Nk¡o ls voxr
djrs tk,xk ftlls /khjs /khjs mlds vkl ikl rFkk laidZ eas vkus
okys yksxksa ds ek/;e ls “kkafriw.kZ okrkoj.k dk fuekZ.k fd;k
tk,xk ftls “kkafr dh LFkkfir djus esa egRoiw.kZ ;ksxnku ekuk tk
ldrk gSA
i znRr fo”ys’ k.k %
    izLrqr vuqlU/kku esa Lo;afufeZr lk/ku dk mi;ksx fd;k x;k
gSA ftlesa dqy 60 dFku gSaA ftlesa la?k’kZ lek/kku ds 19 dFku
vfgalk ds 12 dFku ekuo vf/kdkj 16 dFku rFkk jk’Vªh;
,dkRedrk ds dFkuksa 13 dk lekos”k fd;k x;k gSA Lo;afufeZr
lk/kku dh fo”oluh;rk 0-83 gSA blesa 5 vadh; infu”p;
Js.kh dk iz;ksx fd;k x;k gS ftlesa ldkjkRed dFku dks 5 4 3
2 1 rFkk udkjkRed dFkuksa dks 1 2 3 4 5 ,sls vad fn;s x;s gSaA
ijhdYiuk 1 dk ijh{k.k
1- “kkafr f”k{kk ds izfr fofHkUu egkfo|ky;ksa ds v/;kidksa dh

ǹf’Vdks.k ds Lrj esa fuEufyf[kr pjksa ds vuqlkj dksbZ lkFkZd
varj ugha gksrk gSA

   1- fofHkUu “kk[kk]  2- fyax]3- v/;kiu vuqHko
  mijksDr ifjdYiuk dk ijh{k.k fuEu izdkj ls fd;k x;k gS o

bl ifjdYiuk dks 1-v 1-c 1-d 1-M 1-p- 1-N 1-t esa
foHkkftr fd;k x;k gSA

ifjdYiuk 1-¼v½ dk ijh{k.k
“kkafr f”k{kk ds izfr f”k{kk] vfHk;kaf=d] lkekftd foKku

rFkk fpfdRlk foKku “kk[kk esa egkfo|ky;ksa ds v/;kidksa dh
tkx:drk ds Lrj esa la?k’kZ lek/kku bl pj ds vuqlkj dksbZ
lkFkZd varj ugha gksrk gSA

lkfj.kh Ø- 1 ds vuqlkj la?k’kZ lek/kku bl pj ds izfr
f”k{kk] vfHk;kaf=d] lkekftd foKku rFkk fpfdRlk foKku “kk[kk
egkfo|ky;ksa ds v/;kidksa esa ls f”k{kk “kk[kk ds v/;kidksa dk
vf/kd ldkjkRed ǹf’Vdks.k gSA L=h o iq:’k v/;kidksa esa rFkk

Lkkfj.kh dzekad 1
Lak?k’kZ lek/kku pj ds izfr egkfo|ky;ksa ds v/;kidksa dh n`f ’Vdks.k

Lka?k’kZ lek/kku     lkekftd        fpfdRlk          f”k{kk “kk[kk    vfHk;kaf=dh       fyaxHksn           v/;kiu vuqHko
                   foKku “kk[kk      foKku “kk[kk                    “kk[kk         vuqlkj Vh ewY;      vuqlkj Vh ewY;

    0-01                 0-05
U;kn”kZ               124  172                119  132

e/;eku             44-13  36-8               75-49         40-63             3-83                 2-44

izkek- fopyu       10-47            9-27               8-38           8-97

Lok/khurk ek=k                                   547                                        547                  547

pfjrk Lrj -05                                   2-62                                      ,Q ewY; lkFkZdrk Lrj

            -01                                    3-82   725-66 lkFkZd varj gSA
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Lkkfj.kh dzekad 2
vfgalk pj ds izfr egkfo|ky;ksa ds v/;kidksa dh n`f ’Vdks.k

Lka?k’kZ lek/kku     lkekftd        fpfdRlk          f”k{kk “kk[kk    vfHk;kaf=dh       fyaxHksn          v/;kiu vuqHko
                   foKku “kk[kk      foKku “kk[kk                     “kk[kk       vuqlkj Vh ewY;      vuqlkj Vh ewY;

  0-01                  0-05
U;kn”kZ              124   172                119  132

e/;eku             29-6   26-12              48-97       25-12             3-70                  2-51

izkek- fopyu       7-21              6-74               5-82         5-46

Lok/khurk ek=k                                   547                                         547                 547

pfjrk Lrj -05                                   2-62                                     ,Q ewY; lkFkZdrk Lrj

            -01                                   3-82 345-05        lkFkZd varj gSA

Lkkfj.kh dzekad 3
ekuokf/kdkj pj ds izfr egkfo|ky;ksa ds v/;kidksa dh n`f ’Vdks.k

Lka?k’kZ lek/kku     lkekftd        fpfdRlk          f”k{kk “kk[kk     vfHk;kaf=dh        fyaxHksn           v/;kiu vuqHko
                   foKku “kk[kk      foKku “kk[kk                   “kk[kk         vuqlkj Vh ewY;        vuqlkj Vh ewY;

  0-01                   0-01
U;kn”kZ              124   172                119  132

e/;eku            29-06   12-63              27-02       13-08              4-16                 2-90

izkek- fopyu       7-21              3-24               3-04         3-15

Lok/khurk ek=k                                    547                                       547                  547

pfjrk Lrj -05                                   2-62                                     ,Q ewY; lkFkZdrk Lrj

            -01                                   3-82 466-99        lkFkZd varj gSA

ifjdYiuk 1- d dk ijh{k.k
“kkafr f”k{kk ds izfr f”k{kk vfHk;kaf=d lkekftd foKku

rFkk fpdhRlk foKku “kk[kk ds egkfo|ky;ksa ds v/;kidksa dh
tkx:drk ds Lrj esa ekuo vf/kdkj bl pj ds vuqlkj dksbZ
lkFkZd varj ugha gksrk gS A

lkfj.kh Ø- 3 vuqlkj ekuo vf/kdkj bl pj ds izfr f”k{kk
vfHk;kaf=d lkekftd foKku rFkk fpfdRlk foKku “kk[kk ds
egkfo|ky;ksa ds v/;kidksa esa ls f”k{kk “kk[kk ds v/;kidksa dk
ǹf’Vdks.k vf/kd ldkjkRed gSA L=h o iq:’k v/;kidksa esa rFkk
v/;;u vuqHko ds vuqlkj “kkafr f”k{kk ds izfr lkFkZd varj gksrk
gSA mijksDr lkfj.kh esa ,Q ewY; 466-99 lkj.kh ewY; ls vf/kd
gksus ds dkj.k vr% “kwU; ifjdYiuk dks vLohdkj fd;k x;k gSA
fu’d’kZ% “kkafr f”k{kk ds izfr ekuo vf/kdkj bl pj esa lkFkZd
varj gksrk gSA
ifjdYiuk 1- M dk ijh{k.k

“kkafr f”k{kk ds izfr f”k{kk vfHk;kaf=d lkekftd foKku
rFkk fpfdRlk foKku “kk[kk ds egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k ds Lrj esa jk’Vªh; ,dkRedrk bl pj ds vuqlkj dksbZ
lkFkZd varj ugha gksrk gSA

v/;;u vuqHko ds vuqlkj “kkafr f”k{kk ds izfr lkFkZd varj gksrk
gSA mijksDr lkfj.kh esa ,Q ewY; 725-66 lkj.kh ewY; ls vf/kd
gksus ds dkj.k vr% “kwU; ifjdYiuk dks vLohdkj fd;k x;k gSA
fu’d’kZ% “kkafr f”k{kk ds izfr la?k’kZ lek/kku bl pj esa lkFkZd
varj gksrk gS A
ifjdYiuk 1- c dk ijh{k.k

“kkafr f”k{kk ds izfr f”k{kk vfHk;kaf=d lkekftd foKku
rFkk fpdhRlk foKku “kk[kk ds egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k ds Lrj esa vfgalk bl pj ds vuqlkj dksbZ lkFkZd varj
ugha gksrk gSA

lkfj.kh Ø 2 ds vuqlkj vfgalk bl pj ds izfr f”k{kk]
vfHk;kaf=d] lkekftd foKku rFkk fpfdRlk foKku “kk[kk
egkfo|ky;ksa ds v/;kidksa esa ls f”k{kk “kk[kk ds v/;kidksa dk
vf/kd ldkjkRed ǹf’Vdksu gSA L=h o iq:’k v/;kidksa esa rFkk
v/;;u vuqHko ds vuqlkj “kkafr f”k{kk ds izfr lkFkZd varj gksrk
gSA mijksDr lkfj.kh esa ,Q ewY; 345-04 lkj.kh ewY; ls vf/kd
gksus ds dkj.k vr% “kwU; ifjdYiuk dks vLohdkj fd;k x;k gSA
fu’d’kZ% “kkafr f”k{kk ds izfr vfgalk bl pj esa lkFkZd varj gksrk
gSA
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Lkkfj.kh dzekad 4
jk’Vªh; ,dkRedrk pj ds izfr egkfo|ky;ksa ds v/;kidksa dh n‘f ’Vdks.k

Lka?k’kZ lek/kku     lkekftd        fpfdRlk          f”k{kk “kk[kk    vfHk;kaf=dh       fyaxHksn           v/;kiu vuqHko
                   foKku “kk[kk     foKku “kk[kk                      “kk[kk        vuqlkj Vh ewY;     vuqlkj Vh ewY;

  0-01                  0-01
U;kn”kZ               124  172               119  132

e/;eku             24-27  19-95             40-29         21-19            2-93                  3-40

izkek- fopyu       7-27             6-09              7-73          5-80

Lok/khurk ek=k                                     547                                     547                   547

pfjrk Lrj -05                                     2-62                                   ,Q ewY; lkFkZdrk Lrj

            -01                                     3-82  431-31 lkFkZd varj gSA

lkfj.kh 4 ds vuqlkj jk’Vªh; ,dkRedrk bl pj ds izfr
f”k{kk vfHk;kaf=d lkekftd foKku rFkk fpfdRlk foKku “kk[kk
egkfo|ky;ksa ds v/;kidksa esa ls f”k{kk “kk[kk ds v/;kidksa dk
vf/kd ldkjkRed ǹf’Vdks.k gSA L=h o iq:’k v/;kidksa esa rFkk
v/;;u vuqHko ds vuqlkj “kkafr f”k{kk ds izfr lkFkZd varj gksrk
gSA mijksDr lkfj.kh esa ,Q ewY; 431-31 lkj.kh ewY; ls vf/kd
gksus ds dkj.k vr% “kwU; ifjdYiuk dks vLohdkj fd;k x;k gSA
fu’d’kZ% “kkafr f”k{kk ds izfr jk’Vªh; ,dkRedrk bl pj esa lkFkZd
varj gksrk gSA
ifjdYiuk 1- p dk ijh{k.k

“kkafr f”k{kk ds izfr f”k{kk] vfHk;kaf=d] lkekftd foKku
rFkk fpfdRlk foKku “kk[kk ds egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k ds Lrj esa dqy vFkkZr lHkh bl pj ds vuqlkj dksbZ
lkFkZd varj ugha gksrk gSA

lkfj.kh Ø- 5 ds vuqlkj dqy vFkkZr lHkh pj ds izfr
f”k{kk] vfHk;kaf=d] lkekftd foKku rFkk fpfdRlk foKku “kk[kk
egkfo|ky;ksa ds v/;kidksa esa ls f”k{kk “kk[kk ds v/;kidksa dk
vf/kd ldkjkRed ǹf’Vdks.k gSA L=h o iq:’k v/;kidksa esa rFkk
v/;;u vuqHko ds vuqlkj “kkafr f”k{kk ds izfr lkFkZd varj gksrk

Lkkfj.kh dzekad 5
“kkafr vFkkZr lHkh bl pj ds izfr egkfo|ky;ksa ds v/;kidksa dh n`f ’Vdks.k

Lka?k’kZ lek/kku     lkekftd        fpfdRlk          f”k{kk “kk[kk     vfHk;kaf=dh     fyaxHksn            v/;kiu vuqHko
                   foKku “kk[kk      foKku “kk[kk                   “kk[kk         vuqlkj Vh ewY;      vuqlkj Vh ewY;

   0-05                  0-05
U;kn”kZ               124  172               119   132

e/;eku             112-28  94-82             172-25         100-03          2-41                  2-20

izkek- fopyu       25-8             22-41            58-51           19-89

Lok/khurk ek=k                                     547                                     547                   547

pfjrk Lrj -05                                     2-62                                ,Q ewY; lkFkZdrk Lrj

            -01                                     3-82  761-51 lkFkZd varj gSA

gSA mijksDr lkfj.kh esa ,Q ewY; 761-51 lkj.kh ewY; ls vf/kd
gksus ds dkj.k vr% “kwU; ifjdYiuk dks vLohdkj fd;k x;k gSA
fu’d’kZ% “kkafr f”k{kk ds izfr dqy vFkkZr lHkh bl pj esa lkFkZd
varj gksrk gS A
ifjdYiuk 1- N dk ijh{k.k

“kkafr f”k{kk ds izfr f”k{kk] vfHk;kaf=d] lkekftd foKku
rFkk fpfdRlk foKku “kk[kk ds egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k ds Lrj esa fyaxHksn bl pj ds vuqlkj dksbZ lkFkZd varj
ugha gksrk gSA
    lkfj.kh 6 ds vuqlkj izkIr ^Vh* ewY; 3-41 gS ftl dkj.k
ifjdYiuk dks vLohdkj fd;k x;k gS A
fu’d’kZ% fyax Hksn ds vuqlkj “kkafr f”k{kk ds izfr v/;kidksa ds
ǹf’Vdks.k esa lkFkZd varj gksrk gS
ifjdYiuk 1- t dk ijh{k.k

“kkafr f”k{kk ds izfr f”k{kk vfHk;kaf=d lkekftd foKku
rFkk fpfdRlk foKku “kk[kk egkfo|ky;ksa ds v/;kidksa ds
ǹf’Vdks.k ds Lrj esa v/;kiu vuqHko bl pj ds vuqlkj dksbZ
lkFkZd varj ugha gksrk gSA lkfj.kh Ø- 7 ds vuqlkj izkIr ^Vh*
ewY;2-15 gS ftl dkj.k ifjdYiuk dks vLohdkj fd;k x;k gSA
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Lkkfj.kh dzekad 6
fyax Hksn ds vuqlkj “kkafr f”k{kk bl fo’k; ds izfr n`f ’Vdks.k

 fyax uewuk e/;eku  Ikzk-fopyu Lok-ek=k   Vh ewY;   lkFkZdrk Lrj     ifjdYiuk

 L=h 318 120-81           49-26         545        3-41   0-05          vLohdkj

 Ikq:’k 229 111-93     37-35

Lkkfj.kh dzekad 7
v/;kiu vuqHko ds vuqlkj “kkafr f”k{kk bl fo’k; ds izfr n`f ’Vdks.k

v/;kiu vuqHko uewuk    e/;eku  Ikzk-fopyu Lok-ek=k   Vh ewY;   lkFkZdrk Lrj     ifjdYiuk

10 o’kZ ls de        413     114-59    43-04         545     2-15   0-05          vLohdkj

10 o’kZ ls vf/kd 134     124-84    49-35

lanHkZ xzaFk lwph
txrki] ¼2006&2008½] f”k{k.kkrhy uoizokg o uoizorZus] iq.ks% fuR; uqru izdk”kuA
yksdekU; fryd fVpj Vªsfuax dkWyst] ¼2010½] varjZk’Vªh; lHkk% mn;iqj jktLFkkuA
iaMhr] ¼1997½] f”k{k.kkrhy la”kks/ku ladYiukRed ifjp; iq.ks% fuR; uqru izdk”kuA
“kekZ] ¼2011½] f”k{kk vuqlU/kku ds ewy rRo ,oa “kks/k izfdz;k esjB% vkj yky cqd fMiksA
lqys[kk] cjos] lathouh] ¼2005½] ,e-,M-la”kks/kd ekxZnf”kZdk Hkkx 1 o ;-p-e-eq-fo-ukf”kdA
ok|] ¼2010&2011½] /kuat; ch-,M- iz”uksRRkj uksVl~ lkaxyh% /kuat; izdk”kuA
oksgjk] ¼2009½] “kks/k izfo/kh ubZ fnYyh% vkesxk ifCyds”kuA

*MkW- lquhrk exjs %  lg;ksxh izk/;kid] f”k{kk”kkL= foHkkx] eqEcbZ fo”ofo|ky;] eqEcbZ] egkjk’Vª
Email: sunita.magre@gmail.com

*jk[kh fxfjjkt f/kaxzk % vuqla/kkudrkZ] f”k{kk”kkL= foHkkx] eqEcbZ fo”ofo|ky;] eqEcbZ] egkjk’Vª
Email: rakhigdhingra@gmail.com

fu’d’kZ% v/;kiu vuqHko ds vuqlkj “kkafr f”k{kk ds izfr
v/;kidksa ds ǹf’Vdks.k esa lkFkZd varj gS A
vuqlU/kku ds fu’d’k Z%
1- “kkafr f”k{kk ds izfr fofHkUu egkfo|ky;ksa ds v/;kidksa ds

ǹf’Vdks.k esa foHkkx vuqlkj f”k{kk”kkL= foHkkx ds v/;kid
“kkafr f”k{kk ds izfr vf/kd ldkjkRed nf̀’Vdks.k gSA

2- fyaxHksn ds vuqlkj L=h v/;kid o iq:’k v/;kidksa esa “kkafr
f”k{kk ds izfr lkFkZd varj gksrk gSA

3- v/;kiu vuqHko ds vuqlkj v/;kidksa esa “kkafr f”k{kk ds izfr
lkFkZd varj gksrk gSA

ppk Z %
vuqla/kkudrkZ ds vuqlkj bu lc dk dkj.k ;g gS fd la?k’kZ

 lek/kku bl pj ds izfr lHkh v/;kidksa dk ldkjkRed ǹf’Vdks.k
gS ijarq f”k{kk ds v/;kidksa dks “kkafr f”k{kk dk Kku  vf/kd gksus
ds dkj.k ls f”k{kk “kk[kk ds v/;kidksa dk ǹf’Vdks.k bl fo’k;
ds izfr lcls vf/kd ldkjkRed gSA bl ds lkFk gh 10 lky ls
de v/;kiu vuqHko izkIr v/;kidksa esa la?k’kZ lek/kku bl pj
ds izfr vf/kd ldkjkRedrk ikbZ xbZ gSA dkj.k vkt ehMh;k ds
dkj.k lHkh yksxkas esa gj fo’k; ds izfr tkx:drk dk izek.k
vf/kd c< x;k gSA ftl dkj.k gh lHkh fo’k;ksa dk Kku gksus ds
dkj.k ls gh muds ǹf’Vdks.k es vf/kd ldkjkRedrk ikbZ xbZ gSA
fL=;ksa ds LoHkko esa gh “kkafr o lg;ksx dk Hkko gksrk gS ftl
dkj.k gh L=h v/;kfidkvksa esa “kafr f”k{kk ds izfr vf/kd
ldkjkRed nf̀’Vdks.k ik;k x;k gSA
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MkW- gseyrk frokjh *

orZeku oSf”od nkSj esa viuh LokFkZiwfrZ gsrq vkt ekuo fgalk] vkradokn] ;q) rFkk la?k’kksZa dks vius thou dk mn~ns”; ekuus
yxk gS] ftl dkj.k ekuo&ekuo dk nq”eu curk tk jgk gSA og ekuork dks Hkwydj vius LokFkZ iwfrZ ds fy, nwljksa dks nq%[k
o d’V igqapkus dks vius thou dk /;s; ekuus yxk gSA ,sls esa ekuo dks “kkafr ds ekxZ ij ys tkus rFkk mlesa Lo;a “kkafr ls thus
o nwljksa dks “kkafr ls thus nsus dh Hkkoukvksa dk fodkl djus ds fy, vUrjkZ’Vªh; Lrj ij ,slh f”k{kk dh vko”;drk gS] tks
ekuo dks “kkafr dk ikB fl[kk ldsA

lkjka”k
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i zLrkouk %
isfjl esa 17 vDVwcj ls 23 uoEcj 1974 rd gq, ;wusLdks

vke lEesyu ds 18osa l= esa f”k{kk ij nh xbZ flQkfj”kksa esa dgk
x;k gS & f”k{kk dks pkfg, fd og gjsd O;fDr dks “kkfUr ,oa
vUrjkZ’Vªh; lg;ksx cuk, j[kus ds vius nkf;Ro dks le>us ds
;ksX; cuk,A f”k{kk ,slh ugha gksuh pkfg, ftlls dksbZ ;q) dk
ekxZ viuk, ;k cy dk iz;ksx djsA f”k{kk dks Kku dk ekxZ dgk
tkrk gS] tks ekuo dh vkarfjd “kfDr;ksa dks fodkl dj mls
thou dks lejlrk ds lkFk thus ;ksX; cukrh gS] mlesa ekuork
ds xq.kksa dk fodkl djrh gS vkSj mlesa lgh o xyr esa Hksn djus
dh ;ksX;rk dk fodkl djrh gSA orZeku ifjizs{; esa ;fn ge
ekuo dks ns[ksa rks vkt ekuo i”kqvksa ds leku fgald gksrk tk
jgk gSA vkt dk ekuo fgalk ds nkSj esa th jgk gSA vkradokn]
fgalk] tkfrokn] /kkfeZd HksnHkko] vyxkookn] dV~Vjokn] fyax
Hksn vkfn Hkkoukvksa ds pyrs ekuo ds fy, “kkafriw.kZ <ax ls thuk
nwHkj gks x;k gSA vkt ds oSf”od lekt esa ekuo ds fgald
fØ;kdyki {ks= fo”ks’k esa jgus okyh vkcknh dks ugha oju~ leLr
ekuo tkfr dks izHkkfor dj jgs gSaA blesa lcls vf/kd fpark dk
fo’k; rks ;g gS fd bu fgald okjnkrksa esa f”kf{kr oxZ vf/kdkf/kd
:i ls “kkfey gks jgk gSA ,sls le; esa gesa viuh “kSf{kd O;oLFkk
ij xgu fparu dj o mls iquiZfjHkkf’kr dj ,slh f”k{kk O;oLFkk

dks ykxw djuk gksxk tks jk’Vªksa dh lhek ls ijs vUrjkZ’Vªh; Lrj ij
ekuo ek= esa “kkafr dh Hkkouk dk fodkl djsA
       ;fn ge Hkkjrh; n”kZu dh ckr djsa rks gekjs osnksa esa olq/kSo
dqVqEcde dh Hkkouk dks loksZifj ekuk x;k gSA osnksa esa Li’V :i
ls mfYyf[kr gS &

losZ HkoUrq lqf[ku% losZ HkoUrq fujke;kA
losZ Hknzkf.k i”;Urq ek df”pn~ nq[k HkkXHkosrA

blls Li’V gS fd Hkkjr esa O;fDr fo”ks’k dh ugha oju ekuo
ek= dh “kkfUr dh dkeuk oSfnd dky ls gh dh tkrh jgh gSA
osnksa ds i”pkr~ egkRek cq+) dk iwjk n”kZu o f”k{kk rks “kkafr ij gh
vk/kkfjr gSA xkSre cq) us thouHkj vius mins”kksa ds ek/;e ls
ekuo o lekt esa “kkafr dh Hkkouk dks fodflr djus dk iz;kl
fd;kA gekjs lekt esa izkphu dky ls gh ;q) o v”kkafr dk
cksyckyk jgk gSA vius dks nwljksa ls Js’B fn[kkus dh gksM+ esa
;qx&;qxksa ls ;q) dks izeq[k gfFk;kj ds :i esa iz;ksx fd;k x;k
gSA ;q) ds }kjk mRiUu gksus okys la?k’kZ ls ekuork dk fouk”k
dksbZ ubZ ?kVuk ugha gSA blh la?k’kZ ls eqfDr ikus ds fy, le;&le;
ij “kkafr gsrq vusd iz;klksa dks fd;k x;k gSA
“kk s/k v/;;u dk mn~ns”;%
     izLrqr “kks/k v/;;u dk mn~ns”; varjkZ’Vªh; Lrj ij “kkafr
f”k{kk dh vo/kkj.kk o vko”;drk dk v/;;u djuk gSA
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“kk afr dk vFk Z o ifjHkk’kk %
     “kkafr dks fofHkUu fo}kuksa ds }kjk fofHkUu :i ls ifjHkkf’kr
fd;k x;k gSA ;wusLdks us vius izfrosnu A Teachers’ Guide

of Peace Education esa “kkafr dks rhu Jsf.k;ksa esa foHkkftr
fd;k x;k gS &
1- vk arfjd “kk afr %&

blds varxZr Lo;a ds izfr lejlrk o “kkafr] vPNk LokLF;]
vkarfjd la?k’kZ dh vuqifLFkfr] izlUurk] Lora=rk dh Hkkouk]
varǹZf’V] vk/;kfRed “kkafr] nwljksa dh HkykbZ dh Hkkouk] d#.kk
rFkk dyk ds izfr iz”kalk dh Hkkouk vkfn dks “kkfey fd;k x;k
gSA
2- lkekftd “kk afr %&

lkekftd “kkafr ds varxZr ekuo ek= ds izfr “kkafr dh
Hkkouk] izR;sd Lrj ij ekuoh; laca/kksa esa lejlrk mRiUu djuk]
la?k’kZ dk lek/kku o fo?kVu] izse] fe=rk] ,drk] vkilh le>]
Lohdk;Zrk] vkilh lg;ksx] HkkbZpkjk] fofHkUurk dks lgu djuk]
leqnk; dk fuekZ.k rFkk ekuo vf/kdkj o uSfrdrk vkfn dks
“kkfey fd;k x;k gSA
3- izÑfr ds lkFk “kk afr %&

izÑfr ds lkFk “kkafr ds varxZr izkÑfrd i;kZoj.k rFkk
/kjrh ekrk ds lkFk lejlrk dks “kkfey fd;k x;k gSA
       bl vk/kkj ij “kkafriwoZd thus ls rkRi;Z ekuo dk lekt
esa lejlrkiw.kZ okrkoj.k esa thou fuokZg djus ls gS] tgk¡ og
Lo;a ds lkFk&lkFk ekuo ek= ds lkFk izse] lEeku] lgdkj] Lusg
o lg;ksx ds lkFk thou O;rhr djsA Lo;a izlUu jgs o nwljksa dks
Hkh izlUurk iznku djsA nwljksa ds d’Vksa dks nwj dj mUgsa lq[kiwoZd
thus gsrq izsfjr dj ldsA fdlh Hkh izdkj ds Hk;] d’V o la?k’kZ dks
lekt dk vax u cuus nsus dk iz;kl djus ls gSA Fksjslk] ,e- cs
,oa XosuMksfyu ;w- VuZj ¼1995½ ds vuqlkj “kkfUr ,d ,slk O;ogkj
gS tks O;fDr;ksa ds cksyus] lquus] nwljksa ds lkFk vUrlZacU/kksa dks
c<+kus RkFkk ?k.̀kk] nwljksas dks uqdlku igqapkus o u’V djus dh
Hkkouk dks de djus ds :i esa O;Dr gksrk gSA orZeku esa gekjs
pkjksa vksj fgalk] tkfrokn] dV~Vjrk] vlfg’.kqrk] vkradokn vkfn
dk loZ= cksyckyk gSA vkt dsoy ;q) gh fgalk o v”kkafr dk
dkj.k ugha gSaA oju blds ihNs HkkSfrdokn] nwljs ls vkxs c<+us dh
rhoz vkdka{kk] uSfrd ewY;ksa dh deh] lgu”khyrk dk vHkko]
vkarfjd o oká la?k’kZ vkfn vusd dkjd izHkkoh gSaA HkkSfrdrk
dh gksM+ o vkdka{kkvksa dh vf/kdrk ds dkj.k orZeku ih<+h ekufld
ruko rFkk vURkZ}Un ds chp th jgh gS] vkdka{kkvksa dh iwfrZ u gks
ikus dh n”kk esa mldk }Un fgald xfrfof/k;ksa ds :i esa ifjyf{kr
gks jgk gS vkSj ;gh fgald xfrfof/k;k¡ lH; lekt ds fy, vR;Ur
?kkrd fl) gks jgha gaSA vr% vkt ;g vko”;d gks x;k gS fd
,sls mik;ksa dks viuk;k tk, tks yksxkas esa “kkfUr dh vo/kkj.kk dks
fodflr dj mUgsa larqfyr o lqlaL—r O;ogkj djus ds fy,

izsfjr djasA D;kasfd “kkfURk dks ge ,d ,slh ldkjkRed lksp ds
:i esa ns[krs gSa ftlls ekuo Lo;a o nwljs ds dY;k.k dh Hkkouk
ls izsfjr gksrk gS lkFk gh mlesa iz—fr vkSj ekuo thou ds chp
lkeUtL; fcBkus ds dkS”kyksa dk fodkl gksrk gSA
“kk afr dh f”k{kk dh ifjHkk’kk %

;|fi vkt oSf”od Lrj ij “kkafr dh f”k{kk ds egRo dks
Lohdkj fd;k tk jgk gS] rFkkfi blds Lo:i ds fo’k; esa
i`Fkd&iF̀kd fopkj izpfyr gSaA “kkafr dh f”k{kk dh vkf/kdkfjd
:i ls fdlh ,d ifjHkk’kk ds vanj ugha cka/kk tk ldrk gSA
fuEukafdr ifjHkk’kk,¡ blds Lo:i dks Li’V djus esa lgk;d gks
ldrh gSa &

;wfulsQ ds vuqlkj “kkafr f”k{kk ls rkRi;Z ;qokvksa vkSj cPpksa
o izkS<ksa esa ,sls Kku] dkS”ky o vfHkof̀Rr dks izksRlkfgr djus dh
izfØ;k ls gS] tks muesa O;kogkfjd ifjorZu ykdj mUgsa var%
oS;fDrd] vUroSZ;fDrd] varZlkewfgd] jk’Vªh; o varjkZ’Vªh; Lrj
ij vkarfjd o lajfpr la?k’kZ o fgalk dks jksdus] la?k’kZ dk “kkafriw.kZ
lek/kku [kkstus vkSj “kkafr mRiUu djus dh ifjfLFkfr;ksa dks iSnk
djus ds ;ksX; cuk,A

“kkafr dh f”k{kk ds fo’k; esa jk’Vªh; ikB~;p;kZ dh :ijs[kk &
2005 esa mYYks[k fd;k x;k gS fd “kkafr ds fy, f”k{kk uSfrd
fodkl ds lkFk mu ewY;kas] n`f’Vdks.kksa vkSj dkS”kyksa ds iks’k.k ij
cy nsrh gS tks iz—fr vkSj ekuo txr ds chp lkeUtL; fcBkus
ds fy, vko”;d gSaA blesa thus dk g’kZ] izse] mEehn vkSj lkgl
ds vkarfjd lalk/kuksa ds lkFk O;fDRo dk fodkl Hkh “kkfey gS
lkFk gh blesa ekuo vf/kdkj] U;k;] lfg’.kqrk] lgdkj] lkekftd
nkf;Ro] lkaL—frd fofo/krk dk lEeku Hkh “kkfey gSA
“kk afr f”k{kk dh vko”;drk %
        “kkafr ds fopkjksa o ifjfLFkfr;ksa dks mRiUu djus ds fy,
,slh f”k{kk dk gksuk vko”;d gS tks ekuo esa “kkafr ds xq.kksa dk
fodkl dj ldsA ,slh f”k{kk dks gh “kkafr dh f”k{kk ds :i esa
tkuk tk ldrk gSA f”k{kk cPPkksa esa ldkjkRed vo/kkj.kkvksa ds
fodkl dk lcls mfpr ek/;e gSA blfy, orZeku ifjizs{; esa
f”k{kk ds ek/;e ls cPpksa o ;qokvksa esa “kkafr dh vo/kkj.kk dk
fodkl djus ds fy, “kkafr dh f”k{kk dh vko”drk dks vuqHko
fd;k tkus yxk gSA D;kasfd ftl rjg euq’; ;q) djuk lh[krk gS
mlh rjg og “kkafr ls jguk Hkh lh[k ldrk gSA blds fy, turk
dks] fo”ks’kr;k ubZ ih<+h ds ;qod&;qofr;ksa dks “kkafr dh f”k{kk
nsuh gksxh ftlls os vius dks fo”o dk ukxfjd le>sa vkSj
varjkZ’Vªh; laxBu ds :i esa dk;Z djsaA vkt fo”o dh vf/kdka”k
vkcknh ;q)] vkradokn] ?k.̀kk] /kkfeZd dV~Vjrk] vusdrk vkfn
udkjkRed Hkkoukvksa ls xzflr gSA bl izdkj dh Hkkouk j[kus
okys dV~VjiaFkh eklwe yksxksa dh gR;k djus] efgykvksa ds lkFk
cykRdkj djus] cPpksa dks viuh fgalkRed xfrfof/k;ksa dk fu”kkuk
cukus dk dk;Z dj jgs gSaA orZeku oSf”od ;qx esa ;s fgalkRed
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izof̀Rr;k¡ jk’Vªksa dh lhek ls ijs oSf”od :i ls ekuork dks izrkfM+r
dj jgh gSaA ,sls le; esa “kkafr f”k{kk gh ,d ,slk ek/;e gS]
ftlds ek/;e ls ekuo esa “kkafr ds izfr izse dh Hkkouk dk
fodkl dj mls “kkafr dh vksj izsfjr fd;k tk ldrk gSA ;wusLdks
}kjk 1996 esa izdkf”kr MWykslZ deh”ku dh fjiksVZ] ftls f”k{kk ds
{ks= esa ^^bDdhloha lnh ds fy, f”k{kk@ f”k{kk ds pkj LrEHk
(The Treasure within) ukeksa ls tkuk tkrk gS] esa f”k{kk ds
rhljs LrEHk^^,d nwljs ds lkFk feydj thus ds fy, lh[kuk** ds
varxZr O;Dr fd;k gS fd& vkilh la?k’kZ dk izca/ku djus ds fy,
vusdrk rFkk “kkafr ds izfr ikjLifjd le> ds ewY;ksa vkSj J)k
dh izof̀Rr ls lacaf/kr la;qDr ifj;kstukvksa dk lapkyu djds
vkilh la?k’kZ ij fu;a=.k dj nwljs O;fDr;ksa ds izfr le> ds
fodkl }kjk ,d nwljs ds lkFk feydj thus dh Kku djk;k tk,A
       “kkafr dh f”k{kk ds fo’k; esa jk’Vªh; ikB~;p;kZ :ijs[kk &
2005 ds vuqlkj & “kkafr dh f”k{kk ,sls ljksdkj ds :i esa fodflr
gks tks lewps Ldwyh thou ij Nk tk,] tSls & ikB~;p;kZ] d{kk
dk okrkoj.k] Ldwy izca/ku] f”k{kd&f”k{kkFkhZ laca/k vkSj Ldwy ls
tqM+h reke xfrfof/k;ka vkfnA
        vUrjkZ’Vªh; Lrj ij “kkafr gsrq “kkafr dh f”k{kk dh furkUr
vko”;drk dks ns[krs gq, ;wukbVsM us”kUl ds }kjk Hkh “kkafr f”k{kk
ds iz;klksa dks izkjEHk djus dk iz;kl fd;k x;k gSA ;wukbVsM
us”kUl ds lsØsVjh cku ds ewu us 13 twu 2013 dks izR;sd o’kZ ds
21 flracj dks varjkZ’Vªh; “kkafr fnol ds :i esa euk, tkus dh
?kks’k.kk djrs gq, dgk& ^^izR;sd o’kZ 21 flracj dks vrajk’Vªh;
“kkafr fnol ds :i esa euk;k tk,xk] tks fo”o dks la?k’kZ mRiUu
djus okyh fgalk ds nks’kiw.kZ pØ dks jksdus] ijkofrZr djus rFkk
u’V djus ds loksZPp fopkj dks O;Dr djus dk volj iznku
djsxkA vUrjkZ’Vªh; “kkafr fnol ds bl o’kZ dk izlax ^”kkafr ds
fy, f”k{kk* gksxkA ;wukbVsM us”kUl ijh{k.k djsxk fd oSf”od
ukxfjdrk dks izksRlkfgr djus esa f”k{kk fdl izdkj dh Hkwfedk
dk fuoZgu dj ldrh gSA cPpksa dks dsoy i<+uk] fy[kuk o
fxurh djuk fl[kkuk gh i;kZIr ugha gSA f”k{kk dks nwljksa rFkk ml
lalkj] ftlesa ge jg jgs gSa] dk lEeku djus dh Hkkouk dk
fodkl djus] yksxksa dks vkSj vf/kd U;k;fiz; cukus rFkk “kkafriw.kZ
o lekos”kh lekt dk xBu djus ;ksX; cukus okyh gksuk pkfg,A**
vUrjk Z’Vªh; Lrj ij “kk afr f”k{kk gsrq fØ;k dyki %

orZeku esa vUrjkZ’Vªh; ifjizs{; esa “kkafr dh f”k{kk ds
vko”;drk loZ= vuqHkwr fd;k tk jgk gSA “kkafr dh f”k{kk dks
dsoy “kSf{kd ikB~;Øe ds ,d vuq”kklu ds :i esa ugha oju~
oSf”od lkekftd vkUnksyu ds :i esa ns[kk tkus yxk gS vkSj
bl eqfge esa “kSf{kd laLFkkvksa ds lkFk&lkFk lekt ds ukxfjd]
jk’Vª] jktuhfrK] oSKkfud] i;kZoj.kfon] vkfn lHkh viuk vewY;
;ksxnku iznku dj jgs gSaA “kkafr f”k{kk dk mn~ns”; fgalk dks de
djuk] vkilh la?k’kZ ds :ikUrj.k esa lg;ksx djuk rFkk O;fDr]

lewg] lekt rFkk laLFkkvksa dh “kkafr dh lkeF;Z dks c<+kuk gSA
“kkafr f”k{kk ekuo dh lh[kus dh ;ksX;rk ds lkFk&lkFk mlds
dkS”ky] ewY;kas rFkk Kku dk fodkl djrh gS] tks mlesa “kkafr ds
oSf”od rFkk /kkj.kh; i;kZoj.k dk fodkl djus esa lgk;rk nsrs
gSaA “kkafr f”k{kk ekuo dks ekuo ds lkFk lejlrk iwoZd thuk
fl[kkus ds lkFk&lkFk vius leLr i;kZoj.k ds lkFk lejlrk ls
thuk fl[kkus o mlds fodkl djus dh ;ksX;rk dk Hkh fodkl
djrh gSA “kkafr f”k{kk O;fDr ds thou ds izR;sd Lrj ij lkekftd
izfØ;k ds fodkl esa lgk;rk nsrh gSA bl izdkj ls “kkafr f”k{kk
dk {ks= vR;Ur O;kid gS vkSj bldk Kku fdlh fo’k; fo”ks’k ds
:i esa u djkdj bls izR;sd KkukRed izfØ;k esa “kkfey dj
fl[kk;k tkuk vko”;d gSA “kkafr f”k{kk gsrq fofHkUu fØ;kdykiksa
dks viuk;k tkuk vko”;d gS] tks fuEu izdkj gks ldrs gSa &
1-la?k’k Z o }Un fuokj.k gsrq izf”k{k.k % “kk afr f”k{kk ds

varxZr O;fDrxr o lkekftd O;ogkjksa ds dkj.k mRiUu la?k’kZ
o }Un dk lkeuk djus dh ;ksX;rk dk fodkl djus ds fy,
okrkZyki djus] e/;Lrrk djus] le>kSrk djus] lek/kku djus]
Hkkoukvksa ij fu;a=.k djus ds fy, O;fDrxr o lkewfgd :i
ls fofHkUu izdkj ds izf”k{k.kksa dk vk;kstu dj ekuo esa la?k’kZ
ls yM+us dh ;ksX;rk dk fodkl fd;k tk ldrk gSA izf”k{k.k
ds ek/;e ls “kkafr ds izfr udkjkRed fopkjksa dks ldkjkRed
fopkjksa esa cnyk tk ldrk gSA

2- yksdrkaf=d f”k{kk %  yksdrkaf=d f”k{kk iznku dj yksxksa esa
ldkjkRed jktuSfrd xq.kksa dk fodkl dj ekuo dks ;q) ds
LFkku ij “kkafr ds }kjk vius iM+kslh jk’Vªksa ds lkFk laca/k LFkkfir
djus dk Kku djk;k tk ldrk gSA yksdra= dk izeq[k mn~ns”;
vius ukxfjdksa dh lqj{kk o mUufr djuk gSA yksdrkaf=d f”k{kk
ds }kjk ekuo dks ns”k dk tkx:d ukxfjd cukus ds fy,
mlesa leL;k lek/kku] ldkjkRed fopkj] fu.kZ; ysus] rdZ
djus] nwljksa ds fopkjksa dk lEeku djus] vius fopkjksa dks lgh
izdkj ls O;Dr djus] nwljksa dks lgu djus vkfn xq.kksa dk
fodkl fd;k tk ldrk gSA

3- ekuokf/kdkjksa dh f”k{kk %  ekuo ds ekuo ds lkFk la?k’kZ
ds ifj.kkeLo:i ekuo ds vf/kdkjksa ij vk/kkr gks jgk gSA
;fn ekuo dks “kkafr ds iFk ij ys tkuk gS rks mls “kkafr f”k{kk
ds varxZr ekuo ds vf/kdkjksa dk Kku djkus ds lkFk&lkFk mu
vf/kdkjksa dk mi;qDr :i ls iz;ksx djus dk Kku djkuk
vko”;d gSA ekuokf/kdkjksa dh j{kk djus ds fy, vUrjkZ’Vªh;
Lrj ij LFkkfir fofHkUu laLFkkvksa ds }kjk le;&le; fofHkUu
fØ;kdykiksa o gLr{ksiksa dk vk;kstu rFkk uhfr;ksa dk fu/kkZj.k
fd;k tkrk gSA ekuokf/kdkj dh f”k{kk ds }kjk ekuokf/kdkjksa
dk Kku djkus ds lkFk&lkFk fofHkUu fØ;kdykiksa] gLr{ksiksa o
uhfr;ksa dk Kku djk dj “kkafr dh f”k{kk iznku dh tk ldrh
gSA
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mijksDr fØ;kdykiksa dks vkSipkfjd o vukSipkfjd f”k{kk
ds ikB~;Øe f”k{k.k o f”k{k.ksRrj xfrfof/k;ksa ds :i esa “kkfey
dj varjkZ’Vªh; Lrj ij “kkafr f”k{kk iznku dh tk ldrh gSA
fu’d’k Z %

bl izdkj izLrqr “kks/k v/;;u ls Li’V gS fd orZeku esa
fgalk] ywV&ekj] vkradokn] tkfrokn] dV~Vjokn] {ks=okn vkfn
ekuo fojks/kh xfrfof/k;ksa ds dkj.k ekuo dk thou d’Vksa] ladVksa
o la?k’kksZa dh HksaV Pk< x;k gSA vius dks Js’B cukus dh gksM+ esa
lekt] leqnk; o jk’Vªksa ds e/; fujarj la?k’kZ  c<+rs tk jgs gSaA ;q)
dks vf/kdkj izkIr djus ds gfFk;kj ds :i esa viuk;k tk jgk gSA
nks&nks fo”o;q)ksa ds na”k dks >syus ds ckn Hkh ekuo ds O;ogkj
esa fdlh izdkj dk ifjorZu nf̀’Vxr ugha gks jgk gS vfirq og fur
u, gfFk;kjksa dk vkfo’dkj dj vius dks ;q) {ks= esa vf/kd ls
vf/kd cy”kkyh fl) djus dh gksM+ esa yxk gSA bu lcdk
izHkko ekuo ds thou esa iM+ jgk gS] tks gj oDr ruko dh fLFkfr
esa th jgk gS] ftldh ifjf.kr ;q)] vjktdrk] fgalk] ywV&ekj]

gR;k] cykRdkj vkSj vkradokn tSlh lekt fojks/kh xfrfof/k;ksa
dh c<+rh la[;k ds :i esa ǹf’Vxr gks jgh gSA vr% lekt esa
“kkafr dh LFkkiuk ds fy, ;g vko”;d gS fd lekt fojks/kh
xfrfof/k;ksa dks lekt ls nwj dj ekuo izse] lgdkj] lgkuqHkwfr]
lekurk] ca/kqRo vkfn xq.kksa dk fodkl fd;k tk; vkSj “kkafr
f”k{kk fn;k tkuk vko”;d gSA

f”k{kk euq’; ds vkarfjd xq.kksa ds fodkl dk l”kDr ek/;e
gS vkSj blds ek/;e ls mls dj.kh; o vdj.kh; dk;ksZa dk Kku
djk mlds O;ogkj dks ifjofrZr fd;k tk ldrk gSA bl vk/kkj
ij ;fn ekuo dks “kkafr f”k{kk iznku dh tk; rks og v”kkafr
QSykus okys ÑR;ksa dks R;kxdj “kkafr ds ekxZ ij vkxs c<+ ldrk
gSA f”k{kk thouHkj pyus okyh izfØ;k gS bl izdkj “kkafr f”k{kk
dks f”k{kk ds vkSipkfjd o vukSipkfjd nksuksa gh vfHkdj.kksa esa
“kkfey dj dHkh Hkh iznku fd, tkus dh O;oLFkk fd;k tkuk
vko”;d gSA
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fnO;k fot;oxh Z; *

izLrqr vè;;u mPp ekè;fed Lrj ij Nk= ,oa Nk=kvksa esa vkykspukRed fpUru ds fodkl esa ladYiuk izkfIr izfreku dh
izHkkfork dk vè;;u** ds  lUnÒZ esa fd;k x;kA v/;;u gsrq d{kk uoha ds 34 fo|kÆFk;ksa  dks pquk x;k ftles 18 Nk= ,oa
16 Nk=k,Wa FkhA ladYiuk izkfIr izfreku }kjk foKku fo’k;] Nk= ,oa  Nk=kvksa dks lkFk& lkFk i<+k;k x;kA LofufeZr
vkykspukRed fpUru ekiuh ,oa izfrfdz;k ekiuh }kjk vkykspukRed fpUru ds fodkl ,oa izfreku ds izfr izfrfdz;k dk
voyksdu fd;k x;kA v/;;u ls izkIr fu’d’kksZa ls ;g Kkr gksrk gS fd ladYiuk izkfIr izfreku }kjk fo|kÆFk;ksa  dks foKku
fo’k; i<+kus ij vkykspukRed fpUru ds fodkl ij fyax dk lkFkZd izHkko ugha Fkk vFkkZr vkykspukRed fpUru fyax ls
Lora= Fkk rFkk ladYiuk izkfIr izfreku ds izfr fo|kÆFk;ksa dh izfrfdz;k ldkjkRed ikbZ xbZA

lkjka”k

Key Words :  vkykspukRed fparu] ladYiuk izkfIr izfreku

mPp ekè;fed Lrj ij fo|kfFkZ;ksa ds vkykspukRed fpUru fodkl esa
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izLrkouk %
    ßckyd vkSj euq’; ds “kjhj efLr’d rFkk vkRek esa ik;s tkus
okys loksZRre xq.kksa dk lokZaxh.k fodkl gh f”k{kk gSAÞ

    egkRek xka/kh
f”k{kk ,d ,slk ek/;e gS ftldh lgk;rk ls fo|kFkhZ Lo;a

esa fufgr {kerkvksa ,oa ;ksX;rkvksa dks igpkurk gSA f”k{kk ,d
iz.kkyh gS ftlesa ;fn lHkh miiz.kkfy;k¡ ,d nwljs ds lkFk lefUor
#i ls dk;Z djs rks og vius mn~ns”; dks izkIr dj ldrh gSA
f”k{k.k ,d lk/ku gS ,oa vf/kxe ,d lk/;A orZeku f”k{k.k esa
O;k[;ku fof/k dk vf/kd mi;ksx fd;k tk jgk gS ftlesa v/
;kid vf/kd lfdz; gksrs gSa ySfdu fo|kFkhZ fuf’Ø; #i ls lqurs
jgrs gSa ,oa LorU= #i ls dqN Hkh ugha lksprsA vkt Nk=ksa esa
Lov/;;u vknrksa] fo”ys’k.k ;ksX;rkvksa] :fp] ftKklk] fpUru]
oSKkfud ǹf’Vdks.k bR;kfn vknrksa dk fodkl djus dh vko”;drk
gSA f”k{k.k ,oa vf/kxe nksuksa dk mn~ns”; fo|kFkhZ ds O;ogkj esa
ifjorZu ykdj mldk lokZaxh.k fodkl djuk gSA f”k{k.kvf/kxe
izzfØ;k esa f”k{k.k izfrekuksa dh lgk;rk ls f”k{k.k ,oa vf/kxe ds
mn~ns”; dks iw.kZ fd;k tk ldrk gS fofHkUu f”k{k.k izfrekuksa esa ls
ladYiuk izkfIr izfreku ,d ,slk izfreku gS ftlls fo|kFkhZ
ladYiuk ds vf/kxe gsrq lwpukvksa dk laxBu djrs gSaA ladYiuk

izkfIr izfreku esa v/;kid fo|kfFkZ;ksa dks “kCn volj iznku
djrk gS] ftlls fd os viuh fopkj izfØ;k dk fo”ys’k.k dj
ldsA ladYiuk izkfIr izfreku }kjk i<+kus ls fo|kfFkZ;ksa esa ladYiuk
dh izdf̀r] ladYiuk fuekZ.k dh i)fr;ksa dk fodkl] fof”k’V
ladYiuk dk vf/kxe] vkxeu rdZ dk fodkl bR;kfn f”k{k.k
izHkko izzzzR;{k #i ls mRiUu gksrs gSaA blds vfrfjDr ladYiuk
izkfIr izfreku }kjk i<+kus ls fo|kfFkZ;ksa esa fodYiksa ds izfr
tkx:drk] lgu”khyrk] rkfdZd fpUru ds izfr laosnu”khyrk]
vkfn ikss’kd izHkko Hkh vizR;{k :i ls mRiUu gksrs gSaA tc Nk=
ladYiuk dk vfHkKku djrs gsS rc la”ys’k.k] fo”ys’k.k] ,oa
ewY;kadu djrs gSaA ftlls fo|kFkÊ fofHkUu fn”kkvksa esa LorU=
fpUru djrs gSaA fo|kFkÊ lwpukvksa ds la”ys’k.k] fo”ys’k.k }kjk
leL;k dk lek/kku djrs gSa] ftlls mudh iqjkuh ladYiuk,¡
VwVrh gSa ,oa ubZ ladYiuk,¡ curh gSaA ifj.kkeLo:i fo|kÆFk;ksa esa
vkykspukRed fpUru dk fodkl gksrk gSA
vkykspukRed fpUru dk vFk Z %

vkykspukRed fpUru voyksdu] vuqHko] rkÆdd fopkj
}kjk “kq) :i ls rdksaZ dks ,df=r djus] la”ys’k.k] fo”ys’k.k ,oa
ewY;kadu djus dh izfØ;k gsSA ;g LokHkkfod ewY;ksa ds ctk;
rdZ o fopkj djus ds vk/kkj ij fu.kZ; ysus o ewY;kadu djus dh
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;ksX;rk gSA ;g ,d ”kq)] Li’V] ,oa mn~ns”; iw.kZ ekufld izfØ;k
gSA ;g ewyr% nqfu;k dh tfVy leL;kvksa ds lek/kku] leL;k
ds foHksn ,oa lt̀ukRed lek/ku mRiUu djus] lwpukvksa ds
la”ys’k.k] ,d=hdj.k djus] lR; o fopkj/kkjk ds chp foHskn
djus laHkoukiw.kZ lek/kku dks izLrqr djus ls lEcfU/kr gSA ;g
fdlh O;fDr dh viuh Lo;a dh lksp dks ifj’d`r djus dh
izfØ;k gsSA
vkyk spukRed fpUru dh ifjHkk ’kk %
   Scriven&Paul ds vuqlkj vykspukRed fpUru
fo”ys’k.kkRed rdZ] la”ys’k.k] leL;k lek/kku ;k mPp ekufld
izfØ;k;sa gSaA
   Hudgins &Edelman (1986) ds vuqlkj&O;fDr dh
og izfØ;k ftlesa og Lo;a ds fu’d’kksaZ ds leFkZu esa lk{; izLrqr
djrk gS rFkk vU; yksxksa ds fu’d’kksaZ  dks Lohdkj djus ls iwoZ
muls lk{; izLrqr djus dk vkxzg djrk gS og vkykspukRed
fpUru gSA

Beyer (1985) ds vuqlkj&vkykspukRed fpUru viuk
vf/kdkj ek¡xus dh tkudkjh ;k mfpr lwpuk] “kq)rk] izekf.kdrk
dks fu/kkZfjr djus dh izfØ;k gsSA

Robbert Enni ds vuqlkj&vkykspukRed fpUru
Reflective & Resonable fpUru gS tks ;g fu.kZ; ysus
ij dsfUnzr djrk gS fd D;k djuk gS ,oa D;k fo”okl djuk gSA
iwoZ “kks?k  %
    xaxjkM+s ¼1987½ us ladYiuk izkfIr izfreku ,oa ijEijkxr
fof/k }kjk i<+kus ij fo|kfFkZ;ksa dh miyfC/k dh rqyuk dh rFkk
ladYiuk izkfIr izfreku ,oa ijEijkxr fof/k ls i<+kus ij fo|kfFkZ;ksa
dh cqf)] foKku ds izfr vfHkof̀Rr] miyfC/k] ewY;] fpark ,oa
foKku esa iwoZ miyfC/k dk v/;;u fd;k ,oa ik;k fd ladYiuk
izkfIr izfreku ijEijkxr fof/k ls lkFkZd :i ls mPp Fkk rFkk
fo|kfFkZ;ksa dh foKku esa miyfC/k ladYiuk izkfIr izfreku ls
i<+kus ij c<+hA flag ¼1990½ us ladYiuk ds ldkjkRed ,oa
udkjkRed mnkgj.kksa }kjk foKku i<+kus ij fo|kfFkZ;ksa dh foKku
esa miyfC/k ,oa vfHkòfRr dk v/;;u fd;k ,oa ik;k fd ladYiuk
izkfIr izfreku okys lewg dh miyfC/k vf/kd Fkh ysfdu vfHkòfRr
nksuksa lewg dh leku FkhA tSfeuh ¼1991½ us vxzorhZ lxaBd
izfreku] ladYiuk izkfIr izfreku rFkk ijEijkxr fof/k }kjk f”k{k.k
dh izHkkfork] ladYiuk dks /kkj.k djus dh {kerk] ladYihdj.k]
izHkkoh f”k{k.k] ladYiuk vf/kxe esa fo|kfFkZ;ksa dh fØ;k rFkk
ladYiuk dks /kkj.k djus esa cgqmn~ns”; fpUru ds lacU/k dk v/
;;u fd;k ,oa ik;k fd vxzorhZ lxaBd izfreku rFkk ladYiuk
izkfIr izfreku] ijEijkxr fof/k ls vf/kd izHkkoh FksA ladYiuk
ds vf/kxe esa vxzorhZ lxaBd rFkk ladYiuk izkfIr izfreku
leku :i ls izHkkoh Fks rFkk ladYiuk vf/kxe esa ladYiuk
izkfIr izfreku vf/kd izHkkoh FkkA eksgUrh ¼1992½ us uSfrd fu.kZ;

ds fodkl esa twfjl iwzMasf”k;y rFkk ladYiuk izkfIr izfreku dh
izHkkfork dk rqyukRed v/;;u fd;k ,oa ik;k fd ladYiuk
izkfIr izfreku uSfrd ewY; dss fodkl esa izHkkoh ugha FkkA “kekZ
¼2001½ us laLd̀r fo’k; esa ladYiuk izkfIr izfreku rFkk ijEijkxr
fof/k dk miyfC/k ds lanHkZ esa v/;;u fd;k ,oa ik;k fd ladYiuk
izkfIr izfreku rFkk ijEijkxr fof/k ls i<+kus ij laLdr̀ fo’k; esa
fo|kfFkZ;ksa dh miyfC/k esa lkFkZd varj ugha FkkA iksVdj ¼2002½
us foKku dh ladYiuk dks le>us esa ladYiuk izkfIr izfreku
rFkk ijEijkxr fof/k dk rqyukRed v/;;u fd;k ,oa ik;k fd
foKku ladYiukvksa dks le>us esa ladYiuk izkfIr izfreku]
ijEijkxr fof/k ls lkFkZd #i ls mPp Fkk rFkk foKku dh ladYiuk
dks le>us esa fyax dk izHkko ugha FkkA

blds vfrfjDr vkykspukRed fpUru ls lEcfU/kr “kks/k
dk;Z fuEu Fks& caly ¼1979½ us&ijEijkxr o vk/kqfud xf.kr ds
fo|kfFkZ;ksa dh ;ksX;rkvksa dk rqyukRed v/;;u fd;k ,oa ik;k
fd ijEijkxr xf.kr ds fo|kfFkZ;ksa ds ctk; vk/kqfud xf.kr ds
fo|kfFkZ;ksa esa vkykspukRed fpUru dh izof̀Ÿk vf/kd ikbZ xbZA
LVksu ¼1981½ us vkykspukRed fpUru ;ksX;rk esa vkxeukRed
vuqns”ku dh izHkkfork  dk v/;;u fd;k ,oa ik;k fd iz;ksfxd
lewg ,oa fu;af=r lewg esa lkFkZd varj Fkk rFkk vkxeukRed
mikxe ls vuqns”ku ls fo|kfFkZ;ksa ds vkykspukRed fpUru esa
o ` f) g qb ZA ,ysDts aMj ¼1990½ u s& foKku miyfC/k ij
lkekftd&vkfFkZd Lrj] foKku vfHkof̀Ÿk] rFkk vkykspukRed
fpUru ds izHkko dk v/;;u fd;k ,oa ik;k fd rhuksa pj foKku
dh miyfC/k esa lgk;rk djrs gSaA “ys”oj ¼1990½ us lk{kj
okrkZyki lewg ls fo|kfFkZ;ksa ds vkykspukRed fpUru dh ;ksX;rk
rFkk i<+us esa vfHkòfŸk ds izHkko dk v/;;u fd;k ,oa ik;k fd
lk{kj okrkZyki lewg esa Hkkx ysus ls fo|kfFkZ;ksa ds vkykspukRed
fpUru izdV djus] ,oa i<+us esa vfHkof̀Ÿk lkFkZd :i ls izHkkoh
ugha FkhA
“kk s/k v/;;u dk mn~n s”; %
   d{kk uoha ds fo|kfFkZ;ksa dks foKku fo’k; ladYiuk izkfIr
izfreku }kjk i<+kus ij Nk= ,oa Nk=kvksa ds vkykspukRed fpUru
ds ek/; Qykadkas dh rqyuk djukA
“kk s/k v/;;u dh ifjdYiuk %
   d{kk uoha ds fo|kfFkZ;ksa dks foKku fo”k; ladYiuk izkfIr
izfreku }kjk i<+kus ij Nk= ,oa Nk=kvksa ds vkykspukRed fpUru
ds ek/; Qykadkas esa lkFkZd vUrj ugha gksxkA
“kk s/k v/;;u dh izfof/k %
    “kks/kkFkhZ }kjk izkdYi *iwoZ ,oa i’p ijh{k.k ,dy lewg* dk
iz;ksx fd;k x;kA U;kn”kZ ds #i esa xSj ljdkjh fo|ky; ,u-
,e- eseksfj;y ds d{kk uoha ds 18 Nk= ,oa 16 Nk=kvksa dk
p;u mn~ns”;ijd fof/k ls fd;k x;k] p;fur fo|kfFkZ;ksa esa Nk=
,oa Nk=k,¡ ftudh mez 14&16 o’kZ] e/;e lkekftd&vkfFkZd

lkjka”k
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Lrj ds] ,e- ih- cksMZ ds fgUnh ek/;e ds fu;fer fo|kFkhZ Fks] dks
fy;k x;kA ”kks/kkFkhZ }kjk vkykspukRed fpUru dk iwoZ ijh{k.k
fy;k x;k rr~i”pkr ladYiuk izkfIr izfreku }kjk 30 fnu rd
fo|kfFk Z;ks a dks mipkfjr fd;k x;kA mipkj ds mijkUr
vkykspukRed fpUru dk i”p ijh{k.k fy;k x;k A
“kk s/k fof/k %

izLrqr ”kks/k ds v/;;u gsrq vuqla/kku dh vlEHkkO; U;kn”kZu
rduhd (Non Probability sampling Technique)

dh lksn~ns”; U;kn”kZu rduhd (Purposive sampling

Technique) dk iz;ksx fd;k x;kA
“kk s/k midj.k %

”kks/k ds v/;;u gsrq vkykspukRed fpUru dk ekiu djus
gsrq LofufeZr vkykspukRed fpUru ekiuh dk iz;ksx fd;k x;kA
;g midj.k d{kk uoha ds fo|kfFkZ;ksa ds fy, cuk;k x;k FkkA bl
midj.k esa 20 iz”u FksA dqN iz”uksa dks gy djus ds fy, fo|kfFkZ;ksa
dks fodYi fn, x, Fks tcfd dqN iz”uksa dks gy djus ds fy,
fo|kfFkZ;ksa dks fodYi ugha fn, x, FksA iz”uksa dks gy djus ds
fy, fo|kfFkZ;ksa dks 45 fefuV dk le; fn;k x;kA izR;sd lgh
mŸkj ds fy, 5 vad fu/kkZfjr fd, x,A
iznŸkk sa dk ladyu  %

”kks/k v/;;u dks iw.kZ djus gsrq loZizFke ,u-,e- eseksfj;y
ds d{kk uoha ds fo|kfFkZ;ksa dks ,d ekg rd i<+kus dh vuqefr
yh xbZA ”kks/k dk;Z djus gsrq d{kk uoha ds 18 Nk= ,oa 16
Nk=kvksa dk p;u mn~ns”;ijd fof/k ls fd;k x;kA fo|kfFkZ;ksa ls
rknkRe; LFkkfir djus ds i”pkr~ mUgsa ”kks/k ds mn~ns”; ls ifjfpr
djk;k x;kA blds i”pkr~ fo|kfFkZ;ksa ds vkykspukRed fpUru
dk ekiu djus gsrq iwoZ ijh{k.k fy;k x;kA iwoZ ijh{k.k ysus ds
i”pkr~ Nk= ,oa Nk=kvksa dks ladYiuk izkfIr izfreku ,oa mlds
fofHkUu lksikuksa dh foLrr̀ tkudkjh nh xbZA ”kks/kkFkhZ }kjk Nk=
,oa Nk=kvksa ds le{k 30 fnu rd ladYiuk izkfIr izfreku ij
vk/kkfjr ikB&;kstuk izLrqr dh xbZA var esa LofufeZr
vkykspukRed fpUru ekiuh }kjk vkykspukRed fpUru dk i”p
ijh{k.k fy;k x;kA rr~i”pkr vkykspukRed fpUru ekiuh dk
Qykadu fd;k x;kA
iznŸkk s a dk fo”ys’k.k %

”kks/k v/;;u dk mn~ns”; Fkk *d{kk uoha ds fo|kfFkZ;ksa dks

lkj.kh &1
fyaxokj vkykspukRed fpUru ds ek/;] ekud fopyu ,oa

lglEca/kh; Vh eku
fyax  N  M    sd    df t value

Nk= 18 54-88   10-61    32 0-85
Nk=k 16 57-75   8-81                NS

 foKku fo’k; ladYiuk izkfIr izfreku }kjk i<+kus ij Nk=
,oa Nk=kvksa vkykspukRed fpUru ds ek/; Qykadksa dh rqyuk
djuk*A mijksDr mn~ns”; ls lEcfU/kr izkIr iznŸkksa dk fo”ys’k.k
Vh ijh{k.k dh lgk;rk ls fd;k x;kA izkIr ifj.kke fuEu izdkj
ls Fks&

lkj.kh Øekad &1 ls fofnr gS fd lglaca/kh; Vh dk eku
0-85 gS tks fd Lora=rk va”k 32 ij 0-05 lkFkZdrk ds Lrj ij
lkFkZd ugha gSA tks ;g n”kkZrk gS fd ladYiuk izkfIr izfreku ls
mipkfjr Nk= ,oa Nk=kvksa ds vkykspukRed fpUru ds ek/;
Qykadkas eas lkFkZd varj ugha gSA blds ifjis{; esa “kwU; ifjdYiuk
fd *d{kk uoha ds fo|kfFkZ;ksa dks foKku fo’k; ladYiuk izkfIr
izfreku }kjk i<+kus ij Nk= ,oa Nk=kvksa ds vkykspukRed fpUru
ds ek/; Qykadksa esa lkFkZd vUrj ugha gksxk* Loh—r dh tkrh gSA
lkj.kh ls ;g Hkh fofnr gS fd Nk=ksa ds vkykspukRed fpUru ds
ek/; Qykad 54-88 gS tks fd Nk=kvksa ds ek/; Qykad 57-75
ls lkFkZd #i ls mPp ugha gSA blls ;g fu’d’kZ fudkyk tk
ldrk gS fd ladYiuk izkfIr izfreku ls i<+kus ij fo|kfFkZ;ksa esa
vkykspukRed fpUru dk fodkl fyax Hksn ls Lora= gSA
ifj.kke %

ladYiuk izkfIr izfreku ls i<+kus ij fo|kfFk Z;k sa ds
vkykspukRed fpUru ds fodkl ij fyax dk dksbZ izHkko ugha
FkkA vFkkZr vkykspukRed fpUru dk fodkl fyax ls Lora=
ik;k x;kA
ifj.kke dh ppkZ %

“kks/kkFkhZ }kjk fd, x, “kks/k v/;;u ls izkIr fu’d’kZ ls ;g
Li’V gS fd Nk= ,oa Nk=kvksa ds vkykspukRed fpUru ds ek/;
Qykadksa esa lkFkZd vUrj ugha gksrk gSA vFkkZr~ ladYiuk izkfIr
izfreku Nk= ,oa Nk=kvksa ds vkykspukRed fpUru ds fodkl esa
lkFkZd #i ls izHkkoh ugha jgkA
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jhfMax dSEisu dk;ZØe dh dk;Z;k stuk
jhfMax dSEisu dk;ZØe dk fØ;kUo;u eq[;r% fo|kfFkZ;ksa

dh vk/kkj js[kk rS;kj dj vf/kxe ds y{; fu/kkZfjr dj muds
vuq:i ikB~;Øe dk foHkktu dj f”k{k.k ;kstuk cukuk gSA
vk/kkj j s[kk@cslykbu dk fu/kk Zj.k

tqykbZ ekg ds izkjaHk esa d{kk 1 ls 8 rd ds cPpksa dk
mudh vk;q ,oa ”kSf{kd Lrj ds vuqlkj vkdyu dj fofHkUu xzsM
esa oxhZdr̀ dj fn;k tkrk gS ;g xzsM f”k{kd }kjk fiNyh d{kk esa
izkIr vad ,oa tqykbZ ekg ds izFke lIrkg esa fd;s x;s ewY;kadu
ds vk/kkj ij dh tkrh gSaA fdUrq f”k{k.k djkus ds fy, bUgsa rhu
lewg A i. (A, B) ii.(C,D) iii. (E) esa oxhZd`r dj fn;k tkrk
gSA ;gh cslykbu gksrh gSA bl cslykbu ds vk/kkj ij rhuksa
lewgksa ds cPpksa dks cuk;s x;s vf/kxe ladsrdksa dks /;ku esa
j[kdj fu/kkZfjr ikB~;Øe ds vuqlkj cPpksa ds Lrj ds vuq:i
ewY;ijd f”k{k.k ;kstuk fo’k; f”k{kd }kjk cukbZ tkrh gS rFkk
f”k{k.k dk;Z dj y{; dh izkfIr dh tkrh gSA
vf/kxe ladsrd ¼yfu Zax bfUMdsVlZ½

f”k{k.k ,oa ikB~;Øe ds vuqlkj l= ds var esa cPpksa esa
fodflr gks tkus okyh visf{kr {kerkvksa@vo/kkj.kkvksa@dkS”kyksa
dks vf/kxe ladsrd dgk tkrk gSA cPpksa }kjk fdlh d{kk esa
,d l= i<+ ysus ds ckn dkSu&dkSu lh vo/kkj.kk,¡] dkS”ky fdl
rj rd fodflr gks tkus visf{kr gaSA bu vis{kkvksa dks vf/kxe
ladsrd ds :i esa izLrqr fd;k x;k gSA d{kk 1 ls 8 rd izfr
d{kk izR;sd fo’k; ds vf/kxe ladsrd rS;kj fd;s x;s gSaA bu
ladsrdksa ls f”k{kd dks ;g enn feyrh gS dh l= ds var rd
cPpksa dks fdl Lrj rd ysdj tkuk gS rFkk muds fy, mUgsa D;k
dk;Z;kstuk cukrh gS dSls dke djuk gS bu vf/kxe ladsrd
lEcU/kh nLrkost dks izR;sd fo|ky; esa miyC/k djk;k tkrk gSA
ikB ~;Øe foHk ktu

jhfMax dSEisu dk;ZØe ds vUrxZr d{kk 1 ls 8 rd izfr
d{kk izfr fo’k; ikB~;Øe dk foHkktu fd;k x;k gSA fo|ky;ksa
esa foHkkxh; fu;e vuqlkj ewY;kadu ¼frekgh v)Zokf’kZd] ,oa
okf’kZd ijh{kk½ dks vk/kkj cukdj ikB~;Øe dk foHkktu fd;k
x;k gSA blds vUrxZr izR;sd ewY;kadu rd izfrd{kk izfrfo’k;
ikB~;lkexzh ij dke djus ds nkSjku fodflr gks tkus okys dkS”kyksa
vf/kxe ladsrdksa dks visf{kr fd;k x;k gSA ikB~;Øe foHkktu
nLrkost dh ,d izfr izR;sd fo|ky; esa miyC/k djkbZ tkrh gSA
ftyk ,oa Cyk Wd f”k{kk vf/kdkfj;k s a ds nkf;Ro

ftyk izkjfEHkd f”k{kk vf/kdkjh ds ekxZn”kZu esa vko”;drk
vuqlkj cSBd vk;ksftr dh tkrh gS cSBd esa ftyk Lrjh; ,oa
CykWd Lrjh; vf/kdkjh Hkkx ysrs gaS bl cSBd esa ftyk xq.koÙkk
izHkkjh }kjk lHkh lnL;ksa dks vf/kxe ladsrd ds ckjs esa izf”kf{kr
fd;k tkrk gSA ftu CykWd esa cPpksa dk ”kSf{kd Lrj larks’ktud
ugha ik;k tkrk muds fy, fo”ks’k dk;Z ;kstuk cukdj dk;Z fn;k
tkrk gSA

i z/k kuk/;kid dk nk f;Ro
lrr O;kid ewY;kadu izfØ;k }kjk xzsfMax iz.kkyh ds vUrxZr

iz/kkuk/;kid Loa; f”k{kdksa ds lkFk fo|kfFkZ;ksa ds ”kSf{kd Lrj dh
izxfr ds ckjs esa leh{kk djsaA
iz/kkuk/;kid ls visf{kr gS fd vf/kxe ladsrd rFkk ikB~;Øe

foHkktu dh miyC/krk fo|ky; esa lqfuf”pr djsaA
iz/kkuk/;kid ;g lqfuf”pr djs fd tqykbZ ds izFke lIrkg rd

cPpksa dk fo’k;okj vk/kkj js[kk ewY;kadu vfuok;Z :i ls dj
fy;k tk;sA

iz/kkuk/;kid cPpksa ds Lrj fu/kkZj.k ds i’pkr mijksDrkuqlkj
lewg cukdj f”k{k.k djk;k tkuk lqfuf”pr djsaA

cPpksa dh izxfr ds ckjs esa cPpksa ds izR;sd ewY;kadu ds i”pkr
muds vfHkHkkodksa ds lkFk ppkZ djsa ,oa cSBd dk fjdkMZ
la/kkj.k djsaA

d{kk ds vuq:i larks’ktud Lrj izkIr ugha djus okys cPpksa ds
fy, fo”ks’k dk;Z;kstuk cukbZ tk;s ,oa mu ij fo”ks’k /;ku
fn;k tk;sA

f”k{kd dk nkf;Ro %&
jhfMax dSEisu dk;ZØe ds vUrxZr f”k{kdksa dk drZO; gS fd

og bl dk;ZØe ds mn~ns”; ,oa y{;ksa dks izkIr djus dk iz;kl
djsaA
fo’k; f”k{kd vius fo’k; ls lacaf/kr vf/kxe ladsrd rFkk

ikB~;Øe foHkktu dks i<+dj le> ysA
 fo’k; f”k{kd vf/kxe ladsrd] ikB~;Øe foHkktu rFkk izR;sd

ewY;kadu rd cPpksa esa visf{kr vf/kxe ladsrdksa dks f”k{k.k
vk/kkj cukdj f”k{k.k dk;Z ;kstuk cuk;s ,oa f”k{k.k dk;Z
djsaaA

fo’k; f”k{kd cPpksa ds ewY;kadu ds vk/kkj ij izi= v esa vad
,oa xzsM HkjasA

 foHkkxh; fu;e vuqlkj cPpksa dk ewY;kadu jhfMax dSEisu
dk;ZØe ds vUrxZr fn;s x;s vf/kxe ladsrdksa ds vk/kkj ij
iz”u i= cukdj djsaA

f”k{kd D ,oa E lewg okys cPpksa ij xgurk ls fopkj djsa ,oa
bu cPpksa ds ckjs esa vyx ls dk;Z;kstuk cukdj izHkkoh
f”k{k.k djok;sA

f”k{kd fujUrj lwpuk iz/kkuk/;kid dks miyC/k djokrs jgsaA
jhfMax dSEisu dk;ZØe vkSj jk’Vªh; ikB~;p;kZ dh :ijs[kk

jk’Vªh; ikB~;p;kZ dh :ijs[kk 2005 esa Ldwyh ikB~;p;kZ ds
pkj {ks=ksa] Hkk’kk] xf.kr] foKku vkSj lkekftd foKku esa egRoiw.kZ
ifjorZuksa dk lq>ko fn;k x;k fd f”k{kk vkt dh vkSj Hkfo’;
dh t:jrksa ds fy, T;knk izklafxd cu lds vkSj cPpksa dks ml
ncko ls eqDr fd;k tk lds tks os >sy jgs gaSA ;g nLrkost bl
ckr dh flQkfj”k djrk gS fd fo’k;ksa ds chp dh nhokjsa uhph dj
nh tk;s rkfd cPpksa dks Kku dk lexz vkuUn fey lds vkSj
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lanHkZ xzaFk lwph
jhfMax dSEisu dk;ZØe ¼2014&15½ izkFkfed Lrj 1 ls 5 iqfLrdk loZ f”k{kk vfHk;ku t;iqjA
okf’kZd izfrosnu ¼2013&14½ jktLFkku izkjfEHkd f”k{kk ifj’kn t;iqjA
jhfMax dSEisu dk;ZØe ¼2014&15½ mPp izkFkfed Lrj 6 ls 8 iqfLrdk loZ f”k{kk vfHk;ku t;iqjA
ifjgkj] ”kehe ¼vDVwcj 2014½ jhfMax dSEisu ,d uokpkj f”kfojk if=dk ist 51&52 ek/;fed f”k{kk chdkusj jktLFkku
”kekZ] cyjke fiz;k] mik;qDr] xq.koŸkk izdks’B] jktLFkku izkjfEHkd f”k{kk ifj’kn t;iqjA
”kekZ jk/ks”;ke lgk;d funs”kd] jhfMax dSEisu dk;ZØe jktLFkku izkjfEHkd f”k{kk ifj’kn t;iqjA
jk’Vªh; ikB~;p;kZ dh :ijs[kk 2005 ,u-lh-bZ-vkj-Vh-] ubZ fnYyhA

*xkSjo flag  *;wFk bUVuZ] xq.koŸkk izdks’B loZ f”k{kk vfHk;ku jktLFkku izkjfEHkd f”k{kk ifj’kn]  t;iqj

jktLFkku Email: pathenagaurav@gmail.com

ikB~;Øe ds foHkktu ls cPpksa dks yxkrkj fo’k; ds ckjs es
a  lh[kus ls T;knk lQyrk izkIr gksrh gSA
bl dk;ZØe esa cky dsfUnzr f”k{kk dks c<kok fn;k tkrk gSA

blesa fo|kFkhZ ijh{kk lEcU/kh Hk; ls Lora= gksrk gSA
jhfMax dSEisu dk;ZØe ls xq.koÙkk iw.kZ f”k{kk ds y{; dh izkfIr

gksrh gSA
fu fgrkFk Z

bl izdkj dgk tk ldrk gS fd jhfMax dSEisu dk;ZØe
xq.koÙkk iw.kZ f”k{kk ds y{; dks ikus dk ,d dk;ZØe gSA ftlds
vUrxZr iwjs l= ds nkSjku fo|kFkhZ dh izxfr ,oa lQyrk ds ckjs
esa tkudkjh izkIr gksrh gS ,oa cPpksa esa mitus okys dkS”ky]

vo/kkj.kk;sa] {kerk,¡ bR;kfn dk irk vklkuh ls py tkrk gSA
ftlls f”k{kd dks viuh f”k{k.k ;kstuk dk fØ;kUo;u mlh
vk/kkj ij djrk gS bl dk;ZØe ds rgr l=kjEHk ls f”k{k.k
;kstuk lewg vuqlkj cukdj lrr ,oa fujUrj ewY;kadu dj
iz/kkuk/;kid ,oa f”k{kd ds lq/kkjkRed dk;ksZa }kjk o’kZ ds var esa
y{;ksa dks izkIr fd;k tk ldrk gSA lexz lrr ewY;kadu ls
izofrZr lanfHkZr jhfMax dSEisu dk;ZØe mu laLFkk iz/kkuksa rFkk
f”k{kdksa ds fy, lgk;d fl) gksxk ftuds fo|ky; esa ;g
dk;ZØe ugha Fkk ijUrq vc ;g jktLFkku ds lHkh fo|ky;ksa esa
ykxw gks x;k gSA ftlls xq.koÙkkiw.kZ f”k{kk dh izkfIr dh tk
ldrh gSA
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oS”ohdj.k ds orZeku nkSj esa ijEijkxr f”k{kk ds LFkku ij O;kolkf;d f”k{kk vf/kd egRoiw.kZ gks xbZ gSA foKku o rduhdh
ds fodkl ds dkj.k vkt dk vkS|ksfxd ifjǹ“; fujUrj ifjofrZr gksrk tk jgk gS] ftl dkj.k ,slh Je “kfDr dh vf/kdkf/kd
vko”;drk gks jgh gS] tks O;kolkf;d dq”kyrk j[krk gksA bl O;kolkf;d dkS”ky dks izkIr djus ds fy, mPp f”k{kk ds {ks=
esa vf/kdkf/kd f”k{kk laLFkkuksa dh vko”;drk gS] tks cktkj dh Je”kfDr dh vko”;drk ds vuq:Ik vf/kd ls vf/kd dq”ky
Jfedksa dks rS;kj dj ldsaA mPp f”k{kk ds futhdj.k ds }kjk ;g vkt O;kolkf;d laLFkkuksa dh la[;k esa fujUrj c<ksrjh gksrh
tk jgh gS] ftlls vf/kla[; Nk=ksa dks O;kolkf;d f”k{kk izkIr djus ds volj izkIr gks jgs gSaA

lkjka”k
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i zLrkouk %
orZeku le; esa loZ= O;kIr oS”ohdj.k ds nkSj ds dkj.k

f”k{kk ds {ks= esa u,&u, iz;ksx gks jgs gSaA 1980 ds n”kd ls
oS”Okhdj.k nkSj vkus ds ckn ls gh f”k{kk izkIr djus ds uohu
voljksa dk ekxZ gekjs le{k [kqyrk tk jgk gSA vkt ge lwpuk
,oa lEizs’k.k rduhdh ds ;qx esa jg jgs gSa] tgk¡ ij f”k{kk izkIr
djus esa vkus okys le;] LFkku rFkk o nwjh ds cU/ku lekIr gks
pqds gSaA vkt ge vius ?kj ij gh cSB dj fo”o ds fdlh Hkh dksus
esa fLFkr fo”ofo|ky; ls fMxzh ;k fMIyksek izkIr dj ldrs gSa
vkSj bl izdkj ge fdlh Hkh dkj.k ls viuh viw.kZ jg x;h f”k{kk
dks iw.kZ dj ldrs gSaA ;gh ugha buds ek/;e ls ge viuh fujUrj
Kku izkIr djus dh bPNk dks Hkh iw.kZ dj ldrs gSaA bl izdkj
vkt oS”Okhdj.k ds ;qx esa fofHkUUk jk’Vªksa ds chp gqbZ lfU/k;ksa ds
dkj.k rFkk lwpuk ,oa lEizs’k.k rduhdh ds izlkj ds dkj.k f”k{kk
ds {ks= esa vHkwriwoZ cnyko ǹf’Vxr gks jgs gaS rFkk f”k{kk dh igqap
lHkh rd vklku gks xbZ gSA ijUrq blds lkFk gh oS”ohdj.k ds
dkj.k vk, futhdj.k ds }kjk f”k{kk ds {ks= esa dqN ldkjkRed o
dqN udkjkRed cnyko Hkh vk, gSaA ftlls f”k{kk dk ifjǹ“;
gh cny x;k gSA vkt ls rhu n”kd iwoZ rd rduhdh o
O;kolkf;d laLFkkuksa ds lhfer gksus ds dkj.k lhfer la[;k esa

gh Nk=@Nk=k,¡ rduhdh o O;kolkf;d f”k{kk izkIr dj ikrs Fks
ogha vkt futh rduhdh o O;klkf;d laLFkkvksa ds vlhfer
la[;k esa [kqy tkus ds dkj.k rduhdh o O;kolkf;d f”k{kk
vf/kdka”k cPpkas dks miyC/k gks jgh gSA bl dkj.k vkt vf/
kdka”k ekrk&firk vius cPpksa dks lkekU; f”k{kk nsus ds LFkku ij
rduhdh ;k O;kolkf;d f”k{kk iznku djkus esa vf/kd fnypLih
ysus yxs gSaA bldk ,d dkj.k ;g Hkh gS fd vkt ds oS”ohÑr
lekt esa fo”o eas dgha Hkh jkstxkj djus esa fdlh izdkj dh dksbZ
jksd ugha gksus ds dkj.k rduhdh o O;kolkf;d laLFkkuksa ls
fudys Nk=ksa dh oSf”od Je cktkj esa vR;f/kd ekax gS ftl
dkj.k buls fudys Nk=ksa dks ukSdjh ikus ds fy, vf/kd Hkkx&nkSM+
ugha djuh iM+rh gSA ;gk¡ ij ,d rF; vkSj lkeus vk jgk gS fd
;|fi futhdj.k ds ifj.kke Lo:i rduhdh o O;kolkf;d
f”k{kk dk vR;f/kd izlkj gqvk gS ijUrq blds lkFk gh f”k{kk ds
futhdj.k ds dkj.k vusd izdkj dh leL;k,¡ Hkh mRiUu gks jgha
gSa] ftu ij /;ku nsuk vko”;d gSA
“kk s/k v/;;u dk mn~ns”;%

izLrqr “kks/k v/;;u dk mn~ns”; f”k{kk ds futhdj.k dh
izfØ;k O;kolkf;d mPp f”k{kk ij futhdj.k ds izHkko dk
v/;;u djuk gSA
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futhdj.k dk vFk Z%
oS”ohdj.k o futhdj.k f”k{kk ds {ks= esa rsth ls fodflr

gks jgh izfØ;k gSA vLlh ds n”kd ds ckn ls gh fo”o esa O;kikj]
m|ksx] f”k{kk vkfn lHkh {ks=ksa esa futhdj.k dk izHkko nf̀’Vxr gks
jgk gSA ijUrq f”k{kk ds {ks= esa rks bldk izHkko bruk izcy gks x;k
gS fd vkt vf/kdka”k vfHkHkkod vius cPpksa dks ljdkjh ;k
lkoZtfud {ks= ds f”k{kk laLFkkuksa ds ctk; izfrf’Br O;fDrxr
laLFkkvksa ds }kjk lapkfyr f”k{kk laLFkkuksa esa f”k{kk fnykus esa
vf/kd #fp ys jgs gSaA O;olk; dh ǹf’V ls f”k{kk dk {ks=
vR;f/kd rhozxfr ls fodflr gks jgk {ks= fl) gks pqdk gSA blh
dkj.k vkt ns”k rFkk fons”k ds izfrf’Br laLFkkuksa ds }kjk f”k{kk ds
{ks= dks m|ksx ds :i esa fodflr dj fn;k gSA iwoZ esa cM+s&cM+s
vkS|ksfxd ?kjkuksa ds }kjk f”k{k.k laLFkkuksa dh LFkkiuk /keZ&deZ ds
:i esa dh tkrh Fkh rFkk budh LFkkiuk dk mn~ns”; iq.; izkIr
djuk gksrk FkkA ijUrq orZeku le; esa ;fn dksbZ O;kolkf;d
izfr’Bku “kSf{kd laLFkkuksa dh LFkkiuk djrk gS rks mldk eq[;
mn~ns”; mlds }kjk /ku dekuk ;k ykHk dekuk gksrk gSA f”k{kk ds
{ks= esa futhdj.k lkoZtfud {ks= rFkk ljdkjh laLFkkuksa dh
izfØ;kvksa] lalk/kukas ,oa ftEesnkfj;ksa dks futh izfr’Bkuksa ;k laLFkkuksa
ds gkFkksa esa LFkkukarfjr djus dh izfØ;k dks dgk tkrk gSA1 f”k{kk
ds {ks= esa futhdj.k dh izof̀Rr dk fodkl cM+h rsth ls gks jgk
gSA D;ksafd f”k{kk ,slk {ks= gS ftlds vf/kdka”k [kpsZ ljdkjh
/kujkf”k ij gh fuHkZj djrs gSaA blh dkj.k fodkl”khy ns”kksa esa
ljdkj ds }kjk f”k{kk ds leqfpr izlkj gsrq lalk/ku tqVkus ds fy,
vko”;d /kujkf”k dk vkoaVu u dj ikus ds dkj.k f”k{kk ds {ks=
esa futh gLr{ksi dh vko”;drk dks eglwl fd;k tk jgk gS vkSj
fodkl”khy {ks= gksus ds dkj.k ;g fuos”k mRrjksRrj c<+rk gh tk
jgk gSSA f”k{kk ds futhdj.k dks nks :iksa esa ns[kk tkrk gS & ¼1½
f”k{kk gsrq ifCyd Ldwyksa esa izos”k ysuk rFkk ¼2½ mPp f”k{kk ds
{ks= esa futh fuos”k dks c<+kok nsukA f”k{kk ds {ks= esa Hkkjr esa vkt
nksuksa izdkj ds futhdj.k dks Li’V :i ls ns[kk tk ldrk gSA
fo|ky;h f”k{kk ds {ks= esa ifCyd Ldwy iz.kkyh rks ;gk¡ ij
igys ls gh Fkh ijUrq foxr rhu&pkj n”kdksa ls mPp f”k{kk ds {ks=
esa futh fo”ofo|ky;ksa o rduhdh@O;kolkf;d laLFkkuksa dh rks
ns”k esa Hkjekj gks xbZ gSA
Lora=rk izkfIr ds Ik”pkr Hkkjr esa f”k{kk O;oLFkk dk
fodkl %

Lora=rk ls iwoZ rFkk i”pkr Hkh gekjs ns”k esa f”k{kk iznku
djus dk nkf;Ro ljdkj dk gh jgkA pkgs og dsUnzh; ljdkj gks
;k jkT; ljdkj] f”k{kk ij gksus okys O;; dk ogu bUgha ds }kjk
fd;k tkrk gSA Lora=rk izkfIr ds le; gekjs ns”k esa lk{kjrk dk
izfr”kr 16-67 FkkA bl izdkj ml le; gekjs ns”k dh vf/kdka”k
tula[;k f”k{kk ls oafpr FkhA blhfy, lu~ 1950 esa ns”k esa ykxw
lafo/kku ds uhfr funsZ’kd fl)kUrksa ds vuqPNsn 45 }kjk izR;sd

ukxfjd dks izkFkfed f”k{kk izkIr djus dk leku vf/kdkj iznku
djus dk izko/kku fd;k x;k o Li’V :i ls fy[kk x;k fd &
^ljdkj iz;kl djsxh fd bl lafo/kku ds ykxw gksus ds nl o’kZ ds
Hkhrj 14 o’kZ vk;q rd ds lc cPpksa dks fu%”kqYd o vfuok;Z
f”k{kk miyC/k djk;h tk;A** blds fy, ns”k dh ljdkj }kjk
le;&le; ij vk;ksx xfBr fd, x, ftUgksaus ns”k ds lHkh
ukxfjdksa rd f”k{kk dk izlkj djus dh vuq”kalk,a dhA ljdkj ds
}kjk bu vk;ksxksa dh vuq”kalkvksa ds vk/kkj ij vusd ;kstukvksa
dks lapkfyr dj lHkh cPpksa dks f”kf{kr djus dk iz;kl fd;k
x;kA ijUrq ;g gekjk nqHkkZX; gh jgk fd ljdkj ds vFkd iz;kl
ds ckn Hkh lHkh yksxksa rd f”k{kk dh igqap cukus esa ljdkjh ra=
ukdke jgkA bldk ,d izeq[k dkj.k f”k{kk ij gksus okyk O;;
Hkh FkkA

f”k{kk ds ljdkjh ra= ds varxZr gksus rFkk f”k{kk iznku djus
dk nkf;Ro iw.kZ :i ls jkT; o dsUnz ljdkj dk gksus ds dkj.k
f”k{kk ra= dks LFkkfir djus rFkk mlds fy, HkkSfrd o ekuo
lalk/ku dk fodkl djus dk nkf;Ro Hkh ljdkj dk gSA ijUrq
ns”k esa f”k{kk ds fy, i;kZIr ctV miyC/k u gks ikus ds dkj.k
lHkh dks f”k{kk miyC/k djkus gsrq “kSf{kd lalk/kuksa dk iw.kZ fodkl
ugha fd;k tk ldk gS vkSj Lora=rk izkfIr ds ckn 1951 ls 2011
rd Hkh ns”k esa lk{kjrk nj 64-32 izfr”kr rd gh igqap ikbZA
f”k{kk ds fodkl gsrq ubZ f”k{kk uhfr ¼1986½ dh laLrqfr;ksa ds ckn
ls ns”k esa f”k{kk ds {ks= esa fodkl esa xfr ifjyf{kr gqbZA ubZ f”k{kk
uhfr esa f”k{kk ds fodkl ds fy, vU; laLrqfr;ksa ds lkFk ;g Hkh
Lohdkj fd;k x;k fd ;fn gesa ns”k esa f”k{kk dk vf/kdkf/kd
izlkj djuk gS rks ;g dk;Z dsoy ljdkjh iz;klksa ds }kjk gh iw.kZ
ugha fd;k tk ldrkA vr% blesa futh {ks= dh Hkkxhnkjh dks Hkh
Lohdkj djuk gksxkA blhfy, f”k{kk uhfr esa f”k{k.k laLFkkvksa dks
Lok;Rrk iznku djus dh laLrqfr dh xbZA blds ckn ls ns”k esa
f”k{kk ds futhdj.k dk dk;Z izkjEHk gqvkA ns”k ds lexz fodkl
gsrq le;&le; ij izkjEHk dh xbZ iapo’khZ; ;kstukvksa esa f”k{kk ds
mRrjksRrj fodkl gsrq iz;kl fd;k x;kA izkjEHk esa fo|ky;h
f”k{kk ds {ks= ds vfr fiNM+s gksus ds dkj.k bu ;kstukvksa esa
fo|ky;h f”k{kk ds fodkl ij gh vf/kd cy fn;k x;kA nloha
iapo’khZ; ;kstuk dk /;ku mPp f”k{kk dh vis{kk izkFkfed f”k{kk
ds fodkl ij vf/kd jgk ftl dkj.k bl ;kstuk dh vof/k esa
izkFkfed f”k{kk ij ipkl gtkj djksM+ ls vf/kd rFkk mPp f”k{kk
gsrq vkB gtkj djksM+ ls de dh /kujkf”k O;; dh xbZA bl dkj.k
gekjs ns”k dk mPp f”k{kk dk ldy ukekadu vuqikr 11 izfr”kr
rd gh gks ik;kA ;g ukekadu vuqikr nqfu;k ds 23-2 izfr”kr]
Vªkaft”ku okys ns”kksa ds 36-5 izfr”kr] fodflr ns”kksa ds 54-6
izfr”kr rFkk ,f”k;kbZ ns”kksa ds 22 izfr”kr ls dgha de gSA blds
lkFk gh blesa efgyk&iq#’k] xzkeh.k&”kgjh] tkfr&oxZ ds chp
vusd vlekurk,¡ Hkh mPp f”k{kk ds {ks= esa O;kIr gSaA
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mPp f”k{kk dk futhdj.k o O;kolkf;d f”k{kk ij
i zH k ko%

X;kjgoha iapo’khZ; ;kstuk ¼2007&12½ esa ;g ekuk x;k fd
ckjgoha iapo’khZ; ;kstuk ds var rd mPp f”k{kk ds {ks= esa ldy
ukekadu dk y{; 21 izfr”kr gksuk vko”;d gSA blds fy,
mPp f”k{kk ds izlkj gsrq /ku dh izfriwfrZ rFkk vkSj vf/kd la[;k
esa mPp f”k{kk laLFkkuksa dh LFkkiuk t:jh gksxhA bl dkj.k X;kjgoha
iapo’khZ; ;kstuk esa mPp f”k{kk ds {ks= esa iwoZ dh Hkkafr futh
fuos”k dh vuq”kalk dh xbZ vkSj Li’V fd;k x;k fd] 10 oha
;kstuk dk Lokxr ;ksX; fodkl ;g gS fd mPprj f”k{kk laLFkkuksa
esa fcuk lgk;rk okys futh f”k{kk laLFkkuksa dh la[;k 2001 esa
42-6 izfr”kr ls c<+dj 2006 esa 63-21 izfr”kr gks xbZ gSA blh
vof/k esa muds ukekadu dk fgLlk Hkh 32-89 izfr”kr ls c<+dj
51-53 izfr”kr gks x;k gSA X;kjgoha ;kstuk esa Hkh ;g izo`fRr t+kjh
jgsxhA vr% ;g vis{kk j[kuk mfpr gS fd mPPkrj f”k{kk ds fy,
yxHkx 50 izfr”kr òf) futh lsoknkrkvksa }kjk gh miyC/k gks
ldsxhA

f”k{kk ds {ks= esa futhdj.k ds dkj.k Hkkjrh; mPp f”k{kk
O;oLFkk dk ifjǹ“; cnyrk tk jgk gSA mPp f”k{kk ds {ks= esa
futhdj.k dk lokZf/kd izHkko rduhdh o O;kolkf;d f”k{kk ds
{ks= esa nf̀’Vxr gks jgk gSA vLlh ds n”kd esa rduhdh ds rhoz
fodkl ds dkj.k rduhdh] O;kolkf;d rFkk izcU/k f”k{kk esa
izkIr Nk=ksa dh cktkj esa ekax esa rhoz of̀) gksus ds dkj.k bl {ks=
esa vf/kdkf/kd f”k{kk LkaLFkkuksa dh LFkkiuk dh vko”;drk eglwl
dh xbZA blls iwoZ vf/kdka”k fo”ofo|ky;ksa rFkk “kSf{kd laLFkkvksa
ds }kjk ijEijkxr f”k{kk dk gh vf/kd izlkj fd;k tk jgk FkkA
bl dkj.k ns”k esa rduhdh o bathfu;fjax f”k{kk iznku djus okys
laLFkkvksa dh la[;k lhfer gh FkhA lkFk gh bu laLFkkuksa dh
LFkkiuk dh izxfr Hkh /kheh gh jghA laLFkkvksa dh la[;k de gksus
ds dkj.k buds }kjk cgqr de la[;k esa izf”kf{kr tu”kfDr dks

rS;kj fd;k tk ldkA Lora=rk izkfIr ds le; gekjs ns”k esa fMxzh
Lrj ds rduhdh f”k{kk laLFkkuksa dh la[;k 38 rFkk fMIyksek Lrj
ds rduhdh f”k{kk laLFkkuksa dh la[;k 53 Fkh ftuesa 1986 rd
fMxzh Lrj ij 150 rFkk fMIyksek Lrj ij 450 rd dh of̀) gqbZA
blds ckn 1990 ds n”kd esa rduhdh f”k{kk dh ekax ds c<+us ds
lkFk rks ns”k esa rduhdh f”k{kk laLFkkuksa dh la[;k esa vHkwriwoZ
o`f) gqbZ ftlesa futh {ks= dk lokZf/kd gkFk jgkA ns”k esa rduhdh
f”k{kk dh izxfr dks ekuo lalk/ku fodkl ea=ky; dh 2009&10
dh okf’kZd fjiksVZ esa fn, x, fuEu vkadM+ksa ls fl) fd;k tk
ldrk gS &

bu vkadM+ksa ls Li’V gS fd orZeku esa ns”k esa rduhdh o
O;kolkf;d f”k{kk ds izfr Nk=ksa dk :>ku c<+ jgk gS vkSj bldh
vf/kdka”k izfriwfRkZ futh {ks= ds }kjk dh tk jgh gSA mPp f”k{kk
ij fQDdh dh fjiksVZ ds vuqlkj & lu~ 2006 rd mPPk f”k{kk ds
fofHkUu O;kolkf;d ikB~;Øeksa esa futh {ks= dh Hkkxhnkjh 50 ls
95 izfr”kr rd igqap xbZ FkhA foxr dqN n”kdksa ls mPp f”k{kk
dh c<+rh ekax ds dkj.k rduhdh o O;kolkf;d mPp f”k{kk ds
lkFk gh ns”k esa futh fo”ofo|ky;ksa o futh MhEM fo”ofo|ky;ksa
dh la[;k esa Hkh vHkwriwoZ of̀) gks jgh gSA ns”k dh f”k{kk ds
ifjǹ“; dks ns[kus ls Li’V gS fd ns”k ds vf/kdka”k izfrf’Br
vkS|ksfxd ?kjkuksa us f”k{kk ds {ks= izos”k dj bls dkWiksZjsV txr dh
rjg fodflr dj fn;k gSA ns”k esa mPPk f”k{kk dh c<+rh ekax ds
dkj.k bl {ks= esa futhdj.k ds izos”k dh rhozrk fo”ofo|ky;
vuqnku vk;ksx dh 2009&10 dh okf’kZd fjiksVZ ls Li’V gksrh gSA
fjiksVZ ds vuqlkj 31 ekpZ 2009 esa ns”k esa futh fo”ofo|ky;ksa
dh la[;k 21 Fkh ftudh la[;k ,d o’kZ esa gh c<+dj 31 ekpZ
2010 rd 60 gks xbZA6 blls Li’V gS fd mPp f”k{kk futh {ks= ds
fy, ykHk dk lkSnk fl) gks jgh gSA fQDdh ds vuqlkj & o’kZ
2011 esa ns”k esa mPPk f”k{kk ds 600 ls vf/kd fo”ofo|ky;
rFkk led{k f”k{k.k laLFkkuksa esa ls 16 izfr”kr laLFkku futh{ks=
ds }kjk lapkfyr fd, tk jgs gSaA

rkfydk Ø- 1-
O;kolkf;d mPp f”k{kk laLFkku ,oa Nk= la[;k

Ø-la-  laLFkkuksa dk fooj.k                       fMxzh Lrj ds laLFkkuksa dk fooj.k         fMIyksek Lrj ds laLFkkuksa dk fooj.k
                                              laLFkku             Nk= la[;k            laLFkku           Nk= la[;k

1 bathfu;fjax ,oa rduhdh 2872 1071896 1659 471006
2 okLrqdyk 106 4133 & &
3 ,e-lh-,- 1169 78293 & &
4 QkesZlh 1080 68537 575 32181
5 ,IykbM vkVZl ,.M Øk¶V 12 935 4 480
6 izcU/ku 1565 135893 & &
7 ih-th-Mh-,e- 375 43668 & &
8 gksVy eSustesaV 93 6387 86 4490

;ksx 7272 1409742 2324 508157
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“kk s/k v/;;u dk fu’d’k Z%
       “kks/k v/;;u ls Li’V gS fd futh {ks= dh mPp f”k{kk esa
Hkkxhnkjh ls mPp f”k{kk dk ifjn`”; cny jgk gSA rduhdh o
O;kolkf;d f”k{kk dh c<+rh ekax ds dkj.k bl {ks= esa futhdj.k
dh xfr rhoz gks jgh gSA ftlls cgqr vf/kd la[;k esa Nk=ksa ds
fy, rduhdh o O;kolkf;d f”k{kk ds }kj [kqys gSaA blls
vUrjkZ’Vªh; Je ckt+kj esa ns”k ds ;qokvksa dh ekax c<+h gS vkSj mUgsa
jkstxkj izkIr gks jgs gSaA ijUrq blds lkFk gh futhdj.k ds dkj.k
ns”k esa f”k{kk ds {ks= esa vlarqyu Hkh iSnk gks jgk gSA futh mPp
f”k{kk laLFkkuksa dh izxfr ijEijkxr ikB~;Øeksa dh rqyuk esa rduhdh
o O;kolkf;d ikB~;Øeksa esa gh vf/kd ns[kh tk jgh gSA rduhdh
o O;kolkf;d f”k{kk ds jkstxkj ijd gksus ds dkj.k vkt dk
vf/kdrj ;qok rFkk mlds vfHkHkkod bls izkFkfedrk nsus yxs
gSaA ftl dkj.k fo”ofo|ky;ksa }kjk miyC/k djkbZ tkus okyh
ijEijkxr fo’k;ksa dh f”k{kk misf{kr gksrh tk jgh gSA ijEijkxr
f”k{kk ds fodkl ds fy, fo”ofo|ky; Lrj ij futh fuos”k dh
vf/kd vko”;drk gS] D;ksafd ljdkj }kjk fo”ofo|ky;ksa dks
nh tkus okyh vf/kdka”k /kujkf”k osru rFkk vU; [kpksZa esa gh
lekIr gks tkrh gSA ftl dkj.k fo”ofo|ky;ksa dh HkkSfrd
lalk/ku laca/kh ekax dh iwfrZ djuk vlaHko ugh arks dfBu vo”;
gks tkrk gSA ijEijkxr fo”ofo|ky;h f”k{kk ykHk dk lkSnk u
gksus ds dkj.k bl {ks= eas futh fuos”kd #fp ugha ys jgs gSaA blls
mPp f”k{kk ds {ks= esa vlarqyu iSnk gks jgk gSA ;g Li’V gS fd
ns”k o ukxfjdksa ds lokZaxh.kZ fodkl ds fy, ijEjkxr f”k{kk o
vuqla/kku Hkh mrus gh t:jh gSa ftruh fd rduhdh o O;kolkf;d
f”k{kkA jk’Vªh; Kku vk;ksx ds vuqlkj & vkt bathfu;fjax] fpfdRlk
vkSj izcU/ku f”k{kk dk bruk futhdj.k gks pqdk gS fd nks frgkbZ ls
rhu pkSFkkbZ lhVsa futh laLFkkuksa dh gSaA fdUrq fo”ofo|ky;ksa esa
tgk¡ 70 izfr”kr ls vf/kd fo|kFkhZ i<+rs gSa] futh fuos”k yxHkx
“kwU; gSA mPprj f”k{kk ds voljksa dk nk;jk c<+kus ds fy, mles
futh fuos”k dks izksRlkfgr djuk vko”;d gSA gesa le>uk pkfg,
fd nqfu;k esa lcls usd bjkns ds ckotwn bl le; vko”;d
iSekus ij mPprj f”k{kk ds voljksa ds foLrkj ds fy, ljdkjh
lk/kuksa ls i;kZIr ek=k esa /ku ugha tqVk;k tk ldrkA blls Li’V
gS fd f”k{kk ds {ks= esa gks jgk fuos”k iw.kZ :i ls ykHk dh n`f’V ls
fd;k tk jgk fuos”k fl) gks jgk gSA bl fuos”k ds }kjk tgk¡ ,d
vksj mPp f”k{kk] Hkys gh og rduhdh o O;kolkf;d f”k{kk gks]
rd ;qokvksa dh igqap c<+h gS] ogha bldk ,d Hk;kog igyw ;g
Hkh lkeus vk jgk gS vkSj og gS bl {ks= esa gks jgk “kks’k.kA futh
laLFkkuksa ds }kjk [kksys x, “kSf{kd laLFkku ykHk dh ǹf’V ls
LFkkfir fd, tkus ds dkj.k buesa izos”k ysus okys Nk=ksa dks f”k{k.k
“kqYd] izos”k “kqYd] Mksus”ku] dSfiVs”ku “kqYd] ykbczsjh “kqYd]
ijh{kk “kqYd vkfn ds :i esa eksVh /kujkf”k dk Hkqxrku djuk iM+
jgk gSA ftl dkj.k f”k{kk egaxh gksrh tk jgh gSA blds lkFk gh

futh izcU/kdksa ds }kjk lapkfyr bu laLFkkuksa ds ljdkjh gLr{ksi
ls eqDr gksus ds dkj.k Nk=ksa o vfHkHkkodksa dks le;&le; ij
muds }kjk dh tkus okyh ekaxksa o muds fujadq”koknh fu.kZ;ksa ds
dkj.k Hk; o “kks’k.k ds okrkoj.k esa f”k{kk xzg.k djus ds fy,
etcwj gksuk iM+ jgk gSA mPPk f”k{kk ds {ks= esa futhdj.k ds dkj.k
,d vkSj lEkL;k xaHkhj :i ls lkeus vk jgh gS vkSj og gS mPp
f”k{kk esa xq.koRrk dh leL;kA ljdkjh {ks= dk n[+ky u gksus ds
dkj.k futh mPp f”k{kk laLFkkuksa ds }kjk fu;eksa dk mYya?ku
fd;k tkrk gSA vf/kd ykHk dekus dh gksM+ esa buds }kjk v/
;kidksa ds p;u ds ekud dks vuns[kk dj vizf”kf{kr ;k de
;ksX;rk okys f”k{kdksa dks f”k{k.k dk;Z dk nkf;Ro lkSai fn;k
tkrk gSA D;ksafd ;s f”k{kd de osru esa mUgsa miyC/k gks tkrs gSa]
blfy, buds }kjk f”k{k.k dk;Z djkdj os ,d vksj rks f”k{kk dh
xq.koRrk ds lkFk f[kyokM+ djrs gSa lkFk gh izf”kf{kr o ;ksX; v/
;kidksa dks Hkh vis{kk—r de osru ij fu;qDr dj mudk “kks’k.k
Hkh djrs gSaA
futhdj.k ds nq’izHkkok sa dk s nwj djus gsrq lq>ko%
      bl izdkj izLrqr “kks/k v/;;u ls fl) gS fd f”k{kk ds {ks=
esa futhdj.k ds dkj.k mPp f”k{kk dk ifjǹ”; cnyrk tk jgk
gSA blds dkj.k mPp f”k{kk ij ldkjkRed rFkk udkjkRed
izHkko iM+ jgs gSa vkSj ,d vlarqyu iSnk gks jgk gSA ;fn le; ls
bl vlarqyu dks de ugha fd;k x;k rks f”k{kk ds {ks= esa xEHkhj
dfBukb;ksa dk lkeuk djuk iM+ ldrk gSA mPp f”k{kk ds {ks= esa
futhdj.k ds dkj.k O;kIr leL;kvksa dks nwj djus ds fy, “kks/k
v/;;u ds vk/kkj ij fuEu lq>koksa dks viuk;k tk ldrk gS &
ljdkj }kjk futh {ks= esa dsoy rduhdh o O;kolkf;d futh

mPp f”k{k.k laLFkkuksa dks gh ekU;rk u nh tk; oju mUgsa
ijEijkxr f”k{kk gsrq Hkh ikB~;Øe lapkfyr djus rFkk
vuqla/kku dk;Z djus gsrq lalk/ku miyC/k djus ds fy, Hkh
izsfjr fd;k tk,A

ljdkj }kjk futh f”k{kk laLFkkuksa eas f”k{kk dh xq.koRrk ij dM+h
ut+j j[kh tk, rFkk blds fy, Lok;Rr laLFkk dh LFkkiuk dh
tk,A mPp f”k{kk ds izlkj gsrq futh f”k{k.k laLFkkvksa dks
c<+kok rks fn;k tk, ij xq.koRrk dh dher ij ughaA

futh mPp f”k{kk laLFkkuksa esa f”k{kdksa dh fu;qfDr gsrq Li’V
ekun.M fu/kkZfjr fd, tk,a rFkk mudk dBksjrk ls vuqikyu
fd;k tk,A budk vuqikyu u djus okys laLFkkuksa dh ekU;rk
jn~n djus dh dk;Zokgh dh tk,A

 futh mPp f”k{kk laLFkkuksa esa f”k{kdksa ds osru dks fu/kkZfjr
fd;k tk, RkFkk ljdkj }kjk muds osru Hkqxrku ij dM+h utj
j[kh tk,] ftlls futh laLFkkuksa esa dk;Zjr f”k{kdksa dks vkfFkZd
“kks’k.k ls cpk;k tk ldsA

futh mPp f”k{k.k laLFkkuksa ds }kjk fy, tkus okys “kqYd dks
leku :i ls fu/kkZfjr fd;k tk, rFkk laLFkku ds izfr “kqYd
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laca/kh dksbZ f”kdk;r ik, tkus ij muds izfr dk;Zokgh dh
tk,A

futh mPp f”k{k.k laLFkkuksa eas xjhc oxZ] vioafpr oxZ rFkk
ckfydkvksa ds izos”k gsrq vkj{k.k] Nk=of̀Rr o “kqYd eqfDr dk
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tula[;k f”k{kk dk fl)kar o n”kZu

jkT; dks HkkSfrd Lo:i iznku djus esa pkj rRoksa dk Li’V ;ksxnku gksrk gS tula[;k] Hkw&Hkkx] ljdkj ,oa lEizHkqrkA fdlh
Hkh jkT; dh tula[;k mlds fy, lalk/ku Hkh gksrh gS vkSj nkf;Ro HkhA ijarq tc tula[;k ns”k ds lalk/kuksa dh rqyuk esa vf/
kd gks tkrh gS rc vusd dfBukb;k¡ [kMh gksus yxrh gSaA 2011 dh tux.kuk ds vuqlkj Hkkjr dh vkcknh 121 djksM+ ls vf/
kd gSA vkt fo”o dk izR;sd NBk O;fDr Hkkjrh; gS] tcfd fo”o dh 2-4 izfr”kr Hkwfe Hkkjr esa gSA tukf/kD; ds dkj.k f”k{kk
dk xq.kkRed Lrj rFkk mldh la[;kRed fLFkfr nksuksa gh izHkkfor gksrh gSA ;ksX;rkuqlkj f”k{kk miyC/k u gks ikuk o L=h f”k{kk
esa deh dk izeq[k dkj.k tukf/kD; gh gSA tula[;k of̀) dk nq’izHkko yksxksa ds ikfjokfjd] lkekftd rFkk vkfFkZd thou ij
iM+ jgk gSA vkt tula[;k foLQksV dsoy Hkkjr dh gh ugha vfirq fo”oO;kih Toyar leL;k gS ftls jksdus ds fy, turk
dk f”kf{kr gksuk furkar vko”;d gSA f”kf{kr O;fDr gh tula[;k f”k{kk ds egRo dks Hkyh Hkkafr le> ldrk gSA tula[;k
f”k{kk u rks ifjokj fu;kstu dh f”k{kk gS u gh ;kSu f”k{kkA ;g f”k{kk O;fDr;ksa esa tula[;k ls tqMs fofHké eqn~nksa ds izfr
laosnu”khyrk ,oa tkx:drk mRié djus dh izfØ;k gSA

i `’BÒwfe
lekt ds fy, Hkkstu] vkokl] LokLF; vkSj f”k{kk dh

ewyHkwr t:jrksa dh vuns[kh dj dksbZ Hkh ”kklu lŸkk esa ugha jg
ldrkA bfrgkl vkSj vkt fo”o esa reke {ks=ksa eas gks jgh ?kVuk,¡
bl ckr dh xokg gSa fd lekt dh t:jrksa ds iwjk u gksus ij tc
{kksHk] dqaBk vkSj vlarks’k c<+rk gS rks tukØks”k r[rk iyV nsrk gS]
;q) gksrs gaS] ØkfUr dk fcxqy ct mBrk gSA nwljh vksj tc lekt
dh vk”kk&vkadk{kk iwjh gksrh gSa rks m|ksx&/ka/ks] f”k{kk vkSj LOkkLF;
dh ǹf’V ls lef̀) vkrh gS vFkkZr tula[;k ds nks igyw gSa & og
,d lkFk lalk/ku Hkh gS vkSj ml lalk/ku dh miHkksDrk Hkh gSA
buds chp larqyu vko”;d gSA

Hkkjr dh tula[;k bl le; baMksusf”k;k] czkthy] tkiku]
ckaXykns”k vkSj ikfdLrku dh la;qDr tula[;k ds yxHkx cjkcj
gks pqdh gSA o’kZ 2011 dh tux.kuk esa dbZ mRlkgtud vkSj dbZ
fujk”k djus okys ifj.kke lkeus vk,A mRlkfgr djus okyh ckr
;g gS fd bl ckj gekjh tula[;k o`f) dh nj fiNys uCcs lkyksa
esa lcls de ntZ dh xbZ] ogha fujk”k djus okyh ckr ;g jgh fd

;fn blh izdkj tula[;k dh of̀) gksrh jgh rks vxys 2021 ds
tux.kuk ifj.kke esa ge phu dks Hkh ihNs NksMdj nqfu;k ds
lcls vf/kd tula[;k okys ns”k gks tk;saxsA 2011 esa lEiUu gqbZ
ns”k dh ianzgoha tux.kuk ds vuqlkj Hkkjr dh vkcknh 121
djksM ls vf/kd gks xbZ tcfd 2001 esa gekjh dqy vkcknh 102-
8 djksM FkhA ;kfu ,d n”kd esa gekjh vkcknh 18-1 djksM c<+
xbZ tks czkthy dh dqy vkcknh ls vf/kd gSA dgus dk vk”k;
gS fd ,d n”kd esa Hkkjr esa czkthy ds cjkcj dh u;h vkcknh
tqM tkrh gSA exj flQZ vkcknh dh la[;k egRoiw.kZ ugha gksrh
cfYd mldh xq.koŸkk T;knk egRoiw.kZ gksrh gSA

tula[;k o`f) ij fu;a=.k ikus ds fy, Hkkjr esa ifjokj
fu;kstu dk;ZØe dks viuk;k x;kA LokLF; foHkkx us bl fn”kk
esa dkQh dk;Z fd;k] fdUrq izxfr vlarks’ktud jghA blds fy,
tula[;k f”k{kk dks ek/;e cukus dh ckr lksph xbZ rFkk ,u-lh-
bZ-vkj-Vh- fnYyh esa tula[;k dks’k dh LFkkiuk dh xbZA mlh ds
lg;ksx ls vU; jkT;ksa esa Hkh 1980&81 ls tula[;k f”k{kk izlkj
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dk dk;ZØe ”kq: fd;k x;k gSA tula[;k f”k{kk ,d mi;ksxh
f”k{kk gSA

tula[;k f”k{kk dk mn~ns”; ckydksa esa izkjEHk ls gh ,slh
/kkj.kk dk fodkl djuk gS fd NksVk ifjokj gh vkn”kZ ifjokj
gksrk gS] ftlesa ckydksa dks mudh vko”;drk ds vuqlkj f”k{kk]
Hkkstu] oL=] vkokl ,oa vU; euksjatu ds lk/kuksa dks miyC/k
djk;k tk ldrk gSA tula[;k f”k{kk lkekU; yksxksa ds thou
Lrj ds fodkl dh f”k{kk gSA tula[;k f”k{kk ds O;kid izlkj ds
fy, bls fo|ky;h ikB~;Øe esa lekfgr fd;k tkuk pkfg,A
tula[;k f”k{kk ds fy, mi;ksxh fQYe] LykbM] JO;&n`”;
lk/ku] xzkQ&pkVZ] fp= rFkk ekWMy dk fuekZ.k dj] fofHké izdkj
ds dk;ZØeksa o izn”kZfu;ksa dk vk;kstu dj turk dks tula[;k
f”k{kk ds ykHkksa ls voxr djk;k tk ldrk gSA lkFk gh lwpuk
,oa lEizs’k.k lk/kuksa ds egRo dks le>rs gq, tula[;k f”k{kk ds
fofHké rRoksa ls lacaf/kr ckrksa dh tkudkjh dk izpkj jsfM;ks]
Vsyhfotu] dEI;wVj }kjk fd;k tkuk pkfg,A tula[;k f”k{kk ds
O;kid izlkj ds fy, jkT; rFkk dsUnz ljdkj ds lkFk&lkFk
tulgHkkfxrk dh Hkh vge vko”;drk gSA
tula[;k f”k{kk % vko”;drk &

;wusLdks ds vuqlkj]&^^tula[;k f”k{kk ,d ”kSf{kd dk;ZØe
gS] ftlds dkj.k ifjokj] leqnk;] jk’Vª vkSj fo”o dh tula[;k
fLFkfr dk cks/k ckydksa dks djk;k tkrk gS ftlls og rdZiw.kZ
lgh ǹf’Vdks.k viukdj vius ifjokj o ns”k ds izfr mÙkjnkf;Roiw.kZ
O;ogkj fodflr dj ldsA** tula[;k f”k{kk dh vko”;drk
ftu dkj.kksa ls le>h tk jgh gS muesa ls dqN fuEu gSa&
 ekuo lalk/ku dq”kyrk g sr q & tula[;k f”k{kk dh
vko”;drk dk izeq[k dkj.k gS O;fDr dks dq”ky ekuo
lalk/ku ds :i esa rS;kj djukA tukf/kD; gksus ij jktdh; rFkk
xSj&jktdh; fdlh Hkh izdkj ds iz;kl vkfFkZd fodkl dks xfr
ugha ns ldrsA tula[;k f”k{kk ekuo dks Js’B              lalk/
ku ds :i esa rS;kj djus ds fy, lkekftd ǹf’Vdks.k dk fodkl
djrh gSA
 ifjokj fu;a=.k dk;ZØeks a dh lQyrk gsrq& Hkkjr tSls
jk’Vª esa ifjokj fu;a=.k dk dksbZ Hkh dk;ZØe ck/;rk ds vk/kkj ij
lQy ugha gks ldrkA ;fn bl izdkj ds dk;ZØeksa dks lQy
cukuk gS rks xzkeh.k o uxjh; {ks=ksa esa dk;ZdrkZ rS;kj dj Hkstus
gksaxs] blds fy, Hkh tula[;k f”k{kk vko”;d gSA
vkfFkZd fodkl gsrq& tukf/kD; dk ifj.kke gksxk Hkq[kejh]
csdkjh rFkk chekjhA ;fn vkfFkZd fodkl dks xfr iznku djuh gS rks
tula[;k f”k{kk vfuok;Z gS vkfFkZd fodkl ds fy, lalk/kuksa dh
miyC/krk rFkk izfrO;fDr vk; esa c<+ksrjh vfuok;Z gSA
;kstukvksa dh lQyrk ds fy, &  tula[;k dh fLFkfr ij
;kstukvksa dh lQyrk fuHkZj djrh gSA gekjh iapo’khZ; ;kstukvksa
esa ftl tula[;k dks y{; ysdj :ijs[kk rS;kj dh tkrh gS mlesa

rFkk ;kstuk ds izkjEHk gksus ds dqN le; ckn dh tula[;k esa
vuqeku ls vf/kd of̀) gks tkrh gS QyLo:i ;kstuk,a lQy
ugha gks ikrh ;fn ge pkgrs gSa fd ;kstuk,a lQy gksa rks tula[;k
f”k{kk dks izHkkoiw.kZ :i esa ykxw djuk gksxkA
 jk’Vªh; izxfr gsrq & tula[;k f”k{kk tukf/kD; ij fu;a=.k
ds lkFk thou ”kSyh esa ifjorZu dh f”k{kk Hkh gSA LoLFk O;fDr
jk’Vª dh lEifRr gSA jk’Vªh; fodkl ds fy, fujksx] deZB] Je esa
fu’Bkoku ukxfjdksa dh vko”;drk gSA tula[;k f”k{kk jk’Vªh;
izxfr ds fy, vko”;d gSA
 ifjokj ds Lo:i es a ifjor Zu ds dkj.k & l a; qDr
ifjokjksa esa thou ds fofHkUu i{kksa dh tkudkjh lgt :i esa fey
tkrh gSA ifjokj dk Lo:i cnyk gS] ^,dy ifjokj* o ^[kf.Mr
ifjokj* ds dkj.k Hkh tula[;k f”k{kk dh vko”;drk vuqHko
dh tk jgh gSA ftlls fd”kksj ckyd&ckfydk,a Lo;a dks okrkoj.k
esa ljyrk ls lek;ksftr dj ldsaA
 izkd`frd lalk/kuksa ls rkyesy ds fy, &  ekuo fufeZr
lalk/kuksa dks ge ?kVk&c<+k ldrs gSa fdUrq lalk/kuksa ij ekuo dk
fu;a=.k ugha gSA c<+rh gqbZ tula[;k ds ncko ds dkj.k i;kZoj.kh;
vlarqyu dh fLFkfr mRiUu gks jgh gSA izkd`frd lalk/kuksa dh
deh mRiUu gks jgh gSA bl izof̀Ÿk ij vadq”k yxkus ds fy, Hkh
tula[;k f”k{kk dh vko”;drk gSA
tula[;k f”k{kk dk ikB ~;Øe

tula[;k f”k{kk ,d vfHkuo ”kSf{kd izo`fŸk gSA vr%
ikB~;Øe dk fuekZ.k ,oa fØ;kUo;u mfpr la”kks/ku] ifjorZu o
vuqHko ds vk/kkj ij fd;k tkuk pkfg,A lHkh Lrjksa ds ckydksa
dks tula[;k f”k{kk iznku djus esa f”k{k.k laLFkkvksa dh vge~
Hkwfedk gSA ;g Nk= o v/;kidksa dks tula[;k dh of̀) o mlds
lkekU; vkfFkZd o jktuhfrd izHkkoksa ds ckjs esa lpsr djus gsrq
izHkko”kkyh ,tsUlh ds :i esa dk;Z djrh gSA

tula[;k f”k{kk dh fo’k;oLrq eq[;r%] tula[;k laca/kh
izR;;ksa] tula[;k òf) ls mRié leL;kvksa vkSj mudk fofHké
{ks=ksa esa izHkko] leL;kvksa ds fujkdj.k] tula[;k uhfr] xq.kkRed
thou Lrj] mÙkjnkf;Roiw.kZ thou ls lacaf/kr gS vFkkZr~ blds
vUrxZr tula[;k dh fLFkfr rFkk mldk ikfjokfjd] lkekftd
o jk’Vªh; tu&thou dh lkekftd] vkfFkZd fLFkfr ij izHkko]
tula[;k ij ifjfLFkfr&foKku] iks’kd&rRo] tSfod rRo ,oa
ikfjokfjd thou ds laca/k esa crk;k tkrk gSA fo|ky;h ikB;Øe
eas tula[;k f”k{kk ds Lo:i dks bl izdkj le>k tk ldrk gS&
tula[;k o`f) ds fu/kkZjd rRo &  fo|kfFkZ;ksa esa tula[;k
o`f) ds fu/kkZjd rRoksa dh le> iSnk dj ifjorZu”khy lekt ds
lanHkZ esa tula[;k of̀) ds vk/kkjHkwr dkj.kksa o lek/kku ls mUgsa
ifjfpr djk;k tk ldrk gSA
 tula[;k o`f) ds ifj.kke &  fo|kFkhZ O;f’V ,oa lef’V
Lrjksa ij tula[;k of̀) ds nq’ifj.kkeksa dks vkfFkZd ,oa lkekftd
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ǹf’V ls vusd {ks=ksa&[kk| inkFkZ] vkfFkZd f”k{kk] LokLFk] iks’k.k]
jkstxkj vkfn esa ns[k ldsaxsA ;s nq’ifj.kke i;kZoj.k iznw’k.k ds
:i esa Hkh ns[ks tk ldrs gaSA
tukafddh & lekt dh fLFkfr;ksa dks crykus okys eq[;
vk¡dM+ksa dks ikB~;Øe esa blfy, lfEefyr fd;k x;k gS fd fo|kFkhZ
tUe nj (Fertility) e`R;q nj (Mortality) rFkk izotu
(Migration) ds dkj.k tula[;k lajpuk esa gksus okys ifjorZuksa
dks le> ldsaA fo|kfFkZ;ksa dks tula[;k laca/kh vkadM+ksa ds fo”ys’k.k
djus rFkk muds vk/kkj ij thou Lrj ls lacf/kr lEHkkfor fu’d’kZ
fudkyus dk izf”k{k.k Hkh tukafddh }kjk feyrk gS rFkk os orZeku
,oa Hkwrdkyhu izòfÙk;ksa ds vk/kkj ij Hkfo’; esa tula[;k òf) dk
vkadyu dj ldrs gaSA
ekuo iztuu &  fo|kfFkZ;ksa esa ;g tkx:drk mRiUu djuk
fd f”k”kq tUe dksbZ vkdfLed ?kVuk ;k nsoh dìk dk Qy ugha
gSA rkfd tc os oSokfgd&thou esa izos”k djsa rks os vius ifjokj
ds vkdkj ds fo’k; esa U;k;laxr fu.kZ; ys ldsaA iztuu dh
f”k{kk nsus esa vkifÙk djuk fujFkZd gS D;ksafd mPp izkFkfed d{kkvksa
ds lkekU; foKku ds ikB~;Øe esa ;g izdj.k igys ls gh i<+k;s
tk jgs gSaA
tula[;k laca/kh uhfr;ka ,oa dk;ZØe &  Kku ds foLQksV
ds QyLo:i vkt dk fo|kFkhZ vR;Ur tkx:d ,oa ftKklq gS
vr% mUgsa jk’Vªh; ,oa varjkZ’Vªh; Lrj ij fu;ksftr dh tkus okyh
rFkk fØ;kfUor dh tkus okyh tula[;k laca/kh ljdkjh uhfr;ksa
o dk;ZØeksa ls voxr djkuk pkfg;s rkfd muesa lg;ksx nsus dh
vfHkòfr dk fodkl gks ldsA

fo|ky;ksa esa nh tkus okyh f”k{kk ds }kjk ckydksa dks Hkkoh
ikfjokfjd mÙkjnkf;Ro dks fuHkkus ;ksX; cuk;k tkrk gSA blh
mn~ns”; dh iwfrZ gsrq ckydksa dks Hkk’kk] lkfgR;] xf.kr] foKku]
Hkwxksy] bfrgkl] lkekftd foKku] lekt”kkL=] vFkZ”kkL=] ukxfjd
”kkL=] gLrdyk ,oa fofHké dykvksa dk Kku djk;k tkrk gSA bu
lHkh fo’k;ksa dks tula[;k f”k{kk ls dgha u dgha tksMk tk;s& tSls
vFkZ”kkL= dk lglaca/k tual[;k f”k{kk ls tksMk tk ldrk gS
vFkkZr tula[;k òf) dk ifjokj ,oa ns”k dh vkfFkZd n”kk ij
D;k izHkko iMsxk ;g crk;k tk;sA

lkekftd foKku rFkk ukxfjd ”kkL= ds v/;kiu esa ;g
crk;k tk;s fd tual[;k òf) ls lekt rFkk O;fDr ij D;k
izHkko iMsxkA bfrgkl dk v/;;u djkrs le; ckydksa dks ;g
crk;k tk;s fd tula[;k òf) dk bfrgkl D;k gS\ vFkkZr izkphu
le; ls ysdj orZeku tula[;k of̀) ds D;k vkadMas jgas gaSA blh
izdkj xf.kr f”k{k.k esa ;g crk;k tk ldrk gS fd tula[;k o`f)
esa xq.kkRed fodkl ,oa o`f) gksus ls ns”k dh vkfFkZd ,oa
tulkaf[;dh voLFkk ij D;k nq’izHkko iMsxkA i;kZoj.k f”k{kk ds
f”k{k.k esa tula[;k f”k{kk dks cgqr vPNh rjg lglacaf/kr fd;k
tk ldrk gSA Nk=&Nk=kvksa dks ;g crk;k tk;s fd i;kZoj.k

vlarqyu dk tula[;k o`f) ij D;k cqjk izHkko iMsxkA blls
ckydksa esa tula[;k f”k{kk ds izfr tkx:drk ,oa ldkjkRed
vfHkòfÙk dk ǹf’Vdks.k fodflr gksxkA jk’Vª ,oa vU; jk’Vªksa ds
izfr nf̀’Vdks.k esa cnyko vk;sxkA muesa mÙkjnkf;Ro dh Hkkouk
dk fodkl gksxkA lkekftd v/;;u fo’k; dks tula[;k f”k{kk
ls tksM+dj ;g crk;k tk ldrk gS fd tula[;k of̀) dk O;fDr]
ifjokj ,oa mlds lkekftd ,oa lkaLd`frd ijEijkvksa ,oa
lkekftd laca/kksa ds fuokZg ij D;k&D;k izHkko iM+ ldrs gSA

bl izdkj tula[;k of̀) ckyd ds O;fDrxr] ikfjokfjd]
lkekftd vkSj jk’Vªh; ,oa vUrjkZ’Vªh; ekuoh; thou dks izR;{k
,oa ijks{k :i ls izHkkfor djrh gSA vr% vU; fo’k;ksa ds leku
bls Hkh egRo iznku dj mfpr ifjisz{; esa i<+k;k tkuk pkfg;sA
tula[;k f”k{kk esa f”k{k.k vf/kxe lkexzh

orZeku ;qx esa tula[;k f”k{kk dh O;oLFkk djus o bldk
iw.kZ Kku nsus ds fy, vko”;d gS fd tula[;k laca/kh rF;ksa dk
izfrfuf/kRo djus okys fp=ksa] xzkQksa rFkk pkVksZa vkfn ǹ”; lk/kuksa
dk iz;ksx fd;k tk;sA buds iz;ksx ls Nk=ksa dks lh[kus esa lgk;rk
gh ugha feyrh] oju~ mUgsa mu ckrksa dk Hkh irk pyrk gS] ftudh
mUgsa nSfud thou esa cM+h vko”;drk gksrh gSA buds izHkkoiw.kZ
iz;ksx ls Nk=ksa dks izpfyr ?kVukvksas ds le>us esa Hkh cM+h lgk;rk
feyrh gSA bu lk/kuksa ds iz;ksx ls Nk= d{kk esa i<+k;s x;s ikB dks
Hkyh izdkj ns[k lqu ldrs gaS vkSj blfy, lkewfgd fu;kstu]
rdZiw.kZ fparu rFkk lkewfgd fopkj&foe”kZ dk vk/kkj rS;kj gks
tkrk gSA vr% tula[;k f”k{kk ds vUrxZr lHkh izdkj ds egRoiw.kZ
vuqHko iznku djus o mudh fopkj/kkjk dks Li’V rFkk foLrr̀
djus ds fy, fofHké izdkj dh vk/kqfud f”k{k.k  vf/kxe lkexzh
dk iz;ksx fd;k tkuk pkfg,A
tula[;k f”k{kk es a vkbZ-lh-Vh- &

vk/kqfud f”k{k.k vf/kxe izfØ;k dks ljy] ltho] jkspd
rFkk izHkkoiw.kZ cukus esa Lkwpuk o lapkj izkS|ksfxdh ¼vkbZ-lh-Vh-½
dk iz;ksx tula[;k f”k{kk esa izpqjrk ls gksus yxk gSA jsfM;ks }kjk
LokLF; o tula[;k fu;a=.k laca/kh psruk] tsaMj lekurk] tula[;k
o fodkl] tula[;k o i;kZoj.k] tula[;k ls mRié leL;k;sa]
c<+rh tula[;k&?kVrs lk/ku vkfn ls lacaf/kr dk;ZØeksa dk
tula[;k f”k{k.k ds fy, cgqr egRo gSA n`”;&JO; ek/;e ds
:i esa nwjn”kZu ,d ”kfDr”kkyh ek/;e gSA blds }kjk izR;sd ckr
lquh tk ldrh gS rFkk izR;sd ?kVuk ns[kh o lquh tk ldrh gSA
blesa izR;sd ?kVuk dks fjdkMZ djus rFkk mls fQj ls izLkkj.k djus
dh O;oLFkk Hkh gksrh gSA nwjn”kZu vPNs v/;kidksa vkSj vU;
lk/kuksa dh deh dks nwj djrk gSA bldh lgk;rk ls fo|ky; dks
leqnk; dY;k.k dsUnz ds :i esa fodflr fd;k tk ldrk gSA

f”k{kk ds {ks= esa dEI;wVj o baVjusV us Kku ,oa f”k{kk ds ,d
Lora= cktkj dks izLrqr fd;k gS ftlls f”k{kkFkhZ viuh vko”;drk
ds vuqlkj KkuktZu dj ldrk gSA baVjusV us vf/kxe izfØ;k dks
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vR;Ur ljyhd`r rFkk lqfo/kktud :i esa izLrqr fd;k gSA bZ&esy
dh lgk;rk ls lwpukvksa dk vknku&iznku iyd >idrs gh gksrk
gSA bfUnjk xka/kh [kqyk fo”ofo|ky; dk ,d jkspd o cgqvk;keh
dk;ZØe gS ^^jsfM;ks dkWUÝsflax** blesa fnYyh ls izlkfjr d{kk
dk;ZØe esa vusd cPps Hkkx ys ldrs gSa os u dsoy n”kZd ;k
Jksrk dh Hkwfedk esa jgrs gaS] cfYd  ftKklk Hkh izdV dj ldrs
gSaA ;gk¡ rd dh ,d nwljs ds fopkjksa dk [kaMu Hkh dj ldrs gaSA
bu lwpuk o laizs’k.k rduhd ds lk/kuksa dh lgk;rk ls tula[;k
f”k{kk dk izpkj o izlkj vf/kd lqxe o Rofjr xfr ls gks ldrk
gSA
tula[;k f”k{kk esa f”k{kd dh Hkwfedk &

Hkkjr esa tula[;k o`f) dh nj cgqr vf/kd gSA fofHkUu
fodkl ;kstukvksa ls tks Hkh fodkl jk’Vª dk gks jgk gS og tula[;k
o`f) ds dkj.k vizHkkoh fl) gks jgk gSA vr% Hkkjrh; ;kstuk
vf/kdkfj;ksa rFkk usrkvksa ds le{k tula[;k fu;a=.k dh leL;k
,d pqukSrh ds :i esa mifLFkr gks xbZ gSA Hkkjr esa ifjokj fu;kstu
dk;ZØeksa ds ek/;e ls tUe&nj esa deh vkbZ gS ijUrq tc rd
jk’Vª ds cPpksa] ;qodksa] izkS<+ksa lHkh esa tula[;k ds izfr ifjofrZr
ǹf’Vdks.k] izof̀Rr;k¡] ewY;] /kkj.kk,a vkfn fodflr ugha gksaxs rc
rd thou&Lrj mPp cukus vkSj lq[kh thou ds fy, vko”;d
vk/kkj fodflr ugha gks ldsaxsA vr% ;g vfr vko”;d gS fd
”kkyk Lrj ij Nk=ksa vkSj ;qodksa ess a tula[;k f”k{kk ds }kjk
vko”;d ewY;ksa] izòfRr;ksa vkSj /kkj.kkvksa dk fodkl rks fd;k gh
tk;sa] ”kkyk u tkus okys okys ;qodksa ds fy, Hkh tula[;k f”k{kk
dh mfpr O;oLFkk dh tk;sA

vUrjkZ’Vªh; ”kSf{kd lkaf[;dh ds ,d losZ{k.k ls ;g Li’V
gqvk gS fd lu~ 2006 esa Hkkjr esa 6 ls 10 o’kZ dh vk;q ds ”kkyk
u tk jgs Nk=ksa dk izfr”kr 9-5 FkkA brus og̀r~ lewg dks ”kkyk
f”k{kk dk u rks dksbZ ykHk fey ik jgk Fkk vkSj u f”k{kk ds
vk/kqfudhdj.k ds izHkko ls ;s ykHkkfUor gks jgs FksA ;s cPps dqN
gh o’k Z̈a Eksa ”kknh&fookg ds ca/ku Eksa ca/ksssaxs rFkk cPPks mRiUu djus
fd budh /kkj.kkvksa izòfRr;ksa rFkk dk;Zfof/k;ksa dk ns”k dh tula[;k
o`f) ij xgu izHkko iM+sxkA ;fn ;s ;qod tula[;k laca/kh
vko”;d vkSj mfpr fopkjksa] dk;Z fof/k;ksa] ewY;ksa] /kkj.kkvksa ls
;qDr gks tk;s rks ;s lekt ds lkekftd&vkfFkZd fodkl rFkk
lHkh ds dY;k.k ds fy, usr̀Ro iznku dj ldsaxsA

”kkyk u tk jgs ;qod&;qofr;ksa dks Hkh tula[;k f”k{kk
iznku djuk fuEu dkj.kksa ls vko”;d gS &
bl vk;q ds “kkyk u tk jgs ;qod&;qofr;ksa dk izfr”kr Hkkjrh;
tula[;k esa cgqr vf/kd gSA
budh vf/kd cPps iSnk djus laca/kh /kkj.kkvksa dk cgqr vf/kd
izHkko tula[;k fodkl nj ij Hkh iM+sxkA
“kkyk u tk ikus okys cPpksa dh vk;q vkSj fopkj iq’V vkSj iw.kZ
fodflr ugha gksrs] vr% muesa ifjorZu “kh?kz gh gksxkA QyLo:i

buesa tula[;k&f“k{kk dk;ZØe dh lQyrk dh laHkkouk,¡ cgqr
vf/kd gSaA
“kkyk u tkus okys cPpksa dks nh tkus okyh tula[;k f“k{kk
buds vfHkHkkodksa dh tula[;k laca/kh izo`fRr;ksa vkSj ewY;ksa dks
ifjofrZr djus esa vR;Ur lgk;d gksxhA lkFk gh lkFk lekt esa
“kkyk tkus okys cPpksa dh tula[;k laca/kh izo`fRr;ksa] /kkj.kkvksa
vkSj ewY;ksa dks ifjofrZr djus esa Hkh budk izHkkoh ;ksxnku jgsxkA
ifjokj&fu;kstu dk;ZØe dh lQyrk lekt esa mfpr izof̀Rr;ksa
vkSj ewY;ksa ds fodkl ls gh laHko gSA tula[;k f“k{kk buds
mfpr fodkl dk izHkkoh lk/ku gSA
budks nh tkus okyh tula[;k f“k{kk dk mRre vkSj lfØ;
izHkko ifjokj&fu;kstu dk;ZØeksa ij iM+sxkA
bl lewg dks tula[;k f“k{kk ;k ifjokj&fu;kstu dk;ZØeksa ls
ykHkkfUor gksus ds volj vHkh rd ugha fey lds gSaA
 “kkyk u tkus okys ;qod&;qofr;ksa ds fy, tula[;k f“k{kk
,d nqgjh /kkj okys gfFk;kj dk dke djsxh] D;ksafd blls tula[;k
f“k{kk ds y{;ksa dh iwfrZ Hkh gksxh rFkk jk’Vªh; fodkl ds y{;ksa
dh iwfrZ Hkh laHko gksxhA

bu mi;qZDr n“kkZ;s x;s rF;ksa ls Li’V gS fd “kkyk u tk ikus
okys Hkkoh ukxfjdksa ds fy, Hkh tula[;k f“k{kk dh leqfpr
O;oLFkk dh tkuh pkfg,A ,slk gksus ls gh bu Hkkoh ukxfjdksa esa
vko“;d vkSj mfpr ewY; vkSj izo`fRr;ksa dk fodkl gks ldsxkA

“kkyk u tkus okys Hkkoh ukxfjdksa ds fy, tula[;k f“k{kk
dk;ZØe dh fu;fer O;oLFkk la;qDr jk’Vª la?k rFkk vU; laxBuksa
tSls ILO vkfn }kjk foRrh; O;oLFkk djus ds QyLo:i laHko
gks jgh gSA “kkyk u tkus okys ;qod&;qofr;ksa ds fy, tula[;k
f“k{kk dh O;oLFkk dh fuEu fo“ks’krk,¡ gSa &
1- blesa “kkldh; rFkk v“kkldh; nksuksa izdkj ds laxBu lfØ;
Hkkx ysrs gSaA
2- buds tula[;k f“k{kk dk;ZØeksa dks jk’Vªh; fodkl] dY;k.k
rFkk lk{kjrk vfHk;ku ls laacaf/kr fd;k x;k gSA
3- blesa ;qod&;qorh laxBu] efgyk laxBu] VªsM ;wfu;u] etnwj
laxBu vkfn fØ;k“khy gSaA
f”k{kd izf”k{kdksadh tula[;k f”k{kk ds laca/k esa Hkwfedk
     tula[;k f“k{kk ds egRo dks le>dj vc ;g ekuk tk jgk
gS fd ckyd] ckfydkvksa dks bldk f“k{k.k vfuok;Z gksuk pkfg,A
orZeku dky esa f“k{kdksa dks tula[;k f“k{kk laca/kh Kku nsuk
vfuok;Z gksrk tk jgk gSA tula[;k f“k{kk ds f“k{k.k esa xq.koRrk
ykus] mudks izHkkoh cukus vkSj mldks mn~ns“;iw.kZ cukus ds fy,
f“k{kdksa dks Hkh bldk izf“k{k.k fn;k tk jgk gSA f“k{kd izf“k{k.k
nks izdkj dk gS &
1- lsokiwoZ f“k{kd izf“k{k.k esa Nk=k/;kid@Nk=k/;kfidk dksA
2- lsokjr f“k{kd izf“k{k.k esa f“k{kdksa dksA

lsok esa vkus ls igys iw.kZdkfyd izf“k{k.k f“k{kd fo|ky;k
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sa ¼,l-Vh-lh- ikB~;Øe½ esa fn;k tkrk gSA izf“k{k.k fo|ky;ksa esa
Nk=k/;kidksa dks izFke o’kZ esa bldk Lora= fo’k; ¼,sfPNd½ ds
:i esa ,d l=i;ZUr izf“k{k.k fn;k tkrk gSA lsokjr f“k{kdksa dks
Hkh vYidkyhu f“kfojksa dk vk;kstu djds izf“k{k.k fn;k tkrk
gSA jkt- “kSf{kd vuq- ,oa izf“k- laLFkku mn;iqj ds rRok/kku esa 3
fnu ;k 6 fnu ds izf“k{k.k f“kfoj yxk, tkRks gSaaA

izf“k{k.k fo|ky;ksa esa izf“k{k.k f“kfojksa esa tula[;k f“k{kk
ds lHkh {ks=ksa o izdj.kksa ij [kqydj ppkZ gksrh gSA fofHkUu fo’k;ksa
ds f“k{k.k ds le; tula[;k ds fopkjksa dks fdl izdkj lekfgr
djsa] bl ij fpUru gksrs gaS tula[;k laca/kh tksM+s x, ikBksa dk
mn~ns“;] mudh f“k{k.k fof/k crkbZ tkrh gSA izf“k{k.k dky esa
f“k{kk ds fopkjksa okys LFkkuksa dks ikB~;iqLrdksa esa ls <wa<+k tkrk gSA
uohu ikBksa dh] vf/kxe&lkexzh dh jpuk djk;h tkrh gSA izf“k{k.k
fo|ky;ksa esa Nk=k/;kid tula[;k f“k{kk laca/kh ikB ;kstuk
cukdj vH;kl ikB Hkh nsrs gSaA os f“k{k.k dk dk;Z Hkh djrs gSaA
izf“k{k.k fo|ky;ksa esa Nk=k/;kidksa ds nkf;Roksa dks fuEu izdkj
fu/kkZfjr fd;k tk ldrk gS &
Nk=k/;kid tula[;k f“k{kk ds lEizR;;ksa] rRoksa dh Hkyh

izdkj tkudkjh izkIr dj ysaA
Hkkjr] jktLFkku rFkk fo“o ds izeq[k ns“kksa dh tux.kuk laca/kh

rqyukRed tkudkjh izkIr dj ysaA
tula[;k f“k{kk laca/kh vf/kxr&lkexzh dh jpuk djuk] losZ{k.k

djuk] uohu ikBksa dks fy[kuk vkfn dk;Z Hkh djsaA
tula[;k f“k{kk laca/kh dfork] dgkuh] ,dkaxh] fuca/k vkfn

 dk ladYi djsa rFkk ekSfyd jpuk Hkh djsaA
ikB~;iqLrdksa esa ls tula[;k f“k{kk ds rRoksa dk irk yxk,aA
fu’d’k Z &

tula[;k f“k{kk ekuo dks Js’B lalk/ku ds :i esa rS;kj
djus ds fy, lkekftd nf̀’Vdks.k dk fodkl djrh gSA bldk
Kku izR;sd O;fDr ds fy, vfuok;Z gS D;ksafd tula[;k òf)
lEiw.kZ fo“o dh ,d eq[; leL;k ds :i esa mHkj dj vk jgh gSA
rduhdh fodkl] LokLF;] fpfdRlk lqfo/kk,¡ rFkk vkgkj
tkx:drk ds dkj.k èR;q nj esa fxjkoV vk jgh gS rFkk tUe ,oa
e`R;q nj esa vlarqyu mRiUu gks jgk gSA bl vlarqyu dk izHkko
ekuoh; lalk/kuksa ij D;k gksxk\ i;kZoj.k d¨ [krjk fdl izdkj
gksxk\ vkfFkZd fodkl ij udkjkRed izHkko dSls iM+sxk\ bR;kfn
iz“uksa dk mŸkj [kkstus dh bPNk rFkk lek/kku gsrq iz;kl djus dh
vfHkòfr dk fodkl tula[;k f“k{kk }kjk gh laHko gSA

Hkkjr tSls jk’Vª esa ifjokj fu;a=.k dk dksbZ Hkh dk;ZØe
ck/;rk ds vk/kkj ij lQy ugha gks ldrkA ;fn bl izdkj ds
dk;ZØeksa dks lQy cukuk gS rks xzkeh.k o uxjh; {ks=ksa esa dk;ZdrkZ
rS;kj dj Hkstus gksaxsA tula[;k f“k{kk esa Kku izkIr djus ds vius
nkf;Ro ls vkxs c<+dj orZeku le; esa c<+rh tula[;k dh leL;k
dks lqy>kus dk gj laHko iz;kl djuk gksxkA ,d oSpkfjd ØkfUr
ykus dk dk;Z tula[;k f“k{kk ds ek/;e ls fd;k tkuk vko“;d
gSA lwpuk ,oa laizs’k.k izkS|ksfxdh ds ek/;e ls oSKkfud ǹf’Vdks.k
dk fodkl djds fd“kksj oxZ dks Hkkoh thou dh vusdkusd
leL;kvksa ls tw>us ds fy, rS;kj fd;k tkuk vko“;d gSA
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i`’BHk wfe
f”k{kk lokZaxh.k vkRe fodkl dh og izfØ;k gS ftlds }kjk

euq’; ds vkarfjd rFkk ckg~; xq.kkas ,oa vkpj.kksa esa ifjorZu ,oa
lq/kkj gksrk gS vkSj blds QyLo#i euq’; dks vius HkkSfrd
lkekftd ,oa lkaLdf̀rd i;kZoj.k ls vuqdwyu djus ,oa uohu
ifjfLFkfr;ksa dh jpuk djus esa lgk;rk feyrh gSA f”k{kk] lekt
ds fodkl dk lwpd gSA ;fn f”k{kk dks vk/kqfudhdj.k ”kgjhdj.k
dk tud dgk tk, rks blesa dksbZ vfr”k;ksfDr ugha gksxhA Lora=rk
ds i”pkr~ 1950 esa lafo/kku ds izHkkoh gksus ds ckn Hkkjrh;
lekt esa f”k{kk ds izlkj ds {ks= esa dkQh fo’kerk,¡ ns[kus dks
feyrh gSaA ftldk izR;{k mnkgj.k gS] Hkkjrh; tutkfr;ksa dk
”kS{kf.kd fiNMkiuA ;gh dkj.k gS fd tutkfr;ksa lekt dks
fodkl dh eq[; /kkjk ls tksMus ds fy, buesa f”k{kk dk leqfpr
izlkj djuk furkar vko”;d gSA lu~ 1931 dh tux.kuk ds
vuqlkj dsoy 0-7 izfr”kr tutkrh; gh f”kf{kr FksA Lora=rk ds
i”pkr~ tutkfr fiNMkiu dks nwj djus ds fy, muesa f”k{kk ds
Lrj esa of̀) djuk dsUnz o jkT; ljdkj dk izeq[k mRrjnkf;Ro gks
x;kA bl fn”kk esa fofHkUu ;kstukdky ds ek/;e ls leqfpr
iz;kl Hkh fd, x,A ysfdu y{;kuqlkj miyfC/k ugha fey ik;h

gSA 2011 dh tux.kuk ds vuqlkj jkT; esa efgykvksa esa f”k{kk
dk izfr”kr 60-24 cLrj esa efgykvksa ds f”k{kk dk izfr”kr
44-26 gS tks fd rqyukRed #i ls dkQh de gSA vr% fofHkUu
lekt ,oa ekuo “kkfL=;ksa us vius v/;;uksa ls ;g fu’d’kZ fudkyk
fd xzkeh.kksa esa cxSj leqfpr f”k{kk ds izlkj ds ckg~; lektksa ls
lkaLdf̀rd laidZ gksrk gSA tutkrh; laLdf̀r leUo; o vuqdwyu
dh leL;k ds pyrs vusd lkekftd o lkaLdf̀rd leL;k,¡
mRiUu gksrh gSa tSls ”kks’k.k lkaLd`frd iru vkfnA
v/;;u dk mn~n s”;%
1- cLrj ftys ds ckfydkvksa dh f”k{kk dh fLFkfr;ksa dks lq/kkjus

gsrq ljdkjh iz;Ruksa dk v/;;uA
midYiuk&
1- cLrj ftysa esa ckfydkvksa dh f”k{kk dh fLFkfr;ksa dks  lq/kkjus

gsrq ljdkjh iz;Ru fd, tk jgs gSa ftudk ykFk mUgsa ig¡qp jgk gS
rFkk ckfydk f”k{kk dk Lrj Å¡pk gks jgk gSA

v/;;u fd fof/k %
mRrjnkrkvk s a dk p;u%

cLrj ftys ds 10 xkoksa dh fo|kfFkZ;ksa ij v/;;u fd;k
x;k gSA v/;;u esa mn~ns”;iw.kZ fun”kZu izfof/k ds }kjk 10 xk¡oksa



“kSf{kd mUufr ds iz;kl........................... }kjk MkW- fiz;adk “kqDyk                                                                    139

ds 10 Ldwyksa ds 50 ckyd] ckfydkvksa dh ”kS{kf.kd fLFkfr dk
v/;;u fd;k x;k gSA v/;;u ds fy, lk{kkRdkj vuqlwph dk
iz;ksx fd;k x;k gSA ftlesa rF;ksa dk ladyu fd;k x;k rFkk
voyksdu }kjk vkSj f}rh;d rF; ladyu ds fy, i= if=dk,¡
o vkys[kksa dk iz;ksx fd;k x;k gSA
izkIr rF;k s a dk fo”ys’k.k%

rF;ksa ds ladyu esa 50 ckyd] ckfydkvksa ds v/;;u esa
;g ik;k x;k fd 94 izfr”kr ckyd] ckfydkvksa dks mPp f”k{kk
dh bPNk gS rFkk muds ifjokj ds lnL; 60 izfr”kr iw.kZr% rFkk
38 izfr”kr lk/kkj.k lg;ksx rFkk 2 izfr”kr lnL; gh ,sls gSa tks
i<+kbZ ds fy, fojks/k djrs gSaA

fojks/k djus ds dkj.k dks tkuus dk iz;kl fd;k x;k rks
ik;k fd ifjokj dh vkfFkZd fLFkfr [kjkc gksus dh otg ls os
pkgrs gSa fd cPps mudh dke eas enn djsaA
ljdkj }kjk i znRr lqfo/kk, W%&

lafo/kku ds Hkkx 4 ds vuqPNsn 46 esa tutkfr;ksa dh f”k{kk
dh mUufr ds fy, rFkk vkfFkZd fgrkas dh lqj{kk ds fy, fo”ks’k
/;ku nsuk jkT; dk drZO; ekuk x;k gSA nwjLFk vapyksa esa f”k{kk
esa loZ lqfo/kk nsus ds fy, vuqlwfpr tutkfr vFkok vkfnoklh
cgqy {ks=ksa esa fodkl esa rsth ykus ds fy, f”k{kk ds fy, fofHkUu
;kstuk,¡ cuk;h xbZ gaS ljdkj }kjk bu dY;k.kdkjh ;kstukvkas esa
cPpkas dh f”k{kk ds fy, fuEu lqfo/kk,¡ iznku gSA

f”k{kk dk vf/kdkj dkuwu ykxw gksus ds ckn ns”k ds xjhc
cPpkas dks futh Ldwyksa esa 25 izfr”kr lhVksa ij izos”k ysus dk fy,
vf/kdkj fey x;k gSA tutkfr ckyd ckfydk,¡ jkT; ds jk;iqj
fcykliqj dchj/kke ftys ds futh f”k{k.k laLFkkvksa esa fu%”kqYd
f”k{kk izkIr dj jgs gSaA

blds vykok Hkh dbZ lqfo/kk,¡ gSa tks ljdkj }kjk iznku dh
xbZ gSaA
1- jkT; Nk=o`fRr %
   d{kk 6 ls 10 oha rd dh d{kkvksa esa v/;;ujr~ vuqlwfpr

tkfr] tutkfr ,oa fiNMk oxZ ds fo|kfFkZ;ksa dks f”k{k.k o’kZ ds
ekg twu ls ekpZ rd nh tkrh gSA

2- e sfVªdk sRrj Nk=o`fRr %
   vuqlwfpr tkfr ,oa tutkfr ds d{kk 11oha ,oa 12oha esa

v/;;ujr~ Nk= Nk=kvksa dks ftuds ikydksa dh okf’kZd vk;
,d yk[k :i;s rd gksus ij esfVªdksRrj Nk=of̀Rr iznku dh
tkrh gSA

3- izoh.; Nk=o`fRr %
cksMZ ijh{kkvksa esa mRrhZ.k vuq-tkfr ,oa tutkfr ds fo|kfFkZ;ksa

dks ftUgksus mDr cksMZ ijh{kkvksa esa 45 izfr”kr la vf/kd vad
vftZr fd, gaS mUgas ftys ds fy, fu/kkZfjr y{; ,oa izoh.krk
ds vk/kkj ij d{kk 9 oha ls 10 oha rd 500 #i;s okf’kZd
izoh.; Nk=of̀Rr nh tkrh gSA

4- dU;k lk{kjrk izk sRlkgu ;k stuk %
   vuqlwfpr tkfr rFkk tutkfr dh ckfydkvksa dks 5 oha d{kk

mRrhZ.k djus ds ckn 6 oha esa izos”k gsrq 500 #i;s izksRlkgu
jkf”k nh tkrh gSA

5- vLoPN /k a/kk Nk=o`fRr ;k stuk %
  bl ;kstuk rgr vLoPN /ka/kkas esa dk;Zjr~@ dkexkjksa ds

ckyd@ckfydkvksa dks ;g Nk=o`fRr ns; gksrh gSA
6- Nk=kokl@vkJe lqfo/kk %
   vius fuokl ds 3 fdeh dh nwjh esa f”k{kd laLFkk u gksus vU;

laLFkk esa v/;;u djus okys fo|kfFkZ;ksa dks fu%”kqYd vkokl
ikuh fctyh Hkkstuky; lqfo/kk miyC/k djkus ds mn~ns”; ls
Nk=kokl@vkJe lapkfyr gSaA buesa Nk=kvksa dks izfrekg 450
#i;s f”k’;of̀Rr iznku dh tkrh gSA

7- foHkkxh; f”k{k.k laLFkk; sa %
   izns”k ds tutkrh; cgqy {ks= esa foHkkx }kjk dU;k ifjlj

vkn”kZ fo|ky; ,oa xq#dqy fo|ky; lapkfyr gSaaA
8- vkxeu HkRrk %
   foHkkx ds esfVªdksRrj Nk=oklh esa izosf”kr fo|kfFkZ;ksa dks U;wure

vko”;d lkexzh ¼xn~nk pknj Fkkyh fxykl v/;;u lkexzh½
ds vykok vkxeu HkRrk Hkh fn, tkus dk  izko/kku gSA

9- ik sLV esfVªd Nk=o`fRr %
   dsUnz izk;ksftr ;kstuk ds varxZr fu/kkZfjr njks ij 1 yk[k

#i;s dh vk; lhek rd nh tkrh gSA
10- dU;k lk{kjrk izk sRlkgu %
    vuqlwfpr tutkfr dh Nk=kvksa dks f”k{kk gsrq izksRlkgu nsus ds

mn~ns”; ls : 500 ls 2000 rd dh izksRlkgu jkf”k nh tkrh
gSA

11- nRrd iq=h f”k{kk ;kstuk %
  blesa izkFkfed “kkyk esa i<+us okyh ckfydk dks 300 #i;s

vkSj ek/;fed “kkyk eas i<+us okyh ckfydk dks 400 #i;s
izfro’kZ udn jkf”k iznku dh tkrh gSA

12- O;olkf;d f”k{kk gsrq i zf”k{k.k%
  iPphl gtkj #i;s dh vkfFkZd lgk;rk vkSj O;olkf;d f”k{kk

gsrq vf/kdre 1 yk[k #i;s dh vkfFkZd lgk;rk nh tkrh gSA
13- /kuy{eh ;k stuk %
   ftys esa vkjaHk dh xbZ /kuy{eh ;kstuk ds rgr ckfydk tUe

dks izksRlkgu ckfydkvksa dks laiw.kZ Vhdkdj.k ckfydk f”k{kk
dks izksRlkfgr djus ds fy, ;g ;kstuk lapkfyr gSA

fu ’d’ k Z % &
bu lcds vykok vuqlwfpr tkfr o tutkfr ds fo|kfFkZ;ksa

dks e/;g~u Hkk stu] x.kos”k] lk;dy] dEI;wVj] LokLF;
lqfo/kk,¡ miyC/k gSaA blls f”k{kk ds Lrj esa lq/kkj vk;k gS rFkk
fo|kfFkZ;ksa esa ”kS{kf.kd Lrj fodflr gqvk gSA jkT; esa vuqlwfpr
tutkfr vFkok vkfnoklh cgqy {ks= ds fodkl esa rsth ykus ds

lkjka”k
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fy, cLrj esa f”k{kk ds Lrj dks mBkus dk iz;kl fd;k x;k gSA
blds fy, t#jh cqfu;knh lqfo/kkvksa dk fodkl xzkeh.k {ks=ksa esa
gks jgk gS blds ldkjkRed urhts feyus yxs gSa rFkk fodkl ds
lkFk lkFk uohu okrkoj.k fufeZr gqvk gSA

cPpkas dh f”k{kk ds fy, ljdkj }kjk fofHkUu ;kstuk,¡ pkykbZ
tk jgh gSa tks mudh f”k{kk o thou ds Lrj dks Å¡pk mBkus ds fy,
iz;kljr~ gSA bu lc ;kstukvksa esa cLrj ftys esa orZeku esa yxHkx
196281 cPpksa dks x.kos”k forj.k ftlesa fu%”kqYd ikB~; iqLrd
forj.k ;kstuk ds rgr~ ckaVs x, gSaA yxHkx 3934 cPpksa dks
lk;dy forj.k fd;k x;k gS yxHkx 591-114 djksM :- jkT;

Nk=of̀Rr ;kstuk esa ckaVh xbZA nRrd iq=h ;kstuk ds rgr cLrj
ftys dh 26780 ckfydkvksa dks gkFk feyk gSA O;olkf;d
rduhdh ;kstuk esa 38 efgyk,¡ ykHkkfUor gqbZ gaSA ftys esa
/kuy{eh ;kstuk ds rgr 6934 ckfydkvksa dk iath;u dj mUgsa
ykHkfUor fd;k x;k gSA

bu ljdkjh iz;klksa ds ckotwn Hkh vkt Hkh dbZ xk¡o ,sls gSa
tgk¡ ij f”k{kk dks ysdj iz;kl fd;k tkuk vfuok;Z gSA ftlesa
bu cPpksa dks izkjafHkd f”k{kk ds lkFk lkFk O;olkf;d izf”k{k.k
Hkh vko”;d gS ftlls fd os vkRefuHkZj cu ldasA

lanHkZ xzaFk lwph
tksxh ,oa yky  f”k{kk euksfoKku esa lka[;dh dk iz;ksx 1992 L=ksrA
cLrj vkfne tkfr dY;k.k foHkkx dh fjiksVZ o ;kstukvksa dh iqfLrdkA
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