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From Editor’s Desk

Dear Friend,

Thanks to the NCTE, that has provided guidelines for the
new B.Ed. and M.Ed. curriculum, which are set as  landmark
changes in the process of teacher preparation in India. All the
universities have undergone the change process of their respective
syllabuses in teacher education.

In terms of  then Hon’ Vice Chancellor of the Ahmedabad
University, Prof.Narayan Bhai Desai, the present education system
in India is  doing two specific things in very artistic manner. The
first is to develop a gap between the stronger and the weaker sections
of the society and is in the continuous process of widening it.
Secondly the teacher education courses were so designed as to develop
the teachers in a manner that to become a vigilant soldiers in
widening and maintaining the gaps between these sections. With
this, we can notice schools ranging from centrally air conditioned
to the roofless in the society.

As per the market and the size of the pocket of the parents
facilities of education to their wards are being provided.  Quality of
the education is now a days  concerned with the amount spent on
this head. Hence the poor were getting poor quality of education
and ultimately become unfit for employment and resulting to fall in
poor section of the society again and again which was leading to
widening of the gap between these sections.

The stakeholders of the education right from the curriculum
designers, teachers and parents all come from the upper sections of
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the society hence not bothered for the concerns of the weaker sections,
which comprise larger part of our population.

With nearly doubled the time allotted for new teacher
preparation curriculum which is at par with the teacher education
curriculums of all the advance countries with respect to the duration
at graduate and post graduate level and are now focused on the
society and social aspects, we can have  sensible teachers as output
who may start doing things so as to minimize the gaps between
both the sections of population  in our country.

Now after going through the new teacher education
curriculum for the first year, it is noticed that the trainee-teachers
are under more pressure than that of the old course. In some
institutions and universities, they are compelled to submit their
written assignments/practicum in about 15 to 20 in number with
varied titles. This type of the distraction has developed within the
teacher educators because there is no proper orientation regarding
the objectives of the new teacher education curriculum. Throughout
the year the student teachers ware engaged in the various activities
in day time and with written work in the night. They have not
been provided with the time to understand what they are doing
and why.

It is the season of new mangoes and pickles. By changing the
teacher education curriculum, we have changed the pickle, now it
the time to change the serving bowls and the spoons.

With love and regards..............

B. V. Ramana Rao
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Mona Sedwal *

Introduction
There is no uniform teacher

education policy in our country as is the
case in the school education due to
education being the subject in the
concurrent list. Therefore, imparting
teacher training programmes have a vast
canvas in India as it is not provided by
one particular organisational body. With
this as the backdrop in 1995 National
Council for Teacher Education (NCTE)
was established to provide the official
recognition for teacher training
programmes in India. Prior o it NCTE was
an advisory body since 1973 for the
Central and State Governments for all
matters pertaining to teacher education.
NCTE functioned through its Secretariat
in the Department of Teacher Education
at National Council of Educational
Research and Training (NCERT). Since
NCTE was an advisory body it was unable
to maintain the standard of teacher
education and mushrooming of the sub
standard teacher education institutions
due to lack of the regulatory power.

Abstract

Teacher education in India is imparted at
various levels through a range of
government and private educational
institutions.  A need is felt to highlight the
importance of teacher education
encompasses three significant
developments over the last two decades
namely, institutionalization, physical
growth and diversification. Also, teacher
training may be imparted either through
regular mode or by distance mode. Both
types of courses are different in terms of the
nature of training but the students are
assured of availing the teaching degree at
the end of the course.  This paper attempts
to explore and focus the issues of the
plurality of training institutions and
training courses; the network of institutions
offering teacher training programs at
various levels without fully comprehending
the requirement of trained teachers in the
country; and the issues that need to be
addressed related to teacher training.
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NCTE was visualised as a statutory
body by the National Policy on Education
(NPE) in 1986 to revamp the teacher
education system in the country.
Subsequently, NCTE was established by
the government under an Act of
Parliament in pursuance of the NCTE Act,
1993 which envisages that all teacher
education programmes are of adequate
standard and relevant to educational
needs. NCTE focuses to achieve planned
and coordinated development of teacher
education system throughout the country
by regulating norms and standards related
to it.

Teacher education in India is
imparted at various levels through a
range of government and private
educational institutions. Various levels
denote the entry level of qualifications
relevant to the courses prescribed by
different institutes for elementary level.
A need is felt to highlight the importance
of meaningful and contextually relevant
training programmes for teachers,
keeping in view that teacher education
encompasses three significant
developments over the last two decades
since nineties namely, institutiona-
lization, physical growth and
diversification at different levels of
teacher education in specific areas of
specialization. Also, teacher training may
be imparted either through regular mode
or by distance mode. Both types of courses
are different in terms of the nature of
training but the students are assured of
availing the teaching degree at the end
of the course.

Further the teacher training
programmes are of two types namely, pre-
service and in-service. The pre-service
training of teachers is imparted at three
levels, i.e., pre-primary teacher
education, elementary teacher education
and secondary teacher education. The in-
service education for teachers at primary
level has taken a different shape with the
introduction of mass innovative teacher

training programmes as a sequel to the
1986 National Policy on Education, as in
1987 a centrally sponsored scheme of
Restructuring and Reorganisation of Teacher
Education was established. It further
gained momentum with systemic reforms
through structural innovations by
establishing District Institutes of
Education and Training (DIETs) as the
nodal institutions for improving the
quality of elementary education in the
district.

DIETs were mandated to transact pre-
service and in-service training
programmes for elementary school
teachers. In certain small districts of the
country there is a provision for
establishing a District Resource Centre
(DRC) as it does not require a full-fledged
DIET. Till 2012 the Government of India
has sanctioned 571 DIETs, 106 CTEs and
32 IASEs. Over the last twenty years,
many of these institutions have played a
pivotal role in providing pre-service and
in-service training to teachers and
teacher educators as an important quality
input for school education in the country.
Nonetheless, the implementation of the
Scheme in achieving the basic objectives
of Teacher Education has been uneven
across States/UTs. There has been
variation in quality of performance even
within a state/UT. (GoI, 2011a)

During 1990s, under the District
Primary Education Programme (DPEP),
Block Resource Centre (BRCs) and
Cluster Resource Centre (CRCs) have
been set up across the country with the
explicit mandate to provide in-service
training to primary teachers. The DPEP
used a cascade approach offering training
at three levels: training of resource
persons, training of key trainers and
training of teachers. The instructional
material has also been developed for
different personnel involved in the in-
service training of teachers in each DPEP
district. These programmes were usually
residential and of different durations,
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spread over three to ten days and were
usually conducted at BRCs.

This paper attempts to explore and
focus on the following issues:
The plurality of training institutions and

training courses such as in terms of
diploma and degree and the
involvement of multiple institutions in
the process of imparting teacher
training at the pre service level.

 The network of institutions offering
teacher training programs at various
levels without fully comprehending the
requirement of trained teachers in the
country.

 The issues that need to be addressed
related to teacher training.

Plurality of Teacher Training
Institutions

As on 2012 there are SCERTs in 29
States and SIEs in Assam, Arunachal
Pradesh, Jammu and Kashmir (2),
Sikkim, Andaman and Nicobar Islands,
Uttar Pradesh and Chandigarh. In
pursuance of the recommendations of the
NPE-1986 and for the implementation of
programmes like DPEP and SSA, a
network of training institutions like
IASEs, CTEs, DIETs and BRCs/CRCs have
been established. In 2012, 32 IASEs have
been sanctioned.For elementary school
teachers, the present structures of BRCs/
CRCs and DIETs are sufficient in number.
However, they need to be strengthened
in several ways like providing the
learning resources, academic support
from universities and other institutions
of higher education, qualified resource
persons, etc. The NCERT in its Report of
August 2009 on Comprehensive Evaluation
of the Centrally Sponsored Scheme on
Teacher Education has underscored the
need to restructure the existing BRCs
and CRCs to revamp the present system
of in-service training of untrained
teachers. (MHRD, NCTE, 2012)

The plurality in teacher training
institutions denotes to the courses that
are related to teacher training that are

imparted through various institutions
namely, government, private and
distance mode. The database is not
available for all the sectors except for the
government institutions. Though,
according to the Justice Verma
Committee Report around 90 per cent of
pre-service teacher education intitutions
are in the non-Government sector. Till
March 2013,1116 government recognized
institutions were providing the pre
service training. Of these, 764 institutes
offer D.Ed. course, 226 institutes offer
B.Ed. course, 72 institutes offer M.Ed.
course and 54institutes offer other
courses related to teacher training.
(Figures provided by NCTE, MHRD)

The different level in the courses
leads to the major quality issues. For
example D.Ed. and B. El. Ed. are offered at
pre service training for teaching at the
elementary level and the duration of the
course varies from two to four years with
the issue of diploma and degree
certificates as well. After the completion
of the courses all the interns become
teachers for the elementary level. It also
poses the issue of quality as well as
quantity of students who qualify to be
teachers at the elementary level.

In contrast to this in 2011 there were
5.23 lakh teacher posts vacant under
state quota, with large inter-state
variations. Uttar Pradesh had a vacancy
of 3.15 lakh teachers, followed by West
Bengal (1,49,470), Bihar (3,23,233), Orissa
(37,901), Chhattisgarh (34,985) and
Rajasthan (29,356). In the deployment of
teachers there is large intra-state
disparity, especially between rural and
urban schools.Justice Verma
Commission has pointed out that with
the increasing pressures to recruit
teachers that fulfil l RTE norms of
qualification; many States are instituting
distance learning programmes to meet
the demand for a large number of
professionally qualified teachers.
Evaluation studies indicated the poor
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Table 1
NCTE Recognised Teacher Training Courses

Course              No. of Govt.     Approved   No. of Private     Approved      Total Intake
             Institutions        Intake       Institutions            Intake             (Govt. Pvt.)

Elementary (D.Ed.)           764         45,230     6,528                   362,114              4,07,344

Secondary (B.Ed.)            226          25831      6622                   7,68,318          1,7,94,149

M.Ed.                   72            2660        837                      24,176                 26,836

Others                   54            4296        959                      63,176                 67,472

Total              1116        78,017    14,946               12,17,784            12,95,801

Table 2:
Gap in Teacher Vacancy and Intake in Teacher Training Courses

  State                      Annual Intake         Annual Intake      Annual Intake            Teacher
                                  for D.Ed.                      for B.Ed.                     for M.Ed.                   Vacancy

  Assam 1,320  4,370        85       4,992

  Bihar 2,000  6,110        75   3,23,233

  Jharkhand 1,460  5,550        25     98,424

  Orissa 3,290    1,775   1,110     37,901

  Uttar Pradesh 18,240 1,13,400    1,860 3,15,175

  Chhattisgarh 2,070 9,880       400     34,985

  West Bengal 4,230 13,747       125  1,49,470

Source:.GOI, Planning Commission,Working Groups / Steering Committees for the Twelfth Five Year Plan
(2012-2017), HRD, Teacher Education.

quality of training through the distance
mode. In many cases the provisioning of
distance education for teacher
preparation is the only measure available,
leading to the dilution of the need for
quality initial teacher education and the
dismantling or the existing structure of
pre-service teacher education in some
states. (GoI and NCTE, 2012)

The proliferation of self-financing
institutions granted recognition by the
NCTE for various teacher education
courses has raised serious doubts about
the teaching and training capacity
available in these institutions and quality
of courses transacted by them. While a
large number of persons are provided
degree/diploma in teacher education, it
is not certain whether all or most of them

have the attitude, ability and subject
knowledge required to become a good
teacher. The position of courses
recognized by the NCTE on an all-India
basis is presented in Table 1.

One of the major problems confronting
the States with large teacher vacancy is
the inadequate number of teacher
education institutions (and their annual
intake capacity) in respect of the annual
demand for teachers. This is particularly
true for States of Bihar, Jharkhand,
Orissa and Chhattisgarh. The imbalance
in respect of these states is demonstrated
in Table 2.

In States of Assam, Bihar, Jharkhand
and Orissa the problem is compounded by
the inadequate availability of teacher
educators, particularly in the. In view of
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the specific provision of Section 25 of the
RTE Act, there is an urgent need to find
plausible solution to teacher shortages in
these States. In the short run, however,
the high deficit states will have no option
but to recruit a large percentage from
amongst persons not having professional
qualification. However, to ensure quality
only persons who qualify the TET should
be appointed and institutions are
identified which can enable such persons
to acquire the minimum qualification
through distance mode. Care must also
be taken that the distance mode course
is of high quality and there is periodical
monitoring of the progress of the training
programme, both in respect of the
institution imparting the programme and
of the teachers undergoing the training.
Untrained Teachers

There has been substantial increase
in the availability of teachers at
elementary level in the past few years.
The total number of teachers in
Government schools increased from 6.7
million in 2011-12to 7.35 million in 2012-
13. Yet there are a large number of
untrained teachers from the North
Eastern States whereas the uneven
supply and demand of teachers is in the
States of Assam, Bihar, Chhattisgarh,
Jharkhand, Orissa, Utter Pradesh and
West Bengal. As per current estimates,
there are 5.48 lakh untrained teachers
at the primary level and 2.25 lakh
untrained teachers at the upper primary
level, apart from a very high percentage
of untrained teachers at the secondary
and senior secondary level. Eight states
Bihar, Jharkhand, Jammu & Kashmir,
Orissa, West Bengal, Uttar Pradesh,
Assam and Chattisgarh together account
for 6.06 lakh untrained teachers at the
elementary level.

Table 3 based on District Information
System for Education (DISE)2013-2014
data reveals that concentration of
untrained teachers is in the four States
of Arunachal Pradesh (84.91),  Madhya

Pradesh (85.03), Tripura (86.14),
Meghalaya (88.99). (DISE, 2014)

Another major development that has
focused on the teachers has been the
implementation of the Right of Children
to Free and Compulsory Education (RTE)
Act, 2009 that requires the recruitment
of a large number of teachers across the
country in a time bound manner. In spite
of the extent of the task, it is desirable to
ensure that quality requirement for
recruitment of teachers is not diluted at
any cost. One of the essential
qualifications for a person to be eligible
for appointment as a teacher is that he/
she should pass the Teacher Eligibility
Test (TET) which will be conducted by the
appropriate Government. The rationale
for including the TET as a minimum
qualification for a person to be eligible for
appointment as a teacher is that (a) it
would bring national standards and
benchmark of teacher quality in the
recruitment process; (b) induce teacher
education institutions and students from
these institutions to further improve
their performance standards; (c) send a
positive signal to all stakeholders that the
Government lays special emphasis on
teacher quality.

One of the biggest challenges
confronting States is training of the large
number of untrained teachers. Currently
there are 6.70 lakh teachers in
government schools who are untrained.
Some States have insufficient capacities
for pre-service teacher training and the
problem may aggravate with recruitment
against the vacant positions as well as
requirement of additional teachers. It
may not be possible in some districts/
States to train untrained teachers in the
conventional face-to-face mode, without
loss of teaching time in schools.
Issues Related to Teacher Training
Institutes

The recent documents bring to the
fore various issues pertaining to the
suitability of pre-service programs vis-à-
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vis in-service programs starting from the
intermediate qualificat ion to the
specialized training of teaching a
particular subject or a particular group of
students. Often it has been pointed out
that the curriculum of the pre service
education is outdated and needs to be
revised in the current contextual
realities.

The quality aspect of the programme
lies on the strength of DIETs, but the
problems like large number of vacancies
in the DIETs, absence of a separate cadre
of teacher educator, lack of training
facilities and adequate resources, out
dated pre-service course materials etc.,
are critical areas that need to be
addressed for urgently as is pointed out
in the Twelfth Plan. For this there is a
need for collaboration between the
SCERTs and the States programmes for
collectively addressing the issues related
to teacher training.

There are numerous developments in
the light of RTE that has addressed the

Table3:
Total Untrained Teacher in Government Schools (Including Contract teachers)

 Range    % distribution of professionally              % distribution of professionally
trained  teachers (Regular)    trained  teachers (Contractual)

Daman & Diu (9.57), Dadra & Nagar
Haveli (8.15), Karnataka (3.74), Delhi
(0), Maharashtra (0.86), Goa (1.67),
Tamil Nadu (3.07), Chandigarh (0.98),
Puducherry (0.39), Lakshadweep (1.14),
Punjab (11.99), Haryana (1.06), Kerala
(0.18), Rajasthan (9.49), Andaman &
Nicobar Islands (1.45), Gujarat (0.51),
Uttarakhand(15.66), Himachal Pradesh
(5.38) ,  Andhra Pradesh (3.13),  Odisha
(20.93), Uttar Pradesh (22.36)
Chhattisgarh (41), Jammu & Kashmir
(47.63),Jharkhand (29.56), Madhya
Pradesh (32.44)
West Bengal (50.57) , Bihar (56.9),
Arunachal Pradesh (70.98), Meghalaya
(69.12), Assam (61.32), Manipur (62.21)
,Mizoram (56.25), Nagaland (70.2),
Sikkim (54.04), Tripura (56.63)

Daman & Diu (0), Dadra & Nagar Haveli
(0), Delhi (0),Gujarat (0), Kerala (0.1),
Lakshadweep (3.13),Puducherry (3.49),
Chandigarh(4.11),Karnataka(5 .68),
Andaman & Nicobar Islands (6.07),
Haryana (7.82), Maharashtra (8),
Himachal Pradesh (9.8) ), Andhra Pradesh
(10.53), Tamil Nadu (11.1), Goa (11.84),
Punjab (15.68), Rajasthan
(17.92),Jharkhand (19.66)

Odisha (30.58), Manipur (35.01)

Uttarakhand(51.34)   , Jammu & Kashmir
(54.52), Chhattisgarh (54.71), Bihar (58.03),
Uttar Pradesh (60.71), Sikkim (64.19),
Nagaland (71.84),  Assam (76.52), Mizoram
(78.95),West Bengal (80.02),Arunachal
Pradesh (84.91), Madhya Pradesh
(85.03),Tripura (86.14), Meghalaya (88.99).

0-25

25-50

50-75

issue of availability and quality of
teachers. There is a need to recommend
feasible methods for timely selection and
deployment of teachers, to ensure
conformity with the requirements laid
down in the Schedule to the RTE Act
within the timeframes stipulated under
the RTE Act. Another momentous
improvement has been the notification
of teacher qualifications under section 23
of the RTE Act and the prescription of a
Teacher Eligibility Test (TET) by the
National Council for Teacher Education
(NCTE) that became the systemic
changes since the implementation of the
RTE Act. (GoI, 2011a)

The Teacher Eligibility Test (TET)
instituted in 2011 as an essential
criterion for teacher recruitment over and
above a professional degree in teacher
education has clearly demonstrated that
the bulk of candidates who take the TET
(conducted centrally as well as State-wise)
do not qualify to be recruited, despite
having a professional degree in teaching.

Source: DISE 2013-14
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This reflects that the candidates had the
poor subject-knowledge which reflects on
the poor quality of general education. It
could be argued that the need for
conducting TET may not have arisen if a
fairly rigorous system of making
admission to teacher education courses
had been followed.

The language of instruction often
hinders the participation of interns in the
training programmes. To overcome this
problem mother tongue based
multilingual education (MLE) is a possible
option for teachers as well as students.
For education to become self enhancing,
growth oriented and a posit ive
experience, it is imperative that tribal
children should not be forced to a
situation where they don’t understand
what the teachers, books, school walls and
the blackboards seek to communicate. In
the conflict affected areas, the wardens
and teachers need special training for
providing psychological counseling to the
affected children.

The RTE Act promises new stimulus
to the education of CWSN, irrespective of
the kind, category and degree of disability,
for education in an enabling inclusive
environment. Teacher Qualifications
notified by NCTE under section 23 of the
RTE Act recognise persons with Special
Education (D.Ed and B.Ed Special
Education) as teachers on par with other
teachers and the deployment of such
teachers in general schools for optimum
utilization is a positive development. (GoI,
2012: 55)

There is a need to make appropriate
revisions in Teacher Recruitment Rules
to address the problem of excess teachers
in urban schools and acute shortages in
rural areas, particularly in remote and
difficult to reach villages. There is a need
to evolve a transparent system of
transfers and redeployment of teachers
which is both child centered and teacher
friendly. Added to this teacher
recruitment systems in the States need

to be improved, especially in view of the
RTE requirement of maintaining pupil
teacher ratio in all schools. Teacher
Qualifications as laid down by the NCTE
under section 23 of the RTE Act, needs to
be followed in all future recruitments to
maintain the demand and supply ratio.
Role of BRC and CRC

Facilitating transition from
traditional modes of classroom
organization and teaching to a framework
that is in conformity with the child
centred provisions of the RTE would
require considerable support and
guidance to teachers and head teachers.
The existing teacher and head teacher
training programmes need to be revised
as the head teachers would need training
on school management in terms of RTE
and norms and standards mandated for
the school. These orientation and
training programmes are proposed to be
provided through structured in-service
teacher training programmes at the BRC
level, but also through peer interaction,
seminars and symposiums organized at
CRC, BRC and DIET levels that may focus
on locally relevant programmes for
orientation of head teachers, cluster
coordinators and local supervisors.
Leadership capabilities of head teachers,
local level managers, teacher support
professionals including CRC coordinators
and school supervisors at DIETs and BRCs
will need to be strengthened through
training designs developed by SCERTs,
SIEMATs and NGOs.

CRC were envisaged as centres of
teacher empowerment - where teachers
share their experiences, discuss their
problems and learn from innovative
practices of peers. In several states this
forum has been effectively used for
teacher interaction and peer learning.
However, experience of CRC functioning
has tended to be uneven, with many
administrative responsibilities being
entrusted to CRC coordinators, often to
the detriment and neglect of their
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Box . 1
Teacher Training Programs with a Difference: Exemplar from

Rajasthan and Delhi
Rajasthan: The Department of Education of the Banasthali Vidyapith has the distinction of
venturing to try out a learner centric curricular programme of teacher education, which the
students named “Anweshana” in cognizance of its main feature of self-exploration. Introducing
a course for promoting computer based learning has become a necessary component of teacher
education at present. The Vidyapith was among the earliest institutions to adopt the Computer
Assisted Learning and Teaching (CALT) programme, which is yet another indication of the
forward looking tendency of the institution. Over the past few years, there has been continuous
effort by the faculty to meaningfully integrate the course into the B.Ed. curriculum. The initiative
gives details on how the institutional effort to provide for meaningful incorporation of CALT into
both pedagogic and other teacher relevant functions had improved the quality of the B.Ed.
programme.
Delhi: At IGNOU “School and Workshop Based Practice” attempts to provide opportunity for
trainees to interact and share their thoughts and experiences in group situations leading to
collaborative reflective practice; apply innovative practices discussed in the theory in the school
context and obtain feedback; have real experiences of various activities a teacher performs in the
school and practice in simulated and real work situations; all these done with support and
feedback from experienced teachers/teacher educators. Considering the large number of untrained
teachers distributed all over the country to be trained Open Distance Learning (ODL) mode
seems to be the most logical alternative as it allows teachers to get professional training and
academic qualifications in a relatively cost-effective way without being away from work for long
durations. However, its potential to develop the required competencies in the teachers is often
questioned.
Quoted from NAAC (2007), An Anthology of ‘Best Practices’ in Teacher Education. pp. 20 and 111.

academic responsibilities. It is important
that the dichotomy and overlap between
the role of the CRC coordinator and the
local supervisory staff is addressed in the
Twelfth Plan. The focus of work of the
CRCs should solely be on supporting
teachers and improving the schools. They
should be given no other tasks including
data collection for DISE. The CRC should
be developed as a Resource Centre with
adequate physical and academic
infrastructure such as library, facilities
for developing supplementary learning
material for dissemination to all schools
within the jurisdiction of the CRC,
teacher interaction rooms, etc.

Similarly, over the last decade Block
Resource Centres (BRCs) have developed
as an important forum for in-service
teacher training. In the Twelfth Plan it
is proposed to upgrade and strengthen
BRCs to function as well equipped
resource centres so that they become the
hub for all interested teachers – public
or private to contribute to effective

provision of children’s r ights and
entitlements.
Open and Distance Learning Mode

Training of untrained teachers can
also be imparted through the distance
mode to enable them to acquire
professional qualifications. There is a
proposal to offer 30 days Residential
Induction training for newly recruited
teachers and ten days Refresher Training
for Head Teacher Training in the Twelfth
Five Year Plan to ensure school
functioning from the point of view of
children’s rights at BRC/DIET level.

Open and distance learning
mechanisms must be extensively used to
provide learning inputs to teachers at
their work place. NIOS and State Open
Schools could be could be effectively
brought in to support such ventures.In the
existing set up, most elementary school
teachers remain totally unexposed to any
higher learning environment. It  is
important that this is changed and
provisions are made for attachment of
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 elementary teachers to well-established
university departments and other higher
education institutions that are actively
associated with promoting elementary
teacher education.
Lack of Resource Material

One of the biggest problems faced in
conducting effective in-service education
of teachers is the absence of good
material for use by resource persons.
Often, therefore, teachers only have the
exposure to some thinking, and
occasionally, some slide presentation to
fall back on when they return to their
work place. Thus there is a need to
develop learning material for teachers in
multiple languages. For continuous
upgrading of knowledge and teaching
skills it is imperative to conduct in-
service training of teachers in
Government, Local Body and aided
schools, including teachers in Madarsas
desirous of introducing modern subjects.
It also enables the teacher to see
pedagogical practices from the child’s
perspective. In-service training of
teachers will also include training for
conducting Special Training for out-of-
school children. Annual in-service
teacher training (including seminars,
workshops, field visits) in residential/
non-residential mode for ten days at the
BRC/DIET level are required for quality
improvement.

The Cabinet Committee on Economic
Affairs has approved modifications of the
existing scheme for Reorganization and
Restructuring of Teacher Education in order
to meet the exceptional challenges for the
Teacher Education system arising from
the massive spatial and numerical
expansion of schooling facilities at the
elementary and secondary levels, the
corresponding increase in the demand for
teachers and to fulfill the statutory
obligations of the Government with regard
to teacher preparation and teacher
training under the Right of Children to
Free and Compulsory Education (RTE) Act,

2009. Modification of the scheme is also
critical in the context of the need for
training requirements of teachers at the
secondary level under the Rashtriya
Madhyamik Shiksha Abhiyan. The
scheme will be implemented through
State Governments/UTs, those who will
submit their annual proposals for
consideration and approval of the Teacher
Education Approval Board (TEAB)
constituted by the Department.The
implementation of the scheme would help
to address non-availability of teachers;
enhance the effectiveness of teachers
through better training and ICT support.
It will improve the quality of Teacher
Education through involvement of
Institutes of Higher Education.
Teacher Education Courses

According to the NCTE definition of
teacher educators is considered in terms
of faculty deployed in teacher education
institutions meant for admitting
candidates and tuning them as qualified
trained teachers at different stages of
school education. The faculty is deployed
for providing instructions and training to
the student trainees. The trained
teachers are considered as those who
undergo a specified duration of the
teacher education course as per NCTE
norms.  It regulates the standards and
quality of teacher education institutions
and supply of school teachers and teacher
educators. This is a continuous exercise
and NCTE has put in place a robust
Management Information System (MIS)
for the required data and information
regarding existing number of teacher
education institutions across the States/
Union Territories, except for Jammu &
Kashmir which is not governed by the
NCTE Act. At present there are four levels
of teacher education courses recognized
and approved by NCTE as per NCTE norms.
Certificate level courses viz. Certificate

in Primary Education; and Certificate
in Physical Education,
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 Diploma level courses viz. Diploma in
Elementary Education course; Diploma
in Physical Education. Diploma in Early-
Childhood Education; Diploma in
Elementary Education (Open and
Distance Mode); and Diploma in Arts
Education (Visual Arts, Performing
Arts),

 Degree level courses viz. Bachelor of
Education; Bachelor of Education
(Integrated four year B.El.Ed. course);
Bachelor of Education (Open and
Distance Mode); and Bachelor of
Physical Education.

 Post- Graduate course viz. Master of
Education (Face-to-Face Mode, Open and
Distance Mode and Part Time), Master
of Physical Education.

As mentioned above the teacher
education courses are varied and are the
bench marks while selecting a teacher
for serving the school at a particular level.
But the quality of teacher is under
question at all the levels due to the
plurality of the courses.  A teacher might
have done a teacher training course yet
one requires a strong subject knowledge
base and passion for teaching to be a good
teacher not mere teacher. It may be
useful to draw a roadmap for teaching
profession wherein the teacher gets an
opportunity is promoted parallel to the
qualification acquired by her/him in due
course of teaching profession.
Way Forward

The issue of plurality of teacher
training in India needs to be addressed
on the priority basis due to
implementation of RTE Act since 2009.
For the successful implementation of the
RTE Act there is an urgent need to recruit
the teachers on all the vacant positions
across the nation. The RTE Act is not
merely limited to the appointment of
teachers but to also provide quality
schools – throughadequate and child
friendly infrastructure, curriculum and
school practices. The Act mandates

qualified teachers who are able to engage
in providing education which supports
the development of all children, especially
children belonging to marginal and
d i s ad v a n t a g e d/ un de r - p r i v i l e g ed
communities and children with special
educational needs. Achieving the
objectives of the RTE Act therefore
requires urgent investment in developing
ample good teachers.(GoI, 2011a)

Also, the teacher training is provided
through different modes at different levels
for which NCTE has devised various
methods to maintain the uniformity and
the quality of teacher education.For
example TET is one such method through
which there will be uniformity in
recruiting the teachers across the nation
as well as quality assurance of teachers.
For maintaining quality of teacher
education it is imperative to involve the
decentralized structures effectively in the
teacher training institutes. DIETs may be
made responsible for all the pre-service,
in-service teacher training programmes,
functioning of academic resource persons
at the block and cluster levels and quality
interventions.The district level advisory
body may be headed by District Collector/
CEO, Zilla Parishad and have
representation of the elected members of
parliament and legislated assembly,
representatives of local authorities and
the district officials of different
departments. (GoI, 2011b) Such
mechanisms would help in curbing the
plurality of teacher training institutes
and achieving uniformity across the
nation.

Similarly at the Block level periodic
inspection/supervision of schools to
observe the infrastructure and facilities
and the administrative aspects is vital.
In addition, a suitable system of academic
and curricular support may be developed
to serve the purpose of continuing
professional up-gradation of teachers and
to see that school syllabi and learner
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evaluation are operationalized as
expected. The structures at State, District
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and Block are recommended to have a
strong administrative and academic set
up for the effective changes.
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Abstract

The Government of India is committed for
bringing girls from the marginalized
groups to the center stage of education. In
this context a promising formal initiative
of providing out of schools girls a second
chance to revisit and complete elementary
schooling stage is the Kasturba Gandhi
Balika Vidyalaya Scheme.  This scheme has
been in operation since 2004 and has now
become an integral part of Sarva Siksha
Abhiyan (SSA). A study was undertaken in
three states of India i.e. Andhra Pradesh,
Bihar and Gujarat to examine the
strategies adopted for enrolling girls in
KGBV. The purpose of the study was to
know its reach and relevance to the most
marginalized section of society. In this
very context the perceptions of different
stakeholders in the state of Bihar in KGBV
visited is mentioned in the present paper.

Introduction of the Scheme
The Kasturba Gandhi Balika

Vidyalaya Scheme has been designed for
out of school girls in the age group of 10+
and above. It began in 2004 and in 2007
has become an integral part of SSA. The
scheme provides elementary stage
schooling to girls belonging to hard to
reach groups i.e. SC, ST, OBC and those
belonging to minority communities. The
scheme is being implemented in
Educationally Backward Blocks (EBBs) of
the country where the female rural
literacy is below the national average and
gender gap in literacy is above the
national average. Further, within these
blocks priority has been given to areas
with concentration of tribal population,
with low female literacy and/or a large
number of  girls out of school;
concentration of SC, OBC and Minority
populations, with low female literacy and
/or a large number of girls out of school;
areas with low female literacy and areas
with a large number of small scattered
habitations that do not qualify for a school.
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The criteria of eligible blocks was
revised in 2008 and it also included EBBs
with rural female literacy below 30% and
towns/cities having minority
concentration (as per the list identified
by Ministry of Minority Affairs) with
female literacy below the national
average (53.67%: Census 2001). In 2010-
11, KGBV has been extended to all EBBs.
The total number of KGBVs sanctioned up
to 2012-13 was 3609. About 3528 are
operational. Around 3.66 lakh girls are
enrolled. A minimum reservation of 75%
seats is for those girls belonging to SC,
ST, OBC and from the Minority
community. 25% seats are reserved for
girls from below poverty line. In recently
conducted field study the criteria of
enrolling girls has expanded to cover girls
from special needs, single parents and
orphans. The scheme has been
implemented across different states and
UTs of India by SSA, Mahila Samakhya
and Non-Governmental Organizations.

The Report of the National Evaluation
of the scheme (2007 and 2013) and
research studies conducted by the
Department of Gender Studies, NCERT
(2010-11, 2012-13, 2013-14) have all
highlighted that besides giving girls
academic support, the scheme trains girls
in local craft, music and dance. In
addition, skills like sewing, stitching,
knitting, cooking and beauty parlor
techniques are taught. In a few KGBVs,
girls are imparted skills related to repair
of home appliances, cycle and electrical
gadgets. Computers are provided to all
KGBVs but the usage is limited to typing
and making the girls familiar with some
software like Coral Draw. Thus, enriched
curriculum in KGBV emphasizes on
training girls more in stereotypical skills,
some of which are extensions of
household activities. In discussions with
stakeholders of the scheme, it was
revealed that provision of such skills is
motivational and has an inbuilt pull
mechanism. Focusing stereotypical skills

had helped in gaining confidence of
parents in educating their daughters.
However, recommendations of the
National Evaluation and Studies on the
scheme have highlighted that more focus
should be given to unconventional
courses for breaking the umbilical cord
of stereotype.  This will enable girls to
have more options in connecting with
their livelihood and expose them to new
and emerging professions.  This aspect
was also stressed at the National
Consultation Meet organized by the
Department of Women’s Studies, NCERT
in 2008.  One of the recommendations of
the consultation was that along with
existing skills imparted to girls, there
could be an additional component of
training girls in entrepreneurship and
marketing. Many KGBVs located through
out the country have also succeeded in
training girls in menstrual management
and health related concerns. This focus
would go a long way in the overall
development of girls.

All provisions in KGBVs have
stimulated greater demand for enrolment
of marginalized girls in Educationally
Backward Blocks (EBBs) and in all
catchment areas of their locations. There
is now a growing and persistent demand
for up scaling the scheme to cover the
entire schooling cycle of  girls as
highlighted in research studies and
reports. In fact, an interesting trend has
emerged. Presently, there is more
demand than supply. Community
members in nearly all the states have
expressed their desire to have more
KGBVs in their blocks. According to them,
it would help in covering larger number
of drop-outs and never enrolled girls of
their region.  Stake holders and
beneficiaries of the scheme have
mentioned at different forums that there
is a need to strengthen upward mobility
of girls to secondary and higher secondary
stages. This would make the scheme
holistic in nature and would in future help
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in transforming Educationally Backward
Blocks (EBBs) into forward looking blocks’
especially in the context of education and
empowerment of girls.

In the present paper, an attempt has
been made to examine the strategies of
enrolling girls in the scheme in the state
of Bihar. In this context field visits were
undertaken in two KGBVs located in EBB’s
of the state managed by SSA and Mahila
Samkhya. In-depth discussions were held
with all stakeholders including the
beneficiaries. Interview schedules were
canvassed to state officials, teachers,
wardens to know their perceptions about
the implementation of the scheme,
enrollment procedures and bottlenecks if
any, in overall management of the
scheme.
The Present Study

The study is located in the state of
Bihar. Field visits were organized by state
officials. The KGBVs visited in the state
was Akbarpur, located in Nawada district
and Bajpatti in Sitamarhi district in
2013-14. During the field visits
discussions were held with wardens,
teachers, parents and girls to ascertain
methodologies adopted for enrolling girls.
In addition, interview schedules were
canvassed to teachers, community
members and girls.
Perception of State Project Director
(SPD) On Strategies for Enrolling Girls
in KGBV

The state project director stated that
in Bihar all KGBVs are of Model-III. The
procedure adopted for disseminating
information of KGBV is through local
newspaper, teachers, Cluster Resource
Coordinator (CRC) and by Block Resource
Person (BRP). Girls in KGBV are enrolled
in the months of April and May. He added
that the age of the girls entering KGBV is
10+. Girls generally come from
marginalized sections of society. They are
mainly from SC, OBC, BPL and Muslim
community. Presently, girls with
disabilities from different castes and

classes also find place in KGBV. Most of
the girls in KGBV come from remote rural
areas located in educationally backward
blocks. There is no formal assessment
prescribed by the state for enrolling girls.
Girls are enrolled in all Classes as per
vacancy. The process of bridging girls
depends upon learning levels and once
the learning level is identified the girls
are bridged accordingly.

After enrolling in KGBV a few girls
dropped out. This phenomenon reflects
that discontinuance of girls in education
exists in this scheme also. To address
this situation of double drop-out of girls,
every attempt is made by the teachers to
convince parents to motivate their
daughters to continue their education.
The main reason for dropping out of girls
is due to their involvement family affairs
and migration of parents in search of
livelihood.

The officer informed that enrolments
in KGBV can be improved if extensive
campaigning, in the community in
general and stake holders in particular,
is regularly done.
Nawada District

In Nawada district KGBV located at
Akbarpur was visited. At the time of the
field visit the total enrolment was 98
girls but only 88 were present.
Discussions with Gender Co-ordinator

The gender co-coordinator mentioned
that KGBV was a model school in the
village. Knowledge about the scheme was
disseminated to the community in
several interactions. Teachers of KGBV
made special efforts to go in groups to
different villages to identify drop-out and
never enrolled girls. Further, the teacher
also informed parents about co-curricular
activities and skills for self reliance and
protection. She mentioned that now they
did not face challenges related to
enrolment of girls. At times there was
more demand than supply. State
textbooks were used for bridging girls to
Class VI. The learning level of girls was
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assessed orally as well as through a
written test administered to all out of
school girls seeking admission. She
added that KGBVs scheme is being well
received by all the stakeholders.
Perception of KGBV Teachers

Teachers of KGBV felt that since the
scheme has existed for more than five
years and now they were not facing the
initial challenge of getting drop-out and
never enrolled girls from hard to reach
groups.  Presently, none of the girls
enrolled in KGBV had dropped out.  Only a
few months back, two girls had dropped
out from Class VII because of migration
of the family and sickness of elderly
person in the household.  The teachers
also mentioned that girls had dropped out
temporarily due to socio-cultural practices
in the family.  In such circumstances,
every effort was made by teachers and
pass-out girls to convince the parents to
send their daughters to KGBV. They
stated that besides temporary drop-outs,
other challenges faced by them were
regarding staffing positions in KGBV.  In
KGBV Akbarpur, non-availability of
teachers in languages and in co-
curricular activities was acutely felt.
Parents also reported this matter several
times to the concerned authorities and
also mentioned that academic standards
of their daughters were affected.  The
teachers felt that lack of availability of
regular teachers eroded the confidence
of the parents in KGBV.

The process of enrolling girls in KGBV
began in the month of April and
admissions took place in the month of
June.  Senior block level officers, KGBV
teachers and sometimes the village
Surpanches played a pro-active role in
mobilizing parents for enrolling their
daughters in the scheme.  Local
newspapers also carried in-depth
information about vacant seats in
different KGBVs of the State.  It was also
reported that senior pass-out girls from
the KGBV have also become important

agencies of mobilization.  The warden
cum teacher specially mentioned that for
popularizing the scheme among the most
marginalized sections, she along with
other teachers conducted door to door
surveys. In these surveys emphasis was
placed on all provisions of the schemes
as well as skills and co-curricular
activities imparted to girls. Assurance
was also given to community members
and parents about the overall security
provided to girls in KGBV. Community
meetings were also an important forum
for disseminating information about the
scheme. Sometime forums like Meena
Manches were also used to canvass.

The teachers were of the view that
they should be provided in-service
training in different subjects for teaching
in a child friendly manner with gender
sensitivity.  They mentioned that they had
made a written request to the State
Government for in-service training.  They
added that the request also included
provision of teachers in Hindi,
Mathematics and Environmental Studies
in all KGBVs of the state wherever
vacancies existed.  At the time of the field
visit, there was no Accountant in KGBV.
Accounts were settled by Block Resource
Accountant.  For security purposes, the
staff of KGBV included one night Guard
who was a male.  Important contact
numbers of senior officials including
police station were painted on the walls
of KGBV and recorded in registers
maintained by the warden.  These
numbers were accessible to all girl
boarders.

For bridging girls to Class VI level, the
teachers used state textbooks. They also
mentioned that many times they had to
organize girls in groups according to their
learning levels. Every effort was made by
them to use participatory pedagogical
methods for making girls understand
different concepts and link it to their lived
realities.

Teachers were of the view that the
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 scheme should be up-scaled to Higher
Secondary Level so that girls complete
their school education. In addition, they
felt that only one KGBV was not sufficient
in the block and more KGBVs should be
opened. Focus should be on recruiting
subject specific teachers to strengthen
the academic aspect of the scheme. They
also expressed their dissatisfaction with
the present pay structure and felt that the
government should increase their
salaries.
Discussion with Parents

Parents of the girls in KGBV were from
low socio-economic background. The
professions that many of them perused
for their survival needs were as daily
wagers, cobblers and petty shopkeepers.
During discussions they stated that, “We
did not lead a good life as we were
ignorant and very poor. We want our
daughters to lead a better life than ours.
KGBV not only helps our daughters in
education but teaches them skills for life.
Karate is taught for self-defence and girls,
when they come to the village, impart the
skill to other girls too. They learn music,
sports and other activities which is good
for their health. Sewing and tailoring will
help them to be self-reliant, if they
choose to take it up as a profession”. They
also stated that when their daughters
came home, they would help in preventing
domestic violence. They also prevented
their fathers from taking alcohol and other
drugs. All parents confidently mentioned
that their daughters did not want to marry
early and were very keen to continue their
education and take up a profession for self-
reliance. They revealed that they came to
know about KGBV from the Block Officers.
According to them, girls passing out of
KGBV have very lately become important
mobilizing agents. Local media also
informs the villagers about the scheme,
its details and provisions. KGBV teachers
also visit their villages regularly to inform
them about the scheme and its details.

Parents were very happy with the

 scheme. They opined that KGBVs should
be up scaled to twelfth standard, so that
girls complete their schooling cycle. They
also felt that additional KGBVs should be
opened in the blocks. Parents want more
teachers to be recruited in KGBVs, as
shortage of teachers is a major challenge
their daughters face. Few parents also
stated that sometime girls could not get
personal attention and they faced
difficulties in subjects like Maths and
Languages. Parents wanted to educate
their daughters in KGBV as it ensured
better quality of life for their daughters.

Regarding selections procedure,
parents stated that state books were
given to girls to assess their learning
levels. Transfer certificate was needed for
drop-out girls. Parents added that no
written test was held when their
daughters joined KGBV. They were not
clear about whether bridge courses were
used by their daughters. Two parents
mentioned that oral as well as written
test was held for their daughters at the
time of the admission.

Reasons for enrolling their
daughters in KGBV:
To educate her;
For employment;
To make her a good human being;
  It is her right;
Educated daughters are the pillars for
ensuring quality education to future
generations in their families of origin
and procreation;
 To make her a good citizen.
Focus Group Discussion with Girls

All girls expressed their contentment
with the existing facilities in KGBV. They
stated that the overall environment was
very enabling and they got every
opportunity to study and pursue their
interests. However, non-availability of
teachers affected them. Some of the girls
reported difficulties they had in
understanding concepts in science,
mathematics and languages. Sometimes
their seniors helped them but that was
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not sufficient and in many cases they had
difficulties in establishing linkages with
earlier lessons taught. Experiments in
science were very rarely conducted.
Hands-on examples were occasionally
mentioned. In limited cases parallels
were drawn with real life experiences.

Girls enthusiastically mentioned
their participation in different sports and
athletic activities. Sports that they
participated in were Kabbadi, Kho-Kho,
and Badminton, Skipping, Long jump and
Relay race. Some girls had participated
in district and state level sports. All the
girls were of the view that since KGBV
had given them every, opportunity to grow
academically and in co-curricular fields,
the scheme should be upscale to higher
secondary levels so that they can
complete the schooling cycle. Further,
they mentioned that the state should
have more KGBVs of model-I and II types.
The common professions that they
wanted to pursue in future was teaching
and nursing. Only two girls mentioned
that they wanted to become police person
and administrator.

In Akbarpur, girls studied in regular
co-educational middle school that was
located half a kilometer from the road.
The headmaster of the school mentioned
that girls and boys studied the same
subjects but Classes were held separately
for boys and girls. In lower Classes I to V
girls was clubbed together in different
subjects as teachers were not available.
This was also true for boys. Further, the
teachers mentioned that despite non
availability of teachers they followed
participatory pedagogical methods for
teaching. Girls were very appreciative of
the teaching and learning process
followed and they made urgent request for
appointment of additional teachers.

Girls in Akbarpur KGBV came from
SC backgrounds. They belonged to
Rajvanshi, Chamar, Passi, Dushad,
Mushare and Dhobi communities. In
addition to sports, the other activities that

engaged them were Music, Dancing,
Painting and Karate. The girls mentioned
that they were taught Karate by an
instructor but now the instructor is one
amongst them. The trainer is their
senior and she had mastered this art and
had become a trainer for them as well as
for other girls in her own villages.

All the girls mentioned that they were
from low socio economic backgrounds.
Most of their parents were small farmers,
agricultural laborers, petty shopkeepers
and migrant workers. Most of the girls
were first generation school goers.

Despite, non-availability of teachers
in different subjects, girls mentioned that
they liked to study Math’s, Science and
Languages. They stated that they had
difficulty in studying Sanskrit as there
was no subject teacher. Most of the girls
aspired to become teachers.
Sitamarhi District

The second distr ict visited was
Sitamarhi. In this district the KGBV
visited was Bajpatti. At the time of the
field visit 100 girls were present.
Perceptions of different stakeholders on
enrolling girls are mentioned below.
Perception of KGBV Teachers

Teachers in KGBV mentioned that the
process of enrolment of girls began in the
month of April. Girls were admitted in
KGBV in the month of June. Several
strategies were adopted for identifying
drop-out and never enrolled girls. Door to
door surveys were conducted for
identifying out of school girls. In addition,
the Sangha women canvassed about the
scheme with regard to facilities and
academic environment of KGBV. These
women also identif ied girls with
disabilities and motivated parents to
enroll their daughters in KGBV. Local
newspaper, intervention of Sarpanch
members also helped in getting girls from
the hard to reach groups in the state. At
times teachers formed groups with pass
out girls to go to different villages and
canvassed about the scheme.
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It was observed during the field visit
that only one teacher which
specialization in visual impairment had
recently joined KGBV. The other teacher
was an experienced teacher handling
various forms of physical disabilities. She
had got training from the Mahila
Samakhya Programme and was fully
aware about the need and requirements
of KGBV girls. She was also trained in
participatory pedagogical approaches.
There were only two teachers in KGBV.

During the discussion the teachers
mentioned that for improving quality
education of the girl child they made
every effort for concept clarification in
subjects related to Science, Maths and
Languages. They had developed materials
with the help of resource persons in local
language of the girls. Further, every care
was taken to provide individual attention
to slow learners. The activities that girls
were exposed to in KGBV were stitching,
tailoring, embroidery,  Madhubani
painting, music and dance. Girls were
also trained in Karate. Sports facilities in
KGBV included badminton, skipping and
athletics. The teachers said that girls also
took part in district and state level
events. Some of the girls won trophies.

In the context of bridging girls to
Class VI level different responses were
received from the teachers. One of them
mentioned that oral as well as written
test was held. The newly recruited
teacher was not clear about it. Bridging
of out of school girls took place for a period
of forty-five days. Bridging was done with
the help of state textbooks. Bridge
material was available in Maths and
Languages in Hindi medium. Sometimes
the learning level of girls was discussed
with the community.
Discussion with Parents

Most of the parents expressed their
satisfaction with the KGBV scheme. All
of them agreed that the scheme should
be up-scaled to higher secondary level.
They also demanded more KGBVs in their

blocks to cover nearly all out of school
girls. They added that the KGBV scheme
has now emerged as an elite and model
school in their blocks. A lot of pressure
and canvassing was done by parents in
their villages to get their daughters
admitted in the residential school.
Parents informed that both oral and
written exams were administered to their
daughters before enrolling them. Only
one parent mentioned that oral test was
held. Parents felt that several strategies
were adopted by the state to disseminate
information about the scheme. Some of
them were:
Publication about the scheme in the

local media;
Door to door visit by officials and

teachers;
Discussion of the scheme during

School Management Committee
Meeting (SMCs);

In-depth survey conducted by Sangha
women about out of school girls;

Proactive role of block education
officer, wardens and teachers in
disseminating information about the
scheme.

Most of the girls enrolled were from
SC, ST, OBC and very few were from the
Muslim community.
Perceptions of Parents on Reasons for
Enrolling their Daughters in KGBV

All parents mentioned the following
reasons for enrolling their daughters in
KGBV:
To educate her ;
To get a good job for her;
For future employment;
To make her a good human being;
It is her right;
Educated daughters are the pillars for

ensuring quality education to future
generations in their families of origin
and procreation;

Group Discussion with Girls
During discussions girls said that they

came to know about KGBV mainly from
Sangha Women. Some of the passed out
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girls from KGBV had also informed them
about existing facilities and academic
environment. Their parents came to
know about KGBV from local
advertisement and from the warden. Girls
were not very clear about the selection
procedure followed. They informed that a
few of them had appeared for oral test and
only one girl mentioned that she had
given written test. Girls also said that in
the last two years none of the girls had
dropped out from KGBV. Some of their
seniors had reflected that in 2013, two
girls from very remote area viz. Bokhra
and Bairgania blocks had discontinued
education because of poverty and lack of
interest. All the girls were very happy with
the overall facilities of KGBV. They
wanted that the scheme should be up-
scaled to higher secondary level. Girls
complained that non availability of
teachers affected their understanding of
subjects related to Science, Maths,
Languages and Social sciences. At times
they took help of the senior girls. All of
them appreciated Karate training
provided to them. Two girls mentioned
that they wanted to become Karate
trainers in future.

Most of them belong to Backward
Caste; some of them were Schedule Caste
and from Muslim community. Girls
belonged to Mandal, Muslim, Thakur,
Baitha Ram, Paswan and from Mushar
communities. Girls who were
interviewed mentioned that they were
bridged for Class VI for a period of three
months. During bridging state textbooks
were used. All girls like to study English,
Hindi and Mathematics. Nearly, all of
them wanted to become teachers.

Girls mentioned that their seniors
continued their education in Class IX in
nearby high school and in their village
school located at Sivapatti, Raipur and
Bajpatti. During field visits it was
gathered that their health card was made
and every month health checkup was
done on a regular basis. The Public

 Health Center (PHC) was located nearby.
Some Success Stories

Name    : Kanchan
Community : SC (Rajvanshi)
Age    : 13
Class    : VIII
Kanchan is presently a student of

Class VIII. Reminiscencing her journey
to this residential school, she mentioned
that she belongs to a very poor family. Her
father is an agricultural laborer and her
mother is a housewife. Despite their
subsistence living, her parents were
motivated to educate all their three
children, two daughters and one son. She
said that presently all her siblings are
studying in the village school.

She had dropped out after Class V from
the Prathmik Vidyalaya, Moti Nagar
because of pressing household work. After
a gap of six months she resumed her
studies. Her parents have decided to help
her continue her education up to the
graduation stage. She aspires to become
a teacher and teach in the village school.
She wants to educate all children so that
there is no drop-outs in her own village.
The subjects that she likes most are
Math’s and Science. Her interest in this
subject has been due to her teachers.
They taught her with plenty of hands on
examples. She mentioned that her
parents came to know about KGBV from
the warden and passout girls from her own
village. Her parents were highly
impressed and they decided to enroll her
in this residential scheme. She added
that after joining KGBV her whole life has
changed. She does not worry about
household chores and now gets enough
time to do her work. In KGBV she gets a
lot of help from her peers. Sometimes
when the teachers are not available to
help her understand difficult concepts,
she takes help of senior girls.  She wants
to pursue her education up to the
graduation level and become a school
teacher. She felt that becoming a teacher
was important to help educate other girls
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in the village who could not get admission
in institutions like KGBV. She would, as
a teacher, inspire girls to study for
ensuring better quality of  life for
themselves and their families.

Name : Gudia Kumari

Age : 14

Class : VIII

Community: OBC
Gudia Kumari was studying in Class V

prior to joining KGBV. She studied at
Rajpur Prathmik Vidyalaya. She belongs
to the Yadav community. Her mother is
uneducated and her father is a farmer.
He ownes a very small piece of land and
his earning is very meager. Despite,
grinding poverty of her household, her
parents wanted to educate her. They
came to know about KGBV from the village
Sarpanch who took initiative in enrolling
her in the scheme. In KGBV, she found
that all her needs are met. The food given
is satisfactory and more than enough for
her. Her health is monitored and she gets
time for her studies. She was very
appreciative of her teachers. She stated
that they explained subjects in local
language and it was easy for her to
understand. According to her the other
positive aspect of the scheme is peer
learning and sharing. All teachers
including the warden made her feel
wanted. She never felt homesick.  She
wants to become a doctor.

Name : Nibha Kumari

Class : VIII

Age : 14

Community: OBC
Nibha Kumari is from village Mudipur.

She was earlier studying in Class V in
her village. She belongs to the Yadav
Community. Her father is agricultural
laborer and her mother is illiterate. Very
often she was a temporary drop-out as her
father had to migrate to nearby village in
search of livelihood. At home she was
burdened with household chores and care

of siblings. Since she is orthopedically
challenged, many times her mobility was
restricted. Going to the village school was
a big challenge for her. Her neighbors
informed her parents about KGBV and
they also read about the scheme in detail
from the local newspaper. Her parents
decided to enroll her in KGBV as it would
help her in education and also make her
pursue skills for becoming self reliant.
After being enrolled in KGBV she wants
to continue her education because of the
encouraging attitude of teachers and
peers. She never felt the stigma of
disability and whenever she needed help
it was always available even from multi-
tasking persons. She is interested in
becoming a music teacher. In the nearby
school attached to the hostel she got the
opportunity to practice music from the
music teacher.

Name : Chanchal

Age : 13

Class :          Learning Level is

of   Class II

Community: OBC
Chanchal is a blind student. She was

earlier studying in her village school in
Class V. She had dropped out because
there was no facility of Braille and no
attention was given to her with regard to
the difficulties she experienced in
academic subjects. She mentioned that
the children would call her names and
there was no motivation for her to
continue her education. Her parents were
uneducated and could not help her
academically.  Her parents wanted her to
continue her education to ensure better
quality of life.  She said that they came
to know about KGBV from teachers, local
advertisements and the Block
Development Officer.  They were keen to
enroll her in KGBV.  She feels that she is
very fortunate to get admission as in
KGBV Roh, where there is facility for
Brail.  She used Brail to learn Hindi.  Her
teachers are very supportive and
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encouraged her.  She did not feel the
stigma of being blind as nobody called her
names.  All the girls supported and helped
her.  However, she felt homesick and
missed her parents.  She likes the food
and activities in KGBV.  She wants to
become a music teacher.

Name : Dolly Kumari

Age : 12

Community: Mushahar SC

Class : VI
Dolly is a blind and never-enrolled girl.

Her father is an agricultural laborer and
mother is uneducated.  She joined KGBV
after her father was convinced by the
Sarpanch that facilities for children with
disability existed in the KGBV.  She is
being taught by her teacher to use Braille
for learning Hindi.  She has just begun
learning through Braille.  She likes the
food and the overall environment of KGBV.
She feels she is in her own home.  She
wants to become a music teacher.

Name : Jyoti Kumari

Age : 13

Community: OBC

Class : VI
Jyoti is a blind and never-enrolled girl.

Her parents are very poor and were
unaware about the importance of
education. Her father is an agricultural
laborer and mother is illiterate. Her
childhood memories were very sad as she
stated that her parents and neighbors
made her feel that she was a burden and
a security risk. Her father abused her and
mother made her feel that she was a
liability for the family.  Her aunt informed
them about the KGBV and its facilities.
It was her aunt who took the initiative of
enrolling her in KGBV.  At KGBV, she feels
that her whole life had changed. The
teachers and peers made her feel very
wanted and encouraged her academically
and in pursuing her cherished hobby of
painting.  Presently, she is learning Hindi
with the help of Braille. She aspires to
become a teacher.

Major Findings and Recommendations
The scheme has been in existence for

more than five years in the state. In
most of the educationally backward
blocks, parents and the community are
aware about its details. Therefore, in-
depth canvassing for the scheme was
not required.

Girls who have passed out of the scheme
have now become agents of
mobilization.

 The state has made special
interventions for enrolling girls with
disabilities.

Multiple strategies like door-to-door
campaign, frequent visits by teachers
and wardens, state officials have played
a very important role in mobilizing
parents for enrolling their daughters in
the scheme.

Meetings were held with parents to
familiarize them with the scheme.

Local print and audio-video media was
used for canvassing about the scheme.

The percentage of drop-out girls from
primary schooling stage are maximum
in the KGBVs visited. Very few girls are
never enrolled.

The Mahila Samakhya managed KGBV
has in-depth record of drop-out and
never enrolled girls because of their
strong community linkages.

There is no documentation of strategies
for enrolling girls in KGBV. Perceptions
of teachers, parents and girls were
mixed in this context. In focus group
discussions with all stake holders it
was reported that both written and oral
tests were held for  ascertaining the
learning levels of girls to be admitted
in Class VI.

Bridging mechanism varied between
KGBVs managed by SSA and MS. It
varied from girl to girl. However the
minimum period of bridging was
between three to five months.

State textbooks were used for bridging.
Lack of teachers and trained instructors

in different crafts existed in KGBVs that
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were visited this phenomenon hindered
the overall education and empowerment
of girls.

Skills imparted to girls in KGBVs were
   mainly stereotypical as it attempted to

train girls in sewing and tailoring. The
only unconventional skill imparted to
girls was Karate .

 While there were success stories of
girls transiting to secondary levels of
education in KGBVs visited,  there was
no proper documentation of this aspect.

Some girls did drop-out of KGBV after
getting enrolled. In this regard every
effort was made by teachers to visit
their parents and convince them about
continuing the education of their
daughters. At times this methodology
worked but in limited cases girls from
migratory families did not return.
Vacant seats were then filled up
according to priority list.

 All parents demanded up scaling the
scheme to secondary and senior
secondary stages so that their
daughters could complete schooling. In
addition there was a demand of more
KGBVs in Educationally Backward
Blocks(EBBs).

Parents demanded that Model I and II
type of KGBVs need to be opened in the
State, so that school and boarding
facilities are in the same premises.

 In Bihar, the government has made
special efforts to enroll girls with special
needs and there are now 1,118 such
girls in the KGBVs. In particular two
KGBVs run by Mahila Samakhya have
enrolled all eligible girls with special

needs from the concerned blocks. Bihar
has also maintained a register to track
the girls who graduate from the KGBV.

Suggestions
 Guidelines for enrolling girls in the

scheme can be formulated.
Regular teachers need to be appointed

in KGBV for addressing academic
challenges.

The enrich curriculum in KGBV need
to include unconventional skills.

Local and professional artisans could
be employed for training girls in crafts.

Regular training of teachers handling
children with disability needs to be
undertaken.

Teaching aids for addressing children
with disability need to be identified and
accordingly supplied to all KGBVs across
the state.

A forum can be created for all agencies
managing KGBVs for sharing their
experiences and building on success
initiatives of each other.

An in-depth record of girls passing out
of KGBV and transiting to higher
education needs to be maintained.

Convergence of the scheme with other
departments in managing KGBVs can
be maintained.

 Model I and II can be explored for
admitting out of school girls.

Qualities of infrastructure facilities in
KGBV such as drinking water, fuel for
cooking, running water need to be
addressed.

 Salaries of cooks, helpers need to be
increased keeping the cost of living
index in mind.

REFERENCES

Balika Vidyalayas Managed by Different Agencies in Andhra Pradesh, Bihar and
Gujarat: An Exploratory Study, Department of Gender Studies, NCERT,
New Delhi.

GOI Twelfth Five Year Plan, 2012-2017, (2013), Planning Commission, Government
of India, SAGE Publications Pvt. Ltd., New Delhi.



Kasturba Gandhi Balika Vidyalaya Scheme: ..........by      Prof. Gouri Shrivastava         23

* Prof. Gouri Shrivastava: Professor, Dept. of Gender Studies, National
Council for Educational Research and Training  (NCERT), Sri
Aurobindo Marg,  New Delhi.
Email: gourisrivastava7@gmail.com

  Article Received on               22.03.2016        Reviewed on           25.03.2016
  Observations reflected on     28.03.2016           Modified  on            30.03.2016

MHRD Report on the National Evaluation of Kasturba Gandhi Balika Vidyalaya
Scheme, 2007, MHRD, New Delhi.

NCERT Muslim Concentrated Districts of Four States of India”, Department of
Women’s Studies, NCERT, New Delhi.

NCERT Report of “National Consultation on Kasturba Gandhi Balika Vidyalaya: A
Visionary Initiative” (2008), Department of Women’s Studies, NCERT,
New Delhi

Yadav Mona, Srivastava Gouri, (2012-13), “A Study on Implementation of KGBV
Scheme in the Srivastava Gouri, (2013-14), Report on Strategies
Adopted for Enrolling Girls in Kasturba Gandhi



24                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 7  No. 1  April. 2016

Key Words :  Community University, Sustainable Development

Community University Partnerships
in Higher Education

EDUSEARCH
ISSN: 0976-1160

Vol. 7,  No.1,  Apr.  2016

Dr. R. L. Madhavi *

Abstract

  The role of higher education in shap-
ing the future of nation is evident. If we
witness the growth of higher education
in recent two decades, we can say that
various upcoming needs are to be satis-
fied by establishing institutes of differ-
ent nature and course of studies.
The complex nature of present day so-
ciety is urging the system to change its
simple nature into more specialized
structure. Higher education in social
context is about empowering and rais-
ing the quality of life where people can
continue to develop their knowledge and
skills.
Private initiatives so far are not met
with the social goals of Indian educa-
tion with proper care. In order to take
care of these situations, public-private
partnerships were thought of.

Introduction
The role of higher education in

contributing to the knowledge
development and skill practice of
globalized world is significant.  It is the
place where new ideas emerge and
knowledge is created to the needs of
scientific, managerial and technological
nature.  Higher education, which is
tertiary in character, is also leading to
continuous and lifelong education of
present day individual plays a necessary
and an increasingly important role in
human, social, and economic
development. The role of higher
education institutes in supporting the
developmental needs of society is vital,
but it is also complex, fluid and dynamic.
Higher Education Institutes exhibit
numerous different capabilities and
scope, and can affect processes of
development both directly and indirectly
through teaching, research and service.
These systems operate within different
contexts in which they can play
numerous roles and face various
challenges.  The nature of these roles and
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challenges definitely vary with the
context of establishment and working of
the institute.

 There are many challenges in
providing adequate education in pursuit
of these specific situations and goals,
there are also promising improvements
in higher education that increase the
impact, quality and effectiveness of
higher education’s  role in development
and social change. Development is not a
stage to be attained or a goal to aim for.
But it is a constant process of
improvement in which education,
research, and service play prominent
roles in creating positive changes in the
self, the people around, in communities,
and the institutions and structures that
support the process. Higher education in
this context is about empowering and
raising the quality of life where people
can continue to develop their knowledge
and skills. Teaching, Learning, research
and service at higher education are the
pillars for knowledge generation and
dissemination and are thus important
contributors to forces of social change and
nation development.
Higher Education - Role in
Development and Social Change

Education is identified as a tool to
develop necessary knowledge and skills
to carry over the economic and
development related processes of society
leading to improvement in life, national
development and social change.  This
aspect is more important for the
developing and under developed countries
that suffered much due to colonialization
and exploitation in historical contexts.
The concept of role of higher education
for development and social change
occupies an important role in this context
and emerging post-colonial social
changes and modernization ideas on how
best to modernize and develop societies.
The focus of discussion in this area is how
best the public and private organizations
can use the higher education system to

train people in knowledge and skills
necessary for the growth of society on all
fronts.  Higher education most of the
times remained purely academic,
developing theoretical knowledge and
giving less emphasis on practical aspect
training.  It is most of the time limited to
the boundaries of the universities and
remained aloof in establishing a cordial
relationship with the context for which it
is developing human resource.  The
relevancy and access of the knowledge
developed to the community is always
under scanner.

In the 1980s, higher education was
gradually considered less important in the
quest for economic growth and social
change. ‘This decline was due to three
trends. First, universities failed to
produce the results that were expected of
them in much of the developing world.
Second, many HEIs were not concerned
with local, regional, or national issues and
problems. The content and style of
education was often divorced from the
reality that surrounded them and
sometimes exacerbated inequalities.
Lastly, due to a highly economic view of
development and the resulting methods
of measuring the impact of HEIs, higher
education was considered to have a “low
rate of return” and funding and attention
were allocated to primary and secondary
education (Chapman 2002, 5). This low
point in the focus on the role of higher
education in development facilitated the
degradation of HEIs in many parts of the
developing world. It also led to a decrease
in studies on the subject.’ (Thomson,
2008)

New problems being faced by the world
in achieving development and social
change has made the contexts think
about incorporating new elements into
the working arena of higher education
system. ‘For instance, the UN views
higher education as integral to all aspects
of development such as environmental
awareness and sustainability, post-
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conflict resolution, poverty alleviation,
cultivating values such as human rights,
health care issues, and cultural
preservation or change. The UN sees that
HEIs cultivate certain values and
understanding of issues that facilitate
both economic and social development.
Furthermore, the scope of the effects of
HEIs is being reconsidered. Society and
HEIs are widely discussed as being
mutually constitutive, that society and
HEIs co-evolve (Zaglul and Juma 2006; Bok
1984).HEIs, but universities in particular,
are considered to be the progenitors of
social change through the generation and
dissemination of knowledge and new
ideas especially in the context of
globalization (Taylor 2008). This suggests
a reconceptualisation of the importance
of HEIs in society, culture and
development (McLaughlin, T. 2007).’ (As
cited in Thomson, 2008)  Therefore, the
idea of providing a proactive role to higher
education in social development is
emerged. Establishing a connection
between the higher education system and
community for which it is developing
human resource is one important aspect
here. A change in the role and working
patterns is expected from higher
education system looking into its new
development oriented approach, which is
nothing but the total commitment to
sustainable human development for the
survival of humanity as a core value of
higher education.
Social Responsibility of Higher
Education

Cristina Escrigas, Executive Director
of the Global University Network for
Innovation (GUNI), said that it is time to
“review and reconsider the interchange
of values between university and society;
that is to say, we need to rethink the
social relevance of universities”.
Humanity, she continues, “is now facing
a time of major challenges, not to say
serious and profound problems regarding
coexistence and relat ions with the

natural environment. Unresolved
problems include social injustice, poverty
and disparity of wealth, fraud and lack of
democracy, armed conflicts, exhaustion
of natural resources and more”.   (As cited
in Tandon, 2011)

The progress in science and
technology has brought considerable
benefits for many in terms of greater well-
being, prosperity and life expectancy, all
the focused sections of society could not
avail these benefits. Rapid introduction
of changes, unequal growth, high speed
technologization and consumerism have
further enhanced the divide of prosperous
and poor, social exclusion, inequality and
injustice, cultural corrosion, illiteracy
and environmental deterioration. With
all these disparities and divides there is
a wealth of knowledge available from each
nation that is still unavailable to world.
The world’s indigenous people, their
understandings and knowledges still not
well known outside, if tapped, could help
move world along a more healthy and
sustainable path of development. Higher
education can play a role in this
endeavour by developing a partnership
with these communities and people.
‘HEIs can no longer continue to stand aloof
and disconnected but, rather, must create
opportunities and become spaces of
encounter where students and
communities of the 21st century can
learn together to become more active,
engaged citizens in the creation of
knowledge for a more just and sustainable
world. How HEIs can better tap into
existing knowledge, encourage the co-
creation of new knowledge through
participatory processes of enquiry and
investigation, and use the findings to
challenge and find new solutions to social
and environmental problems is the social
responsibility aspect.’(As cited in Tandon,
2011)

All higher education institutions are
expected to express a strategic
commitment to genuine community
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engagement, societal relevance or
research and education and social
responsibility as a core principle.  ‘In
their present formulation, institutions of
higher education are expected to serve
three missions: teaching, research and
service. The mission of “service” is seen
independent of teaching (or education)
and research (or knowledge). In
operational terms, primacy is attached to
the teaching and research functions of
HEIs; “service” is undertaken afterwards.
Many connotations of “service” tend to
assume that knowledge and expertise
available to HEIs will be transferred to
communities and thus help them address
their problems. No assumption is made
that community engagement may
sometimes actually contribute to
improvements in HEIs, especially to their
teaching and research functions.’
(Tandon, 2011)

This engagement is expected to
enhance the teaching learning and
research leading to knowledge production,
mobilization and dissemination for
higher education systems and
simultaneously the integration with
larger societies is to be achieved without
many problems.  This engagement is with
multiple directions of society that results
in various dimensions of knowledge
which is expected to result in reciprocity
and mutuality in learning and education.
By careful rethinking of the social
responsibility aspects of higher education
systems towards that path of becoming a
part of the societal exploration for moving
towards a more just, equitable and
sustainable planet over the coming times,
this can be achieved.
University and Community
Partnerships – A necessity:

UNESCO has noted in the convening
of a World Conference ‘“Owing to the scope
and pace of change, society has become
increasingly knowledge-based so that higher
learning and research now act as essential
components of cultural, socio-economic and

environmentally sustainable development of
individuals, communities and nations.”  To
cater to the needs of this interacting world
of today, it is essential that higher
education system’s learning and
knowledge creation involve effective
partnerships between academic and non-
academic learning institutions and
communities to create and apply learning
and knowledge with stakeholders
including governmental and non
governmental bodies of all levels that are
managing and creating sustainable
development initiatives.

The reports of World Bank on
achievement of Millennium Development
Goals to eliminate world poverty have
expressed a negative trend in the
achievement of goals especially by
developing countries.  Violence and
armed struggle, persistent killing,
wounding and displacing large numbers
of people in several regions of the world,
the economic meltdown spreading into all
parts of the world questioned the capacity
of market strategies to reduce poverty,
close the gap between the rich and the
poor or even provide a stable economic
base for trade and development.
‘Knowledge must be mobilized and
activated by all social and economic
actors, in new and creative ways. In
alliance with the communities in which
they are based, and through the use of
community-based research strategies,
higher education institutions need to
align and focus their considerable
capacities on promoting innovative and
effective government policies and civic
action. Community-university research
partnerships are emerging as an
important strategy mobilizing just such
research and action (Global Alliance on
community-Engaged Research, 2008).’
Accordingly some alliances at
international level have been established
to carry on the alliances at international
levels to develop and disseminate
knowledge worldwide. These alliances
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include universities worldwide, research
agencies and funding agencies at
different levels to coordinate and fund
researches in a large scale for social
benefits of identified nature.   Two
examples of such alliances are described
below.

The UNESCO Chair in Community
Based Research and Social Responsibility
in Higher Education grow out of and
support the UNESCO global lead to play “a
key role in assisting countries to build
knowledge societies” The UNESCO Chair
supports North-South-South and South-
South partnerships that build on and
enhance the emerging consensus in
knowledge democracy. It strengthens
recent collaboration between the Higher
Education section in UNESCO, the Global
University Network for Innovation (GUNI)
and the Global Alliance on Community
University Engagement (GACER). It co-
creates new knowledge through
partnerships among universities
(academics), communities (civil society)
and government (policy-makers) leading
to new capacities; new solutions to
pressing problems related to
sustainability, social and economic
disparities, cultural exclusion, mistrust
and conflict; awareness among policy
makers; enhanced scholarship of
engagement; and modified pedagogy of
community based research. (Tandon,
2011)

The Global Alliance for Community
Engaged Research is a “network of
networks” made up of the Living
Knowledge Network, the Society for
Participatory Research in Asia,
Community-Campus Partnerships for
Health(USA), CEBEM (Latin America),
African Participatory Research Network,
University Community Partnership-
Social Action Network (multi-cultural
community network), Canadian Alliance
for Community based Research (Canada)
and more. The main objective of the
Alliance is to facilitate the sharing of

knowledge and information across
continents and countries to enable
interaction and collaboration to further
the application and impact of community-
based research for a sustainable just
future for the people of the world. (Budd
Hall, 2009)
Community University Partnerships
for Sustainable Development

Knowledge is expected to be generated
by synthesizing local experiences with
professional expertise.  In the unison of
such interactions the new knowledge
produced is expected to be practical and
theoretically relevant to the context and
resourceful.  The partnership facilitation
structures existing between
communities and higher education
institutions evidences to enhance the
capacities of civil societal organizations
to organize knowledge in their contexts,
and to play an equal role in co-
constructing knowledge in society.  For
larger dissemination these structures
and their innovative practices are to be
systematically analyzed and synthesized.

One of the major challenges in the
developing world is the absence of good
information dissemination system about
innovations, new practices and policies.
Major hindrance is community based
research is a complex and value based
process.  Individual and collective skills
in community based research are
normally acquired in an informal
manner. It is important that specific and
targeted interventions are made to
strengthen and deepen capacities of
individuals in undertaking such
innovative research methodologies.
Preparing a new generation of engaged
scholars, within both the academic as
well as civil society sectors, needs
attention. Both formal and non-formal
channels of learning need to be supported.

Relevance of higher education to
social realities and taking owner ship for
developments is the new demand.
Societies are trying to respond in different
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ways for these new demands.  ‘Some
respond through service learning and
student internships; some by co-
production of knowledge where local
communities act as partners; some others
bring in the experiences of communities
and practitioners in designing curricula
and teaching new problem- and issue-
centred courses. This social
responsibility is expressed both inside
and outside the institutions. Inside, it is
expressed in the manner in which
institutions are governed, the values and
principles of citizenship that are integral
to education, and respect for diversity and
human rights as guiding beacons for
conducting the core business of such
educational institutions. Externally, the
process of engagement with communities
and practitioners – in civil society as well
as government and the private sector –
is premised on mutual respect, shared
influence and openness to two-way
learning. Practical manifestations of this
take place in partnership projects,
education based on lifelong learning and
recognition of prior learning based on
practical knowledge. Inquiry into the
institutional, policy and leadership
aspects of such approaches has lagged
behind practice in a diversity of settings
and contexts.’ (Tandon, 2011)

In order to achieve such innovative
research practice goals and owing up
social responsibility the capacity of
institutions of higher education
internally and externally needs to be
strengthened in an action-learning mode.
Practical experiences and insights gained
in these encounters need to be shared.
Special attention to institutional policies,
structures and leadership need to be
given. According to Tandon, 2011,
‘Primary activity in this regard will be to
co-convene short dialogues of leaders of
institutions of higher education in
different cross-cutting contexts. The
dialogues would have to be carried out in
partnership with, and as part of, ongoing

conferences and meetings of leaders,
ministers and professionals of higher
education. The main focus of policy
development is at the national level,
though opportunities for regional and
global policies (like ASEAN, EU, African
Union, etc) may also be pursued. Policy
development will attempt to use research,
knowledge mobilization and dialogues for
encouraging national research councils,
national regulatory bodies and national
ministries to frame policies that support
community based research and social
responsibility of higher education in
different African, Asian, Latin American,
Caribbean and Middle-eastern countries.’
Categories of Community University
Partnerships in Research

There is evidence of  systemic
investment by higher education
institutions in extension and community
engagement activities as institution-
wide commitments to social
responsibility and mutually beneficial
partnerships with civil society.  Different
ideas are implemented of which two
different trends are presented here.  First
trend is explaining about four categories
of interaction as -
First category is a targeted funding by

Research Councils encouraging
universities to engage in community
partnerships

 Second category is the product of
commitments by universities to
enlarging the opportunities for “service
learning” for students in communities

A third category involves institution-
wide commitments to community
engagement as an explicit mission of
universities across a range of research,
learning and knowledge mobilization
activities to advance their social
responsibility mandate.

 A fourth category of community
university engagement involves
leadership by civil society networks and
organizations to bring together
university-based representatives with
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community representatives to achieve
social and sustainable development
objectives.  As cited in ‘A Policy Brief to
the World Conference on Higher Education,
July 5-8, 2009

The second type of categories is four
broad categories of community university
partnerships in research as-
1. Type one is individual faculty to

community relationships that have
been created without systematic
institutional support.

2.Type two is specific centers or institutes
that support partnerships in their fields
of interest with communities relevant
to that interest.

3.Type three is a systematic
organizational structure operating on a
cross-university basis to engage
community partners in research of
value to them and to the institution.

4.Type four is a multi-higher education
institution and community partnership
to engage in research at a regional,
national or international level on an
ongoing basis.

There has been growth and
development in all of these areas of
partnership activity, particularly in the
purposeful development of cross-
university forms of engagement with
c o m m u n i t i e s . ( S o u r c e : h t t p : / /
s o c i a l e c o n o m y h u b . c a / s i t e s /
socialeconomyhub.ca /files/Hall-OCBR-
CUR.pdf)
Trends in Community-University
Partnerships in Research, Learning and
Knowledge Mobilization

Community-University partnerships
in aspects like, research, learning and
knowledge mobilization are a growing
trend in countries around the world, as
nations and regions seek solutions to
inter-related social, economic and
environmental issues and challenges to
their sustainability.  In its report, New
Paths to Social Development (2000), the
World Bank concluded: “The development
community now recognizes that it needs

greater understanding of community
institutions, networks, norms, and values
to enable people to capture the benefits
of development and build their capacity
to help themselves.”

‘Amongst universities there has been
a growing focus on curriculum, programs,
and research and knowledge mobilization
activity to apply the resources of faculty,
students and researchers to the needs of
communities and civil society active in
applying knowledge to planning and action
in society to manage and create change.
Community partnerships help
universities to define and scope the
research questions and provide access to
research participants and sources of local
expertise, as well as additional funding
and in-kind contributions. In turn,
universities provide communities with
access to wide-ranging and in-depth
knowledge and national and international
expertise that informs and addresses
community challenges and opportunities
in a meaningful way.  As universities and
communities work together on research
projects, they strengthen their collective
capacity to solve current and anticipated
problems, while contributing both to
community development and to the
advancement of the disciplines
concerned…Many communities see
universities as key to the growth of the
local/ regional economy, and are working
to develop effective strategies to leverage
universities’ engagement in research
and talent development to maintain or
enhance quality of life (AUCC, 2008, p.90-
91).’ (Source: A Policy Brief to the World
Conference on Higher Education, July 5-
8, 2009) Following are some examples of
community university partnerships given
from the same source.
 In the 1970s in the Netherlands, a

structure for linking academic research
to communities needs was created
called Science Shops (http://
www.livingknowledge.org).

In Tanzania, India, Latin America and
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 elsewhere, a new research approach
called “participatory research”, which
recognized the knowledge creating
capacities of community, organizations
and social movements, was also gaining
visibility (Hall, 1975).

More recently there has been a wave
of research and knowledge mobilization
initiatives that build on the early work
of the Science Shops and the
Participatory Research practitioners
and others. It is promoted and supported
by a new set of networks and structures
such as - Sciences Citoyennes in
France (http://sciencescitoyennes.org);
The Living Knowledge Network based in
Germany (http://www. sciences
hops.org); The Popular Education
Network based in Scotland (Crowther,
1999); Community-Based Research
Canada (http://uvic.ca/ocbr);
Community -Campus Partnerships for
Health in the United States, http://
depts.washington.edu/ ccph/; National
CBRNetworking Initiative (http://
w w w . bo n n e r . o r g / ca m p u s/ c b r /
home.htm); The University-Community
Partnership for Social Action Network,
(http://www.igloo.org/ ucpsarnet).

Additional networks and
structures include the Society for
Participatory Research in Asia (http://
www.pria.org); The Global University
Network for Innovation in Barcelona
(http://www.guni-rmies.net); The Sub-
Saharan African Participatory Research
Network in Senegal; The Developing
Research on Citizenship network based
at the University of Sussex (http://
www.drc-citizenship.org); Observatory
PASCAL on Place Management,
Community Engagement and Learning
Regions (http://www.obs-pascal.com);
The Australian University Community
Engagement Association (Temple et al,
2005); Australian Universities
Community Engagement Alliance
(http://www.aucea.net.au); Academe
Civil Society Network in SEAsia (ACSN);

University Social Responsibility
Alliance (USR) and there are many other
emerging networks.

 A recent study “The Funding and
Development of Community University
Research Partnerships in Canada”
identified a growing trend amongst
Research Councils in that country to
invest in community university
research partnerships in health, social
and economic development, ecological
stewardship and other areas of multi-
disciplinary research. The Community
University Research Alliance program
of the Social Science and Humanities
Research Council of Canada is cited as
an example of new funding
arrangements to support these
partnership models, now being applied
to international research and
development partnerships through the
International Development Research
Centre of Canada.

Programmes in India
Programmes planned under

community university partnership in
India are already mentioned in brief
above.  A detailed description is attempted
here.   All these programmes are related
to community education aspects in
innovative collaborations.
1. The Jan Shikshan Santham (JSS) is like

a community knowledge centre similar
to the Ganokendra in Bangladesh
(UNESCO Handbook 2001). The Indian
National Literacy Mission (in
collaboration with PRIA) writes, “The
scheme of Jan Shikshan Sansthan
(JSS) is a unique scheme crafted by the
Government of India. JSSs are
institutes of People’s Education
focusing on the poor, the illiterates, the
neoliterates, the under-privileged and
the un-reached. The Jan Shikshan
Sansthans are unique in that they do
not provide just skill development, but
link literacy with vocational skills and
provide large doses of Life Enrichment
Education (LEE) to the people. They do
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not work in isolation but aim for
convergence with other stakeholders in
society. It is their endeavour to shape
their beneficiaries into self reliant and
self-assured employees and
entrepreneurs.” (http://
www.nlm.nic.in/jss.htm)

2. Barefoot Colleges is a national, non-
governmental grassroots scheme based
on the idea that local solutions come
from within the community itself. There
are a few of these colleges dotted all over
India. No degrees or titles are provided
as the colleges are dedicated to
learning, skills training, and research
as solutions to the immediate problems
of the poorer communities in which
these colleges are based.  There is also
a distinct reciprocal teacher-student
relationship where both teach and learn
from each other. As such, it operates
as a community-based knowledge
centre, and incorporates alternative
approaches that make very useful and
pertinent contributions to community
development. An increase in access to
education of this kind allows people to
be more involved in their own
education.

3. The vocational and technical sector in
India is vast, but generally fragmented
as there are no adequate central
policies that address the quality,
accreditation and educational content
of many of these institutions (Agarwal
2006). However, India has more
grassroots development–oriented HEIs
that address issues of poverty and
development directly than China does.
These institutions vary, like Indian
universities, in style, education, quality
and impact on local regions, making it
difficult to draw general conclusions.
Little information is available on
vocational and technical colleges beyond
national statistics (Mishra 1993; World
Bank – Human Development Unit 2002).
Individual institutions, can be studied
in the context of national environment.

4. The New Era Development Institute,
with affiliation to the Bahai movement
is just one example of institutions
focused on human development and
individual transformations. Other
examples might include

5. Gandhigram Rural University, which
served as a model for India’s
agricultural reforms and research
initiatives.

6. University of Human Unity is an
example of alternative, spiritual
education for local and foreign people
near the town of Aeroville.

7. Another HEI might include Shreemati
Nathibai Thackersey Women’s
University.

These are just a few examples that
attempt to question conventional
educational approaches and objectives,
and promote alternative discourses as to
the function, purpose and impact of
higher education. It seems that the
Indian higher educational system is open
to experimental educational projects in
addressing the problems of poverty. This
may have to do with a lack of or weak
central regulations over the private sector
and the role of private initiatives to fill in
the gaps (Kapur and Mehta 2004).  (As cited
in Thomson, 2008)
Establishment of Community
University Research Partnerships

The establishment of community
university research partnerships
consists of several stakeholders from
community. Into this broad range of
partnerships one can include government
and government controlled bodies of
research and funding as main providers
of resources, non-governmental
organizations working on the basis of
service and civil society organizations
with a specific focus of development along
with universities. This networking is
made possible as these stakeholders
serve unique objectives and needs in any
society that overlap and synchronize in
the field of community university



Community University Partnerships in Higher......... by Dr. R. L. Madhavi                         33

partnerships to achieve common
objectives.

A report on the Funding and
Development of Community University
Research Partnerships in Canada
explained the nature and effectiveness of
this establishment as, ‘research Funding
Agencies are investing in knowledge
creation and mobilization to advance the
application of social, health and natural
sciences to societal priorit ies.
Government departments are creating
partnerships with both community and
higher education sectors to advance
policy and program development to inform
public policy and its application to
contemporary social, health, economic
and environmental challenges.

Government supported agencies are
leveraging relationships with higher
education and civil society to achieve
distinct mandates that require new
knowledge and its mobilization in the
public interest. Civil society
organizations and philanthropic
foundations are using research to
generate both knowledge for practice by
their practitioners in social, economic
and environmental activities, and create
opportunities for co-producing policy with
government and other stakeholders that
is evidence-based and builds on the
experience of communities and their
organizations to create and manage
change.

“There is an important overlap
between these distinct interests in the
use of community university
partnerships to combine the “on-the-
ground” role and knowledge of community
practitioners and their organizations with
the resources and capacity of higher
education institutions to create and
mobilize knowledge in both specific
sectors and disciplines, and across
disciplines. In the context of complex
inter-related challenges that involve
social, economic and environmental
considerations in desired outcomes for

Canadian society such as poverty
reduction, social innovation, health
promotion and environmental
sustainability, it is not surprising that
governments, research councils, public
agencies, universities and civil society
organizations are coming together to
strengthen their relationships and
opportunities for partnerships.’ (as cited
in http://socialeconomyhub.ca/sites /
socialeconomyhub.ca /files/Hall-OCBR-
CUR.pdf).
Stakeholders’ Role in Sustaining and
Enhancing Community University
Research Partnerships

These establishments can further be
strengthened by channelizing the roles
and responsibilities of stakeholders
involved in alliance formations.  In
addition, sharing of results emerged from
previous researches, supporting national
networking through community based
research programmes, providing constant
funding as per needs, creating a pool of
funds for research across stakeholders
contexts, adjusting rules and regulations
for equitable investment in community
research, policy framing involving other
stakeholders of same nature from
international contexts, encouraging
community university partnerships
through providing structured
investments, expanding inclusion of non-
academic and community research
experts on peer-review panels,
recognizing the importance of supporting
the future research partnerships with
consideration of perspectives of future
needs of all kinds, expanding innovations
in the system of recognition and
incentives in higher education
institutions, linking up community
service learning, community research
partnerships, socially responsible
community investment and procurement
and other forms of civic engagement are
to be more examined, channelizing the
role of public bodies and ministries to
encourage community based research by



34                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 7  No. 1  April. 2016

universities, focus on aboriginal and
indigenous communities to generate
knowledge for action by government and
civic society, and networking of civic
bodies, NGOs and universities to provide
resources on a sharing basis to achieve
goals of such partnerships further help in
sustaining and enhancing such vast level
of engagements towards fruitful
directions.
Benefits of Community Engaged
Research

According to Global Alliance on
Community Engaged Research, 2009,
collaboration and research between
community and higher education
institutions yielded some beneficial
outcomes at national and international
levels.  The report further added,
o Knowledge being co-produced and

applied to real challenges to human
development and sustainability is
offering pathways and solutions that
would not otherwise exist.
Communities and their social and
economic development actors are
directly benefiting from their
engagement in research and learning
partnerships, obtaining access to
participatory action research and
learning opportunities that build their
capacity to manage and create their own
evidence-based strategies for
sustainable development.

o Knowledge mobilization from research
partnerships are being applied to real-
time policy creation by governments
across the globe who need multi-
disciplinary evidence-based strategies
for public policy development that
includes scientif ic rigor and the
knowledge and engagement of civil
society actors (their citizens) in
solutions to sustainable development.

o Higher education institutions are
benefiting from increased learning and
engagement of their students and
faculty in real-life learning and
knowledge creation opportunities. They

are also benefiting from increased
support from the public and
stakeholders from demonstrating their
commitment to social responsibility.

o Public agencies and research councils
are benefitting from multiple returns on
their investment in research that
informs policy, practice and learning
across a range of relevant stakeholders,
and builds, through student, faculty and
community practitioner engagement,
and a new generation of informed
stakeholders.

o Civil society organizations are
benefiting from enhanced resource
partnerships that inform the public good
they are working to achieve while
strengthening the scientific rigour they
need to demonstrate and use evidence
of solutions to the public issues they are
working on.

Emerging Issues
Even though knowledge generation

and mobilization through these
partnerships is evident, the potentiality
of this system to address to the global
problems is still questionable due to its
current fragmented, less recognized and
less systematized nature.

A wide-ranging global analysis of the
challenges and opportunities hamper the
gap filling between communities and
universities in human and social
development. For developing countries,
and for the richer countries the
challenges for community engagement
strategies is to systematically incorporate
capacity building of community
participants and communities to be part
of networked society.

There is now a focused concern in
developing university education and
research towards specific economic and
social objectives than simply increasing
the general education of the population
and product more research output.

To address these problems,
international efforts already started in
the formation of UNESCO-chair and global
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alliance on community engaged research,
which have to be strengthened and more
alliances need to be framed to bring in
success for such partnerships.
Suggestions for Enhancement

The global alliance on community
engaged research opined that to improve
the partnerships catering to
developmental needs further  ‘there is
also a need to engage Member States in
policy development on higher education
reformation to scale up successful forms
of engagement with community that
produce relevant outcomes for social,
economic and environmental conditions
in their countries. Community and civil
society engagement in higher education
as a policy focus could unleash multiple
returns in sustainable development, but
only if higher education policy by nation
states provides the flexibility and
incentives for that engagement to take
place. Member states also have a huge
opportunity to benefit from community
university partnerships in research and
knowledge mobilization for sustainable
development if they focus their own
investment in research on community
university partnership models through
their external funding mechanisms and
their respective research funding
councils.

Higher Education stakeholders can
benefit from collaboration and learning
on how emerging models of partnership
with community produce enhanced
outcomes for their institutions, faculties
and students. In particular the extension
learning, service learning, applied
research functions of higher education
institutions are developing models of
partnership that could be further
enhanced. University-wide social
responsibility and civic engagement
structures are an emerging trend that
appears to be producing results that
benefit the institutions themselves as
well as communities, but on which little
dialogue, support, or research has taken

place. Incentives for faculty and student
involvement in community engagement
are lacking, and many traditional
academic structures within higher
education systems (e.g. recognition,
tenure, advancement) are barriers to
such engagement. In many regions of the
world, specialized NGOs are providing a
key role in updating of graduates and
professionals after they finish training,
to meet the challenges of practice in
their real-time situations through
upgrading and knowledge transfer - a role
that universities rarely play but that is
vital to advancing knowledge transfer for
sustainable development in practice.
Higher education institutions and their
associations could benefit from dialogue
and collaboration on models of community
and civic engagement and the
institutional structures and policies that
strengthen such partnerships.

Civil society stakeholders have an
immense knowledge and expertise in
planning and action for sustainable
development. Networks and organizations
at the local, regional,  national,
continental and global level have
contributed major initiatives to create
and mobilize knowledge for sustainable
development. They also have created
space for indigenous and community
wisdom and organization as the
infrastructure for sustainable
development that respects local and
traditional cultures – a prerequisite in
our experience for sustainable
development. However, they are under
resourced and fragmented, and lack
capacity to conduct evidence-based
research and planning in many settings.
There is a need to network and harness
the knowledge of civi l society
stakeholders on how partnerships with
higher education can be designed to
support their ef forts and needs,
particularly in the context of democratic
governance and engagement that rely on
grassroots capacity of people and



36                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 7  No. 1  April. 2016

communities to create and manage
change.’
Conclusion

A lot need to be done to sustain
development of world in this critical
juncture of environmental and economic
problems.  The trend towards establishing
partnerships among civil society and
higher education institutions and
networks to co-create knowledge,
mobilize it to inform practice and policy,
and enhance the social, economic and

environmental conditions of people,
communities, nations and the world is
increasing. But these efforts are
fragmented and not systematically
organized world over.  The international
alliances so far established are not
sufficient to address the social, economic
and environmental problems of globe to
survive life.  Many such endeavors are
needed to improve the partnerships for
broader dissemination and reaping
benefits.
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Abstract
Introduction

Perfect health is an important
requisite for an individual or a family
Health is wealth. Optimum health is the
highest level of health attainable by an
individual. Positive health means
striving for preservations and
improvements of health. Negative health
means scientific efforts for prevention
and cure of diseases. The important
factors for cultivation of health are:
environment conducive for healthful
living, balanced diet, adequate physical
activity and rest as per individual needs.
Pro-motive, preventive, therapeutic and
welfare services, suitable occupation
with job satisfaction, and proper use of
leisure and wholesome mental attitude
to life. World Health Organization (WHO)
defined health in its broader sense in
1946 as “a state of complete physical,
mental, and social well-being and not
merely the absence of disease or
infirmity.”

According to the World Health
Organization (WHO) the main determin-
ants of health include the social and

Good health is based upon knowledge of
valid health principles and the willingness
to put this knowledge to work in daily living.
Health is not a condition of matter but of
mind. Health is man’s normal condition, his
birth right; it is the result of living in
accordance with the natural laws pertaining
to the body, mind and environment. The main
objective of the present study is to know the
Awareness of Secondary School Students on
Health and Hygiene in Chittoor District. For
the purpose of the study a sample consisted
of 240 Secondary School students in
Chittoor District was selected by using the
Simple Random sampling technique. Mean,
SD, t-test were used to analyze the data.
From the result, it was found that there is a
significant difference between Boys and Girl
students with regard to their health and
hygiene awareness of secondary school
students.

Awareness about Health and Hygiene
among Secondary School Students

of Chitoor District
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economic environment, the physical
environment, and the person’s individual
characteristics and behaviours. Health
promotion is an important objective of the
developing countries. Health can be
determined by per capita income,
nutrition, housing, sanitation, safe
drinking water, social infrastructure,
health and medical care services provided
by government, geographic climate,
employment status, and poverty. Health
can be preserved by maintaining hygiene.

Good health is based upon knowledge
of valid health principles and the
willingness to put this knowledge to work
in daily living. Health is not a condition
of matter but of mind. Health is man’s
normal condition, his birth right; it is the
result of living in accordance with the
natural laws pertaining to the body, mind
and environment. These laws relate to
fresh air and sunlight, balanced diet,
regular exercise, rest, relaxation and
sleep, cleanliness, internal and good
patterns of living.  Modern medical
science is often accused for its
preoccupation with the study of disease
and neglect of the study of health. It has
encouraged the people to rely on drugs
and tonics for the maintenance of health
and hygiene than teach them the
rational way to be healthy.

The word hygiene refers to the
practice of keeping oneself and one’s
surrounding clean, especially in order to
prevent illness or the spread of disease.
So, hygiene refers to behaviours and
practices that are used to break the chain
of infection transmission in the home
and community. Good hygiene and
sanitation practices are closely linked
and often difficult to distinguish.
Therefore it is important to mention that
in this booklet the word sanitation refers
to the individual management of human
excreta and that sanitation in this sense
is included in the concept of hygiene as
defined above. The concept of hygiene can
be subdivided  into different categories

such as personal,  water, food and
environmental hygiene, and is not
limited to the prevention of water related
diseases alone. However, because this
booklet is part of a SMART Solutions
Series on WASH, we will focus largely on
hygienic practices that aim to prevent
water borne diseases

According to Mosby’s Dental
Dictionary: hygiene is the science of
health and its preservation school is an
important channel to promote healthy
lifestyles not only to students but also to
their families and communities school
hygiene or school hygiene education is a
healthcare science, a form of the wider
school health education. School hygiene
is a study of school environment
inf luence; it explores affection of
schooling to mental and physical health
of students.

The provision of safe water and
sanitation is one of the keys to break the
cycle of poverty. Access to safe drinking
water and basic sanitation has therefore
been included as a target in the
Millennium Development Goals (MDGs).
However, the risk is that if too much
emphasis is given to the technical
solutions to increase the number of
people gaining access to water and
sanitation, while the importance of
hygiene in water and sanitat ion
programmes is overlooked. Promoting
hygiene not only contributes to improved
health outcomes but is a crucial factor
in the sustainability of water and
sanitation programmes. If health is the
machinery of life, cleanliness is its tools
and spare parts -As ‘ad Khalil Dagher
Unhygienic behaviour has a tremendous
impact on human health and
development. Diarrhoeal diseases and
pneumonia together for example, are
responsible for approximately 40 per cent
(3.4millionchildren) of all under five
deaths around the world each year
(UNICEF/WHO, 2009). A substantial part
of this can be prevented with safe
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hygiene practices.
Hygiene is taking care of the external

body. Keeping clean and brushing teeth
and stuff. Health is hopefully the result
of good hygiene. The science that deals
with the promotion and preservation of
health also called “hygienic”.

Health includes body system diseases
and disease prevention, emotional and
mental health, personal safety
instruction in manners and appropriate
social interaction, instruction in the
effects of cigarette, drugs, and alcohol on
the human body systems and on society;
instruction in sexual reproduction,
sexually transmitted diseases, Aids and
HIV; the study of families and community,
hospitals, long term care facilities,
occupations, and opportunities, life
stages, etc.

Hygiene includes dental health, care
of skin, hair, and nails; cleanliness for
disease prevention and control, proper
care of eyes and ears, washing your
hands etc. Health is the condition of being
sound physically, in mind, or spirit. It is
the freedom from disease or pain and a
state of well-being.

More than half of all illness and
deaths among young children are caused
by germs that get into their mouths
through food or water or dirty hands.
Many of these germs come from human
and animal faces. Many illnesses,
especially diarrhoea, can be prevented by
good hygiene practices. Washing hands
with soap and water or ash and water after
defecating or handling children’s faces,
and before feeding children or touching
food; and ensuring that animal faces are
kept away from the house, paths, wells
and children’s play areas.

Everyone in the community needs to
work together to build and use toilets and
latrines, protect water sources, and safely
dispose of waste water and garbage. It is
important for governments to support
communities by providing information on
low-cost washroom and toilet facilities

that all families can afford. In urban
areas, government support is needed for
low-cost sanitation and drainage systems,
improved drinking water supply and
garbage collection.
Need of the Present Study

Health is a major concern of all
people. Health affects every phase of our
living as individual and as community
members. Health education rests on the
premise that a scientific fact does not
exert its fullest impact on health
progress. Hygiene is taking care of the
external body. Keeping clean and
brushing teeth and stuff. Health is
hopefully the result of good hygiene.

An analysis of the mortality and
nutritional indicators from the pre-
school, primary school, secondary and
senior secondary levels shows that under
nutrition and communicable diseases are
the major health problems faced by
majority of the children in this country.
This task involves not only the taking of
food but also better understanding of the
relation of health and hygiene. More
particularly in the case of school children.
Unless they are healthy, they cannot be
regular to the school. Many research
studies found that ill-health is one of the
major causes for students drop-out from
schools. Majority of the students are
suffering with anemia, malnutrition and
ignorance. This can be prevented and
corrected to a considerable extent, if the
precautions are taken.

During the last two decades several
national health programs like the
reproductive and child health, HIV/AIDS
education/ Adolescence education,
Tuberculosis and mental health have
been emphasized on health education and
children are viewed as a potential target
groups for preventives and primitive
activities. In spite of these, the
awareness among the students at school
level on health and hygiene is very poor.
Unless the students aware of the different
aspects of health and hygiene. They
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cannot follow the precautionary steps in
day to day activities which intern leads
to i ll-health among the students.
Therefore there is an urgent need to know
the status of awareness among the school
students on health and hygiene.

Systematic researches are therefore
necessary to identify the awareness on
health and hygiene among secondary
school students so as to help not only the
teacher but also the parents as well as
extension educators to develop special
awareness programs to improve the
situation. Thus the present study is an
attempt to find out the health and hygiene
among secondary school students in
Tirupati town so as to develop most
suitable content.
Review of Related Literature:

Hart et al (2010), carried out a study
with more than a hundred secondary
school children (ages 13 to 15) in which
issues such as parental food rules,
children’s perceptions of good and bad
foods, links between diet and disease, and
food grouping, were discussed. First,
gender and social economic status made
a difference to parental control and
children’s nutritional knowledge. Second,
it seemed that cognitive development
also played an important role in
influencing children’s conceptualization
of food grouping and their understanding
of the nutrients associated with different
foods and the health implications. It was
suggested that secondary school children
may be most influenced by messages
about healthy eating if  these are
appropriate to their cognitive level and,
possibly, targeted separately at girls and
boys.

Mohd Zulkarnain Sinor (2011),
according to his study dental caries is a
multi-factorial disease which can be
prevented. Oral health education is part
of the strategies in preventing dental
caries, especially among preschool
children. This study was conducted to
evaluate the effectiveness and

sustainability of cartoon animation as a
medium in delivering oral health
education. This is an intervention study
involving 2 pre-schools which were
selected randomly. One school received
cartoon animation as a source of oral
health education (intervention group) and
for the other school; oral health education
was given by dental nurses (control group).
Oral hygiene knowledge, attitude and
practice (KAP) score were assessed using
guided questionnaires. Data was
analysed using SPSS version 12 by SPSS
Inc. USA. Result shows that there is a
statistical difference (p < 0.05) in KAP
level between the groups and also between
times. From this study, it is concluded
that cartoon animation as a medium was
more effective and sustainable in
delivering oral health education
messages compared to traditional method

Kumar (2012) studied about Oral
Health for Healthy life that there is lack
in appropriate oral health education even
among literates. This pilot study gives
information regarding the present
scenario prevailing in Chennai. Further
investigations are required in large
quantity for understand more accurately
and employ in the public health education
for the welfare of the people. The need of
the hour is to educate and spread the
education about dental care through
dentist, media and outreach public health
programme to make the individual and
the society healthy

Lucy Ameze Gharoro (2013) assessed
the menstrual hygiene practices and
challenges of junior school students
during menstrual periods, with its
implication for Home economics
education. The multistage method of
sampling was used to select a sample of
500 post menarche junior secondary
school students. A structured
questionnaire was used for data
collection. Frequency tables were
generated. Percentages and mean values
with standard deviation were calculated.
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70.9% of the respondents reported some
challenges during their menstrual
periods. Abdominal pains and cramps were
the major challenges. 11.7% feel
depressed. 63.9% do nothing to relieve the
discomfort, while 17.5% visit a doctor for
treatment. 83.4% use sanitary pads.
About half of the respondents have
challenges with getting good sanitary
facilities and sanitary pads. 13.8% have
absented themselves from school/
examinations during menstruation as a
result of severe menstrual pain
[dysmenorrhoea]. 52.1% of the students
change their sanitary pads twice daily;
and majorities of 83.9% bath two or more
times a day. Many of the students burn
their sanitary material. A minority flush
their sanitary pads in the toilets.
Increase in public enlightens in the
society and increases in the toilet facility
in the schools were suggested as ways of
improving menstrual hygiene practice.

Anju Ade, Ramesh Patil (2013) studied
that Menarche is a significant milestone
in the transitory developmental journey
of an adolescent. Poor personal hygiene
and defective menstrual management
practices give rise to repeated
reproductive tract infections (RTIs),
which are otherwise preventable.
Objectives: To access menstrual hygiene
and practices of rural adolescent girls. 2
To find out menstrual disorders
experienced by adolescent girls. 3 To
impart them health education regarding
menstrual hygiene and practices.
Materials and Methods: A community-
based cross-sectional study was
conducted in RHTC, a field practice area
under the administrative control of
Department of Community Medicine
Navodaya Medical College, Raichur, from
August to September 2012. A structured
questionnaire was utilized to collect data
from the sampled population. Adolescents
who attained menarche, aged between 13
to 16 years from 3 high-schools were
interviewed. Altogether 10 questions

relating to awareness about menstrual
hygiene and practices were asked to each
of them. The data was entered into excel
spread and frequencies and proportions
were calculated. Results: During our
study, we found that they were not
properly maintaining the menstrual
hygiene.68.8% girls had knowledge about
menstruation before they first
experienced and mother was found to be
the main source of information for
41(51.3%) girls. 28 (35%) girls used
clothes and reused them.38 (47.5%) girls
gave history of dysmenorrhoea and
13(16.3%) said they have irregular
menstrual cycles.  Knowledge was better
but taking into account the health
implications and prevailing sociocultural
and economic factors, there is need for a
continuous, school education programme.
The girls should be educated about the
process and significance of
menstruation, use of proper pads and its
proper disposal. There is a need for
improving access to sanitary pads and
advanced provision of it.

Abhishek Mehta, Gurkiran Kaur (2014)
conducted a study that Oral health is
fundamental to general health and
wellbeing. Schools can provide a
supportive environment for promoting
oral health. School policies and education
on health-related matters are imperative
for the attainment of good oral health and
control of related risk behaviours. This
study was conducted to assess oral
health–related knowledge, attitude, and
practices among 12-year-old school
children studying in rural areas of
Panchkula, India. The ultimate goal was
to implement an oral health–promotion
program in this area. A total of 440
children (216 males and 224 females)
from 12 schools were included in this
study. All the participants were requested
to complete a 13-question closed-ended
questionnaire. The statistical
significance of any difference between
the two genders was determined using
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the Chi-square test. Only 25% of the
participants said that they cleaned their
teeth more than once in a day. Thirty-
two percent did not clean their teeth daily.
Over the preceding 1 year, 45.5% of the
children had had some problem with their
teeth and/or gums, but only 35.9% visited
the dentist. Among these children, 8.2%
used tobacco in some form. Oral health–
related knowledge of girls was
significantly better than that of boys.
Based upon the findings of the present
study, the knowledge, attitude, and
practices of the surveyed children with
regard to oral health is poor. Hence, there
is a need for regular oral health education
of the children, as well as their parents
and school teachers
Objectives of the Study
1. To study the influence of Gender on

awareness of Health and Hygiene of
secondary school students.

2.To study the influence of Management
on awareness of Health and Hygiene of
secondary school students.

Hypotheses of the Study
1. There would be no significant

difference between Boys and Girl
students with regard to their health and
hygiene awareness of secondary school
students.

2. There would be no significant
difference between Government and
Private school students with regard to
their health and hygiene awareness of
secondary school students.

Methodology:
Method: In the present study Descriptive
Survey Method of investigation was
employed by the investigators.
Sample: For the purpose of the study a
sample consisted of 240 Secondary School
students in Chittoor District was selected
by using the Simple Random sampling
technique.
Tool: The awareness of health and
hygiene test was prepared by Naga
Bhushan Goud (D U, 2008) was adopted for
the present study. The awareness test

covers the following dimensions.
 1. Concept of health and hygiene
 2. Causes of ill health
 3. Precautions to be taken for health and
    hygiene.
Statistical Techniques Used:

For the present study to analyze the
data, Mean, S.D and t-test were used by
the investigators.
Analysis and Interpretation of the Data:
 Hypothesis – 1:

The scores on health and hygiene
awareness of secondary school students
were summed up and the mean and
standard deviation of the scores was
calculated. The significance of the
difference between the means was found
by using ‘t’ test. Mean and standard
deviation of scores on health and hygiene
awareness and ‘t’- value is provided in the
table-1 below.

Table No-1:
Mean, Standard deviation and ‘t’

value of awareness of boys and girls
on health and hygiene.

 Group     N     Mean   S.D    df    t-value

 Boys       120    24.2    3.9    238 2.984

 Girls       120   25.7    3.6 p<.01
The above table -1, shows that the

mean score of health and hygiene for boys
is 24.2, with a sd. of 3.9 and the mean
score of girls is 25.7, with a sd. of 3.6.This
implies girls have more awareness on
health and hygiene. The calculated‘t’
value 2.984 is more than table value of
2.56 at 0.01 level. Hence the formulated
null hypothesis  is rejected. Therefore, it
can be said that gender shows significant
influence on the awareness of students
on health and hygiene.
Hypothesis-2:

The scores on health and hygiene
awareness of secondary school students
were summed up and the mean and
standard deviation of the scores was
calculated. The significance of the
difference between the means was found
by using ‘t’ test. Mean and standard
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deviation of scores on health and hygiene
awareness and ‘t’- value is provided in the
table-2 below.

Table No-2:
Mean, Standard deviation and‘t’ value
of govt. and private school students’
awareness on health and hygiene.

 Group     N     Mean S.D     df    t-value

  Govt    120 24.8 4.5     238   0.633

 Private  120 25.1 3.1        NS

The above table-2, shows that the
mean score of health and hygiene for
government school students is 24.8 with
a sd. of 4.5 and the mean score of private
school students is 25.1 with a sd. of
3.1.This implies private school students
have more awareness on health and
hygiene. The calculated ‘t’ value 0.633 is
less than table value of 1.97 at 0.05 level.
Hence the formulated null hypothesis  is
accepted. More over students of Private
high school are posses with better
awareness than Government high school
students.
Findings of the Study:

The statistical treatment of the data
reveals the following major findings of the
study. They are
1. There is a significant difference

between Boys and Girl students with
regard to their health and hygiene
awareness of secondary school
students.

2. Girls’ high school students are posses
with better awareness than boys’ high
school students in their health and
hygiene awareness.

3. There would be no significant
difference between Government and
Private school students with regard to
their health and hygiene awareness of
secondary school students

4. Private high school students are
posses with better awareness than
Government high school students in
their health and hygiene awareness.

Educational Implications of the Study
This study will have far reaching

implications not only for the students but
also for the parents and teachers.  Some
of the important implications are listed
below.
1. This study can serve as a guide for the

educators, teachers and parents to be
aware of the health and hygiene
problems among students.

2. This study provides the parents and
teachers, with better preparedness for
combating health and hygiene problems
among students.

3.The study indicates that to develop
awareness among the students on
health and hygiene, special awareness
programs can be organized by
government and non-governmental
organization.

4. When the students have awareness to
some extent the existing awareness
can be further strengthened by means
of teacher, parent associations.

5. Providing better conducive healthy
environment for health of deficiency
children should be strengthened among
parents to tackle these students in
their home.

6.The results of this study help to
overcome the problems of bad health
conditions among students.

Conclusion
Everyone in the community needs to

work together to build and use toilets and
latrines, protect water sources, and safely
dispose of waste water and garbage. It is
important for governments to support
communities by providing information on
low-cost latrines and toilet facilities that
all families can afford. In urban areas,
government support is needed for low-cost
sanitation and drainage systems,
improved drinking water supply and
garbage collection. Girls’ high school
students are posses with better
awareness than boys’ high school
students in their health and hygiene
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awareness. Private high school students
are posses with better awareness than
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Abstract

Adolescence is the period of rapid change
and adjustments that holds a greater
significance in the social sphere. Social
aspect of adolescence lies in one’s
relationship with parents and family.
During this period they need proper support
and encouragement from their parents to
cope up with the intricacies of
adolescence.They need many skills for the
successful achievement of their goals in life.
Encouragement and support of parents will
always have a positive effect on them.
Through the present study the investigators
made an attempt to study the Parental
Encouragement among Adolescents.
Aggarwal Parental Encouragement Scale
was the tool used for data collection. Survey
method was adopted. The study concludes
normal parental encouragement is received
by both male and female students but also
found that high parental encouragement is
received by female than male students.

Introduction
Our family system is a significant

factor in the holistic development of
children. Family is the first institution
to influence every individual and it gives
the experiences of living. Due to the
inf luence of western culture,
urbanization and break down of joint
family system into nuclear families, the
healthy atmosphere of our families have
been disturbed. Children are the mere
sufferers of this changed system. Here,
parents have to play a major role, as the
greatest motivators and role models of
children are their parents. They have a
prime responsibility to play in allowing
their children to explore wider social
environment and to encourage the
development of acceptable social skills.
The support given by parents exerts
significant inf luence on children’s
interests, aspirations, attitudes and
achievement. The old authoritarian
parents were outdated in this modern
world. Parents are to become more
authoritative and democratic, trusting
but not permissive, helping but not
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indulgent, friendly but firm, easy going
but vigilant. Every successful individual
after reaching his/her goal finds that
their success is because of the help and
support of their parents. Successful
parents frequently use words of
encouragement and supportive actions to
show their children how to make
improvements. Further the academic
achievement of the students depends
upon the encouragement support and
interest shown by their parents towards
their children.

Encouragement focuses on effort and
sets up children for success. It makes
children to evaluate themselves on their
own merits. It builds up cognitive and
perception ability in a child, which is a
major concern in the upbringing of the
child. Research confirms that students
have an advantage in school when their
parents encourage and support their
school activities. People who get
encouragement and motivation at the
right time will achieve more. No matter
how old our children are, our praise and
encouragement will help them feel good
about themselves. This boosts their self-
esteem and confidence. Sometimes
rewards can be useful too, especially if
we want to encourage good behavior.

Adolescence is the period of human
growth, between childhood and adulthood.
It is a very crucial period of intense
emotions in one’s life. It is the period of
rapid change and holds a greater
significance in the social sphere. They
need many skills in order to successfully
achieve their goal of increased
independence.

The amount of children spend in
school during the first 18 years of their
lives is small compared to the time spent
with their parents. Research shows that
fun family activities, open child
communication, the encouragement to
participate in extracurricular and
community activities and a positive
family environment will create a positive

energy in children. Without parental
support or encouragement most of our
dreams are shattered. Parental
encouragement is the back bone of
individual’s life. The stronger the back
bone the healthier will be our generation.
Parental Encouragement refers to the
treatment originating from parents
towards the child with a view to enhance
the possibilities of future occurrences of
good behavior and self confidence by care,
concern, approval and guidance.

Parental encouragement is a
significant and important predictor of
achievement in students. It is the
treatment provided by the parents to the
child with a view to enhance the
possibilities of future occurrences of good
behavior by care, concern, approval and
guidance. (Kusum, Aggarwal,2002).

The higher levels of student
achievement are associated with greater
parent encouragement. (Sewell & Hauser,
1980) Also, it suggests that parental
encouragement is the primary mediator
of the well established connection
between family, social class and student
academic performance. A number of
research studies conducted in this area
point out that parent related variables
have resulted in the considerable
improvement in the academic
performance of students.

Through the present study the
investigators made an attempt to study
the parental encouragement among
adolescents comprising both high school
and higher secondary school students.
Objective of the Study
1.To study the extent of parental

encouragement among high and higher
secondary school students.

Research Question
1.What is the level of parental

encouragement among high and higher
secondary school students?

Sample and design:
The study is carried out in a

representative sample of 100 high and
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higher secondary school students from
Malappuram and Kozhikode districts of
Kerala. Survey method was adopted.
Description of the Tool:

Aggarwal Parental Encouragement
Scale  was the tool used for data collection.
It consisted of 80 items with 5 alternative
responses of each statement which
shows the intensity of each statement as
agree, most often, frequently, sometimes
and never. Total sore in the test is 400.
Statistical Technique:

Percentage Analysis, Test of signifi-
cance of difference between means.
Analysis & Discussion

Data and result of above mentioned
objectives are given in tables shown below
a). Parental Encouragement among high and
higher secondary school students.

Table 1
 Parental Encouragement among high
and higher secondary school students.

 Sr.  Male   Female   Total   Parental Enco-
                                             uragement

 1    6.7%    2.3%     4.5%      Extremely low

 2    17.8%   4.5%     11.2% Low

 3    26.7%   27.3%    30.3% Normal

 4     8.9%    22.2%   23.6% High

 5     4.4%    11.1%   7.8%    Extremely High

     Table value indicates that 6.7% of
male students, 2.3% of female students
and 4.5 % of total sample exhibit
extremely low parental encouragement.
17.8% of male students, 4.5 % of female
students and 11.2 % of total sample show
low parental encouragement. 26.7% of
male students, 27.3% of female students
and 30.3 % of total sample show normal
parental encouragement. 8.9% of male
students, 22.2% of female students and
23.6 % of total sample show high parental
encouragement.4.4% of male students,
11.1% of female students and 7.8% of total
sample exhibit extremely high parental
encouragement.
b).  Parental encouragement among high  and
higher secondary school students based on
gender and locality

Group difference was found by means of
t-test is given in table-2.

Table 2
 Data and result of test of significance of

difference between means of parental
encouragement among HigherSecondary
School Students and College students

 Category  N     Mean   Sd    df   t-test

 Male  45    336.5    24.4    86   1.718

 Female  43    345.6   25.1          NS

  Rural  72    339.4    26.3    86    1.21

  Urban  16    347.8   17.7          NS

From Table-2, the test of significant
difference between means in parental
encouragement between male students
and female students is 1.718, which is
not signif icant at 0.05 level of
significance. An estimation of mean
scores indicates parental encouragement
of female students is slightly higher than
that of their counterparts.

Also, it is evident that rural and urban
school students do not differ significantly
in parental encouragement as the
obtained t value 1.21 is below 1.96, the
required value of significance at 0.05
level. Mean score indicates urban school
students have slight higher parental
encouragement than rural school
students.
Findings
Normal parental encouragement is

found similar in male and female
students.

Female students get higher parental
encouragement than their counterparts.

Parents of students from urban area
gave slightly higher parental
encouragement than to the students
from rural area.

Conclusion
The study concludes normal parental

encouragement is received by both male
and female students but also found that
high parental encouragement is received
by female than male students. Male
students also do need high parental
encouragement and support from their
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parents otherwise there are chances for
them to indulge in other activities that
are not encourageable. Parent Teacher
Associations (PTA) has to play a
significant role in making aware of
parents that both boys and girls should
receive equal support and care from

parents. Keep a close watch on our
children’s activities and their interests.
It will be helpful in understanding their
behavior. Encourage discussions among
them in the socio-cultural value based
issues and be careful in advising them
and give them space for their own
judgment.
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Abstract
Introduction

Social competence is a complex,
multidimensional concept consisting of
social, emotional,cognitive and
behavioral skills, as well as motivational
and expectancy sets needed for successful
social adaptation. It also reflects having
an ability to take another’s perspective
concerning a situation, learn from past
experiences, and apply that learning to
the change in social interactions (Denzil,
2007). Social competence as an
attainment of relevant social goals in the
specified social contexts using
appropriate means and resulting in
positive development outcome (Ford,
1982). Social intelligence plays a pivotal
role in social interaction. It is very
important to teach adolescents different
social skills. Social skills help in overall
development of adolescents and can help
them while making friends, establishing
rapport with teachers and getting along
with everyone. Good social skills are
critical to successful functioning in life
(Semrud,2007). These skills enable us to
know what to say, how to make good

The purpose of the present research is to
study social competence among going
male and female adolescents studying in
different govt. and private schools. It is a
descriptive research and survey method
has been used. All school going adolescents
studying in different secondary schools of
Hoshiarpur district of Punjab constitutes
population for the present study. The
investigation has selected 200 school going
adolescents by using simple random
technique. For collection of data the
investigator has used Social Competence
Scale by Prof. V.P. Sharma, Dr. (Mrs.) Kiran
Shukla,Dr.(Mrs.)PrabhaShukla.The
findings of the study revealed that there
exists a significant difference invarious
dimensions of social competence among
school going male and female adolescents
studying in rural and urban secondary
schools.
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choices and how to behave in diverse
situations. The extent to which children
and adolescents possesses good social
skills, can influences their academic
performance, behaviors, social and family
relationship and involvement in extra
curricular activities (Kathryn, 1991). The
social skills are also linked to quality of
school environment and safety. In all
societies adolescence is a time of growing
up, of moving from the immaturity of
childhood into the maturity of the
adulthood(Rotheram, 1987). It is charact-
erized by rapid physiological changes and
psychosocial maturation. As adolescents
mature cognitively, their mental process
becomes more analytical. They are now
capable of abstract thinking, better
articulation and of developing an
independent ideology. It is very important
on the part of the teacher to teach and
develop good social skills among school
going adolescents because social skills
help in overall development of the
personality and establishing rapport with
teachers and getting along with everyone.
Moreover, for getting socially and
educationally mature,decide on the best
response to a situation and enacting the
chosen response.
Survey of related literatures

Bhatt and Aminabhavi (2011)
conducted a study on home environment
and psychosocial competence of
adolescents. The objective of this study
is to observe the significant impact on the
psychosocial competence of adolescents.
It is observed that most of the dimensions
of psychosocial competence are
significantly correlated with most of the
dimensions of home environment.

Gordon (2012) conducted a study on
key competence development in school
education in Europe. The objective of this
study is to develop the ability to study
independently and improve knowledge as
well as create motivation for lifelong
learning and a purposeful carrier. This
study observed that how the creative

partnership program had affected
student’s well-being and degree to which
creative approaches had become
embedded in areas of curriculum other
than those directly involving creative
practitioner

Brain (2001) conducted a study on
adolescents’ social competence. The
findings of the   study suggest that the
social identity of younger adolescents was
stil l dependence on their recent
experiences in a variety of relationships,
whereas the parental relationship was
the predictor for the older cohort.

Mehlon (2005) conducted a study on
social competence and emotional
behavior problem in 6-16years old
Swedish school children. A comparison of
teacher-rating and self-rating among
adolescents. Social competence was
investigated and were higher than
teacher rating. The study concluded that
an adolescent-optimistic bias or a
teacher pessimistic bias.

Belle (2008) studied about gender
differences in the relational health of
youth participating in an social
competence program and to explore the
effect of previous participation in social
competence program. The sample of the
study was 153 middle schools who
reported having recent and consecutive
exposure to the program in elementary
school.

The study shows a consistent pattern
of evidence that sustained participation
in social competence program during
elementary school encourages the
development of quality relation with peer
friends, mentors and communities among
boys as they start into their middle school
years.

Objective of the study
To explore the differences in various

dimensions social competency among
school going male and female
adolescents studying in urban and rural
government secondary schools.
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Hypotheses
There exists a significant difference in

social competency among school going
male and female adolescents studying
in rural government secondary schools.

There exists a significant difference in
social competency among school going
male and female adolescents studying
in urban government secondary
schools.

There exists a significant difference in
various dimensions of  social
competency  among  school going male
and female adolescents studying in
rural government secondary schools.

There exists a significant difference in
various dimensions of social
competency among school going male
and female adolescents studying in
urban government secondary schools.

Methodology
The present study is descriptive in

nature and survey method has been used.
The Sample

 All school going adolescents studying
in different secondary schools in
Hoshiarpur district of Punjab constitutes
the population for the present study. The
investigator has selected 200 school
going adolescents studying in class-X and
the age group of the students ranged
between 13 to 15 years taking into
account 20 secondary schools as sample
by using simple random sample
technique.
Tool Used

In order to gather information social
competence scale by Prof. V.P. Sharma,
Dr.Kiran Shukla, Dr.Prabha Shukla was
used.
Data Analysis
       Result pertaining to difference in social
competency of school going male and female
adolescents studying in different rural
government schools
   To find out the difference in social
competence of school going male and
female adolescents studying in different
rural government schools,t-test was

applied and the result is presented in
table no.1

Table  1
Result showing the difference in social
competence of male and female rural

adolescents

It is evident from the table 1 that the
obtained t-value is 1.34 which is found to
be insignificant.Therefore,it can be
interpreted that there exists no
significant difference in social
competence of school going adolescents
studying in rural government schools.

To find out the difference in social
competence of school going male and
female adolescents studying urban
government schools, t-test was used and
result is presented in table 2

Table 2
Result showing the difference in social
competence of school going male and

female urban adolescents

It is evident from the table no. 2 that
the obtained t-value is 2.58 which is found
to be insignificant. Therefore, there
exists no significant difference in social
competence of school going adolescents
studying in urban government schools.

To find out the difference in various
dimensions of  social competency of
school going male and female adolescents
studying in rural government schools,t-
test was applied and the result is
presented in table 3.

The table no 3 shows that the obtained
t-value in all dimensions of social
competence is less than the table values.
Therefore, it can be interpreted that
there is no significance differences in
various dimensions of social competency
among school going  adolescents studying
in rural government secondary schools.

 Gender N M       SD    SEd   t-ratio

 Male 60    188.4    25.5   4.59    1.34

 Female 60   194.5     24.8              NS

 Gender N M      SD SEd   t-ratio

 Male         40   165.9   32.2 5.59     2.58

 Female      40   151.5   14.6
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To find out the difference in various
dimensions of social competency of school
going male and female adolescents
studying in different urban government
secondary schools, t-value was applied and
the result is presented in table no.4

Table no. 3
Result showing the difference in social competency of school going males and

females rural adolescents
 Type of Dimensions of Gender N M SD SEd   t-ratio
 School       Social Competence
  Rural Social Sensitivity Male 60 8.65 1.022 0.19 1.08
  Secondary Female 60 8.85 1.147
 Schools Social Maturity Male 60 48.66 8.88 1.60 1.58

Female 60 51.21 8.70
Social Skills Male 60 16.15 2.32 0.39 0.12

Female 60 16.10 2.04
Social Relation Male 60 10.85 2.46 0.43 0.30

Female 60 10.98 2.30
Social Commitments Male 60 3.28 1.19 0.21 0.01

Female 60 3.28 1.15
Social Appreciation Male 60 3.71 1.20 0.21 0.46
Ability Female 60 3.81 1.12
Social Emotional Male 60 7.36 1.87 0.32 0.97
Integrity Female 60 7.68 1.68
Social Involvement Male 60 3.95 0.64 0.13 0.24

Female 60 3.98 0.81
Social Respectability Male 60 8.16 1.15 0.22 1.97

Female 60 7.71 1.34
Social  leadership Male 60 11.36 2.04 0.38 1.04

Female 60 11.76 2.16
Social Cooperation Male 60 3.88 0.90 0.16 0.68
and Compliance Female 60 4.00 0.95
Social Acceptability Male 60 4.15 0.73 0.14 0.56

Female 60 4.06 0.88
Social Tolerance Male 60 20.61 5.16 0.92 2.02

Female 60 22.48 4.93
Social Competition Male 60 18.86 2.80 0.47 1.11

Female 60 19.4 2.42
Social Authority Male 60 4.30 0.69 0.13 0.25

Female 60 4.26 0.73
Adult Resource Male 60 4.00 0.63 0.12 0.55
Exploitability Female 60 4.06 0.68
Social Participation Male 60 3.11 1.31 0.24 2.52

Female 60 3.73 1.36
Pro-social Attitude Male 60 7.25 1.40 0.28 0.52

Female 60 7.10 1.72

It is evident from the table no 4 that the
obtained t-value in the dimension of social
leadership is 3.97 and in social authority
is 2.93 respectively, which are found to
be significant.

  (Table value at 0.05 and 0.01 level of significant is 1.98 and 2.62)
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Findings:
There exists no significant difference

in social competency of school going
male and  female adolescents studying
in rural government schools.

Table no 4
Result showing the difference in various dimensions of social competency of

school going male and female urban adolescents
Type of Dimensions of Gender   N         M        SD        SEd t-
 School          social competence                       ratio
Urban Social Sensitivity Male 40 7.95 1.75 0.38 2.51
Secondary Female 40 6.97 1.71
Schools Social Maturity Male 40 43.35 9.20 1.68 1.96

Female 40 40.05 5.35
Social Skills Male 40 13.77 3.46 0.68 1.53

Female 40 12.72 2.59
Social Relation Male 40 9.30 2.68 0.52 1.97

Female 40 8.27 1.90
Social Commitments Male 40 2.85 1.14 0.25 0.60

Female 40 2.70 1.09
Social Appreciation Male 40 2.40 1.35 0.27 0.92
Ability Female 40 2.65 1.05
Social Emotional Male 40 6.325 2.16 0.42 1.60
Integrity Female 40 5.65 1.54
Social Involvement Male 40 3.05 1.31 0.26 0.18

Female 40 3.00 1.03
Social Respectability Male 40 6.30 2.26 0.42 0.29

Female 40 6.42 1.43
Social  leadership Male 40 10.57 2.14 0.50 3.97

Female 40 8.57 2.35
Social Cooperation Male 40 3.22 1.04 0.22 0.44
and Compliance Female 40 3.12 0.96
Social Acceptability Male 40 3.05 1.06 0.23 0.52

Female 40 2.92 1.07
Social Tolerance Male 40 20.5 4.30 0.85 2.19

Female 40 18.62 3.27
Social Competition Male 40 16.00 3.72 0.68 1.72

Female 40 14.82 2.14
Social Authority Male 40 4.22 0.73 0.21 2.93

Female 40 3.60 1.12
Adult Resource Male 40 3.32 1.14 0.21 1.39
Exploitability Female 40 3.02 0.73
Social Participation Male 40 3.27 1.06 0.21 2.31

Female 40 2.77 0.86
Pro-social Attitude Male 40 6.47 2.36 0.48 1.84

Female 40 5.575 1.97

There exists no significant difference
in social competency of school going
male and female adolescents studying
in urban government
schools(Brain,2001 and Bhatt, 2011).

(Table value at 0.05 and 0.01 level of significant is 1.98 and 2.62)
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There exists no significant difference
for school going male and female rural
adolescents in social sensitivity, social
maturity, social skills, social relations,
social commitment, social appreciation
ability, socio emotional integrity, social
involvement, social respectability,
social leadership, social cooperation,
social competition, social authority,
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attitude.

There exists no significant difference
in various dimensions of social
competence among school going male
and female adolescents studying in
different urban government schools,
except in the dimensions of social
leadership and social authority
respectively.
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Abstract

 In this  paper an attempt has been made to
explore Science  education  in India and
abroad and its development in India in par-
ticular. The major objectives were to study
the correlation between science    education
and impact on growth of science in India.
To  know about the purpose of science edu-
cation and its growth in India since four de-
cades, to find out what        factors that affect
science education, to  determine the strat-
egy to promote science education, to explore
the fact whether learning about science at
school has been helpful or      useful in our
everyday life and pursuing higher sciences.
For the present study the researcher has col-
lected nine related research on Science Edu-
cation efforts in India & abroad which is of
paramount importance for the topic of
search. They were taken for the meta analy-
sis through purposive sampling   technique.

Sustainable Science Education in India:
A Meta Analysis

Introduction
“Believe nothing, merely because you

have been told to, or because it is
traditional, or because you yourself have
imagined it. Do not believe what your
teacher tells you… merely out of respect
for the teacher. But whenever after due
examination and analysis you find
conducive to the good, and benefit the
welfare of all beings, that doctrine believe
and cling to and take it as your goal.” –
Buddha.

Scientific Policy Resolution (1958)
reiterates the fact that Science has led
to the growth and diffusion of culture to
an extent never possible before. It has not
only radically altered man’s material
environment, but, what is of still deeper
significance, it has provided new tools of
thought and has extended man’s mental
horizon. It has thus influenced even the
basic values of life, and given to
civilization a new vitality and a new
dynamism. The organic link between
science and human civilization can only
be well understood through the system
called Science education(ScE).Science
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Education is a common theme that links
all these activities of science l ike
research, teaching, innovation in
science, progress in science, knowledge
creation etc. The main aim of science
education is to lay emphasis on creating
importance of having a critically large and
competent scientific bent of workforce for
the national development. This means
that one needs to impart a modern and
sensible science education across a wide
cross-section of youth in order that they
might reasonably develop themselves as
scientists or scientifically inclined people
of the next generation.

During the last fifty years, every
aspect related to science education,
whether it be student enrolment, number
of educational institutions, and the
number of teachers have recorded ten-
fold growth. As science education is a
continuum, it is necessary to consider its
growth and its consequences right from
the school level. Science education
research is not conducted within one
paradigm because there are too many
fundamental differences about the nature
of science education.

Nevertheless, Science Education
Research may constitute issues like:
Educational Technology, Curriculum,
Learning Environments, Teacher
Education, Assessment and Evaluation,

Research methods in science
education draw on perspectives from
philosophy, psychology, sociology, as well
as history, anthropology and economics.
In order to bring such coherency in
science education & its philosophy-
psychology, one must imagine that
foundation is required for which efforts
must be laid during schooling phase. It is
in this contexts school science education
needs to respond to a changed social
context and to help prepare young people
to contribute as citizens to shaping the
world in which they will live” (Jenkins,
1999).
The widening gap between Science and
Science Education

Science subjects are part of the
overall educational provision in school as
well as college/University level. Science
(or science subjects) was included in the
school curriculum to provide a
background for students to better cope if
they chose to study science subjects at
university (Fensham, 2008). Science
content acquisition cannot simply be
called as Science Education because the
latter encompasses holistic objective of
education. Today Science and Science
education is mostly misunderstood by
academia and policy makers which has
caused serious chaos and confusion in
the system of education.

According to William Haley, Education
would be much more effective if its
purpose was to ensure that by the time
they leave school every boy and girl should
know how much they do not know, and be
imbued with a lifelong desire to know it.
Therefore it is the development of:
cognitive abilities, personal attitudes,
personal aptitudes (behaviour/skills),
communication skills, social values, social
skills and aspects of self-efficacy. These
goals are not targeted at any subject
discipline in particular, but are expectation
to be gained from education as a whole.

Equity, History and Philosophy of Science
etc.

Figure 1Science Education &
National Development
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Science Education (ScE) aims to
develop a capacity to learn, to think
scientifically and make sense of their
world, to solve scientific problems though
planning, collaborating and communi-
cating thus preparing for lifelong learning
and to develop aspirations to reach their
true potential. Also it inculcates personal
values attributes, perseverance,
ingenuity, safe working for oneself and
for others, and a will ingness to
participate. These important personal
attributes preparing for potential life roles
are often neglected in science teaching.
Learning to work for the common good,
rather than individual isolationism,
teamwork in science activities and
through participation in scientific
discussions, reasoned socio-scientific
decision-making and in striving for
consensusare the distinguishing
features of science education. ScE draws
attention to the need to develop life skills,
where abilities gained in science lessons
can be building blocks for capabilities in
life beyond school (Holbrook,2010).

Time has riped for all of us to bridge
the gap between Science & Science
Education. So we need to move away from
a content-led teaching direction to one
that focuses on the needs and motives of
students for learning through science
subjects. This can be expressed as
society-focussed, socio-scientific issues
led (Zeidler & Keffer, 2003) or  education
through science’, where the science is
the important vehicle for learning.
Revisiting our Science Education
System to ensure Sustainability

Kofi Annan, the former secretary
General of UN (2001) says, “Our biggest
challenge in this century is to take an
idea that seems abstract... Sustainable
development... And turn it into really for
all world‘s people”. In other words
Sustainable development is a process
which enables all people to realize their
quality of life in ways which protect and
enhance the earth’s life support system.”

In succinct, we can say that Sustainable
development is the systematic
development eying the future which
emphasizes harmony between

Nature   Man,   Man  Man,
Man   Society , Limits     Aspirations,

Nature’s Capacity   Human Needs,
  Reality   Expectations ,

Science   Culture ,  Present   Future.
Science education can bring such

coherence between present needs &
future demands which cannot be ignored
any more. Our country has several
natural advantages for sustainable
development in science education as
well. A major one is the youthfulness of
India’s population which currently has a
median age of 25 years. The number of
Indians in the university-going age group
(between the ages of 17 to 21) is currently
about 9 crores (90 million), and will be 10
crores or more in 2025: the demographics
will still be dominated by youth.  Only 13%
are enrolled in higher education today.
There is therefore vast scope for
expansion in all dimension of science
education.
Rationale
1.India’s relative position in the world of

science has declined in the last twenty
years. We produce more science than
before, but several more ambitious
countries like China and S. Korea have
outpaced us.

2. During 2004-06, India has produced
one research scientist for every 7100
people; China 1 in 1080, S. Korea 1 in
240, Sweden 1 in 163.  In 2005-06, India
produced about 1000 Ph.D’s in
engineering and technology, whereas
the US and China were already
producing about eight times as many
in 2004-05. This shows the enormous
magnitude of the problem. In areas such
as computer science, the situation is
serious, with only 25 or so Ph.D.’s being
produced per year in India.

3. When compared with what other
countries, notably China, have achieved
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within a similar time period, the Indian
contribution is singularly lacking in
both quality and quantity.

4. There are fewer students choosing
teaching as a first career and there also
is a problem of aging teachers in the
field of Science Education.

5.India Science Report 2005 reveals
shocking picture of Indian science and
Technological growth. At the class VI to
VII level, 22% of the students said they
would like to study pure science at
higher levels of education. Yet, when it
came to students in class XI and XII,
just 13.4% wanted to study pure science
at the graduate/postgraduate level.

For Learners:ScE has long been
recognised that meaningful learning
strategies are necessary if high quality
learning outcomes are to be achieved.
ScE promises that kind of learning
environment most likely it will not
encourage such learning  strategies that
hasnot been changed over the last twenty
years.

For Teachers: ScE emphasises
education cannot be developed in a
vacuum. It needs a context and this
context, inevitably in science lessons,
involves science content and science
conceptual learning. Thus teacher in
Science Education must understand the
said correlation.

For Teacher Educators: ScE Brings
diversity of means of transaction of
science to learners in order to make it
life long process rather than cut paste
approach.

For Curriculum Planners: Enables
curriculum planners to look into
alternative ways of learning like
constructivism, deep concept approach,
argumentation technique etc.

For Principals: ScE Provides plethora
of opportunity to ensure learning rather
than cramming of information and
motivates for making constructive
strategies to make learning a joyful
process.

Objectives
· To study the correlation between science

education and it’s impact on growth of
science in India.

· To  know about the purpose of science
education and its growth in India since
four decade

· To find out what factors that affect
science education ?

· To determine the strategy to promote
science education.

· To explore the fact whether learning
about science at school has been helpful
or useful in our everyday life and
pursuing higher sciences.

Review of Related Research :
    Many researches have been done
trying to assess the need and aim of ScE.
This is going to be a challenge for
researcher due to which he has selected
nine researches pertaining to the topic.

Cobern, Wm. W. (1996) conducted a
study” Constructivism and Non-Western
Science Education Research”. The author
argued that science education research
and curriculum development efforts in
Nonwestern countries can benefit by
adopting a constructivist view of science
and science learning. The past efforts at
transferring curricula from the West, and
local development projects that result in
curricula only marginally different from
Western curricula, stem from an
acultural view of science. These efforts
also ground science learning in concepts
of logical thinking rather than
understanding. The resulting level of
science learning, however, has not met
expectations. Constructivism offers a very
different view of science and science
learning. It assumes that logical thinking
is an inherently human quality
regardless of culture, and instead focuses
attention on the processes of
interpretation that lead to understanding.
Constructivism leads one to expect that
students in different cultures will have
somewhat different perspectives on
science. Science education research
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should inform curriculum projects that
incorporate this point, thus making
science curricula authentically sensitive
to culture and authentically scientific.
Japanese elementary science education
based on the Japanese traditional love of
nature is a good example.

Reinders Duit(1996) studied “The
constructivist view in science education –
what it has to offer and what should not be
expected from it”. There is certainly
something fashionable about
constructivism in science education now
a days. It  is further true that
constructivism is by no means a
consistent movement, there are many
variants of this view in use. Further
more, it appears that constructivism, for
some science educators, in any case, has
become the new ideology of science
education that provides a cure for every
problem of teaching and learning science.
But without any doubt constructivism has
become also a most valuable guideline for
science education — for science teaching
and learning as well as for research in
these fields.

Wafia Masih (2012) examined “ Efforts
Towards Popularisation and Public
Understanding of Science: A Literature
Review of 30 publications”. This article
reviews different approaches taken by
scholars and researchers in popularizing
science for the common people. The
review considers a wide spectrum of
popularization methods for bringing
Scientists, Industry, Government
Organizations, R&D laboratories together
for creating a scientific temper by
encouraging science communication and
popularizing the same, on a larger
portfolio. Though work on science
popularisation is being carried out world-
wide, it is still found to be less than the
total recorded research found in scholarly
journals. Scientific discoveries
outnumber popularising these
discoveries in other words; more
emphasis must be given to bring in

trained science communicators in all
scientific institutions and laboratories
where work on scientific discoveries is
taking place. The need to press on non
scientific articles from scientific
discoveries must be taken as a serious
concern by the policy makers. The gap
between scientif ic discovery and
popularising that discovery should be
reduced. Doing this, will encourage a
revolutionary change not only in the mind
sets of people but it will also benefit the
economic policies, government politics,
literacy ration, difference of opinion,
political environment, inflation and
much more besides creating a paradigm
shift in corrosive factors like pollution,
fuel, energy etc.

Gautam R Desiraju (2008) conducted a
review study  entitled “Science Education
and Research in India” with an objective
to identify the problems associated with
science education (i.e research &
teaching, Science and engineering,
curiosity & courage), role of IITs, Central
Universities, IISERs, State Universities,
Research Institutes, Administration &
bureaucracy, Non governmental
Involvement etc. Major findings of the
study reveals that:Many aspects of the
Indian scientific development are
extremely unsatisfactory, lacking in both
quality and quantity. Although the
outreach of teaching and research
programmes has increased considerably,
populist political themes are favoured and
special institutions have been created
where research is undertaken
independent of the university system.
This article reviews the present scene
inscience education, and identifies the
major problems and the challenges
confronting the  institutions involved in
education and research. It suggests that
the government should restrict itself to
broad policy issues rather than be
involved in day-to-day affairs and the
university should be re-established as the
primary agency for education and
research.
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Inderpal, A. K. Saini and Rajesh Luthra
(2011) conducted a research on
‘Demographic variations in basic science
education in India: a case study of CSIR
UGC national eligibility test, whose abstract
is as follows. This article explores the
demographic variations in basic science
education across the country on the basis
of the CSIR–UGC national eligibility test
(NET) held during the period 2002–2006.
The states, representing different
demographic zones, were ranked
according to the number of qualifying
students and the percentage selected. A
simple scatter plot of selection versus
enrolment shows that Delhi and West
Bengal perform better than the norm,
whereas Kerala and Tamil Nadu
relatively underperform. The data
envelopment analysis technique has
been employed to further examine the
relative efficiency of basic science
education, in terms of the number of
students qualifying NET in five subjects,
viz. chemical sciences; earth,
atmospheric, ocean and planetary
sciences; life sciences; mathematical
sciences, and physical sciences, across
different states of the country. The
position of a particular state on the
efficiency frontier could serve as a
measure of capacity building in these
disciplines. These vast differences in
efficiency scores across different states
and union territories indicate the need
for directed efforts to upgrade the overall
standard of basic science education in the
country. A transparent, accountable,
discipline-specific quality assurance
system would ensure the best educational
outcome. Emergence of two states, viz.
Delhi and HP, with contrasting
demographic profiles, on the efficiency
frontier may serve as a role model for other
states to imitate.

Cakir Mustafa (2008) conducted a study
on “Constructivist Approaches to Learning
in Science and Their Implications for Science
Pedagogy: A Literature Review”. This paper

draws attention to the literature in the
areas of learning, specifically,
constructivism, conceptual change and
cognitive development. It emphasizes
the contribution of such research to our
understanding of the learning process.
This literature provides guidelines for
teachers, at all levels, in their attempt
to have their students achieve learning
with understanding. Research about
the constructive nature of students’
learning processes, about students’
mental models, and students’
misconceptions have important
implications for teachers who wish to
model scientific reasoning in an
effective fashion for their students.
This paper aims to communicate this
research to teachers, textbook authors,
and college professors who involved in
the preparation of science teachers.
This paper is divided into two major
parts. The first part concentrates on a
critical review of the three most
influential learning theories and
constructivist view of learning and
discusses the foundation upon which
the constructivist theory of learning
has been rooted. It seeks an answer to
the question of “What are some guiding
principles of constructivist thinking
that we must keep in mind when we
consider our role as science teachers?”.
The second part of this paper moves
toward describing the nature of
students’ alternative conceptions, the
ways of changing cognitive structure,
and cognitive aspects of learning and
teaching science.

Shashi, P (2010) undertook a study
namely “Characteristics of  a
Constructivist Classroom in the Context
ofScience Education”  Major findings of
the study are : constructivist classroom
of science exhibits some marked
features that are different from a
traditional classroom. National
Curriculum Framework-2005
emphasises on an environment in the
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science classroom which is conducive for
constructivist learning. The classroom
environment is maintained in such a way
that students actively participate in
learning which involves inventing and
constructing knowledge and new ideas.
Teacher applies various approaches to
teaching learning process in order to
make her students inquisitive thinkers,
whoquestion, reason, reflect, make
association with prior learning, imagine
and think. In the present paper some
characteristics of a constructivist
classroom in the context of science
education like : learning environment,
child centered instruction, learner
centered assessment , learners previous
knowledge & its role in constructivism are
discussed.

Treagust David F. (2004) studied
“International Trends in Science
Education Research. The author has
examined some of the unprecedented
developments in science education
research in the past three decades (1974-
2004). The findings are : in the last 30
years, there has been a huge increase
in international professional research
activities, resulting in an increased
output of publications in science
education research from a wide rrange
of nations, and an increased amount of
professional development initiatives. At
the classroom level throughout the past
30 years, there has been a constant call
for more relevant science education and
for greater inclusivity in science
education. During this period, there has
developed a great diversity of the types of
research being conducted in science
education. At one end of this spectrum
are large-scale assessment programs (as
is illustrated by the Trends in
Mathematics and Science Studies
(TIMSS) and the Program for
International Student Assessment (PISA)
studies which provide bothnational data
and international comparisons). At the
other end of this spectrum are small-

scale studies of the work of science
teachers in individual classrooms. To
be able to conduct studies of this
range, over the past three decades,
there has been an increasing
acceptance of alternative genres of
science education research and an
acknowledgment of their own
strengths and weaknesses. Despite all
the developments in science
education curricula, assessment and
research, thereis still need for a
greater understanding of the
relationships between policy and
practice and a realistic expectation of
what science education research can
contribute to practice. This certainly
should be a major part of the work of
science educators in the next three
decade.

Holbrook, J.(2010) investigated “
Education through science as a
motivational innovation for science
education for all”. According to him
science was introduced into the
school curriculum to enable students,
who were entering university to study
science related subjects, to gain some
background knowledge before
beginning studies at the university
level. Unfortunately this view is still
very prevalent among policy-makers
and teachers today. And this is so,
even though science subjects have
become part of ‘education for all’ and,
in most systems, science have
become compulsory for primary school
students. This paper considers the
roles of science education as
expressed in curriculum documents
and in educational standards. It notes
the often expressed target of science
education as enhancing scientific
literacy and puts forwards views on
what is meant by this expression Also
noted is the comment in the UNESCO
booklet on the Eleven Emerging Issues
in Science Education (Fensham, 2008,
p.8 and 27) that the term ‘scientific
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literacy’ should no longer be used. The
papers argues that policy-makers and
teachers should rethink their vision of
science in the school curriculum and
accept the view that the teaching of
science subjects is part of the overall
educational provision and must not be
viewed in a different philosophical light
from other subjects. If education is the
target, then the philosophy for the
teaching of science subjects must be, it
is argued, ‘education through science’.
This view represents a paradigm shift in
the purpose of school science education
from the historical view. The new vision
is put forward as an essential step if
school science education is to play a
meaningful role for the majority of
students, especially girls, in 21st century
education.
Sample and Population

For the present study the researcher
has collected nine related research on
Science Education efforts in India &
abroad which is of paramount importance
for the topic of search. They were taken
for the meta analysis through purposive
sampling technique. The researches on
Science Education  for school and college/
universities  both in on line and off line
are the population for the present study.
Methodology of the study:
    Keeping in view of the importance of
the topic due to its multifarious impact
on today’s S & T developments in India,
the researcher has selected  nine
research studies so as to draw out the
findings on various objectives that is
being set.
Data analysis:

The researcher analysed the
ninestudy purposively to find out suitable
outcome for which the study is aiming at.
Major Findings

Nature of science: Factual
memorisation and teacher-structured
learning are the main transmission
modes in science classrooms, the

education provision becomes distorted
and the nature of science is poorly
addressed. A factual approach is very
likely to see scientific information as the
‘truth’, lacking any degree of
tentativeness and not appreciated as
being the best understanding we
currently have, but subject to change in
the light of new evidence. Poor science
teaching, over-emphasising scientific
ideas as proven fact, is also in danger or
portraying a false image of the manner
in which science progresses (Holbrook,
2010).

Scientific Literacy: Though science
popularisation is being carried out world-
wide, it is still found to be less than the
total recorded research found in scholarly
journals. Scientific discoveries
outnumber popularising these
discoveries in other words; more
emphasis must be given to bring in
trained science communicators in all
scientific institutions and laboratories
where work on scientific discoveries is
taking place (Wafia, 2012).

Equity and Urban/Rural Issues in
Science: Universities like  JNU & Delhi
and few universities of West Bengal
perform better in CSIR-UGC- NET than
the norm, whereas Kerala and Tamil
Nadu relatively underperform. These vast
differences in efficiency scores across
different states and union territories
indicate wide disparity in quality of higher
education dispensed to students which
need for directed efforts to upgrade the
overall standard of basic science
education in the country. A transparent,
accountable, discipline-specific quality
assurance system would ensure the best
educational outcome (Inderpal, et.al.
2011).

Science Education & Culture:
Science education (Constructivism)
leads one to expect that students in
different cultures will have somewhat
different perspectives on science.
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Science education research should
inform curriculum projects that
incorporate this point, thus making
science curricula authentically sensitive
to culture and authentically scientific
(Cobern,1996).
Constructivist views of learning/
teaching:

Constructivism, for some science
educators,  has become the new ideology
of science education that provides a cure
for every problem of teaching and learning
science. But without any doubt
constructivism has become also a most
valuable guideline for science education
— for science teaching and learning as
well as for research in these fields
(Duit,1996). Research about the
constructive nature of students’ learning
processes, about students’ mental models,
and students’ misconceptions have
important implications for teachers who
wish to model scientific reasoning in an
effective fashion for their students
(Mustafa, 2008).
Science Education Research  in India:

Many aspects of the Indian scientific
development are extremely
unsatisfactory, lacking in both quality and
quantity. Although the outreach of
teaching and research programmes has
increased considerably, populist political
themes are favoured and special
institutions have been created where
research is undertaken independent of
the university system (Desiraju,2008).
SER Worldwide:

In the last 30 years, there has been a
huge increase in international
professional research activities, resulting
in an increased output of publications in
science education research from a wider
range of nations and an increased amount
of professional development initiatives.
At the classroom level throughout the
past 30 years, there has been a constant
call for more relevant science education
and for greater inclusivity in science
education (Treagust,2004).

Classroom Environment &  Attitude :
  The classroom environment in
constructivist science class  is
maintained in such a way that students
actively participate in learning which
involves inventing and constructing
knowledge and new ideas. Teacher
applies various approaches to teaching
learning process in order to make her
students inquisitive thinkers, who
question, reason, reflect, make
association with prior learning, imagine
and think (Shashi, 2010).
Discussion:

From the above findings it is apparent
that  Indian science Education
development are extremely
unsatisfactory, lacking in both quality and
quantity. Further factual memorisation
and teacher-structured learning distorts
the understanding of nature of science.
Scientific discoveries & popularising
science must go hand in hand as the
imbalance may cause catastrophe for
science education. There is widespread
disparity in quality of higher education
dispensed to students which need for
directed efforts to upgrade the overall
standard of basic science education in the
country to ensure equity issues. Science
education research should be on a
platform where in curriculum become
sensitive to culture as culture nurtures
the society. Teaching learning in ScE
must be constructivism way  wherein
students actively participate in learning
which involves inventing and
constructing knowledge and new ideas.
Also it provides a cure for every problem
of teaching and learning science& it has
become also a most valuable guideline for
science education — for science teaching
and learning as well as for research in
these fields. In nutshell ScE must be
having strong foundations like:
• Personal Values Development through

Science,
• Intellectual development through Science,

• Social Values development through Science,
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•  Science Communication Literacy,

•  Science & Technology Literacy.
The only way we can ensure that

quality of Scientific output is increasing,
more scientists, more patents, more
PhDs etc in science education. The
author suggests Quadrilateral model of
Science education as illustrated in fig.2.
Conclusions

It is widely acknowledged that India
is among the few nations that have
demographic advantage, with a large
number of young citizens. Thus, it is vital
that our youth  are provided the necessary
training to enable them to compete
globally. Despite all the developments in
science education curricula, assessment
and research, there is still need for a
greater understanding of the
relationships between policy and practice
and a realistic expectation of what
science education research can
contribute to practice. Expansion of
science popularization activity, reform in
pedagogical process, integration of
research with ScE need immediate
overhaul. Commitment to reform is like
any other change requires more than the
decision to do so in order for it to happen.
If education is the target, then the
philosophy for the teaching of science
subjects must be, it is argued, ‘education
through science’. Thus  a paradigm shift
in the purpose of school science
education must be envisioned so as to
reenergize, empower millions of students
pursuing science in future thereby
ensuring national development.
Recommendations:
Liberating Science from bureaucratic
apathy:
    One of the necessary conditions for
progress in Science Education is the
elimination of bureaucratic hurdle. This
is required in the central government
and even more so in the state government
level.
Bringing up world class school:

The best school systems are not to be
found in the countries which have done
a great deal of research on education
systems, nor in the ones who pay
teachers the highest salaries, but to
attract the best teachers to the
profession. In South Korea, primary
school teachers come from the top 5% of
the graduating class in the 4-year
undergraduate programmes undertaken
in 12 selected universities. No more than
the required number of teachers is taken
every year. For instance in countries like
South Korea, Finland and Singapore the
teaching profession is competitive,
difficult to get into, and prestigious.
Teachers undergo special training
programmes every year. Failing pupils
get attention, through separate
programmes designed specifically for
them. India needs such kinds of
schooling to develop its vast  young
human capital in 21st century.
Framework for world class science
Education: We have to establish a proper
faculty promotion policy. Keep out political
interference. Welcome private
investment and support from private
wealth. Assemble a diverse student body
balancing excellence and inclusion.
Combine undergraduate teaching and
world-class research.
Bring the best Mind: According to James
Conant of Harvard University  the basis of
building great institution is to  “Get the
best minds and leave them alone”. Thus
incentivize Science Education Research,
Popularization programmes then only
best minds will be attracted for such
purpose.
Empower Communication Literacy

Communication literacy deals with
critical understanding of various tools of
available communication modes and the
ability to use these has to be an important
feature of today’s knowledge society
(Kundu, 2013).Only a communication
literate citizenry can make optimal use
of the available knowledge for sustainable
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development. For India to be globally
competitive in the twenty-first century,
a critical factor would be our ability to
harness our knowledge potential. With
550 million people below the age of 25,
our human capital is our greatest asset.
To best utilize this bourgeoning potential
the country needs a knowledge oriented
paradigm and focused capacity and quality
building in the field of education
(NKC,2008). More amount of Science
Technology Literacy (STL) must be the
priority area for better Science Education
in our country.
Educational Implications
Implications for Science Pedagogy

The origins of Constructivism , deep
concept approach lie in students’ diverse
personal experiences, which include
observation, perception, culture,
language, prior teachers’ explanations,
and prior instructional materials.
Students hold tenaciously onto these
alternative conceptions in the face of
traditional formal instruction. Therefore
our pedagogical process in ScE must
integrate constructivism.
Implications for Teacher Education

Perhaps, teaching teachers
instructional strategies that foster
conceptual change is the most difficult of
the tasks, largely because most of the
cognitive research effort to date has
focused on studying learning rather than
instruction. Yip (1998) suggested that,
teacher education programs should aim
at equipping science teachers with the
following knowledge and skills: What
science educators have found out about
students’ misconceptions in science,
Methods for diagnosing misconceptions
held by students before and after
instruction &Designing instructional
strategies that tackle students’
misconceptions which involves planning
and structuring curriculum materials
and learning activities using the
constructivist approach that aims at
promoting conceptual changes and
development, such as the use of examples
and analogies, cognitive conflicts, concept
maps, demonstration sand student
activities. Our Teacher training courses
should provide learning experiences for
teachers to refresh and consolidate their
understanding on certain difficult
concepts of the school curriculum.



68                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 7  No. 1  April. 2016

* Bibhuti Narayan Biswal : Principal, Sri Satya Sai Vidya Niketan,
Ganeshwad, Sisodra, Navsari. Gujarat.
E- mail: bibhuti.nb@gmail.com

  Article Received on               04.02.2016        Reviewed on            21.02.2016
  Observations reflected on     28.02.2016           Modified  on            22.03.2016

Rao,C.N.R., (2010).India as a Global Leader in Science”(2010)Science Advisory
Council to Prime Minister, Govt of India

Shashi, P.(2010).Characteristics of a Constructivist Classroom in the Context of
Science  Education. Journal of Indian Education Vol. XXXVI ,No. 1.

Shukla Rajesh,(2005).India Science Report , NACER, Govt of India.
.
Treagust David F. (2004) studied “International Trends in Science Education

Research. Proceeding on International conference on Research Trends
in Science, Technology and Mathematics Education (Review talks
delivered at epi STEME-1)by HBCSE at Goa.

Yip D. Y. (1998). Identification of misconceptions in novice biology teachers and
remedial strategies for improving biology learning. International Journal
of Science Education, 20(4), 461-477.

Zeidler, D.L., & Keffer, M. (2003). The role of moral reasoning and the status of
socio- scientific issues in science education: Philosophical,
psychological and pedagogical considerations. In D.L Zeidler (ed). The
role of moral reasoning and discourse on socio-scientific issues in science
education. (Netherlands: Kluwer).



Teaching-Learning Science through NROER: ..........by      Dr.  Sanjay M. Ayade         69

Key Words :  National Repository of Open Educational Resources (NROER), Concept Map

Teaching-Learning Science through NROER:
 An overview about Physics Content

EDUSEARCH
ISSN: 0976-1160

Vol. 7,  No.1,  Apr.  2016

Dr. Sanjay M. Ayade *

Abstract
Introduction

Open Educational Resource (OER) is
a new phenomenon which may be seen
as a part of a larger trend towards
openness in education including more
well-known and established movements
such as Open Source Software (OSS) and
Open Access (OA). The  most  important
aspects of  openness  are the  free
availability  of  resource  over  the
Internet,  and recurrence of as few
restrictions as possible on the use of the
resource  by  users.  There  should  be  no
technical  barriers (undisclosed  source
code),  no  price  barriers  (subscriptions,
licensing fees, pay-per-view fees) and as
few legal permission barriers as possible
(copyright and licensing restrictions) for
end-user. The end-users not only to use
or read the resource but also to adapt it,
build upon it and thereby reuse it, given
that the original creator is attributed for
her/his work.

The term Open Educational Resources
first came to use in 2002 at a conference
hosted by UNESCO. Participants at that
forum defined OER as: “The open

This research paper provides a glimpse to
the NROER with special reference to the
subject of Science with special emphasis on
Physics content of Elementary and
Secondary school level. MHRD  (2012)
declared the National Policy on Information
and Communication Technology and set
goals  about creating an environment for
collaboration, cooperation, sharing and
promoting universal, equitable, open and
free access to ICT. Central Institute of
Educational Technology , National Council
of Educational Research and Training  and
Department of School Education and
Literacy has launched National Repository
of Open Educational Resources (NROER),
which is a digital repository of open
educational resources offering resources for
all school subjects and grades in multiple
languages. The resources are available in the
form of concept maps, videos, multimedia,
interactive objects, audio clips, talking
books, photographs, diagrams and charts,
articles, lesson plans and textbook pages.
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provision of educational resources,
enabled  by  information  and communi-
cation technologies,  for consultation, use
and  adaptation  by community  of  users
for non-commercial purposes.” Open
Educational Resources are digitised
materials offered freely and openly for
educators, students and self-learners to
use and re-use for teaching, learning and
research.

OER is said to include the learning
content which have full courses,
courseware,  content  modules,  learning
objects, collections and journals; tools
which are software to support the
development, use, re-use and delivery of
learning content including searching and
organization of content, content and
learning  management systems,  content
development  tools, and  on-line  learning
communities;  and  implementation
resources  comprising  of  intellectual
property  licenses  to promote open
publishing of materials, design principles
of best practice, and localization of
content.
National Repository of Open
Educational Resources (NROER)

Keeping in line with the OER
movement throughout the world, CIET,
NCERT is involved in the development
and management of the National
Repository of Open Educational Resources

(NROER)(Figure1). The National
Repository is developed  in  collaboration
with  the  Department  of  School
Education  and  Literacy,  Ministry  of
 Human  Resource Development, Govt. of
India.  Meta studio, the platform hosting
the repository is an initiative of
knowledge Labs, Homi Bhabha Centre for
Science Education, Mumbai.

NROER is a solution, developed to
address the challenges faced by the
education sector of our country. It intends
to reach the unreached, include the
excluded and extend education to all. It
is a collaborative platform involving
everyone who is interested  in education.
It offers resources for all school subjects
and grades in multiple languages. It
brings together all the digital resources
for a school system such as educational
v ideos, concept maps, audio clips,
interactive objects, photographs,
diagrams, charts, images, articles,
learning objects, talking books, textbook
pages and documents, any resource that
can be served digitally. The major
objectives for developing the national
repository are:
 To make digital electronic content

available for teachers and students.
 To enable the participation of the

institutions/organizations, community
in development and sharing of digital
resources.

To create mechanism to evaluate digital
content.

To provide platform for teachers and
students to participate in online
courses.

Licensing process on NROER
Open Educational Resources provide

teaching learning fraternity with the
quality  study  materials  to  facilitate  the
expansion of learning worldwide. By the
use of open licensing the teachers and
learners can be liberated from the
concerns of the permissions and other
conditions attached with the use of
content or software. NROER uses

Fig. 1.
Interface of National Repository of

Open Educational Resources (NROER)
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Creative Common license for promoting
quality education. Creative Commons
has six types of licensees. NCERT has
taken the initiative of declaring that
NROER carry the CC-BY-SA license
instead of CC-BY-SA-NC which contains
a more restrictive clause and was
advocated by Wikimedia and other
advocates of open educational resources.
This decision by NCERT is in tune with
UNESCO’s Paris Declaration on Open
Education Resources  and  will ensure
 that  all  the  resources  are freely
accessible  to  all.  To put it in the
language of the Creative Commons-to
reuse, revise, remix and redistribute.

NROER is based on concepts; the
complete structure of it is knitted around
the concepts which are extracted from
the syllabus text of NCF 2005 of NCERT.
The Repository is offering the content for
all the levels of school education, starting
from Elementary level and proceeding to
Secondary and Senior Secondary Levels.
In the subject of Science the NROER is
starting with Elementary level to
Secondary level, there are more than 554
concepts listed in the subject. All these
concepts are linked with each other to
constitute a concept map. The whole
process of  development of Science
content on the NROER is discussed as
under:
1. Identification of concepts

Concepts were identified  by  thorough
study of the Textbooks for specific classes
along with the syllabus document of  NCF
2005 by  in house faculty members and
through workshop mode. The concepts
were listed out and debated among the
group of and the final list of concepts to
be shown to public after uploading on
NROER was finalised. In the meantime
the concepts identified by the internal
faculty was also standardised through the
workshops by the group of teachers.
2. Concept mapping

As the NROER is based on concepts,
 it organizes its collections into an ever

growing semantic map of concepts.
Concept  mapping  is  the essential  part
of process of development of the
repository; therefore the institute is
working towards  this  direction.

The concept map itself is a learning
resource for teachers, providing an
opportunity for critically assessing the
curriculum and aiding the construction
of their own unique learning themes for
their classrooms. The digital resources
are mapped to concepts. This enables
access to a library from which teachers
can choose appropriate resources. Each
resource  is  tagged  to  related  concepts
making accessible for use. The resources
can be downloaded, commented upon and
are released for free use. The concept
maps on NROER are prepared by groups of
teachers along with CIET faculty
members in workshop mode. The concept
maps primarily were sketched on charts
or sheets of paper by the group of teachers
by making discussions on the different
aspects on which the relationships
between the concepts constitute in order
to produce a complete semantic map. The
specialty of concept maps on NROER is
that there is inreverse relationship with
every relationship among the concepts.
 The concept maps then were presented
in front of the forum of teachers and
subject experts for verification, after
verification the uploading of concept
maps was executed on NROER web site.
If command ctrl + click is executed with
any concept of the concept map the
concept map expands, and on clicking to
any concept of the concept map the
designated page for the concept opens,
which comprises the Concept Name with
its definition(s), and other details like
related concepts, resources and a
comment box, this resultant feature of
getting the page for a particular concept
is same when we search or browse any
concept on the NROER

Adding multiple resources with every
concept after linking the concepts with
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each other   the individual concepts were
mapped with available related resources
like videos, audio clips, images,
documents, etc. (Figure 2).

These  resource scan be accessed by
the users  in various ways, they can view,
download,  use,  reuse,  revise,  remix
 and  redistribute  these resources,  but
they have to take care of releasing the
revised resource again on NROER under
CC BY-SA license.
3. Tagging of concepts to allow multiple
access with other related concepts and
resources

On the NROER every concept is
provided with certain tags, these tags are
the nearest neighborhood terms or most
appropriate related key term with the
concept. By assigning tags the application
of search option is enhanced as these
key terms help in navigating through the
related resources forthe concept because
every related resource for the concept is
also tagged with the same tags/key
words.
Concept mapping as a tool for learning

NROER  is  completely  based  on
concept mapping and on line accessi-
bility of resource in such a form which
bridges the gap between cognitive
learning  and  application based learning.
Concept maps are based primarily on the
learning theories of cognit ive
psychologists, specifically Ausubel’s

Fig.  2.  
The page on NROER showing multiple
resources for the concept of ‘Light’

Assimilation theory. A concept map helps
represent ideas in a way that model an
individual’s cognitive structure.

According to David Ausubel, “the most
important single factor influencing
learning is what the learner already
knows”(Novak, 1998). Relationships
between concepts are formed when two
concepts overlap on some level. As
learning progresses, this network of
concepts and relationships becomes
increasingly complex. Ausubel compares
meaningful learning to rote learning,
which refers to when a student
simplymemorizes information without
relating that information to previously
learned knowledge. As a result, new
information is easily forgotten and not
readily applied to problem-solving
situations because it was not connected
with concepts already learned. However,
meaningful learning requires more effort,
as the learner must choose to relate new
information to  relevant knowledge that
already exists in the learner’s cognitive
structure. This requires  more effort
initially, however after knowledge
frameworks  are  developed,  definitions
and  the meanings  for  concepts  become
easier  to  acquire.  Further, concepts
learned meaningfully are retained much
longer, sometimes for a lifet ime.
Teachers can encourage creative
thinking by using tools such as concept
maps.
Educational Implications of NROER:  

What people (teachers, students, etc.)
can do on the Repository? The NROER
provides multiple resources for every
concept in order to make the teaching-
learning process of the samemore
effective. These resources are present in
the form of videos, audio clips, interactive
objects, images and documents. Anyone
who accesses the repository can view,
download, use, remix, revise, reuse and
redistribute the selected resource, but
the revised resource should be shared
again on there positron for further
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dissemination of the same, as all there
sources are released under CC BY-SA
license on the NROER. This process has
a wide scope of frequent use of digitised
content by the society, fulfilling the most
importantobjective of NROER.  In addition
there are some more educational
implications, listed as under: 
(a) For Teachers and Educators
Use in classrooms
Use for self-development
Participate in special interest groups
Share their creations
(b)  For Governments
Help to develop digital resources
Translate the resources
Share resources on the Repository
Help integrate into teaching learning
Enrol teachers
suggest NROER in curriculum
Help organise activities around NROER
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Conclusion
The open educational scenario

worldwide and especially in India is
gaining popularity with every passing day.
National Repository of Open Educational
Resources (NROER) is an enthusiastic
project in this row. Resources housed on
NROER are free to access, reuse, remix
and redistribute by anybody, as they are
released under the CC BY-SA licence.
With NROER the NCERT is demonstrating
one of the ways of going beyond the
textbook. The Science content is one of
the examples in this line. The dream of
NROER will be realized when it becomes
useful for each and every teacher, each
and every child, across geographies,
bridging the digital divide. This dream
requires the contribution and critical
participation of each one of us. Be a part
of the movement. Join today.
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Abstract

Mathematics  has become a  subject
based on performance. The Abacus based
learning mathematics,  enhances the level
of learning and achievement among the
students  at primary level.  It improves the
intellectual capacity, scientific thinking,
reasoning,  memorization,  visualization etc
among the students.  Students were taught
some selected chapters in Mathematics by
Abacus based learning.  In the present study,
the researcher randomly selected 100
students of class IV from  a  CBSE school .
Post-test was administrated on students
which are grouped in 50-50.

It is found that Abacus based learning
mathematics enhances the learning level of
students, some of its attributes help in other
subjects learning also applicable for making
the learning strong and qualitative.

Introduction
Education is a lifelong process; it

starts with the birth of child in informal
way. As he grows, he seek admission in
play group, Pre-primary, primary, upper-
primary, secondary, senior secondary,
according to his age or mental level. As
he enters in school, his formal education
begins, where he has to learn the basic
subjects like Hindi, English, Math’s, these
three are basic subjects with which a
child  begins his learning, rest are
secondary subjects which may added in
their curriculum sequentially.

Mathematics is a fundamental
subject which starts from the early
childhood. It contributes not only as a
subject but also relates to life skill. It is
also required to carry out day to day
activities inside or outside the working
place.

To the question what Mathematics
is? many pupil have different answers
like some say, Mathematics is learning
how to subtract numbers from others, add
numbers, divide numbers and multiply
numbers, some say Mathematics is also
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learning which numbers are odd and even
as well as learning fractions and all your
times-tables and some say Math is
shapes, measurement, time and weight,
pupil also viewed that Mathematics is a
subject which you have to think about.
Mathematics is numbers and reasoning.
It is also about logic and thinking.

According to George Polya, Primary
schools teach numbers and operations on
numeracy in school mathematics,
measurement of quantities, fractions,
percentages and ratios etc which are
important for numeracy.

The role that mathematics plays in
student’s life is mostly about thinking.
Clarity of thought and pursuing
assumptions to logical conclusions is the
key to mathematics. There are many
ways of thinking, and the kind of thinking
one learns in mathematics is an ability
to handle abstractions. Another
importance of mathematics is what it
offers is a way of doing things: to be able
to solve mathematical problems, and
more generally, to have the right attitude
for problem solving and to be able to solve
problems in a systematic manner. The
main goal of mathematics education in
schools is the mathematisation of the
child’s thinking.
Abacus

The abacus also called a counting
frame is a calculating tool used for
performing arithmetic processes. Today,
abaci are often constructed as a bamboo
frame with beads sliding on wires but
originally they were beans or stones
moved in grooves in sand or on tablets of
wood, stone or metal. The user of an
abacus is called an abacist. Abacus math
is believed to be an excellent technique
for optimal brain development during its
“prime times” of growth, that is, the first
10 years of a life. However, please do not
expect that abacus math is a short cut
 for children to learn math.

Although calculators and computers
have replaced human brain in computing

numbers, learning abacus is a must for
every child because it is instrumental in
developing whole brain and lifetime
skil ls. Using abacus requires co-
ordination of the main nerves of the
human body such as sight, sound and
finger movement which will induce
growth of brain cells. The mind undergoes
three main stages of development namely
physical contact, logical explanation and
visualization throughout the process and
the abacus acts as a bridge that connects
the three stages.

More than 80% of the world population
is right-handed and right-handed people
normally have more developed left brain
with less developed right brain. While the
creativity side of the right brain is more
than a thousand times than that of the
left brain. Learning abacus will stimulate
the development of the right brain at an
early age. The practice of abacus involves
finger movements & also helps in blood
circulation thereby enhancing the overall
health of the individual.
Mathematical Tricks
The trick works because of the way
multiplication and adding work with a lot
of numbers. The way to see how it works
depends on breaking the whole trick down
into separate parts, one for the person,
one for the hand, and one for the finger.
If you look at each of these numbers
separately and do the entire math that
follows after you enter that number into
the trick, you can see how the whole trick
works.
Magic Math tricks 
Magic Math tricks, also kown as Vedic
maths technique, arouse the interest of
young people. They are fun to perform and
help students learn and practice various
math skills. Magic tricks are lots of fun;
kids love them and will keep coming back
for more. As a parent or teacher, tricks
are an excellent way to encourage the
child to get more enjoyment out of math.
Some of the amazing Math tricks names
are-
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The 6174 Trick ”New” : helps build 4-
digit subtraction skills. 

Cool Prediction Trick: write down a
prediction that will match a set of
numbers the volunteer randomly adds
up!

Calculator Tricks: A calculator is not
just for serious math stuff, it can also
be used to do some pretty cool math
magic on your friends and family.

Calendar Trick: Grab the calendar and
come on back for a pretty cool math
trick.  This one is easy to learn but
nobody is able to figure out how it’s
done!

  Magic Square Sum Trick: The
magician will be able to instantly add
up four numbers that have been
covered up by the volunteer. 

  Pick Pocket Math: Figure out how
much change someone has in their
pockets by working some simple math
magic.

Birthday Math: Here’s a pretty cool
birthday trick using math that will have
them scratching their heads when you
perform it. It’s also good for practicing
multiplication, addition, and
subtraction of 3, 4, and 5 digit numbers.

Multiplication Tips and Tricks: Check
out some of these great tips, tricks, and
short cuts that make multiplying a lot
easier learn.

Math Dice Trick: Throw 5 dice and
announce to your audience that you
can see through the dice and will add
up the numbers on the boom of the dice.

Cool Mind Reading Math Trick: Watch
and learn how to perform this cool that
will have your friends and family pretty
amazed and wondering how you did it.

  Number Tricks: Kids enjoy them
because they can amaze friends and
family but they get to practice basic
math skills while performing them!

  Multiplication Shortcuts: Help to
multiply large numbers in. Save lots of
time

Mental Math Tricks: Kids Can Learn
To Perform Lightning Fast Calculations
no matter what level they are at...

Math Card Tricks: Math card tricks are
a learning tool for demonstrating and
understanding different math concepts.

  More Silly Tricks: I f you like
eating chocolate you should get a kick
out of the next trick.

Components related to mathematics
learning-
Maths and Memory

Memory may have a significant
impact on thinking with numbers. As Dr.
Mel Levine points out, “Almost every kind
of memory you can think of finds its way
into math.”
Factual memory in math is the ability

to recall math facts. These facts must
be recalled accurately, with little
mental effort.

Procedural memory is used to recall how
to do things — such as the steps to
reduce a fraction or perform long
division.

Active working memory is the ability to
remember what you’re doing while you
are doing it, so that once you’ve
completed a step, you can use this
information to move on to the next step.

In a way, active working memory
allows children to hold together the parts
of math problems in their heads.
Math and Attention

Attention abilities help children
maintain a steady focus on the details of
mathematics. Attention also plays an
important role by allowing children to
monitor their efforts; for instance, to slow
down and pace themselves while doing
math, if needed.
Temporal-Sequential Ordering and
Spatial Ordering

While temporal-sequential ordering
involves appreciating and producing
information in a particular sequential
order, spatial ordering involves
appreciating and producing information
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in an appropriate form. Each plays an
important role in mathematical abilities. 
Dr. Levine points out that “Math is full of
sequences.” Sequencing ability allows
children to put things, do things, or keep
things in the right order. Recognizing
symbols such as numbers and operation
signs, being able to visualize — or form
mental images — are aspects of spatial
perception that are important to
succeeding in math.

There are various mathematical
abilities that can be developed by Abacus
and Magic math tricks which students
face while learning mathematics, as
their level goes higher, the mathematics
problems may go complex and difficult to
solve. Problems on Trains, Time and
Distance, Height and Distance, Time and
Work, Simple Interest, Compound
Interest, Profit and Loss, Partnership,
Percentage, Problems on Ages, Calendar,
Clock, Average, Area, Volume and
Surface Area, Numbers, Problems on
Numbers, Problems on H.C.F and L.C.M,
Decimal Fraction, Simplification, Square
Root and Cube Root , Ratio and Proportion,
Odd Man Out and Series, True Discount,
Boats and Streams etc.
Review of Related Literature

Nool, N.R. (2012); Effectiveness of an
Improvised Abacus in Teaching Addition of
Integers- This study was conducted to
determine the effectiveness of an
improvised abacus as remediation device
in teaching addition of integers among
prospective elementary teachers. This
study specifically aimed to measure the
effectiveness of the manipulative
material in terms of corrected students’
errors, level of improvement it caused and
retention of skills in adding integers, and
attitude toward mathematics.

Miller,. K.F. & Stigler, J.W. (2008);
Meanings of  Skill: Effects of  Abacus
Expertise on number representation- The
current study was organized around 2
questions. The first concerns what
relation there is between the features

that organize performance of a skill and
those that are salient in thinking about
the domain over which skill operates.
The second deals with how these
relations change as a function of
expertise. This study investigated these
issues within the context of skill at
abacus calculation. The question that
motivates the study is the degree to which
connections are made, with expertise,
between the abacus and conceptual
knowledge about numbers.

Lean, C.B. & Lan, O.S. (2005);
Comparing mathematical problem solving
ability of pupils who learn abacus mental
arithmetic and pupils who do not learn
abacus mental arithmetic.- The main
objective of this study was to compare the
mathematical problem solving ability
between pupils who learn abacus-mental
arithmetic and pupils who do not learn
abacus mental arithmetic. The result of
this study shows that the mathematical
problem solving abilities among pupils
who learn abacus-mental arithmetic is
higher compared to pupils who do not
learn abacus-mental arithmetic.
Significance of the study

Mathematics being a compulsory
subject of study, access to quality
mathematics education is every child’s
right. Mathematics education should be
made affordable to every child, and at the
same time, enjoyable. Mathematics
education at the elementary stage should
help children to prepare for the challenges
they face further in coming life. In our
vision, school mathematics takes place
in a situation where:

Children learn to enjoy mathematics,
Children learn important mathematics,
Mathematics is a part of children’s life
experience which they talk about,
Children pose and solve meaningful
problems, Children use abstractions to
perceive relationships and structure,
Children understand the basic structure
of mathematics and Teachers expect to
engage every child in class.
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On the other hand, mathematics
education in our schools is beset with
problems. It has been identified the
following core areas of concern: A sense
of fear and failure regarding
mathematics among a majority of
children, A curriculum that disappoints
both a talented minority as well as the
non-participating majority at the same
time, Crude methods of assessment that
encourage perception of mathematics as
mechanical computation, and lack of
teacher preparation and support in the
teaching of mathematics. Systemic
problems further aggravate the situation,
in the sense that structures of social
discrimination get ref lected in
mathematics education as well.
Especially worth mentioning in this
regard is the gender dimension, leading
to a stereotype that boys are better at
mathematics than girls.

The analysis of these problems lead
us to recommend changing modes of
assessment to examine students’
mathematical abilities rather than
procedural knowledge. The shift in focus
it proposes from mathematical content to
mathematical learning environments:
formal problem solving, use of heuristics,
estimation and approximation,
optimisation, use of patterns,
visualisation, representation, reasoning
and proof, making connections,
mathematical communication. Giving
importance to these processes also helps
in removing fear of mathematics from
children’s minds. Such learning
environments invite participation,
engage children, and offer a sense of
success.

The vision of excellent mathematical
education is based on the twin premises
that all students can learn mathematics
and that all students need to learn
mathematics. It is therefore imperative
that we offer mathematics education of
the very highest quality to all children.
The mathematical abilit ies can be

developed among the students at early
stages of learning as they have a good
capacity of understanding, cognition and
memorization. The Abacus and short
tricks of mathematics work out very well
in this regard, but short tricks of
mathematics can be learnt at later stages
also whereas Abacus learning shows
much positive effects if learn in early
stages.

Mathematical Tricks Explained:  The
student will also learn the math behind
the magic! Using tricks is one of the best
ways to spark student’s interest in
learning math. These short tricks are
nothing but the concepts of mathematics
to make it easier to learn and to use
accordingly for speedy and accurate
performance.

In this modern world, where so many
techniques are developed and we have so
many options available to do our mental
work but still all these are machines, if
one day they failed, then pupil has to
depend on their own mental status. Thus,
it is necessary to bring this in habit that
do some of the mathematical exercise by
using own mind and make the memory
more sharp and strong.
Objectives of the study:-
 To determine and compare the

mathematical ability developed by
Abacus learning and Magic Math Tricks
of primary level students at CBSE
School.

Hypothesis of the study-
  There is no significance difference

between mathematical ability developed
by Abacus Learning and Magic Math
Trick of Primary Level boys students.

  There is no significance difference
between mathematical ability developed
by Abacus Learning and Magic Math
Trick of Primary Level girls students.

Research methodology-
The study is quasi-experimental in

nature as only post-test is conducted on
the students of class IV of primary level.
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Sampling-
100 students of class IV were selected for
the study and Random sampling is used
to collect data.
Tool used-
Self Made test is used to judge
mathematical ability for both the ways-
Abacus learning and Magic Math Tricks.

Table1:
 Means and S.D. of the post-test scores
of boys learning through Abacus and

through Magic math Tricks

 Boys learning    N    Mean   S.D.   df    t

 by Abacus         25   71.2     17.8   48   2.54

 by Magic           25    71       15.8          NS

 MathsTricks

The Table 1 depicts the computed t
value less than the tabulated value which
is 2.69 at 0.01 level, as value of t is not
significant at 0.01 level, hence this null
hypothesis is accepted.

Table 2 depicts the computed t value
less than the tabulated value which is
2.69 at 0.01 level, as value of t is not
significant at 0.01 level, hence this null
hypothesis is accepted.

Table2:
Means and S.D. of the post-test scores
of Girls learning through Abacus and

through Magic math Tricks

 Girls learning   N   Mean   S.D.    df  t

 By Abacus   25    70.4   18.18  48   2.11
 By Magic   25    70.9  17.68          NS

 Maths Tricks

Findings
1. There is no significance difference

between mathematical ability developed
by Abacus Learning and Magic Math
Trick of Primary Level boys students.

2. There is no significance difference
between mathematical ability developed
by Abacus Learning and Magic Math
Trick of Primary Level girls students.

Conclusion
For children to succeed in

mathematics, a number of brain

functions need to work together.
Children must be able to use memory to
recall rules and formulas and recognize
patterns; use language to understand
vocabulary, instructions, and explain
their thinking; and use sequential
ordering to solve multi-step problems and
use procedures. In addition, children
must use spatial ordering to recognize
symbols and deal with geometric forms.
Higher-order cognition helps children to
review alternative strategies while
solving problems, to monitor their
thinking, to assess the reasonableness
of their answers, and to transfer and apply
learned skills to new problems. Often,
several of these brain functions need to
operate simultaneously. 

Competence in mathematics is
increasingly important in many
professions. And it ’s important to
remember that this competence draws on
more than just the ability to calculate
answers efficiently. It also encompasses
problem solving, communicating about
mathematical concepts, reasoning and
establishing proof, and representing
information in different forms. Since
abacus and mental math trick is a special
type of education, parents should actively
engage their kids in this activity.
Pattern recognition also is a key part of
math. Children must identify broad
themes and patterns in mathematics and
transfer them within and across
situations. Memory skills help children
store concepts and skills and retrieve
them for use in relevant applications.

We believe passionately that putting
in place a strong and rigorous
mathematical foundation in primary
schools is the long-term solution to
produce young people (and teachers) who
are capable of using and applying their
mathematical prowess with confidence
and, in our view just as importantly,
enjoying and appreciating mathematical
thinking throughout their education.
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Abstract

Physical education in the school system
plays an important role in exposing
children to regular physical activity and
appropriate knowledge of healthy living.
Being physically active, plays a vital role
in ensuring health and well-being and there
are large texts of research investigating
the benefits of exercise.
Effective physical education teachers and
physical education programs are essential
in motivating students to be physically
active.  It provides students an opportunity
to enhance their physical, social,
emotional, and cognitive development. In
India physical education is often a
neglected part of education and many
schools across the country do not realize
the importance of having it as a part of the
system.  Physical education is undoubtedly
very useful but unfortunately in India we
are not having any effective programme of
developing it either at schools or college
levels.

Introduction
Education is a systematic process

through which a child or an adult
acquires knowledge, experience, skill and
sound attitude. It makes an individual
civilized, refined, cultured and educated.
For a civilized and socialized society,
education is the only means. According
to Mahatma Gandhi “By education I mean
an all-round drawing out of the best in
man – body, mind and spirit.”  This has
always been true. Modern life, with cities
and the inventions which belittle time
and space has only made it more apparent
action upon it more pressing. No one can
think with penetration upon the results
of education who does not come at last to
a fuller vision of the interdependence of
men. To become a man is to become
capable of living effectively with others.
Physical Education

Physical education has the
responsibility of giving our children a
positive, motivational, and educational
experience to foster their physical,
emotional, and mental development and
train the child to take up any sort of task
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with ease. This learning is possible only
when the school provides proper physical
education with a well trained teacher in
the field and a sufficient playground for
the purpose.

Physical education has the
responsibility of giving our children a
positive, motivational, and educational
experience to foster their physical,
emotional, and mental development.

The importance of physical activity
was recognized by Plato when he said,
“lack of activity destroys the good
conditions of every human being while
movement and methodical physical
exercise save it and preserve it”.
The impact of physical activity on
health

Being physically active plays an
essential role in ensuring health and
well-being, and there is a large body of
research investigating the benefits of
exercise. Physical activity benefits many
parts of the body – the heart, skeletal
muscles, bones, blood (for example,
cholesterol levels), the immune system
and the nervous system – and can reduce
many of the risk factors. These risk
factors include:
Reducing blood pressure
Improving blood cholesterol levels
Lowering body mass index

A common phrase used by the general
public is that “a healthy body leads to a
healthy mind.” It is important that people
strive for a healthy lifestyle to combat
being overweight or obese.

There are many benefits physical
education provides today’s students and
society. Within a school setting, a physical
education program can serve society in
many ways if implemented and utilized
appropriately.

Effective physical education programs
are essential in motivating students to
be physically active. Motivating students
to be physically active can be done in
several ways. It has been found that

obesity is one of the top three reasons
why middle school student-athletes drop
out of organized sports. One of the areas
in which we can address this issue is in
physical education class.

Physical educators have the ability to
create an environment that can have
both short-and long-term effects on
students’ perceptions and satisfaction
with their personal physical abilities.
Physical education teachers provide
activity, instructional, and
environmental choices for their students
that promote the students’ feelings of self-
eff icacy, social connectedness and
acceptance.
Objectives of the study
 To study the role of physical education

in child’s development
 To study the impact of physical

education in bringing out a balanced
personality.

 To study the impact of physical
education in academic achievement of
the child.

To study the regularity of the child.
Hypotheses of the study
There will be no significant difference

in opinions of male and female teachers
towards physical education in a child’s
development.

 There will be no significant difference
of opinion of teachers as per their
designation towards need of physical
education in private schools.

 There will be no significant difference
of opinion of teachers as per their
qualifications academic to that of
professional towards need of physical
education in private schools.

 Therewill be no significant difference
of opinion of teachers as per their
experience towards need of physical
education in private schools.

Methodology
The investigator in the present study

followed the survey method  and it is
proximal, time specific and contest in
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nature. The sample consists of 75
secondary teachers in Visakhapatnam
urban area. Perceptions of teachers
towards need and importance of
implementation of physical education tool
was used in the study. It consisted of 30
statements.
Variables of Study

In the present study the following are
the variables considered for teachers are
1. Gender           :    Male & Female
2. Designation    :   PRT, TGT & PGT
3. Qualifications :
   1) Academic     :       UG/PG
   2) Professional  :     D.Ed./B.Ed./M.Ed.
4. Experience     :      < 7 years/ >  7 years
Statistical techniques employed:

In order to analyze the data and
interpret if the investigator calculated
various statistical measures such as the
mean, median, standard deviation,
significance of t-values.
Analysis and Interpretation of Data
Hypothesis 1.

Table 1:
Mean, S.D. and ‘t’ value of opinions of

teachers towards physical education in
a child’s development.

 Gender      N      Mean    S.D.   ‘t’ value

  Male         21      48.85    6.42     0.788

  Female    54     48.38     7.49    NS
     The table gives us the information of
that the mean score of opinion towards
physical education of male  and  female
teachers being 48.85  and 48.38
respectively. This shows that perception
of the male and female teachers is almost
alike. The ‘t’ value stands at 0.788 is not
significant. It agrees to the given
hypothesis.
Hypothesis 2.

The table 2 gives us the information
of the Teachers with respect to their
designation wise that the mean score is
48.39 for the PRT’s and 49.071 for the
TGT/PGT’s. The standard deviation scores
are 7.163 for the PRT’s and 7.44 for the
TGT/PGT’s.

Table-2:
Mean, S.D. and ‘t’ value of opinions of

teachers as per their designation
towards need of physical education in

private schools.

Designation N    Mean   S.D.  ‘t’value

PRT 61   48.39    7.16 0.763

TGT/PGT 24   49.07    7.44  NS

This shows that perception of boys and
girls is about the same. The ‘t’ value
stands at 0.7630 is not significant. Hence,
it agrees to the given hypotheses.
Hypothesis 3.

Table-3:
Mean, S.D. and ‘t’ value of opinions of
teachers as per their qualifications

towards need of physical education in
private schools.

    Qualifi.     N     Mean   S.D.  ‘t’ value

 U/G Teach.  47    49.1     7.22     0.343

 P/G Teach.  28     47.5     7.09    NS
     The table 3 gives us  that the mean
score of the opinion about physical
education for the Under Graduate
Teachers is 49.12 and for the Post
Graduate Teachers is 47.5.  The ‘t’ value
stands at 0.343 is not significant. Hence,
it agrees to the given hypotheses that
there is not significant. It agrees to the
given hypothesis.
 Hypothesis 4.

Table-4:
The mean, S.D. and ‘t’ value of opinions

of teachers as per their experience
towards need of physical education in

private schools.

  Experience   N    Mean   S.D.  ‘t’ value

  <  7 years       56   48.6    6.60     0.90

   > 7 years      29    38       7.38     NS
   The table gives us the details of the
Teachers with respect to their
experience. Here the mean score is 48.6
for the Below 7 years experienced
teachers and 38 for the 7 & above years
experienced Teachers. The values here
reveal that experience matters to give the
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perception. The ‘t’ value stands at 0.90 is
not significant. Hence, it agrees to the
given hypothesis.
Results
     On the basis of analysis the following
conclusion have been drawn
Most of the teachers feel the need of

physical education in private schools.
There is no significant difference in the

perception with different qualification,
experience and designation of the
teachers in having physical education
in private schools.

Conclusion:
     It is apparent that teachers believe
that Physical Education has a physically
powerful effect. Teachers felt that
Physical Education can help students
with their cognitive learning through the
use of teamwork or cooperative learning.
The analysis of the data shows that this
concept of teamwork through physical
education is perceived by the participants
to have a large impact on the success of
learning. A school’s role extends to
encourage young people to continue
participation in physical activity.
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Abstract

Our children are our most treasured
gift. They are the key to future healthy
world of living. When a child is taken into
the ground then he/she acquires the real
part of learning which is considered to be
a wholesome task. Physical education
helps in getting positive motivational,
emotional, and mental development and
train the child to take up any sort of task
with ease. The purpose of this research
study is know the students’ view for better
healthy living apart from classroom
education. The study is conducted on a
sample of 150 secondary students with the
help of five point, 24 statement
questionnaire in Visakhapatnam urban
area. Mean, Median and t-tests were
administered and the results say that
students have positive perception towards
physical education.

Introduction
Education is a systematic process

through which a child or an adult
acquires knowledge, experience, skill and
sound attitude. It makes an individual
civilized, refined, cultured and educated.
For a civilized and socialized society,
education is the only means. It’s goal is
to make an individual perfect. Every
society gives importance to education
because it is a panacea for all evils. It is
the key to solve the various problems of
life. Since time immemorial, education
is estimated as the right road to progress
and prosperity. Our children can gain this
profit only when the education system is
complete. Mere learning in the four
walled classroom gives bookish
knowledge alone.
Physical Education

Physical Education fosters personal
and community wellness by empowering
students to attain healthy, lifelong
attitudes and behaviors through physical
activity as part of the total educational
experience.
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Physical education has the
responsibility of giving our children a
positive, motivational, and educational
experience to foster their physical,
emotional, and mental development and
train the child to take up any sort of task
with ease. This learning is possible only
when the school provides proper physical
education with a well trained teacher in
the field and a sufficient playground for
the purpose.
Rationale of the study

The need for children and youth to
engage in regular physical activity as a
prerequisite for achieving optimum
health has long been recognized. Regular
physical activity results in mental and
physical well-being. The best documented
evidence indicates that:
Active children have more positive

attitudes toward physical activity,
school and themselves, and academic
performance improves significantly.

Children who participate in regular
positive physical activity programs,
especially aerobic activities, have a
more positive self-concept and develop
high levels of self esteem. They exhibit
better concentration, show
improvements in discipline, and are
less aggressive.

Regular physical activity can alleviate
stress as well as teach children how to
recognize and prevent stress.

Regular physical activity is positively
related to muscle strength, size and
endurance.

Regular physical activity generally
results in an increase in lean body
mass and a decrease in body fat,
without any significant change in body
weight.

Regular physical activity, started in
childhood, can increase the peak bone
mass of early adulthood, and delay the
onset of osteoporosis (bone loss).

Active and fit children have lower levels
of triglycerides and higher HDL

cholesterol to total cholesterol ratios
than less active children.

The Importance of Physical Education
in Schools

Physical education in India is often a
neglected part of education and many
schools across the country do not realize
the importance of having physical
education as a part of the system. There
are many benefits that are available from
physical education and there are a few
schools that have managed to strike the
balance between academics and physical
fitness. To take care of this area in child’s
life government at different times has
taken up different recommendations to
improve the standards of development in
the child through improvement of
Physical Education.

Teachers opine that physical activity
is the key vehicle for student learning, a
principle that students should learn about
healthy activities by doing them. In this
way, not only will they discover the joy of
movement but they will develop skills
that will lead to a lifetime of healthy
active living.

They will also come to understand how
to apply the skills and principles they
have learned to other things. The idea of
teaching transferable skills and
strategies is important to accommodate
the growing number and range of
activities available and accessible and
where and when appropriate preserve
traditional/cultural activities.
Objectives of the study
To study the role of physical education

in child’s development
 To study the impact of physical

education in academic achievement of
the child.

To understand the health status of the
pupils

To study the regularity of the child
To study the regularity of the child.
To compare the availability of physical

education in private schools (rural &
urban).
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Hypotheses of the study
1.There is no significant difference of

opinions of boys and girls towards need
of physical education in a child’s
development.

2.There is no significant difference of
opinion of students as per their level of
class studying towards need of physical
education in private schools.

3.There is no significant difference of
opinion of students based on healthy
habits of the child towards need of
physical education in private schools.

4.There is no significant difference of
opinion of students based on regularity
of the child towards need of physical
education in private schools.

Methodology
The present study is proximal, time

specific and contest in nature. Data
collection of the present investigation was
made by survey method on a sample of
150 secondary students from
Visakhapatnam Urban area. The tool used
for the study was self-developed five point
scale and consists of 24 statements. In
order to analyze the data and interpret if
the investigator calculated various
statistical measures such as the mean,
median, standard deviation, significance
of t-values.
Variables of Study

In the present study the following are
the variables considered for students are
 1  Gender :  Boys/Girls

 2  Age : 13yrs/14yrs
 3  Locality :           Rural/ Urban

 4  Class :            8th/9th

 5  Health : Physically fit/
    status Frequently sick

 6  Regularity :           Regular/Irregular

    to school
Analysis and Interpretation of Data
1. There is no significant difference of
opinions of boys and girls towards need of
physical education in a child’s
development.

  Table 1
The table showing mean, S.D. and ‘t’
value of opinions of Boys and  Girls

towards need of physical education in a
child’s development.

 Gender    N    Mean  S.D.   df     ‘t’ value

 Boys        72   28.01   6.81  148      0.00

 Girls        78    24       7.21            NS

   The table gives us the information of
the students’ gender wise that the mean
score is 28.01 for boys and 24 for the girls.
The standard deviation scores are 6.81
for the boys and 7.21 for the girls. This
shows that perception of boys and girls is
almost equal. The ‘t’ value stands at
0.000604 is not significant.
   Hence, it agrees to the given
hypotheses that there is no significant
difference of opinions of boys and girls
towards need of physical education in a
child’s development at secondary level.
2. There is no significant difference of
opinion of students as per their level of
class studying towards need of physical
education in private schools.

Table-2
The table showing mean, S.D. and ‘t’

value of opinion of students as per their
level of class studying towards need of
physical education in private schools.

 Class     N     Mean    S.D.    df   ‘t’ value

  8th        66    25.7     6.7     148     0.73

  9th        84    26.1     7.74          NS

The table gives us the details of the
opinion of students with respect to their
class wise. Here the mean score is 25.7
for the 8th class students and 26.1 for the
9th class students. The standard
deviation scores are 6.70 for the 8th class
students and 7.74 for the 8th class
students. The scores being almost same
reveal that students of both the class
levels think level. The ‘t’ value stands at
0.73 is not significant.
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Hence, it agrees to the given
hypotheses that there is no significant
difference of opinion of teachers as per
their level of class studying towards need
of physical education in private schools
at secondary level.
3. There is no significant difference of
opinion of students based on health status
of the child towards need of physical
education in private schools.

Table-3
The statement showing mean, S.D. and
‘t’ value of opinion of students based on
health status of the child towards need
of physical education in private schools.

 Health status    N    Mean  sd   df   ‘t’val.

 Physically fit      139  25.8    7.4 148  0.26

 Frequently sick  11    28        6           NS

The table gives us the particulars of
the opinion of students with respect to
their health status. Here the mean score
is 25.8 for the physically fit students and
28 for the frequently sick students. The
standard deviation scores are 7.4 for the
physically fit students and 6 for the
frequently sick students. The scores
being alm ost same reveal that students
who are frequently sick also feel the need
of physical education and both the type of
students think alike. The ‘t’ value stands
at 0.26 is not significant.

Hence, it agrees to the given
hypotheses that there is no significant
difference of opinion of students based on
health status of the child towards need of
physical education in private schools at
secondary level.
4. There is no significant difference of
opinion of students based on regularity of
the child towards need of physical
education in private schools.

The table 4 gives us the particulars
of the opinion of students with respect to
the regularity to school. Here the mean
score is 25.8 for the regularly school
attending students and 27.3 for the
irregular students.

Table-4
The statement showing mean, S.D. and
‘t’ value of opinion of students based on
regularity of the child towards need of
physical education in private schools.

 Regularity  N    Mean  S.D.   df   ‘t-value

 Regular      140   25.8   7.5   148   0.35

 Irregular     10    27.3   4.6              NS

 The standard deviation scores are 7.5
for the regularly school attending
students and 4.6 for the irregular
students. The scores show a good
difference those students who are
irregular also opine the need of physical
education and hence their values show
the difference. The ‘t’ value stands at
0.354 is not significant.
    Hence, it agrees to the given
hypotheses that there is no significant
difference of opinion of students based on
regularity of the child towards need of
physical education in private schools at
secondary level.
Results

On the basis of analysis the following
conclusion have been drawn
There is no significant difference in the

perception students’ class in which they
are pursuing study towards having
physical education in private schools at
secondary level.

There was no significant difference
between the students who achieved
various school and district level awards
and are also healthy enough found the
need and importance of physical
education and at the same time the
students with no awards and frequently
sick also accepted the same.

Conclusion:
After extensive analysis of the data
gathered throughout the study from
questionnaires and checking survey it
was instituted “How Physical Education
emotionally impacts the students and
how it makes them feel was described
using the collected data.”
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Almost all children, at some level,
value physical activity benefits of health,
enjoyment, and social interaction. Thus,
physical education programs should
develop activities around the student,
school, and classroom characteristics
that strengthen the enjoyment of student
engagement in physical education over
time.

Physical activity is the key vehicle for
student learning, a principle that
students should learn about healthy
activities by doing them. In this way, not
only will  they discover the joy of
movement but they will develop skills
that will lead to a lifetime of healthy
active living.

They will also come to understand how
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 to apply the skills and principles they
have learned to other things. The idea of
teaching transferable skills and
strategies is important to accommodate
the growing number and range of
activities available and accessible and
where and when appropriate preserve
traditional/cultural activities.

Health and Physical Education
programmes are most effective when
students’ learning, values and healthy
habits are shared and supported by school
staff, families and communities. They
should be characterized by high quality
teaching and relevant programmes’
content, a healthy physical environment,
a supportive social environment and
community partnerships.
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Abstract

  Constructivism is a structure that
provides facility of more interaction
for the student and gain more in
terms of the knowledge. The knowl-
edge construction takes place from
the side of the student that facili-
tates more interaction. Here the
teacher is supposed to act as a fa-
cilitator.
In this paper an attempt is made to
describe 5E and 7E model of
constructivism. The constructivism
facilitates more transfer and com-
prehension. The peer interaction in-
creases and more activities are in-
cluded to facilitate better concept
formation. There is more facility for
comparing and contrasting to ob-
serve uniformity and differences. 

Introduction
An instructional model or learning

cycle is a sequence of stages teachers
may go through to help students develop
a full understanding of a lesson concept.
Teacher uses scaffolding and it enables
a student to go beyond what he or she
could do independently.
5 E- Learming Model

The 5 E learning cycle model requires
instruction to include the following
discrete elements: Engage Explore,
Explain, Elaborate and Evaluate.Engage,
Explore, Explain, Elaborate and Evaluate
follow a sequence that maintains an
order. However, there are situations that
the elements in the model could overlap
each other or show combined effect. For
the purposes of understanding the 5 E
model is presented as Engage, Explore,
Explain, Elaborate and Evaluate.
1. Engage:
   This is the first stage in which the
teacher tries to understand the student
and tries to motivate the student through
some presentation of instructional
material to the level of the student for
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example, teacher is trying to present
about the aerosols and their effect. In this
stage, he may present a table of green
house gases in percentage of its presence
in air such as Carbon mono oxide,
Carbon-di-oxide, Methane, and
Chlorofluaro Carbon. Then, he will
mention that ten most polluted cities are
in India.

He will present the name of the cities
and shows the aerosol as the air pollution.
This motivates the student to study the
aerosol and its effects on air.
2. Explore:

Teacher and students have developed
some general outline of the aerosol
pollution in air in India. However, the rate
of pollution, area covered and extent of
its intensity has to be discovered. They
will discuss various methods of study of
aerosols through experimentation.

The suggestions come up as follows:
a) Balloon experiment) Using electronic
precipitator) Collecting air sample from
different places and analyzing for its
components. They may discuss the recent
micro satellite experiment conducted by
ISRO and Chandrasekhar Saraswati
University, Kanchi.d) Collect data from
the PUC testing centres and analyze it
for its pattern for example in
Vadodara.They may find that Vadodara is
one of the highly polluted city.e) Teacher
along with some students could collect
some air sample near the industry and
using it for analyzing with the
chromatographic techniques to identify
the components. This reveals the
presence of aerosols and to some extent
the percentage of their presence in a
given sample area. Estimate the coverage
with the grid method. Teachers and
student discuss and small groups are
formed to explore with the available
facilities. Students may contact the
Environment control agency and collect
the data. They may also contact
government authorities to provide the
data already collected by the instruments

installed on the top of the buildings in
cities and villages.
3. Explain:

On completing the data collection and
analysis, teacher and students will
discuss the results of the data for the
extent of aerosol pollution. They may
invite a scientist working on the topic to
observe and guide in the analysis of the
data and interpretation. The reasons for
the aerosol pollution may be due to for
example. increase in the number of
automobiles in the cityii)  increased
consumption of petrol and diesel as
compared to the natural gas(LPG).iii) Use
of Nitrogen in place of the other fuels.iv)
One tries to discuss the reason for the
more percentage of Methane and
Chlorofluro Carbon than the Carbon-mono
oxide and Carbon-di-oxide.in air.v) One
group of students make an estimate of
the percentage of garbage collected by
Vadodara Municipal Corporation through
their records and discussion with the
authority and garbage is burnt in air.vi)
A small group students make a list of
industries in and around Vadodara and
make a table of the products produced by
them and the data gathered from their
chimneys for the functioning of the
precipitators.vii) all the students will
discuss about the concept of Carbon
credit.viii) Students may make a list of
the list of hospitals and clinics in the city
and their method of disposal of medical
waste. The discussion following the use
of incinerator for the burning and other
methods of safe disposal will reflect on the
aerosol present in air.ix) A small group
will computer simulate the data and
image and estimate the extent of aerosol
pollution in simulation method.x) The
increase in the aerosol in air may be
mainly attributed to the increased
burning of fossil fuels.

Teacher and students on discussion
find some of the reasons more valid and
significantly contributing to the problem.
On studying the data pattern and
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analysis, students and teacher will be able
to identify the causes for the aerosol
pollution in the given area namely
Vadodara.
4. Elaborate:

Differences between mean scores
were in favour of the treatment group on
both topic and achievement levels.
Findings reveal that the use of inquiry
based instruction to improve
achievement. The 5 E learning cycle
model requires instruction to include the
following discrete elements: Engage,
Explore, Explain, Elaborate and Evaluate.

Elaborate: In this stage teacher and
student try to elaborate the concept being
explored. In the previous stage, the
teacher and students try to give an
explanation.

The reason may be adequate or may
not be but some of the points being
presented needs some more clarity and
it come through elaborate presentation.
The field notes, experimental data
nothings may not be able to explain in
details. In the elaboration stage, the
teacher presents the concepts in context
and gives some comparison and try to
enlist all the essential characteristics.
While doing all these activities, he/she
may take the help of students.
Involvement of student is needed in
almost every stage. In the example, being
discussed the aerosols are of many kinds.
He/She describes the aerosols and their
extent of distribution in a given site.

He /She may quote and show the
satellite map of the aerosol in a given
region and discuss the factors that
contribute to aerosol concentration. Some
questions may be relevant for example,
how aerosol is responsible for air
pollution? How aerosol is related in with
the clouds and cloud movement? Does it
have any relation with rain? Does it
contribute to acid rain? How do we prevent
acid rain? How aerosol is responsible for
global warming? These questions need an
elaborate answer.

 Teacher may explain the concept of
carbon credit. What are the chemicals
that could replace the Chlorofluoro
carbon? Instead of going for combustion
of waste in the open air is it possible to
burn in an enclosed place safely and use
the ashes for some productive purposes.
There are multiple factors that contribute
to the aerosol production and its
concentration in a given area.

These factors could be elaborated for
proper understanding. Students could ask
questions for the teacher to answer and
involve students in the discussion.
Students could bring in more examples
and different context? For example,
aerosol concentration in summer (spring)
and winter is the same? What measures
are needed to increase the visibility of
the persons riding the vehicles in the
early morning or in the evening? These
discussions motivate the student to
further investigate the phenomenon and
read about it or explore some websites.
He/She may also give assignments to
surf some websites related with the topic
and rise some questions in the next class.
5.Evaluate:

Evaluation is a process that takes
place continuously all through the
investigation. The best evaluation is the
self evaluation of the person to introspect
and find the differences in the beginning
of investigation and the end of it.
However, teacher could give a small
project and students could complete it in
small groups. Teacher could give a paper
pencil test and ask them to write in short
and long form. Teacher may interview
some students for finding their depth of
understanding. Conduct discussion
session to consolidate the characteristics
of the concept. Try to involve every
student in the discussion. An assignment
may be to draw the aerosol on a drawing
sheet giving the time, concentration and
area. An observation report may be
collected by the teacher to describe the
characteristics of aerosol and its
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interaction with dust particles in parts
per million (pap).Making a list of
industries that contribute to the more
concentration of aerosols in Vadodara city.

 A question may be while you fly from
Vadodara airport by plane a thick cloud of
white mash is observed. Does it affect the
air plane? What happens to the suspended
particles? Do they go up in the air or settle
down on soil? Why a thin layer of mucus
type structure is formed on the water
stored in the tank? How do you explain
water poisoning? Do you think Carbon-
di-oxide or Carbon mono oxide will react
with water? These questions to illustrate
a few may make the student to think.
Teacher may ask in one of the test to
each to student to ask five questions on
the paper and think about it.They could
select one or two question and try to
answer in order to understand the
phenomenon.

The teacher would then see the
questions raised and their quality and the
type of answers provided by the students.
The thinking attempted need to be
rewarded. In this sense, no student will
fail in the examination. Under the CCE
activities such an science activity would
make them think and it  could be
evaluated for including it in the final
examination result of the student.
7 E- Learming Model

7 E Model has the following
components. They are: Engage Elicits,
Explore, Explain, Elaborates, Evaluate and
Extend.

The five components in the 5E model
remains the same with the 7E model
except that two more components are
added to the model.The two new
components added are Elicits, and Extend.
In the following paragraph the 7E model
is presented in brief.
1.Engage:

This is the first stage that facilitates
familiarization, motivation and finding
the area of interest of students.Students
are given a list of activities and they are

asked to choose the activities and the
small group to which one will belong to
for study.The problem chosen may to study
the quality of water in the different
sources such as river, pond, well, tank
and reservoir.
2. Elicits:
   Teacher elicits from students the
different characteristics of water from
different sources and makes a table with
the help of students. A question comes
that would their be any difference
between water in the running  and the
water that is stagnant with less
circulation.

It may be observed that  generally the
running water has tendency to get
purified for there are factors such as
water current,sand and soil to filter,water
animals that may help in cleansing such
as tortoise,crocodile,snakes,frogs, and
some microorganisms. A reservoir may
not have this facility and therefore, the
water has to be recharged and sent back
to the reservoir after taking a detour.

Spring, pond, well and tank are small
sources of water that are generally
circulated very less and more likely to be
polluted due to continuous exposure and
use of water for various purposes such as
washing, bathing, cleaning animals,
irrigation and other purposes such as
construction.Students may say that the
villagers introduce tortoise into the well
and  tank. They also put alum , calcium
into the well periodically for cleaning the
well.It is also true that they do desilting.
That is removing the upper layer of the
soil that is full of contaminants such as
minerals, particulate matter, etc,.
3.Explore:
   In this stage students and teacher
make small groups and collect sample
water  from each of the source.In the river
they collect the sample at  upstream and
down stream.The water is tested for the
presence of  mineral salts, particulate
matter, presence of micro organisms,
Biological Oxidation demand and their
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pH. They tabulate the results with the
help of the teacher.
4.Explain:
    Teacher and students try to inquire
that why mineral salts are  more in water
from well and tank in comparison to the
water in the river or reservoir.Students
think and answer that the water
interacts with the soil and rock in the well
and tank and helps in the recharge of
water. The mineral salt that is collected
in the soil and near rock and upper layer
of the rock gets dissolved in the water and
thus making it slightly salty water.In
some areas for example, in the
Saurashtra region there is salinity of the
soil. The water  is likely to get mixed with
the salts and salt water is obtained. In
case of river and reservoir the presence
of mineral salts are less.The water
circulation is almost continuous
resulting in separation of the particulate
matter. The presence of holes in the river
bed makes the water to swirl for some
time and then move forward. This process
takes the all the waste to go down to the
river bed and clean water to flow.The
water current and waves provides the
enough energy for the particulate matter
to move to distant places. It may be
observed in the back waters of estuary
and sea the water circulates and moves
back and forth to give a push to the matter
to move for example, Poovar island near
Thiruananthapuram, back water near
Chidambaram, Mangrove marshy areas
in Calcutta, West Bengal.
5.   Elaborates:

Teacher tries to elaborate the ideas
such as why the pond or tank water is
relatively fresh and minerals dissolved in
it is less in comparison to the water in
the well.

The reason may be that the water in
the well comes in contact with the soil or
rock directly and minerals in the
surrounding soil get gradually dissolved
in water due to a process called
weathering.What measures may be

undertaken in order that the water gets
circulated regularly ? is a question that
people in the village think and try to
observe that the water gets recharged.
 6.Evaluate:

Teacher and student try to review
their activities, questions and
observations for the more validation from
the group. Sometimes, an external expert
may be called upon to look into the
solution of the problem and active
implementation.
7. Extend:

Teacher and students try to list the
similar water sources in different  places
and try to study the  variables responsible
for their effective or ineffect ive
functioning. Recently, Council for
Science and Technology, Madhya Pradesh
try to verify the proposals of the projects
submitted to them through the research
organization.One of the project proposal
was on cleaning of the Chilka lake in
Madhya Pradesh. Another project was on
the saving of vultures . These projects
help the students and scientists to get
actively involved in the actual solving of
the problem.

Water quality testing is taken up in
the study of various rivers in India. This
has happened due to the continuous
pollution taking place in urban as well as
rural area. Then,  comes the  conclusion
that pollution control measures have to
be implemented with more seriousness
and commitment to clean environment.
Concluding Remarks

The concluding remarks for the
article is as follows:

5E and 7E constructivist model is
useful for teaching  science,
mathematics, and languages. The
teacher need to prepare for the lessons
and provide more freedom for learners to
participate. Continuous feedback  from
students will help in monitoring the
progress of students. Constructivist
learning models provide facility for
developing individual profile of the
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student and facil itate continuous
comparison of the performance of the
students. It provides opportunity for the

students to demonstrate the creativity in
their work and behaviour.
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Abstract

  Constructivism is a structure that
provides facility of more interaction
for the student and gain more in
terms of the knowledge. The knowl-
edge construction takes place from
the side of the student that facili-
tates more interaction. Here the
teacher is supposed to act as a fa-
cilitator.
In this paper an attempt is made to
describe 5E and 7E model of
constructivism. The constructivism
facilitates more transfer and com-
prehension. The peer interaction in-
creases and more activities are in-
cluded to facilitate better concept
formation. There is more facility for
comparing and contrasting to ob-
serve uniformity and differences. 

Introduction
An instructional model or learning

cycle is a sequence of stages teachers
may go through to help students develop
a full understanding of a lesson concept.
Teacher uses scaffolding and it enables
a student to go beyond what he or she
could do independently.
5 E- Learming Model

The 5 E learning cycle model requires
instruction to include the following
discrete elements: Engage Explore,
Explain, Elaborate and Evaluate.Engage,
Explore, Explain, Elaborate and Evaluate
follow a sequence that maintains an
order. However, there are situations that
the elements in the model could overlap
each other or show combined effect. For
the purposes of understanding the 5 E
model is presented as Engage, Explore,
Explain, Elaborate and Evaluate.
1. Engage:
   This is the first stage in which the
teacher tries to understand the student
and tries to motivate the student through
some presentation of instructional
material to the level of the student for
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example, teacher is trying to present
about the aerosols and their effect. In this
stage, he may present a table of green
house gases in percentage of its presence
in air such as Carbon mono oxide,
Carbon-di-oxide, Methane, and
Chlorofluaro Carbon. Then, he will
mention that ten most polluted cities are
in India.

He will present the name of the cities
and shows the aerosol as the air pollution.
This motivates the student to study the
aerosol and its effects on air.
2. Explore:

Teacher and students have developed
some general outline of the aerosol
pollution in air in India. However, the rate
of pollution, area covered and extent of
its intensity has to be discovered. They
will discuss various methods of study of
aerosols through experimentation.

The suggestions come up as follows:
a) Balloon experiment) Using electronic
precipitator) Collecting air sample from
different places and analyzing for its
components. They may discuss the recent
micro satellite experiment conducted by
ISRO and Chandrasekhar Saraswati
University, Kanchi.d) Collect data from
the PUC testing centres and analyze it
for its pattern for example in
Vadodara.They may find that Vadodara is
one of the highly polluted city.e) Teacher
along with some students could collect
some air sample near the industry and
using it for analyzing with the
chromatographic techniques to identify
the components. This reveals the
presence of aerosols and to some extent
the percentage of their presence in a
given sample area. Estimate the coverage
with the grid method. Teachers and
student discuss and small groups are
formed to explore with the available
facilities. Students may contact the
Environment control agency and collect
the data. They may also contact
government authorities to provide the
data already collected by the instruments

installed on the top of the buildings in
cities and villages.
3. Explain:

On completing the data collection and
analysis, teacher and students will
discuss the results of the data for the
extent of aerosol pollution. They may
invite a scientist working on the topic to
observe and guide in the analysis of the
data and interpretation. The reasons for
the aerosol pollution may be due to for
example. increase in the number of
automobiles in the cityii)  increased
consumption of petrol and diesel as
compared to the natural gas(LPG).iii) Use
of Nitrogen in place of the other fuels.iv)
One tries to discuss the reason for the
more percentage of Methane and
Chlorofluro Carbon than the Carbon-mono
oxide and Carbon-di-oxide.in air.v) One
group of students make an estimate of
the percentage of garbage collected by
Vadodara Municipal Corporation through
their records and discussion with the
authority and garbage is burnt in air.vi)
A small group students make a list of
industries in and around Vadodara and
make a table of the products produced by
them and the data gathered from their
chimneys for the functioning of the
precipitators.vii) all the students will
discuss about the concept of Carbon
credit.viii) Students may make a list of
the list of hospitals and clinics in the city
and their method of disposal of medical
waste. The discussion following the use
of incinerator for the burning and other
methods of safe disposal will reflect on the
aerosol present in air.ix) A small group
will computer simulate the data and
image and estimate the extent of aerosol
pollution in simulation method.x) The
increase in the aerosol in air may be
mainly attributed to the increased
burning of fossil fuels.

Teacher and students on discussion
find some of the reasons more valid and
significantly contributing to the problem.
On studying the data pattern and
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analysis, students and teacher will be able
to identify the causes for the aerosol
pollution in the given area namely
Vadodara.
4. Elaborate:

Differences between mean scores
were in favour of the treatment group on
both topic and achievement levels.
Findings reveal that the use of inquiry
based instruction to improve
achievement. The 5 E learning cycle
model requires instruction to include the
following discrete elements: Engage,
Explore, Explain, Elaborate and Evaluate.

Elaborate: In this stage teacher and
student try to elaborate the concept being
explored. In the previous stage, the
teacher and students try to give an
explanation.

The reason may be adequate or may
not be but some of the points being
presented needs some more clarity and
it come through elaborate presentation.
The field notes, experimental data
nothings may not be able to explain in
details. In the elaboration stage, the
teacher presents the concepts in context
and gives some comparison and try to
enlist all the essential characteristics.
While doing all these activities, he/she
may take the help of students.
Involvement of student is needed in
almost every stage. In the example, being
discussed the aerosols are of many kinds.
He/She describes the aerosols and their
extent of distribution in a given site.

He /She may quote and show the
satellite map of the aerosol in a given
region and discuss the factors that
contribute to aerosol concentration. Some
questions may be relevant for example,
how aerosol is responsible for air
pollution? How aerosol is related in with
the clouds and cloud movement? Does it
have any relation with rain? Does it
contribute to acid rain? How do we prevent
acid rain? How aerosol is responsible for
global warming? These questions need an
elaborate answer.

 Teacher may explain the concept of
carbon credit. What are the chemicals
that could replace the Chlorofluoro
carbon? Instead of going for combustion
of waste in the open air is it possible to
burn in an enclosed place safely and use
the ashes for some productive purposes.
There are multiple factors that contribute
to the aerosol production and its
concentration in a given area.

These factors could be elaborated for
proper understanding. Students could ask
questions for the teacher to answer and
involve students in the discussion.
Students could bring in more examples
and different context? For example,
aerosol concentration in summer (spring)
and winter is the same? What measures
are needed to increase the visibility of
the persons riding the vehicles in the
early morning or in the evening? These
discussions motivate the student to
further investigate the phenomenon and
read about it or explore some websites.
He/She may also give assignments to
surf some websites related with the topic
and rise some questions in the next class.
5.Evaluate:

Evaluation is a process that takes
place continuously all through the
investigation. The best evaluation is the
self evaluation of the person to introspect
and find the differences in the beginning
of investigation and the end of it.
However, teacher could give a small
project and students could complete it in
small groups. Teacher could give a paper
pencil test and ask them to write in short
and long form. Teacher may interview
some students for finding their depth of
understanding. Conduct discussion
session to consolidate the characteristics
of the concept. Try to involve every
student in the discussion. An assignment
may be to draw the aerosol on a drawing
sheet giving the time, concentration and
area. An observation report may be
collected by the teacher to describe the
characteristics of aerosol and its
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interaction with dust particles in parts
per million (pap).Making a list of
industries that contribute to the more
concentration of aerosols in Vadodara city.

 A question may be while you fly from
Vadodara airport by plane a thick cloud of
white mash is observed. Does it affect the
air plane? What happens to the suspended
particles? Do they go up in the air or settle
down on soil? Why a thin layer of mucus
type structure is formed on the water
stored in the tank? How do you explain
water poisoning? Do you think Carbon-
di-oxide or Carbon mono oxide will react
with water? These questions to illustrate
a few may make the student to think.
Teacher may ask in one of the test to
each to student to ask five questions on
the paper and think about it.They could
select one or two question and try to
answer in order to understand the
phenomenon.

The teacher would then see the
questions raised and their quality and the
type of answers provided by the students.
The thinking attempted need to be
rewarded. In this sense, no student will
fail in the examination. Under the CCE
activities such an science activity would
make them think and it  could be
evaluated for including it in the final
examination result of the student.
7 E- Learming Model

7 E Model has the following
components. They are: Engage Elicits,
Explore, Explain, Elaborates, Evaluate and
Extend.

The five components in the 5E model
remains the same with the 7E model
except that two more components are
added to the model.The two new
components added are Elicits, and Extend.
In the following paragraph the 7E model
is presented in brief.
1.Engage:

This is the first stage that facilitates
familiarization, motivation and finding
the area of interest of students.Students
are given a list of activities and they are

asked to choose the activities and the
small group to which one will belong to
for study.The problem chosen may to study
the quality of water in the different
sources such as river, pond, well, tank
and reservoir.
2. Elicits:
   Teacher elicits from students the
different characteristics of water from
different sources and makes a table with
the help of students. A question comes
that would their be any difference
between water in the running  and the
water that is stagnant with less
circulation.

It may be observed that  generally the
running water has tendency to get
purified for there are factors such as
water current,sand and soil to filter,water
animals that may help in cleansing such
as tortoise,crocodile,snakes,frogs, and
some microorganisms. A reservoir may
not have this facility and therefore, the
water has to be recharged and sent back
to the reservoir after taking a detour.

Spring, pond, well and tank are small
sources of water that are generally
circulated very less and more likely to be
polluted due to continuous exposure and
use of water for various purposes such as
washing, bathing, cleaning animals,
irrigation and other purposes such as
construction.Students may say that the
villagers introduce tortoise into the well
and  tank. They also put alum , calcium
into the well periodically for cleaning the
well.It is also true that they do desilting.
That is removing the upper layer of the
soil that is full of contaminants such as
minerals, particulate matter, etc,.
3.Explore:
   In this stage students and teacher
make small groups and collect sample
water  from each of the source.In the river
they collect the sample at  upstream and
down stream.The water is tested for the
presence of  mineral salts, particulate
matter, presence of micro organisms,
Biological Oxidation demand and their
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pH. They tabulate the results with the
help of the teacher.
4.Explain:
    Teacher and students try to inquire
that why mineral salts are  more in water
from well and tank in comparison to the
water in the river or reservoir.Students
think and answer that the water
interacts with the soil and rock in the well
and tank and helps in the recharge of
water. The mineral salt that is collected
in the soil and near rock and upper layer
of the rock gets dissolved in the water and
thus making it slightly salty water.In
some areas for example, in the
Saurashtra region there is salinity of the
soil. The water  is likely to get mixed with
the salts and salt water is obtained. In
case of river and reservoir the presence
of mineral salts are less.The water
circulation is almost continuous
resulting in separation of the particulate
matter. The presence of holes in the river
bed makes the water to swirl for some
time and then move forward. This process
takes the all the waste to go down to the
river bed and clean water to flow.The
water current and waves provides the
enough energy for the particulate matter
to move to distant places. It may be
observed in the back waters of estuary
and sea the water circulates and moves
back and forth to give a push to the matter
to move for example, Poovar island near
Thiruananthapuram, back water near
Chidambaram, Mangrove marshy areas
in Calcutta, West Bengal.
5.   Elaborates:

Teacher tries to elaborate the ideas
such as why the pond or tank water is
relatively fresh and minerals dissolved in
it is less in comparison to the water in
the well.

The reason may be that the water in
the well comes in contact with the soil or
rock directly and minerals in the
surrounding soil get gradually dissolved
in water due to a process called
weathering.What measures may be

undertaken in order that the water gets
circulated regularly ? is a question that
people in the village think and try to
observe that the water gets recharged.
 6.Evaluate:

Teacher and student try to review
their activities, questions and
observations for the more validation from
the group. Sometimes, an external expert
may be called upon to look into the
solution of the problem and active
implementation.
7. Extend:

Teacher and students try to list the
similar water sources in different  places
and try to study the  variables responsible
for their effective or ineffect ive
functioning. Recently, Council for
Science and Technology, Madhya Pradesh
try to verify the proposals of the projects
submitted to them through the research
organization.One of the project proposal
was on cleaning of the Chilka lake in
Madhya Pradesh. Another project was on
the saving of vultures . These projects
help the students and scientists to get
actively involved in the actual solving of
the problem.

Water quality testing is taken up in
the study of various rivers in India. This
has happened due to the continuous
pollution taking place in urban as well as
rural area. Then,  comes the  conclusion
that pollution control measures have to
be implemented with more seriousness
and commitment to clean environment.
Concluding Remarks

The concluding remarks for the
article is as follows:

5E and 7E constructivist model is
useful for teaching  science,
mathematics, and languages. The
teacher need to prepare for the lessons
and provide more freedom for learners to
participate. Continuous feedback  from
students will help in monitoring the
progress of students. Constructivist
learning models provide facility for
developing individual profile of the
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student and facil itate continuous
comparison of the performance of the
students. It provides opportunity for the

students to demonstrate the creativity in
their work and behaviour.
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Abstract

Socially, the child is the product of envi-
ronment. If the school is able to create a
congenial, pleasant and favorable climate
for learning. A supporting institutional
learning climate likely to create a positive
attitude and facilitates learning, whereas
a non-supportive climate is likely to cre-
ate a negative attitude and impede learn-
ing. The purpose of the present investiga-
tion was to find the influence of Institu-
tional environment on Academic achieve-
ment of intermediate students. The sample
consisted of 400 (200boys and 200girls)
students from urban and rural areas of
Ranga Reddy district. The findings reveal
that there is positive relationship between
Institutional environment and Academic
achievement. It is also inferred that girls
have perceived their Institutional environ-
ment better than boys. There is no signifi-
cant difference in the perceptions of urban
and rural students with respect to the In-
stitutional environment

Introduction
Schools are institutional spaces for

communities of learners, including both
students and teachers. Learning takes
place within a web of social relationships
as teachers and pupils interact both
formally and informally. The first post-
independence comprehensive study on
the status of education in India completed
in 1966 gave a major thrust to the idea of
all-round development of the child’s
personality and intellect. It elaborated on
the need for physical, intellectual and
spiritual development of the child in equal
measure. But even in the current years
there is still mere lip service to these
ideals. Parents want the child to shine
in academics, no matter at what cost.
Teachers see children’s examination
performance as a measure of their own
worth. Schools rate each other on the
basis of their student’s performance at
board examinations. In other words,
academic achievement seems to be the
ultimate goal in everyone’s mind. In
attempts to pursue this goal, all concerned
seem to deny the existence of the role of
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the affective school environment in
student’s performance. They appear to
assume that intellectual performance is
divorced from any feeling or perceptions
the student might have.

School environment as perceived by
students has an advantage of
characterizing the setting through the
eyes of the actual participants. Students
have a good advantage point to make
judgments about classrooms because they
have encountered several learning
environments and have enough time in
a class to form accurate impressions.

One of the major aims of the education
is the development of wholesome
personality. Family is the socio-biological
unit that exerts the greatest influence on
the development and perpetuation of the
individual’s behavior. Next to home,
school is the most important experience
in the process of development of children.
Both the environments, share influential
place in child’s life and also contribute to
the development of children. School is the
second home to children. Teachers and
parents have greater responsibility to
foster mental health status of the
students. At times in adverse conditions
the school may also substitute the home
situations and meets the emotional
needs of those neglected in the home.
Pupil’s perception or attitude towards the
school climate or environment has got
considerable influence over their mental
health. School atmosphere, includes
favorable attitude towards school teacher,
co-students, curriculum, methods of
teaching, facilities available in the
classroom and teacher-student
interaction.

Pupil’s immediate environment is
the classroom. Classroom is a place
where unique face-to-face group marked
by interpersonal relationships among its
members. These interpersonal relation-
ships essentially include teacher-student
relationship and peer relationship. The
general atmosphere within the academic

activities that takes place influences the
social relationships. Two types of social
interactions occur in the classroom i.e.
teacher vs. students and students vs.
students. First one is the most referred
one in educational context. However, the
interaction going on amongst students is
equally significant from a psycho-social
view point. The success or the failure of
the students also depends on the quality
of classroom’s social climate. The
classroom environment aids the
development and effective achievement
of pupil.

Socially, the child is the product of
environment. If the school is able to
create a congenial, pleasant and favorable
climate for learning, the child is likely to
enjoy the schooling experience. A
supporting institutional learning climate
likely creates a positive attitude and
facilitates learning, whereas a non-
supportive climate is likely to create a
negative attitude and impede learning. To
facilitate effective learning and to avoid
social problems that may arise out of
failures, it would be expedient to include
the development of a positive and healthy
attitude in students towards school and
towards learning.

In the present era schools have a
greater responsibility to help the students
in developing appropriate behavior
patterns.The school is the chief
supplementing institution in which
children develop sound mental health.
The school is charged with realization,
human relationships, economic
efficiency and civic responsibility. School
experiences are designed to enhance
growth and development, stimulate
learning and to develop good behavioral
patterns. The experience at school and
school curriculum contribute to child’s
feeling of personal worth, social
competence, in winning acceptance from
associates, satisfaction for the students
to play and to accomplish purposeful tasks
and develop interests and activities which
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 would promote social values.
The Concept of Institutional
Environment

School environment has been defined
in numerous ways. Dave (1963) defined
educational environment as “the
conditions, process and psychological
stimuli” which affect the educational
achievement of the child. Many
researchers and authors have identified
the following characteristics of school
environment, which may influences
either negatively or positively on
academic achievement of students:
 (i).  Positive Characteristics:

Involvement, Satisfaction, Self-worth,
Social satisfact ion, Competence,
(Academic achievement), Intimacy,
Independence, Enthusiasm, Home work,
Teaching methods, Acceptance, Problem
structuring, Cohesiveness, Task
orientation, Teacher support, Study
habits and Cognition.
(ii). Negative Characteristics:

Disengagement, Friction, Difficulty,
Psycho-physical hindrance, Alienation,
Cliqueness, Apathy, Formality, Direction
diversity, Reproving, Disparaging and
Control.

The negative characteristics impede
learning and develop negative attitude
and social emotional problems. Children
develop withdrawal tendencies.

The study of classroom environment
is of great significance as learning is the
outcome of this environment. As an agent
of intellectual stimulation conducive
classroom environment is an important
factor in strengthening the child’s level
of education. The kind of academic
climate in school and among students,
promote either a positive or a negative
attitude towards their work at school. The
negative attitudes are bound to have a
strong influence on their academic
performance and manifest themselves in
undesirable behavior such as
inattentiveness and truancy, which in
turn further affects their academic

achievement. Academic achievement is
dependent on school learning
environment as well as home learning
environment.
The Concept of Academic Achievement
      Academic achievement is an outcome
of the instruction provided to the children
in schools which is determined by the
grades, or marks secured by the students
in the examination. It  generally
indicates the learning outcomes of a pupil
which requires a series of planned and
organized experiences. Academic
achievement is the core of the entire
educational growth. It is regarded as an
important goal of education. It is the
prime and perennial responsibility of a
school or any other educational
institution established by the society to
promote whole scholastic growth and
development of a child.

Academic achievement of children
depends not only upon their abilities, but
also on the atmosphere within the family
and school.  Lack of favorable atmosphere
leads to negative feelings and attitudes,
which in turn affect Academic
achievement. Scholastic performance
plays a vital role in the determination of
future success and consequently, failure
to achieve certain standards in
performance is sure to influence one’s
failure in his life.
Rationale for the Study

Today, going to educational
institutions is nothing less than a
nightmarish affair for students who are
buckling under pressure. With exam fever
rising so do the anxiety levels among
students. Most students who commit
suicides are in high school and
intermediate level where they feel the
stress is at its worst. A 17 year old girl R.
Swetha committed suicide in February,
2011 fearing that she may have
performed poorly in her f irst year
intermediate examinations. On October
3rd, 2012 another intermediate first year
student B. Soujanya of a corporate college
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committed suicide due to pressure
mounted by parents to study in city far
away from home against her wishes. On
February 24, 2013 another 17 year old had
done the same fearing less than
satisfactory performance. What is it that
is driving students to suicides?

According to National Crime Records
Bureau, 32.1 percent of those who
committed suicide in 2009 in Andhra
Pradesh fell in the 15-29 age brackets.
In 2009, 2010 youngsters committed
suicide due to failure in examinations
across the country. Between April and
June 2010, 52 students from corporate
colleges committed suicide due to
academic pressure. In recent years, there
has been an increase in cases of student
suicide and attempt to suicides especially
in cities. Parental pressure and forcing
children to perform beyond their potential,
competition to get into prestigious
institutes, comparison with peer group,
and academic pressure at schools and
colleges are combining to push students
to the edge.

Most of the students’ problems range
from parents not understanding them to
teachers being too harsh. Condemning
the suicides is not the solution. What is
needed is to eliminate the whole concept
of perform or perish. It is important to
understand the child without being
judgmental. It is very important to be
aware that examinations are not a life
and death situations. Scoring little less
or failing does not mean the end, a few
compromises need to be made to move on
in life.

Nowadays examination stress is seen
more in parents than in the children. In
most cases, for better or worse, it is the
parent who influences the destiny of his
children. Too much pressure causes
behavioral problems. As the examination
days approach the parents worry more
about the child’s achievement and this
undue anxiety often results in
pressurizing the children. However, an

optimum stress is productive and it
facilitates the growing performance of the
individuals. Some amount of stress is
essential in mobilizing the potentialities
of the individuals to work more effectively.
But increased amount for an extended
period will have poisonous effects on the
physical, psychological vigor and
academic achievement of the students.
The common symptoms include
diminished pleasure in living, addiction
to drugs or alcohol, smoking, irritability,
fatigue, depression, insomnia, physical
problems ranging from migraine, back
pains to ulcers. They should be properly
guided to adjust to the environment and
to have control over their psychological
aspects.
Review of Related Literature

Alimi, Olatunji Sabitco et. al. (2012)
investigated the influence of school types
and facilities on students’ academic
performance in Ondo state. The study
revealed a significant difference in
facilities available in public and private
schools but no significant difference was
found in academic performance of
students in two types of secondary schools.
Van Ryzin, (2011) evaluated reciprocal
effects among adolescent perceptions of
the school environment, engagement in
learning, hope and academic
achievement. The results indicate that
the student’s perceptions of the school
environment in learning, which in turn
are linked to change in academic
achievement and hope. Ming-Te-wang and
Rebecca Holcombe (2010) examined the
relationships among middle school
student’s perception of school
environment, school engagement and
academic achievement. Research
indicated that student’s perceptions of
school environment influenced their
academic achievement directly and
indirectly through the three types of
school engagement. Chamundeshwarand
Uma, (2008) conducted a study on
achievement motivation and classroom
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climate among students in different
systems of education at the higher
secondary level. It has been shown that
achievement of students in the class has
not only influenced by the motivation of
the teachers but also by a positive
classroom climate. Devi and Mayuri (2003)
conducted a study on school and family
factors that affect the academic
achievement of residential school
children. The results revealed that,
among school factors-teachers
qualification, physical setup, curriculum
and subject matter, classroom
organization, method of teaching,
teacher-student interaction were found
to be having effect on the academic
achievement of the school children.
Further, Monoharan and Sundaram (2003)
studied certain school variables as
related to classroom climate and
teacher’s teaching as perceived by higher
secondary students. The results revealed
that, there is no significant difference in
classroom climate as perceived by the
students in terms of locality of school
(rural and urban), type of management
(govtvs aided school) and getting
scholarship (scholarship and non-
scholarship holders). Mishra (2002)
attempted to study the perception of
classroom environment of middle school
(200) children from Bilaspur district. The
results revealed that urban, non-tribal
and male students perceived classroom
environment better than rural, tribal and
girl students. Mohanty and Pani, (1979)
studied the effect of student-teacher
classroom interaction on the academic
performance of students. Analysis showed
that classroom interaction produced a
statistically significant effect on the
academic performance.

Based on these studies it is evident
that the School environment plays an
important role on the Academic
achievement of school children. The
success or the failure of the students
greatly depends on the quality of

classroom environment and social
climate.
Methodology
   The investigator has chosen the
descriptive survey design for collecting
the data. In the present investigation, an
attempt has been made to examine the
relationship between the Institutional
Environment and Academic achievement
by correlation design. Further,
differential design was used to compare
the Institutional Environment with
respect to: Gender, Location of the
institution and Type of management.
Objectives of the Study
1. To study the relationship between the

Institutional environment and the
Academic achievement of students at
intermediate level.

2. To study the differential effect of the
independent variables (Gender,
Location, and Type of management) on
institutional Environment.

Hypothesis of the Study
1. Boys and Girls differ in their

perceptions with regard to Institutional
environment.

2. There exists significant difference
between Urban and Rural students in
their perceptions with regard to
Institutional environment.

3. There exists significant difference
between Private unaided college
students and Government college
students in their perceptions with
regard to Institutional environment.

4. There would be a significant
correlation between Institutional
environment and Academic
achievement of Intermediate students.

Sample of the Study
The sample consisted of 400(200 boys

and 200 girls) Intermediate students from
urban and rural areas of Ranga Reddy
district. Technique of stratified random
sampling was employed for the selection
of the students.
Tools Used

The Questionnaire was developed by
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 the investigator to study the
Institutional environment. The tool
consisted of 45 items with three
dimensions viz., physical facilities in the
institution, teacher-student interaction
and role of the principal. There are two
sections in the questionnaire; section-A
consists of 20 statements which require
yes or no responses.

Table.1
Description of Institutional
Environment Questionnaire

 Sr.   Components              No.     Items

 1.    Physical facilities in

         the institution             20       1-20
 2.    Teacher – student

         interaction                  15       21-35

 3.    Role of the Principal     10        36-45

Section-B consists of 25 statements
which require responses on a five point
Likert rating scale. There are both
positive and negative responses. The
maximum obtainable score on the scale
is 145 and a minimum of 25. Higher the
score, better the institutional
environment.
Statistical Techniques Used
The obtained data were analyzed by
calculating Mean, Standard deviation, t-
test and Correlations.
Results and Interpretations
 It is inferred from the table 1 that the
calculated values of ‘ t’ are greater than
the table value. Hence the formulated
hypothesisis accepted indicating that
boys and girls differ in their perceptions
with respect to  Institutional
environment and its dimensions.

Table. 3
Difference in the Perceptions of Urban and Rural Students with Regard to

Institutional Environment

Dimensions                        Urban             Rural               t value      Sig.

           N      Mean     S.D  N      Mean     S.D

Physical Facilities      200    64.94   11.04    200    63.30    11.46   1.46          0.145

Teacher-Student        200    53.12     8.37   200    54.02      9.44    1.01          0.311

interaction

Role of the principal  200     32.05     5.70    200    29.61      5.50   4.36          0.000

Institutional Env.       200    150.11  20.39   200    146.92    20.81  1.55        0.123

overall score

(At 5% level of significance, the ‘t’ value is 1.97)

Table.2
Difference in the Perceptions of Boys and Girls with Regard to Institutional

Environment

Dimensions               Boys               Girls   t value   Sig.

        N     Mean     S.D     N       Mean       S.D

Physical Facilities     200   61.11  10.99 200      67.13  10.76   5.53 0.01

Teacher-Student       200   50.89     8.98     200     56.25      8.05      6.28 0.01

interaction

Role of the principal  200   29.46   5.18     200      32.20   5.93   4.91 0.01

Institutional  Env.     200 141.46   19.32 200    155.57    19.51   7.27 0.01

overall scores
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Comparing the mean scores, girls have
perceived their Institutional
environment better than boys.
   Comparing the mean scores in the
table no. 2, the students from urban areas
have better score for Role of the principal
dimension than students from rural
areas. It is also inferred from the above
table that, there is no significant
difference in the perceptions of urban and
rural students with respect to the
dimensions-Physical facilities, Teacher-
Student interaction and Institutional
environment in total.
     In the table no. 3 the calculated value
of ‘t’ is greater than the table value, the
formulated hypothesis is accepted
indicating that there is significant
difference between urban and rural
students in their perceptions regarding
the Role of the principal dimension.
    In the table 4 Since the calculated
values of ‘t’ are greater than the table
value, the formulated  hypothesis is
accepted indicating that there is
significant difference between private-
unaided and government college students
in their perceptions with regard to the
dimensions viz. Physical facilit ies,
Teacher-Student interaction and
Institutional environment in total.
Comparing the mean scores, the students
from government colleges have better
Physical facilities, Teacher-Student
interaction and Institutional
environment than students from private
unaided colleges.  It is also inferred from
the above table that, there is no

Table. 4
Difference in the Perceptions of Private-Unaided and Government College

Students with Regard to Institutional Environment
Dimensions Private- unaided          Government               t-value      Sig.

    N      Mean     S.D        N        Mean    S.D
Physical Facilities      200     62.52   10.77     200      65.72   11.55    2.87       0.004
Teacher-Student        200    51.43     9.22      200      55.71     8.10    4.93        0.000
interaction
Role of the principal  200     31.30     5.65      200       30.36     5.78    1.65       0.099
Institutional Env.      200    145.25 21.33    200     151.78   19.42   3.20      0.001
overall score

Table.5
Correlation between Institutional

Environment and Academic
Achievement of Intermediate

Students
Sr    Dimensions      N     r - value     Result
1  Physical facilities 400   0.108* S
2 Teacher-student  400    0.036 NS
   interaction
3 Role of the          400    0.162** S
  principal
 Institutional env
 overall score         400    0.120* S

** Correlation is significant at 0.01 level
(2-tailed). NS – Not Significant
  * Correlation is significant at 0.05 level
(2-tailed)
      It is inferred from the above table that,
the dimensions-Physical facilities and
Role of the principal have significant
positive relationship with Academic
achievement.Thedimension, Teacher-
student interaction has no significant
correlation with Academic achievement.
It can be observed from the above table
that, there is positive correlation between
Institutional environment and Academic
achievement.
Educational Implications
    The findings of the present research
have a strong bearing on the Learning
process and Academic achievement of
the adolescents and will help the
educational authorities and teachers in

significant difference in the perceptions
of private-unaided and government
college students with regard to the role of
the principal dimension.
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solving the problems confronted by the
adolescent children. There is an urgent
need to control stress and conflict causing
frustrations among the present
generation of adolescents regarding their
Aspirations and Academic performance.
The result of the study will be of immense
help to the people who are interested in
the curriculum framing and examination
reforms at the intermediate level.
It is recently reported that two-thirds of

the Indian students are under constant
tension because of high expectations
placed on them by parents and teachers.
Consequently, half of the students
cannot concentrate on their studies
properly and one-fourth of them are
educationally maladjusted. World Health
Organization (WHO) recommended that
India should concentrate upon school
and college students’ mental hygiene,
as it is impossible to provide thousands
of psychiatrists. There is increasing
incidence of young runaways and of
students killing themselves. Hence the
need of training teachers into capacity
building in dealing with academic and
psychological issues of adolescents
cannot be overlooked.

According to the present study, majority
of the students (56.1%) felt that there
is no play ground in their institution
with adequate sports material. As a
result the colleges are compromising
with the quality of learning provided
through the curriculum. Adolescence is
the period when maximum growth and
development takes place. To optimize
this development adequate provision for
physical exercise, sports and games
should be made in the college
curriculum in order to sublimate
student’s instincts. The government
should take more efforts to implement
a compulsory games period in the
college time table to achieve curricular
aims with the support of heads of
colleges, cluster and block
functionaries.

The present study also reveals that the
students from colleges located in urban
areas have better academic
achievement than students from
colleges located in rural areas. Further,
it is observed that students from private
- unaided colleges have better academic
achievement than students from
government colleges. Hence
government should take all possible
efforts to organize interactive
workshops regularly where the teachers
of rural areas may be facilitated to
interact with the teachers of urban
colleges which produce excellent
results.

 Adolescence is the period when
maximum growth and development
takes place. To optimize this
development, pleasant and healthy
environment should be provided in
colleges.

Many junior colleges lack playgrounds
for outdoor learning activities.
Consequently, these colleges naturally
compromise with the quality of learning
provided through the curriculum.
Ensuring that minimum requirements
of infrastructure and materials are
available, and supporting flexible
planning that will help achieve
curricular aims.

As adolescents crave for recognition,
teachers should invite their views and
ideas and give due consideration and
recognition.

The programs for adolescents should
focus on the development of inter-
personal communication skil ls,
counseling in psychological, academic
and health areas.  There should also be
a provision for academic and social
opportunities to involve all of them in
some constructive activities at the
college and community level with less
competition and more sense of co-
operation.

There is a need for training teachers
into capacity building in dealing with
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academic and psychological issues of
adolescents which cannot be
overlooked. The students should be
properly guided to adjust to the
environment and to have control over
their idiosyncrasies.

Conclusion
    It is not the environment of home
alone but school also occupies the first
and the most significant place for the
development of children. Children living
in poor environment may fail to develop

their potentials and skills to the optimum
extent, may have a negative effect on
their performance in school and
achievements in social life while
children growing up in conducive
environment may show superior
cognitive abilit ies and academic
competence. It is therefore necessary to
study the academic learning
environment of children for enhancing
the academic accomplishment of
children.
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Abstract

In the present study academic achievement
of the students of senior secondary school
is compared on the basis of their brain
hemisphere dominance. The sample of the
study consisted of 800 students (N = 800).
The brain hemisphere dominance was
found out with the help of SOLAT test,
which resulted in classifying the students
into right brained, left brained and
integrated brained. Academic achievement
of right brained, left brained and integrated
brained students were compared by
applying t- test.  the results reveal that The
academic achievement of students with
integrated hemisphere is significantly
better than the students with dominant
left/right brain hemisphere. and there is no
significant difference between the
achievement of students with dominance
of left and right brain hemisphere.

Introduction
Educators have been concerned over

the years with identifying those factors
which facilitate learning and increased
academic achievements. Investigations
have yielded no simple solution to this
problem. Indeed, enhancing learning and
achievement seems complex and
multifaceted.

The biological understanding of how
two hemisphere of our brain function has
now reached general consensus.

The present study deals with the
comparison of academic achievement of
senior secondary schools students on the
basis of brain hemisphere dominance.

Many studies have shown that Brain
hemisphere dominance plays an
important role in the academic
performance of college students. The
accommodation of students learning
styles in the learning environment have
resulted in improved test scores while, a
mismatch in learning characteristic  and
learning environment have resulted in
poor students achievement (Andrew,
1990; Drum et.al, 1995; klaves, 1994)
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Ozzettinkok (2007) determined the
effects of the language curriculum
designed in compliance with theprinciple
of Neurolinguistic programming, and
brain dominance on the
studentsacademic achievement.

Szirony, G. M. et.al (2009) made a
preliminary analysis on brain
hemisphere dominance and vocational
preference. Finding on this added
analysis revealed a high correlation
between perception of musical ability and
right brain hemisphere.
Conceptual definitions

In the present study academic
achievements is often taken as grade
point obtained by a student in a particular
class.

Hemisphericity is the cerebral
dominance of an individual in retaining
and processing modes of information in
this own style of learning and thinking.

Saba.G (2010) conducted a study to
find out the effect of handedness on
intelligence level of student. ANOVA
showed non significant difference
between the intelligence of student at
different education levels.

Erin Michelle Oliver (2012) conducted
a study to find out associations between
problem solving strategies and brain
hemisphericity. The finding shows that
there exists significant relationship
between problems solving strategies and
brain hemisphericity.
Objective of the study
To compare the academic achievements

of senior secondary school students on
the basis of their brain hemisphere
dominance. (Right, Left and Integrated)

Hypothesis
 Academic achievement of senior

secondary students will dif fer
significantly on the basis of their brain
hemisphere dominance.

Tools
For measuring brain hemisphericity

dominance of selected subjects SOLAT
scale by D. Venket Raman (1994) was used.

The reliability coefficient of correlation
for the right, left and integrated
hemisphere function were found to be
0.89, 0.65 and 0.71 respectively. The
validity for the right, left and integrated
hemisphere is 0.842, 0.621 and 0.678
respectively.

Academic Achievement Questionn-
aire was constructed by the researcher
and the reliability and validity of the test
was found to be 0.70 and 0.65 respectively.
The study was conducted on a sample of
800 students of class XI drawn from
different schools of Durg District.

The SOLAT test and academic
achievement test were administered on
800 students of XI standard. The data
collected weretabulated approximately
and suitable statistical procedure were
used for analysis.

To verify the hypothesis “Academic
achievements of senior secondary
students will differ significant on the
basis of their hemisphere dominance “t”
test was used. The obtained result of such
statistical analysis is presented in the
table given below.

Table 1
Comparison of academic achievements
ofstudents with right left and integrated

brain hemisphere dominance.
 Group                N      M    sd     df    t

 RBH dominance  232  55.5   8.7    407 0.28

 LBH Dominance  367  55.7   9.3          NS

 RBH dominance  232  55.5   8.7    430 5.21

 IBH Dominance  201   60.9  12.6         p<.01

 LBH Dominance  367  55.7    9.3   566 5.23

 IBH Dominance  201  60.9   2.6           p<.01

From the analysis of entries reported
in the above table, it is evident that the
academic achievements of student
exhibits dominant right brain
hemisphere (M = 55.5) and dominant left
brain hemisphere (M = 55.7) did not differ
statistically. The reported t = 0.28, was
found to be statistically insignificant.

The academic achievements of
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 students with integrated brain
hemisphere (M= 60.9)  was found to be
significantly higher as compared to
students with dominant right brain
hemisphere (M= 55.5). the reported
t = 5.21, confirm this finding that the
difference between these two group is
statistically significant at .01 level.

The academic achievement of
student with integrated brain
hemisphere (M= 60.9) was foundto be
significantly higher as compared to
academic achievement of students with
dominant left brain hemisphere
(M= 55.7). The reported t = 5.23, confirm
this finding that the difference between
these two groups is significant
(statistically) at .01 level.
Results
1. The academic achievement of

students with integrated hemisphere is

significantly better than the students
with dominant left/right brain
hemisphere.

2. There is no significant difference
between the achievement of students
with dominance of left and right brain
hemisphere.

Educational implication
On the basis of the above mentioned

findings, it can be concluded that brain
hemisphericity plays a big part in
academic achievement of students so by
identifying the brain hemisphere
dominance the academic achievement of
individual could be improved while
conducting this piece of research, the
researcher feels that similar study can
be conducted in the light of socio
economic status.
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Abstract

Adolescence is a period of active growth
and development. We notice physical,
sexual,  social, emotional  development of
individuals at this stage.  It is the time for
developing attitude towads  independence.
At this stage, students to face lot of
pressure with family and society.
But the situation leads to more problems
such as stress, loneness misbehavior,
sexual maturity rapid physical changes but
they can survive with help of moral
maturity& moral intelligence.
Moral Intelligence refers to the ability to
apply ethical principles to personal goals,
values and actions. It is the ability to know
right from wrong and behave ethically.
This study tries to know the level of Moral
Intelligence of Adolescents.

Introduction
Education is the influence of

environment on individual with a view to
producing change in the habits of
behavior of thoughts and attitudes
(Thompson). Education means the totality
of experience gained by an individual
from birth to death. The function of
education is to help in the growth of
helpless young animal in to happy moral
and effiecient human being. The fact that
main concern of education is the
development of man. Since education is
the integral part of human life, its field
is very vast and complex.Todays
generation faces lots of problems in life.

The peer interaction with friends
sometimes leads to use of alcohol, tobacco
and narcotics etc. Disciplinary issues like
breaking rules violent interaction in
their daily life we can notice. All the
episodes of violence at schools are highly
publicized. These types of attitudes
among the students by finding out their
emotional intelligence, mental ability,
personality, social intelligence and moral
intelligence.
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Theoretical Aspects.
Moral Intelligence refers to the ability

to apply ethical principles to personal
goals, values and actions. It is the ability
to know right from wrong and behave
ethically. The more established cognitive,
emotional and social intelligence, but has
great potential to improve our
understanding of learning and behavior.
Use of Moral Intelligence is development,
as the basis of intelligence. The Moral
Intelligence is consists of competencies
related to Integrity, Responsibility,
Forgiveness and Compassion.

Moral intelligence developed to its
fullest by Doug Lennick and Fred Kiel
(2005) in their book of the same name,
has more to do with values and behaviours
than what we would think of as
“Intelligence” or some raw concept of
mental area means such as IQ (Osburn,
2011).

Moral Intelligence is more established
cognitive,  emotional and social
intelligence, but has great potential to
improve our understanding of learning
and behaviour (Clarken, 2009). Moral
Intelligence is “the capacity to determine
how universal human principles should
be applied to our values, goals and
actions” (Lennick D ).

The construct of moral intelligence
consist of integrity, responsibility,
forgiveness and compassion (Lennick and
Kiel, 2005). It also includes ten sub
categories of trust, courage, secrecy,
fulfilling, personal commitments and
responsibility against personal decisions,
self control, self limitation, assisting
others care for others. Understanding
others perceptions and understanding
spiritual requirements (belief, faith and
courtesy).

Objective of the Study:
1.To measure the level of Moral

Intelligence among the adolescents.
Research Questions
1. What is the level of Moral Intelligence

among the adolescents ?
2.Does there exists  difference in the

levels of Moral Intelligence among
adolescents.

Methodology
A survey  technique was the method

adopted for the study.
Sample

The sample comprised of 500 Higher
secondary school students of Kerala.
Tool Used for the Study

The Tool for the study is Moral
Intelligence Scale (jaseena&lasitha 2015).
It is a three point scale, consists of 40
statements  belonging  to different
dimensions of Moral Intelligence.
Statistical Techniques Used:

The collected data were analysed
through preliminary statistics
&percentile analysis.
Findings of the Study:

Descriptive statistics of the variables
Moral Intelligence  for the total sample
given in table-1

Table reveals that in the case of Moral
Intelligence, the two measures of central
tendency viz., Mean and Median for the
variables are almost equal and Mode is
slightly deviated from the Mean. The
extent of Skewness obtained is -.096
which shows the distribution is
negatively skewed. The measure of
Kurtosis is 0.840 which is platykurtic.
Skewness obtained is nearer to zero
indicating that the distribution has the
possibility to be normal.
Thus it can be concluded that the
distribution of Moral Intelligence is not

Table 1
Variable sample mean Median Mode      SD         Skewness   Kurtosis
Moral  500 112.28 113 119      10.0012     ._096 .840
intelligence



Study on Moral Intelligence among Adolescents ..........by      Dr. Fathima Jaseena M.P.M.         119

considerably deviating from the
normality.
Extent of Moral Intelligence

The maximum score obtainable for
Moral Intelligence in the scale 135 and
minimum score is 88. The obtained
maximum score for the investigator 148
and minimum score is 133. The obtained
Mean score is 112.28 which is equal the
medium value 113 on the scale. So it can
be interpreted that the extent of Moral
Intelligence is average among Higher
Secondary School Students. The details
are given in Table No 2

Table 2
Percentile norm of Moral Intelligence for

the total sample

        Sr.       Percentile           Value

          1. P10 98.10

          2. P20 102

          3. P30 107

          4. P40 109

          5.  P50 113

          6. P60 116

          7.           P70 119

          8.           P80 122

Table 2 reveals that the 10th
percentile of the Moral Intelligence score
of total sample is 98. That means the
Moral Intelligence scores of 10 percent of
Students lies below the score 98. P50 is
113, which means below and above Moral
Intelligence score 113 an equal number
of Students lie. In similar way we can
interpret all other percentiles.
Conclusion:

In the preliminary analysis   and, the
extent of Moral Intelligence analyzed and
found that Higher Secondary School
Students are average in their Moral
Intelligence. Higher Secondary School
Students have moderate Moral
Intelligence.

The study indicates that it is better
to adapt certain strategies in the
educational context for the development
of a successful morally intelligent
personality.

This is the  age of digital knowledge,
in such a situation how can our
generation face challenges of tomorrow?
So if they possess medium level of
morality ,they can minimize their
tension,stress and emotional imbalances
very easily.
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Abstract

By morality we mean a set of ideas, values
sanctioned by society that become an
integral part of the individual self through
the process of development . Moral values
play an important role in shaping
personality development of the children.
The schools under CBSE and  State boards
are different with respect to their
curriculum and atmosphere. Researcher
became curious for knowing the difference
in the status of  Moral values.
A sample of 200 students with equal
representation of gender and type of school
has been taken purposively. Tool of Moral
Value (MVS) by Arun Kumar Singh and
Alpana Sen Gupta  was administered on
the students of both the schools. The  data
was analysed by applying t-test.
It is found that CG board school students
as well as boys possess high moral value
than CBSE school children and of  girls.

Introduction-
  The Psychologist’s concept of moral
behavior is much like the layman’s and
Psychoanalysts concept of conscience or
moral character (DoNelson,1973).
Morality is inferred from a person’s
intrinsically motivated  resistance to
temptation and from his guilt feelings that
follow acts of transgression when he
understands and also accepts prevailing
standards of morality of the specific
society (Kohalberg,1963,1964). By
morality we mean internationalization of
a set of ideas, values, virtues sanctioned
by society that become an integral part of
the individual self through the process of
development. It is sum total of an
individual’s way of behaving that is judged
through person’s ethical rightness or
wrongness (Sinha and Verma,1992)

Moral Values play an important role
in shaping personality  of the children.
Freud (1933) considered  super-ego as the
moral commander of the personality and
emphasized its observing, judging and
punishing aspects. He also explored the
effective dimensions of morality and also



Comparitive Study of the Moral Values of the Students .....by Manisha Vijayvargiya         121

threw light on the dark corners of
personality out of which morality grows.
Objectives-
1.To Compare the moral values of the

students of CBSE and CG board schools.
2.To study the gender differences with

respect to Moral values of students at
primary level.

Hypotheses-
1.There will be no significant difference

in the moral values of  the students of
CBSE and  CG board  schools.

2.There will be no  significant difference
in the moral values with respect to
gender of the students.

Review of Literature-
Sambhi. P.(1989) in her study entitled

A study of the value patterns and some
Personality Variables of  the students
studding in three institutions and found
that, the value patterns of the three
groups were found to be significantly
different.

Padmanabhan,T.1992. A study of the
values of high school pupils in relation to
certain selected  variables and found that
boys and girls differed in respect of
theoretical, economic,political, social and
antithetical values.
Sample-

A  sample of  200 students from five
CBSE and five CG board affiliated schools
were taken. 100 students from each type
of school (50 Girls and 50 boys) were taken
purposively for study.
Methodology-

Descriptive Survey Method  was used
for study.
Tools-

For this study Moral Value Scale by
Alpana Sen Gupta and Arun Kumar Singh
was used. This tool is structured on the
basis of four dimensions; Lying,
Dishonesty, Stealing and Cheating. It is
valid and reliable for measuring moral
value of the children of 6 to 12 years of
age.

Statistical Technique Used -
Mean,S.D and t-tests were  applied to

find out  the results for  comparative
status of Moral values with respect to
gender  in the children of  CBSE and CG
Board schools.
Data Analysis -

As per the hypotheses ware drawn,
analysis of the dats has been done as per
the following table.

Table 1
Means and Standard deviations and t-
values of the moral values data based

on the gender and type of school.
 Type of board/  N    Mean    sd   df     t-
 Gender                                            value

  CBSE              100   328.5   6.4 198   2.56

  CG                 100   344.0  6.1         p<.05

  Girls               100   342.5   2.5 198   2.45

  Boys               100  330.0   4.6         p<.05

Result-
On perusal of the above table it was

observed that in the case of  CBSE and
CG board  school students ‘t’ calculated
value was 2.56 is more than the table
value of 1.94 at .05 level. In the second
case of gender it was observed that ‘t’
calculated  is 2.45, which is more than
the table value of 1.97 at 0.05 level of
significance. Hence, both the Research
hypotheses were rejected and it is
concluded that
(i) There is a significant difference in the
moral values of  the students of CBSE and
CG board affiliated   schools
(ii)There will be significant difference in
the moral values with respect to the
gender.

 Findings-
 Students from CG Board affiliated
possess singnificantly high moral values
than CBSE Schools  .
 Boys have shown higher moral values
than the girls.
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Abstract

Quality education is an essential requisite
in today’s competitive environment.  This
paper discusses about the smart classes as
innovative method of teaching in Indian
education scenario which provides quality
education to students by helping them in
better concept formation, concept
elaboration, improvement in reading skills
and academic achievement.
In ancient days students were taught in
gurukuls where they were taught by the
gurus. But this system was replaced by
modernized culture. New methods of
teaching have been introduced which is
known as smart class. It uses instructional
material, 3D animated modules and
videos, and all the renowned schools are
using this concept. Now the students are
thrilled at this concept of innovation and
interactive learning process. The concept
of digitized classroom has not only made
education interesting but a chance to
students to enhance their performance.

Introduction:
Smart class is a modern class using

multimedia, internet and e_learning
devices in classroom teaching. These
classes are something different to
traditional classes. It is consisted of a
white board, projector, computers and
multimedia. Our education is going to be
modernized and is going to be using
“Interactive white board teaching
learning techniques in schools”.
The Benefits of Going for Smart
Classrooms in Education 

We all know how helpful it is to
remember something that is taught visually
to us rather than the one that is read
through pages after pages. Just imagine,
how beneficial would it be for students to
understand a chapter visually in class. The
concept of smart class education is indeed
a blessing to the students of the 21st
Century. Technology is changing the way
life functions and if it’s for the good, then
why not go for it!

Smart classes use all interactive
modules like videos and presentations and
these visually attractive methods of
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teaching becomes appealing to students
who are struggling with the traditional
method of teaching in a classroom. In fact,
smart classes are almost like watching
movies as sometimes, animated visuals
are used to teach a point. This kind of visual
is both eye-catching and young students
can easily relate with them. This is
because the audio-visual senses of
students are targeted and it helps the
students store the information fast and
more effectively. And then, there is the
advantage of utilizing much of the time
wasted earlier in drawing or preparing
diagrams on board. Smart boards have all
these information in memory and can be
presented during the time of class lectures
and thus, the time saved can be used in
more important things.

Students and teachers who have
problems with chalk dust and they tend to
suffer from allergic reactions. The smart
boards saves you from such distress and
won’t let you develop any health issues
later. Smart boards are a lot smarter when
it comes to field trips which are impossible
with textbooks. A field trip to the deserts of
Sahara or the rainforests of the Amazon
basin becomes easy with visuals in the
smart boards of smart classroom. These
visuals are definitely more attractive than
those descriptions in a few lines of a
textbook.

One of the main reasons behind the
constant increase in popularity of smart
classes is the fact that this kind of
education is perfect for all kinds of
students. A classroom has students with
varied power of understanding and
learning, and studying from notes and other
materials becomes difficult for some
students. But the use of smart classes and
modern technology eases the learning
process for all students. Moreover, this kind
of education in class promotes more
interaction between teacher and student
with more participation from both sides.

When you take the negative side of this
kind of smart education, there are just a
few when compared to the myriad
advantages it offers to students. Some
technical fault that might arise during a
class lecture is a common concern among
those lobbying against smart technologies
in classroom education. Then, there is the
costing factor as well that is preventing
schools to adopt this technology. With smart
education comes the problem of high cost
of education.

The possibilities or advantages of smart
classrooms are endless. Although adopting
such a new concept might be a tough
decision for many, but the technology can
create a new opening for the education
sector. Its indeed a blessing, all you need
to do is to give it a try!
Teacher’s active role in smart school
and smart class education

 In our teacher’s teaching training
programs, we have to put some topics on
“teacher’s role as a facilitator in
learning”, because now a day’s it is being
more fascinating in smart and active
teaching learning methodologies. First let
us discuss about what is a smart school?

 A smart school is a modern school
using smart and active technologies in
classroom teaching as well as school
management. It is the technological
aspect of the smart school, somewhere
there should be various schools that are
smart without the help of any
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technological support and appropriate
infrastructure.
Role of a Teacher in a Smart Class.

We have discussed about smart
school and smart class, so it will be easy
to understand about smart class
education. We have to realize the
difference between the traditional
teaching learning and the smart teaching
learning methodologies.  In modern active
and innovative learning system teacher’s
role is going to be as a facilitator. So in
smart class, it is clear that teacher’s role
will be as a facilitator.

Teacher should be an expert to smart
learning and smart education. He should
be trained for it. He has to know how to
use computers and internet in classroom
teaching-learning. Teachers have to
know the innovative use of smart and
innovative teaching learning.  

Teacher has to know how to use
interactive learning technology in
classroom. In a smart class, it may be
possible to use interactive learning
technology through online learning.
Online education and eLearning will be
the more attractive aspect of smart school
classes in future.

Teacher should be friendly with
students and well acquaint with the
technology. If teacher do not have a proper
attitude in smart education, we cannot
get desired output from smart class.

Teacher should be as a facilitator in
learning. It will be very nice if teacher’s
role will be as a facilitator in
learning. Smart learning makes students
easy to learn with multimedia, computers
and internet. Teacher has to facilitate
them in learning. He has to teach
students how to learn from multimedia,
internet and the other innovative means
of learning.
Reasons why smart boards are an
essential component in the modern
day classroom:
1. Provides Flexibility: Interactive

whiteboards allow many different forms
of media – including photos,
illustrations, maps, graphs, games, and
video, to be displayed. These tools not
only enrich the classroom experience
but also help to expand the nature of
content that can be used in learning.
In addition, SMART Boards makes
learning to be more dynamic owing to
the different forms of presenting
information.

2. Enhanced teaching/learning
experience: SMART Boards provide new
ways for teachers to teach, and student
to learn. These tools support a wide
variety of learning styles. On the other
hand, the Boards come with
touchscreen capabilities that allow
tactile learners to touch and interact
with the board.

3. Interact and share: The interactive
nature of SMART boards offers learners
an opportunity to share and participate
in the instructional process.
Interactivity provides a platform for
students to demonstrate their grasp of
the subject through touching, drawing,
and writing. Every learner has an
opportunity to participate or contribute
to the presentation and/or discussion
via notebooks and tablets. In addition,
the boards provide for rapid assessment
whereby learners can receive
immediate feedback. Teachers and
students are able to identify individual
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strengths and weaknesses in various
subject areas and isolate areas/topics
that need more focus or review.

4. Low-Maintenance: SMART Boards are
neat and easy to use. There are no
hassles cleaning or maintaining
whiteboards. The data on the screen
can be modified using a specialized
highlighting tool or pen. There is no
need for using unhygienic chalk or
marker pens.

5. Access to online information & tools:
SMART boards allow learners to easily
access a rich database of online
resources. Teachers can use the wide
variety of online information sources
such as knowledge databases, online
video and news items to reinforce their
lessons. Learners can also quickly
access the wide range of powerful tools
and resources to conduct research and
supplement their usual study material.

6. Going Green: Interactive boards are
also environmentally friendly. They
offer teachers an entirely different way
of presenting information to students,
which eliminates the need for writing,
printing or photocopying. Which,
contribute to eliminate waste and
pollution, from over-utilization of paper
and ink.

7. Technology Integration: SMART
boards allows for integration of various
technologies in order to improve the
learning experience. For instance, it is
possible to attach tools such as
microscopes, document cameras,
cameras or video cameras to a
whiteboard to aid in instruction. It is
also possible to integrate the interactive
learning tools with a wide range of
software applications.

8. Communication: Interactive
whiteboards allow for connectivity in
different locations; making ideal
collaboration and distance learning
environments. When using SMART
boards, student show to increase
student-to-student collaboration and
increase overall participation in the
lesson.

Conclusion:
Overall, incorporating SMART Boards

to the classroom environment is likely to
change the way teachers impart
knowledge to students and at the same
time simplify the learning process for
students. Students will find it easy to
engage with lessons and gain a better
understanding of the overall lesson. It is
an ideal tool for any classroom setting.
The education field needs technology like
this for students, learners, and educators
to continue to grow in their field.
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Abstract
Introduction :

One of the most important factors in
the field of education is learning. It is the
resultant process of all different
education activities. Man has some
special attributes such as thinking
reasoning, etc. These special powers
enable him to learn things rapidly.
Learning is the base of all human
developments and hence it occupies a
dominant lace converging all the different
processes and activities of education. It
is only learning that is education and it
brings about constructive and desirable
behavioural changes in the recipients.
According to Garry and Kingsley, “Learning
is a process by which behaviour is
originated or changed through practice
and training.”

Language is communication. Though
it is a natural and in birth part of human
existence, language owns by itself the
honour of being original and cumulative
as well as contemporary. Its arbitrariness
makes it a skill and its rhetoric and
procedural consistence cogitation in
language is resonant and is more than

The  purpose of this study was to enable pupils
to learn, to understand, to read  and to initiate
them in literary appreciation  in English and
to give them a fairly good command over the
language.
A sample of hundred students’ participated
in this study to determine the development of
Reading Skill through the English Language
Club by the Recognition and Reading Skill
Test, Comprehension Test and English
Language Club (Reading Cards) and English
Achievement Test  (Self-made test).
Statistics were used for establishing the test
standards.
The results of analysis showed a high level of
achievement in Reading Skill for the sampled
students in the Experimental Group and the
reliability was found to be 19.94 which
revealed that the total test had good reliability
and validity.
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required. The efficiencies of using a
language in its forms and features take
shape through preference in its skills.

The use of an ‘English Language Club’
is to fulfill the primary aim of teaching
English in High Schools, to enable pupils
to learn, as well as make it possible for
them to understand to read English and
to initiate them in literary appreciation
or cultural enjoyment and to give them a
fairly good command over the language
through various interesting reading
material, developing their reading skills
and level of comprehension.
Rationale

 The present study aims at examining
and evaluating the levels in the
development of reading and
comprehension skills in High School
students with the effective use of various
language materials and study materials
nurtured as a contributory activity with
the students through an “English
Language Club” creating interest in L2.
Objectives  of  the  study :
• To test recognition and reading skill

ability in students.
• To test the level of comprehension.
Hypotheses of the study:
• There will be no significant difference

between the achievements of
comprehension of the students
belonging to the Controlled and
Experimental groups.

• There will be no significant difference
in the achievement of Recognition and
Reading skill belonging to the Controlled
and Experimental groups.

Research Method:
The Experimental method is used in

this research.
Sample

The sample of the study is selected
from  class IX and X students of by the
purposive sampling method Government
High  School, Mahmand, Bilha Block,
Bilaspur (CG). It is distributed in two
equal parts viz.

   Groups        Boys     Girls    Total

   Control                 25          25       50

   Experimental       25          25       50

          Total         50          50     100
Research Tools
1.Self-madeTest for Reading skill and

Recognition.
2.Self-made test for mearurement of

Reading Comprehension viz. Short
stories, paragraphs etc.

3. English Language Club activity Reading
cards

4. Self- made Achievement in English
Statistical Devices :

The statistics used in the analysis of
data are Mean, Standard Deviation and
t-value.

The data collected was analyzed and
processed in accordance with the
hypotheses formulated by the computer,
however a simple calculator did simple
treatment of data. Invariably the data is
treated for Mean,  employing t-value.
Data Analysis :
Hypothesis 1

Table 1
Means, sd’s and t-value of the

achievements of comprehension of
Experimental and Control  Groups

 Groups          N      M     sd.   df   t-value

 Experimental  50   14.06   3.8   98     2.7

 Control           50   12.5    2.1           p<.01

The calculated t-value is significantly
higher than the table value at df 98
(t=2.63) at 0.01 level. Hence it can be said
that there is a significant difference in
the achievements of comprehension of
the Experimental and Control Groups.

Table 2
Means, sd’s and t-value of the

achievements of recognition and
reading skill of both Groups

 Groups          N     M      sd.   df    t-value

 Experimental  50     6.4    2.6   98     7.1

 Control           50    2.8     2.7           p<.01
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The calculated t-value is significantly
higher than the table value at df 98
(t=2.63) at 0.01 level. Hence it can be said
that there is a significant difference in
the achievements of Recognition and
Reading Skill of the Experimental and
Control Groups.
Results
1. The experimental group has achieved

significantly better level of
comprehension than the control group.

2. The experimental group has achieved
significantly better level of Recognition
and Reading Skill than the control
group.
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Educational Importance Of An English
Language Club
• The teacher is a felicitator. The English

Language Club is provisionally
administered through activity and can
become a well-accustomed process.

• It is important for the teacher to
understand that evaluating language is
a continuous process. Every time the
teacher allows comprehension through
unseen texts, it is realized as a
condensed effort to interpret words,
structures and derivatives to reach the
ultimate meaning of the text.
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fof”k’V “kCnkoyh : x`gdk;Z] orZuhxr~ = qfV;k¡] la;qDrk{kj] f”kjksj s[kk] o.kZ] ek=k]  vuqLokj]

izkFkfed Lrjh; fo|kfFkZ;ksa }kjk x̀gdk;Z esa dh tkus okyh
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f”k{kk ds fofo/k Lrjksa dk vk/kkj LraHk izkFkfed Lrj gSA
izkFkfed Lrj ij Nk=ksa esa ;fn xg̀dk;Z ds ek/;e ls
ys[ku n{krk lEcU/kh lw{erkvks a ij /;ku nsdj
rRlEcU/kh leL;kvksa vFkok ys[ku lEcU/kh orZuhxr~
=qfV;ksa ds nwj djus ds iz;kl fd, tk,¡ rks Hkkoh jk’Vª
Hkk’kk;h n{krk ls ;qDr gksxkA
izLrqr ”kks/k vkys[k esa MkW- nos us xg̀dk;Z esa Nk=ksa }kjk
dh tkus okyh orZuhxr~ =qfV;ksa dk fo”ys’k.k izLrqr
fd;k gSA vkys[k esa ek=k] vuqLokj] folxZ] fojkekfn
fpg~uksa dk mfpr iz;ksx] f”kjksjs[kk ,oa lkekU; nwjh] o.kksZa
dh cukoV] j~ ds fofo/k iz;ksx] “k~ ‘k~ l~ g~ dk iz;ksx o
ys[ku la;qDrk{kjksa dk iz;ksx o ys[ku lEcU/kh =qfV;ksa
dks isuh nf̀’V ls voyksfdr dj fo’kn~ :i esa fo”ysf’kr
fd;k x;k gSA bl vkys[k esa izkFkfed Lrjh; lexz
Nk=ksa }kjk ,oa Øe”k% ljdkjh futh fo|ky;ksa ds Nk=ksa
}kjk x`gdk;Z esa dh tkus okyh orZuhxr~ =qfV;ksa dk
mYys[k djus dk iz;kl fd;k x;k gS rFkk  iF̀kd&ìFkd
Lrjh; fo|ky;ksa }kjk {ks=kuqlkj dh tkus okyh orZuhxr~
=qfV;ksa dks Hkh fo”ysf’kr dj izLrqr fd;k x;k gSA

lkjka”k izLrkouk&
f”k{kk ds fofo/k Lrjksa dk vk/kkj LraHk izkFkfed Lrj gSA

izkFkfed Lrjh; f”k{kk O;oLFkk lqfu;kstr :i ls lEiUu
djokbZ tk, rks Hkkoh ”kSf{kd ifjn`”; lq[kn gh fn[ksaxsA blh
lq[kn ifjn`”; dh pkg izkFkfed Lrj ij lqfu;ksftr ,oa
fo”kq) xg̀dk;Z lEiUu djokus ls ;FkkFkZ esa cnyh tk ldrh
gSA izkFkfed Lrj ij Nk=ksa esa ;fn xg̀dk;Z ds ek/;e ls
ys[ku n{krk lEcU/kh lw{erkvksa ij /;ku nsdj rRlEcU/kh
leL;kvksa vFkok ys[ku lEcU/kh orZuhxr~ =qfV;ksa ds nwj
djus ds iz;kl fd, tk,¡ rks Hkkoh jk’Vª Hkk’kk;h n{krk ls ;qDr
gksxkA Hkk’kk;h :i ls n{k jk’Vª gj {ks= esa n{k gksxk] bldh
dYiuk ge orZeku esa Hkh dj ldrs gSaA
    mDr rF; dks n`f’V iFk ij j[kdj izkFkfed Lrjh; Nk=ksa
}kjk xg̀dk;Z esa dh tkus okyh orZuhxr~ =qfV;ksa dk v/;;u
djus dk ekul cuk;kA izkFkfed Lrjh; Nk=ksa }kjk xg̀ dk;Z
esa dh tkus okyh orZuhxr~ =qfV;ksa dk v/;;u fuEu {ks=ksa
ek=k laca/kh =qfV;k¡a] vuqlkj & folxZ laca/kh =qfV;ka¡] pUnzfcUnq
laca/kh =qfV;k¡a] fojkekfn fpg~uksa ds mfpr iz;ksx laca/kh =qfV;k¡a]
f”kjksjs[kk ,oa lkekU; nwjh laca/kh =qfV;ka¡] o.kksZa dh cukoV ,oa
ys[ku laca/kh =qfV;ka¡] j] ds izdkjksa ds iz;ksx laca/kh =qfV;k¡a] ”k~]
‘k~] l~] g~ ds iz;ksx o ys[ku  laca/kh =qfV;k¡] la;qDrk{kjksa ds
iz;ksx o ys[ku laca/kh =qfV;ka¡] vU; fo”ks’k =qfV;k¡a vkfn dks
n`f’ViFk ij j[kdj fd;k x;kA

MkW- vfer dqekj nos *
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”kk s/k mn~ns”; %
izLrqr “kks/k dk;Z gsrq fuEu mn~ns”;ksa dk fu/kkZj.k fd;k x;k (
1- izkFkfed Lrjh; fo|kfFkZ;ksa }kjk xg̀dk;Z esa dh tkus okyh
orZuhxr~~ =qfV;ksa dk v/;;u djukA
2- ljdkjh fon~;ky;h izkFkfed Lrjh; fo|kfFkZ;ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa dk v/;;u djukA
3- futh fon~;ky;h izkFkfed Lrjh; fo|kfFkZ;ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ v”kqf);ksa dk v/;;u djukA
“kk s/k fof/k &
   izLrqr “kks/k dk;Z gsrq losZ{k.k fof/k dk iz;ksx fd;k x;kA
“kk s/k U;kn”k Z &
    “kks/k dk;Z gsrq U;kn”kZ ds vUrxZr mn;iqj ,oa t;iqj
laHkkx ds 20 izkFkfed Lrjh; fon~;ky;ksa dk p;u fd;k
x;k ftuesa 10 ljdkjh ,oa 10 futh FksA bu fon~;ky;ksa dk
p;u lksn~ns”; U;kn”kZ p;u fof/k }kjk fd;k x;kA bu
p;fur fon~;ky;ksa ls nks&nks Nk=ksa ds xg̀dk;Z dk fo”ks’kr%
fgUnh Hkk’kk ds lEcU/k esa fo’kn~ v/;;u fd;k x;kA dqy
ljdkjh ,oa futh 20 fon~;ky; p;fur fd, x,A izR;sd
fon~;ky; ls 2&2 fo|kfFkZ;ksa ;kn`fPNd U;kn”kZ p;u fof/k ls
p;fur fd;k x;kA bl izdkj dqy 40 fo|kfFkZ;ksa dks
U;kn”kZ ds :i esa pquk x;kA
“kk s/k midj.k &

izLrqr “kks/k dk;Z dks rkfdZd o lkFkZd cukus gsrq
LofufeZr midj.k ^*orZuhxr~~ =qfV voyksdu i=d** dk
fuekZ.k fd;k x;kA
1- izkFkfed Lrjh; Nk=ks a }kjk x`gdk;Z esa dh tkus
okyh orZuhxr~~ =qfV;ksa dk fo”ys’k.k

izkFkfed Lrjh; fon~;ky;ksa ds Nk=ksa ¼N¾40½ }kjk x̀gdk;Z
esa dh tkus okyh ^^orZuhxr~~ =qfV;ksa dk v/;;u djus gsrq
^^orZuhxr~~ =qfV voyksdu izi=^^ uked LofufeZr midj.k
ds ek/;e ls nÙkksa dk ladyu fd;k x;kA nÙk ladyuksijkUr
vk¡dM+ksa dks O;ofLFkr dj izkFkfed Lrjh; fo|kfFkZ;ksa }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa dk e/;eku ,oa
ekud fopyu Kkr dj fo”ys’k.k fd;k x;k A
fo”ys’k.k &

lkj.kh la[;k 1 dks ns[kdj ;g Kkr gksrk gS fd izkFkfed
Lrjh; lexz fo|kfFkZ;ksa ¼N¾ 40½ }kjk xg̀dk;Z esa dh tkus
okyh orZuhxr~~ =qfV;ksa ls lacaf/kr nÙkksa dk e/;eku 58-57
,oa ekud fopyu 12-54 izkIr gqvk gSA ;g e/;eku
e/;fcUnq 60 ls de gSA vr% ;g dgk tk ldrk gS fd
izkFkfed Lrjh; lexz Nk=] ¼N¾ 40½ x`gdk;Z esa ek=k

laca/kh] vuqLokj] folxZ lEcU/kh] pUnzfcUnq] fojkekfn fpg~uksa]
f”kjksjs[kk ,oa lkekU; nwjh] o.kksZa dh cukoV] j dk mfpr
mi;ksx ”k] ‘k] l] g ds ,oa la;qDrk{kjksa ds iz;ksx&ys[ku ls
lEcfU/kr orZuhxr~~ =qfV;ksa lkekU;r% djrs gSaA

lkj.kh la[;k 1
izkFkfed Lrjh; Nk=ksa }kjk x`gdk;Z esa dh tkus
okyh orZuhxr~~ =qfV;ksas ds nÙkksa dk e/;eku ,oa

ekud fopyu
 Ø-   orZuhxr~~ =qfV;ksa ls     e/;eku  ek-fop-

    lacaf/kr {ks=
 1-   ek=k laca/kh =qfV;k¡a       6-20       1-44
 2-   vuqlkj & folxZ laca/kh       6-08       1-33
       =qfV;ka¡
 3-   pUnzfcUnq laca/kh =qfV;k¡a       2-68       1-16
 4-   fojkekfn fpg~uksa ds mfpr     6-33       1-27
       iz;ksx laca/kh =qfV;k¡
 5-   f”kjksjs[kk ,oa lkekU; nwjh      7-45       0-96
       laca/kh =qfV;ka¡
 6-   o.kksZa dh cukoV ,oa ys[ku   6-88       1-20
       laca/kh =qfV;ka¡
 7-   j] ds izdkjksa ds iz;ksx        5-55       1-18
        laca/kh =qfV;k¡a
 8-   “k~] ‘k~] l~] g~ ds iz;ksx o      5-30       1-11
       ys[ku  laca/kh =qfV;k¡
 9-   la;qDrk{kjksa ds iz;ksx o       6-15       1-35
        ys[ku laca/kh =qfV;ka¡
 10-   vU; fo”ks’k =qfV;k¡a       5-95       1-13
              ;ksx       58-57     12-54
{ks=kuqlkj fo”ys’k.k&

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & izFke ^^ek=k
laca/kh =qfV;k¡** ds nÙkksa dk e/;eku 6-20 ,oa ekud fopyu
1-44 izkIr gqvk gSA ;g e/;eku e/;fcUnq 6 ls vf/kd gSA
vr% ;g dgk tk ldrk gS fd izkFkfed fon~;ky; Lrjh;
Nk=ksa }kjk x̀gdk;Z esa ek=k laca/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr
f ] h]  q ] w ] s ] S ] ks kS tslh orZuhxr~~ =qfV;ksa lkekU; ls vf/kd
dh tkrh gSaA

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & f}rh; ̂ vuqLokj
& folxZ lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 6-08 ,oa
ekud fopyu 1-33 izkIr gqvk gSA ;g e/;eku e/;fcUnq
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^6* ls vf/kd gSA vr% ;g dgk tk ldrk gS fd izkFkfed
fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa vuqLokj] folxZ dh
=qfV;k¡ ls lacaf/kr {ks=kUrxZr  ¼&a ] %½ vuqLokj ,oa folxZ
yxkus  lEcU/kh orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh tkrh
gaSA
     izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & rr̀h; ^pUnz
fcUnq lEcU/kh =qfV;k¡a ds nÙkksa dk e/;eku 2-68 ekud
fopyu  1-16 izkIr gqvk gSA ;g e/;eku e/;fcUnq ^6* ls
de gSA vr% dgk tk ldrk gS fd izkFkfed fon~;ky;
Lrjh; Nk=ksa }kjk xg̀dk;Z esa ^pUnz fcUnq  laca/kh =qfV;k¡ ls
lEcfU/kr* {ks=kUrxZr pUnz fcUnq yxkus ls lEcfU/kr orZuhxr~~
=qfV;k¡ lkekU; ls cgqr gh de dh tkrh gaSA

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & prqFkZ ̂ ^fojkekfn
fpg~uksa ds mfpr iz;ksx ls lEcfU/kr =qfV;k¡** ds nÙkksa dk
e/;eku 6-33 ,oa ekud fopyu 1-27 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls vf/kd gSA vr% dgk tk ldrk gS
fd izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa ̂ fojkekfn
fpg~uksa ds mfpr iz;ksx* ls lEcfU/kr =qfV;ksa ls lEcfU/kr
{ks=kUrxZr fojkekfn fpg~uksa dss mi;ksx lEcU/kh orZuhxr~~
=qfV;k¡ lkekU; ls vf/kd dh tkrh gaSA

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & iape ̂ f”kjksjs[kk
,oa lkekU; nwjh lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 7-45
,oa  ekud fopyu 0-96 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls vf/kd gSA vr% a dgk tk ldrk gS fd
izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa ^f”kjksjs[kk
,oa lkekU; nwjh lEcU/kh* =qfV;k¡ ls lEcfU/kr {ks=kUrxZr
mfpr f”kjksjs[kk ds iz;ksx] o.kksZa] ”kCnksa ,oa okD;ksa ds ys[ku esa
lkekU; nwjh j[kus lEcU/kh orZuhxr~~ =qfV;k¡ lkekU; ls cgqr
gh vf/kd dh tkrh gSaA
     izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & ‘k’Be ^o.kksZa dh
cukoV ,oa ys[ku lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 6-88
,oa ekud fopyu 1-20 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls vf/kd gSA vr% ;g dgk tk ldrk gS fd
izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk x`̀gdk;Z esa o.kksZa dh
cukoV ,oa ys[ku lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr
o.kksZa dh mfpr cukoV] f”kjksjs[kk ,oa muds ys[ku ls
lEcfU/kr orZuhxr~~ =qfV;ka lkekU; ls vf/kd dh tkrh gSaA

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & lIre ^j~ ds
izdkjksa ds iz;ksx lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 5-55
,oa ekud fopyu 1-18 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls de gSA vr% ;g dgk tk ldrk gS fd
izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa j~ ds izdkjksa
ds iz;ksx lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr j~ ds izdkjksa
ds iz;ksx tSls ¼ Z]  z ]  ̀ ]  ª] j ½ vkfn ls lEcfU/kr orZuhxr~~
=qfV;k¡ lkekU; ls de dh tkrh gSaA

izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & ^v’Ve ^”k~] ‘k~]
l~] g~ ds iz;ksx o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk
e/;eku 5-30 ,oa ekud fopyu 1-11 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls de gSA vr% ;g dgk tk ldrk
gS fd izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa ^”k~]
‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh =qfV;k¡* ls lEcfU/kr
{ks=kUrxZr “k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh orZuhxr~~
=qfV;k¡ lkekU; ls de dh tkrh gSaA
    izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh tkus
okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & uoe ̂ la;qDrk{kjksa ds
iz;ksx o o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk e/;eku 6-15
,oa ekud fopyu 1-35 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls vf/kd gSA vr% dgk tk ldrk gS fd
izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa ̂ la;qDrk{kjksa
ds iz;ksx o ys[ku lEcU/kh =qfV;k¡* ls lEcfU/kr {ks=kUrxZr
{k] =] K ds lkFk vU; la;qDrk{kjksa ds ys[ku lEcU/kh
orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh tkrh gSaA
    izkFkfed fon~;ky; Lrjh; Nk=ksa }kjk xg̀dk;Z esa dh tkus
okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & n”ke ^vU; fo”ks’k
voyksfdr =qfV;k¡¡* ds nÙkksa dk e/;eku 5-95 ,oa ekud
fopyu 1-13 izkIr gqvk gSA ;g e/;eku e/;fcUnq ^6* ls
de gSA vr% ;g dgk tk ldrk gS fd izkFkfed fon~;ky;
Lrjh; Nk=ksa }kjk xg̀dk;Z esa vU; ̂ fo”ks’k voyksfdr  =qfV;k¡*
ls lEcfU/kr {ks=kUrxZr lh/kh js[kk esa u fy[k ikuk] iafDr
Vs<+h gksuk] leku fn[kus okys o.kksZ a ls lEcfU/kr Hkze]
vuko”;d isjk cnyuk vFkok cnyuk gh ugha tSlh orZuhxr~~
=qfV;k¡ lkekU; ls de dh tkrh gSaA
2- izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa dk fo”ys’k.k
   izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa ¼N&20½ }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ v”kqf);ksa@=qfV;ksa dk
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v/;;u djus gsrq ^^orZuhxr~~ =qfV voyksdu] izi=** uked
LofufeZr midj.k ds ek/;e ls nÙkksa dk ladyu fd;k
x;kA nÙkksa ds ladyu ds i”pkr~ vkadM+ksa ds vk/kkj ij
izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
dh tkus okyh orZuhxr~~ =qfV;ksa ls lEcfU/kr e/;eku ,oa
ekud fopyu Kkr dj fo”ys’k.k fd;k x;kA

lkj.kh la[;k 2
izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ks a }kjk
x`gdk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ds nÙkksa

dk e/;eku ,oa ekud fopyu
 Ø-   orZuhxr~~ =qfV;ksa ls      e/;eku   ek-fop-

  lacaf/kr {ks=
 1-    ek=k laca/kh =qfV;k¡a       6-95       1-54
 2-   vuqlkj & folxZ laca/kh       6-80       1-19
       =qfV;ka¡
 3-   pUnzfcUnq laca/kh =qfV;k¡a       3-50       0-95
 4-   fojkekfn fpg~uksa ds mfpr     7-40       0-75
       iz;ksx laca/kh =qfV;k¡
 5-   f”kjksjs[kk ,oa lkekU; nwjh      7-95       0-88
       laca/kh =qfV;ka¡
 6-   o.kksZa dh cukoV ,oa ys[ku    7-50       0-95
       laca/kh =qfV;ka¡
 7-   j] ds izdkjksa ds iz;ksx        6-05       1-15
        laca/kh =qfV;k¡a
 8-   “k~] ‘k~] l~] g~ ds iz;ksx o      6-00       0-97
       ys[ku  laca/kh =qfV;k¡
 9-   la;qDrk{kjksa ds iz;ksx o       7-00       0-72
       ys[ku laca/kh =qfV;ka¡
 10-    vU; fo”ks’k =qfV;k¡a       6-75       0-72
              ;ksx      65-90      13-85
fo”ys’k.k &lkj.kh la[;k 2 dks ns[kdj ;g Kkr gksrk gS fd
izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa ¼N&20½ }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lEcfU/kr ds
nÙkksa dk e/;eku 65-90 ,oa ekud fopyu 13-85 izkIr
gqvk gSA ;g e/;eku e/; fcUnq 60 ls vf/kd gS A vr%
dgk tk ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds
Nk=ksa }kjk x̀gdk;Z esa ek=k lEcU/kh] vuqLokj] folxZ] f”kjksjs[kk]
pUnzfcUnq] fojkekfn fpg~uksa] lkekU; nwjh] o.kksZa dh cukoV] j~
dk mfpr iz;ksx o ys[ku ”k~] ‘k~] l~] g~ ,oa la;qDrk{kjksa ds
iz;ksx&ys[ku ls lEcfU/kr orZuhxr~~ =qfV;k¡ lkekU; ls
vf/kd dh tkrh gSasA

{ks=okj fo”ys’k.k &izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds
sNk=ksa }kjk xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ls
lacaf/kr {ks= & izFke ^^ek=k lEcU/kh =qfV;k¡** ds nÙkksa dk
e/;eku 6-95 ,oa ekud fopyu 1-54 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^^6** ls vf/kd gSA vr% ;g dgk tk
ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa
}kjk xg̀dk;Z esa ek=k lEcU/kh =qfV;ksa ls lEcfU/kr {ks=kUrxZr
g`Lo&nh?kZ ek=k,¡ yxkus tSlh ¼f ] h]  q ] w ] s ] S ] ks½ tSlh
orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & f}rh;
^vuqLokj&folxZ lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 6-80
ekud fopyu 1-19 izkIr gqvk gSA ;g e/;eku e/;fcUnq
^6* ls vf/kd gSA vr% ;g dgk tk ldrk gS fd izkFkfed
Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa vuqLokj &
folxZ lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr ¼&a½ vuqLokj
,oa folxZ ¼%½ ds mfpr iz;ksx djus tSlh orZuhxr~~ =qfV;k¡
lkekU; ls vf/kd dh tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & rr̀h;
^pUnz fcUnq lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 3-50 ,oa
ekud fopyu 0-95 izkIr gqvk gSA ;g e/;eku e/;fcUnq
^6* ls de gSA vr% dgk tk ldrk gS fd izkFkfed Lrjh;
ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x`gdk;Z esa pUnz fcUnq
lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr pUnz fcUnq yxkus esa]
Li’Vr% mYys[k djus tSlh orZuhxr~~ =qfV;k¡ lkekU; ls de
dh tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & prqFkZ
^fojkekfn fpg~uksa ds mfpr iz;ksx ls lEcU/kh =qfV;k¡* ds nÙkksa
dk e/;eku 7-40 ,oa ekud fopyu 0-75 izkIr gqvk gSA
;g e/;eku e/;fcUnq ^6* ls cgqr gh vf/kd gSA vr% dgk
tk ldrk gS fd izkFkfed Lrjh; fon~;ky; ds Nk=ksa }kjk
xg̀dk;Z esa fojkekfn fpg~uksa ds mfpr iz;ksx lEcU/kh =qfV;k¡
ls lEcfU/kr {ks=kUrxZr fojkekfn fpg~u yxkus o u yxkus
tSlh orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & iape
^f”kjksjs[kk ,oa lkekU; nwjh lEcU/kh =qfV;k¡* ds nÙkksa dk
e/;eku 7-95 ,oa ekud fopyu 0-88 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls cgqr vf/kd gSA vr% ;g dgk tk
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ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa
}kjk xg̀dk;Z esa f”kjksjs[kk ,oa lkekU; nwjh lEcU/kh =qfV;k¡ ls
lEcfU/kr {ks=kUrxZr ”kCnksa&o.kksZa ij f”kjksjs[kk yxkus] u yxkus
,oa ”kCn] o.kZ] okD; ds e/; nwjh dk vuqikr lgh ugha j[kus
tSlh orZuhxr~~ =qfV;k¡ lkekU; ls cgqr gh vf/kd dh tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & ‘k’Be
^o.kksZa dh cukoV ,oa ys[ku lEcU/kh =qfV;k¡* ds nÙkksa dk
e/;eku 7-50 ,oa ekud fopyu 0-95 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls cgqr gh vf/kd gSA vr% dgk tk
ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa
}kjk xg̀dk;Z esa ^o.kksZa dh cukoV ,oa ys[ku lEcU/kh =qfV;k¡*
ls lEcfU/kr {ks=kUrxZr o.kksZa dh mfpr cukoV] muds vkdkj
,oa o.kksZa ds mfpr ys[ku u dj ikus tSlh orZuhxr~~ =qfV;k¡
lkekU; ls vf/kd dh tkrh gSaA
      izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & lIre ^j~
ds izdkjksa ds iz;ksx lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku
6-05 ,oa ekud fopyu 1-15 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls dqN gh vf/kd gSA vr% dgk tk ldrk gS
fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa ^j~ ds izdkjksa ds iz;ksx lEcU/kh =qfV;k¡* ls lEcfU/kr
{ks=kUrxZr j~ ds iz;ksx lEcU/kh ¼ Z]  z ]   ̀]  ª] j ½s orZuhxr~~
=qfV;k¡ lkekU; ls dqN gh vf/kd dh tkrh gSaA
      izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & v’Ve
“k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk
e/;eku 6-00 ,oa ekud fopyu 0-97 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ds leku gh gSA vr% ;g dgk tk
ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa
}kjk xg̀dk;Z esa “k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh
=qfV;k¡ ls lEcfU/kr {ks=kUrxZr “k~] ‘k~] l~] g~ ds iz;ksx o
ys[ku tSlh orZuhxr~~ =qfV;k¡ lkekU;r% dh tkrh gSaA
      izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & uoe
^la;qDrk{kjksa ds iz;ksx o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk
e/;eku 7-00 ,oa ekud fopyu 0-97 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls vf/kd gSA vr% ;g dgk tk
ldrk gS fd izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa
}kjk xg̀dk;Z esa ^la;qDrk{kjksa ds iz;ksx o ys[ku lEcU/kh
=qfV;k¡* ls lEcfU/kr {ks=kUrxZr {k] =] K o vU; la;qDrk{kjksa

ds ys[ku&iz;ksx esa orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh
tkrh gSaA

izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & n”ke
*vU; fo”ks’k voyksfdr =qfV;k¡¡* ds nÙkksa dk e/;eku 6-75
,oa ekud fopyu 0-72 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls vf/kd gSA vr% ;g dgk tk ldrk gS fd
izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
^vU; fo”ks’k voyksfdr =qfV;k¡* ls lEcfU/kr {ks=kUrxZr
Vs<+k&esM+k fy[kuk] v{kjksa dks ?kqekonkj j[kuk] okD;ka”k lekiu
dh Li’Vrk u fn[kuk] leku o.kksZa ds ys[ku esa Hkze vkfn
orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd dh tkrh gSaA
3-izkFkfed Lrjh; futh fon~;ky;ks a ds Nk=ks a }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa dk fo”ys’k.k
     izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa ¼N&20½ }kjk
xg̀dk;Z esa dh tkus okyh orZuhxr~~ v”kqf);ksa@=qfV;ksa dk
v/;;u djus gsrq ^^orZuhxr~~ =qfV voyksdu izi=** uked
LofufeZr midj.k ds ek/;e ls nÙkksa dk ladyu fd;k
x;kA nÙkksas ds ladyu ds i”pkr~ vkadM+ksa ds vk/kkj ij
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa dh
tkus okyh orZuhxr~~ =qfV;ksa ls lEcfU/kr e/;eku ,oa ekud
fopyu Kkr dj fo”ys’k.k fd;k x;kA
fo”ys’k.k &lkj.kh la[;k 3 dks ns[kdj ;g Kkr gksrk gS fd
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa ¼N&20½ }kjk
x`gdk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lEcfU/kr
e/;eku 51-20 ,oa ekud fopyu 12-55 izkIr gqvk gSA ;g
e/;eku e/; fcUnq 60 ls de gSsA vr% dgk tk ldrk gS
fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa  xg̀dk;Z esa
ek=k lEcU/kh] vuqLokj] folxZ] f”kjksjs[kk] pUnzfcUnq] fojkekfn
fpg~uksa] lkekU; nwjh] o.kksZa dh cukoV] j~ dk mfpr iz;ksx o
ys[ku “k~] ‘k~] l~] g~ ,oa la;qDrk{kjksa ds iz;ksx&ys[ku ls
lEcfU/kr orZuhxr~~ =qfV;k¡ lkekU; ls de djrs gSaA
{ks=okj fo”ys’k.k & izkFkfed Lrjh; futh fon~;ky;ksa ds
Nk=ksa }kjk xg̀dk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ls
lacaf/kr {ks= & izFke ^^ek=k lEcU/kh =qfV;k¡** ds nÙkksa dk
e/;eku 5-45 ,oa ekud fopyu 0-83 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^^6** ls de gSA vr% dgk tk ldrk gS
fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
^ek=k lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr g`Lo&nh?kZ
¼f ] h]  q ] w ] s ] S ] ks] kS½ tSlh orZuhxr~~ =qfV;k¡ lkekU; ls de
dh tkrh gSaA
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lkj.kh la[;k 3
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ks a }kjk

x`gdk;Z esa dh tkus okyh orZuhxr~~ =qfV;ksa ds nÙkksa
dk e/;eku ,oa ekud fopyu

 Ø-   orZuhxr~~ =qfV;ksa ls     e/;eku  ek-fop-
   lacaf/kr {ks=

 1-    ek=k laca/kh =qfV;k¡a        5-45      0-83
 2-   vuqlkj & folxZ laca/kh        5-35      1-04
        =qfV;ka¡
 3-   pUnzfcUnq laca/kh =qfV;k¡a        1-85       0-67
 4-   fojkekfn fpg~uksa ds mfpr      5-25       0-55
       iz;ksx laca/kh =qfV;k¡
 5-   f”kjksjs[kk ,oa lkekU; nwjh       6-95      0-76
       laca/kh =qfV;ka¡
 6-   o.kksZa dh cukoV ,oa ys[ku     6-25      1-12
       laca/kh =qfV;ka¡
 7-   j] ds izdkjksa ds iz;ksx         5-05      0-99
        laca/kh  =qfV;k¡a
 8-   “k~] ‘k~] l~] g~ ds iz;ksx o       4-60      0-75
       ys[ku  laca/kh =qfV;k¡
 9-   la;qDrk{kjksa ds iz;ksx o        5-30      1-13
       ys[ku laca/kh =qfV;ka¡
 10-   vU; fo”ks’k =qfV;k¡a        5-15      0-88
              ;ksx       51-20     12-54

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & f}rh;
^vuqLokj & folxZ lEcU/kh =qfV;ksa ds nÙkksa dk e/;eku 5-35
,oa ekud fopyu 1-040 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls de gSA vr% dgk tk ldrk gS fd
izkFkfed Lrjh; fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa vuqLokj]
folxZ lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr vuqLokj ¼&a½
,oa folxZ ¼%½ ds mfpr iz;ksx djus tSlh orZuhxr~~ =qfV;k¡
lkekU; ls de dh tkrh gSaA
    izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & rr̀h;
^pUnz fcUnq lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku 1-85 ,oa
ekud fopyu 0-67 izkIr gqvk gSA ;g e/;eku e/;fcUnq
^6* ls cgqr gh de gSA vr% ;g dgk tk ldrk gS fd
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
pUnz fcUnq ¼  ¡ ½ yxkus tSlh orZuhxr~~ =qfV;k¡ lkekU; ls cgqr
dh de vFkkZr~ u ds cjkcj dh tkrh gSasA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & prqFkZ
^fojkekfn fpg~uksa ds mfpr iz;ksx lEcU/kh =qfV;k¡ ds nÙkksa dk
e/;eku 5-25 ,oa ekud fopyu 0-55 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls de gSA vr% ;g dgk tk ldrk
gS fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa ^fojkekfn fpg~uksa ds mfpr iz;ksx ls lEcU/kh =qfV;k¡* ls
lEcfU/kr {ks=kUrxZr fojkekfn fpg~uksa esa funsZ”kkRed fpg~u
,oa vYi fojke yxkus tSlh orZuhxr~~ =qfV;k¡ lkekU; ls de
dh tkrh gSassA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & iape
f”kjksjs[kk ,oa lkekU; nwjh lEcU/kh =qfV;k¡ ds nÙkksa dk e/;eku
6-95 ,oa ekud fopyu 0-76 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls vf/kd gSA vr% dgk tk ldrk gS fd
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
^f”kjksjs[kk ,oa lkekU; lEcU/kh =qfV;k¡* ls lEcfU/kr {ks=kUrxZr
f”kjksjs[kk yxkus] u yxkus ,oa ys[ku esa lkekU; vuqikr esa
nwjh u cuk,¡ j[kus tSlh orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd
dh tkrh gSasA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & ‘k’Be
o.kksZa dh cukoV ,oa ys[ku lEcU/kh =qfV;k¡ ds nÙkksa dk
e/;eku 6-25 ,oa ekud fopyu 1-12 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls vf/kd gSA vr% ;g dgk tk
ldrk gS fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk
xg̀dk;Z esa ^o.kksZa dh cukoV ,oa ys[ku lEcU/kh =qfV;k¡* ls
lEcfU/kr {ks=kUrxZr o.kksZa dh vkn”kZ fLFkfr ds vuq:i
cukoV u j[k ikus tSlh orZuhxr~~ =qfV;k¡ lkekU; ls vf/kd
dh tkrh gSaA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & lIre ^j~
ds izdkjksa ds iz;ksx lEcU/kh =qfV;k¡* ds nÙkksa dk e/;eku
5-05 ,oa ekud fopyu 0-99 izkIr gqvk gSA ;g e/;eku
e/;fcUnq ^6* ls de gSA vr% dgk tk ldrk gS fd
izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa j~
ds izdkjksa ds iz;ksx lEcU/kh =qfV;k¡ ls lEcfU/kr {ks=kUrxZr j~
ds ¼ Z]  z ] ]  ª ] j %½ ds iz;ksx tSlh orZuhxr~~ =qfV;k¡ lkekU;
ls de dh tkrh gSaA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;k¡ ls lacaf/kr {ks= & v’Ve
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^”k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk
e/;eku 4-60 ,oa ekud fopyu 0-75 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls de gSA vr% dgk tk ldrk gS
fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
^”k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh =qfV;k¡* ls
lEcfU/kr {ks=kUrxZr “k~] ‘k~] l~] g~ ds mfpr iz;ksx o ys[ku
tSlh orZuhxr~~ =qfV;k¡ lkekU; ls cgqr gh de dh tkrh gSaA
     izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & ^uoe
^la;qDrk{kjksa ds iz;ksx o ys[ku lEcU/kh =qfV;k¡¡* ds nÙkksa dk
e/;eku 5-30 ,oa ekud fopyu 1-13 izkIr gqvk gSA ;g
e/;eku e/;fcUnq ^6* ls de gSA vr% dgk tk ldrk gS
fd izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z esa
^la;qDrk{kjksa ds iz;ksx o ys[ku lEcU/kh =qfV;k¡ ls lEcfU/kr
{ks=kUrxZr {k] =] K o vU; la;qDrk{kjksa ds ys[ku tSlh
orZuhxr~~ =qfV;k¡ lkekU; ls de dh tkrh gSaA

izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk xg̀dk;Z
esa dh tkus okyh orZuhxr~~ =qfV;ksa ls lacaf/kr {ks= & n”ke
^vU; fo”ks’k voyksfdr =qfV;k¡¡* ds nÙkksa dk e/;eku 5-15
,oa ekud fopyu 0-815 izkIr gqvk gSA ;g e/;eku          e/
;fcUnq ^6* ls de gSA vr% dgk tk ldrk gS fd izkFkfed
Lrjh; futh fon~;ky;ksa ds Nk=ksa }kjk x̀gdk;Z esa ^vU; fo”ks’k
=qfV;k¡* ls lEcfU/kr {ks=kUrxZr iwoZ mDr  {ks=ksa ds vykok
orZuhxr~~ =qfV;k¡ lkekU; ls cgqr gh de dh tkrh gSaA
fu’d’kZ &
1. izkFkfed Lrjh; Nk=ksa ¼,u&40½ }kjk xg̀dk;Z esa leLr
{ks=kUrxZr orZuhxr lkekU; =qfV;k¡ dh tkrh gSaA ftuesa ls

ek=k lEcU/kh] fojkekfn fpg~uksa ds mfpr iz;ksx lEcU/kh]
f”kjksjs[kk ,oa lkekU; nwjh lEcU/kh] o.kksZa dh cukoV :i ls
dh tkrh gSaA lexz ,oa ys[ku lEcU/kh] la;qDrk{kjksa ds iz;ksx
o ys[ku lEcU/kh =qfV;k¡ izeq[k :i ls dh tkrh gSaA lexz
=qfV;ksa ds {ks=kUrxZr izkFkfed Lrjh; lexz Nk=ksa }kjk lkekU;
ls vf/kd orZuhxr~ =qfV;k¡ dh tkrh gSaA tcfd izkFkfed
Lrjh; lexz Nk= vuqLokj&folxZ ¼ &a] %½ lEcU/kh] pUnzfcUnq
¼  ¡ ½ lEcU/k] ¼ j~ ½ ds izdkjksa ds iz;ksx lEcU/kh] “k~] ‘k~] l~]
g~ ds iz;ksx o ys[ku lEcU/kh ds lkFk vU; fo”ks’k orZuhxr~
=qfV;k¡ {ks= ds vUrxZr lkekU; ls de orZuhxr~ =qfV;k¡ djrs
gSaaA
2. izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds fo|kfFkZ;ksa  }kjk
x̀gdk;Z esa orZuhxr~ =qfV;ksa ds leLr {ks=kUrxZr =qfV;k¡ lkekU;
ls vf/kd dh tkrh gSaA izkFkfed Lrjh; ljdkjh fon~;ky;ksa
ds Nk= ¼,u&20½ “k~] ‘k~] l~] g~ ds iz;ksx o ys[ku lEcU/kh
{ks= esa orZuhxr~ =qfV;k¡ lkekU; ,oa pUnzfcUnq lEcU/kh =qfV;k¡
uked {ks= esa orZuhxr =qfV;k¡ lkekU; ls de djrs gSaA “ks’k
lHkh {ks=ksa esa izkFkfed Lrjh; ljdkjh fon~;ky;ksa ds Nk=
xg̀dk;Z esa lkekU; ls vf/kd orZuhxr~ =qfV;k¡ djrs gSaA
3. izkFkfed Lrjh; futh fon~;ky;ksa ds fo|kfFkZ;ksa }kjk x̀gdk;Z
esa orZuhxr~ =qfV;ksa ds leLr {ks=kUrxZr =qfV;k¡ lkekU; ls
de dh tkrh gSaA izkFkfed Lrjh; futh fon~;ky;ksa ds
fo|kfFkZ;ksa  }kjk xg̀dk;Z esa {ks= iape f”kjksjs[kk ,oa lkekU;
nwjh lEcU/kh =qfV;k¡ ,oa {ks= ‘k’Be o.kksZa dh cukoV ,oa ys[ku
lEcU/kh =qfV;k¡ ls lEcU/kh orZuhxr~ =qfV;k¡ vf/kd djrs gSaA
“ks’k lHkh {ks=ksa esa izkFkfed Lrjh; futh fon~;ky;ksa ds Nk=
xg̀dk;Z esa lkekU; ls de orZuhxr~ =qfV;k¡ djrs gSaA
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fof”k’V “kCnkoyh : ,M~l tkx:drk] cLrj ftyk

NRrhlx<+ ds mPprj ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa  esa
,M~l tkx:drk dk v/;;u% cLrj ftys ds fo”ks’k lUnHkZ esa
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lkjka”k

MkW- jfprk JhokLro *

çizLrqr ”kks/k dk eq[; mn~ns”; cLrj ftyk ds mPprj
ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa esa ,M~l tkx:drk
dk v/;;u djuk FkkA ,M~l tkx:drk ekiuh }kjk
,M~l tkx:drk Qykad çizkIr fd;k x;kA
izLrqr “kks/k gsrq U;kn”kZ ds :i esa cLrj ftys ds mPprj
ek/;fed “kkykvksa esa v/;;ujr 80 fo|kfFkZ;ksa dk pk;u
fd;k x;k gSA
midYiukvksa  ds tk¡p ds fy, dkbZ oxZ ,oa Vh&VsLV dk
ç;ksx fd;k x;kA ifj.kke ;g iznf”kZr djrk gS fd
xzkeh.k Nk=&Nk=kvksa dh rqyuk esa “kgjh Nk=&Nk=kvksa esa
,M~l tkx:drk vf/kd gSA
vf/kdka”k Nk=&Nk=k,¡ ,p-vkbZ-oh- ,M~l ds izfr lkekU;
tkx:drk j[krs gSa ijUrq ,p-vkbZ-oh- laØe.k dks ysdj
vHkh Hkh feF;k gSA xzkeh.k Nk=&Nk=kvksa dh rqyuk esa
“kgjh Nk=&Nk=kvksa esa ,M~l tkx:drk vf/kd gSA
tkx:drk Lrj ij fyax dk dksbZ lkFkZd izHkko ugha gSA
cLrj {ks= esa tx#drk vfHk;ku gsrq lapkj j.kuhfr dks
lqfuf”pr djuk mfpr gksxkA

i zLrkouk
,M~l] áweu bE;wuksMsfQf”k,alh ok;jl ¼,pvkbZoh½ ds

laØe.k ls gksus okyk ,d [krjukd  chekjh gSA ,M~l nqfu;k
Hkj esa egkekjh dh rjg QSyk gqvk gS] ftlls iq#’k vkSj
efgyk,¡ gh ugha cPps Hkh izHkkfor gks jgs gSaA Hkkjr nqfu;k esa
nf{k.k vÝhdk vkSj ukbthfj;k ds ckn rhljk ,pvkbZoh
izHkkfor ns”k gSA ;gk¡ 21-17 yk[k yksx ,pvkbZoh ls laØfer
gSaA ukdks ¼2014½ ds vuqlkj  Hkkjr esa dqN jkT;ksa esa laØe.k
?kVk gS rks dqN jkT;ksa esa c<k gSA NÙkhlx< Hkkjr ds mu jkT;ksa
esa “kkfey gS tgk¡ ,pvkbZoh laØe.k dk izfr”kr fnu izfr
fnu cM+ jgk gSA ;g jkT; ds fy, gh ugha iwjs ekuo txr ds
fy, ,d fpark dk fo’k; gSA

Vh-,u-,u- ¼2013½ ds ,d fjiksVZ ds vuqlkj fiNys
,d n”kd esa N-x- esa 16000 gtkj ls Hkh T;knk ,pvkbZoh
laØe.k dk ekeyk ntZ fd;k x;k gSA dqy ntZ ekeyksa esa
39 izfr“kr efgyk,¡ gSaA laØfer yksxksa esa 8 izfr“kr cPps gSa
ftudh mez 14 lky ls de gSA ,p-vkbZ-oh- ,M~l ,d ,slk
jksx gS] ftldk cpko rks gS ij bl jksx ds mipkj fy, dksbZ
dkjxj vkS’kf/k ugha gSA vc rd ,slh dksbZ nok ;k batsD”ku
ugha cuk ftlls ,pvkbZoh ok;jl dks [kRe fd;k tk ldsA
blds lEca/k esa tkx:drk gh bl jksx dk mipkj gSA

NÙkhlx<+ esa cLrj lEHkkx uDly izHkkfor vkfnoklh
{ks= ds uke ls tkuk tkrk gSA rktk fjiksVZ ds vuqlkj cLrj
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laHkkx esa ,p-vkbZ-oh- ,M~l dk laØe.k /khjs& /khjs c<+ jgk gS
tks jkT; ds fy, fpark dk fo’k; gSA ihVhbZ] jk;iqj ¼2013½
ds vuqlkj 2012&13 esa 2011&12 dh rqyuk esa cLrj laHkkx
ds dqN txgksa esa laØe.k esa of̀) ntZ dh xbZ gSA ;g o`f)
txnyiqj esa 51 ls 70] dksaMkxkao esa 14 ls 15] lqdek esa 1
ls 7 ns[kh xbZ gSA ;|fi dkadsj esa laØe.k nj ?kVk gSA

ljdkj }kjk ,M~l tkx:drk ds fofHkUu mik; fd, tk
jgs gSa ij yksxksa esa fdruh tkx:drk gS blds ckjs esa dqN
dgk ugha tk ldrkA ,p-vkbZ-oh- ,M~l ls izHkkfor lcls
T;knk ;qok oxZ gh gSA vr% ;qokvksa esa blds izfr tkx:drk
dk gksuk cgqr vko”;d gSA orZeku “kks/k v/;;u bl fn”kk
esa ,d dksf”k”k gSA ,M~l tkx:drk ds lEcU/k esa Hkkjr ,oa
fons”k esa v/;;u gq, gSa ijUrq vkfnoklh {ks= esa ,M~l tkx:drk
ds lEcU/k esa cgqr de v/;;u gqvk gSA
lsokuu eq#xu] lfczeqFkw] iksafx;k meknsoh ,oa paæu xUuk
nsflxu ¼2010½ us uhyfxjh ds vkfnoklh ;qokvksa esa ,p-
vkbZ-oh- ,M~l tkx:drk ds ckjs esa v/;;u fd;k vkSj ik;k
fd ;qok ,p-vkbZ-oh- ,M~l ds ckjs esa tkurs gSa ij vkfnoklh
;qodkas esa O;kIr HkzkfUr;ksa dks de djus ds fy, HkS’kftd
lwpuk nsus dh “kh?kz vko”drk gSA

ds-eys”kvIik] f”kojke —’.ku],oa “kf”k dqekj ¼ 2012½
us xzkeh.k ;qok iq#’k ,oa efgykvksa esa ,p-vkbZ-oh- ,M~l ds
izfr tkx:drk vkSj vfHkòfr dks tkuus ds fy, leqnk;
vk/kkfjr Økl lsD”kuy v/;;u fd;kA v/;;u esa ik;k
fd vf”kf{kr ;qokvksa esa ,p-vkbZ-oh- laØe.k dks ysdj cgqr
lkjh xyr /kkj.kk ,oa >wBk fo”okl gSA v/;;u esa yf{kr
oxZ dks O;kid ,oa oSKkfud lwpuk nsus dh vo”;drk
eglwl dh xbZA
mn~n s”;
v/;;u ds eq[; mn~ns”; fuEukuqlkj gS %
1- cLrj ftyk ds Ldwyh Nk=&Nk=kvksa esa ,M~l tkx:drk

ds Lrj dk v/;;u djukA
2- Nk= ,oa Nk=kvksa ds ,M~l tkx:drk Lrj dk rqyukRed

v/;;u djukA
3- ,M~l tkx:drk Lrj ij {ks= dsçizHkko dk v/;;u

djukA
midYiuk

“kks/k v/;;u ds mn~ns”;ksa dks /;ku esa j[krs gq, fuEu
midYiuk fufeZr dh xbZ %
1- cLrj ftyk  ds Ldwyh Nk=&Nk=kvksa esa ,M~l tkx:drk

dk Lrj lkekU; gksxkA

2- Nk= ,oa Nk=kvksa ds ,M~l tkx:drk Lrj esa lkFkZd varj
ugha gksxkA

3- “kgjh ,oa xzkeh.k {ks= ds fo|kfFkZ;ksa ds  ,M~l tkx:drk
Lrj esa lkFkZd varj ugha gksxkA

U;kn”k Z
orZ~reku “kks/k gsrq cLrj laHkkx esa fLFkr mPprj

ek/;fed fo|ky;ksa ls 80 Nk=&Nk=kvksa dk p;u fd;k x;k
gSA blesa 40 fo|kFkhZ “kgjh {ks= ds Ldwyksa ls gS rFkk 40
xzkeh.k {ks= ds Ldwyksa ls gaSA
     {ks=        Nk= Nk=k         dqy
     “kgjh       20 20     40

xzkeh.k      20 20     40
dqy        40 40     80

midj.k
Ldwyh Nk=&Nk=kvksa ds ,M~l tkx:drk dk Lrj ekius

gsrq ,M~l tkx:drk ekiuh dk mi;ksx fd;k x;k gSA ;g
ekiuh “kks/kdrkZ }kjk ;w-th-lh- ifj;kstuk ds rgr fodflr
dh xbZ gSA
iznÙk fo”ys’k.k

rkfydk&1
,M~l tkx:drk Lrjkuqlkj Nk=&Nk=kvk s a dk %

                   tkx:drk Lrj
  fuEu  lkekU;  mPp    dqy      dkbZ&oxZ

 vkof̀Rr    06     64     10      80       61-97

 izfr”kr    7-5  80    12-5    100      p<.01

izLrqr “kks/k dh izFke midYiuk ;g Fkh fd cLrj
ftyk ds Ldwyh Nk=&Nk=kvksa esa ,M~l tkx:drk dk Lrj
lkekU; gksxkA ifjdYiuk fd iqf’V ds fy, dkbZ oxZ ijh{k.k
dk iz;ksx fd;k x;k gSA rkfydk&1 ds vuqlkj çizkIr dkbZ
oxZ dk eku 61-97 gS tks  0-01 fo”okl Lrj ij] 2 df  esa
rkfydk eku ls vf/kd gS tks ifj.kke ds lkFkZd gksus fd
iqf’V djrk gSA Li’V :i ls ns[kk tk ldrk gS fd tkx:drk
Lrj ds rhuksa oxZ esa ewY; cjkcj ugha gSA 80 izfr”kr
Nk=&Nk=kvksa esa ,p-vkbZ-oh- ,M~l ds izfr lkekU; tkx:drk
j[krs gSaA

rkfydk&2 Nk= ,oa Nk=kvksa ds ,M~l tkx:drk Qykadksa
ds e/;eku] ekud fopyu vkSj Vh&vuqikr dks iznf”kZr
djrk gSA rkfydk ds vuqlkj Vh dk eku 0-37 izkIr gqvk gS
tks -05 Lrj ij fu/kkZfjr eku ls de gSA ;gk¡ ij “kwU;

Mk-jfprk JhokLro

lgk;d çk/;kid

‘kk-fo-;k-rk- ¼lkbal dkyst½ nqxZ] N-x-
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rkfydk&2
Nk= ,oa Nk=kvksa ds ,M~l tkx:drk Qykadkas ds

e/;eku

 lewg     la[;k   e/;eku  ek- fo-  Lo- va”k  Vh&ewY;

 Nk=      40     15-57     4-26     78      0-37

 Nk=k     40     12-50     4-64              NS

ifjdYiuk dks Lohdkj fd;k tkrk gSA vFkkZr Nk= ,oa
Nk=kvksa  ds ,M~l tkx:drk Qykadksa ds e/;eku ds chp
lkFkZd varj ugha gSA

rkfydk&3
“kgjh ,oa xzkeh.k fo|kfFk Z;k sa ds ,M~l tkx:drk

Qykadka s ds e/;eku

 {ks=     la[;k    e/;eku  ek- fo-  Lo- va”k  Vh&ewY;

 “kgjh     40     17-3     4-0      78      5-80

 xzkeh.k    40    13-47    4-03              p<.01

mijksDr rkfydk&3 esa “kgjh fo|kfFkZ;ksa dk ,M~l
tkx:drk iznRrksa dk e/;eku 17-3 gS rFkk xzkeh.k {ks= ds

fo|kfFkZ;ksa ds ,M~l tkx:drk Qykadksa ds e/;eku 13-47
gSA e/;ekuksa esa varj dk Vh& ewY; 5-80 izkIr gqvk gS tks
-01 fo”okl Lrj ij lkFkZd varj iznf”kZr djrk gSA ;gk¡ ij
“kwU; ifjdYiuk vLohdkj dh tkrh gSA “kgjh {ks= esa xzkeh.k
{ks= dh rqyuk esa tkx:drk dk Lrj vf/kd gSA
ifj.kke ,oa O;k[;k
1- cLrj >s= ds Ldwyh Nk=&Nk=kvksa esa ,M~l ds izfr

tkx:drk dk Lrj lkekU; gSA
2- Nk= ,oa Nk=kvksa ds ,M~l tkx:drk Lrj esa dksbZ lkFkZd

varj ugha gSA
3- xzkeh.k fo|kfFkZ;ksa dh rqyuk esa “kgjh fo|kfFkZ;ksa esa ,M~l

tkx:drk vf/kd gSA
izkIr ifj.kke iwoZ v/;;uksa ds ifj.kke ds lkeku gS-

vf/kdka”k fo|kFkhZ ,p-vkbZ-oh- ,M~l ds izfr lkekU; tkx:drk
j[krs gSa ijUrq ,pvkbZoh laØe.k dks ysdj vHkh Hkh feF;k
gSA os bl fo’k; esa ckr djus esa Hkh ladksp djrs gaSA fu;a=.k
,oa mipkj ds lEcU/k esa tkx:drk cgqr de gSA mRrj
cLrj {ks= esa ,p-vkbZ-oh- ,M~l ds ckjs esa yksxksa dks vHkh vkSj
tkx:d djus dh t#jr gSA tx#drk vfHk;ku gsrq lapkj
j.kuhfr dks lqfuf”pr djuk gksxkA

lanHkZ xzaFk lwph
eys”kvIik] ds-] f”kojke —’.ku ,oa “kf”k dqekj ¼2012½  vojusl  ,aM vfVVwM v‚Q ;wFk VwoMZ ,pvkboh ,M~l

bu #jy  lkmFk bafM;k] ck;ks esfMdy fjlpZ] 23 ¼2½] 241&246

ukdks ¼2014½ LVsV QkLV “khV 2014] LokLF; ,oa ifjokj dY;k.k eU=ky;] Hkkjr ljdkjA

ih-Vh-vkbZ] jk;iqj ¼2013½- uEcj vkQ ,M~l is”ksaV~l vi bu N-x]jk;iqj VkIl fyLV] 20 ekpZ] 2013A

lsokuu eq#xu] lfczeqFkw] iksafx;k meknsoh ,oa paæu xUuk nsflxu ¼2010½  vojusl vckmV ,p-vkbZ-oh- ,M~l

vMksyslsaV cks;l bu Vªkbcy foyst  v‚Q uhyfxjh fMfLVªDV] lkÅFk bafM;k] gqfefuVh ,aM lks”ky lkbal

tuZy] 5 ¼1½] 63&67A

Vh-,u -,u- ¼2013½- vksoj lksyg gtkj  ,p vkbZ oh dsl QkmaM bu N-x- bu ykLV ou fMdsM] 1 fnlEcj] 2013A
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lkjka”k

MkW- vuqjk/kk ladsr lqisdj *

izLrkouk
f”k{k.k ,d dykRed izfØ;k gS ftlesa Kku iznku

djuk] dkS”ky fodkl vuqns”ku nsuk ,oa lh[kus okys dks
mRlkfgr djuk vkfn fØ;k,¡ viuk lg;ksx nsrh gSaA f”k{k.k
izfØ;kvksa dh ,d ,slh O;oLFkk gS ftlesa ,d O;fDr nwljs
dks Kku iznku djus ds fy,] f”k{k.k dk;Z dks O;ogkj esa
vkReh;rk ds lkFk okafNr ifjorZu ykus dk iz;kl djrk gSA
f”k{k.k lkekftd] lkaLdf̀rd ,oa uSfrd izfØ;k gS ftldk
Lo#i vkSj laxBu lekt ds lkekftd ,oa lkaLdf̀rd #i
ds vuqlkj cnyrk jguk gSA

f”k{k.k izfØ;k ds varxZr] fo|kFkhZ&f”k{kd&ikB~;p;kZ
,oa f”k{k.k fof/k;k¡] “kSf{kd okrkoj.k vkfn vkrs gSaA bl
ikB~;p;kZ esa Hkk’kk ,d vfuok;Z fo’k; gksrk gSA fo”o ds
d.k&d.k esa Kku iznku djus dh “kfDr gS ftls ge vius
cqf) dkS”ky ls izkIr dj ldrs gSa] fdUrq Hkk’kk dh vuqifLFkfr
esa ge fdlh Hkh Kku dk vocks/ku ugha dj ldrs blfy;s
f”k{k.k izfØ;k ds vUrxZr Hkk’kk loksZPp LFkku j[krh gSA
Hkk’kk }kjk ge fopkjksa dk vknku&iznku djrs gSa &

fopkj fofue;

       Hkko xzg.k Hkko izdk”ku

  lqudj          i<dj              cksydj        fy[kdj

çizLrqr ”kks/k dk eq[; mn~ns”; fgUnh Hkk’kk f”k{k.k esa
uokpkj dks lfEefyr fd, tkus dh lEHkkoukvksa dks
ryk”kuk rFkk mlds vuqlkj v/;kiu ls fo|kfFkZ;ksa dh
Hkk’kk miyfC/k Lrj esa iMus okys izHkko dk v/;;u
djuk gSA
Hkwfedk fuokZg  izfØ;k esa vf/kxedrkZvksa dks dqN
Hkwfedk,W fuHkkuh gksrh gSA Hkwfedk fuokZg fof/k f”k{k.k
dks dykRed #i iznku djus dk ,d <+ax gSA bldk
lEcU/k KkukRed ,oa lkekftd dkS”ky ds fodkl ls
gSA blesa d{kk dks NksVs&NksVs lewgksa esa ckaVdj ,d
euksjatuiw.kZ okrkoj.k esa ,d fof/kor #ijs[kk ;Fkk
izdkj.k vFkok ik= dk pquko] dk;ZØe dh #ijs[kk dk
fu/kkZj.k] ik= Hkwfedk dk fu/kkZj.k] okrkZyki] fujh{k.k
fof/k dk p;u] ik= vfHku; dh leh{kk] =qfV;ksa dks
lq/kkjus ds fy, lq>ko rS;kj dh tkrh gSA “kks/k v/;;u
esa ik;k fd Hkwfedk fuokZg fof/k ds iz;ksx ls fo|kfFkZ;ksa
ds miyfC/k Lrj esa mUufr gksrh gSA
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izR;sd O;fDr dss ikl egku ls egku Hkko lafpr gks
ldrs gSa] fdUrq Hkk’kk gh og lk/ku gS ftlds lgkjs og bUgas
nwljksa rd igqqq¡pk ldrk gSA

lalkj esa dqy feykdj yxHkx nks gtkj vkB lkS Hkk’kk,¡
gSa ftuesa rsjg Hkk’kkvksa ds cksyus okyksa dh la[;k lkB djksM+
ls vf/kd gSA lalkj dh Hkk’kkvksa esa fgUnh Hkk’kk dks fo”o esa
rr̀h; LFkku izkIr gS ,oa blds cksyus okyksa dh la[;k rhl
djksM+ gSA Hkkjrh; x.kjkT; ds lkr jkT;kas esa yksxksa dh ekr`
Hkk’kk fgUnh gSA vU; jkT;ksa esa bldk LFkku jk’Vª Hkk’kk ,oa
jktHkk’kk ds #i esa f}rh; Hkk’kk ds #i eas gksrk gSA fgUnh
gekjs ns”k esa ;qxkasa&;qxksa ls fopkj fofue; dk ek/;e jgh gSSA
;g ,d thfor vkSj l”kDr Hkk’kk gSA Hkkjrh; fo|ky;ksa esa
fgUnh Hkk’kk ,d vfuok;Z fo’k; gS] tks izFke vFkok f}rh;
Hkk’kk ds #i eas i<+kbZ tkrh gSA ftlds vUrxZr fo|kfFkZ;ksa esa
Hkk’kkbZ dkS”kyksa dk fodkl fd;k tkrk gS] fgUnh ds ek/;e lss
ckydksa esa mi;qDr n`f’Vdks.k ,oa vfHkof̀Rr;ksa dk fodkl
fd;k tkrk gSA blds nks ykHk gksrs gSa( ckyd Hkk’kk vkSj
lkfgR; esa #fp ysdj iqLrd ,oa if=dkvksa dks i<+dj
lkfgfR;d ppkZ djsxk rFkk vPNs ys[k fy[k ldsxkA blds
lkFk gh mlesa ln~òfRr;ksa tSls vkLFkk] J)k] ns”kizse] ekuoh;rk
ds izfr Lusg lg`n;rk ,oa laosnu”khyrk dk fodkl gksxkA

bl izdkj ns[kk tk ldrk gS fd fgUnh Hkk’kk f”k{k.k
vusd cgqeq[kh mn~ns”;ksa dh iwfrZ esa lgk;d gks ldrk gSA bu
mn~ns”;ksa dh izkfIr rHkh gks ldrh gS tc fgUnh f”k{kd lgh
f”k{k.k fof/k;ksa dk mi;ksx djrk gSA fgUnh f”k{k.k esa dbZ
izdkj dh fof/k;ksa dk iz;ksx fd;k tkrk gS muesa ls ,d gS
Hkwfedk fuokZg fof/kA
Hkwfedk fuokZg fof/k

Hkwfedk fuokZg tSls dh uke ls fofnr gS] bl izfØ;k esa
vf/kxedrkZvksa dks dqN Hkwfedk,¡ fuHkkuh gksrh gS vFkkZr~
mUgsa Lo;a dks ml ik= vFkok ?kVuk fo”ks’k dk vax cuuk
gksrk gSA Hkwfedk fuokZg fof/k f”k{k.k dks dykRed #i
iznku djus dk ,d <+ax gSA bldk lEcU/k KkukRed ,oa
lkekftd dkS”kyksa ds fodkl ls gSA blesa d{kk dks NksVs&NksVs
lewgksa es ckaVdj muls nwljksa ds fy, ,d euksjatuiw.kZ okrkoj.k
esa ,d fof/kor #ijs[kk rS;kj dh tkrh gSA ;Fkk izdj.k
vFkok ik= dk pquko] dk;ZØe dh #ijs[kk dk fu/kkZj.k]
ik= Hkwfedk dk fu/kkZj.k] fujh{k.k fof/k dk p;u] ik=
vfHku; dh leh{kk] =qfV;ksa dks lq/kkjus ds fy, lq>ko ,oa
okrkZyki vkfn fØ;kvksa dks lfEefyr fd;k tkrk gSA

vk SfpR;
fgUnh f”k{kd ds #i esa ”kks/kdrkZ }kjk vius v/;kiu

dk;Z esa ;g vuqHko fd;k x;k fd fgUnh f”k{k.k esa uokpkj
;qDr f”k{k.k fof/k;k¡ vko”;d gSAiwoZ esa fd;s x, “kks/kdk;ksZ
dk v/;;u djus ij Kkr gqvk fd fgUnh Hkk’kk eas miyfC/k
Lrj esa of̀) dks ysdj dksbZ dk;Z ugha gqvk gS] vr% ”kks/kdrkZ
}kjk izLrqr ”kh’kZd dk pquko fd;k x;kA
mn~n s”;
“kks/k v/;;u dk mn~ns”;(
 ek/;fed Lrj ds fo|kfFk Z;k s a dh fgUnh Hkk’kk es a

miyfC/k ij Hkwfedk fuokZg fof/k ds izHkko dk v/;;u
djuk gSA

ifjdYiuk
 ek/;fed Lrj ds fo|kfFkZ;ksa dh fgUnh Hkk’kk esa miyfC/k

ij Hkwfedk fuokZg fof/k dk lkFkZd izHkko ugha ik;k
tk,xkA

“kk s/kfof/k %&
izLrqr v/;;u esa iz;ksxkRed fof/k] i”pijh{k.k fu;af=r

lewg izk#i izfof/k dk iz;ksx fd;k x;kA
U;kn”k Z %&

izLrqr v/;;u~ gsrq nsokl “kgj esa fLFkr ,d ek/;fed
fo|ky; ds d{kk uoeha ds 120 Nk=ksa dks U;kn”kZ ds rgr
lfEefyr fd;k x;kA ftlesa fu;af=r lewg esa 60 rFkk
iz;ksxkkRed lewg esa 60 fo|kfFkZ;ksa dks muds leku Hkk’kkbZ
miyfC/k ds vk/kkj ij ckaVk x;k gSA
midj.k %&

v/;;u dk;Z esa “kks/kdrkZ }kjk fuEufyf[kr midj.kksa
dk p;u fd;k x;kA
1- ”kSf{kd miyfC/k ijh{k.k
2- ikB ;kstuk
iznRrksa dk fo”ys’k.k %&

iznRrksa dk fo”ys’k.k e/;eku] izkekf.kd fopyu ,oa
Vh ijh{k.k }kjk fd;k x;kA
ifj.kke ,oa fo”ys’k.k %&

fgUnh Hkk’kk esa miyfC/k ds Qykadu ls izkIr iznRrksa dk
fo”ys’k.k ^Vh^ ijh{k.k ds }kjk fd;k x;k tks bl izdkj gSA
rkfydk Ø 1 ds vuqlkj fo|kfFkZ;ksa dh “kSf{kd miyfC/k ij
Hkwfedk fuokZg ds izHkko ds fy, ^Vh^ dk eku 22-11 ik;k
x;k tks 118 df  ds fy, 0-01 Lrj ij lkFkZd ik;k x;kA
vFkkZr~ iz;ksxkRed lewg ,oa fu;af=r lewg dh fgUnh Hkk’kk esa
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“kSf{kd miyfC/k esa lkFkZd varj ik;k x;k tks fd Hkwfedk
fuokZg fof/k dh izHkkfork dks fl) djrk gSA
ifj.kke
   fgUnh Hkk’kk v/;kiu esa Hkwfedk fuokZg fof/k vf/kd
izHkkoh fl) gqbZ gSA

rkfydk Ø- 1
i”pijh{k.k fu;af=r lewg izk#i e/;eku] izkekf.kd

fopyu ,oa Vh&ijh{k.k
 lewg           N         M    SD        df       t-value

 iz;ksxkRed      60        58.06     2.51     118       22.11

 fu;af=r        60        47.89    10.33                 p<.01

“kSf{kd fufgrkFk Z %&
1- fgUnh Hkk’kk f”k{k.k dks ljy ,oa cks/kxE; cukus ds fy,

Hkwfedk fuokZg fof/k dk iz;kssx fd;k tk ldrk gSA
2- Nk=ksa esa fo’k; oLrq ds izfr #fp mRiUu djus ds fy, Hkh

Hkwfedk fuokZg fof/k mi;ksxh gSA
3- bl fof/k ds vUrxZr fo|kFkhZ lkewfgd #i ls dk;Z djrs

gSa vr% Nk=ksa esa lfg’.kqrk] lg;ksx] HkkbZpkjs] ,drk tSls
dbZ ewY;ksas dk izR;{k&vizR;{k #i ls fodkl fd;k tkrk
gSA

lanHkZ xzaFk lwph
HkVukxj lqjs”k ¼2006½ & f”k{k.k vf/kxe izfØ;k dk fodkl vkj-yky cqd fMiks esjBA
Buch.M.B. Third survey of research in Education 1978.

Buch.M.B. Fourth survey of research in Education.

Pkk¡n fdj.k ¼2007½ & f”k{kk lekt vkSj fodkl dfu’d ifCy”klZ ubZ fnYyhA
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fof”k’V “kCnkoyh : i;kZoj.kh; tkx:drk] izkFkfed fo|ky;ksa ds f”k{kd

 izkFkfed fo|ky;ksa ds f”k{kdksa dh

i;kZoj.kh;&tkx:drk dk v/;;u
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lkjka”k

vfurk ;kno *

vkt dk ;qx ifjorZu”khy gS tks fujarj fodkl dh vksj
c<+ jgk gS] tSls f”k{kk] O;olk;] vkS|ksfxd {ks= vkfnA
fdUrq ;g lc fodkl gekjs i;kZoj.k dks ihNs NksM+rk
gqvk mls nwf’kr djrk tk jgk gSA Ik;kZoj.k gekjh izkd̀frd
/kjksgj gS] bldh “kq}rk o LoPNrk dks cuk;s j[kuk gekjk
drZO; gh ugha gekjh vko”;drk Hkh gSA
f”k{kk ds ek/;e ls cPpksa esa i;kZoj.k tkx:drk ykus
dk iz;kl fd;k tk jgk gSA fdUrq blls Hkh igys gesa ;g
tkuuk vko”;d gS fd izkFkfed fo|ky; ds f”k{kdksa esa
i;kZoj.k tkx:drk fdruh gS tks cPpksa esa i;kZoj.k
tkx:drk dks etcwrh iznku djrs gSaA izLrqr “kks/k
v/;;u esa “kkldh; ,oa v”kkldh; izkFkfed fo|ky;ksa
ds f”k{kdksa esa i;kZoj.k tkx:drk dk v/;;u gsrq  dksjck
ftys ds 200 f”k{kdksa p;u dj mu ij MkW- izoh.k dqekj >k
}kjk fodflr i;kZoj.k tkx:drk ekiuh dk iz;ksx fd;k
x;k gSA
fu’d’kZ ls Kkr gksrk gS fd “kkldh; ,oa v”kkldh; izkFkfed
fo|ky; ds f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd
vUrj ugha gksrk gSA

i zLrkouk
ekuo thou esa f”k{kk dk egRoiw.kZ LFkku gS f”k{kk gh

euq’; dks lgh vFkksZa esa euq’; cukrh gSA laLdr̀ esa dgk x;k
gS fd tks O;fDr fo|k] lkfgR;] laxhr rFkk dykvksa ls
foghu jgrk gS og fcuk iwaN dk i”kq gS &
^lkfgR; laxhr dykfoghu% Lk{kkr~ i”kq% iqPN fo’kk.kghu%A ^

f”k{kk ds ek/;e ls gh euq’; viuh ik”kfod ”kfDr;ksa
dk neu dj mUgsa dY;k.kdkjh ekxZ dh vksj ys tkrk gS vkSj
vius thou esa ^lR;e f”koe~ lqUnje~̂  dh LFkkiuk djrk gSA
izdf̀r ds lkFk ekuo dks larqyu cukdj jguk pkfg,] rHkh
ouksa dk fodkl ,oa laj{k.k gks ldrk gSA thou dk vk/kkj
larqyu gS] ouksa dk fodkl lao/kZu] jksi.k] leUo; ,oa
larqyu dh Hkkouk fd;k tkuk pkfg, rHkh ge i;kZoj.k dh
lqj{kk dj ldrs gSaA fdlh Hkh ns”k dh laLdf̀r dks le>us
ds fy;s igys i;kZoj.k dks le>us dh vko”;drk gSA

vr% euq Lef̀r esa dgk x;k gS ^^fd unh o ioZr f”k[kj
ij eyew= R;kx ugha djuk pkfg,A vk;qosZn esa xk; ds ew=
dks Hkh vkS’kf/k ds :i esa mi;ksx fd;k tkrk gSA osnksa ds
vuqlkj xk; dks dkenso dh iq=h dgk x;k gSA^^
:lks ds dFkukuqlkj %& ^ izdf̀r dh vksj okfil ykSVkŝ ^
gou rFkk ;K ds dk;ZØeksa ls Hkh iznw’k.k dk fu;a=.k gksrk
gSA blls ePNj] eD[kh vkSj tgjhys dhVk.kq u’V gksrs gaSA
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dkSfVY; ds vFkZ”kkL=] okRlk;u ds dkelw= rFkk ckjkgh
lafgrk vkfn dfri; ikSjkf.kd xzaFkksa esa ouLifr;ksa ds laj{k.k]
jksi.k rFkk ladyu ds funsZ”k feyrs gSaA^^ftlcVZ ds vuqlkj]
^ i;kZoj.k tSls fd ”kCn ls gh Li’V gS ;g lc dqN gS tks
fdlh oLrq dks pkjksa vksj ls ?ksjs jgrk gS vkSj izR;{k :i ls
izHkkfor djrk gSA^^

lu~ 1972 ds izFke fo”o i;kZoj.k lEesyu esa rRdkyhu
iz/kkuea=h Jherh bafnjk xka/kh us if”peh jk’Vªksa dh i;kZoj.kh;
tkx:drk ij dVk{k djrs gq, Hkkjrh; i{k dks bl izdkj
mtkxj fd;k & ^ ,d vksj /kuh jk’Vª gekjh xjhch dks fpUrk
tud ekurs gSa vkSj nwljh vksj og gesa izxfr ds fy;s
viuk;s x;s mu rjhdksa ds [krjksa ls lko/kku djrs gSa ftUgsa
viukdj og Lo;a fodflr gq,A ge i;kZoj.k dks {kfr ugha
igq¡pkuk pkgrs ijUrq ge vius ns”k ds vf/kdka”k fuokfl;ksa
ds n;uh; thou Lrj dks ,d {k.k ds fy;s Hkh vuns[kk ugha
dj ldrsA^
v/;;u dk mn~n s”;

v/;;u gsrq fuEufyf[kr mn~ns’; fu/kkZfjr fd;s x;s gSa %
1- “kkldh; ,oa v”kkldh; izkFkfed fo|ky; ds f”k{kdksa

dh i;kZoj.kh; tkx:drk v/;;u djukA
2- ”kgjh {ks= ds ”kkldh; izkFkfed fo|ky; ds efgyk o

iq:’k f”k{kdksa dh i;kZoj.kh; tkx:drk dk v/;;u
djukA

3- ”kgjh ,oa xzkeh.k ds izkFkfed fo|ky; ds iq:’k f”k{kdksa
dh i;kZoj.kh; tkx:drk dk v/;;u djukA

4- Xkzkeh.k {ks= ds ”kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk dk v/;;u djukA

5- ”kgjh {ks= ds ”kkldh; ,oa v”kkldh; izkFkfed fo|ky;
dh i;kZoj.kh; tkx:drk dk v/;;u djukA

”kk s/k ifjdYiuk,¡
izLrqr “kks/k gsrq fuEufyf[kr ifjdYiukvksa dk fuekZ.k

fd;k x;k gSA
1  ”kkldh; ,oa v”kkldh; izkFkfed fo|ky; ds f”k{kdksa

dh i;kZoj.kh; tkx:drk esa lkFkZd varj ugha ik;k
tk;sxkA

2  ”kgjh {ks= dh ”kkldh; izkFkfed fo|ky; ds efgyk o
iq:’k f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj
ugha ik;k tk;sxkA

3 ”kgjh ,oa xzkeh.k {ks= ds izkFkfed fo|ky; ds iq:’k
f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj ugha
ik;k tk;sxkA

4  xzkeh.k {ks= ds ”kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj
ugha ik;k tk;sxkA

5  ”kgjh {ks= ds ”kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj
ugha ik;k tk;sxkA

v/;;u dh fof/k
U;kn”k Z

izLrqr ”kks/k v/;;u ds fy;s NRrhlx<+ jkT; ds dksjck
ftys ds ”kkldh; ,oa v”kkldh; xzkeh.k ,oa ”kgjh {ks= ds
izkFkfed fo|ky; 200 f”k{kdksa dk U;kn”kZ ds :i esa p;u
fd;k x;k gSA
midj.k

i;kZoj.kh; tkx:drk ¼vfHkòfRr½ ekiuh (EAAM)-

MkW- izoh.k dqekj >k] ek/ksiqjk] fcgkj }kjk fodflr ,oa us”kuy
lkbdksykWftdy dkiksZjs”ku] dpgjh ?kkV vkxjk }kjk izdkf”kr
ekiuh dk iz;ksx fd;k x;kA
iznRr fo”ys’k.k
ifjdYiuk 1-  “kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj ugha
ik;k tk;sxkA

bl ifjdYiuk dh lkFkZdrk dh tkap ds fy;s “kkldh;
,oa v“kkldh; izkFkfed fo|ky; ds f“k{kdksa dh i;kZoj.kh;
tkx:drk ds v/;;u izkIrkadksa dk e/;eku] izekf.kd
fopyu ,oa Vh dk eku x.kuk }kjk izkIr fd;k tks rkfydk
Ø- 1 esa bl izdkj gS

rkfydk Ø- 1
“kkldh; ,oa v”kkldh; izkFkfed fo|ky; ds f”k{kdksa

dh i;kZoj.kh; tkx:drk iznRr fo”ys’k.k
  f”k{kd           N      M       Sd    df     t-value

  “kkldh; “kkyk  100   54.7     8.7   198   1.45

 v“kkldh; “kkyk 100   44.7     7.8            NS

mi;qZDr rkfydk ls Li’V gS fd “kkldh; ,oa v“kkldh;
izkFkfed fo|ky; ds f“k{kdksa dk e/;eku 54-7 ,oa 44-7
gSA e/;eku ds varj dh lkFkZdrk tkapus ds fy;s Vh
ijh{k.k fd;k x;k gSA x.kuk ls izkIr t dk eku 1-45 gS
tcfd 198 df  ds fy;s 0-01 lkFkZdrk Lrj dk t dk
lkj.khxr eku 2-61 gSA x.kuk ls izkIr t dk eku lkj.khxr
eku ls de gS vr% “kwU; ifjdYiuk Lohdr̀ gksrh gSA
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ifjdYiuk 2  “kgjh {ks= dh “kkldh; izkFkfed fo|ky; ds
efgyk o iq:’k f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd
varj ugha ik;k tk;sxkA

bl ifjdYiuk dh lkFkZdrk dh tk¡p ds fy;s “kgjh
{ks= ds “kkldh; izkFkfed fo|ky; ds efgyk ,oa iq:’k
f”k{kdksa dh i;kZoj.kh; tkx:drk v/;;u ds izkIrkadksa dk
e/;eku] izekf.kd fopyu ,oa t dk eku x.kuk }kjk izkIr
fd;k tks rkfydk Ø- 2 esa bl izdkj gS %&

rkfydk Ø- & 2
“kgjh {ks= dh “kkldh; izkFkfed fo|ky; ds efgyk o

iq:’k f”k{kdksa dh i;kZoj.kh; tkx:drk dk iznRr fo”ys’k.k
  f”k{kd           N      M      Sd     df     t-value

  “kgjh efgyk      50    39.4    8.7    98    0.72

  “kgjh iq:’k        50    40.2    7.8            NS

mi;qZDr rkfydk ls Li’V gS fd efgyk ,oa iq:’k
f”k{kdksa ds i;kZoj.kh; tkx:drk ds iznRrksa dk e/;eku
39-4 ,oa 40-2 gSA e/;eku ds varj dh lkFkZdrk tkapus ds
fy;s t ijh{k.k fd;k x;k gSA x.kuk ls izkIr t dk eku 0-72
gS tcfd 98 df  ds fy;s 0-01 lkFkZdrk Lrj dk t dk
lkj.khxr eku 2-63 gSA x.kuk ls izkIr t dk eku lkj.khxr
eku ls de gS vr% “kwU; ifjdYiuk Lohdr̀ gksrh gSA
ifjdYiuk 3-  “kgjh ,oa xzkeh.k {ks= ds izkFkfed fo|ky;ksa
ds iq:’k f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj
ugha ik;k tk;sxkA

bl ifjdYiuk dh lkFkZdrk dh tkap ds fy;s “kgjh
,oa xzkeh.k {ks= ds izkFkfed fo|ky; ds iq:’k f”k{kdksa dh
i;kZoj.kh; tkx:drk v/;;u ds izkIrkadksa dk e/;eku
izekf.kd fopyu ,oa t  dk eku x.kuk }kjk izkIr fd;k tks
rkfydk Ø- 03 esa bl izdkj gS

rkfydk Ø- & 3
“kgjh ,oa xzkeh.k {ks= ds izkFkfed fo|ky; ds iq:’k

f”k{kdksa dh i;kZoj.kh; tkx:drk dk iznRr fo”ys’k.k
  f”k{kd           N       M      Sd    df    t-value

  “kgjh iq:’k        50    43.6    7.7   98    1.41

  xzkeh.k iq:’k      50   45.8     7.7            NS

mi;qZDr rkfydk ls Li’V gS fd “kgjh ,oa xzkeh.k iq:’k
f“k{kdksa i;kZoj.kh; tkx:drk ds iznRrksa dk e/;eku 43-6
,oa 45-8 gSA e/;eku ds varj dh lkFkZdrk tkapus ds fy;s

t ijh{k.k fd;k x;k gSA x.kuk ls izkIr t dk eku 1-41 gS
tcfd 98 df ds fy;s 0-01 lkFkZdrk Lrj dk t dk
lkj.khxr eku 2-63 gSA x.kuk ls izkIr t dk eku lkj.khxr
eku ls de gS vr% “kwU; ifjdYiuk Lohdr̀ gksrh gSA
ifjdYiuk 4  xzkeh.k {ks= ds “kkldh; ,oa v”kkldh;
izkFkfed fo|ky; ds f”k{kdksa dh i;kZoj.kh; tkx:drk
esa lkFkZd varj ugha ik;k tk;sxkA
      bl ifjdYiuk dh lkFkZdrk dh tk¡p ds fy;s xzkeh.k
{ks= ds “kkldh; ,oa v”kkldh; izkFkfed fo|ky; ds
f”k{kdksa dh i;kZoj.kh; tkx:drk v/;;u ds izkIrkadksa dk
e/;eku izekf.kd fopyu ,oa t dk eku x.kuk }kjk izkIr
fd;k tks rkfydk Ø- 4 esa bl izdkj gS

rkfydk Ø 4
xzkeh.k {ks= ds “kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk dk iznRr fo”ys’k.k
  f”k{kd             N      M     Sd     df    t-value

 xzkeh.k “kkldh;     50   17.2   3.9    98    0.65

 xzkeh.k v”kkldh;   50   17.7   4.2            NS

mi;qZDr rkfydk ls Li’V gS fd xzkeh.k {ks= ds “kkldh;
,oa v”kkldh; izkFkfed fo|ky; ds f”k{kdksa dk i;kZoj.kh;
tkx:drk dk e/;eku 17-2 ,oa 17-7 gSA e/;eku ds varj
dh lkFkZdrk tkapus ds fy;s t ijh{k.k fd;k x;k gSA x.kuk
ls izkIr v dk eku 0-65 gS tcfd 98 df ds fy;s 0-01
lkFkZdrk Lrj dk t dk lkj.khxr eku 2-63 gSA x.kuk ls
izkIr t dk eku lkj.khxr eku ls de gS vr% “kwU; ifjdYiuk
Lohdr̀ gksrh gSA
ifjdYiuk 5  “kgjh {ks= ds “kkldh; ,oa v”kkldh; izkFkfed
fo|ky; ds f”k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd
varj ugha ik;k tk;sxkA

bl ifjdYiuk dh lkFkZdrk dh tk¡p ds fy;s “kgjh
{ks= ds “kkldh; ,oa v”kkldh; izkFkfed fo|ky; ds
f”k{kdksa dh i;kZoj.kh; tkx:drk v/;;u ds izkIrkadkas dk
e/;eku izekf.kd fopyu ,oa Vh dk eku x.kuk }kjk izkIr
fd;k tks rkfydk Ø- 5 esa bl izdkj gS

rkfydk Ø & 5
“kgjh {ks= ds “kkldh; ,oa v”kkldh; izkFkfed fo|ky;
ds f”k{kdksa dh i;kZoj.kh; tkx:drk dk iznRr fo”ys’k.k
  f”k{kd            N      M      Sd     df    t-value

 “kgjh “kkldh;     50    16.0   3.9     98    3.84

 “kgjh v”kkldh;   50    18.9   3.6             NS
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mi;qZDr rkfydk ls Li’V gS fd “kgjh {ks= ds “kkldh;
,oa v“kkldh; izkFkfed fo|ky; ds f”k{kdksa dk i;kZoj.kh;
tkx:drk iznRrksa dk  e/;eku 16-0 ,oa 18-9 gSA e/;eku
ds varj dh lkFkZdrk tkapus ds fy;s t ijh{k.k fd;k x;k
gSA x.kuk ls izkIr t dk eku 3-84 gS tcfd 98  df ds fy;s
0-01 lkFkZdrk Lrj dk t dk lkj.khxr eku 2-63 gSA x.kuk
ls izkIr t dk eku lkj.khxr eku ls vf/kd gS vr% “kwU;
ifjdYiuk vLohdr̀ gksrh gSA
fu’d’k Z
1- “kkldh; ,oa v“kkldh; izkFkfed fo|ky; ds f“k{kdksa

dh i;kZoj.kh; tkx:drk esa lkFkZd vUrj ugha gksrk gSA

2- “kgjh {ks= ds “kkldh; izkFkfed fo|ky; ds efgyk ,oa
a   iq:’k f“k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd vUrj

ugha gksrk gSA
3- “kgjh ,oa xzkeh.k {ks= ds izkFkfed fo|ky; ds iq:’k

f“k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd vUrj ugha
gksrk gSA

4- xzkeh.k {ks= ds “kkldh; ,oa v“kkldh; izkFkfed fo|ky;
ds f“k{kdksa dh i;kZoj.kh; tkx:drk esa lkFkZd varj
ugha gksrk gSA

5- “kgjh {ks= ds v”kkldh; izkFkfed fo|ky; ds f“k{kdksa
dh i;kZoj.kh; tkx:drk “kkldh; “kkykvksa ds f”k{kdksa
ls lkFkZd :i ls vf/kd gksrh gSA
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fof”k’V “kCnkoyh : vkfFkZd lcyhdj.k]  “kSf{kd nkf;Ro
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lkjka”k fo’k;ijd&i`’BHk wfe
Hkkjr ds xzkeh.k&fodkl ls lanfHkZr yxHkx lHkh igyqvksa

esa xzkeh.k&efgykvksa dh dkedkjh vFkkZr mudk ;ksxnku tx
tkfgj o egRoiw.kZ gS] fQj Hkh muds jkst+xkj o dkexkfj;ksa
dh vgfe;r dks muds ifjokjksa o Lokfe;ksa ds lanHkZ esa ns[ks
tkus dk VsªaM vkt Hkh izpfyr gSA tcfd vFkZ&txr esa
fdlh izdkj ds ySafxd&foHksn dks ekU;rk ugha gSA mlesa
ekuo ek= dks mRiknu dk lk/ku ;k Lokeh le>k tkrk gS]
fQj og pkgs iq:’k gks ;k L=hA tks lk/ku dh Hkwfedk
fuHkk;sxk] ogh mRiknu esa ls fgLlk vFkkZr vk; izkfIr dk
gdnkj gksxkA fL=;ksa] fo”ks’kdj Hkkjr dh xzkeh.k&fL=;ksa dk
mRiknuh; dk;ksZa esa lfØ; :i ls lafyIr gksus ds ckotwn Hkh
mUgsa u rks lk/ku ds :i esa ekU;rk feyh gS] vkSj u gh mUgsa
vFkZ Lo:i esa lE;d~ izfrQy feyrk fn[kkbZ nsrk gSA
Qyr% muesa vkfFkZd&fucyhdj.k ,oa ij&fuHkZjrk dh Hkkouk,¡
fodflr gks tkrh gaS] tks muds vkfFkZd&l”kfDrdj.k esa
vojks/k dk dk;Z djrh gSaA

vr% bl fn”kk esa f”k{kk dh izkFkfed Hkwfedk o nkf;Ro
;g gS fd og xzkeh.k&efgykvksa ds fy,] muds ifjos”k ds
vuqdwy] ,sls ”kSf{kd&izko/kku o O;oLFkkvksa dks x<+s] ftlls
os vius Hkkoh thou esa u dsoy vFkksZiktZu dh l”kDr&bdkbZ
cus] cfYd lkFk gh lkFk vius vFkksZiktZu ij viuk Lora=

MkW- ftrsUnz yks<+k * ,oa QwypUn egksfy;k **

f”k{kk dh vk;kstukvksa o ikB~;Øeksa esa ;fn
ySafxd&vlekurkvksa ds lkFk&lkFk {ks= fo”ks’k ds ifjos”k
¼xzkeh.k&”kgjh½ ds izfr lko/kkuh cjrh tk,xh] rHkh gh
ge f”k{kk dks lerk] n{krk ,oa xq.koŸkk ds iVy ij
lgh ek;us ls vkad ldsaxsA

xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k dh
vo/kkj.kk] vius fodkl ds fy, f”k{kk o f”k{kk&txr
ls fdafpr Hkh ijs ugha gks ldrhA xzkeh.k&efgyk,a gh
D;ks a \ fdlh Hkh O;fDr ;k oxZ ds thou ea s a
mRikndh;&i{kksa ds fuekZ.k esa] f”k{kk dh vge Hkwfedk
gSA

xzkeh.k thou ds vkfFkZd&mUu;u esa f”k{kk ds
KkukRed] dkS”kykRed ,oa vfHkof̀Ÿk;kRed dk;Z] vius
lukru :i esa vkt Hkh dkjxj o bl fn”kk ds lek/
kkuh; fodYi gSA

f”k{kk rks fodkl dh og okfguhdk gS] ftls fdlh
Hkh ekxZ ij ys tk;k tk ldrk gSA ekxZ rks ge vkSj
vki gh r; djrs gS a] rks D;ks a u ge f”k{kk dks
xzkeh.k&efgykvksa ds vFkksZ&iktZu dh jkg fn[kk nsaA
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vf/kdkj o mls ekU;rk iznku djus ds lkekftd&i;kZoj.k
dks Hkh fodflr dj ldsA bl izdkj Li’V gS fd tgk¡ ,d
vksj vkfFkZd&Lora=rk ,oa vkRefuHkZjrk L=h&eqfDr dh dqath
gS] rks ogha nwljh vksj f”k{kk bl dqath dh izkfIr dk lcls
lcy ekxZ gSA blfy, f”k{kk dh pkSgn esa xzkeh.k&efgykvksa
dks ykuk] orZeku Hkkjr ds xzkeh.k&fodkl dh vfuok;Z o
uSlfxZd ekax gSA

f”k{kk dh vk;k stukvks a o ikB~;Øeks a e s a ;fn
ySafxd&vlekurkvksa ds lkFk&lkFk {ks= fo”ks’k ds ifjos”k
¼xzkeh.k&”kgjh½ ds izfr lko/kkuh cjrh tk,xh] rHkh gh ge
f”k{kk dks lerk] n{krk ,oa xq.koŸkk ds iVy ij lgh ek;us
ls vkad ldsaxsA ekStwnk f”k{kk&uhfr esa L=h&f”k{kk foe”kZ dks
ysdj lkadsfrd U;wurkokn dk ǹf’Vdks.k izpfyr gSA lkadsfrd
U;wurkokn esa Nk=of̀Ÿk iznku djuk] cSad esa dqN jkf”k izfrekg
tek djkuk] x.kos”k] lkbfdy] LdwVh] ikB~;&iqLrdsa ,oa
dEI;wVj vkfn ds ckaVus dh izfØ;k ”kkfey gSA ;g lp gS
fd ,sls migkj Hkh mudh O;fDrxr&{kerkvksa esa bt+kQk djrs
gSaA ysfdu L=h&foe”kZ vFkkZr ts.Mj fj”rksa ds lanHkZ esa f”k{kk
o mldh vk;kstukvksa ds le{k] tks izdf̀r o O;kidrk gS]
muls fuiVus ds fy, ,sls NksVs mik; vi;kZIr gSA blds fy,
gesa fL=;ksa ds lkaLdf̀rd&neu ,oa muds ”kSf{kd&oapu dh
i’̀BHkwfe;ksa dks ns[kdj] efgyk&l”kfDrdj.k dh O;kid
”kSf{kd&lEHkkoukvksa dks ryk”kuk gksxk] ftlls os dkS”kyksa ls
ifjiw.kZ o Lo;a fu.kZ;drkZ ds :i esa izfrLFkkfir gksdj]
viuk lkekftd o vkfFkZd&i{k bruk etcwr cuk ys fd
”ks’k lHkh HksnHkko mlds rstl ls Lor% feV tk,A vr%
vius lekurkoknh ,oa loZfgrkFkZ mikxe ds pyrs f”k{kk]
fL=;ksa ds dY;k.k ls dgha  Hkh ijs ugha gks ldrhA

fo’k; dh xEHkhjrk dks le>rs gq, vkt gesa f”k{kk ds
ek/;e ls fL=;ksa esa] fo”ks’kdj xzkeh.k&fL=;ksa esa ¼D;ksafd os
bl fn”kk esa T;knk ghurj gS½ vius vkfFkZd &fodkl dh
laosnuk,¡] Kku] izf”k{k.k] dkS”ky] n{krk ,oa fu.kZ; ysus dh
{kerkvksa ds fodkl ds lkFk&lkFk muesa vius mRikndh;
dk;ksZa dh igpku o ewY; vadu dh {kerkvksa dks Hkh
fodflr djuk gksxkA bl laca/k esa izfl) vFkZ fpUrd Vh-
MCY; w “ k qYt dk ;g dFku i z kl a fxd g S fd
^^vkfFkZd&l”kfDrdj.k ds y{; esa vki ds ikl lk/ku
ekStwn gks] ysfdu fdlh O;olk; dk rduhdh Kku rFkk
rn~uq:i dkS”ky u gks] lk{kj u gks rks] mRiknu ¼vk;½ esa
deh vkuk LokHkkfod gSA**

bl izdkj Li’V gS fd jk’Vª ds vkfFkZd&lqn`<+hdj.k ds

lkFk&lkFk L=h&lanfHkZr vkfFkZd&lcyhdj.k dh vko/kkj.kk
Hkh f”k{kk dh Qyu gSA blfy, vFkZ txr esa f”k{kk ds [kpZ
dks fofu;ksx rRo ekuk tkrk gSA D;ksafd f”k{kk ij fd;k
[kpZ lk/ku dh ;ksX;rkvksa] dkS”kyksa] n{krkvksa ,oa {kerkvksa
esa bt+kQk djrk gS] vkSj ;g bt+kQk jk’Vª dh mRikndrk dks
dbZ xquk c<+k ldrk gSA bls ;fn ge vkt ds O;ogkj esa Hkh
ns[ks rks Li’V fn[kkbZ iM+rk gS fd vktdy dh i<+h&fy[kh o
dke djus okyh vk/kqfud efgyk,¡ vkfFkZd ekeyksa esa T;knk
vkRefuHkZj gSA pwafd vkfFkZd&vkRefuHkZjrk efgykvksa dks
ekufld xqykeh ls eqDr djus dk lcls Js’B ekxZ gS]
ftldks ikus ds fy, gesa u dsoy f”k{kk :ih jktekxZ ij
pyuk gksxk] cfYd bl jktekxZ dh igq¡p dks gekjh
xzkeh.k&efgykvksa rd Hkh ys tkuk gksxk] rc tkdj dgha ge
l”kDr xzkeh.k&ukfj;ksa ds lalkj dh dYiuk dj ldrs gaSA
xzkeh.k&efgykvksa ds vkfFk Zd&lcyhdj.k esa f”k{kk
dh Hk wfedk

Hkkjr ds lanHkZ esa ^efgyk&f”k{kk* dk mikxe vkt fnu
rd lq/kkj dh cSlkf[k;ksa ij vk/kkfjr gSA xzkeh.k&efgykvksa
dh ”kSf{kd&n”kk rks dks<+ esa [kkt+ ds leku gSA bldk
vk”k; ;g dnkfi ugha gS fd Hkkjr esa xzkeh.k&efgykvksa ds
”kSf{kd&fiNM+siu dks ysdj dksbZ mik; ugha fd;s x;s gSaA tks
iz;kl fd;s x;s gSa] vkSj fd;s tk jgs gSa] mlds fy, ge
dr̀&dR̀; gSA f”k{kk vf/kdkj fo/ks;d&2009 ds ykxw gksus]
f”k{kk esa ySafxd vlekurk o {ks= vkfn ds fjlkoksa dks nwj
djus ds vFkd iz;klksa] efgyk&l”kfDrdj.k ds fof/kd&mik;ksa
ds lkFk&lkFk efgykvksa ds lkekftd o vkfFkZd&fodkl gsrq
fofHkUu iapo’khZ; ;kstukvksa ds ln”̀; esa vusd dk;ZØeksa
dh fØ;kfUofr;ksa ds ckotwn] f”k{kk dh pkjfnokjh esa] vkt
Hkh xzkeh.k&efgykvksa ds lcyhdj.k esa] mldh Hkwfedk o
mŸkjnkf;Ro ds iz”u ckdh gSA

tks ckr eq[; o egRoiw.kZ gS] og ;g gS fd f”k{kk dh
izfØ;k esa xzkeh.k&efgykvksa dks fdrus fdLe ds o fdrus
iq[rk ”kSf{kd&vuqHko o bart+kekr fey ikrs gSaA ftlds
pyrs muesa vkRefo”okl c<+s] muds dkS”kyksa esa bt+kQk gks]
viuk Hkfo’; Lo;a x<+ lds vkSj lekt ds lapkyu esa csgrj
Hkkxhnkj cu ldsA bl laaca/k esa ,u-lh-bZ-vkj-Vh- ds fuorZeku
v/;{k o f”k{kkfon~ d`’.k dqekj dk ;g fpUru ,dne
lehphu gS fd ^^fL=;ksa dh dq”kyrkvksa o fu.kZ;drkZvksa ds
:i esa vkfFkZd&Jecy esa Hkkxhnkjh dh mudh {kerkvksa dks
ysdj] tks xgjh ekufld ck/kk,¡ gSa] mUgsa yka?kk tk,] rHkh
tkdj efgyk&lcyhdj.k ds eqn~ns dks f”k{kk ds iVy ij
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lgh ek;us esa js[kkafdr dj ik;saxsA**
u;h vkfFk Zd&uhfr ds ckn f”k{kk dks n s”k ds

vkfFkZd&fodkl ds egRoiw.kZ dkjd ds :Ik esa ns[kk tkus
yxk gSA ”kk;n ;gh dkj.k gS fd vc ^^Kku vk/kkfjr
vFkZO;oLFkk** ”kCnkoyh dk izpyu ”kq: gks x;k gS] vkSj ;g
ckr lR; Hkh gS f”k{kk vius Qynk;h izØe esa ,d O;fDr]
leqnk; ;k jk’Vª ds vkfFkZd&fodkl dk ,d l”kDr ek/;e
gSA ;gk¡ ij enzkl fodkl laLFkku ds iwoZ v/;{k ,oa izfl)
Hkfo”;”kkL=h izks- eSYde ,l- vkfn”ks’kS;k  dk ;g dguk
,dne izklafxd gS fd ^^fdlh Hkh lekt ;k oxZ esa O;kid
o lw{e vkfFkZd&ifjorZu ykus dk lcls l”kDr ek/;e
f”k{kk gSA pkgs eqn~nk xjhch gVkus dk gks] ekuo&iwath fuekZ.k
dk gks] tu”kfDr fu;kstu dk gks ;k fQj vkfFkZd&csgrjh dk
gks] lHkh esa f”k{kk o mldh fofHkUu vo/kkj.kkvksa dk egRowi.kZ
;ksxnku gSA**

u;h f”k{kk&uhfr&1986 ,oa izksxzke vkWQ ,D”ku&1992
esa Hkh efgyk&lcyhdj.k dh nf̀’V ls Lohdkjk x;k gS fd
^^fL=;ksa dh inoh esa ewy ifjorZu ykus ds fy, f”k{kk dk
mi;ksx ,d vfHkdŸkkZ ds :Ik esa fd;k tk,xkA jk’Vªh;&f”k{kk
iz.kkyh dh efgyk&l”kfDrdj.k dh n`f’V ls ldkjkRed o
e/;LFkk okyh Hkwfedk gksxhA lkFk gh ;g ladYi fy;k x;k
gS fd fL=;ksa dh fuj{kjrk ds mUewyu dks mPp izkFkfedrk nh
tk,xhA** vkt Hkkjr ljdkj dh vusdkusd ;kstukvksa ,oa
fof/kd mik;ksa ds pyrs xzkeh.k&efgykvksa rd f”k{kk dh
igq¡p rks gS] ysfdu mudh futh psruk o f”k{kkra= dh

ea”kkvksa esa fjlko gksus ds dkj.k gh f”k{kk iw.kZ :Ik ls viuh
lfØ; Hkwfedk ugha fuHkk ik jgh gSA bl ckr dks chftax
¼phu½ esa 4 ls 15 flrEcj] 1995 esa vk;ksftr prqFkZ
efgyk&lanfHkZr fo”o&lEesyu esa Hkh xgu eaFku ds ckn
Lohdkjk x;k fd ^^efgykvksa dh mUufr ,oa lcyhdj.k dk
eq[; ek/;e o vk/kkj] f”k{kk ,oa f”k{kkra= dh ea”kk,¡ gh gSA**

1986 esa ^fodkl esa efgykvksa dh Hkkxhnkjh* ij izFke
fo”o losZ{k.k fd;k x;k] ftlds izkIr vkadM+ksa ls ;g fu’d’kZ
lkekU; gqvk fd ^^fodkl dk;ksZa esa efgykvksa dh egRoiw.kZ
Hkwfedk gSA fodkl esa efgykvksa ls lanfHkZr Hkwfedkvksa ds
xzkQ esa f”kf{kr efgykvksa dk ;ksxnku mPp Lrjh; ik;k
x;kA lkFk esa ;g Hkh ns[kk x;k fd f”k{kk ls oafpr efgykvksa
esa vius dk;ksZa ds vkfFkZd&vadu] ewY; Hkku ,oa mlds
ys[kkadu dk nf̀’Vdks.k U;wu Lo:i esa Fkk**A bl izdkj ds
vusdkusd fu’d’kZ] vius vki esa gh ;g fl) djrs gSa fd
efgykvksa ds vkfFkZd&lcyhdj.k esa f”k{kk dh Hkwfedk eq[;
o egRoiw.kZ gSA pwafd ;gk¡ ckr xzkeh.k&efgykvksa ds lcyhdj.k
dh gS rks f”k{kk dh Hkwfedk Hkh] ^xzkeh.k&efgyk fodkl
lkis{k mn~ns”;ks a* ,oa rn~uq:Ik mlds dk;ksZ a dh lQy
fØ;kfUofr;ksa ds nf̀’Vdks.k esa fufgr gSA f”k{kk }kjk efgykvksa
dk vkfFkZd&lcyhdj.k] mlds }kjk iznŸk Kku] dkS”ky ,oa
vfHkof̀Ÿk;kRed nf̀’Vdks.kksa ds lE;d~ izca/ku&Lo:Ik dk gh
Qyu gSA vr% xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k esa
f”k{kk dh Hkwfedkvksa ds fofHkUu i{kksa dh egRokRed&ckuxh
dks vxz vkjs[k }kjk Li’V fd;k tk jgk gSA

xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k esa f”k{kk dh Hkwfedk ds fofo/k i{k

f”k{kk ds KkukRed i{k dh Hk wfedk

  xzkeh.k&efgykvksa dks dk;Z{kerk ,oa of̀Ÿkd&dkS”kyksa ds O;ogkfjd o lS)kafrd i{kksa dh tkudkjh nsukA
xzkeh.k&ifjos”k ds fofHkUu izf”k{k.kksa] jkst+xkjksa] dk;Z ds voljksa ,oa vFkZ&l̀tu dh fofo/k xfrfof/k;ksa dh tkudkjh
nsukA

xzkeh.k&efgykvksa esa mRikndh; dk;ksZa dh igpku o mlds ewY;ksa dh tkudkjh dks izdV djokukA
vFkZ&vk;kstukvksa esa xzkeh.k&efgykxr fu;kstuksa o vkj{k.kksa dh tkudkjh izdV djukA
xzkeh.k&efgykvksa dh mUufr ds vf/kdkjksa] fu;eksa ,oa fof/kd nf̀’Vdks.kksa dh tkudkjh iznku djukA
xzkeh.k&efgyk vkfFkZd&lcyhdj.k ds {ks= dh ekufld o O;oLFkkidh; ck/kkvksa dh tkudkjh dks izdV dj] muds
lek/kkuh; n`f’Vdks.k iznku djukA

fofHkUu fo/kkvksa ds ;ksX;rkijd Kku o mlds fof”k’Vhdj.k dks xzkeh.k&efgykvksa ds lanHkZ esa izcaf/kr djukA
xzkeh.k&ifjos”k ds Lojkst+xkj ds n`f’Vdks.kksa dh tkudkjh iznku djukA
vkfFkZd&lcyhdj.k dh lexz lwpukvksa o lzksrksa dh tkudkjh izdV djukA
ehfM;k vk/kkfjr tutkxj.k ds dk;ZØeksa dks fn”kk nsukA
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f”k{kk ds dkS”kykRed&i{k dh Hkwfedk
 usr`Ro ,oa fu.kZ;kRed {kerkvksa dk fodkl djukA
 vkRefo”okl ,oa vkRefuHkZjrk ds dkS”kyksa dk fodkl

djukA
 Js’B volj ,oa fodYi p;u dh ;ksX;rk dk fodkl

djukA
 lkgfldrk dk izf”k{k.k iznku djukA
 LokoyEcu dh n{krk dk fodkl djukA
 {kerkvksa dks lkeF;Z esa cnyus dh ;ksX;rkvksa dk fodkl

djukA
 lgvfLrRo ,oa Lo;a&lgk;rk ds dkS”kyksa dk fodkl

djukA
 fofHkUu fo/kkvksa ls lacaf/kr cgqvk;keh of̀Ÿkd&dkS”kyksa

dh n{krk dk fodkl djukA

f”k{kk ds vfHko`fŸk;kRed&i{k dh Hkwfedk
ySafxd&laosnu”khyrk ds Lrj dks c<+kukA
vkfFkZd&lcyhdj.k ds izfr tkx:drk ds Lrj dks

c<+kukA
is”ksojkuk vankt dks c<+kukA
vkRefo”okl o vkRefuHkZjrk dh Hkkoukvksa dks c<+kukA
Je&lk/kuk ds izfr fo”okl dks c<+kukA
dk;Z dh n”kkvksa ds izfr laosnu”khyrk dks c<+kukA
dk;Z&dq”kyrk o iw.kZr;k dh /kkj.kkvksa esa fo”okl iSnk

djukA
vFkZ&vtZu o lt̀u dh nwjnf”kZrk dks c<+kukA
iz;klksa ds izfr laosnu”khyrk o voljksa dk ykHk mBkus

dh izof̀Ÿk fodflr djukA

vkjs[k esa of.kZRk xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k
ds fofo/k i{kksa dks fu;ksftr o ,dhdr̀ Lo:i esa ykxw dj]
rn~uq:i fØ;kRed&ǹf’Vdks.kksa dks okafNr fn”kk nsdj gh ge]
xzkeh.k&efgykvksa ds lcyhdj.k dh fofo/k vo/kkj.kkvksa
dks prqfnZd&Lo:i esa izkIr dj ldrs gaSA ;g ge fl)
Lo:i esa tkurs gaS fd Hkkjr dh izxfr] xkaoksa dh izxfr ij
fuHkZj djrh gS] vkSj xkaoksa dh izxfr dh dgkuh xzkeh.k&efgykvksa
ds fodkl o lef̀) ls ijs ugha gks ldrhA D;ksafd lekt dh
O;oLFkk ;k vO;oLFkk] ukxfjd nkf;Roksa ,oa dkS”kyksa dh
n`<+rk ;k mis{kk] vkRe”kfDr dh etcwrh ;k nqcZyrk tSlh
vusdkusd laosnu”khy Hkkoukvksa dks ukjh&”kfDr tSlk pkgs
oSlk eksM+ ldrh gSA blhfy, xzkeh.k&efgykvksa dk f”kf{kr
gksuk t:jh gS] rkfd ge okafNr xzkeh.k&fodkl ekWMy dks
lkdkj :i ns ldsaA
xzkeh.k&efgykvksa dh vkfFk Zd&mUufr g sr q “k Sf{kd&
nkf;Ro

vkt mRiknu ds lHkh {ks=ksa esa vko”;drk rFkk rn~uq:i
fof”k’Vhdj.k dks rot+ks fn;k tkrk gSA Hkkjr xk¡oksa dk ns”k
g S] vr% xzkeh.k&fodkl ek WMy dh vko”;drk es a
xzkeh.k&efgyk f”k{kk ds fof”k’Vhdj.k dh izcy ekax gSA
pwafd f”k{kk thou ds lHkh {ks=ksa ds fodkl dh vf/k’Bk=h
gSA blfy, Hkkjr ds ”kSf{kd iSjksdkjksa ls ;g vis{kk dh tkrh
gS fd os xzkeh.k&efgykvksa dh ”kSf{kd&n”kkvksa ds lHkh lanHkksZa
dks ns[k dj] muds vuq:i ”kSf{kd&vk;kstukvksa dks fn”kk
nsA Hkkjrh; xzkeh.k&efgyk,¡ vius izkdr̀ Lo:i esa Je&thoh
o dkexkj rks gksrh gS] ysfdu vius vFkZ&i{k dks ysdj

bruh lgt o likV gksrh gS fd os viuh vkfFkZd&mUurh
dh ck/kkvksa dks Hkh igpku ugha ikrhA blds lkFk&lkFk
muesa ”kSf{kd o vkfFkZd tkx:drk dk Lrj Hkh U;wu ik;k
tkrk gS] ftlds pyrs muesa lnSo vkfFkZd&fucyrk dk
vkye Nk;k jgrk gSA xzkeh.k&f”k{kk dh bl izdkj dh n”kkvksa
dh i’̀BHkwfe esa jk’Vªh; ikB~;ppkZ izk:i&2005 esa ^f”k{kk ds
lkekftd&lanHkksZa* ds funsZ”ku esa dgk x;k gS fd ̂ ^f”k{kk&O;oLFkk
ml lekt ls vyx&Fkyx gksdj dke ugha djrh] ftldk
og ,d Hkkx gSA ;g lcds fgr esa gS fd f”k{kk euq’; dks
fyax&vlekurkvksa ls eqDr djk;sA lkFk gh mldk mŸkjnkf;Ro
gS fd og xzkeh.k {ks= dh efgykvksa ds vlqjf{kr f”k{kk&{ks=ksa
dks lcyrk iznku djrs gq,] bl fn”kk ds lHkh&vojks/kksa dks
nwj djs rkfd f”k{kk ds gydksa esa tkfrxr] vkfFkZd rFkk
L=h&iq:’k laca/kksa dk inkuqØe] lkaLdf̀rd fofo/krk vkSj
vleku&fodkl dks izcaf/kr fd;k tk ldsA**

bl izdkj ls f”k{kk dks fdlh [kkl le;] LFkku] {ks=
vkSj oxZ ds lanHkZ esa O;kid vkSj “kk”or ekuoh; vkdka{kkvksa
vkSj ewY;ksa dh ledkyhu vkSj izklafxd vfHkdj.k o
vfHkO;fDr cuuk iM+rk gS] rHkh tkdj og ekStwnk lekt
dh egRokdka{kkvksa vkSj t:jrksa dh izkfIr dk vk/kkj curh
gSA blh fopkj&Øe dh i’̀BHkwfe esa xzkeh.k&efgykvksa ds
vkfFkZd&lcyhdj.k dh nf̀’V ls] f”k{kk ds mRrjnk;h igyw
vxz izdkj gSA
xzkeh.k&efgykvksa ds fy,] muds fut ifjos”k dh i’̀BHkwfe

esa] ìFkd ls O;kolkf;d&ikB~;Øeksa ,oa O;kolkf;d&laLFkkuksa
dh] tM+ Lrj rd LFkkiuk ,oa izlkj laca/kh O;oLFkkidh;
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nkf;RoA
 ljdkjh o x Sj ljdkjh l axBuk s a  ds ek/;e ls]

xzkeh.k&efgykvksa dh vkfFkZd&mUufr ls lacaf/kr] fofo/k
izdkj ds dk;ZØeksa dk vk;kstu djokus dk nkf;RoA

xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k ds lHkh ljksdkjksa
dks f”k{kk ds ek/;e ls izpkfjr o izlkfjr djokus dk
nkf;RoA

 xzkeh.k&f”k{kk dh i`’BHkwfe dks lefiZr fo|ky;ks a]
egkfo|ky;ksa ,oa fo”ofo|ky;ksa esa xzkeh.k&efgykvksa ds
l”kfDrdj.k gsrq fof”k’V okrkZvksa] jkstxkj&esyksa] ijke”kZ
dSEil ds lkFk&lkFk laxks’Bh&lEesyuksa ds vfuok;Z
vk;kstuksa ds izko/kkuksa dks lqfuf”pr~ djus o djokus ds
nkf;RoA

xzkeh.k&efgykvksa ds dk;Z vFkkZr mudh mRikndrk dks
vdknfed ekU;rk fnyokus dk nkf;RoA

lHkh ”kSf{kd o iz”kSf{kd ladk;ksa ds fo’k;ksa ds ikB~;Øeksa
esa xzkeh.k&efgykvksa dh LokoyEcurk ls tqM+s eqn~nksa dks
fo’k; dh izdf̀ruqlkj fMtk;u dj] mUgsa lekosf”kr djokus
dk nkf;RoA

LokoyEch ,oa m|eh xzkeh.k&efgykvksa ds mnkgj.kksa dks
izsjd ds :i esa f”k{kk ds fofo/k ikB~;Øeksa esa js[kkafdr
djokus dk nkf;RoA

L=h&f”k{kk ds fofHkUu Lrj ds ikB~;Øeksa dks] thou o
jkst+xkj dh pqukSfr;ksa ls tksM+us dk nkf;RoA

xzkeh.k&efgykvksa dh f”k{kk&izfØ;k esa O;olkf;d funsZ”ku
,oa ijke”kZ dh vo/kkj.kkvksa dks lekosf”kr dj] mlds
O;ogkfjd mikxeksa dks izcaf/kr djus dk nkf;RoA

xzkeh.k&efgykvksa esa Lo&jkst+xkj tksf[ke mBkus dh {kerk]
foŸkh;&{k s= k s a ]  m|k sx&ifj;k stukvk s a  ,o a mudh
LFkkiuk&izfØ;kvksa vkfn dk] xzkeh.k&efgykvksa dh
vkfFkZd&mUufr dh n`f’V ls] vdknfed&usrR̀o djus dk
nkf;RoA

xzkeh.k&f”k{kk ds oSf”k’V~; o vko”;drkvksa ds en~nsut+j
u;h ”kSf{kd&lEHkkoukvksa dks ryk”kus ,oa izcaf/kr djus
dk nkf;RoA

vr% izdV gS fd mi;qZDr nkf;Ro&fuogZu ls f”k{kk]
xzkeh.k&efgykvksa ds mRFkku lkis{k gks tk,xhA D;ksafd ge
tkurs gS fd f”k{kk esa iztkrkaf=d&Hkkxhnkjh] det+ksj o lekt
ds gkf”k,a okys yksxksa ds l”kfDrdj.k dk t+fj;k gSA vkt
;fn xzkeh.k&efgykvksa dks f”k{kk ds {ks= esa lfØ; Hkkxhnkjh
fey tkrh gS rks gekjh laLdf̀r ds lerkewyd ewY;ksa dks ,d
u;h tku fey tk,xh] ftldh vkt egrh vko”;drk gSA
fu’d’k Z

xzkeh.k&efgykvksa ds vkfFkZd&lcyhdj.k dh vo/kkj.kk]
vius fodkl ds fy, f”k{kk o f”k{kk&txr ls fdafpr Hkh ijs
ugha gks ldrhA xzkeh.k&efgyk,a gh D;ksa \ fdlh Hkh O;fDr
;k oxZ ds thou easa mRikndh;&i{kksa ds fuekZ.k esa] f”k{kk dh
vge Hkwfedk gSA xzkeh.k thou ds vkfFkZd&mUu;u esa f”k{kk
ds KkukRed] dkS”kykRed ,oa vfHkof̀Ÿk;kRed dk;Z] vius
lukru :i esa vkt Hkh dkjxj o bl fn”kk ds lek/kkuh;
fodYi gSA f”k{kk rks fodkl dh og okfguhdk gS] ftls
fdlh Hkh ekxZ ij ys tk;k tk ldrk gSA ekxZ rks ge vkSj
vki gh r; djrs gSa] rks D;ksa u ge f”k{kk dks xzkeh.k&efgykvksa
ds vFkksZ&iktZu dh jkg fn[kk nsaA

lanHkZ xzaFk lwph
vkfn”ks’kS;k] eSYde ,l- ] ^^f”k{kk vkfFkZd ifjorZu dk l”kDr ek/;e] ;kstuk] Hkk-lw-iz-e-] ubZ fnYyh] o’kZ&37] vad

23&24] tuojh&1994] i-̀la- 11&16-
vxzoky ts-lh-] ^^fjlsUV MoyiesUV ,.M VsªUMl bu ,twds”ku**] f”kizk ifCyds”ku] ubZ fnYyh&2009] i-̀la-&178-
v[k.M+&T;ksfr]^^bDdhloha lnh gksxh ukjh lnh**] eFkqjk] m-iz-] vad&2] Qjojh&2011] i-̀la- 56-
dqekj dq’.k] ^^ckfydk&l”kfDrdj.k esa deh D;k gS**] f”k{kk&foe”kZ] fnxUrj] f”k{kk o [ksydwn lfefr t;iqj] o’kZ&10]

vad&3] ebZ&twu&2008] i-̀la-&17-
yks<+k ftrsUnz] ^^f”k{kk vkfFkZd fodkl dk l”kDr ek/;e**] izkFkfed&f”k{kd] ,u-lh-bZ-vkj-Vh- ubZ fnYyh] tqykbZ&2002]

i`-la-&24
yks<+k ftrsUnz] ^^vkfFkZd&lcyhdj.k ds L=h&foe”kZ esa f”k{kk dh Hkwfedk ,oa mŸkjnkf;Ro**] u;k&f”k{kd] ek-f”k- funs”kky;

jkt chdkusj] o’kZ&53] vad&4] vDVw&fnl&2001] ìla- 33&42-
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