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From Editor’s Desk

Dear Friend,

University Grants Commission is now a days in news for thriving
to establ ish qual ity in higher education and research.  It came into
existence in 1956 as a statutory body of the Government of Ind ia
through an Act of Parl iament for coord ination, determination and
maintenance of standards of university education in Ind ia.

In this decade it is more actively engaged in frequently changing
regulations in faculty selection and promotion procedures through
their respect ive statutory bod ies incorporat ing the Academic
Performance Ind icators (API) and Performance Based Appraisal
System (PBAS) at the university and institutional level.

UGC regulations and its amendments are appl icable to every
University establ ished or incorporated by or under a Central Act,
Provincial Act or a State Act, every institution includ ing a constituent
or an affil iated College recognized by the Commission, in consultation
with the University concerned under clause (f) of Section 2 of the
University Grants Commission Act, 1956 (3 of 1956) and every
Institution Deemed to be a University under Section 3 of the said
Act.

Here the question arises that, does the state run government
colleges of education, which are affil iated to the state universities
not come under the purview of UGC ?
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The State Councils of Educat ional Research and Training
(SCERT’s) are the controll ing authorities of these colleges and come
under School Education Department of the respective states.

But the mockery of the system is that, al l the privately
managed colleges of education in the state, come under higher
education department and have to abide by the regulations of UGC,
whereas these are not appl icable for the government colleges of
education.

In government colleges of education, the norms and standards
set by UGC for the faculty such as Academic Performance Ind icator
(API) and Performance Based Appraisal System (PBAS) are not being
appl ied.

This gap is hampering the qual ity of teacher education and
research. In order to establ ish qual ity in state run teacher education
institutions, and also to bring uniformity, it is very much necessary
that all the SCERT’s and state run colleges of education should be
placed under the umbrella of UGC through departments of higher
education.

B. V. Ramana Rao



CONTENTS

ISSN : 0976 - 1160EDUSEARCH
(Bi-annual & Bi-lingual)

PEER GROUP REVIEWED
JOURNAL OF EDUCATIONAL RESEARCH

 Volume - 9                Number- 1                April  2018

ADOLESCENT-STUDENTS
A study on Stressors among Adolescent Students

Dr. Farzana Shehla  (Hyderabad, Telangana) 1
Empowerment of Adolescent Girls : SABALA Scheme

K. Siva Kumar  (Hyderabad, Telangana)         12
Self Concept and Problem Coping Strategies among
Adolescents     Saranjeet Kaur &

Dr. Franky Rani  (Amritsar, Punjab)         18
Gender Differences in Psycho-Social Factors and Adjustment
of Migrated Students in Jawahar Navodaya Vidyalaya

Neha Vats & Dr. Navdeep Kaur (Amritsar, Punjab)         22
Learning Styles of Higher Secondary School Students
across their Academic Streams

Sanatana Pradhan (Berhempur, Odisha)         28

TEACHER EDUCATION
Perception of Trainees towards Diploma in Elementary
Education in Distance Mode.

Anjali Kumari  (Bilaspur, Chhattisgarh)         33
Study on B.Ed. Internship Programme in Jaipur District

Anjana Agrawal  (Jaipur, Rajasthan)         41
Status of Teacher Education in Chhattisgarh with special
reference to DIET’s

Varsha Shashi Nath  (Bilaspur, Chhattisgarh)         46
Awareness and Usage of Open Educational Resources among
Student Teachers of MANUU : A Study Afroz Zaheer &

Dr. Vanaja M.  (Hyderabad, Telangana)         51

TEACHER ISSUES
Teacher Morale in relation to Institutional Variables

Antarjyami Gouda (Mohana, Odisha)         55



TEACHER ISSUES  Contd.
Teaching Competency in relation to Stress Coping Skills of
Teachers at a Higher Secondary Level

Dr. Anuradha Shukla (Rajnandgaon, Chhattisgarh)        59
Teachers Attitude towards Inclusive Education

Dr. Amruta Panda (Mandi, New Delhi)         62

RURAL DEVELOPMENT
Rural Development Programmes in India

Dr. K. Kavitha (Tirupati, Andhra Pradesh)         66
Changing Scenario of Employment Generation in Rural Areas

Kuldeep Kaur Juneja (Ujjain, Madhya Pradesh)         71

ASSORTED
Human Rights Education in 21st Century : An overview

Dr. Kalinga Ketaki  (Bhubaneswar, Odisha)         77
Parental Attitude towards Schooling and Education in
Somiliguda Block

Dr. Ramendra Kumar Parhi  (Koraput, Odisha)         83
Relationship between Height and Weight of Young Males
as per Yogic Literature

Dr. Omnarayan Tiwari  (Bilaspur, Chhattisgarh)         87
Higher Education : Issues of Equity and Quality

Dr. Pawan Kumar (Hoshiarpur, Punjab         92

HINDI SECTION
ek/;fed Lrj ij “kSf{kd iz”kkldksa dh usr̀Ro “kSyh dk rqyukRed v/;;u

MkW- eatw ikjk”kj ¼t;iqj] jktLFkku½                 102

ek/;fed Lrj ij fo|kfFkZ;ksa ds lek;kstu {kerk dk rqyukRed v/;;u
cyoku flag ¼vtesj] jktLFkku½                 107

mPp ek/;fed Lrj  dh fofHkUu oxksZa dh ckfydkvksa dh ftKklk ,oa lkekftd
O;ogkj dk v/;;u

MkW- xhrk nfg;k ¼vyoj] jktLFkku½                 110

Subscription Details                 115
How to Contribute Articles                 116



EDITORIAL BOARD

Advisor
Prof. Yagyavrat Shrivastava

 Infront of Allahabad Bank,
Kumhari,

Distt. Raipur (C.G.)
Mob: 9584506675

Chief Editor
Dr.  B.V. Ramana Rao

Asstt. Professor,
Programme Incharge - IGNOU

Govt. College of Education (IASE),
Bilaspur. (C.G.) Pin. 495001

Mob: 9425548135.  e-mail : raobvramana@yahoo.com

Editors of this Issue

Cover Page Design

EXECUTIVE MEMBERS OF
Researchers Organization Bilaspur

Dr. Kshama Tripathi. President (mob.9424165555)
Dr. Siddhartha Jain Vice President (mob.9300291564)
Dr. B. V. Ramana Rao Secretary (mob.9425548135)
Dr. A. K. Poddar Treasurer (mob.9425536474)
Dr. Anita Singh Member (mob.9827118808)
Dr. P.L.Chandrakar Member (mob.9977048840)
Dr. Ulhas V. Ware Member (mob.9893335015)
Dr. Sanjay M. Ayade Member (mob.9425546803)
Ms. Payal Sharma Member (mob.9993250772)
Ms.Akanksha Gupta Member (mob.8109258257)
Dr. Eshmat Jahan Member (mob.9893062305)
Mr. Rajesh Kumar Gouraha Member (mob.9827402546)

Dr. Kshama Tripathi
Asstt. Prof.,

Govt. College of  Education (IASE)
Bilaspur. (C.G.)

Mob : 9424165555

Dr. Siddhartha Jain
Principal,
D.P.Vipra College of Education
Bilaspur. (C.G.)
Mob: 9300291564
e-mail : j.siddharth62@gmail.com



About
RESEARCHERS ORGANIZATION, BILASPUR (C.G.)

(Regd. 13554/11)

It is an association of like minded people consisiting of research
scholars, teachers, teacher  educators and professors. It was formed with an
aim to transform research into reality and mass  applicability.
The prime objectives of this organization are -
To promote research in the area of school and higher  education and to

extend academic and technical support to the young researchers.
To extend support in the implementation of the government policies in

the area of education, social-welfare and  environment.
   To provide a platform to the young writers for publication of their books.
   To publish research journals in various subjects.
  To develop and publish various research tools, scales of  measurement in

various subjects.
  To conduct research experiments in education and other subjects.
To provide consultancy services to young researchers.
    To organize national and state level seminars, conferences, workshops

etc.
  To conduct various projects in school and higher education fields in

consultation with the apex bodies of the country.

      Dr. B. V. Ramana Rao

 Secretary

    Researchers Organization, Bilaspur (C.G.)



Study on the Stress among Adolescent Students.........by  Dr. Farzana Shehla                        1

Dr. Farzana Shehla *

Stress is no more a new term for anybody. In the present scenario children undergo a
great deal of pressure where they are expected to excel not only in academics but in all areas
of performance. Thus, stress disturbs the equilibrium and reduces the ability to work. It
seems important for academicians to study the types of stress which prevail among school
going children and their causes. This paper is an effort to know the stressors in school going
children, their probable causes, impact on children’s ability to succeed and what steps they
take to overcome the stress. As teachers are involved in this process too, therefore teachers’
opinion is also sought for getting a clear picture of stressors and other related items.
     For achieving the above objectives, an open ended questionnaire is administered among
teachers and students of classes 7 to 10 and an unstructured interview with them is scheduled
to know the causes and impact of stress on this group of children. Non- probability purposive
sampling technique is used to draw the sample from the schools of twin cities of Hyderabad
and Secunderabad. This paper presents the findings and implications of the study.

Abstract

Key Words :  Stress, Adolescent Students

Study on Stressors among
Adolescent Students

EDUSEARCH
ISSN: 0976-1160

Vol. 9,  No.1,  Apr.  2018

Introduction:
Stress is a common part of everybody’s

life. Stress is a way of responding to the
demands made upon people by the
environment, their relationships, and
their perceptions and interpretations of
those demands. Stress can be of both good
and bad nature, mild and severe. Stress
is caused by various stressors. A stressor
is any real or perceived event or stimulus
which causes bodies to react or respond.
These may be physical,  social or
psychological. The environment, thought
of a person can cause stress. Stressors
can be either positive or negative (Klinic
Community Health Centre, 2010).

Stress in Adolescents
Students are the nation’s builder and

no one can deny the fact that each
contribute in the national development.
Each individual is different with unique
capacity and diverse ability. Home
environment, family and school are the
agents who help them grow and develop.
However, the same agents become the
cause of stress for these students in
certain conditions.

Adolescence is a period of heightened
stress (Spear, 2000) due to the many
changes experienced at a time, including
physical, social and cognitive changes.
Adolescents also experience a great
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change in their emotions (Kessler et al.,
2005). They become highly anxious (Abe
& Suzuki, 1986). Students are more
worried about their futures and marks.
Exposures to high amounts of stress lead
to anxiety, aggression, depression and
academic underachievement. Pressure
from family or peers to achieve are also
responsible for academic stress in
students.

Linn and Zeppa (1984) stated that
some stress is needed for learning in
school. According to them favourable
stress promotes and facilitates learning
and unfavourable stress inhibits and
suppresses learning. Although stress
enhances in few cases increases
learning ability (Kaplan HI, Saddock B.J.,
2000) it may leads to physical and mental
health problems if students are
overstressed (Niemi P.M, Vainiomaki
P.T.,1999). Stress can also lower self-
esteem (Silver H.K, Glicken A.D.1990).
Stress may also cause depression
(Southall D, Robert J.E., 2002) and can
influence student’s academic achieve-
ment, personal and professional
development.

Stress contributes to the physical and
behavioral health problems of
adolescents. It was found by Yale Stress
Centre researchers that of adolescents
between the ages of 12 and 17, 2.3 % have
fair or poor health, 5% miss 11 or more
days of school because of illness or injury,
10% have habit of smoking, and 17%
drank alcohol; of adolescents between
ages 12 and 19, 18% are found to be
overweight. Stress affects cognitive
functioning, concentration, memory,
attention and decision-making capabili-
ties of students. Stress can prevent
healthy eating, sleeping and exercise
habits. It can also affect a person’s ability
to concentrate and remember what they
learn and can understand and retain
information for a longer period of time
(Thompson R. A. 2014). It is also found that
heightened stress damages short term
memory, particularly verbal memory
(Schwabe, L. et al., 2009).

Major stressors may include bullying
by peers, problem with teachers, and
academic difficulties, interpersonal
relationships e.g. conflicts or problems
with parents, siblings, peers or death of a
loved one or witnessing a traumatic event
etc. (Donaldson et al., 2000; Williamson et
al., 2003).

The study by Rao A. S. (2008) also
found that the major stressors for all types
of schools were academic-related issues.
It was found that some students doubt
their capabilities when in stress. A few
found that stress had severely affected
their ability to perform well. A few said
that they lost a significant amount of
weight in the last year.

To cope up with stress students used
religion, positive reinterpretation, use of
instrumental support, active coping and
planning as the coping strategies. The
study by Augustine, L. F.et al. (2011) found
that students from Government schools
had significantly higher scores on
avoidance coping than private school
students.
Importance of the study

Health is wealth and healthy mind in
healthy body are not new to hear. Health
gets affected by the level of tension,
worries and anxiety. It is very important
to understand the stress which hinders
students’ ability to be normal in the school
and at home, to maintain good
relationships with the fellows, siblings,
parents and teachers and to excel in the
curricular as well as co-curricular
activities. The cause of the stress may
not be big like death of family member
and can be as small as daily home works.
As adolescent is a stage which is full of
stress and strain so it is important to
know the stressors, their causes and
impact on children’s ability to do well in
academics and other area. It is also
necessary to know the coping strategies
of these children to minimize the stress.
The review of related literature shows
that there is dearth of research in the
area of stress in adolescent students in
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Indian context. Based on the personal
experience, observation, interest and
insights from the literature reviewed, the
researcher has taken up the present
study with the following title:
Objective of the study:
1.To identify the nature and source of

stress among the adolescent students.
2.To know the opinions of students on

consequences of stress on them.
3. To find out the coping behavior among

adolescent students.
Research questions:
1. What are the major stressors among

adolescent children?
2. Why do adolescent students undergo

stress?
3. How the stress hinders the ability of

children?
4. What are the major stress coping

behaviours among adolescents?
Method and sampling technique:

Survey method is used for the present
study and non-probability purposive
sampling technique is used to select the
sample.
Population and sample:

Adolescent children of age group 13-
15 studying in classes VII to X and
teachers handling different subjects for
these classes form the universe for the
present study. A sample of 40 children in
the age group 13-15 years studying in
classes VII to X and 20 teachers teaching
different subjects to these children from
both government and private schools of
twin cities of Hyderabad and Secunderabad
are selected as a part of this study.
Tools for the present study:

A 26 –item open ended questionnaire
was used to find out the stressors, their
impact on students and their coping
strategies. An unstructured interview
schedule for teachers was used to get
information on the impact of various
stressors on children and their coping
behaviour.
Validity and reliability of the tool:

The prepared tool was given to experts
in the field to know the validity of the

content. The suggestions of the experts
were incorporated in the tool and items
were revised accordingly.
Description of the tools:

The preliminary information includes
name of the student, class, age, gender
and type of school. The tool which is a
questionnaire consists of 26 an open-
ended question. Each question intended
to know the stressors and their
components, what are the consequences
of the stressors or what change they bring
in children and in what way children cope
up with these changes. An unstructured
interview schedule for teachers with
nearly 20 questions was held. Teachers’
questions also meant for getting more
insight into the stress factors in children.
Analysis of the data:

The data collected through the above
tools were analyzed qualitatively. Each
question was analyzed for all  the
respondents and responses were put
under different categories. The
categories/ areas selected to code the
responses of children are based on
literature review.
Results:

The data from 20 teachers (10 male
and 10 female) teaching the subjects
(Maths, Biology, Physical Science, Social
Studies, English, Hindi, Telugu) through
an unstructured interview and open
ended questionnaire of 40 students was
analyzed both quantitatively and
qualitatively to draw conclusions which
could appropriately answer the research
questions. The four research questions
framed are discussed below:
Research Question 1: What are the major
stressors among adolescent children?

Each item in the questionnaire is
presented in such a way as to know the
kind of stress, how it affects their
learning/ well being, and how they cope
with such situations. As per the
responses of the students, it could be
concluded that there are two types of
stress situations- one is positive and
another one is negative. Although
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negative stressors out- number the
positive one, but positive stressors are
also present in many situations. Positive
Stressors are those which motivate
children to work hard and impel them to
take up challenging tasks.

Table 1
The number of students  with  positive

stressors.
Type of Positive Stressors        No     %

teachers’ confidence that

students can do the work            3 7.5

 in a better way

parents’ expectation                  27     67.5

Working hard so that no

one else should take their          8 20

position

Nursing the sick family              1 2.5

members

Putting efforts to make

school programs success            1 2.5

 Total                                       40     100

The positive stressors identified in this
study and presented in the above table
can be explained as follows:
 Children think that teachers’

confidence that they can do the allotted
work in a better way, which force them
to work hard is most of the time
stressful.

 Children opined that parents’
expectation is a positive stressor which
motivate and encourages to work
according to their expectations and to
bring good name to them.

Table 2
% of students who came out with the
following Negative personal stressors
Type of Personal (Negative) Stressors

  Children Response          No      %

  Personality aspects          10  25%

  Health issues                   15  37.5%

  Fear of exams, studies

   and future                        15  37.5%

   Total                                40 100%

They feel working hard for winning the
game or getting top ranks in exams so
that no one else should take their
position in the class is also stressful.

Children feel stressed when they try to
do anything to help the sick member to
get well soon so that they enjoy together.

They even get stressed when they put
their best efforts to make the school
programmes or activities grand success.

Negative stressors are those which
create problem/ conflict in children,
affect them physically, emotionally and
socially. These negative stressors as are
more prevalent, these are of different
types again. These include: Personal
stressors, Family stressors, School
related stressors, Peer related and Social
stressors.

Students’ perception reveals that
many a time they get disturbed by their
personality aspects, health issues, fear
of exams, fear of studies and future.

Among the personality aspects they
are very much concerned about physical
features (e.g. their height, weight,
complexion, facial features, sensory
problems which includes wearing specs
due to eye problem, braces in teeth, for
some children their disability and bad
handwriting because of their improper
ways of holding pens). These children
sometimes find their own behaviour as a
problem. For example, their anger and
rude behavior when they realize that they
are wrong, ego- centric behavior, short
temperament, selfishness, carelessness
and laziness. Some of them are unable
to adjust and compromise when it is most
required. Many children get stressed due
to emotional aspects like getting tensed
on small matters, sad for not being perfect
in everything.

These adolescent children get
stressed very soon when think about their
exams, studies and future. They get fear
regarding type of question papers, marks,
ranks, lack of subject knowledge, lack of
preparation, health issues during exams
like headache, stomach ache and eye
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Table 3
% of students who came out with the
following Negative Family stressors

Type of Positive Stressors       No     %

parents’ expectation with
respect to academics              25     62.5
expectation for good
employment and personal
 and social life  5       12.5
argument and quarrels
with siblings  7       17.5
Sickness/injury of self
and family members   3       7.5
 Total                                       40     100

problems. At this very young age they are
also stressed about their future and think
seriously about their higher studies, job
in future. Some of these children
complaint about sleep deprivation which
they said trouble them due to exams,  fail
to concentrate on studies, due to
punishment,  arguments with parents
and siblings,  poor marks and if they are
very tired(may be due to home work, play
or household works).

Children found  disturbed by personal
stressors as well as family stressors.
Family stressors include parents’
expectation with respect to academics.
They expect their ward to learn well,
score better marks and get top ranks in
the class. They also have expectation for
good employment. When children are in
high school parents’ expect their children
to achieve their goal and get a well
salaried and respectable job. Their
expectation also reach to the extent of
personal and social life of their children
i.e. they must get high position in society,
live a happy married life, supplement
household with their earnings, they must
switch to simple living high thinking, they
must be healthy and above all they must
serve their nation.

Sickness/injury of self and family
members is also sometimes stressor as
it leads to bearing the pain, taking the
medicines, unable to attend school, fear
of missing exams/ getting low marks,
getting bored at home for a long time.

Many children found argument and
quarrels with siblings a stressor. It leads
to disturbance in work, results into
sharing things, beating, slapping, cursing
over petty issues (watching TV, playing)

As children spend most of their time
at school, there are many issues which
put them in stress. These are not very
big problems but for a short period of time
disturb children. Homework, test and
exams, punishment, rules at school,
subject related stress and extra work
provided by the teachers and participation
in extra activities.

Table 4
% of students who face Negative

School-related stressors

  Children Response                No      %

  Homework                              15    37.5

  test and exams                        9     22.5

 punishment                              7    17.5

 rules and disciplines at Sch    5     12.5
  subject related stress              2     5
  Extra Work                               2     5

    Total                                     40  100

Lengthy home works which take long
time to finish and due to which they are
unable to revise the class work or help
their parents in household chores.
Teachers now -a -day give such home
works which are based on collecting
information from internet or other
resources. As many children lack proper
resources or do not have access to
internet they are unable to do the work
properly and thus get tensed. As children
differ in their learning styles, many of
them do not enjoy all types of home work.
Some like oral exercises, some want
written works, some other enjoy projects
but most children do not want to re- write
the same from class works or text books.
Holiday home works and imposition/
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practice exercises are found to be very
boring and most children do not want to
have them.

Children during tests and exams
become worried when they lack
preparation and revision. They get tensed
when see others involve in malpractices
but get anxious with the fear of being
caught when they themselves copy
answers from others or asks answers if
they are not sure of it. Many children
suffer from fever, headache, and
stomachache during exams and they get
stressed in such situation thinking about
their results.

Teachers give extra tasks to their
favourite students or most eligible one or
ask him/ her to participate which may
become a cause of stress as the task may
coincide with exam or test leading to
difficulty in preparation, child may suffer
from some health problems when the task
was allotted, he/she may not find it
interesting or may not find himself/
herself competent or the task may be a
lengthy one.

Children hate punishment. But they
get it without fail for absenteeism,
incomplete homework, talking/
disturbing the class, misbehavior, poor
marks, and malpractices and sometimes
due to complaints from other students.

Rules and disciplines in school
sometimes become very difficult to follow.
Children who are used to speak in their
mother tongue get scolding for not
speaking in English. Children sometimes
want to get rid of their uniform and wait
for some opportunity to avoid it. During
rain or when they are sick, they come
casually (sometimes without proper
shoes, a different shirt and trousers) and
get caught by a teacher. Girls do not want
to tie up their hairs for which they are
punished. Attending study hours in the
school and remaining calm in the class
are also few of the rules which children
do not want to follow.

A very important area of stress is the
subjects taught in the school. A much
neglected one.  Children get difficulty in
Physics and Mathematics formula and
sums; they do not enjoy first and second
language classes (Hindi and Telugu).
Peer related:

Table 5
% of students with Negative Peer-

related stressors
   Adolescents’ Response       No      %
  Unhealthy competitions         30    75

  bullying and misbehavior      10     25

     Total                                    40   100

School provides children with the
opportunity to mingle with other children
in the school. But this peer interaction
sometimes becomes a cause for stress for
them. Unhealthy competitions and
bullying and misbehavior are few
stressors. Children do not like the
company of that student who disturbs
them in studies, fights with them, has
bad behavior and bad affairs, always
indulges in theft, forcefully shares boxes,
has habits of back biting, is mean and
frisky, uses rubbish words, irritates
others.
Social stressors:

Table 6
 % of students with Negative Social

stressors
 Adolescents’ Response         No      %
  daily news and content of
  media                                      10    25
  social evils and issues           10     25
 environmental issues    7    17.5
 Politics    2 5
  crime against children
   and women    8 20
   communal fights/
  religious issues    2  5

  irregular traffic   1       2.5

     Total                                   40    100
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Unhealthy competition related to studies
for marks, ranks, appreciation and also
related to sports and games are
sometimes stressful.

Adolescent children can read
newspaper; understand news on TV, radio
and internet. Some of them face problem
in their home and community. So, they
sometimes get worried listening to the
daily news and content of media and
knowing about the social evils and social
issues. They do not like dumping of
garbage here and there and polluting
environment, dirty politics, public
cheating, crime against children and
women, rapes, kidnap, poverty,
discrimination towards women,
communal fights, water problem, flood,
status of women education and
protection, smoking, drinking, irregular
traffic, huge human loss, dowry, illiteracy,
caste difference, roads and drainage,
child labour, child marriages,
superstition, eve teasing, religious
interference and intolerance. They are
upset about selfishness, corruption,
worries in people, Accidents, natural
disaster, bomb blast, missing reports and
do not like Bollywood news, dirty clips, and
film posters.
Research question 2: Why do adolescent
students undergo stress?

To answer this research question the
investigator sought the opinions of the
teachers taken as sample. Teachers are
the facilitator of teaching- learning
process. They know their students well
and get numerous opportunities to

Table 7
The responses of teachers about the

reasons for stress in students
   Teachers’ response               No    %
  Academics 4    20
  Family Issues 1    05
  Development Issues 7    35

  Peer Relations 8    40

     Total                                     20  100

understand their behaviour and abilities.
The following table gives the result
obtained from teachers.
  The above reasons of stress were
identified through the responses of
teachers. 40% teachers opined that
students remain stressed when they do
not maintain good friendship or relation
with their friends or peers.
   At this stage they are more focused on
their friends than studies which can be
clearly understood by the opinions of
teachers. Only 20% teachers feel that
academics are a stressor in children.
35% teachers feel that most students get
stressed over the changes in their bodily
structure and various developmental
issues related to adolescence.
    There are 5% of teachers who feel that
many students are seemed to be stressed
on family issues.
Research question 3: How the stress
hinders the ability of children?

Table 8
Responses of students on how stress

hinders their ability to learn and
function properly

   Dimensions of Adolescents  No    %
    response
  Physical Symptoms 3    7.5
  Emotional/ Psychological
  effect                                        16   40
  Attitudinal change 5   12.5
  Cognitive change 5   12.5

  Behavioural change 6    15

     Total                                     40  100

Children were asked about the impact
of stressors on their learning, mood and
performance. The consequences of Stress
in terms of the opinions of students
presented under the following heads:
Physical Symptoms:

The stressors discussed above cause
many physical problems. 7.5% students
suffer from health problems like regular
headache and stomachache, sleepy,
fatigue, sickness as a result of stress.
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Emotional/ Psychological effect:
40% of children feel nervous, irritable,

anxious, panicky, tensed, confused,
stressed, frightened, sad, worried, jealous,
angry, upset, fear of punishment by
parents, guilty, tensed and worried during
holidays, over burdened, fear to fail,
humiliation, regret, shy, empathy,
sympathy, feel insulted in the above
stress causing situations.
Attitudinal change:

12.5% children felt that above stress
causing situations lead to some positive
and some negative attitudinal changes in
them. They develop attitude of sharing
problems with friends, desire to change
the society and work for social issues,
they struggle to control self, pray to God
for well- being, develop repentance,
sometimes feel guilty due to punishment,
sad regarding arguments with parents and
siblings, sad and unhappy on poor marks.
Sometimes they feel as being very
responsible. They sometimes quarrel
with friends for not helping with the
works, feel as if they are wasting time in
locating material, they get tension of
punishment by the teacher, in stressful
situation they cannot enjoy festivals,
occasions, celebrations and cannot do
creative work.
Cognitive change:

The positive and negative stressors
sometimes result into lack of
concentration, lack of attention, lack of
interest, lack of confidence, lack of sleep
in many children. They are unable to
solve problems and develop poor memory
and recall. 25% of children found to
observe cognitive change in them due to
stressors.
Behavioural change:

When children feel stressed they
develop the habit of nail biting, indulging
in malpractices like cheating/ copying in
exams, crying, finishing works in the
early hours of school without
understanding the concept, getting
exhausted, irritated and violent very
soon, becoming irregular, avoiding exams

due to lack of preparation, preferring
isolation, wasting time, finding work
difficult and boring. However, at times
they take task as a challenge and try to
attempt to win. 15% of the sample came
across behavioural changes in them.
Research question 4: What are the
major stress coping behaviours among
adolescents?

Children opined that when they are
stressed due to any of the above stressors
or their components, they feel nervous,
tensed, irritated, confused and so on.
These emotional experiences perturb
them a lot. Similarly many physical
changes also trouble them. They lack
concentration, interest and attention in
studies and other activities. For example
if a child doesn’t prepare well for exam,
he uses unfair means to get good marks
in examination, later this creates
feelings of guilt and he regrets and may
not concentrate in any activity. Children
therefore also develop many attitudinal
changes in them and sometimes exhibit
many behavioural problems/ change.
Coping behavior prevalent among
students as found in the present study:

Positive coping behavior
Table 9

The responses of students on how
they cope up with positive stressors

 Coping Strategies N     %
 (for Positive stressors)
 work hard for developing
  competencies 1     2.5
 share problems with parents/
  talking with friends                 16    40
  take good nutrition and
 perform daily exercises and
 Meditation 5    12.5
 recreational activities/
 play games/ listening to
  songs/ reading jokes 10   25

  Sleeping for some time 8     20

     Total                                      40  100
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Coping behavior found in the children
are also found to be of both positive and
negative nature.
Positive coping behavior mentioned in
the table above shows that sharing
problems with parents/ talking with
friends are the major stress reliever for
children (40%).  The coping behaviour
includes the following:
 Children work hard for developing

competencies (academic, social,
extracurricular, and life skills) to make
them better.

 They share problems with parents to
avoid any sort of tension.

 They take good nutrition to avoid
illness and pains.

 Many children are found to perform
daily exercises and meditation to keep
them both physically and mentally fit.

 They try to find time from the busy
school/ study hours to relax or do
recreational activities.

Many of them watch TV programs
(Biology science program, Action,
scientific, funny, movies) to remove
stress.

 Some of them found to play video
games to overcome stress while many
others either play indoor games like
chess, carrom with siblings/ friends  or
go out to play outdoor games like cricket
and football

 Many give away their stress by
listening to songs while many others
sing devotional songs

 Some children sleep for some time
whenever under stress

 There are few children who
remember the Jokes articulated by a
friend to do away with stress.

 Few others said that their stress
become less when they talk with a dear
ones

Most number of students avoids works to
cope with negative stressors. Details are
as follows:
 Many children scold/ curse, beat

others, fight with siblings/friends to
minimize their stress

Negative coping behaviour
Table 10

shows the responses of students on
how they cope up with negative

stressors
  Coping Strategies                 N        %

 (for negative stressors)

  fighting with siblings/
  friends                                 10        25
  breaking things                    4        10
  Bunking school                    6         15
  remaining isolated               5       12.5

  Avoiding works                    15      37.5

     Total                                 40     100
 Few children break things and

become relaxed
 Many children prefer isolation to do

away with stress
 The most popular among this is take

leave from school and giving excuses for
the action

 Many children avoid doing work of
concerned subject if they have difficulty
with the subject and many others avoid
attending classes of concerned teacher
when they do not like the teacher due
to any reason.

Implications of the study: The present
study came out with the following
implications:
For students: Students must enjoy all
activities and finish all their home works
in time. In case of any doubt in home
works they must clarify with their
teachers. They should work hard to learn
subjects and in difficult areas they must
sought help of their teacher. Healthy
competition is always good and
misbehavior or malpractices spoil the
reputation of children so, they must keep
themselves away from these. Keeping
patience, doing hard work, being regular
and punctual in work are few qualities
which will help them do well in exam and
studies. Use of exercises, yoga,
meditation will  help them keep
themselves relax mentally and physically
ready. Taking nutritious food and proper
sleep are also important to be healthy.
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‘Adolescence’ implies the developmental transition from childhood to adulthood, a time period,
when many important social, economic, biological, and demographic events set the stage for
adult life. In this paper an effort has been made to find out the effectiveness of SABLA scheme
of the Government of India implemented for the empowerment of girls in the age group of 11 to
18 years. The SABLA Scheme was launched on 2010 in the 200 districts selected all over
India. Integrated Child Development Scheme Cell (ICDS) of the Government are implementing
this scheme in various states. This scheme covers both school girls and out of school going
girls. Out of school going girls are assembled at the Anganwadi Centers as per the schedules
fixed by the states and UTs concerned. The scheme is based on modern concept of human
resource development and will surely be helpful in promoting the women empowerment in
India.
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Introduction
Adolescence implies the developme-

ntal transition from childhood to
adulthood, a time period when many
important social, economic, biological,
and demographic events set the stage for
adult life. The nature and quality of young
people’s future lives, as well As a nation’s
future social and economic development,
depend largely on how well adolescents
navigate this transition. In Tamil Nadu,
the myriad socio-economic and health
factors undermine the ability of
adolescent girls to lead full and productive
lives. This is of particular concern given
the sheer Number of youngsters an
estimated 17.23% (1.24 Cr) of the state
population is aged between 10-19 years

(Census 2011). It is also well recognized
that India’s ability to achieve the
Sustainable Development Goals (SDGs)
and to achieve its population stabilization
goals will Depend on the investment
made in its younger generations. This
study outlines the various measures
taken to ameliorate the adolescent health
status through schemes and policies
being implemented by the state with the
support of Indian Government.

The term “adolescence” literally
means “to emerge”, “to mature” or
“achieve identity”. It is a significant
phase of transition from childhood to
adulthood, which is marked by physical
Changes accompanied by psychological
changes. This is the time to make
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adolescents aware of and informed about
various facets of life in order to promote
a healthy way of living.

Awareness of health, nutrition,
lifestyle related behavior and adolescent
reproductive & Sexual health (ARSH)
needs to be positioned in this phase of life
in order to improve the health of
adolescent girls and facilitate an easier
transition to womanhood. During this
period, Nutritional problems originating
earlier in life as well as those occurring
during the period itself Can be addressed.
Going beyond this, AGs need to be viewed
not just in terms of their needs but even
as individuals who would become
productive members of society in future.

The Ministry of Women and Child
Development, Government of India, in the
year 2000, Came up with a scheme called
Kishori Shakti Yojana (KSY), which was
implemented using the infrastructure of
the Integrated Child Development
Services Scheme (ICDS). The objective of
this scheme was to improve the nutrition
and health status of girls in the age group
of 11 to 18 Years, to equip them to improve
and upgrade their home  based and
vocational skills, and to Promote their
overall development,including awareness
about their health, personal hygiene,
nutrition and family welfare and
management. Thereafter, the Nutrition
Programme for Adolescent Girls (NPAG)
was initiated as a pilot project in the year
2002-03 in 51 identified districts across
the country to address the problem of
under nutrition among AGs. Under this
programme, 6 kg of free food grain per
beneficiary per month was given to
undernourished AGs.

Though both these schemes have
influenced the lives of AGs to an extent,
but have not shown the desired impact.
Moreover, the extent of financial
assistance and coverage under them has
been limited and they both had similar
interventions and catered to more or less
similar target groups. Therefore, a new
comprehensive scheme, called Rajiv

Gandhi Scheme for Empowerment of
Adolescent Girls or SABLA, merging the
erstwhile KSY and NPAG schemes has
been formulated to address the multi
dimensional problems of AGs. SABLA will
be implemented initially in 200 districts
selected across the country, using the
platform of ICDS. In these districts,
RGSEAG will replace KSY and NPAG. In
rest of the districts, KSY would continue
as before.
Action Adolescent Girls (AAG):

AAG is a comprehensive strategy to
empower the vulnerable adolescent girls
in the identified block through a
framework of building social, health and
economic assets which will enable
adolescent girls to protect their human
rights. The target group of the initiative
is adolescent girls from the age group 10-
19 years, which focus on out of school un-
married and married girls. The initiative
will focus on synergizing two large scale
initiatives of Governments.
SABLA Scheme:

SABLA is a central government
scheme of the ministry of women and
child development department for the
empowerment of adolescent girls. The
scheme has well defined objectives of
improved health and nutrition status of
adolescent girls. A strong non nutrition
component aimed at enhancing the life
skills, home based skills and vocational
skills of adolescent girls, mainstreaming
out of school into/ non formal education
and improving their awareness about
existing public services. Taking this as
a platform, AGI will more specifically focus
on strengthening the non-nutritional
components of SABLA programme.
Objectives of the Scheme
The objectives of the scheme are to
i. Enable self  development and

empowerment of AGs.
ii. Improve nutrition and health status.
iii. Spread awareness among them about

health, hygiene, nutrition, Adolescent
Reproductive and Sexual Health (ARSH),
and family and child care.
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iv. Upgrade their home based skills, life
skills and vocational skills

v. Mainstream out of school AGs into
formal/non formal education

vi. Inform and guide them about existing
public services, such as PHC, CHC, Post
Office, Bank, Police Station, etc.

Expected Outcomes
1. Adolescents will be able to voice their

issues and concerns to the stakeholders
regarding their  Participation in SABLA
scheme.

2. Programme managers will understand
the issues related to adolescent
participation and identify gaps and
barriers.

3. Key stakeholders will identify the scope
of adolescent participation and develop
action points to develop a guideline for
enhancing participation

Empowerment of Adolescent Girls
The empowerment of girls and women

is the new frontier for human rights in
the 21st century. I believe that
development is not sustainable if it is
unequal. This is why we must do far more
together to uphold the human rights and
potential of every girl and women. The
empowerment of girls and women starts
on the benches of school, with quality
education and access to culture and
information. Gender equality means
literacy. It means access to science. It
means genuine possibilities for girls to
become everything they wish for. And to
make their own informed choices. This
is essential for human rights, for health,
for sustainable development, for the fabric
of societies as a whole. 
Status of Adolescent Girls in India

India is the home to 253.2 million
adolescents contributing to one fifth of
India’s Population (Census 2011)

Major strategies/interventions
1. Orientation of the Project Staff:

A detailed orientation or the project
staff on the AAG initiative so that the
project staff is equipped to deliver the
programme.

Table 1
Adolescent, Young and Adults in India:

1991 to 2011 (no. in million)
 Age group       1991*  2001        2011

 All ages         838.6 1,028.6    1,210.6

 Adolescent     177.7       225.1       253.2

 (10-19 y)       (21.2%)       (21.9%)         (20.9%)

 Young            153.5       190.0       231.9

 (15-24 y)       (18.3%)         (18.5%)       (19.2%)

 Adult             475.3  603.        762.0

 (18<)             (56.7%)       (58.6%)         (62.9%)

2. Development of the curriculum:
The curriculum development will be

undertaken by UNFPA the curriculum
development of each phase will be followed
by the training of the peer educators,
AWWs and ASHAs to equip them to reach
out to the adolescent girls. In order to
facilitate the training of peer educators,
AWWs and ASHAs, a pool of resource
persons will be also developed. For the
training, curriculum will be adapted and
developed from existing materials which
will cover social, health/sexual
&reproductive health and economic assets.
3. Training of Master Trainers:

In order to develop a pool of resource
persons to further facilitate training of
Sakhi & Sahelis, AWWs and ASHAs, a pool
of Master Trainers will be developed.
4. Training of Sakhi & Sahelis, AWWs
and ASHAs:

Training of Sakhi & Sahelis, AWWs
and ASHAs on curriculum of the various
phases will be undertaken. Trainings will
be conducted by The Master Trainers.
5. Review and sharing meetings of
Sakhi Sahelis at Cluster level :

In order to strengthen the capacities
of Sakhi & Sahelis, to facilitate exchange
between Sakhi & Saheli from different
villages and also review their work, two
day meeting will be conducted at the
cluster level every month.
6. Orientation of key:

Government Functionaries – In order
to sensitize the key government officials
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about the project and to create awareness
among them, one day orientation of key
government functionaries wil l be
undertaken.
7. Building the capacities

Building Capacities to the peer
educators and other grassroots level
functionaries to facilitate an experiential
learning based on human rights and
empowerment framework.
8. Robust system of mentoring:

The peer educators and involvement
of adolescent girls in Social Action
projects: Mentoring system will be
developed and in the two years of project
implementation, mechanisms will be
developed to provide certification on
identified subjects related to the
curriculum that would help them in their
careers and further upward opportunities.
Leadership skills will be enhanced
through provision of opportunities in the
Village level meetings and various health
activities organized in the village. To
facilitate the adolescent girls to take up
stand on social issues /social evils, social
action projects will be organized on issues
like child marriages, declining sex ratio
and other issues that the adolescent girls
collectively identify in the community.
9. Fortnightly and weekly meetings:

The frequency will be decided in
discussion with the Government with
unmarried adolescent girls and monthly
meeting with married adolescent girls,
curriculum on SRH/RH and financial
literacy skills will be transacted through
the platform of adolescent clubs at the
Anganwadi centre in each of the villages
in the identified Block. The peer
educators, who are adolescent
themselves, with the help of the ASHA
and AWWs, under the guidance of the
cluster co-coordinators of  the will
facilitate the sessions in the adolescent
clubs.
10. IT enabled platforms will be
developed for strengthening the capacity
building sessions of the out of adolescent
girls.

11. Mobilizing Adolescent Girls: to one
platform is an integral strategy under this
initiative, which would facilitate the girls
to undergo experiential learning with the
help of the peer educators and other
facilitators at the Anganwadi Centre. The
Anganwadi worker, ASHA and other grass
root level functionaries will regularly
interact with the adolescent girls to
facilitate learning and thereby
empowering the adolescent girls. In order
to mobilize adolescent girls, Adolescent
Health Day will be organized and this will
be also platform for engaging community
& other identified stakeholders on one to
one basis.
12. Creating enabling environment:

At the village level is a critical factor
for the adolescent girls programme and
this will be undertaken through an entire
gamut of activities including organization
of street plays. “Well-wishers of
Adolescents” will be identified, who will
be key stakeholders/ gatekeepers in the
community and they will be part of the
sensitization process undertaken
through person to person communication
by the cluster coordinators of the grass
root functionaries of the Governmental
programs at the community level. As part
of this, safe spaces for the adolescents to
come together and share their
experiences will be identified and
designated. Institutional mechanisms of
the different Governmental programs like
Village health and Sanitation committee
and other developmental committees will
be reconfigured to ensure the
participation of the adolescent girls so
that their needs and aspirations can be
voiced by themselves in these platforms.
Exploring the development of village
libraries in already existing structures at
the village level will be undertaken.
Adolescent health day will also provide
platform to engage the community and
key stakeholders.
13. Kishori Diwas

In order to mobilize adolescent girls,
Kishori Diwas will be organize at the AWC
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level. It is also envisaged that Kishori
Diwas will become a medium of health,
information around wellbeing, activities
and reflection. During the Kishori diwas,
one to one interaction with community
or identified stakeholders will be also
undertaken. The kishori Diwas will also
be a platform to orient and sensitize
interested individuals from the
community or the village who can act as
senior friends for creating an enabling
environment for the adolescent
programming. The platform of the Kishori
Diwas is to bring in convergence of
various departments and schemes and
helping the adolescent girls to access
knowledge related to health and various
other social development schemes. The
Kishori Diwas will be organized at the
village level.
14. Mobilization activities in village

In order to mobilize the villagers and
also to create awareness, mobilization
activities will be undertaken in the
villages. Street plays will be organized in
the villages for this purpose. The street
plays will provide a platform for mobilizing
the community members and sensitizing
them. The script and the messaging be
discussed with UNFPA and finalize the
same. A detailed plan of the same should
be developed and shared with the
Department officials and UNFPA.
15. Social Action Project:

In order to further strengthen the
capacities of adolescent girls and to
improve their participation in social
activities, Social Action Project will be
organized at the cluster level. The social
action project should address the local
issues that will be linked to the adolescent
girl’s empowerment.
16. Development of reference materials
and news letter:

The reference materials and
newsletters will be developed by IP in
discussion with UNFPA
Modalities of SABLA Scheme
1) Formation of Kishori samooh

Kishori samooh would be of an age

group of 15 to 25 years girls in the village
and it is formed only when if in a village
there are less than 7 Anganwadi centres. 
2) Training Kit

A training kit is provided to each
Anganwadi Centres to know and learn
health, education, nutrition and social
and legal issues. A cost of this training
kit is Rs 10000 and it includes various
games and activities. 
3) To celebrate Kishori Diwas
Kishori Diwas is celebrated on every third
month decided by the central government
for the better implementation and
coordination of the scheme. 
4) Kishori card

A Kishori card is given to each
Adolescent girls and it is managed by the
Anganwadi centres. 

It contains information about height,
weight, body mass index, Iron Folic Acid,
supplementation, referrals and services
taken under SABLA. 
Conclusion

Sabla programme identifies the
significance of empowering adolescent
girls, for this different action oriented
initiatives are taken. For the betterment
of adolescent girl’s different programmes
are conducted in the form of health camps,
awareness classes, providing nutritious
food to the needy, yoga classes,
counselling session are some of them. By
utilizing the integrated child development
services (ICDS) centers infrastructural
facilities, various programmes are being
organized for the welfare of the adolescent
girls. For the wellbeing of adolescent girls
Supplementary nutrition is providing by
take home rations (THR) or hot cooked
meals to the needy adolescent girls.
Various other initiatives are also taken
like, access to health services are to be
ensured; developing good health habits
among adolescent girls, attention to
develop life skills, by inculcating self
awareness, self esteem, confident
building, coping with day to day life and
ability to face day to day challenges, for
this various action oriented programmes
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are being organized. By providing training
kit to every Anganwadi centre’s it helps
to support adolescent girls to increase
their awareness about sound health,
nutrition, hygiene for leading a quality
Life. As a part of celebrating Kishori
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Diwas, general health check up,
specialized health care support,
demonstration classes are organized with
proper community support and their
active involvement.



18                                       EDUSEARCH  - ISSN : 0976 - 1160  Vol. 9  No. 1  April. 2018

Saranjeet Kaur * & Dr. Franky Rani **

The study focused on relationship between self concept and problem focused coping strategies
of secondary school students. The study also examined gender differences in self concept
and problem focused coping strategies. Present study was conducted on 200 adolescent
students of class 10th of schools of Pathankot city. Data was analysed by using independent
sample t test and correlation. Results showed that magnitude of self concept among adolescent
students was found to be high particularly among the female adolescents than the male
adolescent students. Result also revealed that males adopt more of problem  coping strategies
than females. A significant positive correlation was found between self concept and problem
coping. Although it is not possible to decrease the academic stress of adolescents in present
era of competition, it is required to develop programs to help students deal with this stress by
adopting problem coping strategies.
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Introduction
Adolescence period is generally

associated with self-exploration and
identity seeking. It is a very crucial period
of life because adolescents have to grow
into the new mind and body and find the
coherent sense of self that is necessary
for their adjustment in society. Thus, the
most difficult developmental period is
probably adolescence period. The period
of adolescence has sometimes been
viewed as filled with stress and
uncertainty about self, riddled with
sudden and frequent mood shifts, a time
dubbed as the identity crisis. At this stage,
besides dealing with the physiological and

emotional changes, an adolescent has to
come up with parental expectations, his
career and school, which at times tend
to have negative effects on him.
Adolescents are generally more prone to
stress and anxiety (Khan and Alam). An
optimum level of stress is good for better
performance because the overwhelming
stress pushes a student to do things they
would not normally do. High school may
be stressful for many students. They feel
the effects of stress in harsh and also
negative ways. Some of these effects
include depression, general fatigue,
insomnia, mood swings, temper
tantrums, a sudden drop in grades and
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aggression. Therefore, excessive stress
during this stage could results in
increased prevalence of psychological
problems like depression and
nervousness, which could ultimately
have negative impact on the outcome of
the achievements (Waghacharve, et al,
2013). Failure to complete high school not
only affects the well-being of the students,
but also the well-being of the nation as a
whole(Khan and Alam).

The majority of young people face the
stress of negative life events, find internal
or external resources, cope and move on,
but for others, the events pile up and the
stressors are too great. According to
Schlebusch (2000) stressful experiences
alone do not cause stress. It is particularly
one’s perception of the experiences that
does. There are always different ways of
looking at the same problem. Changing
one’s perception can help one to change
positively, because what you see and the
tool one uses to see it with (perception)
will then be more in harmony. In altering
one’s perception, one effectively changes
the negative consequences of the
stressor on you. The reason is that one’s
perception of a stressor has a powerful
influence on how one interprets and
reacts to the stress it causes in one’s life.
One can change the harmful effects that
stress has on you by changing the way
you see the stress.

According to Swimmer (1996), when
adolescents are exposed to stress because
of poor family relationships and they have
poor coping mechanisms, they may be
more predisposed to exhibiting depressive
symptoms leading to an increase risk of
suicide.  According to Tyrer (1980) stress
has its good points as well as its bad ones
and he views life without stress, not as
life, but death. He believes that stress is
not something outside us for which we
can blame others. It comes from inside,
though we can identify individuals,
events and places as too partake in a part
to play in our reactions, these are not the

only causes. To live with stress
effectively, we must change our
circumstances or ourselves. Lazarus
(1976) and Dewe (1993) state that coping
is best considered as a form of problem
solving in which the stakes are the
person’s well-being and the person is not
entirely clear about what to do. It refers
to dealing with demanding situations
which are experienced as stressful.
Through coping, the person attempts to
master these situations.

Method
Participants

The participants in the study were 200
adolescents (Boys and girls) studying in
IX and X classes from senior secondary
schools in Pathankot city.
Materials

The following tools were used to collect
the data
 Coping Strategies- Ways of Coping

Questionnaire by Lazarus (1967)
Self Concept Rating Scale by Dr. Pratibha

Deo (2011)

Objectives
To compare the difference between

mean scores of adolescent students in
problem Focused Coping Strategies and
Self concept in relation to their gender.

To study the relationship of self concept
and problem focused coping strategies
of the adolescents.

Hypotheses
There exists no significant difference

between mean scores of adolescent
students in problem Focused Coping
Strategies and Self concept in relation
to their gender.

There exists no significant relationship
of self concept and problem focused
coping strategies of the adolescents.

Results
The value of means, standard

deviations and t-value of problem Focused
Coping Strategies and Self concept in
relation to their gender are shown in table
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Individually the ‘t’ test for problem
Focused Coping Strategies and Self
concept for male and female is computed.
The mean scores on problem focused
coping of the male adolescent students
and female adolescent students are 38.73
and 30.29 respectively. It indicates that
the male adolescent students adopt more
of problem focused coping strategies when
encountered with academic stress as
compared to than female adolescent
students. The calculated value of ‘t’ is
8.257, which is greater than the table
value at 0.01 level of significance.

The mean scores on self concept of
the male adolescent students and female
adolescent students are 114.91 and
117.20 respectively. It indicates that the
female adolescent students are better
than male adolescent students in their
self concept. The calculated value of ‘t’ is
.636, which is less than the table value
at 0.01 level of significance.

It is evident that the male adolescent
students and female adolescent students
significantly deferred in problem focused
coping strategies but not in Self concept.
Hence the hypothesis ‘There exists no
significant difference between mean scores
of adolescent students in problem Focused
Coping Strategies and Self concept in
relation to their gender’ is rejected for
problem focused coping strategies and
accepted for Self concept.

To explore the relationship among
problem focused coping strategies and
self concept of adolescent students,
product moment correlation was
calculated. Correlation matrix is shown
in table 2

Self Concept and Problem Focused
Coping

Pearson product-moment correlation
coefficients between Self Concept and
Problem Focused Coping of adolescents are
displayed in Table 2.  As can be seen,
modest but significant correlations
emerged. As predicted, self concept of
adolescents was positively related with
problem focused coping strategies adopted
by adolescents r(198) = .196,  p =.046.

Thus the hypothesis that “There exists
no significant relationship of self concept
and problem focused coping strategies of the
adolescents” was rejected leading to the
conclusion that there is relationship
between self concept and problem focused
coping strategies.
Results :
Major findings of the study include;
1. There was a significant effect for
gender with males adopting more of
problem focused coping strategies than
females.
2. There is no effect of gender of
adolescents respect to self concept.
3. A significant positive correlation was

Table  1
N, Mean, Standard Deviation, t-value of scores of Problem Focused Coping

Strategies and Self concept in relation to their gender
 Variable Gender N Mean SD    t

 Problem Focused coping Male 100 38.73 6.758 8.257**

Female 100 30.29 7.669

 Self Concept Male 100 114.91 24.78 .636

Female 100 117.20 26.15

Table  2
Correlations between problem focused
coping strategies and self concept of

adolescents
 Correlation between measures

 Self Concept              Problem Focused
                                           Coping
 1. Self Concept     1

 2. Problem                  .196*      1
   Focused Coping
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found between self concept and problem
focused coping.
Discussion

The findings of the study revealed that
there was a significant effect for gender
with males adopting more of problem
focused coping strategies than females.
The reason for this may be males have a
tendency to perceive situations as
controllable and react with a strategy
aimed at changing the cause of the
problem (Dodgson and Wood, 1989).  The
findings are line with Ramya &
Parthasarathy, 2009.

It was also concluded from the study
females were significantly better than
boys with respect to self concept. The
findings are line with Chamundeswari,
Sridevi  & Kumari, 2014.
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A significant positive correlation was
found between self concept and problem
focused coping. It means that those who
adopt problem focused coping are more
likely to have high self concept as
compared to those who adopt less of
problem focused  coping startegies.

The practical implications of this
main finding are that it will help the
teacher in comprehending the direction
of the self concept of the students.
Depending upon the level of self concept
of the students, the teacher will try to
build atmosphere of empathy and try to
nature responsiveness and reciprocity in
children in order to develop a positive and
high self concept, Also, school counselling
centres can focus on making use of
problem-oriented coping methods for
dealing with stress.
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This study was conducted to examine the gender differences in perceived stress, perceived
social support, self- esteem and adjustment of migrated students Jawahar Navodaya Vidyalaya
in India. A total of 211(male = 124 and female =87) students participated in the study and
filled the questionnaires of perceived stress, perceived social support, self- esteem and
adjustment. Independent sample ‘t’ was employed to test the differences. Results of the
study show that there exist a significant gender difference in the scores of perceived stress,
perceived social support, self- esteem and adjustment. Implications for school management,
counsellor, teachers and hostel warden are discussed.
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Introduction
Immigration is usually seen as a

challenge and potential threat to a
person’s well-being because it involves a
number of stressful processes, such as
settlement into the host cultural
environment while retaining one’s
original culture, differences in languages
and customs, the discrimination and
hostile attitudes of the host society (Ward,
Bochner, & Furnham, 2001). During
adolescence these stressors are
exacerbated as they add to the normative
challenges of this developmental period
(Smetana, Campione-Barr, & Metzger, 2006).
Many studies have found that immigrant
adolescents report higher levels of
psychological complaints, such as anxiety
and depressive symptoms, than do non-

immigrants (Bacallao & Smokowski, 2007;
Vieno, Santinello, Lenzi, Baldassari, &
Mirandola, 2009; Walsh, Harel-Fisch, &
Fogel-Grinvald, 2010).

Comparatively to all life stages,
adolescence is one of the most
transitional stages, including social,
biological, and psychological changes
(Byrne, Davenport & Mazanov, 2007).
Migration period may lead these
transitional challenges to a certain level
of distress. Investigating the association
between self-esteem, gender differences
and adjustment of migrant students are
helpful for developing preventive
strategies during adolescence migration
period. Boys have found to have high self-
esteem than girls (Baldwin & Hoffmann,
2002; Frost & McKelvie, 2004).
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Researches have shown a trend that
overall levels of stress increase from the
stage of preadolescence to adolescence
(Rudolph, 2002). Several researches
established that girls during adolescence
experience higher level of stress than
boys (Hampel & Peterman, 2006; Hankin,
Mermelstein&Roesch, 2007).  Furthermore,
Berry (1997) claimed that several
demographic characteristic factors could
emerge as predictors of acculturative
stress and the existing l iterature
supported this possibil ity. These
characteristics refer to an individual’s
age, gender, language, marital status,
socioeconomic status, prior intercultural
experiences and the length of time living
in the host cultural society (Berry, Kim,
Minde & Mok, 1987). Rajapaksa and
Dundes concluded that female students
were more likely to feel homesick and
lonely in comparison to male students
(Rajapaksa & Dundes, 2002).
Purpose of the study

To compare the mean differences in
perceived stress, perceived social
support, self- esteem and adjustment in
relation to gender
Method
Participants

The sample of the study was collected
from the 12 Jawahar Navodaya Vidyalaya
situated in Punjab, India. The
participants for this study were 211
(Male=124, Female=87) migrated
students studying in class 9th ranging in
age from 13 year to 15 year.
Measures
Rosenberg’s Self Esteem Scale (RSES)

It is a ten- item Likert-type scale,
with items answered on a four-point scale
— from strongly agree to strongly disagree.
Five of the scale items have positively
worded statements and five have
negatively worded ones. The scale
measures state self- esteem by asking
the respondents to reflect on their current
feelings. The scale generally has high
reliability, test-retest correlations are

typically in the range of .82 to .88, and
Cronbach’s alpha for various samples are
in the range of .77 to .88.  The scale
ranges from 0-30. Scores between 15 and
25 are within normal range. Scores below
15 suggest low self-esteem.
Adjustment Inventory For School
Students (AISS) by Sinha and Singh:

The adjustment inventory has been
designed for use with school students of
India. The inventory seeks to segregate
well- adjusted secondary school, students
(age group 14 to 18) from poorly adjusted
students in three areas of adjustment:
Emotional, social and Educational. The
inventory has 60 questions indicating the
significant problems of school students.
In the above mentioned three areas of
adjustment. The question has to be
answered in ‘Yes’ or ‘No’.
Multidimensional Scale of perceived
Social Support:

The MSPSS (multidimensional scale
of perceived social support) (G. D. Zimet,
Dahlem, S. G. Zimet, & Parley, 1988) is a
12-item self-report inventory used to
assess perceived availability of social
support from friends, family and
significant others. The MSPSS adopted a
7-point Likert scale, ranging from 1=
“Very strongly disagree” to 7 = “Very
strongly agree”. The Cronbach’s alpha
coefficient in the present study ranged
from 0.86 to 0.90.
Perceived stress by Cohen, Kamarck, &
Marmelstein, 1983:

Cohen’s PSS-10 (perceived stress
scale-10) was used to assess the degree
to which each participant perceived his/
her experience and environment to be
stressful. The PSS-10 is a short, 10-item
Likert type self-report scale. Participants
rated each statement on a scale of 0 =
“Never” to 4 = “Very often” in terms of
stress over the previous month. A total
stress score was computed. Score of 13
on the scale indicate average perceived
stress and near 20 score on this scale
indicate higher perceived stress.
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Procedure
The researcher explained and

administered the questionnaires to the
participants in their schools. The
participants provided the best of their
cooperation and returned the completed
questionnaires after answering.
Data Analysis and Result

Independent sample ‘t’ was employed
to test the gender differences among the
variables of this study.

Individually the ‘t’ test for perceived
stress, perceived social support, self-
esteem and adjustment for male and
female is computed. The results are
presented in the Table 1. From the table,
it is observed that the mean scores in
perceived stress of the male and female
migrant students are 11.58 and 13.72
respectively. It indicates that the male
migrant students are better than female
in their perceived stress. The calculated
value of  ‘t’ is -3.534, which is greater than
the table value at 0.01 level of
significance.

The mean scores on perceived social
support of the male migrant students and
female migrant students are 56.13 and
48.68 respectively. This indicates that

Table No. 1
N, Mean, Standard Deviation, t-value of scores of perceived stress, perceived

social support, self- esteem and adjustment in relation to gender
Variable Gender N Mean SD t

perceived stress Male 124 11.58 3.10   3.534**

Female 87 13.72 4.56

Perceived social support Male 124 56.13 7.62 6.177**

Female 87 48.68 9.86

self- esteem Male 124 29.07 5.15 11.279**

Female 87 19.87 6.69

Educational Adjustment Male 124 17.01 2.18 4.836**

Female 87 15.11 3.49

Emotional Adjustment Male 124 17.18 1.72 4.458**

Female 87 15.67 3.17

Social Adjustment Male 124 16.33 2.52 5.824**

Female 87 13.65 4.14

boys scored well on the all the three
subscales of the perceived social support
viz. support from significant others,
friends and family than female migrant
students. The calculated value of ‘t’ is
6.177, which is greater than the table
value at 0.01 level of significance.

The mean scores on self-esteem of the
male and female migrant students are
29.07 and 19.87 respectively. It indicates
that male migrants students have high
self-esteem than female. The calculated
value of ‘t’ is 11.279, which is greater than
the table value at 0.01 level of
significance.

The mean scores on educational
adjustment of the male and female
migrant students are 17.01 and 15.11
respectively. It indicates that male
migrant students are well educationally
adjusted as compared to female. The
calculated value of ‘t’ is 4.836, which is
greater than the table value at 0.01 level
of significance.

The mean scores on emotional
adjustment of the male and female
migrant students are 17.18 and 15.67
respectively. It indicates that male
migrant students are well emotionally
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adjusted as compared to female migrant
students. The calculated value of ‘t’ is
4.458, which is greater than the table
value at 0.01 level of significance.

The mean scores on social adjustment
of the male migrant students and female
migrant students are 16.33 and 13.65
respectively. It indicates that male
migrant students are well emotionally
adjusted as compared to female migrant
students. The calculated value of ‘t’ is
5.824, which is greater than the table
value at 0.01 level of significance.
Findings
1. Male migrant students are significanly

better than female in their perceived
stress.

2. Male migrants students have high self-
esteem than female.

3.Male migrant students are well
educationally adjusted as compared to
female.

4. Male migrant students are well
emotionally adjusted as compared to
female migrant students.

Discussion
This study aimed at exploring the

gender differences on the various profiles
viz. perceived stress, perceived social
support, self-esteem adjustment (educa-
tional, emotional and social)  of migrant
students of Jawahar Navodaya Vidyalaya.
It was hypothesised that there exist a
significant gender difference in the above
mentioned profiles of the migrant
students. Results of the study are in line
with the hypothesis of this study.
Particularly it is observed that male
student has high self-esteem than the
female students (Berry, Kim, Minde, & Mok,
1987; Baldwin & Hoffmann, 2002; Wintre
& Yaffe, 2000; Frost & McKelvie, 2004).
Likewise self-esteem, in adjustment
(Educational, emotional and social) too
male migrant students scored high,

leading to conclusion that they are better
adjusted in each dimensions of the
adjustment. In line with the previous
studies, results of the present study
demonstrate that male has low level of
stress as compared to female migrant
students (Hampel & Peterman, 2006;
Hankin, Mermelstein & Roesch, 2007).

The most possible explanation for this
particular result is that girls are more
likely to feel lonely when migrated to
another place than male (Rajapaksa &
Dundes, 2002). Female migrated students
scored less in the social support as well,
indicates that female when migrated to
someplace keep some reservations
(Gonzales et al.,2001; Slavin & Rainer,
1990).
Implications and Limitations

Since gender differences on all the
profiles of migrated students found
significant, all the concern authorities
should take this into their consideration
while dealing with these students.
Counselling cell must be established and
should specifically develop the gender
sensitive intervention programmes.
School management should try to make
the campus gender sensitive especially
for migrated students. Since female
scored less in all type of support than it is
required for the hostel wardens to take
care of the hostel environment, so that
girl migrated students can develop their
own social support system. Teachers too
should take care of gender differences in
the class, and should try to facilitate the
female students.

Several limitation of the study should
be noted for this study. This study is
limited by unequal gender composition.
Sample of the study is limited to one state
only which may affect the generalisation
of the study result. Lastly, self-report
measures were used to collect data.
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This study is designed to find out the association between the Learning Styles and academic
streams. For the purpose a sample of 150 higher secondary students (i.e. Arts-50, science- 50
and commerce-50) was drawn randomly from three institutions of Ganjam district. To collect
relevant data the investigator used Learning Style Inventory (Agarwal, 1983). The statistical
technique of chi- square was used to analyse data. The findings of the study were 1. The
flexible Vs. Non-flexible learning styles were related to Arts and Science academic streams.
Flexible learning style was more preferred by science students where non-flexible learning
style was more liked by Arts students. 2. Students belonging to Science and Commerce
differed significantly with regard to flexible Vs. Non-flexible, individualistic Vs. Non-
individualistic, Visual Vs. Aural, Field-dependent Vs. Field –independent and motivation centred
Vs. Non-motivation centred learning styles. Science students have more preference for flexible,
individualistic, visual, field dependent and motivation centred learning styles where as commerce
students have more inclination for non-flexible, non-individualistic, aural, field independent
and non-motivation centred learning styles. 3. The individualistic Vs. Non-Individualistic learning
styles were having significant relationship with Arts and Commerce academic streams. Arts
students preferred more individualistic learning style while for commerce students, it was
non-individualistic.
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Introduction
The learners differ in the ways they

approach learning. Every student has
strengths and potentialities, but each may
have a preferred way of using these
potentialities for learning. The learners
learn in different ways and differ in their
potentialities to perform some tasks.
Some learners preferred learning
verbally, while others prefer materials
that are more visual-spatial. The ways in

which the learners approach the learning
task and the behaviour in learning
situation determines their learning style.
Thus learning style refers to the ways,
tendencies and preferences and the
conditions under which a person best
learns. The different styles of
conceptualization and patterning of
activities may be the most important
characterstics of an individual in respect
of learning (Tyler, 1978). According to
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Armstrong (1984), Learning styles are
pragmatic manifestations of intelligence
operating in natural contexts.

Pandian(1983) reported differences
among college students in their learning
style. Panigrahi (1993) concluded that the
Flexible Vs non-Flexible learning styles
were related to Arts and Science
students. Flexible learning style was
more preferred by science students while
non- Flexible learning style was more
liked by Arts students. The individualistic
and non-individualistic learning styles
were having significant relationship with
Arts and Commerce students. Arts
students preferred more individualistic
learning styles where as for commerce
students it was non-individualistic. The
study of Samantaray (1998) revealed that
the Flexible Vs non-Flexible, visual Vs
aural, field-dependent Vs field-
independent, motivation centred Vs non-
motivation centred learning styles were
related to residential background of
women students. Science women
students were superior over Arts women
students with regard to short-attention
span and motivation centred learning
styles. Student’s learning style
determines his/her util ization of
intellectual abilities of its own account.
The identification of differences in
learning style of the students by the
teacher can make a significant effect on
the efficiency of the learners. In this
context some questions come to the mind
like: What are the learning styles of the
students? Do they vary to a great extent?
What type of learning procedures and
activities promote the successful
learning among students?.  A study of this
kind is essential to address all these
issues.
Objectives of the Study:

The objectives of the study were as
follows:
1.To compare the learning styles of

students belonging to Arts and Science
streams.

2.To compare the learning styles of the
students belonging to Science and
Commerce streams.

3.To compare the learning styles of the
students belonging to Arts and
commerce streams.

Hypotheses of the Study
Keeping in view the above objectives

the following null hypotheses were
formulated and tested under the present
study.
1. There is no significant difference in

the learning styles of students
belonging to Arts and Science streams.

2. There is no significant difference in
the learning styles of students
belonging to Science and Commerce
streams.

3.There is no significant difference in the
learning styles of students belonging to
Arts and Commerce streams.

Method
The methodology adopted for the

present study was as follows.
A. Sample

The technique of sampling was
random and representative. A sample
consisting of 150 students (i.e. Arts-50,
Science-50, Commerce-50) of +2 First
year from three higher secondary schools
of Ganjam districts was selected for the
purpose of the study.
B. Tools Used for the Study

In order to collect relevant data,
Learning Style Inventory (Agarwal, 1983)
was used. It consisted of 63 items in total
measuring 7 pair of learning styles
namely 1. Flexible Vs Non-Flexible   2.
Visual Vs Aural 3. Individualistic Vs Non-
Individualistic 4. Field-dependent Vs
Field-Independent 5. Short Attention
Span Vs Long Attention Span
6.Motivation centred Vs Non-motivation
centred 7. Environment oriented Vs
Environment free.

The items are of Yes/No type and score
ranges from ‘0’ to ‘9’ for each pair of
learning style.
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C. Statistical Techniques Used
After scoring the data in the manner

suggested above, the investigator
tabulated the data of 150 students (i.e. 50
each stream). For analysis of the data Chi-
square technique was applied. For
calculation of values of Chi-square twenty
one 7X7 contingency Tables were
prepared.
Data Analysis

The first objective of the study was to
find out the learning style of students
belonging to Arts and Science stream.
The investigator used Chi-square
technique for finding out the association
between the learning style and academic
stream (i.e. Arts and Science). The
obtained results are presented in Table-
I.It shows that Flexible Vs Non-Flexible
learning style was associated with the
academic stream (i.e. Arts Vs Science).

   Table-I
 Chi-square values showing the relation
ship between academic stream (i.e. Arts
and Science) and learning styles. N (50)
    Learning Styles           Arts  Sci.  Value

1  Flexible    Vs.                44    49   6.59*

    Non-flexible                 06    01

2 Individualistic Vs           40    42   0.28

  .Non-individualistic        10    08

3  Visual Vs.                     43   48    2.01

    Aural                            07   02

4 Field-dependent Vs        40    42    0.36

    field- independent        10    08

5 Shortattention spanVs.  24   26   0.13

   Long attention Span      26   24

6 Motivation centred Vs.   41   43   1.11

 Non-Motivation centred   09   07

7 Environment Oriented   32    34   2.46

  Vs. Environment Free     18    16

students where as non-flexible learning
style was more liked by Arts students. In
rest of the learning styles there was no
association between academic stream and
learning style.

The second objective of the study was
to find out the association between the
learning style of students belonging to
Science and Commerce academic
stream. The results are given in Table-2

Table-2
 Chi-square values showing the relation

ship between academic streams
(Science and Commerce) and learning

styles. N (50) *P<0.05,**P<0.01
    Learning Styles           Sci  Com.  Value

1  Flexible    Vs.               49    39   14.21**

    Non-flexible                 01    11

2 Individualistic Vs           42    28  13.28**

  .Non-individualistic        08    22

3  Visual Vs.                     48   37    11.28*

    Aural                           02   13

4 Field-dependent Vs        42    38    4.83*

    field- independent        08    12

5 Shortattention spanVs.   26   30     1.01

   Long attention Span      24   20

6 Motivation centred Vs.   43   36     4.56*

 Non-Motivation centred   07   14

7 Environment Oriented   34    30     0.02

  Vs. Environment Free     16   20

Table-2 discloses the fact that all the
obtained chi-square values (except short
attention span Vs long attention span,
and Environment oriented Vs
Environment free) were found significant.
There were significant associat ion
between academic stream (i.e Science
and commerce) and learning styles
namely f lexible Vs Non-flexible,
Individualistic Vs Non-individualistic,
Visual Vs Aural, Field-dependent Vs Field-
independent, Motivation centred Vs Non-
motivation centred. The data of the
concerned contingency table demonstrate
that science students have more
preferences for flexible, individualistic,

Hence the hypotheses of no
association stands rejected. An
examination of frequency of respective
cells in concerned contingency table
indicates that flexible learning style was
more preferred by the science
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visual, field-dependent and motivation-
centred and commerce students have
more inclination for non-flexibility, non-
individualistic, aural, and field-
independent and non-motivation centred
learning style. Therefore, the hypotheses
of no association were refuted.

The last objective of the study was to
find out the association between the
learning style and academic streams of
students (i.e Arts and Commerce). The
results are given in Table-3

Table-3
 Chi-square values showing the

relationship between academic stream
(i.e Arts and Commerce) and learning

styles. (N=50)

 Sr  Learning Styles           Arts  Com.    

 1   Flexible Vs.                  44     39

    Non-flexible                  06   11     1.97

 2   Individualistic Vs.        40   28       **

    Non-individualistic       10     22    10.32

 3   Visual Vs.       43   37

      Aural                  07   13     3.71

 4   Field-dependentVs.      40   38

     field- independent      10   12     2.65

 5  Short attention span     24     30

    Vs. Long attn Span       26     20     0.42

 6 Motivation centred Vs.    41     36

   Non-Motivation centred   09     14    1.19

 7 Environment Oriented    32     30

  Vs. Environment Free      18      20     0.49

Table -3 indicates that out of seven
values of Chi-square , only one value was
found to be significant which showed the
association between learning style and
academic stream(i.e. Arts and
Commerce). This suggests that
individualistic Vs non-individualistic
learning style was having significant
relationship with Arts and commerce
academic stream. The respective data in
contingency table shows that
individualistic learning style was more
preferred by the students of Arts stream
while non-individualistic learning style

was more liked by commerce students.
In view of above results hypothesis of no
association was rejected.
Findings
The findings of the study are summarised
as follows:
1.The flexible Vs Non-flexible learning

styles were related to Arts and Science
academic streams. Flexible learning
style was more preferred by science
students where non-Flexible learning
style was more liked by Arts students.

2.Students belonging to science and
commerce academic stream differed
significantly with regard to flexible Vs
non-flexible, individualistic Vs non-
individualistic, visual Vs aural, field-
dependent Vs field-independent and
motivation centred Vs non-motivation
centred learning styles. Science
students have more preference for
flexible, individualistic, visual, field
dependent and motivation centred
learning styles where as commerce
students have more inclination for non-
flexible , non-individualistic, aural
,field-independent and non-motivation
centred learning styles.

3. The individualistic Vs non-
individualistic learning styles were
having significant relationship with
Arts and commerce academic streams.
Arts students preferred more
individualistic learning style, while for
commerce students, it  was non-
individualistic.

Educational Implications
From the findings of the present study

the investigator likes to point out the
following implications which may
profitably be applied to educational
practices.
1. One of the significant findings was that

science students in comparison to Arts
students preferred more flexible
learning style. It is through flexible style
of learning perhaps the science
students can approach learning quickly
and easily. Hence Arts students be
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encouraged to proceed along the flexible
line of learning.

2. When Arts and commerce students
were compared, it was found that
students belonging the Arts stream were
in favour of individualistic style of
learning and this style of learning
sounds more psychological. Every
individual learner has his/her own way
of approaching the learning task. It
should be encouraged among the
commerce students too.

3. Another finding of the study was that
science students had more preferences
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for flexible, individualistic, visual, field-
independent and motivation centred
styles of learning. To work on any task
of learning these styles are quite
apparent and essential too. These styles
of learning facilitate the process of
learning. Hence necessary steps should
be taken to develop these styles of
learning among the commerce students
so that desirable behavioural changes
can be effected and learning can be
effective.
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Consequent upon the  RTE-Act-2009 and subsequent implementation of its’ section 23(2), it
has become the obligatory on the part of central  and state governments to ensure and provide
mandatory professional education to all untrained in-service teachers to improve quality
education. Diploma in Elementary Education (D.El.Ed.) is one of the major interventions taken
by the state government to improve the status and quality of elementary education by providing
appropriate training to all untrained elementary teachers. In this context the components of
programme as well as the role and responsibilities of authorities has become paramount. The
present study sought to reveal the perception of trainees about Importance of D.El.Ed. Programme
for untrained elementary teachers which consequently affects the quality of teaching. The
sample of the study consisted of 300 trainees spread over 15 study centers of Chhattisgarh.
The study revealed that the programme has many special provisions to improve professional
skills of trainees. All the methods used in transaction of content are beneficial for trainees.
Management and authorities provide necessary facilities to enhance learning environment and
remove difficulties of trainees. However it is also compulsory to use innovative approaches in
teaching. Resource persons should have mastery over the subject and have experience in the
field of distance education.
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Introduction
Any nation undoubtedly depends on its

Education System for sustainable and
planned development; education system
in turn depends upon the quality of
teachers imparting education. Hence
Teacher is pivot of the system and
Teacher Education in the main source.
To have teachers of high quality,
competence and character, the
professional development of teachers
should be done in best possible way. A
comprehensive teacher education

programme may help in producing quality
teachers. Teacher training is a key
element in an attempt to modernize
teaching methods so as to render
education more widely accessible and
improve the quality of learning. In
service teacher education programme is
one of the major dimensions of teacher
education programme in which
numerous structured activities are
designed exclusively or primarily to
improve professional performance of
those teachers who are already in
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teaching field.  In-service training
provides teachers with opportunities to
learn specific skills, techniques and new
instructional approaches that they can be
use in their own teaching.

Teacher education is always
appreciated by the many commissions and
policy makers as it is an important area
on which quality of education depend.
Consequent upon the  RTE-Act-2009 and
subsequent implementation of its’ section
23(2), it has become the obligatory on the
part of central and state governments to
ensure and provide mandatory
professional education to all untrained
in-service teachers to improve quality
education. Owing to the lack of qualified
teachers and to the inability of face-to-
face training institutions to fill this gap
adequately, many countries including
India have begun to adopt distance
learning mode. Diploma in elementary
education (D.El.Ed.) through open and
distance mode is one of the major
interventions taken by the state
government to improve the status and
quality of elementary education by
providing appropriate training to all
untrained elementary teachers. In state
Chhattisgarh this programme was
started in May, 2012 under the
supervision of SCERT with the
permission of NCTE.
Review of literature

Many studies have been reviewed in
this context to get in depth knowledge
about such type of in-service teacher
education programme, perception of
stakeholders about such programme in
different contexts and methodology
adopted by the other researchers. Ekmekci
(2015) found in his study that course
components are asynchronous and
synchronous parts need to be revised.
Students were not satisfied with the time
allocation for course. They also showed
their displease behavior about assign-
ments and nature of evaluation. Whereas
more than fifty percent students think
that the courses meet their expecta-

tions. In this backdrop, Banda and
Kaphesi (2015) found same that students
were not satisfied with the time for face-
to-face learning. They also stated about
late distribution of study materials,
inadequate professional support in the
field, poor food and accommodations
facilities. However, Thapliyal (2014) found
that students show their positive
perception about quality aspect of
distance education and its dimensions.
Altunisik (2013) found that Students were
highly emphasised on the different
parameters in the assessment of course
satisfaction, lecture performance and
overall course perception. He also said
that Lectures related factors play
significant role in the formation of
students’ satisfaction and course
evaluation process. Lecturers’ attitude
towards students, communication styles
with students as well as lecturers
interaction quality, seriousness in his/
her work were most influential factors in
lecturer’s performance evaluation. In
this context, Panigrahi (2012) in his study
found that learners were satisfied with
responses given by resource persons and
quality of interaction with them,
organization of the content and time
allotted for interaction. Alam, Waqar,
Zaman, Shehzad and Mehmood (2012)
found that more than fifty percent
younger learners (<30 years) and both
singles and married almost equally prefer
Distance Learning. Although the study
done by Baipoledi (2010) revealed that
teachers were suffering from many
deficiencies in distance education like
lack of resources, inadequate basic
facilities, poor academic support, long
course duration, too bulky course and
over work load. After the evaluation of the
perception of the students’ Ýsmaan,
Dabaj, Altinay and Altinay (2004) found that
there should be healthy communication,
right learning styles, comfortable
learning atmosphere and proper
designing of course for different level.

After reviewing above mentioned
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studies, it is obtained that in most of the
cases researcher opted descriptive
survey method to get data and percentage
technique to analyze the data. From their
findings it is revealed that learners keep
positive opinion about teacher education
through distance mode. Whereas it is also
revealed that many difficulties exist in
the organization of such programme and
learners face so many problems regarding
infrastructure, learning materials,
support services and communication
between tutors and students. It is also
found that there is dearth of study in the
Chhattisgarh context too. So that
researcher carried out this study to know
the perception of trainees about
Importance of D.El.Ed. Programme.
Rationale of the study

The study aims at knowing the
perceptions of In-service trainees
regarding the D.El.Ed. programme. It is a
fact that to provide a professional
qualification to those teachers who poses
some experience in teaching field is a
tough task for policy makers because in
this situation a sound system of teacher
education with full fledged man, material
resources and a forward looking
curriculum is inevitable. From the study
of literature, it is found that there is a
dearth of exhaustive studies pertaining
to present teacher education programme
in Chhattisgarh. Therefore it is said that
a study explicating the extent of quality,
problems and prospects of D.El.Ed.
programme will be a great help to all those
who are related to this teacher education.
Hence there is every need to look into the
status of this programme from various
angles and to study the situation on the
basis of opinions of In-service Trainees
who form a part of the teacher education
programme. So the present study is an
enthusiastic effort in this direction. In
addition to the above, the findings related
to the given study have a broader
application with regard to introducing
modifications in the area under
consideration. Specifically, it will provide

some valuable suggestions and
recommendations for concerned bodies
such as students, counselors, teachers,
educational administrators, curriculum
designers and distance education
coordinators.

Considering the above issue the
following research questions were
formulated:
1. What do the teacher trainees perceive
about the various provisions under the
D.El.Ed.  programme?
2. What do the teacher trainees perceive
about the transaction of content or
scholastic and co-scholastic activities?
3. What do the teacher trainees perceive
about the roles and responsibilities of
management?
Objectives

The major objectives of this study were
to know the perceptions of teacher
trainees:
1. To study the teacher trainees perceive
about the various provisions under the
D.El.Ed.  programme.
2. To study the teacher trainees perceive
about the transaction of content or
scholastic and co-scholastic activities.
3. To study the teacher trainees perceive
about the roles and responsibilities of
management.
Methodology

The purpose of study was to get
perception of trainees about importance
of D.El.Ed. Programme for untrained
elementary teachers regarding its’
different aspects , transaction method
and role of authorities and management.
The researcher was used descriptive
survey method to fulfill the objectives
formulated.
Sample

The population for the given study was
made up of distance education
participants in the D.El.Ed. programme.
For the given study, representative
samples of  300 trainees were selected
by using simple random sampling
technique.
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Tool
For the specific kind of investigation,

a questionnaire was used. which
contained both closed and open ended
items related to different aspects of D.El.Ed.
Programme,  transaction method and role
of authorities and management.
Methods of Data Analysis

The for quantitative data percentage
statistical tool was employed as the
percentage would have the advantage to
indicate the perception of trainees
regarding importance of D.El.Ed.
Programme in combination with the
qualitative information perceived by
trainees.
Results

The table-1 revealed that under
D.El.Ed. programme many special
provisions are made to provide
appropriate professional skills and about
79% trainees highlighted this fact. About
69% respondent said that Co-ordinators
and resource persons have friendly
relationship with them and approx 63%

trainees responded that authorities
provide all the necessary instructions on
the time. More than 75% trainees
highlighted that authorities/Managem-
ent provide study materials and other
supportive resources on time as well as
adequate no. of teaching and non
teaching staffs is available at the study
centers. About 63% trainees also agreed
on the statement that authorities provide
all the necessary instructions on the
time. Approximately 60% trainees
highlighted that all the necessary
facilities are available at study centers.
About 76% trainees said that adequate no.
of teaching and non teaching staffs are
available at the study centers. However,
only 47% trainees agreed with the
statement that there is provision of
sufficient no. of contact programmes for
proper interaction.

Table-2 revealed that trainees are
satisfied with the School based practices
organized by the study centers.
Approximately 73% trainees are agree

Table: 1
Perception of teacher trainees about various provisions under the D.El.Ed.

Programme
Sl.No.                        Particulars of Provisions                          Responses in %

                                                                                       Agreed    Disagreed
1 There are special provisions for organizing various

scholastic and co-scholastic activities to provide
appropriate professional skills under D.El.Ed. programme.    79%     21%

2 There is provision of sufficient no. of contact programmes
for proper interaction.    47%     53%

3 Co-ordinators and resource persons have friendly
relationship with trainees.    69%     31%

4 Authorities/ Management provide study materials and
other supportive resources on time.    77%     23%

5 There is provision of all the necessary facilities at study
centers.    59%     41%

6 Authorities provide all the necessary instructions on the
time.    63%     37%

7 Adequate provisions have been  made for trainees to
attend contact programmes regularly    83%     17%

8 Adequate no. of teaching and non teaching staffs is
available at the study centers.    76%     24%
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with the statement that School based
practices organized by the study centers
provide the real world settings and special
skills to cop up with different complicated
situations of related field. About 77%
trainees said that School based practices
also provide opportunity to know their
pros and cons and also to improve their
teaching skills. Just about 52% said that
teaching strategies/ methods adopted by
the resource persons are suitable for
trainees. About 69% trainees said that
Resource persons attitude towards
trainees are positive. About 67% trainees
agree with the statement that many
activities like workshops, assignments
and projects organized by study centers
are satisfactory and helpful to develop
professional skills among trainees.
Approximately 71% acknowledged that
Provision of assignments increase the
self learning habit as well as develop the
research ability. Just about 59% trainees
said that Evaluation strategies adopted by
the resource persons are suitable and
assist trainees to know their learning

Table: 2
Perception of teacher trainees about transaction of content or scholastic and co-

scholastic activities
 Sr.                             Particulars                                             Responses in %

                                                                                          Agreed  Disagreed
1 Teaching strategies/ methods adopted by the resource

persons are suitable for trainees.             52%      48%
2 Resource persons attitude towards trainees are positive.             69%      31%
3 Resource persons use special teaching learning resources

for facilitating learning of trainees.             49%      51%
4 Many activities like workshops, assignments and projects

organized by study centers are satisfactory and helpful to
develop professional skills among trainees.             67%      33%

5 School based practices organized by the study centers
provide the real world settings and special skills to cop up
with different  complicated situations of related field.             73%      27%

6 School based practices also provide opportunity to know
pros and cons and also to improve their teaching skills.             77%      23%

7 Provision of assignments increase the self learning habit
as well as develop the research ability.             71%      29%

8 Evaluation strategies adopted by the resource persons are
suitable and assist trainees to know their learning level.             59%      41%

level. However it is also found that only
49% trainees agree with the statement
that resource persons use special
teaching learning resources for
facilitating learning of trainees.
As per the table-3 it is clear that
Management makes necessary
arrangement to organize all the concern
activities in prescribed time and about
63% trainees agree with this statement.
Approximately 61% trainees said that
Management provides necessary support
to the trainees to overcome the
difficulties during contact programmes.
Just about 53% trainees acknowledged
that Management ensures recruitment
of adequate no. experienced and skilled
resource persons to facilitate learning
smoothly. However just about 48%
trainees said that Management ensures
the fix no. of trainees at each study
centers to avoid overcrowding and about
41% trainees agree with the statement
that Management also makes necessary
provisions to get rid of regional and local
difficulties.
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Discussion
As the above findings it is revealed

that D.El.Ed. programme is very
significant for the untrained teachers and
this programme has all the required
provisions which are requisite for the
teachers’ development. Co-ordinators and
resource persons have friendly
relationship with trainees. This creates
a harmonious atmosphere at study
centers and trainees are free to express
their ideas, views and also to share their
problems. Timely information help
trainees to complete all the required and
related work of training programme and
it also help them to manage their
training work and school work
simultaneously. Availability of adequate
facilities including sufficient amount of
study materials on time help trainees to
perceive training conveniently. Regular
attendance in contact classes help
trainees to get rid of difficulties related
to theoretical part of course. Beside this
it is clear that number of contact classes
and availability of facilities as per the
requirement of trainees should be taken
in consideration.

School based practices is one of the
major part of training programme
because it provide them opportunity to get
real world experience with new skills

Table: 3
Perception of teacher trainees about the roles and responsibilities of management
 Sr.                              Particulars                                                   Responses in %

Agreed  Disagreed
 1 Management ensures the fix no. of trainees at each

study centers to avoid overcrowding. 48%    52%
 2 Management makes necessary arrangement to organize all

the concern activities in prescribed time. 63%    37%
 3 Authority takes necessary steps to maintain coordination

among stakeholders to eradicate problems for betterment of
the programme. 49%    51%

 4 Management provides necessary support to the trainees to
overcome the difficulties during contact programmes. 61%    39%

 5 Management ensures recruitment of adequate no. exp.
and skilled resource persons to facilitate learning smoothly. 53%    47%

 6 Management also makes necessary provisions to get rid
of regional and local difficulties. 41%    59%

learned by them during training
programme. But on the other hand it
needs proper monitoring. Provision of
assignments make the trainees self
learners and develop research potential
which help them to communicate with
other stream and other field based
knowledge. Bedside this Evaluation
strategy should also need modification.
There is need to evaluate the skills of
trainees so that they know their learning
level and get proper feedback because as
former teachers they need policing in
their teaching strategies. That’s why
assessment of their skills should be
emphasized more. Positive attitude of
resource persons towards trainees help
trainees to get new experience, exchange
their views and develop knowledgeable
bonding not only on- campus but off
campus too. Apart from this it is very
necessary that resource persons use
innovative teaching methods instead of
traditional one. New teaching learning
style facilitate the learning and also
develop learning environment which help
the trainees to retain at study centers
and learn with interest.

Role of management can’t be
overlooked as it makes necessary
arrangement to organize all the concern
activities in prescribed time but it is also
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important that management ensured the
adequate number of trainees at study
centers to remove overcrowding and
sufficient no. of experienced resource
persons to promote smooth teaching. It
is also necessary that management
arranged special counseling session to
remove the difficulties of trainees during
training programme where as required
facilities like: transportation,
accommodation, drinking water etc. as
per the need of trainees to remove local
hurdles because in most of the cases
trainees are from far furlong areas too.
Recommendations

Researcher forwarded some
recommendations based on the above
results to bring improvement in this
programme as mentioned below:
There is urgent need to increase contact

classes and student support services to
facilitate training more successfully.

Instructions should be provided on time
and instead of relying on internet some
traditional mode of communication like:
telephonic conversation. Postal
facilities should be also emphasized.

Trainees’ opinion should be appreciated
and stakeholders must develop a
healthy relationship. It is necessary
because sometimes trainees have
more experience than resource
persons. So healthy communication
between stakeholders help them to
learn mutually.

Training of the elementary teachers is
also needed in the co-scholastic areas
rather than theoretical areas so that
the teachers can draw out the inner
potentials of the learners.

School based programme should be
organize in model schools so that
trainees can easily know their pros and
cons and also to improve their teaching
skills.

 Provisions should be made by the
authorities to ensure whatever
elementary teachers are learning in
their training must be practical in the
classroom situations.

There is an urgent need to devise a
proper mechanism for the evaluation of
training programme. The evaluation
may be done content wise and
component wise. On the basis of these
evaluations a report should be prepared
and on the basis of this report, feedback
must be given to trainees as well as
resource persons regarding their
weaknesses and strength, so that
qualitative improvement can be brought
up in future.

 The trainings must emphasis on
practical applications like; writing
instructional objectives in behavioral
terms, setting up mastery criteria,
various activities and methods to be
used, preparation of formative and
diagnostic tests and remedial measures
for them.

Well planned monitoring mechanism
needs to be developed at the study
centers level in particular, block and
cluster level in general to identify and
resolve the local issue on the spot.

 After each in-service training
programme, feedback should be
collected from their stakeholders
especially from trainees for the future
improvement in the training
programmes.

Conclusions
In-service teacher education is

primarily meant for working teachers
which includes new courses which help
them to enhance their professional
knowledge, interest and attitude so that
they become  able to maximize the quality
learning of their pupils and also to cope
up the contemporary demand of changing
world and society. Courses and
programmes that emphasis the teachers’
strength and needs should be succeeded
in attracting them. With the increased
need for new professional skills to deliver
courses, manage resources and fulfill the
objectives of quality education for
everyone teachers will demand evidence
of quality and authenticity from teacher
education courses either form regular
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mode or distance mode. So to get positive
perception of the trainees abut training

programme, it must be ensured that
programme has capacity to meets their
needs and accomplish their demands
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An Internship programme in Teacher Education has great significance because it ensures
the professional preparation of prospective teachers. It is an integrated component of practice
teaching at advance level of teacher education programme. There are certain objectives of
Internship programme for behaviour modification of student teachers with special reference to
teaching competency and positive attitude towards teaching profession. This study looks at
issues and challenges that the prospective teachers experience during Internship programme.
Research Method for this study was quantitative. The 150 student teachers were selected as
sample. The findings show that student teacher view internship programme as a real opportunity
to refine and improve their teaching skills in actual school settings. It can infer the present
scenario of internship programme and its positive and negative reflection on the mind of student
teachers.
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Introduction
Internship program is an essential

part of every professional course. It is
cnducted in  direct or indirect supervision
of experts of related field.

The purpose of the internship program
in B.Ed. course is to develop and
strengthen student’s skill and to prepare
them for the profession. This is a stage
where student teachers own self make a
time-table for self and practice teaching
lessons, conduct co-curricular activities,
follow the instructions of school counselor,
collect the information which are related
with school administration and conduct
the examinations. In short they stay for
a short period of time with school as real
employee of that school.

According to Rose (2001) “This is a
program, where student teachers ask
questions and seek traditions, beliefs,
develop new values and meanings,
search for roles and identity and attempt
to build a practice that is relevant and
meaningful from them and their
students.” We can also found its
relevance in the statements of (NCFTE,
2010).“The school internship is visualized
by situating the practice of teaching in
the broader context of vision and the role
of teaching and sustained engagement
with learners and schools.

NCFTE (2010), in its layout of a
curriculum, conceives the curricular
areas of Initial Teacher Preparation as
comprising of three broad areas:-
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1. Foundations of Education
2. Curriculum and Pedagogy
3. School Internship

The proposed program is to fulfill the
following conditions:-
Four days a week for a minimum period
of 12-20 weeks including one week of
classroom observation of a regular
teacher.
Visit to Innovative centers Pedagogy
and Learning.
Classroom based Research Projects.

It can be said that Internship program
provide the students with a greater
understanding of professional demands
and Qualification. This program permits
student teachers to understand the
connection between theory and practice
and enhance the students knowledge of
his potential to reach the goals set for
various professions. Therefore, it
ensures the professional preparation of
students in various ways such as
understanding of the target profession
and future prospects of working conditions
in that profession. A carefully planned
internship programme may serve the
following functions :-
Develop professional skills and
attitudes.
Establish useful contacts with people
working in same profession.
Can provide valuable exposure on the
job.

To maintain the quality education and
to give the real school experiences to
student teachers, NCTE started
Internship program by the NCTE
regulations 2014 form the session 2015-
16 as a compulsory component of B.Ed.
course. In Internship all the student
teachers practice their lessons of their
specialized filed and also observe school
environment, administration, record
keeping, time-table arrangements and
other components of school programme.
After successful completion of the
program they receive internship
certificate.

Therefore, the objective of this study
is to evaluate the effectiveness of
Internship program and identity the
problems and issues emerging during the
internship programme.
Objectives of the Study :
a.To study about Internship program of 2
year B.Ed. course from session 2015-16
in Jaipur district.
b.Identity the problems and challenges
that emerged during the internship
program in Jaipur district.
Research Questions :-
1. Does the B.Ed. Internship program was
effective among student teachers of
Jaipur district ?
2. What are the challenges faced by
Student teachers concerning  school
administration,record keeping, timetable
arrangement and school environment ?
Research Methodology :-

This study has been designed in
quantitative paradigm. This research
study is descriptive survey type in nature.
Sample :-

The population of the study includes
all the student teachers of teacher
education institutions of Jaipur district
where internship program is practiced. In
the present study 150 student teachers
of 5 teacher training colleges of Jaipur
district have been taken as sample.
Tool  –

For the represent study a researcher
made three point Likert scale with four
sections and 24 items in all was develped.
It was administered to the student
teachers.
Data Analysis :-

The data collected by administration
of questionnaire was analyzed
quantitatively through frequency count.
Analysis of data collected through
research tool – 01 (Likert Scale)

According to table – 01 that average
88% student teachers agreed, average
7.5% disagree and average 4.5% student
teachers could not decide about the
effectiveness and usefulness of
internship program. Average 88%
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Table – 01
Showing the views about “Effectiveness of Internship Program as it provided

an opportunity to” (A - Agree, Disagree, U- Undecided)
  Sr.  Statements           A        %       D        %         U        %

  1. Develop understanding about

teaching process 140    90%     04       3%      06     4%

  2. Integrate theory and practical experience         130   86%     10       7%     10    7%

  3. Prepare and perform or deliver lessons in

various disciplines 125    83%      17    12%    08    5%

  4. Reflect critically on student teachers teaching

practice 125    83%     18      12%    07    5%

  5. Improve and refine teaching methods 135     90%     10     7%      05    3%

  6. Understand the all responsibilities of a teacher   140     93%     06     4%      04   3%

Table – 02
Showing the views about “Improvement in Teaching Skills doing Internship

Programme by Increasing student teachers ability”
 Sr. Statements            A       %        D      %       U      %

  1. Interaction and worked out with students 125      85%     11    7.5%   11     7.5%

  2. Planning and Implementing Lessons 100      67%   35     23%    15   10%

  3. Time management for content and other

activities 130      86%    10 7%    10      7%

  4. Classroom management in all

perspectives 135      90%    10     7%     05 3%

  5. Peer observation 100      67%    30     20%    20  13%

  6. Preparing and effective use of teaching

aids and instructional material           130      87%    15    10%    05 3%

participants agreed that internship
program provided an opportunity to
develop a real understanding, integration
of theory and practice, deliver lesson
plans, critical reflection on teaching
practice and role of a teacher very clearly.

According to table – 02 that average
80.33% student teachers agreed, average
12.42% disagree and average 7.25%
student teachers undecided about
improvement in teaching skills during
internship program. Average 80.33%
student teachers said that this program
improved their teaching skills by
enhancing their ability in interacting and
working with students and after
completing this program their ability.

According to table – 03 that overage
83.33% student teachers agreed, average
9.67%  disagree and average 7% student
teachers are undecided about Role of
concerned departments and faculty to
make internship effective. About 83.33%
, student teachers respond that their
concerned departments played a key role
by providing required help and support.

According to table – 04, 83.33%
student teachers were of the opinion that
the concerned supervisors played a key
role in  enhancing their teaching skills
by allowing then freedom to practice what
they had learned from method teachers.
Average 9.33% student were disagreed
with all the statements and average
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Table – 03

Showing the views about “Role of concerned Departments and Faculty to make internship useful by” (A - Agree, Disagree, U-

Undecided)

 Sr. Statements     A         %         D       %        U       %

  1. Helping and supporting you as your

requirement    122      81%      18      12%     10      7%

  2. Planning, managing and organizing a

well mannered internship programme    120      80%      18      12%     12      8%

  3. Guiding you clearly about your school

of Internship    130      86%      12       8%      08      6%

  4. Clear guidance about school

administration record    130      86%      10       7%     10      7%

  5. Maintaining close communication

with school supervisors    115      77%       25      16%    10      7%

  6. Maintaining close communication with

 all student teachers    135      90%      05       3%      10     7%

Table – 04
Showing the views about “Role of concerning school supervisors in enhancing

teaching skills of internees by”(A - Agree, Disagree, U- Undecided)

 Sr. Statements     A        %        D        %        U        %

  1. Giving you freedom to practice what all

you learned from method teacher     132     88%     10       7%       08       5%

  2. Giving response as written comments

on your lesson in your diary     130    86%       08      6%      12       8%

  3. Observing your lessons regularly     130     86%      10       7%      10       7%

  4. Giving you suggestive and remedial

feedback time to time     135     90%      05       3%      10       7%

  5. Providing you a experience of model

lessons through demonstration     110    73%      30        20%    10        7%

  6. Providing you as opportunity for

collaboration with them     120     80%     20        13%     10      7%

6.83% students were undecided about role
of concerning supervisors.
Research Out Comes
Following are the outcomes of the study:
1.The student-teachers show positive

attitude towards internship program.
Majority of participants agreed that
internship program was effective and
useful for them.

2.Most of the participants agreed that this
program provide them with opportunity
to plan and deliver lesson.

3.The supervisor observed the lesson of
the student teachers on regular basis
during internship program but they did
not demonstrate model lessons so that
the student teachers can observe best
teaching practices of the experienced
teachers.
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4.The study finds that the duration of the
internship program is not sufficient.

5.The staffs of collaborative schools and
student-teachers are not guided by
their concerned university departments
to maintain proper record of internship
activities.

6.There is lack of communication
between the concerned university
departments and the collaborative
schools before and during internship
program. There are no arrangements
for regular visits in the collaborative
schools by the teacher educators.

7.There is no unified strategy to
implement internship program. As  a
result, various departments of Faculty
of Education are dealing with
internship program haphazardly.

8.Student – teachers are not provided
sufficient guidelines regarding peer
observation.

9.Student-teachers are provided with
constructive feedback after delivering
the lesson in real classroom situation.

Suggestions
1. A set of written guidelines about

internship program from the concerned
department should be given to the
concerned student-teachers and
principals of the concerned schools.

2.Student-teachers should be given
chance to develop and discuss their
lesson plans with their concerned
supervisors before delivering it in
classroom.

3.Availability of resources and teaching
material in collaborative school need to
be ensured where students go for
internship.

4.After completion of the program each
student-teacher should submit a
reflective report about what they had
learned from the internship program.
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This paper is an attempt to sketch out the journey of teacher education in India in general and
in Chhattisgarh state in specific. It deals with the history of teacher education along with the
challenges of teacher education then and now. Then it throws some light on levels of teacher
education and institutions where teacher education/training is given. Its main focus is the
current status of teacher training institutions where pre- service teacher training programmes
are running for elementary level teachers in Chhattisgarh i.e. District Institutes of Education
and Training (DIETs). It puts emphasis on structure and functioning of DIETs and also highlights
the role and functions of DIETs. Review indicates that the performance of DIETs across the
country is not so good so some recommendations are given on the basis of reviews to raise the
status of DIETs up to the mark.
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Introduction:
Teachers are the greatest resources

of any education system. They stand in
the border of the transmission of
knowledge, skills and values. They are
accepted as the backbone of education
system (Pandey, S.). They are the corner
stone of the arch of education. In ancient
period education started with the aim of
achieving moksh (i.e. enlightenment).
This pious work was done under the
supervision of guru (or teacher). The place
of guru in those days was held on the top
before the king and also before the God.
India has one of the largest systems of
teacher education in the world. The
history of teacher education in India is
as old as the history of Indian education

i.e. about 2500 B.C. Teacher education
in India has a long past but a short history
(Kaur, S., 2013). The history of teacher
education in India can be broadly
classified into two parts. First part is
known as teacher education during pre-
independent India which is further
divided into four periods i.e. the ancient
and medieval period (2500 B.C. to 500
B.C.), Buddhist Period (500 B.C. to 1200
A.D.), Muslim Period (1200 A.D. to 1700
A.D.) and British Period (1700 A.D. to 1947
A.D.). The second part is known as
teacher education during post
independent India as it deals with
teacher education after independence till
present year. (Bhattacharjee, J., 2015)
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In Ancient and Medieval Period there
was no such teacher education system
but monitorial system was prevalent in
this epoch. The formal system of teachers
training begun during Buddhist period.
In Muslim Period there was no formal
system of teacher training but the
method of teacher preparation was mostly
beginning of what the old teachers
practiced. The monitorial system was in
trend during the medieval times too and
was the method of preparing the future
teachers.

Before the arrival of the Britishers in
India the European Missionaries first
started scholars and later introduced
teacher training institutions. The
Danish Missionaries established a
normal school for the training of teachers
at Serampur near Calcutta. On 19 July,
1854 Wood’s Despatch (Magna Charta of
English Education) suggested the
introduction of pupil teacher system (as
prevailed in England) in India and an
award/ stipend to the pupil teachers. In
1886, the first training college to prepare
secondary school teachers was
established at Saidapet in Madras. In
1904 there were five teacher training
colleges in places like Madras, Kurseong,
Allahabad, Lahore and Jabalpur. Mysore
University started a faculty of Education
in 1925. The Lady Irwin College was
structured in New Delhi. Andhra
University started a new degree ‘the B.Ed.’
in 1932. Bombay launched a post-
graduate degree ‘the M.Ed.’ in 1936. Basic
Education was started by Mahatma
Gandhi in 1937, leading to the training
of teachers for basic schools. Bombay took
the lead in starting a doctorate degree in
education in 1941. In 1947, the number
of secondary teachers training colleges in
the country had risen to 41. (Bhattacharjee,
J., 2015)

After independence the University
Education Commission (1948) gave
valuable suggestions regarding pre-
service and in-service education of

teachers and associating the teacher
preparation programme with the
university system. Afterwards, the
Secondary Education Commission (1953)
made precise suggestions about the
preparation of teachers. The Education
Commission (1964-66) emphasized the
need of professional preparation of
teachers for qualitative improvement of
education. It recommended that its
segregation be removed and put strain on
the importance of practice teaching and
in-service education. The National
Commission on Teachers (1983) studied
in depth the problems of teacher
education and the status of teachers in
society. NPE (1986) followed by a
Programme of Action (1986), put stress on
the enrichment of both in-service and the
pre-service teacher education
programmes, computer education and
alternative models of teacher preparation
(Kaur, S., 2013).

The Acharya Ramamurti Committee
(1990) observed that an internship model
for teacher training should be adopted.
Yashpal Committee (1993) distinguished
that to promote quality of learning in
school, the B.Ed. programme should offer
the possibility of specialization in
secondary or elementary or nursery
education and the duration of  the
programme should either be one year
after graduation or four years after higher
secondary. The National Curriculum
Framework (NCF) 2005 for school
education suggested that both initial and
continuing teacher education fulfills
different demands and expectations from
the teachers. National Curriculum
Framework for Teacher Education
(NCFTE) 2010 underlined that only
competent and professionally equipped
teacher educators can enhance the
effectiveness of education and training of
prospective teachers.
Challenges of teacher education then
and now:

Problems in teacher education are
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Pre-Service Teacher Education

  In-Service Teacher Education

 Extension Services

  Students are freshers from Schools/Colleges
 Having no prior experience

 Participants are trained earlier
 Refresher Courses are organised for them

 Working Teachers
 Having no prior training







Levels of teacher education

 (http://teachereducationnotes.blogspot.in/2008/05/levelsofteachereducation.Html)

time immemorial. Incompetent teacher
educators, Improper selection of the
candidates (i.e. student teachers),
Inadequate duration of the teacher
education programme, its isolation from
the mainstream of university li fe,
problem of quality crisis in teacher
education (Goel and Goel, 2012) and
indigenization of teacher education are
some of the problems dominant at pre-
independence period. After independence
various committees and commissions
were formed to inquire about the
challenges of teacher education
programme in all over India. In 1993
NCTE Act was passed by the Parliament
according to which it is the responsibility
of NCTE to look after the Teacher
Education of the country. Several other
problems are-  Lack of Innovations in
teacher education (Goel and Goel, 2012),
poor subject mastery of teachers, low
level of academic and professional
qualification of teachers, inadequate and
improper practice teaching, inefficient
feedback mechanisms, lack of dedication
towards the profession, lack of
occupational perception, unplanned and
insufficient co-curricular activities,
subjective evaluation pattern (Anees, A.,
2015), uneven distribution of the teacher
education institutions (Goel and Goel,
2012).

There is a large gap between theory
and practice, a number of teacher
training institutions do not practice what
they preach. Several of the skills
acquired and methodologies learnt are
hardly ever practiced in actual school
system. The teacher education centers

and the curriculum followed in the
teacher education have very little focus
on new trends in education. This spots the
need to bring realism and dynamism in
the curriculum (Kaur, S., 2013).
Teacher training institutions

Teacher education is based on the
theory that “teachers are made, not born”
in contrary to the assumption, “teachers
are born, not made” (Kaur, S., 2013).
Teachers assist in shaping the society and
standardize the quality of life in the
community and in the nation. In this
context Rabindra Nath Tagore rightly said,
“A teacher can never truly teach unless
he is still learning himself. A lamp can
never light another lamp unless it
continues to burn its own flame”
(Bhattacharjee, J., 2015). The progress of
any country depends upon the quality of
its teachers and if the teachers are well
trained to identify the needs of students
then the student’s achievement enhance
significantly (Goldhabar and Brewer, 2000).
Obviously the quality of education is a
direct consequence and outcome of the
quality of teachers and teacher education
system (Kaur, S., 2013) but to bring
qualitative change in institutional
efficacy of the teacher education system
is a huge and challenging task.

In Chhattisgarh state total 96
institutes are recognized to offer D.El.Ed.
course for the session 2017-18 including
private colleges, government colleges,
BTIs, Open University and DIETs (NCTE,
WRC). Due to RTE act 2009 enrolment in
primary schools has become enhanced
and with this demand of trained teachers
has also become increased. On the other
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hand there are still 26529 elementary
teachers which are untrained including
the private teachers (JRM 2016).
Status of DIETs in Chhattisgarh

On the recommendation of National
Policy on Education, 1986 District
Institutes of Education and Training
(DIETs) were established to provide
academic leadership at a district level to
elementary schools. Currently the DIET’s
focus is elementary education. In India,
number of DIETs sanctioned is 571, yet
only 555 DIETs are functional across 35
states and 7 union territories in India
(Status of DIETs in India). Whereas in
Chhattisgarh 19 DIETs are sanctioned
but only 16 are functional across 27
districts (JRM 2016). SCERT is the nodal
agency for teacher education in
Chhattisgarh. It provides guidance for the
DIETs in their activities and it also acts
as an institution to which the DIETs are
accountable. Major functions of DIETs
are: Training of both in-service and pre-
service, Resource support such as
extension/guidance, development of
materials, teaching aids, evaluation tools,
etc. and Action research. At present the
DIETs in Chhattisgarh are structured as
per the original proposal for DIETs. ie.
Departments for Curriculum, Material
Development and Evaluation (CMDE), Pre
Service Teacher Education (PSTE), In-
Service Field Interaction and Coordination
(IFIC), Education Technology, District
Resource Unit, Planning and Manage-
ment, Work and Education and Research
and Publication. Except the Work and
Education department, the other units
seemed functional.

Although the DIETs were having their
own campus and buildings the buildings
were needed to be repaired (Status of
District Institutes of Education and
Training (DIET) 2010; JRM 2013; JRM
2016). The rooms available in DIETs were
not sufficient and different departments
have to share the rooms (JRM 2013).
Basic amenities like laboratory, water

and toilet facilities were not satisfactory
in DIETs Janjgir, Raipur and Korba (JRM
2016). All the necessary infrastructure for
EduSat was available in the DIETs but the
supply of continuous electricity is a major
problem (JRM 2013). DIETs Ambikapur,
Korea, Nagri, Kanker, Bemetara and
Mahasamund had library rooms with
approximately 8000 books although over
the last two years no books are added in
the library due to lack of fund (JRM 2013)
and in DIETs Korba, Raipur and Janjgir
number of reference books as well as
seating capacity were not sufficient (JRM
2016). The faculty position in every DIET
is not sufficient about 36.48% of seats are
vacant in academic posts and 44.75% are
in academic and non- academic posts
(JRM 2013) and it needs to fulfill by
deputed or recruited faculty on urgent
basis (JRM 2016).

The lecturers from high schools in
Chhattisgarh government are appointed
in DIETs as assistant professor so they
lack competence in skill to handle the
issues related to DIETs and in turn it
hinders the proper functioning of DIETs
activities (JRM 2013) so orientation
programmes should be organized for the
teacher educators to bring clarity in their
job roles (JRM 2016). Negligible amount
of teachers use ICT for academic and
administrative purpose hence they mostly
use lecture method for transaction of
curriculum (JRM 2016). Frequent
transfers of principals hampers their
leadership roles (Status of District
Institutes of Education and Training (DIET)
2010; JRM 2013). JRM 2016 recommends
that DIETs should also focus on functions
other than PSTE and In-Service.
Conclusion:

Teacher is the integral part of
education system he was there in the
past, “he is in the present and he will be
there in future. He continues through the
ages as a central figure to guide and build
the destiny of the country and mankind.”
(Khan, Z. 2017). The Secondary Education
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Commission persuaded that the most
important factor in the expected
educational reconstruction is the
teacher, his personal qualities, his
educational qualifications, his professi-
onal training and the place that he
occupies in the school as well as in the
community. (Disha, 2017). Hence the
teacher training institutions play an
important role in shaping the country
through the teachers. A lot of glitches are
there in the teacher education
programme which can be overcome by
having a proper database on the number
and status of teachers in schools. Majority
of elementary teachers whether in-
service or pre-service get trained in
DIETs.

But the performance of DIETs across
the country is awful (Gogoi and Khanikor,
2016; Noopur, et.al.2015; Bhattacharjee,
2011). Its role and objectives are not clear
to the principals as well as to the faculty
members. DIETs are almost always in
isolated locations and considered
neglected institutions. The faculty get
lower remuneration and they struggle a

lot to reach at this place, they are not well
trained in IT also and they are involved
in monitoring of expenses of DIETs in
which they are not well equipped. To bring
the status of DIETs up to the mark some
steps must be taken by the state
governments for instance:
Funds for the DIETs should be released

timely, and it should be extended to
faculty development, civil works and
contingency.

each district must have a blue print of
its own and a system for DIETs to trust
on each other’s competencies must be
developed so that scarce resources can
be better consumed,

 immediate steps must be taken to fill
the vacancies in the DIETs,

Greater awareness must be
constructed into the DIETs about the
Centrally Sponsored Scheme on Teacher
Education so that they are able to gain
all the provisions of the Scheme,
especially those related to institutional
strengthening like support for
infrastructure, capacity building,
provisions for library etc.
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This Study is an attempt to find out the awareness and Usage of Open Educational Resources
among Student Teachers. Descriptive Survey Method will be adopted with a Sample of 60

Students 30 from B. Ed and 30 M.Ed. All the Students were selected from School of Education
and Training Moulana Azad National Urdu University (MANUU). Simple Random Sampling
Technique will be adopted. A self made tool will be used for data Collection. Reliability and

validity of the tool was maintained. For the sake of analyzing data Mean, SD and t-test used.
Findings of the study are discussed in detail in the research study.
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Introduction
The rapid growth of internet and ICT

have made the teaching and learning
more easy. In modern era most of the
higher institution all around the world
has been using these technologies to
develop and distribute quality based
teaching and learning material last few
decades. The OER movement have gained
recently a special attention to promote
lifelong learning and provides an
opportunity to develop use and share
quality based learning materials without
any cost.

Open education resources are teaching
learning or research materials that are in
the public domain or released with an
intellectual property license that allows for
f ree use, adaption and distribution.
(UNESCO-2012)

Awareness and Usage of Open Educational
Resources among Student-Teachers

of MANUU: A Study

The term OER was firstly coined at
UNESCO’s 2002 Forum on Open
Courseware and designates “teaching,
learning and research materials in any
medium, digital or otherwise, that reside
in the public domain or have been
released under an open license that
permits no-cost access, use, adaptation
and redistribution by others with no or
limited restrictions.

Last few years Open Educational
Resources content are constantly
produced in all over the countries
especially developing countries, they are
trying to open content to reach and
expand the knowledge so that everyone
can access easily. India has also launched
SWAYAM for this purpose but there are
several reasons that prevent students
and Teachers to take advantages of these
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opportunities, some are English Language
problem, lack of awareness, lack of ICT
skills, education rules and restriction
etc.

This Study aimed at to find out the
awareness and usage of OER among
Students teacher and Teacher Educators.
Review of Related Literature:

Antonia Tassopoulou & Theoderos
Komineas (2016) conducted a study on
“Use of Open Educational Resources (OER)
in ASPETE: students’ attitude awareness
and Benefits. The findings of the study
revealed that 35% students were aware
of OER and 32% students rarely, 19% very
often and 16% never use OER.

Rolfe, V. (2015)  conducted a study on
“Students as evaluators of open
educational resources” the findings of the
revealed that in 264 life science students,
one third had heard the Term OER and
also aware.

The study conducted by Malini et.al.
(2015) titled as “ Teachers perception of
crating, sharing and using OERs in
universities Sains Malaysia(USM) shows
that most of the respondent were aware
of OERs and they should be made free to
be shared by everyone to make the
teaching learning process more effective.
Some of the respondents did not know
what OERs is.

Kam Cheong Li and Billy Tak-Ming Wong
(2015) conducted a study titled as
“Computer Literacy and use Open
Educational Resources: A study of
university students in Hong-Kong. The
findings of the study revealed that
students have a Low level of awareness
and limited experiences of OER and have
been exposed a few popular type of OER.

Vankaiah, V. found out in his study
titled as “OERs in India: A study of
attitudes and perception of Distance
Teachers.” that the awareness among
teachers regarding OERs is considerably
high and the use of OER by distance
teacher is also high.

Significance of the study:
Review of studies reveals that a small

number of research has been done on
students awareness and usage of Open
Educational Resources, especially on
students teacher and teacher educators.
Thus, there is felt need to carry out
research on Awareness and Usage of Open
Educational Resources among Student
Teacher and Teacher Educators.
Research Questions:
1. To what extent student-teachers are

aware about OER.
2. To what extent student-teachers use

OER.
Objectives of the Study:
1. To find out the awareness of OER among

Student-Teachers.
2. To find out the level of usage of OER

among students teacher.
3. To find out the significance difference

in awareness of OER among student
teachers.

Hypothesis of the Study:
1. There is no significanct difference in

awareness of OER among the Student
Teachers in the level of Teacher
Training.

Methodology:
In order to carry out the research on

awareness and usage of Open educational
Resources among Students Teacher and
Teacher Educators of MANUU, the
researcher used Descriptive survey
method.
Sample and Sampling Technique:

Sample consisted of 60 students
including Boys and Girls (30 from B. Ed &
30 M.Ed) were selected using Simple
Random Sampling technique.
Tool to be used:

A researcher constructed tool was
used which consisted of 20 items in
which 14 items related to awareness and
6 related to usage of OER. The reliability
of the tool by Cronbach’s alpha method was
calculated and found to be 0.74.
Statistical Techniques:

Statistical technique such as
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percentage, mean and t-test were
calculated.
Analysis:

After collecting the data from 60
students of Education and Training
MANUU (30 B. Ed,   30 M. Ed) the data was
analysed.
Objective-1: To find out the awareness
of OER among Student’s Teacher.

Table 1
Levels of OER Awareness  among

Student-Teachers.
 Awareness      M.Ed  (N30)     B.Ed. N(30)
  of OER            N         %         N        %

 High level       02       6.7        1        3.3

 Average           28     93.3      29       96.7

 Low level          0         0         0         0

Table(1) reveals that 6.67% of M. Ed
student teachers and 3.33% B. Ed student
teachers have high awareness of OER;
while 93.33% M. Ed and 96.67% B. Ed
Student teachers have average
awareness of OER. No student teachers
were found under Low awareness
category.

Graph 1
OER Awareness among M.Ed and

B.Ed Students

Table 2
Levels of Usage of OER resources by

Student-Teachers.
 Usage of       M.Ed  (N30)     B.Ed. N(30)
  of OER          N         %         N           %

 High level      02       6.7        4        31.3

 Average         28      93.3      26       86.7

 Low level        0         0          0          0
regarding OER is found high while 93.33%
M. Ed and 86.67% B. Ed Students’ level of
usage is average. This is a very
encouraging sign that student teachers
are aware of OER’s and using them too.

Graph 2
OER Usage levels between M.Ed and

B.Ed Students

Objectives-2: To find out the level of usage
of OER among student teachers of
MANUU.
       Table(2) reveals that 6.67% M. Ed and
13.33% B. Ed students’ level of usage

Objective-3: To find out the significance
difference in awareness of OER among
student teachers and teacher educators.
Hypothesis: There is no significant
difference in awareness of OER among the
Student Teachers and Teacher Educators.

Table 3
Significance of the difference between

Levels of OER Awareness among
Student-Teachers.

  Stu.      N    Mean   SD    df  t-value Sig.

 M. Ed.   30    47.9   3.67   58  0.26     NS

 B. Ed.    30   46.7    4.68

    Table (3) reveals that M. Ed students
mean is 47.9 and SD is 3.67, and B. Ed
students mean is 46.67 and SD is 4.68 at
0.01 level of significance calculated t-
value for 58 df is 0.261. Therefore
calculated t-value is less than t-critical
value which implies that there is no
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significant difference between M. Ed and
B. Ed level of OER awareness.

Graph 3
Showing Mean Difference of OER

Awareness between M.Ed and B.Ed
Students

Findings  :
1. 86.67% M. Ed and 56.66% B. Ed

students use OER resources for writing
assignment.

2. 56.67% M. Ed and 53.33% B. Ed
students revealed that using OER is not
wastage of time.

3. 60% M. Ed and 46.67% B. Ed students
feel that they are not efficient in ICT
skill to use OER.

4. 80% M. Ed and 53.33% B. Ed students
feel that there is no advantage of OER.

5. 81% M. Ed and 80% B. Ed students
revealed they use YouTube, Wikipedia
and other online resources for preparing
ppt, teaching aid and learning material.

Conclusion:
In modern digital era ICT is fully

incorporated in education and it has
expanded knowledge in people’s hand.
Knowledge and awareness of Open
Educational Resources can provide
students’ quality based learning material
without any cost. The present study
reveals that there is need to improve and
provide more awareness about OER
related tools and licensing terms and
stakeholders of University should focus
on it.
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The present study aims at studying teachers morale in relation to locality, school typology
and type of management. For the purpose a sample of 200 hundred secondary school teachers
from 40 schools was drawn randomly. To assess the morale of the teachers, teacher morale
inventory, Dekhtawal (1977). Was used. To analyse the data, the statistical technique of “t”
test was used. Significant difference between the rural and urban teachers was found only
with respect to the teacher morale component of attitude towards the job. The rural teachers
were found to have higher mean score on this morale component. Boys’ and Girls’ school
different significantly on the behavioural characteristics component of teachers morale and
differences was in favour of Girls’ school. There were no significant differences between the
means of Government and Aided schools on all the five components of teachers’ morale and
even on total.
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Introduction
Quality education is determined by

the quality of schools and in term the
teachers working in the system. The
structural characteristics comprising
human relations between the School,
community, administration etc., also play
an important part in this direction.
Grider, Piercl and Rasenstangel (1961)
proposed that teacher morale should
receive high priority by the
administrators, Novak (1952) asserted
that a teacher was not solely self
depended and impersonal automation and
that faculty spirit and morale was not
completely automatic. So morale has to
be treated and spirit and morale was not

completely automatic. So morale has to
be treated and maintained through
programme involving the teachers in
curriculum development, institutional
research and service education,
Getzeletal et.al (1968) regarded morale as
good personal adjustment. Briggs (1958)
suggested four factors namely.
i. Exuberant physical health,
ii.ability to make proposals to the

principal,
iii. Freedom from negative criticism and
iv. work assigned according which are

essential for good morale.
Narula (1986) made an attempt to

analyse the common factors of teacher
morale and found the following five factors
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namely (a) morale based on teacher self-
confidence, work load, and job satisfaction
(b) morale based on educational and social
support, (c) morale based on human and
social relationship’s among the staff,
discipline and facilities for co-curricular
activities, (d) morale based on service
conditions and rapport with students and
colleagues, (e) morale based on
professional adjustment.

Miller (1981) concluded that teacher
morale has a positive effect on pupil
attitudes and learning. Raising teacher
morale level is not only making teaching
more pleasant for teachers, but also
learning more pleasant for the students.
This creates an environment that is
more conducive to learning.

The success of a school system
depends in large measure upon the
morale of the teaching force.
Consequently, one of the critical problems
of the day is to sustain morale and
maintain schools at a high grade of
efficiency. It is true that, the better the
spirit of the teachers, the better the tone
of the school, and the better the tone, the
better the discipline, and better the
discipline, the higher the achievement.
Therefore, it is desirable investigate in
to teachers morale and the present study
is an attempt in this direction.
Objective of the Study :

The objective of the present study is
as follows :
1. To study location wise, school typology

wise and type of management wise
differences in the teachers morale.

Hypotheses of the Study :
The hypotheses of the study are as
follows:
i. There exists no significant difference

the teachers morale of rural and urban
schools.

ii. There exists no significant difference
in the teacher’s morale  of Boys’ and
Girls’ schools.

iii. There exists no significant difference
in the teachers morale of Government
and Aided schools.

Sample :
The sample of the present study

comprised of 200 hundred secondary
school teachers spreaded over the three
different independent variables namely
location (urban-rural), school typology
(Boys-girls) and type of management
(Government-Aided). The sample was
done randomly from 40 schools.
Tool Used :

Teacher moral inventory developed by
Dekhtawal (1977) was used to assess the
morale of the teachers. There were 05
components in the inventory namely (i)
individual characteristics, (ii) behaviour
characteristics, (iii) group sprit, (iv)
attitude towards the job and (v)
community involvement. The spilt half
reliability co-efficient of the inventory
was found to be 0.99. The validity of the
inventory was tasted by co-relating the
scoring of teacher with principal’s rating
and was found to be 0.77.
Stastical Technique Used :

The statistical technique of ‘t’ test
was used to analyse the data.
Analysis Of Data :
Testing Of Hypothesis – I

In order to study the significance of
difference in the teacher’s morale of
Rural and urban school  ‘t’ test was used.
The results are given in table-1

It can seen from Table: 1 that the
rural schools differ significantly from the
urban schools in the component of
“attitude towards the job” (“t”- 5.43,
P<0.01> and the difference was in favour
of rural schools. Here the null hypothesis
was rejected. But the rural and urban
schools did not differ significantly in total
and other four dimensions of morale. Here
the null hypothesis was retained. The
present finding supports the finding of
Barik and Mishra (2008).
Testing of Hypothesis –II

To study the significance of difference
in the teachers morale of Boys’ and Girls’
Schools  “t” test was applied. The results
have been given in Table-2.
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It Shows that there is significant
mean difference in the component of
“behavioural characteristics” between
the Boys’and Girls’schools and the
difference was in favour of Girls high
schools.

So the null hypothesis was rejected.
However, the mean differences of the rest

of the 4 components and over all teacher
morale were not significant. Here the null
hypothesis was retained. The present
finding corroborates the finding of Barik
and Mishra (2008).
Testing of Hypothesis-III

To study the significance of difference
in the teachers morale of Government

Table –01
Significance of Difference between the means of Rural and urban schools with

respect to overall and five component of teacher morale :

Sr. Components of teacher            Rural N=20             Urban N=20           “t”

    morale Mean SD Mean SD values

1 Individual characteristics   56.78 4.25 56.25 2.71 0.76

2 Behavioural characteristics   85.56 5.33 83.77 4.88 1.73

3 Group Spirit   89.66 6.54 90.97 4.91 0.89

4 Attitude towards the job   91.91 5.10 85.22 6.59 5.43*

5 Community involvement   23.81 2.07 23.52 1.63 0.78

Total 347.83 15.72 343.00   12.32 1.72

Table -02
Significance of Difference between the means of Boys and Girls schools with

respect to overall and five component of teacher morale :

Sr.   Components of teacher Boys (N-25) Girls (N-15)       “t”

          morale Mean SD Mean SD      values

1   Individual characteristics            57.60 3.61 56.40 3.79 0.15

2   Behavioural characteristics 84.60 4.99 87.17 5.55 2.29*

3   Group Spirit 91.38 5.44 93.00 5.86 1.36

4   Attitude towards the job 88.78 5.44 87.45 6.34 1.05

5   Community involvement 24.13 1.88 23.74 1.96 0.10

  Total                                           347.78    14.27    350.31 15.96 0.78

Table -03
Significance of difference between the means of Government and Aided Schools

with respect to over all and five components of Teacher Morale.
Sr.     Components of teacher   Govt. N-25  Aided N=15       “t”

   morale Mean SD Mean SD  values

 1     Individual characteristics 57.55      3.59 56.30 3.85 0.154

 2     Behavioural characteristics 86.20      5.08 86.86 4.83 0.62

 3      Group Spirit 92.15      5.28 91.46 5.82 0.56

 4      Attitude towards the job 87.71      5.83 89.66 5.08 0.63

 5     Community involvement 24.27      1.93 23.36 5.08 0.095

    Total 349.22  14.96     347.36   14.52 0.58
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and Aided high schools “t” test was applied
and the results are presented in Table-3

It reveals that “t” values for different
component of teacher morale and over all
of Govt. And Aided High Schools were not
significant. This implies the morale of
the teachers belonging to Govt. and Aided
school were more or less the same. In
view of the above results the third null
hypothesis was retained. Thus, School
management does not seem to immerge
as an important determinant of teachers
morale.
Major Findings Of The Study :
i. Significant difference between the

rural and urban teachers was found only
with respect to the teacher morale
component of attitude towards the job.
The rural teachers were found to have
higher mean score on this morale
component.

ii. Boys’ and Girls’ School differed
significantly on the behavioural
characteristics component of teachers
morale and difference was in favour of
girls’ school.

iii. There were no significant differences
between the means of Government and
Aided schools on all the five components
of teachers’ morale and even on total.

Educational Implications :
The study confirmed in some of the

components of teachers morale urban and
rural and Boys’ and Girls’ Schools. In order
to improve the morale of the teachers of
a particular school sincere efforts should
be made to improve the environment of
the school. The environment should
ensure personal friendship among the
teachers, and between the teachers and
head. Everyone should feel a part of a
happy family. Steps may also be taken to
develop proper attitude towards the job”
morale dimension among the teachers of
urban school and “behavioural
characteristics” dimension of morale
among the teachers of boys’ school. The
school facilit ies and the services
conditions of the teachers of these schools
need to be improved.
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A competent teacher possesses skills to cope-up with stress.  It is essential before letting
one to teach. The present study was conducted on 400  government and non- government
school teachers.  Dr. C.M. Bindu’s ‘Stress coping skill inventory’ was used to assess stress
coping skill and ‘General teaching competency’ scale was applied to assess teaching
competency. The results show that there exists a significantly positive relationship between
teaching competence and stress-coping skills, there is no impact of type of schools on stress
coping skills and teaching competence of school teachers of higher secondary.
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Introduction
The skill to manage stress or the

effort to master conditions of harm, threat
or challenge is known as stress-coping
skill. In case of teacher’s occupational
stress arises when teacher’s needs,
values and expectations are not fulfilled
due to the failure of the work environment
to provide occupational rewards, job
demands and the capacity of the worker
to meet these requirements. It is a
psychological aspect of behavior which
may be used by individuals to overcome
adversity, disadvantage and disability
(Kumarmahi, 2009), Well (2000); Bindu &
Sudheesh Kumar (2006) explained that
teachers have to remain in stressful
situation throughout the day because
they have to care for their students’
better performance. They have to perform
lot of other work also such as preparation,
correcting note books, valuation etc. All

Teaching Competency in relation to
Stress Coping Skills of Teachers

at Higher Secondary level

these indicate that stress is always
present with the teacher. So teacher
needs to recognize, manage and cope with
this stress by adopting certain coping
skills. The general principle of coping
involves change, feedback and
rehearsals, developing sensible belief and
learning to use leisure time sensibly.

Singh (2009) found that teaching
competence of male and female teachers
did not differ significantly. Study done by
Shukla (2009) revealed that, teaching
competence had very low positive
correlation with professional commit-
ment and job-satisfaction ;  teachers with
different levels of job-satisfaction did not
show any difference in level of their
competency skills. Hamdan and Ghafar
(2010) found significant relationship
between teaching competency, gender,
specialization and academic achieve-
ment. Special education school teachers
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indicated higher perceived competence
compared to general education teachers.
In case of  pre-service teachers,
significant correlation was found between
academic performance and off campus
teaching competence (Pogaduan, 2009),
teaching competence and teaching
aptitude (Augustine, 2010).

Tiwari and Verma (2008) studied on
adolescent‘s coping strategies and
concluded that emotional intelligence
was positively correlated with problem
solving coping in male and female
adolescents.  Pramod (2009) did research
on teacher-trainees and found that
gender had no significant effect on
problem-focused coping and emotion-
focused coping. Chaturvedi &
Purushothaman (2009) studied on female
teachers and concluded that marital
status, age and experience were
significant determinants of stress coping
skill. Fisher (2011) did study on higher
secondary school teachers and found that
job-satisfaction, preventive coping skills
and stress were significant predictors of
burn out.
Scope and significance

The standard of education depends
upon the competence and quality of school
teachers, so they must possess some
essential qualities for it’s effective use
to develop desirable habits, skills and
attitudes to make their students good
citizen. The main aim of a teacher is to
make students learn effectively, for this
a teacher has to perform lots of activities
inside the classroom. Competent teacher
will create such conditions and climate
in the classroom that are conductive for
student learning. Teachers need
knowledge skills to enhance, improve and
explore teaching practices. As teachers
are responsible for operating educational
system, they need strong and efficient
professional competencies.

School is considered to be a major
source of stress in the lives of teachers.
Teachers are increasingly perceived as
facilitators or managers of knowledge.

They work under a constant fear and
threat of accountability for each and every
action. This alone can be a sufficient
cause of stress for any individual. But in
case of a teacher it is multiplied by other
factors as well. Meeting these demands
without falling victim to stress requires
a teacher to work smartly. To implement
this mode of working, a teacher has to
adopt some stress coping skills to become
fulfilling and productive in their
profession.
Objectives
- To study the relationship between

teaching competence and stress coping
skil l of higher secondary school
teachers.

Hypotheses
H1- There will be a significant

relationship between teaching
competence and stress coping skill of
higher secondary school teachers.

Research design and Methodology
The Sample - In the present study the
sample was selected from government
and non-government higher secondary
schools located at Rajnandgaon district of
Chhattisgarh state. 68 higher secondary
schools (36 govt. and 32 non-govt.) were
selected. The sample of  the study
consisted of  400 Hr. Sec. school teachers
randomly selected  (200 from govt. and 200
from non-govt. school).
Tools used

‘Stress Coping Skills Inventory’
developed by Dr. Bindhu C.M. and Aneesh
A. K. Mariya and ‘General Teaching
Competency scale’ prepared by B. K. Passi
and M. S. Lalitha were used to assess the
two variables.
Statistical treatment-

In the present study inter-correlation
was computed between the two variables.
Analysis and Interpretation-

The calculated value of ‘r’ (0.160) is
found to be significant. It is clear from
the analysis that there exists positive
correlation between teaching competence
and stress coping skill of higher secondary
school teachers.
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Table 1
Correlation between teaching

competence and stress coping skill of
higher secondary  school teachers

Variable                           Corre.   Signi.

 Teaching competence       r         p< .01

 Stress coping skill          0.16       level
Table value r=.088 and .115 at .05 and .01
levels at df =398
Findings
1.There exists positive correlat ion

between teaching competence and
stress coping skill of higher secondary
school teachers.
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Educational implication of the study
It is clear from the above description

that in the present study the effort has
been made to find out the influence of
stress coping skill on teaching
competence. It is evident from the result
that stress coping skill and teaching
competence are positively correlated with
each other. This clarifies that change in
the level of any of the variable will leave
impact on the other one, so teacher’s
high level of stress coping skill will favor
them to achieve high level of teaching
competence. Suggestions have been given
to adopt stress coping skill to cope-up with
stress.
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Regular classrooms as well as the attitude of regular teachers’ towards inclusive education
is a crucial issue indeed for successful inclusion.This paper presents the findings of the
attitude of teachers towards inclusive education. The purpose of this study was to investigate
the attitudinal differences on the basis of gender and types of schools at elementary level.
The sample consists of 100 elementary school teachers. The result of this study showed
that there exist significant differences in the attitude of male and female teachers as well as
with respect to the types of school i.e. private and Government.
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Introduction
Remarkable anticipation for

successful inclusion is based on the
principles and demands of positive and
receptive attitude of regular teachers.
Various Acts like The Individuals with
Disabilities Education Act (IDEA, 1990)
and The No Child Left Behind Act (2002)
etc. allowed millions of special education
students across the country to access into
regular classrooms for either a part of the
day or the entire school day. Regular
classrooms as well as the attitude of
regular teachers’ towards inclusive
education are a crucial issue indeed for
successful inclusion. Teachers are
perceived to be integral part of the
implementation of inclusive education
(Haskell, 2000). So to find out the attitude
of teachers towards inclusive education
is central point of discussion of the
present study. A good no of research

Teachers’ Attitude towards
Inclusive Education

studies revealed about the increased
pressures of school teachers due to the
inclusion policy (Avramidis, Bayliss, &
Burden, 2000; Clayton, 1996; Forlin, 1997;
Long, 1995; McKinnon & Gordon, 1999;
Paterson & Graham, 2000; Schloss, 1992).
Teachers have varied in their responses
to these challenges (Westwood & Graham,
2003). According to Gall, Borg, and Gall
(1996) an attitude can be defined as an
individual’s viewpoint or disposition
toward a particular object which may be
cognitive, affective and behavioral
components. Some research studies point
out that teachers’ attitudes to inclusive
education are typically positive, (Avramidis
et al., 2000; Kuester, 2000). Several factors
which affects the teachers attitude
towards inclusive education can be listed
under following points as gender(male/
female), types of school(Government/
Private/Aided),  age, teaching experience
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and teachers’ qualifications, class size,
level of confidence, the severity of a
student’s disability and support from
administrative staff. In the present study
factors like gender and types of school has
been taken into consideration. A good
number of research studies discussed
about the null significant differences
found between male and female (gender)
towards inclusive education (Avramidis et
al., 2000; Cornoldi, Terreni, Scruggs, &
Mastropieri, 1998; Kuester, 2000; Van
Reusen et al., 2001; Harvey (1985).

However, some other studies revealed
that female teachers are inclined to have
more favorable attitudes than male
teachers (Leyser & Tappendorf, 2001;
Pearman, Huang, Barnhart, & Mellblom,
1992, Odge & Jansma, 2000). Further, type
of schools (PVT./Govt.) also affects the
teachers attitude towards inclusive
education. In order to assist the regular
education teacher, knowledge and
understanding of their attitudes or
perception of having special education
students included is critical.

School administrators need to
understand not only those regular
education teachers attitudes or
perceptions, but also more importantly,
understand and acknowledge the
reason(s); why an administrative stand
point, knowledge of regular education
teacher’s perception of inclusion is very
valuable information. School administr-
ators, especially school level principal
“Must not only keep abreast of the trends
and changes in the field, but must take
an active leadership role” (Patterson,
Marshall & Bowling 2000, p.14). The
Principals have the “power” or ability to
truly assist in the inclusive practice.

So the present study emphasized on
the attitudes of teachers and the various
variables affected the attitude towards
inclusive education. Further this will help
in the development and implementation
of policies for inclusion in a effective and
systematic manner.

Objectives
The objectives of the present study

were divided in to two groups viz Primary
and Secondary objectives. These are
given below:
Primary Objectives
To study the attitude of teachers towards

inclusion in elementary level.
To study the differences between male

and female teachers attitude towards
inclusive education.

To study the differences in teacher’s
attitude towards inclusive education in
between private and government
school.

Secondary Objectives:
 To study the enrollment status of

differently challenged children in
various inclusive settings.

To adopt suitable test for use to study
this research study.

Hypotheses:
Considering the problem under

investigation and the objectives of the
present study, the following hypotheses
have been formulated.
There exists no significance difference

between male and female teachers
attitude towards inclusive education.

There exists no significance difference
in teacher’s attitude towards inclusive
education in between private and
government school

Method:
For the present study, Descriptive

survey method was employed by the
researcher.
Research Design:

The figure given below is indicative
of the elementary school teachers’
attitude towards inclusion with respect to
gender and types of school.
The Sample:

The present study deals with
purposive cum convenience sampling,
which is an appropriate and accurate
technique.  The present study was based
on a sample of 100 elementary school
teachers selected randomly from both
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Government and Private schools of Delhi,
which was further subdivided into male
and female aspect too.
Tools Used:

Keeping in mind the objectives of the
study and limitation of time and
resources the researcher adopted the
standardized tool developed by
Cochran(2000) named as the Scale of
Teachers Attitudes towards Inclusive
Classrooms (STATIC). The tool specified
the collected scores’ranges from a low of
0 to a high of 100.  Higher score on the
STATIC reflects attitudes that are more
positive of the practice of inclusive
classrooms. Subjects who scored lower on
the scale, tended to hold less positive or
more negative attitudes towards inclusive
classrooms.
Data Analysis:

The main purpose of the present study
was to find out the elementary school
teachers’ attitude towards inclusive
education especially in consideration
with types of school and gender. On the
basis of statistical analysis, following
findings can be drawn. For a clear
comprehension objective wise
presentation of f indings has been
attempted.

Table: 1 shows mean scores of overall
attitude of Female and Male  i.e. 185.36
and 158.52 respectively. The‘t’ ratio
computed is 5.19, which is significant at
0.01 level. This means that Female and

Table-1:
Significance of difference between the mean attitude scores of Female and

Male teachers
 Variable   Gender  N  Mean SD SEd      ‘t’ Signi. Level

 Overall attitude  Female  50   185.36 22.57 5.16 5.19 0.01

 towards inclusion   Male  50   158.52 28.74

Table-2:
Significance of difference between the mean attitude scores of Private and

Govt. school teachers
 Variable Settings   N      Mean   SD SEd       ‘t’       Signi. Level

 Types of school Private   50      50.12    4.49 0.99       4.36 0.01

Government   50      45.76     5.44

Male are found to be differing significantly
with respect to overall attitude on
inclusive education.  It is also observed
from the table that the deviation of the
scores from mean of Male is more than
Female whereas the mean score is higher
of Female than that of Male.

Therefore the null hypothesis no 2
that there exists no significance
difference in the attitude of teachers with
special reference to Female and Male
towards inclusion in elementary level is
rejected. It means both the groups differ
in terms of overall attitude towards
inclusive education.

Table-2 shows that the mean scores
on types of school of Private and Govt. are
50.12 and 45.76 respectively. The ‘t’ ratio
is 4.36, which is significant at 0.01 level.
This means that the Private and Govt
school teachers differ significantly with
each other with respect to attitude
towards inclusive education. It is also

Graph 1
 Mean attitude scores of Female and

Male teachers
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observed from the table that the deviation
of the scores from mean in Private school
is less than Govt. school whereas the
mean score is higher in private school
than Govt. schools.

Graph 2
 Mean attitude scores of Private and

Govt. School teachers

Therefore the null hypothesis no.3
that there exists no significance
difference in teachers’ attitude towards
inclusive education in between private
and government school is rejected. It

means both the settings differ on attitude
towards inclusive education.
Findings:
1. The Female and Male teacher groups

differ significantly in terms of overall
attitude towards inclusive education.

2. Private and Govt. School teacher
groups differ significantly in terms of
overall attitude towards inclusive
education.

Conclusion:
On the basis of above discussion, it

can be concluded that the differential
analysis between male /female and
private/ Govt. are positive and significant.
Further we can say that, as inclusion is
a very sensitive and crucial concept
introduced in schools, it should be
handled in a proper and empathetic
manner. So that the attitude of teachers
will always be in positive and progressive
manner rather than filling burdened.
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The main objective of rural development has been to remove poverty of the people and fill the
widened gap between the rich and the poor. This has been also vocalized in the policy of the
government which says: said, ‘Rural poverty alleviation has been the primary concern in the
economic planning and development process of the country … rural development which
encompasses the entire gamut of improvement in the overall quality of life in the rural areas can
be achieved through eradication of poverty in rural areas.’
Keeping in view the planning policy in mind, various schemes of development, especially the
development of agriculture, the main occupation of the rural people, have been introduced.
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Introduction
The main objective of rural

development has been to remove poverty
of the people and fill the widened gap
between the rich and the poor. This has
been also vocalized in the policy of the
government which says: said, ‘Rural
poverty alleviation has been the primary
concern in the economic planning and
development process of the country …
rural development which encompasses
the entire gamut of improvement in the
overall quality of life in the rural areas
can be achieved through eradication of
poverty in rural areas.’ Keeping in view
the planning policy in mind, various
schemes of development, especially the
development of agriculture, the main
occupation of the rural people, have been
introduced.

The major early programmes were:
1. Intensive Agricultural Area

Programme (LAAP)
2. Intensive Agricultural District

Programme (IADP)
3. High Yielding Varieties Programme

(HYVP)
4. Rural Industries Projects and Rural

Artisans Programmes (RIP and RAP)
Besides the above programmes,

several poverty alleviation programmes
have also been launched by the central
and state governments for the rural
people. These are discussed in the
following paragraphs:
1. 20-Point Programme:

This has been a major programme of
rural development encompassing various
aspects of rural people. This programme
is associated with former Prime Minister
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Indira Gandhi, who introduced it in July
1975 for reducing poverty and economic
exploitation and for the upliftment of
weaker sections of society. She gave the
slogan ‘Garibi Hatao’ during
parliamentary elections.
The important goals of this programme
were:
1. Welfare of the rural masses.
2. Increase in rural employment.
3. Minimum wages to landless labourers.
4. Uplift of the SC and ST people.
5. Growth of housing facilities.
6. New programmes of family planning.
7. Extension of primary health facilities.
8.Making primary education more effective
9. Welfare of women and children.
10. Some other programmes—drinking
water facilities, public distribution
system, increasing power production, etc.

The programme was discontinued
with the change in government (during
Janata Party government). However, it
was revised in 1982 after the coming of
congress government at the centre with
an emphasis on eradicating poverty and
reducing income inequalities, removing
social and economic disparities and
improving the quality of life.
2. Integrated Rural Development
Programme (IRDP):

The programme was launched by the
Centre in March 1976 as a major
instrument of the government to alleviate
poverty. Its main feature was to enable
selected families to cross the poverty line
in a given timeframe by taking up self
employment in various activities like
agriculture, horticulture, animal husba
ndry, weaving and handicrafts and
services and business activities. The
target group consisted of small and
marginal farmers, agricultural labourers
and rural artisans having annual income
below Rs 11,000 defined as poverty line
in the Eighth Plan. Among the selected
families, it is stipulated that at least 50
per cent of assisted families should be

from SCs and STs. Furthermore, 40 per
cent of the coverage should be of women
beneficiaries. In spite of its many
important features, the programme has
also been criticized widely.
The main criticisms against the
programme are:
1. There was much corruption, misuse

and malpractice in the implementation
of the programme at every level; from
selection of beneficiary families to the
distribution of loans. Bribing was a sine
qua non for obtaining a loan.

2. The poor people were not well
conversant about the programme. They
took less interest in the programme
because they were afraid of being
cheated. Moreover, they were unable to
fill up complicated forms and find the
‘guarantors’ for themselves.

3. Training Rural Youths for Self-
Employment (TRYSEM):

This scheme was launched in 1979
to provide technical skills (training) to
rural youths (between 1835 years) living
below the poverty line, to enable them to
seek employment in fields of agriculture,
industry, services and business
activities. As in other schemes of poverty
alleviation, in this scheme also, youths
belonging to SCs and STs and ex
servicemen, who had passed ninth class,
were given priority. Onethird seats were
reserved for women. The beneficiaries of
this scheme after completion of training
were absorbed in the IRDP scheme.

According to an estimate, up to 1995
96, about two lakh youths were being
trained every year, of whom about 45 per
cent became selfemployed and 30 per
cent got regular employment.

In spite of being a good scheme, it has
many shortcomings. For example,
1. Its coverage is very small in relation

to need;
2. The amount of stipend given to the

trainees (about Rs 75 to 200 per month)
to motivate the youth is very meagre to
join training programme; and
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3. Skills imparted in the training are of
very low level and not linked with rural
industrialization process.

4. Food for Work Programme (FWP):
This programme was introduced in

1977 by the then Janata government with
the objective to provide employment to the
unemployed/underemployed village
persons during the slack season. The
wages paid to the workers were in kind,
i.e., food grains. The works undertaken
were flood protection, maintenance of
existing roads, construction of new link
roads, improvement of irrigation facilities,
construction of school buildings, medical
and health centres and Panchayat Ghars
(community halls) etc.
5. National Rural Employment
Programme (NREP):

This is redesigned programme of FWP,
planned for creating additional
employment opportunities in the rural
areas with the help of surplus food grains.
It was started in 1980 as a part of the
Sixth Plan (198085). This programme
was especially for those rural people who
largely depended on wage employment but
had no source of income during lean
agricultural period. PRIs were actively
involved in this programme.Later on, this
programme was merged with Jawahar
Rozgar Yojana (JRY).
6. Rural Landless Employment
Guarantee Programme (RLEGP):

Special schemes were formulated by
some states such as Maharashtra and
Gujarat to provide increasing
employment opportunities to rural people,
especially landless people. Maharashtra
started the Employment Guarantee
Scheme (EGS) for the unemployed in
rural areas. The Gujarat government’s
scheme provided for unskilled jobs to the
unemployed workers on different projects.
This scheme was later on merged into
JRY along with NREP.
7. Jawahar Rozgar Yojana (JRY):

This programme came into existence
in April 1989 with the merger of the NREP

and the RLEGP. Under this scheme, it was
expected to provide at least one member
of each poor family (BPL family) an
employment for 50 to 100 days in a year
at a work near his/her residence. About
30 per cent of the jobs under this
programme were reserved for women. The
scheme was implemented through
Village Panchayats.
8. Antyodaya Yojana:

The Hindi word ‘antyodaya’ is a
combination of two words—ant meaning
end or bottom level and udaya meaning
development. Thus, as a whole, it implies
the development or welfare of a person
standing at the end of the queue (lowest
level), that is, the poorest of the poor. This
programme was initiated by the
Government of Rajasthan on 2nd October,
1977 for special assistance to persons
living below the poverty line (BPL). It was
later on picked up by the then Janata
government at the centre in 1978. The
idea was to select five of the poorest
families from each village every year and
help them in their economic betterment.
For the selection of beneficiary
families, a few economic criteria were
laid down, in order of priority:
1.families under severe destitution

without any productive assets with no
member in the age group of 1559 years
capable of any economic activity;

2.families without any productive assets
of land or cattle but having one or more
persons capable of working and with a
per capita income up to Rs 20 per month;

3.families having some productive assets
with per capita income upto Rs 30 per
month.

9. Mahatma Gandhi National Rural
Employment Guarantee Scheme
(MNREGS):

After independence, for the
development of rural society, particularly
to develop the socioeconomic life of the
rural poor, many schemes and
programmes were launched from time to
time but unfortunately the fruits of these
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programmes reached to a very low
proportion of these people. It was
estimated about 70 per cent of rural
population was still deprived of the basic
necessities of life. For the purpose of
extending the benefits to rural people, a
new scheme was launched and legislation
was enacted under the name ‘National
Rural Employment Guarantee Act’
(NREGA). This scheme was initially
started in 200 districts of the country
from February 2006 and from April 2008,
it has been extended to cover all the
districts of the country. The main
objective of the scheme is to provide 100
days employment to rural unemployed
people. In this scheme, employment to
women is also provided. Like other rural
development schemes, this scheme is
also plagued with many problems—
workers’ identification and registration,
muster rolls, works attendance,
calculations and disbursement of wages
and overall transparency. In recent
months, people from all circles have also
voiced great concern about the rampant
corruption in this scheme.
Some Other Development Schemes:
1.Pradhan Mantri Adarsh Gram Sadak

Yojana (PMAGSY):  It focuses on
integrated development of 100 villages
with a 50 per cent population of SCs.

2.Bharat Nirman Yojana: It was launched
in 2005 for building infrastructure and
basic amenities in rural areas. It
comprises of six components—rural
housing, irrigation, drinking water,
rural roads, electrification and rural
telephony.

3.Indira Awas Yojana:  It is one of the six
components of Bharat Nirman Yojana.
It was introduced in 198586. It aims to
help built or upgrade the households of
people living under BPL.

4.Jawaharlal Nehru National Urban
Renewal Mission (JNNURM):  It was
launched on 3rd December, 2005. The
main objective of this scheme was fast

track development of cities across the
country. It was focused especially on
developing efficient urban
infrastructure service delivery
mechanism, community participation
and accountability of urban local bodies
and other agencies towards citizen.

5.Rajiv Awas Yojana (RAY):  This
programme was announced in June
2009 with an objective to make the
country slumfree.

6.National Rural Health Mission: It was
launched to make basic health care
facilities accessible to the rural people.

7.National Rural Livelihood Mission:  It
is meant to eradicate poverty by 2014
15.

8. National Food Security Scheme:  On
the pattern of MNREGS, the central
government is trying hard to bring a bill
in the monsoon session (2013) to
provide guarantee for food to the poor
people, although it has already issued
an ordinance in this regard.

Conclusion
This has been a major programme of

rural development encompassing various
aspects of rural people. This programme
is associated with former Prime Minister
Indira Gandhi, who introduced it in July
1975 for reducing poverty and economic
exploitation and for the uplift of weaker
sections of society. The poor people were
not well conversant about the programme.
They took less interest in the programme
because they were afraid of being
cheated. Moreover, they were unable to
fill up complicated forms and find the
‘guarantors’ for themselves. assistance
was given in the form of allotting land for
cultivation, monthly pension (Rs 3040
per month), bank loan for purchasing
bullocks, buffaloes, cows, goats and pigs,
basket making, carpentry tools, opening
a tailor’s shop, a tea shop, a barber’s shop
or a grocer’s shop and manufacturing
activities like niwarmaking, soap
making, etc.
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This paper examines the prospects for rural areas within the information society, referring
particularly to the European Union experience. The next round of agricultural growth offers a
huge potential for welfare enhancement provided the policies are robust enough to bring a
paradigm shift in the manner in which the expected growth in productivity is to be achieved the
conventional source of productivity enhancement, especially since the green revolution, has
centred input incentive practices. The challenge now is to shift towards knowledge / employ-
ment intensive systems of agricultural production. Achieving this would require a more nu-
anced approach, which incorporate differential agro-ecological features on the one hand and
employment livelihood needs on the other. The main role of ICTs is facilitating such develop-
ments must be seen in a very broad sense, as a means of raising levels of competence and
competitiveness in all branches of the local economy. Although the new technologies  are no
substitute for entrepreneurship, the potential they present, within a more enlightened policy
environment, should not be underestimated.
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Introduction
The recent policy discourse in India

is marked by unequivocal emphasis on
revival of growth in agricultural sector.
This is mainly due to the significant
poverty reducing impact of the sector.
While a large part of the poverty reduction
impact had been realized mainly in areas
covered by the early phase of green
revolution, a similar phenomenon has
been observed during the eighties in the
some of the agriculturally lagging states
such as West Bengal, Madhya Pradesh,
Rajasthan (Bhalla and Singh, 2000). This
period starting with the early eighties,
thus marked a turning point in India’s

agriculture with an unprecedented
growth of 3.5 percent per annum, and a
relatively better regional spread.
However, the growth moments could not
sustain during the nineties. This, once
again, has brought Indian agriculture to
a cross road deciding the new path will
have an overarching impact on the future
of Indian economy and also of millions of
Indians in the times to come. Declaration
in agricultural growth during the
nineties had led to two major policy
implications. First, it reinstated multiple
roles that the sector plays not only in
terms of employment, poverty reduction,
and food security for the large masses in
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rural areas, but also for sustaining the
higher level of overall economic growth
in the country (Majumdar 2006;
Radhakrishna, 2002). And second it
brought concerns like environmental
sustainability, gender equity and value
addition of the center stage of policy
formulation.

One finds a sense of urgency among
policy makers for attaining the targeted
rate of growth, if not for attaining other
important goals, viz.; sustainability and
equity. The recent revival of emphasis on
agricultural growth is a matter of
necessity rather than changing
composition of agricultural growth,
notwithstanding the need for increasing
demand in the economy. This is reflected
by the fact that the demand gap is to be
met mainly by creating wage incomes
through various employments. (Gujarat
Institute of  Development Research,
Ahmedabad.)

The next round of agricultural growth
offers a huge potential for welfare
enhancement provided the policies are
robust enough to bring in a paradigm shift
in the manner in which the expected
growth in productivity is to be achieved.
The conventional source of productivity
enhancement, especially since the green
revolution, has centred input intensive
practices. The challenge now is to shift
t o w a r d s k n o w l e d g e / e m p l o y m e n t
intensive systems of agricultural
production. Achieving this incorporate
differential agro-ecological features on
the one hand and employment livelihood
needs on the other.

The new mantra for economic
survival is now rooted through skill
inventory possessed by a Nation. Skills
and knowledge are the driving forces of
economic growth and social development
for any country. Countries with higher
and better level of skills adjust more
effectively to the challenges and
opportunities of world of work. When India
is aiming to achieve double digit
economic growth, the preparation for

sustaining overall high growth has
become the core issue. Rapid
globalization, changes in technology as
well as work processes, market dynamics
together creates a very challenging
picture for coming years. Clearly
witnessed from the current situation as
reduction has been getting globalized and
financial markets the world over are
becoming integrated. Information
technology has become the backbone for
almost all the growth factors which is not
only acting as an instrument in
increasing the speed of communications
but significantly has helped in taking fast
and more reliable decisions reducing and
reduction in costs. (IT) Information
Technology is the need of the current
situation to bring out a change in
agriculture and rural employment. India,
which is on the world map of one of the
fastest growing nations, experiencing
very fact technological changes, shorter
product cycles and news forms of work
organization which in turn alters the
entire working environment. To match
up with such pace, the knowledge and
education of information technology
becomes vital. In this paper, the
importance and need of information
technology is highlighted which leads to
economic growth and employment
expansion. In fast moving pace, the
knowledge of technology enables one to
meet up the current demands of the
society and upto date with all the reliable
information to keep oneself moving.
Information and Communication
Technology (ICT) –

Information Technology (IT) is the
application of computers to store, study,
retrieve, transmit and manipulate data
or information, often in the context of a
business or other enterprise. IT is
considered a subset of information and
communication technology (ICT). The
term is commonly used as a synonyms
for computers and computer networks, but
it also encompass other information
distribution technologies such as
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television and telephones. Several
industries are associated with
information technology, including
computer hardware, software, electronics,
semi conductors, internet, telecom
equipment and e-commerce.
The definition of IT consists of three
categories -
Techniques for processing
  The application of statistical and

mathematical methods to decision
making and

The simulation of higher order thinking
through computer program.

Various tools of ICT used in our
everyday life :-

Usage of ICT in Everyday Life
From ICT to Multimedia –

Information and Communication
Technologies consists of an ever
expanding array of interrelated
technologies involved in information
processing and transmission. The most
significant development to date has been
the convergence between computer
technology and telecommunications,
giving rise to interconnected computer
networks globally, making possible the
decentralization of certain activities not
requiring face to face contact. During the
second half of the 1990s a new electronic

communication system was formed out
of a merger of globalized, customized
media and computer mediated
communication. This new system is
characterized by the integration of
different media and by its interactive
potential into the whole domain of life
from home to work, from schools to
hospitals, from entertainment to travel.
Connecting Rural Areas to ICT –

Because of the particulars problems
of rural areas, the European Union (EU)
to date has placed considerable emphasis
on examining how ICTs might facilitate
rural development strategies. The effects
of distance, accessibility and remoteness
have already been alluded to. Recent EU
policy developments have attempted to
help rural areas diversify their economy
as agriculture becomes less significant
in employment terms. Such diversifi-
cation involves the promotion of
activities, which allows the exploitation
of the rural environment in ways which
connect small regions with the demand
of the international market place. The
main role of ICTs in facilitating such
developments must be seen in a very
broad sense, as a means of raising levels
of competence and competitiveness in all
branches of the local economy. The
technology should never be regarded as a
substitute for a well thought out strategy
for promoting enterprise. Telecommu-
nications infrastructure is highly
developed in urban areas. Integrated
Services Digital Network (ISDN) is mainly
limited to urban areas. This
infrastructure employs digital lines and
switches increasing band width and
reliability and provides access to three
important services; fast file transfer,
video conferencing and group 4 high
resolution, high speed faxes. Local call
charge access to the internet is also quite
limited in the rural areas being confined
to the larger urban centres.
Rural Development Strategies -

In formulating Rural Development
strategies a useful emphasis has

Factors

Education

Banking

Industry

Commerce

Usage
Find useful
information to
manage books
in the library
To withdraw
moneyOn line
banking
Automobile
manufacturing
industry eg:
Car, Aerospace
research
Buying and
Selling form
Internetfor
advertising for
stock market

Tools
InternetLibrary
automation
system

ATM Machineto
check anytime,
anywhere
Robotic and
Artificial
IntelligenceHigh
Tech Machine –
Supercomputers
On line
payment
Billboard,
electronic
mediaKLSE
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emerged in EU Policy statements on the
role of small and medium sized
enterprises (SMEs) within the indigenous
sector. Small scale rural economics can
be usefully conceptualized in terms of
such SMEs. Enhancing the competence
of such enterprises through training in
management, marketing and the wide
range of skills required for developing
enterprises in rapidly changing and
increasingly international markets,
should be an essential element of rural
development strategies. Increasing
awareness and the provisions of training
relating to exploiting the new ICTs is the
necessary starting point of such
technologies are to play a significant role
in rural development.

Evidence from Economic Census (EC)
shows that in rural Gujarat during 1998
to 2005, the unorganized non-agricultural
enterprises increased in terms of
numbers as well as employment there
was a higher concentration of non
agricultural establishment in urban
areas both with regards to the number of
units and workers employed, while a
large share of OAEs were located in the
rural areas. Unlike the 1990s, the
numbers of OAEs (Own Account Enterpri-
se) and employment was expanding in the
period under consideration (1998-2005).
Concentration of OAEs is also for greater
in urban Gujarat then rural, though in
rural areas the share of OAEs is more
than the Establishments.

While basic literacy is a must, Skills
Development of the youth is important for
the holistic growth of the country.
Skill Development Initiatives in M.P.–

Keeping the current scenario in
mind, the state government is under the
process of launching skill development
policy soon. The government has formed
a subcommittee for minister and based
on their recommendations which the
cabinet will consider the suggestions and
will announce a policy. The government
has also set up an independent council
to take care of the vocational training and

skill related initiatives under the
Chairmanship of the Chief Minister
named as Madhya Pradesh Council for
vocational training (MPCVET).
The organization has been established
with following laid down objectives –
To plan and execute skill development

programs to prepare youth for self
employment and various jobs available
in Industrial and service sectors.

To develop competency based curricula,
and to train and certify school dropouts,
labour working in unorganized sector,
service sector and unskilled workers
engaged in various industries.

 To prepare need based training
programs of different levels as per the
requirement of various groups
industrial sectors, which are
recognit ion at national and
international level and also to recognize
such programs for further education.

 To develop a flexible delivery
mechanism to impart training in part
time, weekends, full time, onsite/
offsite mode.

 To plan and monitor National Skill
Development Policy at state level.

To coverage and develop available
training resources in the state through
public private partnership.

 To provide access to vocational
education and training with inclusive
growth for all the groups of the society.

 To provide training of trainers to
promote innovation in training and also
to render consultancy services.

 To award certificates, diplomas and
other distinctions to trained manpower
and set norms for quality and standards
of vocational training system.

 To affiliate institutes as vocational
training providers on payment of
prescribed fee.

 To forecast the needs of skil led
manpower to cater to the needs of
various stakeholders in the state on
regular basis.

 To award scholarship, prizes and medals
in accordance with the rules.
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 To fix and demand such fees and other
charges as may be laid down under the
rules of society.

 To establish maintain and manage the
land, building, other infrastructure and
assets of the society for institutional
purpose.

 To create with the prior approval of state
government administrative, technical,
ministerial and other posts under the
society and to make appointments.

 To interact and co-operate with any
educational institute, training
organization and industrial
organization having objects wholly and
partly similar to those of the society.

  To develop continuing education
programs for the personal in the
organized and unorganized sectors.

 To establish network with other similar
organization for exchange of expertise,
information/documents and
publication.

The National Skill Development
Workshop with the same initiative the
Govt. of MP has organized a National Skill
Workshop at Bhopal on September 1, 2010
to make ground for new policy for
technical education, training and skill
development in the state. Representative
from various National and Local Industry
Association, World Bank, National Skill
Development Corporation and various
experts from the field have participated
in the workshop and put forth their
valuable suggestions for new policy of skill
development in the state.
ICT in Education in India -

There is a going awareness building
among the educationist, stake holders,
administrators and policy makers on the
emerging role of ICT in enhancing the
process and outcome of education.
1. The National Policy on education 1986,

as modified in 1992 stressed on the
need of educational technology to
improve the quality of education.

2. The National Curriculum Frame work
(NCF) for School Education (2000) rightly
remarked, ‘the new technology has a

tremendous potential to revolutionize
education and transform school
dramatically. ‘ The NCF (2005) also
highlighted the significant role of ICT
in school education.

3. The ‘Sarva Shiksha Abhiyan’ (SSA) a
mission of the Indian Govt. to achieve
the UEE, also stresses the importance
of ICT in educational sector.

4. The Central Advisory Board of
Education (CABE) also in its report on
Universal Secondary Education - 2005
featured the comprehensive use of ICT
as one of the most important aspects of
schooling.

5. The beaming educational programmes
to satellite was first introduced in our
country during the year 1975-76
through the Satellite Instructional
Television Experiment (SITE). The vital
aim of the INSAT is to bring the rural
people into the national mainstream.

6. The Government of India launched the
Computer Literacy and Studies in
School. (CLASS) Project.

8.The Eleventh Five Year Plan (2007-12)
has emphasized the importance of ICT
in Education.

The first Inter Ministerial National
Consultation on drafting the National
Policy on ICT in School Education was held
on the 13th Feb. 2008 under the Ministry
of Human Resource Development (MHRD)
and the Department of Higher Education
launched in compendium of Feedback
entitled ‘Towards a National Policy on ICT
in School Education in India.’ A Multi -
Stakeholder perspective in 2008.
According to the revised draft on National
Policy on Information Communication
Technology in school (MHRD, 2011) the
aims of the policy are to devise, catalyze,
support and sustain ICT and ICT enabled
activities and processes in order to
improve access, quality and efficiency in
the school system.
Conclusion –

This paper has attempted to outline
the prospects for rural areas within the
information society. These prospects
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have been assessed in terms of
diminishing the effects of distance from
core markets. The prospects can also be
considered in terms of the potential of
rural areas exploiting the new
technologies in order to enhance their
learning capacity by improving their
access to relevant information. A growing
awareness of the need to give much more
attention to the social dimension of the
information society is  necessary. As
basic literacy is the must, Skill
Development of youth is necessary for the
holistic growth of the country. Revival of
integrated farming system approach
across different agro-ecological region
thus becomes an essential pre-condition
for achieving a paradigm shift in the
sector. A shift such as this may help
creating additional employment and at

the same time, ensure better
remuneration for the workers to sustain
their livelihood in the long run. The
application of Information and
communication technology (ICT) will
enable to increase the knowledge of the
youth and skill development for a better
enhancement of their competence and
competitiveness in all branches of local
economy. ICT has tremendous
potentialities to revolutionize the
educational process. Its infusion in the
teaching learning process can develop
new skills and knowledge among the
learners. The policy formulation in India
has thus taken a full circle where need
to strengthen synergy between
agriculture growth and employment, aims
at ‘inclusive’ growth during the 11th Five
Year Plan.
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Human rights education (HRE) is an emergent field of educational theory and practice gaining
increased attention and significance across the globe. The international human rights movement,
spurred by the efforts of nongovernmental organizations, the United Nations and other regional
human rights bodies, has broadened its focus, by seeking to integrate human rights concepts,
norms and values within the mainstream educational systems of world states. This effort,
which has gained momentum since the early 1990s, has spawned a growing body of educational
theory, practice and research that often intersects with activities in other fields of educational
study, such as citizenship education, peace education, anti-racism education, genocide
education, education for sustainable development and education for intercultural understanding.
In addition, there are primary resources available in relation to the practice of human rights
education, such as teaching resources, syllabi, curricular policies as well as secondary
resources such as conference proceedings. The purpose of this article is to provide an overview
of some of the research that has been carried out to date, some preliminary findings, and
some promising areas for future research.
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Introduction
In 21st century human rights

education is an important field of
educational theory and practice and
gaining increased attention and
significance across the world. The
international human rights movement,
spurred by the efforts of nongovernmental
organizations, the United Nations and
other regional human rights bodies, has
broadened its focus since the late 1970s,
by seeking to integrate human rights
concepts, norms and values within the
mainstream educational systems of world
states. This effort, which has gained
momentum since the early 1990s, has

Human Rights Education in 21st

Century: An overview

spawned a growing body of educational
theory, practice and research that often
intersects with activities in other fields
of educational study, such as citizenship
education, peace education, anti-racism
education and genocide education,
education for sustainable development
and education for intercultural
understanding. The recognition of the
importance of human rights education for
the implementation and for the respect
of human rights has grown in the recent
years. It is expected to be reinforced even
further by the United Nations Declaration
on Human Rights Education and Training.
As human rights education has expanded
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in practice, the demand for an evidence
base to show the “value added” of practice,
and to guide and improve programming,
is stronger than ever. Human rights
abuse is sadly a reality in our society; it
is not just an affront to the values of
tolerance, freedom, equality and justice
that underpin our society. It is also a
tragic waste of human potential which is
directly affects the national interest.
Relevance of Human Rights Education

Education should encompass values
such as peace, non-discrimination,
equality, justice, non-violence, tolerance,
to live in peace and security and respect
for human dignity. These objectives can
be achieved only through imparting
human rights education, which is an
integral part of right to education. Human
Rights and Duties Education helps in
achieving a comprehensive growth of
every society. According to the UN decade
document for human rights education
(1995-2004), human rights education
means, “a lifelong process by which people
at all levels of development and in all
strata of society learn respect for the
dignity of others and the means and
methods of ensuring that respect in all
societies.”

From the above definition, it is clear
that people living in any society have to
discharge their duties with utmost
sincerity at all times without any
deviation. Such practices will promote the
freedoms of all and could transform a
society to achieve its objectives. This
being the concern of human rights
education, impartation of it results in, to
achieving the principles of democracy,
rule of law, and social justice. Further, it
will help to establish peace and security.
It further enables us to achieve an all-
round socio-economic, political, and
cultural sustainability.
Characteristics of Human Rights
Education
 Experience heterogeneity as a
chance

Practicing participation and
      democracy
 Promoting freedom of discrimination
       and of racism
 Thinking globally
 Nonviolent cohabiting

Human rights education offers us the
opportunity to acquire competencies,
which put us into a position that allows
us to respect and to campaign for the
promotion of human rights in the daily
life-context. Human rights education as
well as the key elements for its
implementation. Each strand addresses
current issues and challenges faced
when incorporating a culture for human
rights, also illustrating the collective
importance of human rights education as
a fundamental base for a peaceful and just
society. Under each strand, a list of
examples inspired by country initiatives
is proposed.

Education for the Twenty-first
Century was established by UNESCO in
1993 to define the emerging orientations
of education policy, setting-out four basic
pillars of learning essential for the future
of education: “Learning to know”;
“Learning to do”; “Learning to live
together”; and “Learning to be”. Of these,
the third pillar is arguably the most
important in terms of intercultural
education and learning. By learning to live
together, children “develop an
understanding of other people and an
appreciation of interdependence-carrying
out joint projects and learning to manage
conflicts in a spirit of respect for the
values of pluralism, mutual
understanding and peace”.
Objectives of Human Rights Education

Human Rights Education promotes
respect for human rights of all
individuals. It develops the knowledge,
skills, and values of human rights. It
develops the socio-psychological, human
personality. It helps people and policy
makers to evolve the ways and means to
overcome the problems of each nation and
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that of the International Community. It
helps to foster understanding, tolerance,
gender equality and Develops friendship
among all nations and eliminates racial,
ethnic, religious, and linguistic
differences. A number of models are
developed to impart the above values of
human rights education. Among the
various models, the following three
considered as the vital ones, to achieve
the aims and objectives of human rights.
Implementation of Human Rights
Education
 Research category includes
presentations of methodologies,
curriculum, policies, training programs,
as well as conditions promoting human
rights education practice including
curricular and policy frameworks,
national human rights environments and
the roles of key factors such as non-
governmental organizations, educational
policymakers and intergovernmental
agencies. Examples of research include
the practices of human rights education
including curricular resources and
programming of all kinds (formal, non-
formal, educator preparation).It note that
the analysis of the didactic,
methodological and curricular state of art
of human rights education as an aspect
of research on human rights education
can be differentiated from the
development of materials and
instruments of human rights education.
Human Rights Education in Schools

Policy studies exist on the UN and its
leading role within human rights
education, on specifically UNESCO and its
role promoting human rights education
in schools, the European Union and its
missing common strategy for human
rights education, and the Council of
Europe and its programs for human rights
education. One study that investigated
evidence of national initiatives in human
rights education in schools found that
despite the fact that national legislation
provides a basis for human rights

education in many countries, this
legislation is not specific and there is
little guidance at the formal policy level
in relation to HRE and initial teacher
training. Another trend documented was
the active role of NGOs in the development
of HRE in schools due to inadequate
government financial allocation and
decentralized systems of education.
There is evidence that HRE is emerging
in the work of non-governmental
organizations working at the grassroots
level as well as in national systems of
education.  One published study on this
subject indicated that the number of
organizations dedicated to human rights
education quadrupled between 1980 and
1995. Several explanations have been
proposed for the increased presence of
human rights education in schools since
the 1990s. One explanation relates to
increased globalization, a term still being
def ined, but recognized as one
emphasizing “world citizenship and the
strong assumption of personal agency
required for global citizenship”.  Moreover,
authorities are increasingly calling on
schools to promote respect among
peoples, democratic governance and
viable civil societies. The IBE and D.
Suarez, F. O. Ramirez and J. W. Meyer at
Stanford have carried out a series of
studies on the growth of human rights
education worldwide, with special
attention to Latin America. Suarez has
looked both at Public Awareness of
Human Rights G. Sommer and J.
Stellmacher conducted in 2002 and 2003
two representative studies on human
rights. The worldwide implementation of
human rights is seen by 76% of the
participants as ‘very important’.
Regarding specific human rights, this
number dropped significantly. From 17
selected human rights 11 were
considered by 50% of the participants as
‘very important’, but 6 rights like right to
peaceful assembly and association, right
to asylum, right to freedom of religion
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were considered by less than 50% ‘very
important’. The positive recognition of the
importance of human rights in general
must be combined with the results of the
part of the study focusing on the
knowledge about human rights. The
results of this part show a very small
knowledge about human rights by the
participants: Only 4% were able to name
the Universal Declaration of Human
Rights, the UN Human Rights
Conventions when they were asked to
name a document which defines human
rights for every human being worldwide.
In the average only 3 articles of the 30
articles of the Universal Declaration of
Human Rights could be listed. The latter
results confirmed the results of a study
carried out by L. Mueller and B. Weyand
which showed that people with higher
education could name spontaneously only
between three and seven human rights.

Various studies in the U.S. and
Western Europe on children’s beliefs and
concepts related to human rights have
demonstrated support for the universality
of human rights. Research carried out in
the 1970s with youth from the U.S., U.K.
and the Federal Republic of Germany
revealed that although children could not
necessarily define human rights, they
had a certain philosophy of rights that
reflected an acceptance of human rights
by virtue of being human.
The role of Teachers and Teacher
Educator in Human Rights Education

Teachers are clearly important in
human rights education. Can they teach
with uniform proficiency? What about
teachers who are not even aware of their
rights and duties in the classroom?
Simply, they are to be trained in content
as well as pedagogy, material preparation,
and curriculum development as they have
to be role models. It is the most effective
way to improve the quality and
effectiveness of human rights education
programs. They should be provided with
the knowledge, skills, and understanding

to inculcate human rights as part of their
teacher education courses at both the
pre- and in-service levels. Empowerment
of teachers and parents is also a key issue
that should be tackled and worked out at
all levels of government. Education should
be considered a duty not a right.
Otherwise, the Declaration will become
a mere subject of academic study.
Impact of Human Rights Education
Programming on Adults

Their Professional Work and/or and
Their Communities Some examples of
impact studies related to HRE and adult
training were included in a special issue
of Intercultural Education devoted to HRE
and transformative learning. The impacts
reported by the authors were those
originally targeted by the programs
themselves. Outcomes for the rural
women in Turkey participating in the
WWHR-New Ways program showed not
only significant increases in cognitive,
affective and action competencies but
also reported decreases in physical and
emotional violence from partners, a
nearly unanimous increase in self-
confidence and, in many cases, decisions
to return to education or to the workforce.

An independent evaluator also
documented changed family relation-
ships, including a shift in decision-
making power in the family. Although
only one third of the women participating
in the program ended up joining a civil
society group following the training, over
the years a dozen independent women’s
grassroots initiatives were organized
successfully by the trainees. In
Argentina, ‘personal empowerment’ was
documented for the 31 women who not
only participated in the right to health
care workshops but were willing to
contribute their testimonials to the
human rights report. Equally significant
for the trainers were the ways in which
these led directly to social action and
change. At the end of this initiative, a
faculty of medicine and a nursing faculty
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in the province where a complaint about
discrimination had taken place had
agreed to add to the curriculum a course
on human rights in order to sensitize
novice doctors and nurses about the
rights of all patients to health care and
respectful treatment in medical settings.
Moreover, the municipal Secretary of
Health and the Ombudsperson’s Office
had initiated investigations into the
allegations made in the human rights
report. The human rights educators and
workers attending the training of the
Canadian Human Rights Foundation
arrived already familiar with the human
rights framework and dedicated to its
implementation. For these trainers, the
impacts were increased skills and
knowledge that could be applied in their
activist and training work, an
enhancement of their self-perception and
renewal as a human rights educator or
activist. Follow up with the trainees
showed that the majority had actively
applied training elements to their work.
Civil Society and Human Rights
Education:

The UNESCO and UNHRC’s directions
for implementation are quite clear about
‘Who should be involved?’ in the process
of implementing human rights education.
The main actors identified by UNESCO
and UNHRC besides educational policy
units, are:
 Teacher training institutions,
 National human rights institutions,
 Teachers’ associations,
 Non-governmental organizations,
 Parents’ and students’ associations.

This legitimizes the involvement of
other actors and fosters a more
participatory role of the community and
the broader civic society in implementing

and adopting human rights education.
Whilst encouraging a bottom-up approach
it also allows for other bodies to monitor
the policy development initiated by
ministries of education.
Conclusion

Any education to be effective needs
to be contextualized too. Thus it is not
enough to teach abstract principles of
human rights taken from United Nations’
documents or our Constitutions. Our
historical contexts as nation as well as
local contexts need to be reflected in
human rights education. The
contextualizing of human rights
education is essential for nurturing of
peace. Creative reflections on local
situations from a human rights
perspective would help the schools
greatly, to become the societies’ most
important peace makers. Some say that
we Indians should have less right than
people living in Western countries. They
say, the human rights concepts are
Western. Only people who have all the
rights could say this to people who have
much less rights. We keep masses of
humanity without rights and condemn
the growing consciousness of rights as a
Western one. This would mean that to be
Indian one has to put up with one’s
bondage, one must remain submissive,
one must eat less and work more. Is that
what our women and our children need
to believe? Is that what our workers and
peasants need to believe while
multinational companies with the help of
our elite take away the fruit of their
labours, and the fruit of our lands. The
relativist theory, though couched in
nationalist terms is not nationalist at all.
It work for the benefit of big companies
Western or otherwise.
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Better parenting is the allocation of resources to the child’s academic endeavours. A significant
body of research indicates that when parents participate in their children’s education, the
result is an increase in student achievement and an improvement in students’ attitudes. The
article meticulously discuss on parental attitude towards schooling and education of students
by adopting descriptive survey method with a sample of 50 parents of those children who are
going to school. The main objectives of the study were to compare the parents belonging to
tribal and non-tribal communities with regard to their attitude towards children’s schooling
and education and to examine whether there exists a significant gender differences in attitudes
of parents towards children’s education. The findings of the study reveal that there was no
significant difference between tribal and non tribal parents’ attitude towards schooling and
also the attitude of the male and female respondents regarding schooling did not differ
significantly.
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Introduction
Parental attitude is a measure or

index of parental involvement. Parents
are supposed to create a most congenial,
happy, democratic, lucid and warm
atmosphere ( Backer, 1964; Erickson,
1974), where a child can blossom his own
hidden potentialities and may also
develop social interactional skills
(Bharadwaj, 1995). Parenting provides a
network of physical, social and
intellectual forces and factors which
affect the students learning. Iverson and
Walbers (1987) found that the socio
psychological environment and
intellectual stimulation in the home are
prominent in influencing academic
ability and achievement.

Parental Attitude towards Schooling
and Education in Somiliguda Block

Grolnick and Siowiaczek (1994), define
better parenting as the allocation of
resources to the child’s academic
endeavours. Goodson and Hess (1975)
visualised and assessed the role of
parents as policy makers, as effective
teachers and as supporting resources for
the school centre.  In general, productive
collaboration between schools and
families have been associated with higher
student achievement (Keith, 1993), Lower
dropout rates (National Centre for Education
Statistics, 1992), a decline in behaviour
problems (Comer, 1984) and academic
initiative and persistence (Estrada,
Arsenio, Hers and Holloway, 1987).

Previous researches have shown
family involvement helps for achieving



84                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 9  No. 1  April. 2018

higher attendance, better grade point
averages and lower dropout rates.  The
attitude of the parents signifies that the
supporting nature of family in children’s
education. The parental attitude can be
negative or positive. The negative
attitude of the parents regarding
education and schooling can prevent their
children from getting education. Parents
who evidenced high levels of school
contact had children who demonstrated
greater social competency than children
of parents with lower levels of school
contact (Parker at al,1997 ).
Demography of Semiliguda Block of
Koraput District:

Odisha is the eleventh most populated
state in India with a population of around
41 million according to 2011 census. Out
of this approximately 22% of the
population is Scheduled tribes where as
Scheduled castes are approximately 17%
of the population. There are 62 scheduled
tribes recognized in the state. These
groups have limited access to basic
services like education, health care and
others.

As per the Census 2011 out of total
population of Koraput, 16.39% people lived
in urban regions while 83.61% in rural
areas. Scheduled Caste (SC) constitutes
14.2% while Scheduled Tribe (ST) were
50.6% of total population in Koraput
district of Odisha. Literacy rate in
Semiliguda block is 38%. 30917 out of
total 81314 population is educated here.
Schedule Caste (SC) constitutes 13.5%
while Schedule Tribe (ST) were 49.5% of
total population in Semiliguda block of
Koraput .

In Odisha in spite of the various
constitutional safeguards and all the
different senses by the state government
literacy level of the rural and
disadvantaged mass is found to be much
lower than that of the rest of the society.
This may be caused by the various factors.
Among these factors socio-economic
status, parental attitude, their interest

to give education to their children, their
awareness regarding education and so on
play a vital role. While parents of the
disadvantaged children are not highly in
favour of schooling and education of their
children, today’s scenario might have
improved with widespread awareness
regarding value of education. In this
context it was imperative to evaluate the
perceptions and attitudes of their parents.
Objectives of the Study:
1. To examine the attitudes of parents

towards schooling and education of
their children.

2. To compare the parents belonging to
tribal and non-tribal communities with
regard to their attitude towards
children’s schooling and education.

3. To examine whether there exists a
significant gender differences in
attitudes of parents towards children’s
education.

Research Method:
The present study was conducted

through Descriptive survey method.
Population:

The population for the present study
consisted of residents of Semiliguda
Block of Koraput district. The data was
collected from the parents of school going
children.
Sample:

The sample for the study consisted of
50 parents of the residents of four villages
of Semiliguda Block of Odisha. Out of the
total respondents 40 were tribal and 10
were non-tribal. The total number of male
respondents were 35 and that of female
was 15.
Tools Used:

The data were collected through a
questionnaire consisting of statements
all pertaining to schooling and education
of children.
Statistical Techniques Used:

In the present study statistical
techniques, i.e., Mean, SD and the ‘t’-test
were used to analyze and interpret the
collected data.
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Analysis and Interpretation of Data
After data collection, the ratings of

respondents were scored keeping in mind
the negative and positive statements in
the questionnaire.
Overall favorableness of parental
attitude:

Overall the attitude of the parents was
found to be moderately favorable towards
schooling and education of their children.
The findings of moderately favorable
attitude of the parents refutes the earlier
findings that parental attitude and
involvement is generally negative or low
in minority and low economic status
families.
Comparison of tribal and non-tribal
parents:

To compare the attitude of the tribal
and non-tribal parents, mean scores  of
these groups were found out separately.
The ‘t’ test was employed to find out where
tribal parents differed significantly from
non tribal in their attitude towards
schooling. The result indicated that there
was no significant difference between
tribal and non tribal parents’ attitude
towards schooling.

Table 1
Mean scores of Tribal and  Non Tribal

Groups
 Group      N   Mean    SD  t      df   Signi.

 Tribal       40   56.95   5.73 1.63   48    NS

 Non-        10   60.2    4.92

 Tribal

Table 2
Mean scores of Male and Female

Groups
 Group      N   Mean    SD  t      df   Signi.

 Male        35   57.26   5.86  0.65   48    NS

 Female    15    58.4    4.9

Gender difference:
     The results showed that the mothers
were in favour of schooling and education
of their children as fathers did. The
present study indicated that the gender
difference in the attitude was not
significant. Mothers were found to be at

par with the fathers so far as attitude
towards children’s education was
concerned. Positive attitude was
expressed for education of children even
it might be a girl child.
Planning for Higher and better
education:

It was found that no significant
difference exists between tribal and non-
tribal parent’s attitude towards schooling
and education, still the difference was
remarkable in their planning with regard
to providing higher education for their
children. The non tribal people were more
optimistic in providing their children the
scope for higher education as compared
to tribal people. In the present study the
non tribal respondents were slightly
better off than those of tribal respondents
in terms of income, living conditions etc.
Conclusion:

The overall favorable attitude found in
the study among the parents regarding
their children’s education is an
indication of the success of the
Government plans being implemented
from time to time. Mass media and IT
sector has helped in shaping the attitude
of the people. better employment
opportunities and income generation
plans will certainly help in improving the
financial status of the rural people and
thereby enhancing the favorable attiude
in planning higher studies of their
children. Future studies could compare
a large sample in the rural areas to
elucidate more light on the issue.
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The present study investigates the relationship between height and weight of young males.
All measurement were taken on each of the 300 normal healthy male individuals of different
age categories ranging from 16 to 21 years . The subjects were divided in to six age groups on
the basis of their age i. e. 16, 17,18,19,20, and 21 years each group consisted of. 50 subjects
of each group. Statistical techniques such as mean SD and C. V. were used. The study
revealed that there were significant relation between height and weight of young males.
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Introduction
The anthropometric measurement

provides some indication of physiques
somatotypes and body composition are the
other indicators. For a general  discussion
on anthropometric measurements these
have been clubbed under the following
five sub-heads:-
a. Weight and height.
b. Trunk.
c. Extremities.
d. Circumferences.
e.  Skin folds.

In the present study, an attempt has
been made to verify some of the concepts
propagated by susruta, charaks and in the
yogic literature by ancient Indian rishis
regarding the body measurements and
fitness. The ancient literature on this
aspect was carefully studied and modern
scientific tools have been used to test

their validity the study also attempts to
find out the age changes in physique and
cardio vascular fitness of Madhya Pradesh
males form 16th to 21th years of age.

Anthropometric measurement inclu-
ding height, weight, linear measure
ments, circumferences, skin folds,
somatoatype, body composition and
cardiovascular fitness on a sample of
three hundred males from the basis of
this study. In this communication an
attempt has been made to fiend out the
relationship between height and weight
of young males.
Objectives

The main aim of the present study is
to find out physique and fitness of males
from 16 +to 21+ year of age with special
reference to the relevant findings from
yoga and Ayurveda literature.

The present communication aims and
objectives are as follows:-
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1. To study, if the body dimensions as
envisaged by the ancient Indian
rishies, correspond to the status  of
health fitness.

2.To study, if the dimensions as
envisaged of some selected body
segments are correlated with each other
and with the individuals physique, body
composition and fitness.

3. To study if there  is any relationship
between fitness and physique.

Hypotheses
Following hypotheses were formulated

for the study
1.There would be no significant

relationship between height and weight
of young males.

2.These would be no significant
relationship between height and weight
with age of young males.

Review of related literatures
References with regard to the ideal

measurement of highly well proportioned
body of man and woman are found in all
the three major ancient texts of ayurveda
(S.V. 8.117, S.S., 35.4, A.S.8.30). The
method adopted measuring the bodily
sagas in all the three this cases in
similar. There appears some similarities
in the approach of ayurveadists and
Sheldon (1940) on the question of physique
typology. There are similarities between
these two approaches (Lakshmipati, 1959)
physique of an individual depends upon
his size and shape. In the common usage,
the term physique implies to the physical
status of an individual. The relative of
height and weight, has been (Hirata   and
Kaku 1968) most commonly used through
in varied forms like
    weight ×100  ,  or   weight-3 ×100

 height – 3                  height
In 1943 Wetzel constructed, a grid to

evaluate the rate of physical development
of children. In 1949 Decourt Doumic were
developed a morph gram for judgments of
tempo and harmony of growth in height
and weight. This approach received a
great impetus and is mare frequently

used by the researchers in the current
field of human physique (Bitwise et all
1966, 1978 Sing Carter 1968, 1975 Heath
and Carter 1971, Ross and Wilson,1973,
Parizkova and Carter1976, Singh and Sidhu
1980, Shankar 1981, Kansal et. al 1983,
1984 and Cresses et al.1986;  Sudhakar et
ai 1993. The sequence of age changes  in
various body dimensions  is quite uniform
from individual  to individual.
Experimental Details

In the present study, measurements
were taken on each of the 300 males. Age
categories ranging  from 16 to 21 years.
Each group consisted of 50 subjects. The
date of birth of each subject was recorded.
Authentically from theism educational
institutions and the age was calculated
up to three decimal places with the help
of table of decimal year given by Tanner
in 1969. Age group were formed as
suggested by Sharma and Sidhu in 1979
age group 16 include all subject ranging
from 15.501 to 16.500 years, similarly age
group 17 includes subjects ranging from
16.501, 17.500 year on the day of the
examination and so on. Prior to the
examination of the subjects necessary
instruction were given to the subjects and
subjects they were asked to accordingly.
Method and   materials

Normally the measurements are
taken on the left hand side, however in
the present study Right hand side has
been chosen. Height of an individual
according to Ayurveda is 96 angular
(finger width) of his own hand. The body
weight was recorded to the nearest of half
a kilogram.
Measurement
1. Weight -  Body weight was taken with

a portable (crown) Weighing machine,
The reliability of machine was checked
regularly by comparing with a lever
balance. Using the standard technique
(Weiner and Lories 1969).

2. Height- The stature was measured
with an anthropometry  rod. The subject
was asked to stretch his body up words
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and look forwards so that his visual axis
was parallel to the horizontal plane (an
approximation of the F.H. Plane)

Results and discussion
The result obtained from the body

measurements have been organised
under the following to main headings.
A. Age changes
B. Ayurvedic concepts.

The weight is the largest of the
composite body measurement which
sums up the growth and increments of
all, organs and bodily parts and provides
fairly a good index of health and physical
fitness. table1shows the mean of body
weight at different age groups from 16 to
21. At age16 the mean weight is 47. 16
kg and it increases to 59.82 kg. at age 21
years. Thus the total gain in weight
during this period amounts to 12.66 kg.

The distance curve (fig-1) depicts a
gradual increase from age 16 to 21. The
trend of increase, also does not stop even
at the Last age group of the study.

The height of an individual is a

Table 1 :
mean and S.D. of variable at diffident

age grope
                Weight Height     Sitting

    Height

 Sr  Age   M     S.D.    M     S.D.    M S.D.

1   16    47.2   5.56  163.2 5.34 82.7   3.61

2   17    47.6   7.13  164.1 6.20 83.0   4.27

3   18    51.3  7.43  165.5 9.34 84.7   4.54

4   19    53.0  7.27  167.3 5.83 85.5   4.30

5   20    55.8  7.47  169.8 5.69 86.5   3.61

6   21    59.8  6.82  171.5 6.14 87.8 6.06

important measurement relating to
health and physical fitness of an
individuals. Table 2 gives the mean
values of statures for various age groups.
Graph 1 also shows a  gradual increase
in height from age 16 to 21, with a minor
increase at every age.

A study of the correlation coefficient
of weight with height at different age
groups from 16 to 21 indicated that weight

Table-:2
Linear relationship between weight and height

                    Age in years
Sr.    Variables   16   17  18  19      20        21

1 Weight- endo. 0.522  0.232* 0.319 0.012* 0.216*      0.245*

2 Weight-meso. 0.475 0.497 0.453 0.543 0.454 0.524

3 Weight-ecto. -.669 -.734 -.951 -.695 -.560 -.442

4 Weight-% 0.353 -.111* 0.571 -.480 0.099* 0.232*

5 Weight-%F.I. -.232 0.028 -.340 -.335 -.301 0.085

Table-:3
Linear relationship between weight and height.

 Age in years

Sr.    Variables   16   17  18  19      20        21

1 Height Endo -.172* -.052* 0.220* -.370   -.066*      -.355

2 Height- meso -.717 0.038* -.013* -.235*    -.473      -.592

3 Height-Ecto 0.389 -.012* 0.573 -.282*    0.147*    0.303

4 Height-% fat 0.776 -.367 -.179* -.141*   -.896      -.235*

5 Height-F.I. -.183* 0.045* 0.144* 0.151*   0.188*     0.193*
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is moderately correlated with height in
all the age group understudy. Ayurveda
was the first to have given a serious
attention to the study of the human
constitution and have demonstrate
practical therap- eutic results based on
it (Caraka 1941). According to modern
thinkers, constitution may be defined as
the sum total of the structural functional
and psychological characters of the
individuals (Ashleya 1960)
Findings

As  per  results and discussion finding
has concluded in this study
1 At age 16 mean weight is 47.16 K.G.

and it increases to 59.82 K.G. at age 21
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Graph 1
Age, Height, Weight relationship

years. Weight is gradually increased
and does not stop even at the last age
group. Correlation coefficient between
weight and fitness index is significant
but in negative.

2 At the age of 16 year the mean height
is 163.18 c.m. and in increases to
171.53 at the age of 21 years. Height is
gradually increase and after 20 years.
there is a minor growth in height and
optimum growth of height is attained
by the age of 20 years. Correlation
coefficient between height and fitness
index is significant.

3 The fitness index scores at various age
group depicts a gradual mean increase
up to age 20 there after it stabilize.

4 The growth in various body measure-
ment is slow after age 16 and the
measurements attain their maximum
value around 20 years.

Conclusion
These findings would serve very

useful purpose, because, it would be
possible to obtain all the above mentioned
measurements of the individual. The
reconstruction of these measurements
will serve use full purpose in many way
in health science, sports, Ayurveda and
yogic science researchers.



Relationship between Height and Weight of Young.......by  Dr. Omnarayan Tiwari         91

Cresses N.A.C. Withers, R.T. and Craig, N.P. (1986). The Statistical Analysis of Somato
Type Data. Year Book of Physical Anthropology, 29:197-208.

Dwividi, L.D. and Guru , L.V. (1988). Intsoducation to Ayurveda. Krishnadas Academy,
Varanasi.

Eiben D.G. (1977) Some Genetic Aspects of Human Growth in Medical Genetics.
(Eds.S.  Zabo,G.Popp). Z. Akadmial  Kind, Budapest.

Falkner, F. & Tanner, J.M. (1978)  (eds.). Human Growth. 3 Vol. Plenum, London.
Garn, S.M. and Bailey, SM (1978). The Genetics of Maturational Processes. In Human

Growth, Vol. 2 New York.
Ghrote, M. L.(1973), Effect of  Yoga Training on Physical Fitness, Yoga Mimansa.15(4):

Pp.31-35
Hirata, K. and Kaku. (1968): The Evaluating Method of Physique and Physical Fitness

and its Practical Application. Toiposha Prantiing co. Ltd, Gifu City,
Japan.

Kansal, D.K. and Sidhu, L.S. (1985) Patterns of Growth of Jat Sikh Boys of Panjab
from 10  through 21 years. Journals of Human Biology 12 : 29.

Kretschmer.(1949) Physique and Character, Rouiledge and Keges Pauli Ltd. Landon.
Marsall W.A. (1977), Human Growth and its Disorders. Academic press Landon.
Mookorjee, S.(1978),  A study of Physical Fitness of Boys 13-17 years of age SNIPESJ.

1:55.
Sharma, A and Sindhu,L.S. (1977), Types of Age Grouping and Age Recording Methods

with respect to the Decimal Age Calender, Anthropologist.20:10.
Sidhu, L.S. and Phull A.K .(1974), Pattetns of Physical Growth in racelar boys. Arch

child. Health 15:220 .
Singhs  and Malhotra, P. (1989), “ Kinan thro Pometry” Human Gross function. Lunar

Publication, Patiala, India
Sudhakar, B.V. Babu and Padma.V. (1993):  Anthro Pometric Profile of Kanda Kammara,

A Tribe from Andhra pradesh. J. Hum.  Ecol. 4(2) : 153- 154.
Verma, S.K.(1988),  Work Capacity and Physiological Responses to Exercise with

Special Reference to age changes. Ph.D. Thesis, Punjabi Uni. Patiala.
Wonnacott Thomas H. and Wonnacott, Ronald. J. (1990), Introductory Statistics 5th

Edition, John Wiley and Sons, New York. Pp. 46, 189, 196, 474.
Zuk, G. H. (1958) The Plasiticity of Physique from Early Adolescence through

Adulthood. J. Genet. Psych. 92 :205.

** Dr. Omnarayan Tiwari:  Visiting Professor, Bilaspur University,
Bilaspur. Chhattisgarh. E-mail: dswpssou@gmail.com

    Article Received on               18.03.2018          Reviewed on            22.03.2018
    Observations reflected on     26.03.2018           Modified  on           31.03.2018



92                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 9  No. 1  April. 2018

Pawan Kumar *

Indian higher education system is the third largest in the world, after China and the United
States. Higher Education occupies a significant position in educational system of a nation
because it is the apex of entire educational structure and influences all levels of education.
Higher education also influences every national activity. Higher education in India is mixed
with myriad educational issues. These include inadequate infrastructure and facilities, large
vacancies in faculty positions and poor faculty, low student enrolment rate and inadequate
financial support for Research. Some of the leading challenges before the higher education
system are as follows: Continuous upgradation of curriculum, grooming of many private
institutions, student employability, adopting emerging technology, addressing of plagiarism
and quality of teaching and learning. Funding of higher education in India has been an area of
great concern because the resources are limited and there is a need to balance the growing
demands of higher education within the limited resources. The government of India has been
actively promoting the participation of the private sector in promoting the reach of higher education.
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Introduction
Higher Education occupies a

significant position in educational system
of a nation because it is the apex of entire
educational structure and influences all
levels of education. Higher education also
inf luences every national activity.
Through innovative ideas and
innovations, it also influences the future
of a country. It plays a crucial role in
generating new knowledge and skills.
Higher education is a process of
empowerment and enlightenment,
leading to harmonious development of the
individual and sustainable development
of the nation.

In fact, higher education is a weapon to
enhance the quality, efficiency and
productivity of manpower. It helps in
reducing income inequalities and thus
promotes economic development at a
faster rate. It also enriches the social and
cultural standards of life. Higher
education must be able to respond to
rising students’ expectations and the
demands of global competition. Now day’s
university has many functions to play.
Higher Education in India

Higher education means different
things to different people. It generally
includes colleges, universities and
university level institutions. The specific
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features of higher education are: imparts
in-depth knowledge and understanding so
as to advance students to new frontiers
of knowledge in different walks of life;
develops students ability to question and
seek truth and makes him/her
competent to be a critique on
contemporary issues; broadens the
intellectual powers of the individual
within a narrow specialization; makes
the students to know more and more
about less and less; and gives the
students a wider perspective of the world
around.

Though higher education is very old
in India, modern higher education in
India began with the establishment of
Hindu College in Calcutta in 1817. By
1855, there were 281 High Schools and
28 colleges. To regulate them, three
universities; Bombay, Calcutta and
Madras were established in 1857 by the
then British Indian Government. The
growth continued un-impeded and by
1947, there were 19 Universities, 496
colleges with 240000 students. University
education Commission, (1948-49)
(popularly known as Radha Krishnan
Commission) emphasized the need for
setting up an apex body to coordinate the
growth and development of education at
the tertiary level and maintenance of
standards in education. Thus, the
University Grants Commission (UGC)
came into existence by an Act of
Parliament in 1956.

India has achieved remarkable
growth in almost all areas related to
development and this is also true in the
case of education, particularly, higher
education. The performance of the
country from the point of view of
educational parameters is commendable.
For example, the number of universities
(including central, state, private and
deemed to be universities, and
institutions of national importance)
increased from mere 30 during 1950-51
to 702 by 2013, a mammoth increase by
20.13 times. Similarly, number of colleges

offering higher education in different
disciplines registered an increase of
46.18 times (from 700 in 1950-51 to
36000 by 2013) and the number of
students pursuing higher education
increased 41.76 times (from 397000 in
1950-51 to 16975000 by 2010-11). Despite
these achievements, our Gross
Enrolment Ratio (GER) for higher
education in the country is only 24.5%
as against around 85% in some of the
developed nations (RUSA, 2017). This
means that only a fraction of the
population in the age group of 18-23 years
is enrolled in higher education
institutions. There is also a wide gender
disparity; GER for males is 25.4% while
that for females is only 23.5% (RUSA,
2017).

In the post-independence period,
access to higher education has risen from
0.7% in 1950-51, 1.4% in 1960-61, and
8% in early 2000. The report of
Intergenerational and Regional
Differentials in Higher Education in India
authored by development economists
finds that access to education beyond
higher secondary schooling is a mere
10% among the university-age population
in India in 2014. The report also compares
India’s low 10% access to higher
education with 22% enrolment in India
and 28% enrolment in the US. Since the
early 1990s, China’s post-secondary
enrolments grew from 5 million to 27
million, while India’s expansion was
confined from 5 million to just 13 million.
This Unique steep growth in Chinese
enrolment is credited to the development
policy followed by the Chinese Central
Government.

It is to be noted that more than 50%
of India’s population is under the age of
25. By 2020, India will have one of the
youngest populations in the world, with
an average age of 29 years. By 2020, it
will have the largest growth in tertiary
enrolment in the world (Oxford
Economics, 2014) by then; 200 million of
the world’s 25-34 years old will be
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university graduates of which 40% will be
from India and China. It is in this context
that we have to analyze the access of
higher education facility for our youth
Quality in Higher Education

Quality in higher education has now
become the major concern of education
in the 21st century, which in under active
process to be actualized as knowledge
society. It is a matter of great regret that
although there has been an appreciable
progress of higher education in India
during the last five decades but
quantitative expansion is yet to be
accompanied by qualitative degradation.
When the developed countries of the world
are marching towards the achievement
of “Quality Enhancement” in higher
education shifting from quality
assurance, we are at the stage of quality
assurance in higher education. The
reason is realization of quality issues in
higher education sector are yet to be
achieved by the people of India. Then
what to say about quality enhancement?
For this, let us have a look on quality
issues/challenges in higher education.
Concern For Admission
Concern For Infrastructure
Concern For Curriculum
Concern For Teaching Learning Process
Concern For Appraisal of Teachers
 Concern For Evaluation System
Motto of Higher Education

The higher education is the platform
where knowledge and information are
disseminated to the learners for
developing their functional skills and to
make them efficient for their future
living. The motto of higher is to promote
the wellbeing of the people in a country.
Education enhances the capacity of the
human beings to develop their skills in
various sectors like the various field of
sciences, medicines, engineering,
management etc. through which the
skilled persons can contribute towards
the positive transformation of a society.
So education is closely related to human
resource management and in the higher

stage, it can boost the human resources
and improve socioeconomic condition
particularly in the developing and under-
developed countries.
Objectives
Through this paper, some basic issues
have to be looked into:
How higher education is related to

human capital formation and human
resource development.

The issues faced at higher stage of
education.

How quality education and functional
literacy can be achieved through
convenient mode of education.

Methodology
The method of the paper is purely

descriptive and it will be analytical in
nature based on the extraction of the data
from the secondary sources of
information.
Trends and Growth in Higher Education
in India

Indian higher education system is the
third largest in the world, after China and
the United States. There were only 20
universities and 500 colleges with 0.1
million students at the time India attain
independence. This has increased to 972
universities and university-level
institutions and 37,000 colleges in 2017.

Table 1:
Number, Nature and Category of

Institutions
Type of Institution       Date          No.

Central Univ.                09.06.2017       47

State Univ.                   06.10.2017     367

State Pvt.Univ.             06.10.2017    282

Deemed to be Univ.      06.10.2017      122

Institutes of

National Importance     21.11.2017   103

Institutions

established by State

Legislature Acts           19.04. 2016    51

Total                                               972

Total Colleges                            37000
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The concern that merely increasing
the number of higher educational
institutions and their enrolment
capacity will not achieve the national
developmental goals without concurrent
attention to quality and its access to all
those who desire it, is addressed in the
12th FYP. Also special efforts need to be
made to ensure fair and impartial
treatment to the disadvantaged section
of society in making available to them the
benefits of higher education.
Higher Education in Government Sector

Higher Education in India at the
undergraduate level and above is
controlled and monitored by the
University Grants Commission.
Accreditation for higher learning is
overseen by 621 autonomous institutions
established by the University Grants
Commission 08 Sept, 2017. Since the
onset of Indian independence all the
governments at the centre have been
focusing heavily on education. Most five
year plans, more significantly the last and
the current i.e. the 11th and the 12th
plans have made significant
contributions and provisions for
improving reach and quality of education
across the country.

For many years it has been
researched and found that one of the key
causes of fewer enrolments in higher
education is a shortcoming of financial
strength across under represented
masses. To overcome this overwhelming
challenge the government has enabled
several financial schemes through easy
student loans, scholarships and financial
schemes. A few states have embarked on
fees reimbursement schemes at certain
lower income levels. Over the last decade
these schemes have vastly helped in
improving enrolments significantly.

Though the government has been
responsible for an impressive growth in
the number of institutes and enrolment,
several challenges such as low and
inequitable access, dearth of quality

faculty, inadequate infrastructure and low
quality research, need to be addressed.
Today, India’s prime concern is the
creation of an employable workforce to
harness its demographic dividend to the
maximum extent. To attain this objective
the country needs an education system
which can deliver quality in terms of
skilled and employment ready workforce,
while focusing on world-class research
and innovation.

The Twelfth Five Year Plan (2012-
2017) confronts the challenges facing
India’s higher education system and has
proposed several initiatives to resolve
them. These include increased funding
for disadvantaged groups, imbibing
cutting-edge technologies, faculty
improvement programmes, improved
governance and provision of incentives
for advanced research. The Government
has laid out plans to achieve enrollment
of 35.9 million students in higher
education institutions, targeting a GER
of 25.2%, through these initiatives
towards the end of the plan period. It also
intends to improve the quality of the
system significantly, while encouraging
the co-existence of multifarious,
research-centric, teaching and vocation-
focused institutions.
Higher Education in Private Sector

The government of India has been
actively promoting the participation of the
private sector in promoting the reach of
higher education. Over last two decades,
a growing Indian economy has led to
spectacular demand for educated and
skilled labour. To match the manpower
needs of an accelerating economy, private
players have sprung up unstoppably to
complement government education
institutions. Over the past few decades,
it has actually been the private sector
that has been driving capacity-creation
in Indian higher education. This has
leveraged tremendous growth of 14 the
education sector especially within the
last fifteen years and has enabled India



96                                            EDUSEARCH  - ISSN : 0976 - 1160  Vol. 9  No. 1  April. 2018

to become the third largest education
system in the world. Today the share of
the private sector in education
institutions is around 64%, while
enrolments are over 53% of the total
education system in the country.

The private sector has tremendously
eased the pressure on the government in
provision of higher education. India’s
spending on higher education is just 0.6%
of the GDP (Ernst & Young-FICCI 2009)
which is significantly less than the US,
the UK or China’s spend on a per-student
basis. In India a major part of the public
expense is incurred on wages and
maintenance through allocation to the
UGC which is around 40%. Only meager
spending is done on curriculum
development, research or technology.
Very few institutions such as the IITs and
the IIMs stand out as portals of excellence.
This weakness on the government front
has created opportunity for the private
sector to become a formidable force in
leveraging higher education.

Observing a spurt on private
participation in higher education the
Indian government over the last 15 years
has been lowering its expenditure on the
sector obliging most universities to
choose self-financing options. This
unfortunately have been seen as a money
spinner for most state run universities
who exploit the opportunity of earning
financial resources by affiliating colleges
without effectively monitoring quality.
This has been so rampant in South India
where some universities have affiliated
around 800 to 900 colleges each.

Though institutes running general
courses in Arts and Sciences have been
traditionally in higher numbers, the last
ten to fifteen years have seen a surge in
the private sector in streams such as
engineering, IT and communication
technology, management education and
vocational training. The volume of private
institutes in pharmacy and engineering
is nearly around 90 per cent. These

figures demonstrate that private
education is the norm rather than an
exception and higher education through
private players is now an irreversible
trend in India.

The overwhelming participation of the
private sector in higher education has
given a fillip to the under-represented
communities who now have better access
to education. While the role of the private
sector in Indian higher education is
undeniable, it is also a painful trend with
more and more venturing into the stream
with the sole intention of profiteering by
disregarding stipulative norms and
severely compromising on quality on
several fronts. This has adversely affected
the delivery and sustenance of quality
with the end result that most students
are no better after their higher education
than they were before. While the role of
private participation in delivering higher
education is quite appreciable, it behoves
upon both the government and the
individual players to comprehensively
understand the responsibility they carry
in shaping the direction of the country.
Challenges in Higher Education

Over the past decade, there are a lot
of changes in higher education. Its
performances have been less than
satisfactory in terms of access, equity and
quality. Now there is a need for the
development of the educational sector to
meet the need of the emerging
opportunities, increasing younger
generation population and challenges of
the 21st century.

Higher education in India is mixed
with myriad educational issues. These
include inadequate infrastructure and
facilities, large vacancies in faculty
positions and poor faculty, low student
enrolment rate and inadequate financial
support for Research. Some of the leading
challenges before the higher education
system are as follows: Continuous
upgradation of curriculum, grooming of
many private institutions, student
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employability, adopting emerging
technology, addressing of plagiarism and
quality of teaching and learning.

There are a number of political and
socio-economic factors that affect the
system of higher education in the
country. In order to cope with these
challenges effectively and efficiently it is
essential that educational institutions
are to have a realistic understanding of
the emerging trends for building a better
future.
Issues and Concerns

Although Higher Education has
expanded several times since
independence, issues of access, equity,
and quality still continue to be the areas
of concern.
Equity

On one hand GER stands low for the
overall population, while on the other
hand there exists large variations among
the various categories of population based
on gender, urban or rural habitation and
rich and poor. Due to regional disparity
in economic development and uneven
distribution of institutions of higher
education, the higher education is not
equally available to the different sections
of the society.
Low Enrolment Rates

The Ministry of Human Resource
Development (MHRD) informed that the
Gross Enrolment Ratio (GER) for Higher
Education in India increased to 24.5
percent during 2015-16. This is a positive
step toward increasing the rate of literacy
in the country. Only a decade ago, that is
during the period 2004-5, the GER for
higher education in India was only 10
percent. The ministry said that the
quantum jump in GER over the last
decade was an indication of improvement
in registration of students in higher
educational institutes. 

The Gross Enrolment Rate (GER) in
higher education at 24.5% (25 Feb. 2017)
leaves a vast proportion of eligible
population out of the system. The Indian

GER is drastically less than comparable
figures in other developed and emerging
nations such as USA (89), Russia (76), the
United Kingdom (59), Malaysia (40) and
China (24). While the central government
has set a target of achieving a GER of 30%
by 2020, it would require massive efforts
in terms of strengthening and creating
the infrastructure, human resources and
other required inputs. While public
expenditure on higher education has to
go up, the role of private sector would also
be critical to achieve the stated targets.
CSR provisions introduced in the new
Companies Act5 2013 provide an
opportunity for private sector
participation, which should be suitably
leveraged.
Caste-Based Reservation

To overcome the deep rooted problem
of social inequity, successive
governments have introduced caste based
reservations in higher education. At
present the caste-based reservation is
applicable in only government funded
institutions, which includes institutions
of excellence and amount to
approximately 49% of the total seats. Due
to the caste based reservation, better
talent coming from non-reserved category
is deprived of the admission in good
institution, which creates social unrest
and used as a tool to make vote bank by
the political parties.
Quality

The higher educational institutions
suffer from large quality variation in so
much so that a NASSCOM- Mac Kinsey
Report-2005 has said that not more than
15% of graduates of general education
and 25-30 percent of Technical Education
are fit for employment. The various
regulatory bodies regulating higher
education have constituted autonomous
bodies for monitoring quality standards in
the institutions under their purview. For
example, National Assessment and
Accreditation Council (NAAC) by UGC,
National Board of Accreditation (NBA) by
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AICTE, Accreditation Board (AB) by ICAR.
Though, there exists autonomous bodies
for assessment and monitoring quality
standards in the institutions of higher
education they suffer from two major
deficiencies. First, the quality norms of
such councils are not comparable with
international standards. Secondly, the
enforcement process is not stringent.
Further political interference and
corruption dilute the role and impact of
these institutions in ensuring the
desired quality standards.
Cost of Education

Government funding on higher
education has been diminishing on a year
on year basis for more than one decade.
In the view of withdrawal of government
support to finance higher education
private institutions has been allowed to
take over the responsibility of imparting
education to all. Further, in government
aided universities the model of self
financing and self sustaining institutions
has been introduced. All these
developments have added to the cost of
education significantly.  Though, the
education loan has been made easy to
facilitate higher education, still the terms
and conditions imposed by banks in terms
of guarantee and criteria of minimum
income of family restricts the talent
coming from the poor families to go for
higher education. Poverty is the biggest
barrier to college attendance. Students
from poor families of all ethnic
backgrounds and those whose parents did
not have a college education are even less
likely than underrepresented minorities,
as a whole, to enroll in college or even to
complete high school.
Remedies
Indeed, the cost of education has gone
skyrocketing. To remedy these ills here
are the suggestions:
There has to be provision of cent percent

scholarship to the OBC/SC/ST and
other economically backward classes
and college students by the government

so that their entire cost of education is
borne by the government.

 There should be the conduction of
special coaching classes for some such
students who cannot afford to attend
costly private coaching classes.

The government must incentivize such
students to go for higher studies with
special scholarships, cash-rewards and
other perks to commensurate with
their performance.

Shortage of Teachers
Economic growth led by industrial and

service sector during the last decade has
created more opportunities and faster
career growth for the young talent.
Further, the lucrative salaries and
glamour has acted as catalyst in
attracting talent to such fast growing
sectors. Higher education in India which
has been passing through transition on
account of privatization and withdrawal
of financial support from the government
has been finding it difficult to attract
adequate number of young talent to
teaching job. It is a big challenge for
higher education sector to sustain in
future due to lack of availability of faculty.
Poor Quality of Teachers

The greatest of all the challenges that
education in India faces is that of poor
quality of teachers. The poor quality is
pervading all throughout right since the
primary education and it has cascading
effect into other layers too. A poor teacher
actively damages the student’s learning
experience. Poor teachers are a power-
base of mediocrity that is resisting
changes in the teaching profession. Poor
teachers fabricate excuses. They are not
responsible for their outcomes. Poor
teachers not only sponsor poor
performances of their students but they
affect leadership and the quality of
teaching within their school. Poor
teachers do not look for opportunities.
They are safe remaining the same
classroom, teaching the same subject to
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the same students within the same
program and from the same textbook.
The foremost challenge with reference to
poor quality teaching is that of untrained
half-baked teachers who pass on their
ignorance to their students. Another
factor that contributes to poor quality of
teacher is that of poor pay wages of the
teachers. In fact, this is a vicious circle
where quality is thought to be improved
by privatization and thus sluggishness
and lethargy with which government
school teachers function is thought to be
remedied and the paradoxes shame such
teachers who are purported to be vehicles
of change for the better are exploited
underpaid and maltreated.
Remedies

Certain set of rules have to be
enforced strictly in order to ensure
optimum performance of the teachers:
In the selection criteria only the trained

teachers need to be selected.
In service training every year has to be

made obligatory for every serving
teacher so as to update/ refresh his
existing knowledge and skills.

Seminars, workshops and conferences
have to be organized in the relevant
field of study and that should be the
regular feature of on the job training
regimen.

All the serving teachers need to be made
to take performance related tests
regularly and their salary and perks
should commensurate with the
outcome of these tests.

Students’ feedback has to have some
bearing on the overall evaluation of the
teacher.

Poor Quality of Learners
The quality of the learner is a direct

fall out of the quality of teachers and when
the quality of teachers is poor, it will
percolate into the learning abilities of the
students. Thus, we see that both are
interwoven and both are well integral part
of he learning process. A teacher is the
most powerful influence on the

impressionable minds of the learners.
And thus in a way he is a great catalyst.
It goes without saying that he is a
harbinger of change for better or for worse.
The next influencing factor is that of
familial influence which the child carries
all his life. So, a healthy and positive
family ambiance is a must for good quality
of learners.
Remedies
There has to be a continuous evaluation

of the existing body of knowledge and
skills of the learner to identify the ‘grey
areas’.

Tat done, there have to be concerted
efforts to work on the grey areas by all
these stake holders.

 Through the process of individual
evaluation, the weak students need to
be selected for remedial courses and
adequate follow up on those courses also
needs to be ensured.

Appropriate bridge course need to be held
for those special students who take late
admission.

There has to be a permanent counselor
in each school to ease up stress level of
special breed of vulnerable students.

Administrator’s Role
The institute’s administration

manages various departments, functions,
faculty, and the students, who do not
appreciate that they are inter-dependent.
They also exercise managerial leadership
through participative management in
playing their roles as mentors,
facilitators, innovators, etc. People
working in the system cannot do better
that the system allows. Problems arise
when the individuals, singly as well as
jointly, do not do their best.
Funding

Funding of higher education in India
has been an area of great concern
because the resources are limited and
there is a need to balance the growing
demands of higher education within the
limited resources. Of late, there has been
as intense debate over the pattern of
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funding education in general and higher
education, in particular. Public
expenditure on education in India has
increased significantly since the
inception of planning in the country.
Remedies
Government of India and the state

governments need to put their acts
together and allocate enough resources
in their budgets and planned
expenditure’s heavy public and private
investment in education sector is the
need of the hour. There has to be the
provision of setting aside at least 5% of
the GDP for education.

 Private entrepreneurs need to be
encouraged to invest in the rural
educational sector so that there is even
growth of both the urban and rural and
for the purpose, necessary policy
changes have to be brought about
through legislation and bills.

Privatization of Higher Education
The schooling system as well as the

higher education system is already
partially privatized. The public school
charges high fees making it impossible
for the poor people to send their wards in
such type of schools. This dual system of
school education, one for rich and
another one for poor causes damage to
the social fabric of the country. The
universities system (State or Central
Universities) to some extent has been
instrumental in making up this damage
by providing equal opportunities to all
sections of the society. To address the
demand of ever increasing population,
the number of such institutes which
provide equal opportunities to all is very
low. But, during the past few years private
players have entered into the higher
education system in an attempt to

respond to the massive demand for
education at post-secondary level. The
department of Higher Education has
permitted private education institutes to
run vocational and professional courses
of study that yield surplus revenue to the
institutes running these courses. These
include courses such as Engineering,
Management, Medicine, Education,
Information Technology and Physical
Education.etc, which are in demand
among the students. The large increase
in private universities and colleges
indicates that state Indian government
is continuously withdrawing its hands
from the investment in the higher
education sector in the State (India).
Conclusion

The growth in Indian higher
education in recent years is remarkable
in terms of numbers and diversity, but
quality assurance has become a matter
of serious concern. India has not been
able to meaningful meet the exploding
demand for higher education without
compromising on quality and equity. The
high growth of private education has
serious implications for economic
efficiency and social equity.
In higher education was traditionally
looked after by the government, but in
view of lack of resources to meet the
increasing demand, private sector has
been allowed to share the responsibility.
Higher education institutions managed
by private sector emphasize more on
commercial aspect than creation of
knowledge which leads to deterioration of
quality of education. Higher education
institutions managed by private sector
emphasize more on commercial aspect
than creation of knowledge which leads
to deterioration of quality of education.
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MkW- eatw ikjk”kj *

fo”o esa ekuo tkfr ds dY;k.kkFkZ vusd O;oLFkk,¡ LFkkfir gSa ftuesa f”k{kk O;oLFkk ,d vk/kkjHkwr O;oLFkk ds :i esa
lapkfyr gSA f”k{kk iznku djus dh O;oLFkk ds pkj ewyHkwr LrEHk gSa & f”k{kk] ckyd] fo|ky; ,oa f”k{k.kA pwafd ;gk¡
fo|ky; ,d y?kq iz”kklfud laxBu dh Hkwfedk dk fuokZg djrk gS ftlesa izeq[k iz/kkukpk;Z gksrs gSa tks fd “kSf{kd iz”kkld
dgykrs gSaA fdlh fo|ky; dh lQyrk izR;{k ;k vizR;{k :i esa fo|ky;h usrk] vFkkZr~ ”kSf{kd usrR̀o dh iz”kklfud ”kSyh
ij fuHkZj djrh gSA izLrqr v/;;u esa mn;iqj laHkkx ds ek/;fed fo|ky;ksa ds vuqlwfpr tkfr ,oa tutkfr ds efgyk ,oa
iq:’k ”kSf{kd iz”kkldksa dh turkaf=d] vf/kdkfjd] vgLr{ksih; ,oa fefJr usr̀Ro ”kSfy;ksa ds izfr vfHko`fÙk dk v/;;u fd;k
x;k gSA
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izLrkouk
iz”kklu& usr`Ro] ekuod`r lHkh O;oLFkkvksa esa ik;s

tkus okyk vfuok;Z igyw gSA vr% ”kSf{kd {ks= Hkh blls
vNwrk ugha gSA izR;sd jk’Vª ,oa lekt }kjk tufgr ds dk;ksZa
ds lQy lEiknu gsrq fofHkUu iz”kklfud bdkb;ksa dk xBu
fd;k tkrk gS buesa ls izR;sd bdkbZ ds fy, fu/kkZfjr dk;ksZa
dks lEiUu djus ds fy, ,d bdkbZ izeq[k rFkk lgk;d
fu;qDr fd;s tkrs gSaA ftUgsa lEcfU/kr bdkbZ ds dk;Z fu’iknu
dk Hkkj lkSaik tkrk gSA bdkbZ izeq[k }kjk fd;s tkus okys
dk;ksZa esa mldh O;fDrxr ;ksX;rk] fuiq.krk ,oa dk;Z ds izfr
fu’Bk dk fo”ks’k egRo gksrk gS vkSj ;s lc mlds }kjk iz;ksx
esa ykbZ xbZ usrR̀o ”kSyh ij fuHkZj djrk gSA

iz”kklu ,d yEck ,oa iw.kZ ”kCn gS] fdUrq bldk vFkZ
cgqr ljy gS vFkkZr~ yksxksa dh ns[kHkky djuk rFkk ikjLifjd
lEcU/kksa dh O;oLFkk djukA iz”kklu og izokge; /kkjk gS
tks ns”k dky ds lHkh lEHko rFkk vlEHko ifjorZuksa dks
vius vkapy esa yisV dj izokfgr gksrh jgrh gS] rFkk
iz”kklu og LFkwy ,oa laxfBr O;oLFkk gS ftls Ýkal tSlh
Hk;kud ØkfUr Hkh ugha fgyk ldhA vFkkZr~ usikfy;u ugha

jgk] ijUrq mlds iz”kklu lEcU/kh lq/kkj cgqr le; rd
pyrs jgsA dq”ky iz”kklu ljdkj dk og vk/kkj gS tks jkT;
dks {kr&fo{kr gksus ls cpkrk gSA dkSfVY; o esd;koyh ds
vFkZ”kkL= ,oa fizal dks vkt ge iz”kklu esa egRoiw.kZ LFkku
j[krs gSaA

^iz”kklu* ,d O;kid izfØ;k gS] tks futh vFkok
lkoZtfud ukxfjd vFkok lSfud] NksVs ;k cM+s lHkh lkewfgd
dk;ksZa ds ckjs esa lHkh ds lEcU/k esa ykxw gksrh gSA iz”kklu
vaxsth ”kCn ,MfefuLVªs”ku dk fgUnh :ikUrj.k gSA bl ”kCn
dh O;qqRifÙk ysfVu Hkk’kk ds ”kCn fefuLVj ls gqbZ gS] ftldk
vk”k; nwljksa dh lsok esa jr jgus okyk O;fDr ls gSA bl
izdkj iz”kklu dk vFkZ v/khuLFk yksxksa dh lsok izHkko”kkyh
<a+x ls djus dh dykA

f”k{kk iz”kklu ds izkjEHk dh nf̀’V ls vesfjdk vxz.kh
LFkku j[krk gSA ;gk¡ f”k{kk iz”kklu dk Jh x.ks”k rc gqvk
tc lHkh {ks=ksa esa ;g vuqHko fd;k tkus yxk fd fcuk
iz”kklfud n{krk ds vf/kdkf/kd mRiknu lEHko ugha gSA
vjLrq us vkjEHk esa euq’; dks e”khu dh Hkkafr dke esa ysdj
dsoy mRiknu c<+kus ij tksj fn;kA ftlds nq’ifj.kke dkexkjksaa
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esa vlUrks’k rFkk mRiknu dh xq.koÙkk esa fxjkoV ds :i esa
lekus vk;kA vjLrq us ”kh?kz gh ;g Lohdkj fd;k fd vPNs
iz”kklu ds fy, ekuoh; lEcU/k vko”;d gSA euq’;] e”khu
ugha oju~ ,d ,slk iz.kkh gS] ftlesa laosx] cqf)] lkekftd
Hkkouk vkfn gSaA iz”kklfud fopkjksa ds blh Øe esa ,d vksj
fopkj vk;k fd u dsoy ekuoh; lEcU/k oju~ fdlh laxBu
ds lQy lapkyu ds fy, lkSgknZziw.kZ lkekftd mn~ns”;&ijk;.k
i;kZoj.k dh Hkh vko”;drk gSA vr% ge mi;qDr rhuksa
n`f’Vdks.kksa dks bUgsa izfrikfnr djus okys fuEu rhu lEiznk;ksa
dks iz”kklu ds {ks= esa ns[krs gSaA izFke ¼1910&35½ mRiknu
dqy”krk ij cy nsus okyk] f}rh; ¼1935&50½ ekuoh;
lEcU/kksa ij cy nsus okyk rFkk rr̀h; ¼1950&70½ lkekftd
i;kZoj.k ij cy nsus okyk lEiznk;A

orZeku f”k{kk iz”kklu dk lEizR;; yxHkx 100 o’kZ
iqjkuk gSA blesa nks i{kksa& HkkSfrd lalk/kuksa o ekuoh;
lalk/kuksa ij fo”ks’k cy fn;k tkrk gSA f”k{kk txr~ esa fo|ky;ksa
ds iz”kklu ds fy, ekuoh; lalk/kuksa esa ckyd] f”k{kd]
O;oLFkkfidk] vfHkHkkod] fyfid oxZ] LFkkuh; leqnk; o
f”k{kk cksMZ vkfn ds O;fDr vkrs gSaA tcfd HkkSfrd lalk/ku
esa /ku] Hkou] [ksy dk eSnku] midj.k rFkk iz;ksx”kkyk,¡
vkrh gSaA mi;qDr lalk/kuksa dk y{;ksa ds vuq:i ikB~;Øe]
ikBu fof/k;ksa] fu;e] ewY;kadu o i;Zos{k.k vkfn ds fy,
fu;ksftr djuk gksrk gS] ftlls fd fu/kkZfjr  y{;ksa dks izkIr
fd;k tk ldsA

f”k{kk iz”kklu ds rRoksa dks ge ”kSf{kd iz”kklu dh
fØ;kvksa ds lapkyu dk voyksdu djus ij tSls ;kstuk]
funsZ”ku] fØ;kUo;u] fu;a=.k ,oa ewY;kadu ds :i esa ns[k
ldrs gSaA

ywFkj xqfyd us ,d vPNs iz”kkld cuus ds fy,
iz”kklu ds fl)kUr crk;s gSa ftUgsa iksLMdkWcZ (POSDCORB)
dh laKk iznku dh xbZ gSA P-Planning ¼fu;kstu½] O-

Organization ¼laxBu½] S-Staffing ¼dkfeZd O;oLFkk½] D-

Direction ¼funsZ”ku½] Co-ordination ¼leUo;½] R-Reporting

¼izfrosnu½ ,oa B-Budgeting ¼vk;&O;; fooj.k½A
ywFkj xqfyd ds vuqlkj ;fn bu i{kksa dh tkudkjh

iz”kkld dks ;k izcU/kd dks gksrh gS rks og iz”kklfud
O;oLFkk dks lqn<̀+ o lQy cukus esa egRoiw.kZ lQyrk
izkIr dj ldrk gSA f”k{kk iz”kklu ds rRoksa esa egRoiw.kZ
LFkku ”kSf{kd iz”kkld dk gksrk gS] vkSj fo|ky; esa “kSf{kd
iz”kkld iz/kkuk/;kid@iz/kkukpk;Z gksrs gSaA

O;fDr }kjk LFkkfir izR;sd izdkj dh O;oLFkkvksa tSls
jktuSfrd] vkfFkZd] vkS|ksfxd] fpfdRlk] O;kikj] lsuk rFkk

f”k{kk vkfn esa usrR̀o dk egRoiw.kZ LFkku gSA pwafd gj O;fDr
dh dk;Z”kSyh vyx&vyx gksrh gSA ftlds vUrxZr ge
usr`Ro dks Hkh vyx&vyx {ks=ksa esa vyx&vyx iz”kkldksa
ds lkFk mlds vkpj.k ds :i esa ns[krs gSa] rFkk usrR̀o ds
bl vkpj.k esa O;kogkfjd nf̀’V ls fHkUurk ik;h tkrh gS]
rFkk usrR̀o esa bl vkpj.kh; ifjorZu ds vk/kkj ij iz”kklu
esa bls usrR̀o ”kSfy;ksa ds :i esa ns[kk tkrk gSA izeq[k ”kSfy;k¡
;Fkk vkf/kdkfjd usr`Ro ”kSyh] turkaf=d ”kSyh] vgLr{ksi;h
”kSyh] fefJr ”kSyh gSaA
v/;;u dh vko;drk

^usrR̀o* ,d lkoZHkkSfed ,oa O;kid /kkj.kk gSA usrR̀o
dk lh/kk lEcU/k usrk ls gksrk gS vkSj usrk ml O;fDr dks
dgk tkrk gS tks viuh ;ksX;rk] cqf)] izfrHkk ,oa ”kfDr ds
vk/kkj ij vU; O;fDr;ksa dks izHkkfor rFkk funsZf”kr djrk gS
rFkk lkewfgd thou dks le; fo”ks’k ij fu;ksftr] fu;af=r]
la”kksf/kr] ifjofrZr ,oa iFk iznf”kZr djrk gSA izR;sd {ks= esa
viuk&viuk ,d usrk gksrk gS vkSj fo|ky;h lafLFkr;ksa esa
iz/kkuk/;kid@iz/kkuk/;kfidk ,d usrk gksrk gSA fo|ky;
dh leLr xfrfof/k;k¡ mlh ij vk/kkfjr gksrh gSaA vr% ;g
lekt ,oa jk’Vª dh egRoiw.kZ vko”;drk gS fd fo|ky;
iz”kkld lq;ksX; gks rkfd jk’Vª ds Hkkoh ukxfjdksa dk visf{kr
fuekZ.k dq”ky usrR̀o gksA fo|ky; iz”kkld ls ;g vis{kk
dh tkrh gS fd mls iz”kklfud ”kSfy;ksa dk Kku gks rFkk ml
iz”kklfud ”kSyh dks viuk, ftlls laxBu o lewg dh
vis{kkvksa dks iwjk fd;k tk ldsA iz/kkuk/;kd Lo;a dh Hkh
,d ,slh iz”kklfud ”kSyh fodflr dj ldrk gS ftl ij
pydj fo|ky; ds fodkl dh xfr dks ;Fkksfpr fn”kk
iznku dj ldrk gSA

fo|ky; esa lHkh dk;ksZa ls lEc) fofHkUu Lrjksa ij
pyus okyh xfrfof/k;ksa ds dq”ky lapkyu esa iz/kkuk/;kid
ds iz”kklfud ”kSyh dh izHkkodkjh Hkwfedk gksrh gSA mlh ds
dq”ky funsZ”ku o :fp ds QyLo:i fo|ky; esa pyus
okyh ikB~;sÙkj xfrfof/k;k¡ Hkh le;c) vk/kkj ij dq”kyrk
iwoZd lapfyr gksrh gSaA iz/kkuk/;kid dh iz”kklfud xq.kksa
,oa usrR̀o ”kSfy;ksa ds O;kogkfjd Lo:i ds egRo dks igys
ls gh eglwl fd;k tkrk jgk gSA tSlk fd gesa Hkkjr ,oa
fons”kksa esa gq, fofHkUu v/;;uksa ls Kkr gksrk gSA pkYlZ oFkZ
¼1940½] vkj-,e- LVksxfMy ¼1949½] jkfcu dkWlyks ¼1889½]
,MoMZ ¼1992½] vkjukWYM ih-ds- ¼1995½] ;ksxu;h ;ksu
¼2000½] fMyksu] jkscVZ ok;us ¼2003½] xksjksftfMy] th vkSj
iikb;ksukÅ ,- ¼2011½] Mscksl] lh- ¼2012½] gjsjk jkWcVZ
¼2012½ vkfn us fons”kksa esa iz/kkuk/;kid ds iz”kklfud
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”kSfy;ksa] xq.kksa ,oa O;ogkj dks vk/kkj cukdj v/;;u fd;kA
blh izdkj Hkkjr esa Hkh iz/kkuk/;kid ds iz”kklfud xq.kksa o
”kSfy;ksa ls lEcfU/kr v/;;u gq, gSaA ,e-ih- dkSf”kd ¼1979½]
ih-lh- dqekj ¼1980½] th-Mh- uk;d ¼1982½] ik.Ms ljkst
¼1985½] uljhu ,- ¼1988½] jkekor js.kqdk ¼2010½] lyhe
Vh- eksgEen ¼2011½] clq] enflj tku ¼2012½] eYgks=k]
eksuk ¼2012½] nqcs lq”khy ¼2013½] ”ks[kkor n”kjFk flag
¼2013½] ikjh[k fo”oyky ¼2015½ vkfn us v/;;u fd;kA

usr`Ro lekt esa ,d egRoiw.kZ lkoZHkkSfed ,oa O;kid
/kkj.kk ds lkFk vofLFkr gSA blds }kjk lekt ds fdlh Hkh
{ks= esa ifjorZu yk;k tk ldrk gSA orZeku le; esa fo|ky;ksa
ds iz/kkuk/;kidksa ,oa iz/kkukpk;ksZa ij ;g xEHkhj nkf;Ro gS
fd os vius iz”kklfud xq.kksa dk Hkyh&Hkkafr mi;ksx djs
D;kasfd iz/kkuk/;kidksa o iz/kkukpk;ksZa ds iz”kklfud xq.k o
usr`Ro “kSfy;ksa dk lh/kk lEcU/k fo|ky;ksa esa iz”kklfud
dk;Z] O;ogkj o ”kSf{kd okrkoj.k dks izHkkfor djrk gSA

tkfr O;oLFkk Hkkrjh; lekt dh u dsoy orZeku esa
cfYd izkjEHk ls gh ewyHkwr igpku jgh gSA ftlds vk/kkj ij
vkt gekjs lkeus tkfrokn] lkEiznkf;drk] vkj{k.k] oxZ
la?k’kZ tSlh vusd leL;k,¡ lekt esa O;kIr gS ftuds
lek/kku gsrq fujUrj iz;kl fd;s tkrs jgs gSaA bUgha iz;klksa ds
Øe esa lekt dh vf/kdkf/kd :i ls f”kf{kr djuk Hkh
”kkfey gSA ,d lqf”kf{kr O;fDr pkgs fdlh Hkh {ks= esa
dk;Zjr gks og Lofoosdkuqlkj vPNs cqjs dh igpku dj
ladh.kZ fopkjksa ls Åij mBdj dk;Z djrk gS o lekt esa
O;kIr cqjkb;ksa dks nwj djus esa Hkkxhnkj cus jguk pkgrk gSA
vr% vkt bl lanHkZ esa ”kks/k v/;;u dh vko”;drk gS fd
ftl izdkj ns”k esa f”k{kk dk Lrj c<+ jgk gS] mlh Øe esa ns”k
dh O;kid leL;kvksa dk lek/kku Hkh gks jgk gS ;k ughaA

mijksDr rF;ksa dks /;ku esa j[krs gq, iz”kklfud ”kSfy;ksa
,oa oxZ dks vk/kkj ekurs gq, vuqlwfpr tkfr ,oa tutkfr
ds ”kSf{kd iz”kkldksa usrR̀o ”kSyh dks v/;;u dk vk/kkj
cuk;k gSA
v/;;u ds mn~n s’;
1- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa

ds vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa
dh turkaf=d usrR̀o ”kSyh dk rqyukRed v/;;u djukA

2- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa
ds vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa

  dh vf/kdkfjd usrR̀o “kSyh dk rqyukRed v/;;u djukA
3- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa

ds vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa

dh vgLr{ksih; usr`Ro “kSyh dk rqyukRed v/;;u
djukA

4- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa
ds vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa
dh fefJr usrR̀o “kSyh dk rqyukRed v/;;u djukA

v/;;u dh ifjdYiuk
1- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa ds

vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa dh
turkaf=d usrR̀o “kSyh esa lkFkZd vUrj ugha ik;k tkrk gSA

2- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa ds
vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa dh
vf/kdkfjd usrR̀o “kSyh esa lkFkZd vUrj ugha ik;k tkrk gSA

3- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa ds
vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa dh
vgLr{ksih; usr̀Ro “kSyh esa lkFkZd vUrj ugha ik;k tkrk gSA

4- mn;iqj laHkkx ds mPp ek/;fed o ek/;fed fo|ky;ksa ds
vuqlwfpr tkfr ,oa tutkfr oxZ ds ”kSf{kd iz”kkldksa dh
fefJr usrR̀o “kSyh esa lkFkZd vUrj ugha ik;k tkrk gSA

U;kn”kZ ,oa tula[;k
“kks/k gsrq mn;iqj laHkkx dk p;u xqPN U;kn“kZ ds

vk/kkj ij fd;k x;k gS] rFkk Lrjh; U;kn“kZ ds }kjk fo|ky;ksa
rFkk lkSn~ns“; U;kn“kZ }kjk “kSf{kd iz“kkldksa dk p;u fd;k
x;kA

v/;;u ds fy, mn;iqj laHkkx ds ljdkjh o xSj&ljdkjh
ek/;fed ,oa mPp ek/;fed fo|ky;ksa ls 250 “kSf{kd
iz“kkldksa dks pquk x;k ftlesa 125 vuqlwfpr tkfr ,oa 125
vuqlwfpr tutkfr oxZ ds gSaA

pwafd mn;iqj laHkkx esa vuqlwfpr tkfr ,oa vuqlwfpr
tutkfr ds laLFkk iz/kkuksa dh la[;k i;kZIr ugha gksus ds
dkj.k v/;;u ds U;kn“kZ dk 20 izfr“kr Hkkx t;iqj ftys
ls ysdj “kks/kdk;Z dh lEiwfrZ dh xbZ gSA

vFkkZr~ nksuksa gh oxksZa ds 80 izfr“kr laLFkk iz/kku mn;iqj
laHkkx ls ,oa 20 izfr“kr laLFkk iz/kku t;iqj ftys ls fy;s
x;s gSaA nksuksa gh oxksZa esa lekurk j[krs gq, 80 izfr“kr Hkkx
ljdkjh ,oa 20 izfr“kr Hkkx xSj&ljdkjh fo|ky;ksa ls fy;k
x;k gSA
“kks/k fof/k &
izLrqr “kks/k esa losZ{k.k fof/k dks viuk;k x;k gSA
midj.k &

izLrqr “kks/k esa midj.k ds :i esa LofuZfer vfHkof̀Ùk
  ekiuh dk iz;ksx fd;k x;k gSA
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lkaf[;dh &
ek/;] ekud fopyu] lg&lEcU/k] Vh&eku ,oa Økafrd

eku dk iz;ksx fd;k x;k gSA
iznÙkk s a dk fo”ys’k.k

lkj.kh Ø- 1
mn;iqj laHkkx ds mPp ek/;fed o ek/;fed

fo|ky;ksa ds vuqlwfpr tkfr ,oa tutkfr oxZ ds
“k Sf{kd iz”kkldksa dh fofHkUu usr`Ro “k Sfy;k s a l s
lEcfU/kr vfHko`fÙkk s a dk rqyukRed v/;;u

 usrR̀o “kSyh       gk¡       dHkh&dHkh         ugha
               v-tk  v-ttk-  v-tk  v-ttk- v-tk v-ttk-
turkaf=d 93-3  90-8  05-1    07-2    1-6  2-6
vf/kdkfjd 71-6  67-8  16-9    17-5   11-6 14-7
vgLr{ksih; 64-9  64-0  22-2    21-7   12-9 14-3
fefJr 82-5  80-6  10-8    12-7   6-7  6-7

lkj.kh ds izFke fcUnq esa izkIr vfHkof̀Ùk ds izfr”kr dks
ns[kus ij Kkr gksrk gS fd nksuksa gh oxksZa ds laLFkk iz/kkuksa }kjk
gk¡ fodYi ij izdV Øe”k% 93-3 o 90-8 izfr”kr vfHkòfÙk
ds vk/kkj ij dgk tk ldrk gS fd lEcfU/kr {ks= ds nksuksa
p;fur oxksZ a ds yxHkx 90 izfr”kr ”kSf{kd iz”kkld
turkaf=d usrR̀o ”kSyh ds izfr leku o ldkjkRed vfHkof̀Ùk
j[krs gSaA

lkj.kh ds f}rh; fcUnq esa nksuksa gh oxksZa ds laLFkk iz/kkuksa
}kjk gk¡ fodYi ij izdV Øe”k% 71-6 o 67-8 izfr”kr
vfHkof̀Ùk ds vk/kkj ij Li’V gksrk gS fd p;fur {ks= ds
nksuk s a oxks Z a ds yxHkx 70 izfr”kr ”kSf{kd iz”kkld
vf/kdkfjd usr̀Ro ”kSyh ds izfr leku o ldkjkRed vfHkof̀Ùk
j[krs gSaA

lkj.kh ds rr̀h; fcUnq esa nksuksa gh oxksZa ds laLFkk iz/kkuksa
}kjk gk¡ fodYi ij izdV Øe”k% 64-9 o 64-0 izfr”kr
vfHkof̀Ùk ds vk/kkj ij Li’V gksrk gS fd p;fur {ks= ds
nksuksa oxksZa ds yxHkx 64 izfr”kr efgyk o iq:’k ”kSf{kd
iz”kkld vgLr{ksih; usrR̀o ”kSyh ds izfr leku o ldkjkRed
vfHkof̀Ùk j[krs gSaA

lkj.kh ds rr̀h; fcUnq esa nksuksa gh oxksZa ds laLFkk iz/kkuksa
}kjk gk¡ fodYi ij izdV Øe”k% 82-5 o 80-6 izfr”kr
vfHkof̀Ùk ds vk/kkj ij Li’V gksr gS fd p;fur {ks= ds nksuksa
oxksZa ds yxHkx 80 izfr”kr ”kSf{kd iz”kkld fefJr usrR̀o
”kSyh ds izfr leku o ldkjkRed vfHkof̀Ùk j[krs gSaA

iz;qDr ifjdYiukvksa dh tk¡p ds fy, ØkfUrd vuqikr
(C.R.) dk iz;ksx fd;k x;k gSA

lkj.kh Ø- 2
mn;iqj laHkkx ds mPp ek/;fed o ek/;fed

fo|ky;ksa ds vuqlwfpr tkfr ,oa tutkfr oxZ ds
“k Sf{kd iz”kkldksa dh fofHkUu usr`Ro “k Sfy;k s a l s

lEcfU/kr vfHko`fÙkk s a es a varj dh lkFk Zdrk dh tkap
 usrR̀o “kSyh  “kSf{kd iz”kk-  N   Mean     SD      t      Sig.

 turkaf=d   vuq-tkfr      125  27-56  7-32  0-13   NS

 usr̀Ro “kSyh  vuq-tutkfr   125  27-44  7-27

 vf/kdkfjd   vuq-tkfr     125  24-79  6-69  1-07   NS

 usr̀Ro “kSyh  vuq-tutkfr   125  23-90 6-54

 vgLr{ksih;   vuq-tkfr    125  24-40  6-52   0-74   NS

 usr̀Ro “kSyh  vuq-tutkfr   125  24-00 6-47

 fefJr       vuq-tkfr      125  26-12  7-01  0-0   NS

 usr̀Ro “kSyh  vuq-tutkfr   125  26-12  6-97

lkj.kh  Øekad 2 ls Li’V gksrk gS fd lkaf[;dh;
x.kuk ls izkIr (C.R.) eku 0-13 lkFkZdrk Lrj 0-05 ij
izkIr ewY; 1-96 ls de gSA vr% “kwU; ifjdYiuk vLohdr̀
gksrh gSA vr% ;g dgk tk ldrk gS fd mn;iqj laHkkx ds
vuqlwfpr tkfr ,oa tutkfr ds “kSf{kd iz“kkldksa dh
turkaf=d “kSyh esa i;kZIr lkFkZd vUrj ugha ik;k tkrk gSA

lkj.kh Øekad 2 ls Li’V gksrk gS fd lkaf[;dh; x.kuk
ls izkIr (C.R.) eku 1-07 lkFkZdrk Lrj 0-05 ij izkIr ewY;
1-96 ls de gSA vr% “kwU; ifjdYiuk vLohdr̀ gksrh gSA
vr% ;g dgk tk ldrk gS fd mn;iqj laHkkx ds vuqlwfpr
tkfr ,oa tutkfr ds “kSf{kd iz”kkldksa dh vf/kdkfjd
usr`Ro “kSyh esa i;kZIr lkFkZd vUrj ugha ik;k tkrk gSA

lkj.kh Øekad 2 ls Li’V gksrk gS fd lkaf[;dh; x.kuk
ls izkIr (C.R.) eku 0-74 lkFkZdrk Lrj 0-05 ij izkIr ewY;
1-96 ls de gSA vr% “kwU; ifjdYiuk vLohdr̀ gksrh gSA
vr% ;g dgk tk ldrk gS fd mn;iqj laHkkx ds vuqlwfpr
tkfr ,oa tutkfr ds “kSf{kd iz“kkldksa dh vgLr{ksih;
usr`Ro “kSyh esa lkFkZd vUrj ugha ik;k tkrk gSA

lkj.kh Øekad 2 ls Li’V gksrk gS fd lkaf[;dh; x.kuk
ls izkIr (C.R.) eku 0-00 lkFkZdrk Lrj 0-05 ij izkIr ewY;
1-96 ls de gSA vr% “kwU; ifjdYiuk vLohdr̀ gksrh gSA
vr% ;g dgk tk ldrk gS fd mn;iqj laHkkx ds vuqlwfpr
tkfr ,oa tutkfr ds “kSf{kd iz“kkldksa dh fefJr usrR̀o
“kSyh esa  lkFkZd vUrj ugha ik;k tkrk gSA
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fu’d’k Z
“kks/k v/;;u ls Kkr gksrk gS fd vuqlwfpr tkfr ,oa

tutkfr ds “kSf{kd iz“kkldksa dh iz“kklfud “kSfy;ksa esa

lkFkZd vUrj ugha ik;k tkrk gS] rFkk nksuksa gh oxksZa ds
“kSf{kd iz“kkld turkaf=d usr`Ro “kSyh ds izfr mPp
ldkjkRed vfHkòfÙk j[krs gSaA
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izLrkouk
f”k{kk }kjk ekuo dks Kkuoku] dyk&dkS”ky ;qDr vkssj

lH; cuk;k tkrk gSA ;g ekrk ds leku ikyu&iks’k.k djrh
gS vkSj firk ds leku mfpr ekxZn”kZu iznku djrh gSA f”k{kk
ds }kjk gh gekjh dhfrZ dk izdk”k pkjksa vkSj QSyrk gSA
vFkkZr~ ftl izdkj lw;Z dk izdk”k ikdj dey dk Qwy
f[ky mBrk gS rFkk lw;Z vL= gksus ij dqEgyk tkrk gS] Bhd
mlh izdkj f”k{kk ds izdk”k dks ikdj izR;sd O;fDr] Qwy
dh Hkkafr f[ky mBrk gS rFkk vf”kf{kr jgus ij nfjnzrk] ”kksd
,oa d’V ds vU/kdkj esa Mwck jgrk gSA

ekuo ,d lkekftd izk.kh gSA vr% blds thou esa
lek;kstu dk vR;f/kd egRo gSA O;fDr ds thou esa
vusd izdkj dh vuqdwy ,oa izfrdwy ifjfLFkfr;k¡ vkrh
jgrh gSa vkSj og vius okrkoj.k ,oa ifjfLFkfr;ksa ls lek;kstu
djus dk iz;kl djrk gSA tks O;fDr okrkoj.k ,oa ifjfLFkfr;ksa
ls vius dks lek;ksftr dj ysrk gS] og izlUu jgrk gS vkSj
tks lek;kstu LFkkfir ugha dj ikrk og vlarks’k] dq.Bk]
}Un] ,oa ruko dk f”kdkj gks tkrk gS vkSj og vius y{; ls

HkVd tkrk gS] ftldk “kkjhfjd rFkk ekufld LokLF; ij
cqjk izHkko iM+rk gSA lekt ifjorZu“khy gS vkSj blds dkj.k
fur ubZ leL;k,¡ mRiUu gksrh jgrh gSaA bu leL;kvksa ds
izfr vius dks lek;ksftr djus ds fy, lek;kstu {kerk
dk gksuk vko“;d gSA f“k{kk dk okLrfod mn~ns“;] O;fDr
dks bl ;ksX; cukuk gS] ftlls og lekt esa vius dks
Hkyh&Hkkafr lek;ksftr dj ldsA O;fDr dks O;ofLFkr ,oa
lq[kiwoZd thou O;rhr djus ds fy, ifjfLFkfr;ksa ls lek;kstu
djuk vko“;d gksrk gSA O;fDr esa lek;kstu dh izfØ;k
?kj ls izkjEHk gksrh gS vkSj ;g thou i;ZUr pyrh jgrh gSA
og tgk¡ Hkh tkrk gS vFkok jgrk gS mls okrkoj.k ,oa
ifjfLFkfr;ksa ds vuqlkj vius dks lek;ksftr djuk iM+rk
gSA

O;fDr ds O;fDrRo ds fodkl ds fy, lek;kstu
vko“;d gSA ,d lqlek;ksftr O;fDr gh thou ds izR;sd
{ks= esa lQyrk izkIr dj ldrk gSA vf/kdka“kr% ;g ns[kk
x;k gS fd tks ckyd fiNMs+ gksrs gSa] os dqlek;kstu dk
f“kdkj gksrs gSa vkSj ;fn budh leL;kvksa ij /;ku u fn;k

O;fDr ds thou esa vusd izdkj dh vuqdwy ,oa izfrdwy ifjfLFkfr;k¡ vkrh jgrh gSa vkSj og vius okrkoj.k ,oa ifjfLFkfr;ksa
ls lek;kstu djus dk iz;kl djrk gSA f“k{kk dk okLrfod mn~ns“;] O;fDr dks bl ;ksX; cukuk gS] ftlls og lekt esa vius
dks Hkyh&Hkkafr lek;ksftr dj ldsA O;fDr dks O;ofLFkr ,oa lq[kiwoZd thou O;rhr djus ds fy, ifjfLFkfr;ksa ls lek;kstu
djuk vko“;d gksrk gSA O;fDr esa lek;kstu dh izfØ;k ?kj ls izkjEHk gksrh gS vkSj ;g thou i;ZUr pyrh jgrh gSA og tgk¡
Hkh tkrk gS vFkok jgrk gS mls okrkoj.k ,oa ifjfLFkfr;ksa ds vuqlkj vius dks lek;ksftr djuk iM+rk gSA izLrqr “kks/k esa ljdkj
o xSj ljdkjh “kkykvksa esa v/;;ujr ek/;fed Lrj ds fo|kfFkZ;ksa dh lek;kstu {kerk dk rqyukRed v/;;u fd;k x;k gSA
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tk;s rks ;g vkSj Hkh fiNM+rs tkrs gSa vkSj ifj.kke Lo:i
Nk= dk d{kk esa ckj&ckj vuqRrh.kZ gksrk gS rFkk chp esa gh
i<+kbZ NksM+ nsrk gSA blfy, ;g vko”;d gS fd lgh le;
ij bu fo|kfFkZ;ksa dh igpku dh tk, rFkk mfpr funsZ“ku
,oa ijke“kZ }kjk budh leL;kvksa dk fujkdj.k fd;k tk;sA

O;fDr dh lQyrk ds fy, ;g vko“;d gS fd
mldk lek;kstu lekt ,oa okrkoj.k ls leqfpr :Ik ls
gksA f“k{kk bl m)s“; dks iw.kZ djus esa lgk;rk djrh gSA
ekuo O;ogkj esa ifjorZu ykuk ,oa mldk “kks/ku djuk gh
f“k{kk dk eq[; mn~ns“; gksrk gSA
“kk s/k v/;;u ds mn ~n s”;%
 ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ks a ds laosxkRed lek;kstu dk
rqyukRed v/;;u djukA
 ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ks a ds lkekftd lek;kstu dk
rqyukRed v/;;u djukA
 ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ksa ds “kSf{kd lek;kstu dk rqyukRed
v/;;u djukA

“kk s/k v/;;u dh ifjdYiuk%&
ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ksa ds laosxkRed lek;kstu esa lkFkZd
vUrj ugh gksrk gSA
 ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ksa ds lkekftd lek;kstu esa lkFkZd
vUrj ugh gksrk gSA
 ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ksa ds “kSf{kd lek;kstu esa lkFkZd
vUrj ugh gksrk gSA

v/;;u fof/k%&
izLrqr “kks/k v/;;u esa losZ{k.k fof/k dk mi;ksx fd;k

x;k gSA
U;kn”k Z%&

izLrqr “kks/k v/;;u esa jktLFkku ds lhdj ftys ds
ek/;fed Lrj ds ljdkjh ,oa xSj&ljdkjh fo|ky; esa
v/;;ujr dqy 200 fo|kfFkZ;ksa dk p;u ;knf̀PNd U;kn”kZ
rduhd }kjk fd;k x;k gSA buesa 100 fo|kFkhZ ljdkjh
fo|ky; ls rFkk 100 fo|kFkhZ xSj&ljdkjh fo|ky; lss fy,
x;s gSaA

iz;qDr midj.k%&
izLrqr “kks/k v/;;u esa MkW- ,-ds-ih- flUgk rFkk MkW-

vkj-ih-flag }kjk fufeZr Ldwyh Nk=ksa ds fy, lek;kstu lwph
dks fy;k x;k gSA bl iz“ukoyh esa rhu {ks=ksa ¼laosxkRed]
lkeftd] “kSf{kd½ esa fo|kfFkZ;ksa ds leks;ktu dk ekiu
fd;k x;k gSA
lk af[;dh fof/k;k¡%&

izLrqr “kks/k v/;;u ds vUrxZr fu/kkZfjr mn~ns”;ksa ds
lanHkZ esa e/;eku] ekud fopyu] ØkfUrd eku dk iz;ksx
fd;k x;k gSA
iznÙkks a dk fo”ys’k.k ,oa O;k[;k %&

rkfydk & 1
 fo|kfFk Z;ksa ds laosxkRed lek;kstu iznRrksa ds
e/;eku] ekud fopyu ,oa ØkfUrd vuqikr

 Ø  fo|ky;   U;kn”kZ  e/;eku  ekud   ØkfUrd lkFkZdrk
      izdkj                         fopyu    eku
 1   ljdkjh     100    4-99     1-46     4-32     0-05
 2  xSj&ljdkjh  100     6-07     2-05               Lrj

rkfydk & 2
 fo|kfFk Z;ks a ds lkekftd lek;kstu iznRrksa ds
e/;eku] ekud fopyu ,oa ØkfUrd vuqikr

 Ø  fo|ky;   U;kn”kZ  e/;eku  ekud   ØkfUrd lkFkZdrk
      izdkj                         fopyu    eku
 1   ljdkjh     100     6-89   0-90     -65     lkFkZd
 2  xSj&ljdkjh  100     6-77   1-06              ugha

rkfydk & 3
 fo|kfFk Z;ks a ds “k Sf{kd lek;kstu iznRrks a ds

e/;eku] ekud fopyu ,oa ØkfUrd vuqikr
 Ø  fo|ky;   U;kn”kZ  e/;eku  ekud   ØkfUrd lkFkZdrk
      izdkj                        fopyu    eku
 1   ljdkjh     100     4-27     2-27    5-65    0-01
 2  xSj&ljdkjh  100     5-74    1-35               Lrj

mi;qZDr rkfydk 1 eas iznf”kZr ØkfUrd vuqikr dk
eku 4-32 izkIr gqvk gS tks 0-05 lkFkZdrk Lrj ds ØkfUrd
vuqikr ds eku 198 df ij 1-97 ls vf/kd gS vFkkZr~ nksuksa
lewg ds e/;ekuksa esa lkFkZd vUrj gSA vr% “kwU; ifjdYiuk
vLohdr̀ gksrh gSA blesa Li’V gksrk gS fd xSj&ljdkjh fo|ky;
ds fo|kfFkZ;ksa dh rqyuk esa ljdkjh fo|ky;ksa ds fo|kFkhZ
mÙke laosxkRed lek;kstu okys gSaA

mi;qZDr rkfydk 2 esa iznf”kZr ØkfUrd vuqikr dk
eku 0-65 izkIr gqvk gS tks 0-05 lkFkZdrk Lrj ds ØkfUrd



ek/;fed Lrj ij fo|kfFkZ;ksa ds lek;kstu {kerk dk rqyukRed  ........... }kjk cyoku flag                                    109

vuqikr ds eku 198 df ij 1-97 ls de gS vFkkZr~ nksuksa
lewg ds e/;ekuksa esa lkFkZd vUrj ugha gSA vr% “kwU;
ifjdYiuk Lohd̀r gksrh gSA blls Li’V gksrk gS fd ljdkjh
fo|ky; ds fo|kfFkZ;ksa dh rqyuk esa xSj&ljdkjh fo|ky; ds
fo|kFkhZ mÙke lkekftd lek;kstu okys gSaA

mi;qZDr rkfydk&3 esa iznf”kZr ØkfUrd vuqikr dk
eku 5-65 izkIr gqvk gS tks 0-05 lkFkZdrk Lrj ds ØkfUrd
vuqikr ds eku 198 df ij 1-97 ls vf/kd gS vFkkZr~ nksuksa
lewg ds e/;ekuksa esa lkFkZd vUrj gSA vr% “kwU; ifjdYiuk
vLohdr̀ gksrh gSA vr% ljdkjh rFkk xSj&ljdkjh fo|ky; esa
v/;;ujr fo|kfFkZ;ksa ds ‘kSf{kd lek;kstu lEcfU/kr izkIrkadkas
ds e/;eku ewY;ksa ds Kkr gksrk gS fd xSj&ljdkjh fo|ky;
ds fo|kfFkZ;ksa dk “kSf{kd lek;kstu lEcfU/kr izkIrkadksa dk

e/;eku vf/kd gSA vFkk Zr~ xSj&ljdkjh fo|ky;ks a es a
v/;;ujr fo|kfFkZ;ksa dh rqyuk esa ljdkjh fo|ky; esa
v/;;ujr fo|kfFkZ;ksa dk “kSf{kd lek;kstu mÙke ik;k x;kA
fu’d’k Z % &
 ek/;fed Lrj ds  xSj&ljdkjh fo|ky; ds fo|kfFkZ;ksa dh

vis{kk ljdkjh fo|ky; ds fo|kFkhZ lkFkZd :i ls vf/kd
laosxkRed lek;ksftr gksrs gSaA
 ek/;fed Lrj ds ljdkjh rFkk xSj&ljdkjh fo|ky; esa

v/;;ujr fo|kfFkZ;ksa ds lkekftd lek;kstu lEcU/kh
izkIrkadksa ds e/;ekuksa esa lkFkZd vUrj ugha gSA
 ek/;fed Lrj ds xSj&ljdkjh fo|ky; esa v/;;ujr

fo|kfFkZ;ksa dh “kSf{kd lek;kstu] ljdkjh fo|ky; esa
v/;;ujr fo|kfFkZ;ksa ls lkFkZd :i esa vf/kd gSA
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MkW- xhrk nfg;k *

fdlh Hkh ns”k dh vkRek] ftldk dksbZ bfrgkl gS] mldh Hkko] Hkk’kk ogk¡ dh efgyk ds fodkl izxfr ,oa le`f) esa cksyrh
gSA efgyk lekt dh jpukRed ”kfDr gSA mlds vkxs c<us ls ns”k vkxs c<rk gSA mlds :d tkus ;k /khes gks tkus ls ns”k
Fke tkrk gSA lekt dh O;oLFkk ;k vO;oLFkk] ukxfjd nkf;Ro dh ǹ<rk ;k mis{kk] vkRe”kfDr dh etcwrh ;k nqcZyrk tSlh
laosnu”khy Hkkoukvksa dks og tSlk pkgs oSlk eksM ns ldrh gSA og vius Hkhrj lkjh O;oLFkkvksa dks lesVs jgrh gSA bu lcds
pyrs efgyk l`f’V fuekZrk dh vf}rh; df̀r dgykrh gSA bl dke/ksuq] vUuiw.kkZ ,oa fjf)&fl)h dk mPp Lo:Ik mldh
f”k{kk ds Lo:Ik ij fuHkZj djsxkA vr% ,d izdkj ls ckfydk f”k{kk leLr jk’Vª dh f”k{kk :ih xaxk dk mn~xe LFky xaxks=h
gSA tkfrxr HksnHkko ds lkFk&lkFk yMds yMdh dk Hksn ¼fyax Hksn½ Hkkjr ds tuekul esa iqjtksj :Ik ls O;kIr gSA xzkeh.k
lekt o ”ksSf{kd fiNMsiu ds f”kdkj lekt dh bl lUnHkZ esa fLFkfr dkQh lkspuh; gSA vr% ckfydk f”k{kk vkSj mlds lUnHkksZ
dk v/;;u djuk jk’Vªh; egRo ds dk;ksZa dh izfd;k gSA

lkjka”k

Key Words :  ftKklk] lkekftd O;ogkj

mPp ek/;fed Lrj dh fofHkUu oxksZa dh ckfydkvksa dh
ftKklk ,oa lkekftd O;ogkj dk v/;;u
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i zLrkouk %
f”k{kk fdlh Hkh jk’Vª dh vk/kkjf”kyk gS] ;g

ckyd&ckfydkvksa dks ns”k ds izfr drZO; cks/k djkrh gSA
f”k{kk gesa vKkurk :ih va/kdkj] :f<;ksa] vaa/kfo”oklksa rFkk
eqfDr fnykrh gS vkSj lQyrk dk ekxZ iz”kLr djrh gSA
gekjh vkUrfjd izof̀r;ksa dks tkxr̀ djuk vkSj l”kDr cukuk
gh f”k{kk dk ewy mn~ns”; gSA f”k{kk ds }kjk gh ge lq[kh
lUrq’V vkSj LorU= jgus dh dyk lh[k ldrs gSaA blls gesa
,d vkRekoyach ukxfjd cuus esa lg;ksx izkIr gksrk gSA

f”k{kk dk ekSfyd mn~ns”; fMfxz;k¡ izkIr djuk ugha oju~
mldk mn~ns”;] ”kkjhfjd cksSf)d] uSfrd HkkoukRed vkSj
vk/;kfRed ”kfDr;ksa dk fodkl djuk gS] rFkk ,d ,sls
O;fDrRo dk fuekZ.k djuk] tks vkRe lEeku ls ;qDr gks
rFkk nwljksa dk lEeku djus okyk gksA

Hkkjr esa efgyk ,oa ckfydk f”k{kk dk Lrj led{k
ns”kksa dh rqyuk esa dkQh fiNMk gqvk gSA ;|fi ge bl fn”kk
esa fodkl dh vksj vxzlj gS ysfdu vkt Hkh gekjh ckfydkvksa

esa vlekurk] fyax Hksn] nks;e ntsZ ds ikfjokfjd O;ogkj ds
dkj.k rFkk iq:’k iz/kku lekt ds dkj.k muesa vkRefo”okl
dh deh] ghu Hkkouk] igyiu dk vHkko] ijkfJr O;ogkj]
dkYifud Hk;] dq.Bk] nCcqiu tSlh vusd euksoSKkfud leL;k,W
lkekftd migkj Lo:Ik Lor% fodflr gks tkrh gSaA

1991 dh tux.kuk ds vuqlkj vuqlwfpr tkfr;ksa dh
la[;k 13-8 djksM Fkh rFkk vuqlwfpr tutkfr;ksa dh 6-77
djksM Fkh tks ns”k dh tula[;k dk dze”k% 16-48 rFkk 8-08
FkhA 1981 dh tux.kuk ds vuqlkj vuqlwfpr tkfr rFkk
vuqlwfpr tutkfr dh tula[;k lk{kjrk nj Øe”k% 21-38
izfr”kr rFkk 16-04 izfr”kr FkhA 1991 dh tux.kuk ds
vuqlkj budh lk{kjrk nj Øe”k% 29-6 FkhA

ckfydkvksa dh f”k{kk ds fpUrd vksSj fpUruh; mikxe
Hkkjr ds lUnHkZ esa vusd gS iz”u ;s mB [kMk gksrk gS fd
ckfydk f”k{kk ds lUnHkkasZ esa tks fu.kZ; fy, tkrs gS mu
fu.kZ;ksa esa ckfydkvksa dh fdruh Hkwfedk gSa \ fodkl dh
n`f’V ls ckfydkvksa dks f”k{kk ds ekxZ ij lHkh ns[kuk pkgrs
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gS ysfdu bl fn”kk esa mudh Loraa=rk] fu.kZ; o lksp dks
iw.kZ lkekftd ekU;rk ugha fey ik;h gSaA fofHkUu lkekftd
O;ogkjksa ds voyksdu ls] ckfydkvksa ls] vkKkdkfjrk] lhfer
ftKklk ,oa ij fu.kZ;ksa ij vkfJr tSlk ifjn”̀; fn[kkbZ nsrk
gSA bl i`’B Hkwfe esa esjs ekul iVy ij ;s ”kks/k iz”u
izLQqfVr gksrs gSaS fd lekt ds fofHkUu oxksZa dh ckfydkvksa
dh f”k{kk esa n”kk D;k gS \ muds ikl vius lUnHkZ O;Dr
djus ,oa muds lUnHkZ esa tkudkjh ysus dk mudh ftKklk
Lrj dSlk gS\ mudh ftKklk esa dksbZ vUrj ik;k tkrk gSA
Hkkjrh; lekt esa muds lkekftd O;ogkj dh n”kk o fn”kk
dk Lo:i dSlk gS \ D;k fofHkUu oxZ dh ckfydkvksa ds
lkekftd O;ogkj esa d¨Ã varj gS \
v/;;u dh vko”;drk ,oa egRo

ftKklk ekuo tkfr dk fof”k’V xq.k gSA vkfn ekuo ls
ysdj orZeku esa lqlaLdkfjr lH; ekuo rFkk rduhdh o~
izkS|ksfxdh mUufr dk ekxZ iz”kLr djus okyh ekuo eu dh
ewy izof̀Rr ftKklk gh gSA ftlus euq’; dks vkt varfj{k esa
igqapk fn;k gSA ftKklk Kku izkIr djus dk fof”k’V xq.k
ekuk x;k gSA xhrk esa Hkh Kku dk ik= ogh ekuk x;k gS
ftles ftKklk gSA ckfydkvksa ds lkeftd O;ogkj dh
tkudkfj;ksa ls mudh ”kSf{kd O;oLFkkvksa o vk;kstukas dks
lE;d fn”kk nh tk ldrh gSA euq’; ,d lkekftd izk.kh
gSA lekt esa jg dj gh og fodkl ds mPpre Lrj dks izkIr
dj ldrk gS vr% “kks/kd=h us mDr pjksa ij ”kks/k dk;Z djus
dk fu.kZ; fy;kA izLrqr “kks/k ns“k dh mUufr ds fy, uhao
dk iRFkj lkfcr gksxk D;ksafd fdlh Hkh ns“k dh mUufr dk
vk/kkj ns“k ds ukxfjd gksrs gSa vkSj ftl ns“k esa efgyk,¡
l“kDr gksaxh rks ns“k fuf“pr gh mUufr dh jkg ij pysxkA
v/;;u ds mn~n s”;
1- mPp ek/;fed Lrj dh vuqlwfpr tkfr] tutkfr o

lkekU; oxZ dh ckfydkvksa dh ftKklk dk v/;;u djukA
2- mPPk ek/;fed Lrj dh vuqlwfpr tkfr] vuqlwfpr

tutkfr o lkekU; oxZ dh ckfydkvksa ds lkekftd
O;ogkj dk v/;;u djukA

3- mPp ek/;fed Lrj dh vuqlwfpr tkfr dh ckfydkvksa
dh ftKklk ,oa lkekftd O;ogkj ds e/; ijLij lca/ka
dk v/;;u djukA

4- mPp ek/;fed Lrj dh vuqlwfpr tutkfr dh ckfydkvksa
dh ftKklk ,oa lkekftd O;ogkj ds e/; ijLij lca/ka
dk v/;;u djukA

5- mPp ek/;fed Lrj dh lkekU; oxZ dh ckfydkvksa dh
ftKklk ,oa lkekftd O;ogkj ds e/; ijLij lca/ka dk
v/;;u djukA

“kk s/k iz”u
1 D;k mPp ek/;fed Lrj dh fofHkUu oxksZa dh ckfydkvksa

dh ftKklk esa varj gksrk gS\
2 D;k mPp ek/;fed Lrj dh fofHkUu oxksZa dh ckfydkvksa

ds lkekftd O;ogkj esa varj gksrk gS\
ifjdYiuk, ¡
1 mPp ek/;fed Lrj dh vuqlwfpr tkfr dh ckfydkvksa

dh ftKklk ,oa lkekftd O;ogkj ds e/; ijLij dksbZ
lkFkZd lca/ka ugha ik;k tkrk gSA

2 mPp ek/;fed Lrj dh vuqlwfpr tutkfr dh ckfydkvksa
dh ftKklk ,oa lkekftd O;ogkj ds e/; ijLij dksbZ
lkFkZd lca/ka ugha ik;k tkrk gSA

3 mPp ek/;fed Lrj dh lkekU; oxZ dh ckfydkvksa dh
ftKklk ,oa lkekftd O;ogkj ds e/; ijLij dksbZ lkFkZd
lca/ka ugha ik;k tkrk gSA

U;kn”kZ dk p;u %
izLrqr “kks/k v/;;u gsrq “kks/kkFkhZ us chdkusj ,oa t;iqj

laHkkx dh 900 ckfydkvksa ij v/;;u fd;kA U;kn”kZ p;u
gsrq Lofoosd U;kn”kZ iz.kkyh esa mn~ns”; iw.kZ ,oa ;kǹfPNd
fof/k dk iz;ksx fd;kA
“kk s/k esa iz;qDr midj.k
1- ckydksa dh ftKklk ekiuh ijh{k.k LofufeZr
2- Mk- ,e- lh- tks”kh o Mk- txnh”k ik.Ms }kjk fodflr
lkekftd O;ogkj ekiuh ijh{k.k dk mi;ksx fd;k x;kA
fuoZpu rFkk dkjd%&

“kks/kd=hZ us izLrqr v/;k; esa fofHkUu oxksZa dh ckfydkvksa
dh ftKklk ,oa lkekftd O;ogkj dks tkuus dk iz;kl
fd;k gSA U;kn”kZ ds :i esa nks laHkkxksa ls 900 ckfydkvksa dks
pquk gSA lHkh oxksZa dh ckfydkvksa ds Lrj dks tkuus gsrq
izkIrkadkas dk izfr”kr ,oa mldh dh lkFkZdrk dh x.kuk dh
xbZA lHkh oxkasZ dh ckfydkvksa ds izkIrkadksa dk ØkfUrd
ewY; Kkr dj 0-05 Lrj ij lkFkZdrk dh tk¡p dh xbZ o
fofHkUu oxksZa dh ckfydkvksa esa nks pjksa ds e/; ijLij
lEcU/k v/;;u gsrq izkIrkadkas ds e/; lglEcU/k xq.kkad dh
x.kuk dh xbZA
iznrks a dk fo”ys’k.k%&

rkfydk la[;k 1 ds vuqlkj mPp ek/;fed Lrj dh
vuqlwfpr tkfr vuqlwfpr tutkfr vkSj lkekU; oxZ dh
ckfydkvkas dh ftKklk ekiuh ds izkIrkadksa dk izfr”kr ,oa
izfr”kr dh lkFkZdrk dh x.kuk iF̀kd&iF̀kd dh xbZ gSA
ftlds vuqlkj lHkh oxksZa dh ckfydkvksa dh ftKklk mPp
Lrj dh ikbZ xbZ gSA
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rkfydk la[;k &3
vuqlwfpr tkfr] tutkfr o lkekU; oxZ dh

ckfydkvksa dh ftKklk dh rqyuk djuk
 fo|kFkhZ          e/;eku  izkeki   la[;k  ØkfUrd  lkFkZdrk

       fopyu           vuqikr    Lrj

 vuqlwfpr tkfr   87-44   13-30   300  3-21    0-01

  lkekU; oxZ      90-59  10-85    300

 vuqlwfpr tkfr   87-44   13-30   300    2-08    0-05

 vuq- tu tkfr    89-55   11-52   300

 vuq- tu tkfr    89-55   11-52   300     1-14    NS

 lkekU; oxZ      90-59   10-85   300

rkfydk Ø 1

fofHkUu Lrj dh ckfydkvksa dh ftKklk dk Lrj

fo|kFkh Z   la[;k             izfr”kr        izfr”kr dh lkFkZdrk

mPp lkekU; fu E u     mPp  lkekU;        fuEu

vuqlwfpr tkfr 300 68-66 30-30 1-00 60-63 ls 76-69     22-37 ls 38-26   0-72 ls 2-72

vuq- tutkfr 300 76-67 23-00 0-33 69-31 ls 84-03     15-68 ls 30-32   0-66 ls 1-32

lkekU; oxZ 300 79-00 21-00 0-00 71-95 ls 86-05     13-95 ls 28-05   0-00 ls 0-00

rkfydk Ø 2

fofHkUu Lrj dh ckfydkvksa dh lkekftd O;ogkj Lrj

fo|kFkh Z   la[;k            izfr”kr             izfr”kr dh lkFkZdrk

mPp lkekU; fu E u mPp            lkekU; fu Eu

vuqlwfpr tkfr 300 55-00 34-33 10-66 46-39 ls 63-61 34-33 ls 42-55  5-32 ls 16-00

vuq- tutkfr 300 51-66 41-00 7-33 43-01 ls 60-31 32-49 ls 49-51  2-82 ls 11-84

lkekU; oxZ 300 59-66 32-00 8-00 51-77 ls 68-15     23-9 ls 40-1    3-31 ls 12-69

rkfydk la[;k &4
vuqlwfpr tkfr] tutkfr o lkekU; oxZ dh

ckfydkvksa dh lkekftd O;ogkj dh rqyuk
 fo|kFkhZ          e/;eku  izkeki   la[;k  ØkfUrd  lkFkZdrk

        fopyu          vuqikr    Lrj

 vuqlwfpr tkfr  132-29   17-38  300  2-38    0-05

  lkekU; oxZ     135-41   14-75  300

 vuqlwfpr tkfr   132-29  17-38   300    2-87    0-01

 vuq- tu tkfr    128-53  14-84   300

 vuq- tu tkfr    128-53  14-84   300    5-73    0-01

 lkekU; oxZ      135-41   14-75  300

rkfydk la[;k 2 ds vuqlkj mPp ek/;fed Lrj dh
vuqlwfpr tkfr vuqlwfpr tutkfr vkSj lkekU; oxZ dh
ckfydkvkas dh lkekftd O;ogkj ds izkIrkadksa dk izfr”kr
,oa izfr”kr dh lkFkZdrk dh x.kuk iF̀kd&iF̀kd dh xbZ
ftlds vuqlkj lHkh oxkasZ dh ckfydkvksa dk lkekftd
O;ogkj mPp Lrj dk ik;k x;kA

rkfydk la[;k 3 esa vuqlwfpr tkfr o lkekU; oxZ dh
ckfydkvksa dh ftKklk dh rqyuk dh xbZ gSA vuqlwfpr
tkfr dh ckfydkvksa dk ftKklk iznRrksa dk e/;eku 87-44
rFkk lkekU; oxZ dh ckfydkvksa dk e/;eku 90-59 gSA
ekud fopyu dh x.kuk djus ij vuqlwfpr tkfr dh
ckfydkvksa dk ekud fopyu 13-30 gSa rFkk lkekU; oxZ
dh ckfydkvksa dk ekud fopyu 10-85 gSA nksukas lewgksa dh

ckfydkvksa dk ØkfUrd vuqikr eku 3-21 gS] tks fd -01
lkFkZdrk Lrj ij lkFkZd gSA vr% ;g ifjdYiuk vLohdr̀
dh tkrh gSA bl Lrj ij nksuksa oxZ dh ckfydkvksa dh
ftKklk izof̀r esa lkFkZd vUrj gSA rkfydk la[;k 3 esa
vuqlwfpr tkfr o vuqlwfpr tutkfr dh ckfydkvksa dh
ftKklk dh rqyuk dh xbZ gSA vuqlwfpr tkfr dh ckfydkvksa
dk ftKklk iznRrksa dk e/;eku 87-44 rFkk vuqlwfpr
tutkfr dh ckfydkvksa dk e/;eku 89-55 gSA ekud
fopyu dh x.kuk djus ij vuqlwfpr tkfr dh ckfydkvksa
dk ekud fopyu 13-30 gS rFkk vuqlwfpr tutkfr dh
ckfydkvksa dk ekud fopyu 11-52 gSA nksukssa lewgksa dh
ØkfUrd vuqikr eku 2-08 gS] tks fd 0-05 lkFkZdrk Lrj
ij lkFkZd gSA vr% ;g ifjdYiuk vLohdr̀ dh tkrh gSA
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bl Lrj ij nksuksa oxZ dh ckfydkvksa dh ftKklk izof̀r esa
vUrj gSA vFkkZr vuqlwfpr tkfr dh ckfydkvksa dh rqyuk
esa vuqlwfpr tutkfr dh ckfydkvksa dh ftKklk vf/kd
gSA rkfydk la[;k 3 esa vuqlwfpr tkfr o vuqlwfpr tutkfr
dh ckfydkvksa dh ftKklk dh rqyuk dh xbZ gSA vuqlwfpr
tutkfr dh ckfydkvksa dk e/;eku 89-55 rFkk lkekU;
oxZ dh ckfydkvksa dk e/;eku 90-59 gSA ekud fopyu
dh x.kuk djus ij vuqlwfpr tutkfr dh ckfydkvksa dk
ekud fopyu 11-52 gS rFkk lkekU; oxZ dh ckfydkvksa
dk ekud fopyu 10-85 gSA nksukas lewgksa  dh ØkfUrd
vuqikr eku 1-14 gS] tks fd lkFkZd ugha gSA vr% ;g
ifjdYiuk Lohdr̀ dh tkrh gSA

rkfydk la[;k 4 esa vuqlwfpr tkfr o lkekU; oxZ dh
ckfydkvksa ds lkekftd O;ogkj dh rqyuk dh xbZ gSA
vuqlwfpr tkfr dh ckfydkvksa ds lkekftd O;ogkj iznRrksa
dk e/;eku 132-29 rFkk lkekU; oxZ dh ckfydkvksa dk
e/;eku 135-41 gSA ekud fopyu dh x.kuk djus ij
vuqlwfpr tkfr dh ckfydkvksa dk ekud fopyu 17-38
gS] rFkk lkekU; oxZ dh ckfydkvksa dk ekud fopyu
14-75 gSA nksuksas lewgksa dh ØkfUrd vuqikr eku 2-38 gS tks
fd 0-5 Lrj ij lkFkZd gSA vr% ;g ifjdYiuk vLohdr̀
dh tkrh gSA

rkfydk la[;k 4 esa vuqlwfpr tkfr o vuqlwfpr
tutkfr dh ckfydkvksa ds lkekftd O;ogkj dh rqyuk
dh xbZ gSA vuqlwfpr tkfr dh ckfydkvksa ds lkekftd
O;ogkj ds iznRrksa dk e/;eku 132-29 rFkk vuqlwfpr
tutkfr dh ckfydkvksa dk e/;eku 128-53 gSA ekud
fopyu dh x.kuk djus ij vuqlwfpr tkfr dh ckfydkvksa
dk ekud fopyu 17-38 gS rFkk vuqlwfpr tutkfr dh
ckfydkvksa dk ekud fopyu 14-84 gSA nksukssa lewgksa dh
ØkfUrd vuqikr eku 2-87 gS tks fd -01 Lrj ij lkFkZd gSA
vr% ;g ifjdYiuk vLohdr̀ dh tkrh gSA

rkfydk la[;k 4 esa vuqlwfpr tkfr o lkekU; oxZ dh
ckfydkvksa ds lkekftd O;ogkj dh rqyuk dh xbZ gSA
vuqlwfpr tkfr dh ckfydkvksa ds lkekftd O;ogkj ds
iznRrksa dk e/;eku 128-53 rFkk lkekU; oxZ dh ckfydkvksa
dk e/;eku 135-41 gSA ekud fopyu dh x.kuk djus ij
vuqlwfpr tkfr dh ckfydkvksa dk ekud fopyu 14-84
gSa rFkk lkekU; oxZ dh ckfydkvksa dk ekud fopyu
14-75 gSA nksuksa lewgksa dh ØkfUrd vuqikr eku 5-73 gS tks
fd -01 Lrj ij lkFkZd gSA vr% ;g ifjdYiuk vLohdr̀
dh tkrh gSA

rkfydk la[;k & 5

fofHkUu oxksZa dh ckfydkvksa dh ftKklk ,oa

lkekftd O;ogkj ds e/; lglEcU/k xq.kk ad

 lewg              la[;k   lglEcU/k xq.kkad

 vuqlwfpr tkfr          300        0-10934

 vuqlwfpr tutkfr       300        &0-1517

 lkekU; oxZ              300        &0-1218

Rkkfydk la[;k 5 ds vuqlkj vuqlwfpr tkfr dh
ckfydkvksa dh ftKklk ,oa lkekftd O;ogkj ekiuh ds
izkIrkadkas ds e/; lg&laca/k xq.kkad dh x.kuk dh xbZ gSA
ftlds vuqlkj lg&lEcU/k eku 0-10934 tks fd
fuEuxq.kkRed lg&lca/ka ik;k x;kA ftlls fln~/k gksrk gS
fd vuqlwfpr tkfr dh ckfydkvksa dh ftKklk esa of̀) gksus
ij muds lkekftd O;ogkj esa Hkh òf) gksrh gSA

Rkkfydk la[;k 5 ds vuqlkj vuqlwfpr tutkfr dh
ckfydkvksa dh ftKklk ,oa lkekftd O;ogkj ekiuh ds
izkIrkadksa ds e/; lg&laca/k xq.kkad dh x.kuk dh xbZ gSA
ftlds vuqlkj lg&lEcU/k eku &0-1517 tks fd fuEuxq.kkaRed
lg&lca/ka ik;k x;kA ftlls fln~/k gksrk gS fd vuqlwfpr
tutkfr dh ckfydkvksa dh ftKklk ,oa lkekftd O;ogkj
esas dksbZ lca/ka ugha ik;k x;kA

Rkkfydk la[;k 5 ds vuqlkj lkekU; oxZ dh ckfydkvksa
dh ftKklk ,oa lkekftd O;ogkj ekiuh ds izkIrkadkas ds
e/; lg&laca/k xq.kkad dh x.kuk dh xbZ ftlds vuqlkj
lg&lEcU/k eku &0-1218 tks fd fuEuxq.kkaRed lg&lca/ka
ik;k x;kA ftlls fln~/k gksrk gS fd lkekU; oxZ dh ckfydkvksa
dh ftKklk esa of̀) gksus ij muds lkekftd O;ogkj esa deh
gksrh gSA
fu’d’k Z

lkekU; oxZ rFkk vuqlwfpr tutkfr dh ckfydkvksa
dh ftKklk vuqlwfpr tkfr dh ckfydkvksa  ls vf/kd ikbZ
x;h tcfd lkekU; oxZ o vuqlwfpr tutkfr dh ckfydkvksa
dh ftKklk lkekU; ikbZ x;hA lkekU; oxZ ,oa vuqlwfpr
tkfr dh ckfydkvksa dk lkekftd O;ogkj vuqlwfpr
tutkfr dh ckfydkvksa ls vf/kd ik;k x;k tcfd lkekU;
oxZ dh ckfydkvksa dk lkekftd O;ogkj vuqlwfpr tkfr
dh ckfydkvksa ls vf/kd ik;k x;k A

mPp ek/;fed Lrj dh vuqlwfpr tkfr dh ckfydkvksa
dh ftKklk esa of̀) gksus ls muds lkekftd O;ogkj esa of̀)
gksrh gSA ysfdu lkekU; oxZ dh ckfydkvksa dh ftKklk esa
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o`f) gksus ls muds lkekftd O;ogkj esa deh ibZ xbZA
vuqlwfpr tutkfr dh ckfydkvksa dh ftKklk ,oa lkekftd
O;ogkj esa dksbZ lEcU/k ugha ik;k x;kA
“kk s/k dh mikns;rk

vuqlwfpr tkfr vuqlwfpr tutkfr dh ckfydkvksa ds
vfHkHkkod f”k{kk ds {ks= esa ckfydkvksa dh Hkwfedk lqfuf”pr
dj ldsaxs lkFk gh jkT; ,oa jk”Vªh; Lrj ij f”k{kk ds {ks= esa
bu ckfydkvksa ds mRFkku gsrq vU; dk;ZØeksa dk fuekZ.k gks

ldsxkA lkekftd dk;ZdrkZ tu lk/kkj.k esa lkeftd psruk
dk fuekZ.k dj ”kSf{kd {ks= esa fiNM+h ckfydkvksa dks vkxs
ykus esa lg;ksx iznku dj ldsaxsA

fofHkUu ckfydkvksa ds lkekftd O;ogkjksa dk v/;;u
dj rqyukRed :i ls vuqlwfpr tutkfr dh ckfydkvksa
ds O;ogkjksa dks lq/kkjus esa vfHkHkkod ,oa f”k{kd mUgsa ubZ
lksp o okrkoj.k iznku dj ldsaxsA lkekftd O;ogkj esa
dq”kyrk ykus gsrq  fofHkUu mikxeksa dk iz;ksx dj ldsaxsA

lanHkZ xzaFk lwph
vxzoky lqHkk’k pUn %^^vuqlwfpr tkfr] fiNMh tkfr ,oa lkekU; tkfr ds Nk=ksa ds lek;kstu dk rqyukRed v/;;u**

Hkkjrh; f”k{kk “kks/k if=dk o’kZ 21 vad 1 tuojh&twu 2002- i-̀ la- 71
vxzoky ;”k %^^vuqlwfpr tkfr;ksa esa lk{kjrk dh izof̀r;kW** ifjizs{; o’kZ 1 vad 2
vjfoUn vkj xslw vksSj lat; “kekZ % ^^f”k{kk] lkekftd xfr”khyrk ,oa nfyr vUrlZEcU/k dh iMrky** ifjis{; o’kZ 15

vad 1 viszSy 2008 Ukhik ubZ fnYyh

HkV~V xnk/kj%^^pqukSfr;ksa ls tw>rh gekjh orZeku f”k{kk** f”kfojk if=dk o’kZ 43 flrEcj 2002-
HkV~Vkpk;Z- ,l- 1967 ^^, LVMh vkWQ LVwMsUV vUjsLV ,t~ , lkbDyksftdy izkWCye ,V dkWyst ,.M ;wfuoflVh ysoy]

tuZy vkWQ ,tqds”ku ,.M lkbDyksth-
pkS/kjh lqthr dqekj %^^mPp f”k{kk esa efgykvksa dh fLFkfr ,oa O;olkf;d HksnHkko** ifjizs{;] uhik ubZ fnYyh o’kZ 14

vad 3 fnlEcj 2007

nsoiqjk izrkiey%^^jkLrs efgyk l”kDrhdj.k ds** f”kfojk if=dk uoEcj 2004
,sdjk tSdc  %^^”ksSf{kd voljksa dh lekurk Hkkjr esa vuqlwfpr tkfr;ksa dk n`’Vkar** ifjizs{; vad 2
xksnkjk] jruyky ,oa dVkfj;k lkSjHk %^^Hkkjrh; xkoksa dh cnyrh rLohj** dq:{ks=] xzkeh.k fodkl ea=ky; ubZ fnYyh o’kZ

56] vad 3 tuojh 2010
xqIrk e/kq %^^fofHkUu tkfr oxZ ds f”k{kd&izf”k{k.kkfFkZ;ksa dh “kssSf{kd miyfC/k vfHkizsj.kk  dk rqyukRed v/;;u**

Hkkjrh; f’k{kk “kks/k if=dk o’kZ 16 vad 2 tqykbZ&fnlEcj 1997
tSu dSYkk”k %^^cky mis{kk ,oa iyk;u izof̀r** f”kfojk if=dk uoEcj 2003 chdkusj-
dey vkSj ds- ,y-^^ckck rqeus esjk Ldwy D;ksa NqMok fn;k \** f”kfojk if=dk vxLr 1990 chdkusj
dqekj d’̀.k ,oa xqIrk yfrdk^%^ckfydk l”Drhdj.k esa deh D;k gS \ f”k{kk] foe”kZ] t;iqj o’kZ 10 vad 3 twu 2008
dqekj MkW- lrh”k %^^”kSf{kd fodkl esa ck/kd Ldwy Qksfc;k** f”kfojk if=dk ebZ&twu 1998 chdkusj-
dqekj d’̀.k %^^f”k{kk dk mn~ns”; vkSj vkt dh O;oLFkk** Hkkjrh; vk/kqfud f”k{kk] o’kZ 23 vad 4 viSzy 2005
dksBkjh Mh- ,l- % ^^,tqds”ku ,.M us”kuy MsoyiesaV** f”k{kk vk;ksx 1964&66 dk izfrosnu] ,u-lh-bZ-vkj-Vh- ubZ fnYyh

* Mk W- xhrk nfg;k %  izkpk;Z] us”kuy Vh-Vh- dkyst Qkj xYlZ] vyoj] jktLFkku
E-mail: geetadahiya1012@gmail.com
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