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From Editor’s Desk

   Dear Friend,

All of us want to excel in our lives- whether one is a student, a professional,
an artist, or a businessman – we want to perform best in every walk of life. Now this
leads us naturally to certain questions like what are my possibilities. What makes
one excel others? How can I improve myself etc.? It is a truism that man knows
about everything in this universe except himself. He finds little time to find out who
he is or what his possibilities are. One of the chief causes of the failures and shortcomings
in our lives is, in fact, this lack of awareness of oneself.

A man is supposed to spend initial 20 years of his life for education, to learn
about the environment, society and economics. When he enters into the economic
environment he practices the things what he has learnt either from formal or
informal system of education.

Whatever the teaching methods adopted by the teachers till twelfth grade
of schooling are based on the curriculum developed for teacher training. Here the
teacher training curriculum is  based on the behavioural theories developed  on the
basis of experimentation on animals developed by various western philosophers and
psychologists  to become lusty, greedy-youth, who is intended to cause several
deformities in the social, environmental and economic atmosphere.

  Recommendations on teacher education in India by the Kothati
Commission (1966), the Chattopadyay Committee (1985), the National Policy
on Education (NPE 1986/92), Acharya Ramamurthi Committee (1990),
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Yashpal Committee (1993) were stressed on the procedural part of the teacher
training.

A major shift in the education practices in India was noticed by the inception
of the National Curriculum Framework (NCF, 2005) which is based on the
philosophy of constructivism.

Constructivism says that people construct their own understanding and
knowledge of the world, through experiencing things and reflecting on those
experiences. When we come across some thing new, we have to reconcile it with our
previous ideas and experience, may be changing what we believe, or may be
discarding the new information as irrelevant. In any case we are active creators of
our own knowledge.  Constructivists believe that knowledge and truth are constructed
by people and therefore do not exist outside the human mind that has been discussed
and foretold by our great philosophers.

In all the advance countries like USA, China, Hong-Kong, Japan, the
duration of teacher education is of two years. We welcome the move initiated by
the MHRD by formulating National Committee on Teachers and Training
(NMTT) to look after the issues like- constituting Teacher Learning Centres at
universities, bringing Diploma Programmes in Education under the university
purview, making Teacher Education(TE) as a part of Higher Education,
enhancing duration of B.Ed/ M.Ed to 2 years and continuous professional up-
gradation of teacher educators. It would be more fruitful if NMTT could tame
all the universities to adopt the curriculum developed by NCERT for B.Ed and
M.Ed programmes which are based on the constructivism philosophy.

B. V. Ramana Rao
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Dr. Sisirkana Bhattacharya*

Education has always been global in its objectives. It is only because of the diverse ways in
which it has made itself accessed, that learning process has kept its mysteries unrevealed and

complex. It also matters to say that no one has entered this realm without the aim of being
understood and communicated. This paper is an attempt to isolate the reasons behind the losses

in the transaction of knowledge at different levels and the inhibitions that keep the teaching-
learning process arbitrary and limited to traditional icons.

Abstract

Key Words :  Global Curriculum, Transition Deficit

Global Curriculum in Education :
The Transition Deficit
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Introduction
 Since the ancient times, the

classrooms have been comfortably
stabilized the teacher–centered
transaction in which knowledge in the
form of information was mediated
through a piece of content that was
unknown to the learner. In fact, the
shastras taught to the learner possessed
such linguistic from and built that that
the learner could hardly be imagined to
have any idea of what he/she is going to
be exposed to. Without the slightest view
of organizing the learner’s organic
modes, it was the product that was
assessed in the form of content
reproduction to ensure that learning has
really taken place. However, what could
be taken care of was nothing but the
gradual increase in the level of construct

and comprehension in controlled
schooling situations that we literally aim
to prescribe in our curricula today. This
brings us to analyze the ways in which
the analysis of our approach towards the
educational curriculum.

According to the Canadian Review
Committee,  ‘Global Education is a
perspective through which material on
the curriculum is viewed. Teachers
employ certain methods that allow the
students at any age to employ this
medium to illuminate any subject
material. Global Education respects
environmental needs, peace and justice,
and human rights for all through positive
ways of reaching out to the students’
peers in developing countries, and around
the world. It transcends subject matter
and age level, and through focusing on
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developing global citizens, adds
authenticity to any curriculum.’
The rationale behind teaching with a
Global Perspective:

The following statements describe the
effects on the students themselves:
•Students learn to respect, to value and

to celebrate other cultures.
•Students learn about developing

countries and their issues in a positive
way.

•Students become socially and
environmentally responsible, by
learning about their interdependence
with other peoples and species.

•Many Provincial curriculum documents
encourage a global perspective.

•Students gain a positive outlook on their
role in making the world a more
peaceful and sustainable  place

•Global Education enriches any
curriculum by clarifying the
connections to real life.

(Source: adapted from CHF at www.chf.ca)

Research questions:
1. Do universalization of education and

international understanding satisfy the

global trends in the educational
curriculum?

2. How does the paradigm shift in the
transaction of knowledge account for
transition loss in process of globalization
of the curriculum?

3. Do inclusive strategies in the
educational system provide for a global
construct in the process of social
constructivism?

The Paradigm shift:
There are several ways in which the

vision of educational construct conducts
itself in the teaching-learning process in
the present context. It is important to
understand that content in the
curriculum is connected to themes like:
i) basic human needs ii) gender equality
iii) public and private sector development
and national challenges iv)
environmental issues and v)economic
growth. These again show their impact
through spatial, temporal, external and
inner dimensions of concord in the
complete educational system. Thereby, it
becomes necessary to assess the
paradigms that have changed its shape
and purpose in the transaction of
knowledge:

Dimensions

Structural

objectives
1.Information-based
comprehensive
approach , to
understanding and
concord
2. text and teacher
based information to
processing of
enquiry
3.surface labels to
core inputs and self
assessment
4. initiationemblems
to empirical outputs
5. liabilities in the
NCF to international
and critical
understanding

content
1.Structure-
based linguistic
level
2. perception to
constructivist
3.exemplifications
to explorations
4. local to global
5. personal to
impersonal
understanding
6.occurances to
empathetic
values

modes
1.Textual to
multiple
sources
2. agenda or
syllabus base
to level-wise
curricula
based
3. print media
to mass media
4.product
oriented to
process-
oriented
5. from the
chalk-face to
talk phase-
audio to-video

evaluation
1.Summative
to formative
2.external
assessment to
self –
assessment
3.saubject-
oriented to
cross-faculty
evaluation
4. written
examination to
on-line
assessments
5. query-based
to assignment
based
strategies.

Tabe 1. Objectives, Content, Modes  and Evaluation
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 Dimensions

 Social

 Psychological

objectives

1.Pivotal issues in
the local community
and the social
hierarchy to
universal
community for every
aspect of the
learner’s
curriculum.

2. formal
information to
informal service-
centered manifests.

3.Issues of survival
of the fittest to
ecologically
sustainable

1.Small
synchronized
learner groups to
larger classrooms
towards teacher
pupil ratio and onto
global classrooms

2. conventional
infrastructural
adjustments to
group-dynamics in
learning styles

3. cognitive entities
to meta-cognitive
analysis

content

1. customized
patterns of
historical
approach to
case-studies
and evidence
oriented
constructs

2. unreal
imaginary
examples to live
and simulated
classrooms

3. analytical to
synthetic
presentations

1. personality
theories to
connectivity
links

2. linear
coalitions to
bilateral
applications

3. Ideological
verification to
rationalized
thinking and
theorization

4. Rural & local
enforcements to
modernized
urban
endorsements
to the syllabus.

modes

1. recessive to
argumentative

2. preaching to
evaluative and
empathetic

3. Language
within  the
curriculum to
language
across the
curriculum.

4. Measurable
arithmetical
means to
probable
mathematical
integrations

1.Practical
strategies to
visual and on-
hand support
system to
verification of
results

2. audio to
visual to
audio-visual
and
paralinguistic
support
system

3. real to
global to
virtual
classrooms

4. receptive to
enquiry-based
models to
transmission
decoding

evaluation

1. personal
views to
overviews

2. statements
and facts to
reasons and
comprehension

3. realistic to
holistic
understanding

4. previews to
reviews

5. content-
based to
beyond the
text modes

1.Performance-
based
individual
assessment to
profile-based
contextual
assessment

2. marking to
grading

3. individual
corrections to
group
discussion
leading to self-
reflective
improvisation

4. authoritative
exemplification
and diagnostic
testing to
cyclic appraisal
and peer
feedback
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Dimensions

Pedagogical

objectives

1.standardize
functional icons to
relative
developments in the
learning process
2. presenting
thoughts, ideas and
texts from a
colonized context
into a more
collaborative
perspective
3. proliferating
system approach to
sociological and
ethnic approaches
in the teaching
learning process

content

1.Textual
abbreviations
and acronyms to
summaries and
documentation
of evidences
2. Using specific
and more
shared modes of
learning –online
lessons, blogs
and you tube
inputs that
invite
comments and
consultations
3. Value based
lessons to
globalised
humanitarian
understanding
on vulnerable
issues
4. acrylic canvas
for cognitive
and co-cognitive
content in
language,
science  and
humanities

modes

1.From an
inertial
framework to
Transferable
medium for
self-creation
and feasibility

2.Term-end
linear inputs
to programmed
instruction
techniques for
brief and
outlined text
processes.

3.from large
classroom
encounters to
interaction at
multi grade
and multilevel
classes for
grass root
sharing’s that
can be helped
out with an
international
perspective

evaluation

1.Classroom
corner
techniques to
automatic
evaluation
strategies

2. from textual
comprehension
to up- bringing
of
constructivist
attitude
beyond the
classroom

3. from lexical
connotation to
mass
denotations
4. from locus
of control
trends to
dynamic
universalized
cross-ends

5. from school-
based exam to
mosaic cross-
border and
peer
observation
technique

The major strands of Global Educational
curriculum may be outlined as follows:
1. Development Education: This aims

at infrastructural and progressive
development that circumscribes the
social and economic growth of the
nation. It looks at drawing inferences
in terms of rural and urban
connectivity and mainstreaming of
different issues from a critical point of
view.

2.Environmental Education: It
nourishes the concern for
environmental issues an creates
awareness towards replenishment of

natural resources, disaster
management and man-made hazards to
the environment like pollution. It also
aims at enabling behavior that
promotes accountability towards
environmental consistency and
constraints.

3. Human Rights Education:  This takes
care to provide possible teacher
interventions to ensure understanding
of civil, political, social and economic
rights and also the fundamental rights
of the Indian Constitution. It creates
space for the local and global aspects of
sustainability with respect to the
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universal brotherhood and inclusive
attitude towards the social, linguistic
and economic discriminations and
other marginalization.

4. Peace Education: This consists of
studies about war and disarmament and
encourages national and international
secularism and understanding. It aims
at providing insight into patriotic
values that establishes global harmony.

The above mentioned aspects of global
curriculum  have been taken into
account through themes and genres in
textual inputs according to the National
Curriculum Framework 2005, and is also
an essential part of the professional
courses in teacher training as monitored
by NCFTE.

This leads us to the following
important goals that can be achieved
through school education in the
constructive learning and certification
manifesto:
Eradicate extreme poverty and hunger
Achieve universal primary education
Promote gender equality and

empowerment
Reduce child mortality and  Improve

maternal health
Increase the nation’s GDP  and maintain

its pace
Ensure rural development and facilitate

communication
 Ensure environmental sustainability
  Develop a global partnership for

sustainable development

The checklist for identifying transition
loss on the global curriculum:

 Is the activity cooperative rather than
competitive? Global education is about
helping students understand the world
and their place in it more fully, not about
finding out what they don’t know.

Does it provide opportunities for taking
further action? Taking action, either
personally, in the classroom or
community gives opportunity to practice

the skills of responsible, global
citizenship.

 Does it connect global with local?
Making connections between local and
global manifestations of common issues
builds understanding of interconne-
ctions and interdependencies and
ensures that the developmental trend
idealized keeps space for the large
population and manpower that India
sustains and takes along with its
growth.

Does it examine root causes? A deeper
analysis of an issue allows for an
understanding of the systemic nature
of power, violence, corruption ,social
injustice and so forth.

Does it examine the historical context
of a situation? An examination of
historical perspectives uncovers
alternatives and lessons, which can
inform a new direction and encourage
social revolutions.

Does it examine power issues? Analysis
of who is included and excluded: who is
the beneficiary, who is harmed and who
is ignored, whose voices speak loudest
and most often helps to deconstruct the
issue. These are issues that India
hasn’t had much time for and would
prefer to manifest unity in diversity.

Is it participatory and experiential, and
does it address various learning styles?
A diverse approach to teaching and
learning reflects the diversity of the
human family and the Earth’s
ecosystem.

The Transitional Undercurrent

Eclectic Spiral

ConstructivistPrescriptive

Derivative

V

V

V

V

V
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 Does it address the student’s intellectual,
social, psychological, spiritual
dimensions and connect with his or her
experience? Making global education
relevant to their day-to-day life help
students develop critical thinking skills
applicable to daily decisions that leads to
global peace and security. Thence, the
curricular perception would be conducted
as follows:
Conclusion:

It conducts itself to an imperative
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obligation on the complete educational
set-up to be able to speak of a global
curriculum but it can be followed only to
the extent that it does not lose space and
foundation for the teacher-taught
relationship which alone can bring this
into existence. The syllabus can be
prescribed but it is the teacher who
brings curriculum into shape within and
beyond the classrooms, for these are
values that have been lived by her and
fostered into the real truths to be realized.

* Dr. Sisirkana Bhattacharya. : Asstt. Prof., SCERT, Raipur. (Chhattisgarh)
email- sisirkana2008@gmail.com
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Dr. Mona Sedwal *

The present paper attempts to understand some of the key issues relating to the empowerment of
teachers which can have direct bearing on effective functioning of schooling and education system
and empowers them to perform better. Teacher management has remained very crucial for the
development of education and schooling. The dwindling resources in managing the quantum of
teachers also have remained a gigantic task, as it consumed the entire chunk of resources avail-
able for the development of education. The other inputs such as school infrastructure, learning
material, teaching material and qualitative improvement necessary for teaching learning and train-
ing the teachers could not be materialized. Although access to education for all has been an
important input in the development of the society the necessary inputs to make it successful has
remained a major challenge.  As there is a vast ground work that needs to be done) for enabling
the teachers to perform efficiently and be accountable along with issues such as qualified teach-
ers, training and retraining and service conditions of teachers, promotion, facilities of housing
and remuneration all play a great role in motivating teachers to perform effectively. Although the
central and state governments have been developing policies for teachers yet the implementation
of such practices are seldom followed which has resulted in poor performance as well as unrest
among teachers.

Abstract

Key Words :  Capaciy Building, Empowering Teachres

Can Capacity Building Empower the
Teachers ? An Introspection

EDUSEARCH
ISSN: 0976-1160

Vol. 5,  No.2,  Oct.  2014

Introduction
Teacher professionalism have time

and again emphasized in true sense
professional development of teachers is
possible only i f in-service teacher
training programme takes into
cognizance the following factors such as
improvement in knowledge, skills,
judgment (class-room related), expanding
one’s instructional flexibility and the
contribution to be made by a teacher to

the community as well as in their
profession. (Little, 1992; Leithwood, 1992)

Various studies conducted by World
Bank (2000) also suggest that teachers
do not make concerted efforts in terms of
making teaching in the class relevant to
the needs of the learners. For instance,
while transacting the lessons, the
learners are not stimulated to think
critically and participate in the learning
process. As well as there are no efforts
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made to improve their reading
comprehension and writing abilities and
teaching time in the classes that are not
utilized adequately leaving the learners
to have a partial or incomplete knowledge
of the curriculum transacted.  Studies on
classroom observations as well as the
Annual Status of Education Report (ASER)
conducted annually since 2005 indicate
that the learners are very weak in their
reading skills and appropriately
pronouncing the words of the text books
and when the same question is asked in
different ways they fail to answer or relate
their learning to attempt it properly due
to irregular testing and when they are
expected to face a test fear grips them in
attempting the test items confidently.
Taylor et al. (1998) Doyle (1983) pointed
out that although the teachers engaged
in teaching activities in the schools
there is a difference between the students
who learn little with those who learn
more and it is more conspicuous in the
disadvantaged schools where less time is
spent on teaching but on various tasks
while advantaged schools are also
engaged in a variety of tasks yet spend
more time in learning.

The studies conducted in India point
out to the need for including cultural
background of rural and disadvantaged
areas in the pre-service as well as in-
service training programmes, as in most
parts of the country it has been made
compulsory for teachers to teach in these
disadvantaged areas during the beginning
of their teaching profession.  Experience
in handling learning difficulties of the
disadvantaged learners is inadequately
imparted in the teacher preparation
programmes (Singh, A., 2003).  These
problems have been attributed to the fact
that the country does not have any
common teacher training programme
covering a variety of diverse demographic
factors (Rajput, J. S. et. al., 2001). Also
various policy documents related to

teachers focus on “the teacher
empowerment from a more fundamental
point of view i.e. her autonomy in taking
decisions relating to curricular, pedagogic
and assessment matters.” (Sedwal: 2011)
Teacher Empowerment

On the other hand a review of the
Carnegie Task Force on Teaching as a
Profession in the United States (1986),
and the Etzioni Commission on Teacher
Status in Israel (1979), and the
Educational Planning Commission in
France (1991), all stressed in their reports
the need to improve schools by improving
the status and power of classroom
teachers, and by decentralizing school
decision making. The assumption behind
these reports is that school
decentralization would give more power
to teachers to make school decisions and
would strengthen their professionalism
in the classroom and improve student
achievement. Since the early eighties,
the literature has been flooded with calls
for the empowerment of teachers to
participate in a more central way in the
determination of school goals and policies,
and to exercise their professional
judgment about the content of the
curriculum and the means of instruction
(Hill & Bonan, 1991; Kreisberg, 1992). The
freedom to handle the curriculum and
transact the teaching learning process
calls for empowerment of teachers.
(Lieberman, 1989) These calls (the
restructuring views) for empowering
teachers raise the question of its benefit
to teacher’s instruction and student
learning (Zeichner, 1991; Weiss, Cambone
& Wyeth, 1992). On the one hand we need
to recognize the positive aspects of
teacher empowerment and school
restructuring, such as the role they can
play in providing teachers with more
stimulating and humane environments
in which to carry out their work and in
tapping the tremendous amount of
expertise possessed by teachers. We
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cannot have good schools unless
classroom teachers are enabled to play
central roles in the running of those
schools and in the development of
solutions to the numerous problems that
the schools face (Bolam, 1993). On the
other hand empowerment has proved
elusive, both as a theoretical and
empirical construct (Malen et al., 1990).
We do not know yet if the concept simply
affirms teachers’ long standing
classroom autonomy, or does it recognize
the potential of teachers as professionals
to reform education from the ground up.
If the arenas of school decision-making
in which teachers may claim influence
are distinct, does participation in different
domains have differential consequences
for the caliber of instruction and therefore
student academic performance? (Neuman,
Marks & Gamoran, 1998) In other words
the question whether those efforts to
professionalize teaching, such as the
potential for intensification of teachers’
work and the diversion of teachers’
energies from the school’s primary
academic mission, to making decisions
about personnel or even taking part in
school public relations are nor
contradictory to the teachers’ main task
of putting their energies into instruction?
or perhaps the new tasks teachers are
required to assume are complementary
and are needed for their main
professional self image, and this may
have an indirect effect upon their main
task, which is instruction. Thus, with
adequate preparatory training and
provision of necessary support can
definitely have a positive impact on
teacher development and can make them
more responsible and accountable.
Systemic Problems of Teacher
Development

Most of the countries are struggling
to provide basic inputs to a teacher so that
the teacher can deliver quality education
in the schools.  In the absence of a system

providing basic provisions to the teachers
– many of the countries fail to move in
the right trajectory of attaining schooling
quality which builds the foundation of the
children in the school –this deviation in
the schooling quality trajectory affects the
educational standards of the learners.
Therefore, it is very much essential for
the policy makers, planners and
administrators to set right the trajectory
of the school teachers by adequately
fulfilling their entitlements in terms of
proper pre-service training, recruitment,
placement, proper service conditions,
career development, proper salary
structures, and adequate schooling
provisions in order to carry out the task
of teaching in the school efficiently as
well as a properly defined mechanism of
professional development through
modern technologies and libraries etc.
The literature review indicates that
accountability is an obligation that is
expected from a person who has been
entrusted to carry out a certain activity
and which has a consequence for failure.

Empowering the teachers could be a
good proposition as it will give them the
space to engage with their teaching
learning process more pro actively.
However, there is a distinction to be made
in terms of empowerment, what kind of
empowerment exactly the teachers
require. Is it the power to take up the
teaching learning processes to a newer
height with vigor or is it a power making
the teachers a class of people who only
will utilize this authority to achieve their
personal goals. The government and the
educational authorities foresee more of
problems through such empowerments for
the employees rather than some
dedication and sincerity to perform.
Another class of thinkers felt that the
teachers who can work with
responsibility can perform much better,
while the teachers who do not want to
perform and shy away from work will use
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empowerment as a tool for fighting their
rights rather than performing and
showing their abilities. The discourse
around the world among the policy
makers and administrators has always
centered on the issue of improving the
performance of the teachers, but not
consensus has been reached in terms of
adapting the criterion of accountability,
responsibility, empowerment, accounta-
bility and responsibility, and responsib-
ility and empowerment. However, these
terms may entail the teachers to hold
authority and non fulf illment to
accomplish the work assigned may have
a consequence.  Therefore, the authority
comes with a consequence linked with
accountability which the teachers may
not like to hold.  So far, the teaching force
has remained non-committed with
regards to the results, as the
administration did not have any
prescribed criterion to make the teachers
responsible, most of the countries are
facing the consequence of it in the form
of teacher absenteeism, non-performance
and lack interest in teaching activities.
However, the point of view of the teachers
in this regard may vary, they complain of
the indifferent attitude of the
administration in looking at their
problems, low salaries, heavy work load,
non-supportive schooling environment.
The administrators in most of  the
countries discuss such issues in
internal and external forums and
agencies providing the funds but are not
making any whole hearted attempt to
wriggle out of such a situation and
facilitate the teachers in order to make
them perform better and be accountable
as well as responsible.

There is a lack of clear cut teacher
policies in most of the countries, but these
deficiencies are hood winked by the
administrators placing the onus of blame
on the inefficiency of the teachers. The
issues which are to be addressed to

enable the teachers to carry out their
assigned duties are not fulfilled to a great
extent.  Majority of the countries do not
place any priority to the teachers and
their activities, partly this is due to the
fact that there is non-availability of
monetary resources to deploy a large
number of teachers in the schools so as
to address the issue of enrolment,
reduction of drop outs, meeting the EFA
goals and so on so forth. While addressing
such national and international priorities
the policy makers and administrators in
their quest to attain such priorities, they
become more goal oriented. While
fulfilling such commitments the existing
systemic problems are left behind and
tend to get the least priority. The
problems of the teachers is one such
problem which has been left out on many
accounts, the administrators do not want
to touch these issues, because
addressing such issues may lead to
unrest among the teachers and
jeopardize the functioning of the schools.
Professional Development and Teacher
Empowerment

The problems of the teachers begin
from the day they join and undertake the
entry level teacher training which entails
them for the job of a teacher. Most of the
countries are grappling with the problem
of teacher preparation which is archaic
and do not suffice the present system of
teaching. The entry of information
technology, the availability of the
knowledge at the door steps through the
information technology, the teachers job
has become a challenge. The teachers
can’t teach what they have learnt without
the support of such technology, they
should either learn to utilize such
technology or they should equip
themselves with the latest knowledge
available from the books etc. But the
teacher training institutions have not
changed their ways of training the
potential teachers, and they just pass on
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the inadequacies which they have
making the teachers inefficient to teach
in the present situation.   By not providing
the best teacher preparatory opportunity
to the teachers the teachers can’t be
empowered, as it is a known fact that
knowledge being power this power of
theirs is left incomplete. In the absence
of proper knowledge and capacity to
efficiently transact teaching learning
process in the class the teachers are
appointed to the schools to defend for
themselves. In case of teachers the poor
teaching abilities and lack of adequate
knowledge, affects the learning process
and it results in low quality of learning
among the students in the society.

There is a need for creating good
teacher training institutions where the
teachers are adequately prepared for the
teaching profession.  These teacher
training institutions should have the best
faculty as well as the best teacher
training designs or modules which can
nurture proper teaching talents among
the teacher trainees so that they can
provide quality teaching and improve the
quality of learners in the school, this will
ultimately demystify the existing myth
about teacher quality and their teaching
in the schools.  When we speak of teacher
motivation, the important question which
arises is how to motivate the teachers?
Whether the provision of high level of
incentives can motivate the teachers to
perform better? Can the high salaries
make any difference? These are some of
the issues that have been dealt with great
detail in many of the researches but
majority of the studies indicate that
teacher motivation has no relation with
incentives and salaries but it indicated
that it is a question of attitude and their
basic teaching skills and knowledge
which makes great difference in bringing
about qualitative change in the school
output.  Therefore, the first and foremost
requirement for a teacher is their

preparation and training needs to be
strengthened then the other issues of
empowerment and responsibility can be
dealt with. Otherwise in the absence of
adequate knowledge and skills if at all the
teachers are to be empowered, they will
not be in a position to use their powers.
According to McKenna (1990),
empowerment is a building of personal
self-esteem, and possibly the motivation
for the teachers to further their training
and education.

Secondly, the teachers are required
continuously to upgrade their skills and
knowledge, this is one of the vital areas
where regular infusion of knowledge is
essential for teacher development, in the
absence of any such provisions made by
the governments in many of the
countries, the teachers never get any
opportunity to get regular training to build
their capacities in teaching.  Again this
has remained major constraint in many
of the countries which are suffering on
account of  low levels of monetary
resources and are not able to spend on
proper in-service training for the
teachers as majority of the monetary
resources are spent on teacher salaries
with little left for teacher development
activities. In such a situation even if at
all the teachers are provided good entry
level training there is a problem of
sustaining their skills and knowledge
without regular training and infusion of
new knowledge and skills into them
through regular  in-service training
programmes. The teachers who are
dealing with the learners tend to know
better: what are the requirements of a
learner and the community wherein the
school is located, but normally our policy
makers and administrators don’t
visualize this proximity of the teacher
and the learner and never attempted to
develop the competency of the teachers
accordingly.  Thus when one thinks of
empowerment, it needs to be looked
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through the looking-glasses of a teacher
and not the ideas that of a theoretical and
assumption based policy. Wellins, Byham
and Wilson (1991) indicated
empowerment occurs when power goes to
employees who then experience a sense
of ownership and control over their jobs.
Keeping in mind the sense of ownership
and responsibility, a paradigm shift in the
policies all over the world is taking place
with a greater realization of empowering
the teachers to come up with the need
based programmes which can enable
adequate teaching-learning process to
happen.
Need for Improving School Management

There has been plenty of focus on
improving the school management and
role of the school heads and the
community members in making the
school efficient. In India the
implementation of Right to Edcuation Act-
2009 has also emphasised for formation
of various committees (parents and
community) in the schools. Despite all
efforts, neither the schools nor the
committees could be effectively
implemented in majority of Indian states.
Many of the programmes emphasised on
decentralised and participatory approach
to be adapted in the schools for effective
functioning, but nothing significant could
happen to prove that these committees
have made any impact or improved school
performance and achievement among the
learners.  However, the teacher who is
in the centre stage of the teaching-
learning process in the school has been
left out and a variety of activities were
introduced increasing the workload of the
teachers left behind was the most
important means of capacity building of
the teachers with proper training and
supporting programmes. Unless proper
teacher training policies are developed
and implemented, the teaching learning
process in the schools can never be
improved. This poses a challenge among

the policy makers and administrators to
introspect about proper capacity
development programmes for the
teachers, the whole hearted programmes
will improve the knowledge and the skills
of the teachers leading to empowering
them (Wellins et al.; 1991). Thereby the
empowered teachers will be in a position
to take more responsibilities of the
schools that can lead to improvement in
the teaching learning process in the
schools. Studies also indicate that when
the organisations empower its people only
then it can be in a position to enable them
to take more responsibilities and will lead
further in attaining a productive teacher
force for the development of the schools.

The teachers an integral part for
providing the quality education to the
children for which the GMR states that
to attain this best teachers may be
appointed in the schools. The Report
points out that the governments can adopt
strategies to “attract and retain the best
teachers, improve teacher education,
allocate teachers more fairly and provide
incentives in the form of appropriate
salaries and attractive career paths”
(UNESCO: 2014) These strategies surely
pave a way for retaining the
empowerment of teachers in the due
course of time.
Way Forward

Japan and USA have developed
professional development programmes for
capacity building of the teachers these
programmes are planned and organized
for the teachers on a regular basis.  The
Japanese government has taken into
account six interrelated domains of work
and professional growth among teachers:
(1) learning from senior colleagues, (2) a
supportive environment, (3) critical
events, (4) networking with teachers
from other schools, (5) assumptions of
roles, and (6) in and out of school in
service education programmes. More
particularly, the in-service education of
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teachers in Japan is guided basically by
three assumptions: (1) Teaching is
inherently a cooperative process and is,
therefore, improved through
collaboration; (2) Collegial planning is an
essential part of teaching: and (3) Peer
participation characterized by the active
engagement of teachers in a variety of
school activities is an indispensable
element of teaching in school. (Simahara:
1998)

Key features of teacher development
in Japan that contribute to a professional
growth environment include peer support
and collaboration, teacher transfer and
openness to observation and critique.
These features support teachers’
commitments to professional growth and
consistency in teaching practice and
illustrate the ways Japanese teachers
are socialized into the particular norms,
values, and behavior of their profession .

The American administration has
tried to look through the glasses of the
teachers and developed teacher training
policies for the development of teachers.
This enables the public and the teachers
themselves take the teaching profession
very seriously and that’s how the teacher
development has evolved very
successfully for quality teachers, while
teacher commitment, conducive
environment for teacher professional
development in Japan proves how much
these countries care for the entire
process of schooling and for the teachers
who are at the centre stage of mediating
the teaching learning process, these are

some of the best lessons needs
replication. The management of teachers
in the country is facing the problem of
proper service conditions and a method
to provide continuous capacity building
programmes in order to enhance the
capacities of the teachers but is silent
on the issue of quality teacher training
programmes, provision of basic school
facilities in order to facil itate the
teachers to be more effective which may
result in making the teacher more
accountable to the system.The legislation
“No Child Left Behind” has given lots of
impetus to the teachers by improving
their accountability with lots of
responsibility. (Ornstein & Levine, 1997)

The process of teacher development
therefore needs to be looked in a holistic
perspective and not as a piece meal
approach and there should be continuity
in the process of training and its
provisions. Adequate teacher training
institutions with talented teacher
trainers are required to provide the back
up for the teacher development as this
has remained a lacuna in most of the
countries. There is a need for developing
teacher training policies in the countries
in order to regularly produce qualified
teachers with regular trainings to infuse
latest knowledge and skills to
continuously upgrade the teachers. When
the programmes can address to the
concerns of the teachers making it more
teacher-centric, most probably the
professionalism among the teachers can
be better achieved.
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Teaching being the most complicated job today demands broad knowledge of subject matter,
curriculum and standards; enthusiasm, a caring attitude , knowledge of discipline and classroom
management techniques and desire to make a difference in the life of children. A teacher plays an
important role in providing an engaging teaching and learning environment. In the present paper an
attempt has been made to study the meaning of  Global Education, qualities for a global teachers,
meaning and objectives of curriculum as well design and outcomes from global curriculum.
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Need for Global Teachers:
Technology is transforming the lives and
the students  of present generation has
grown up with technology as an integral
part of their lives. Huge changes are
occurring at a rapid rate with the
increase in technology. This generation
is exposed to global issues such as
poverty, health, conservation, terrorism,
discrimination etc. they have different
and enormous pressures to deal with.
They are told they must be flexible,
adaptable, tolerant and ethical, be a good
communicators and negotiators, be able
to work in teams, become reflective
thinkers and many more. For all this they
indeed must have a balance of life skills
and capabilities which can be applied not
only in a wide range of work situations
but also in broader contexts if they are to
be good and contributing citizens of their
world.

For all above they need well qualified,
enthusiastic and motivating teachers. A
global teacher is an educator that
incorporates various global issues into
their curriculum including
multiculturalism, economic, environme-
ntal and all socially relevant issues. A
global teacher is one who teaches his
subject matter in such a way that it
encompasses and respects the subject
itself and the people who are learning. It
can also mean someone who teaches
while trying to prepare his or her students
for the differing cultures and customs of
the world in which they will live.
Qualities for a Global Teacher:
A global teacher is someone who thinks

and acts both logically and globally.
A global teacher embraces the world’s

rich variety of ways of life and
understands how this world is
interconnected.
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 to understand that all human beings
have similar potential and aspirations
but are not equally able to realize them.

to look at global issues from different
perspectives.

 to have an informed understanding of
justice, human rights and
responsibilities.

 to ensure our natural environment is
sustainable for future generations

Outcomes from Global Curriculum:
 Students learn about developing

countries and their issues in a positive
way.

 Students become socially and
environmentally responsible, by
learning about their interdependence
with other peoples and species.

Many Provincial curriculum documents
encourage a global perspective.

Students gain a positive outlook on their
role in making the world a more
peaceful and just place

 Global Education enriches any
curriculum by clarifying the
connections to real life.

Students learn to respect, to value and
to celebrate other cultures. (Source:
adapted from CHF at www.chf.ca)

Design for a Global Curriculum

Role  of  Teachers in Teaching Learning
Process:

Teachers set high expectations for all
students. They expect that all students
can and will achieve in their classroom
and they don’t give up on
underachievers.

  Teachers have clear , written-out
objectives. Effective teachers have
lesson plans that give students a clear
idea of what they will be learning.

A global teacher is committed to making
the world a more equitable place to live
in for his students

A global teacher believes in education
as sustainable development

A global teacher has professional and
personal skills to share and to learn

A global teacher brings the world into
their classroom, school and community

A global teacher can inspire others to
act as global teacher.

What is Global Education?
Global Education is a lens (or

perspective) through which material on
the curriculum is viewed. Teachers
employ certain methods, outlined herein,
which allow the students at any age to
employ this lens to illuminate any subject
material. Global Education respects
environmental needs, peace and justice,
and human rights for all through positive
ways of reaching out to the students’
peers in developing countries, and around
the world.  It transcends subject matter
and age level, and through focusing on
developing global citizens, adds
authenticity to any curriculum.
Meaning of Curriculum:

Curriculum is the total learning
provided by a school. it includes the
content of courses (the syllabus), the
methods employed (the strategies), and
other aspects, like norms and values,
which relate to the way the school is
organized. It is the aggregate of courses
of studies given in a learning
environment. The courses are arranged
in such a sequence to make learning a
subject easier.

Curriculum can refer to the entire
program provided by a classroom, school,
district, or country. A classroom is
assigned sections of the curriculum as
defined by the school.
Suggested Objectives for Global
Curriculum:
to understand the connections among

peoples, cultures, and environments
around the world.

   Head  (Intellectual)

   Heart (Personal Involvement)

  Hand  (Action)
V

V
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These learning goals give students
ample opportunity to practice new
skills.

Teachers are prepared and organized.
They present lessons in a clear and
structured way. Their classrooms are
organized in such a way as to minimize
distractions,

Teachers engage students and get them
to look at issues in different ways.

Teachers form strong relationship. They
form strong relationship with their
students and show that they care for
them.

 Teachers are warm, accessible,
enthusiastic and caring. Teachers with
these qualities make themselves
available to students who need them.

Teachers are masters of their subject
matter. They exhibit expertise in the
subject they are teaching and spend
time continuing to gain new in
knowledge in their respective fields.
They present matter in an enthusiastic
manner and develop a hunger in their
students to learn more and more on
their own way.

Precautions for a Teacher :
Teacher should not single out some

child repetitively with negative
remarks.

Should not exhibit limited knowledge of
the subject he is teaching.

 Teacher’s lessons should not lack
organization and planning.

Teacher should not  refuse to accept any
input from students

Conclusion:
A global teacher should always expect

a bit more of a student than he expect of
himself. He should exhibit the greatest
possible friendliness that can honestly
exhibit to a student. If teachers develop
all these qualities in  students they will
become autonomous learners who will
have the capacity to both respect
authority and at the same time be capable
of generating problem solving attitude.

Good education transforms human
being into a noble soul and an asset to
the universe. If quality education is given
to each individual and is carried then
world will become a beautiful place to live
in.
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We all know that education is important for individual and societal development. Here, the teacher’s
role cannot be ignored as he/she is one who transmits inputs of knowledge in classrooms through
teaching. In fact, teacher is responsible for all-round development of students’ personality. His
role is dynamic and changes with time. To become a global teacher, he has to adopt new educational
technology to suit to needs of learners. Moreover, teacher would have to acquire and pass on
knowledge inputs regarding development, environment and human rights. Global teacher would
have to give knowledge regarding peace education too. Teacher needs to develop newly as new
challenges would come in front of him/her. The learning experiences and curricular activities
undertaken in the classroom are based on newly constructed curriculum to develop competencies
and skills among students. Hence the teacher of this century has to be global with his ideas and
pragmatic in approach.
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Introduction
One has to accept a fact that,

education is a very important and
effective tool for individual as well as
societal development. Now a days,
education is also provided through a
distance mode which is a non formal type.
This type of education provides a facility
where learners can learn at their own
place, pace and time. This type of
education can take place without physical
presence of a teacher. However, in a
formal setup, from preprimary to higher
education, physical presence of teacher
is always there. In a distance mode, in
some courses, workshop of some days, is

arranged during vacation period where
actual classes of teachers who are
appointed for this purpose, as per pre
decided schedule. This would take place
at place which is decided well in advance.
After successful completion of all
assignments and passing examinations,
candidates are awarded degrees for which
they are learning. Whether we are
following formal stream or non-formal
stream, curriculum is there, on which
syllabus and learning material is based.
Learning material can be in printed form
books or pamphlets. It can be in form of
audio-video or computer cassettes or
C.D.’s too.
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Role of a Teacher
One has to take note of what the

commission observed in it ’s report
“Education and National Development” It
wrote that destiny of India is being shaped
in it’s classrooms. Thus, teachers do
shape destiny of their students.
Knowledge inputs are given by different
teachers who are specialized in their
subjects, at all levels of education. In
addition to this, some co-curricular or
extra curricular activities also take
place. Activities also take place, whereby
some psycho-motor skills are also
developed. Thus, development of cognitive
abilities, affective domains, psycho-motor
skills no take place. Attempt is being
made for development of hand, head and
heart. Learners are taught various
languages, Mathematics, Science, Social
Study etc. at school level. Now a days,
some crafts are also being taught to
students so that some vocational skills
are developed which can help them to earn
too. Now a days, teachers do not rely on
age old, stereotype method in classroom.
i.e. lecturing. It is considered as boring
method for learners and it kills creativity
and inquiry approach among them. Being
one way method, it does not allow
communication to take place in an
effective way. Teachers of present era do
take help of modern educational
technology wherein they use many
electronic gadgets which are familiar to
students like computers, T.V., Tape
recorder, Video films, projector etc. These
techniques provide them interesting
environment for learning where their
grasping power would enhance and they
would not feel any type of boredom in
classrooms. Thus, major challenge for
modern teachers is to attract learners
towards knowledge inputs in classrooms.
Not only has this but teachers had to
prepare such students who would prove
themselves as capable inputs in job
markets. Demand for them would be

there, all over the world. This is possible
only when teacher prepares them so and
teacher’s job becomes easy when they
have such suitable or relevant
curriculum at their disposal. This is
because on the basis of curriculum only,
they can transmit knowledge inputs in
classrooms and can recommend students
to read reference material. Now days,
they need not go to libraries but they can
take help of internet and computers.
Hence, E-learning can take place among
learners.
Inputs of Global Curriculum

Teachers must equip their learners
in such a way that they can face
challenges of present and future. They
can prove themselves as global products
in a real sense. Inputs include knowledge
of modern educational technology. Other
inputs include development education,
environment education, education about
human rights and peace education too.
Development education is necessary as
students need to be addressed regarding
various economic problems and
strategies to overcome those problems in
different developing nations. Thus,
students should be aware about what is
going on in various parts of the world. It
gives them idea about development
(economic) scenario of the whole world.

Environment education gives them
knowledge about various present and
future problems with regard to
environment in different parts of the
world. As a citizen, they should have
information about environment situation
in different part of world. We all know that
degradation of environment is going to
cause, a big problem in near future. It
includes air, water and food pollution,
problem of fuel, problem of increasing
amount of waste land, problem of
reduction in amount of rain, every year,
decreasing area of forests etc. Student
should not only know problems of different
countries but they can also plan for
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future. This is because if proper planning
is made, one can overcome or tackle
those problems successfully in future.
Moreover, as an ideal citizen of future,
they can implement various steps to save
environment and can convince others,
too, in this regard. Students can begin
such work from their homes
surroundings. It would help them to enjoy
better living in future and can ensure,
future safe environment too. Some
material printed or audio-visual can be
prepared in this regard, for different age
group persons. Whether, with regard to
development education or environment
education, mere figures cannot serve our
purpose but we need to understand
causes responsible for low rate of
economic development or degrading
environment. Once students are aware
about various reasons, they can take
future proper actions in that regard. This
is whether better the situation regarding
low rate of economics development or
degradation of environment, they cannot
afford to have same situation in future
but some positive improvement is
necessary and it cannot be possible in
absence of knowledge about various
causes/reasons accountable for the
present situation.

Similarly,  they should also get
knowledge with regard to different human
rights. This is because, they can protect
their own selves and against violation of
these rights. But this is possible only
when they are aware about their own
rights and knowledge about their rights
is useful to them in future, when they
become a citizen of the country. As an
ideal, responsible and alert citizen of their
own country, they should be aware about
rights available to them which are
compulsory in nature as they are ensured
by a constitution. They can raise their
voice if these rights are not fulfilled. In
India, RTI act is also there whereby they
can seek required information within

stipulated time period. If constitution has
made any amendment, they should be
aware of it.

Information about various rights
would not only increase awareness about
these rights among them but also they
would be sensitive to their rights also.
This would enable them to be ideal citizen
in real sense. They can also extend their
share for reconstruction of society
wherever it is needed e.g. if they take
some steps or do some work for socially
disadvantaged sections, they would not
only give rights which are due to them
but also ensure equality of opportunity.
In long run, this would help
disadvantaged sections to give good social
status and build a society where all are
treated equally.  They would also
undertake various activities for their
upliftment. This work they would do
either all alone or would work for some
N.G.O. or would form their own N.G.O. By
this, they would contribute for
development of socially or economically,
disadvantaged sections of society. They
will work for girls’ education socially
disadvantaged sections, economically
very poor persons, street vendors or those
who are living on footpaths or public
railways and bus stations.

They would also implement or execute
those schemes which are designed for
socially or economically backward persons
in successful way. Thus, that would make
them aware about importance of getting
education and especially vocational
education. That would also explain them
various central government, state
government or local body sponsored
schemes which would convince them to
take full advantage of such schemes and
they serves would help them to continue
their education. When parents would
understand importance of education, they
would convince their children for not
leaving education, in between. In long
term this would help to reduce rate of
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wastage and if they pass out successfully
at each stage of education, it would help
to reduce problem of stagnation too, at any
stage of education. It would also help to
reduce yawning gap between two genders
successfully. Parents would start
considering money spent on education as
good productive investment instead of
wasteful expenditure. This is truer in
case of girl’s education. Parents would
also prefer to send their girl children for
education than early marriage or sending
them for some household work. But
parents would understand importance of
each stage of education, including higher
education. Learners should also know
about peace education. In this regard,
they must understand that India has
stood for peace and tolerance for many
centuries.  Right from Vedic age,
importance of peace and tolerance is
discussed for human being. In old
scriptures, Lord Rama and Lord Krishna
are such examples. We have Gandhiji who
is famous for his non-violence
movement. Before him, saint Mahavir
also talked about non-violence. In fact any
religion, all over the world, does talk about
principle of non-violence. They preach to
follow non-violence in a life. They also
advise human beings to be sympathetic
even towards any living being. Gandhiji
said that by following and practicing non-
violence, you can conquer your diehard
enemy too. Apart from Gandhiji, Gurn
Nanak, Vivekananda, Gautum Buddha also
encouraged, peace living way of life. If one
would look at examples of Lincon, Martin
Luthor King, Nelson Mandela, one would
appreciate importance of peace and non-
violence. In India, after 1947, we had
political leaders like Nehruji, Shastriji,
Morarji Desai etc. who worked for their
entire life and followed principle of non-
violence. In fact, at Ahmedabad, we have
one such university namely Gujarat
Vidyapith which firmly believes in
following Gandhian principles which

includes non-violence. We have many
such educational institutions in India. In
fact, UNO at international level is for this
purpose only and every year, one noble
prize for peace is also declared. We have
seen destructions caused by two world
wars. In earlier past also, we had many
wars and now people believe in economic
development than wars. We must
inculcate value for peace among our
students through their school curriculum
so that when they become citizens, they
would be really peace loving, ideal citizens
of their nations.
Global Students

In fact, modern would is firmly
believing in “Globalization” where the
whole world is treated as “Global Village”
students can also be involved in various
curricular and co-curricular activities
which would teach them about
importance of peace and non-violence.

As future citizen, they must lay
emphasis on peace and non-violence.
Similarly, wherever they work, they can
function for spreading message of peace
and non-violence. They can work full
time or during spare time. They can work
for this in society either on their own or
by forming a N.G.O.

If some inputs are introduced in
school curriculum, they can get
knowledge about peace and non-violence
in formative age. Not only has this but
they got practical knowledge in this regard
by their active participation in activities
which promote peace and non-violence.
They would also be self motivated to read
more about this from reference books.
Students must understand a fact that just
as new innovations and developments in
healthcare, industries and business etc.,
imbibing values of co-operation, peace and
non-violence are also necessary,
Geographical distance between two
nations can be reduced thus. Even in a
politically independent country, barriers
regarding castes, sub castes and religion
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do prevail. They can be broken when such
inputs are inculcated among our young
students. Modern society should be free
of such barriers believes and prejudices.

Thus, while preparing a global
teacher, we should keep in mind,
demands of modern society and if care is
taken to supply such inputs for
inculcation through our curriculum, then
our curriculum becomes very effective
tool. We can provide learning experiences
through our class room teaching and
organization of curricular and co-
curricular activities. The ultimate aim
or objective of them would be to promote
spirit of non-violence, peace and co-
operation.
Key principles of developing global
citizens
Develop learners’ understanding of

equality and human rights issues and
make links to r ights and
responsibilities locally, nationally and
globally

 demonstrate the values of wisdom,
justice, compassion and integrity both
within and out with the school
community

 provide opportunities that foster self-
esteem, respect and identity

 cultivate knowledge and understanding
of how Scotland contributes effectively
to the global community

 enable learners to appreciate the values
and opinions of others with particular
reference to environments and cultures
demonstrate democratic principles
through pupil voice and participation in
all aspects of classroom practice

 provide meaningful opportunities for
children and young people to contribute
to decision-making processes

 motivate learners to engage in local,
national and global issues

 foster political literacy in learners
engage children and young people in
learning about the interconnectedness

of biodiversity, climate change and
global poverty issues

 promote the concept of shared
humanity

 provide opportunities to discuss the
impacts of local and global actions

 develop empathy cultivate positive
attitudes towards difference and
diversity

 explore the rich cultural diversity in
Scotland

 encourage learners to be confident in
their own identity and actively engage
in exploring a variety of traditions and
cultures from around the world develop
in learners a range of literacies that will
enable and empower them to act
responsibly on local and global issues
(eg. political literacy, financial literacy
and media literacy)

engage learners in developing solutions
to the challenges they face as global
citizens

encourage the development of informed
opinions on complex ethical and
scientific issues.

Conclusion
In the context of the aims, values and

principles of Curriculum for Excellence, the
group provides invaluable support and
information to practitioners and runs a
high-quality programme of continuing
professional development. It helps
practitioners address the global
dimension in their ongoing work so that
Highland’s learners will have the
knowledge, understanding, skills and
values to allow them to participate
effectively and contribute as global
citizens. Its Global Citizenship Glow
Group is designed to showcase and share
emerging practice so that practitioners
have the opportunity to network and make
connections with other teaching
professional’s and agencies across the
authority and beyond.
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Teacher quality is crucial for successful schooling. In the era of globalization, the information
technology revolution, and an increasingly more diverse and multicultural society all reflect changes
in Indian society with implications for educational practitioners particularly teachers. The
knowledge base, incentives, and status for schooling have all changed. There are global standards
for knowledge, technology, and qualifications. During recent years the epistemology of learning
has undergone a major change; i.e. learning does not involve discovering the reality, but constructing
the reality. Knowledge and cognitions are to be constructed and affects are to be felt. Learning is
no more passive absorption of knowledge and ideas, but the construction of ideas developed on
one’s personal experiences. The most effective way to develop good teachers in a dynamic and
changing environment is to begin with a well-developed pre-service teacher education programme
and continue with career long learning opportunities.
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among Secondary School Teachers.

EDUSEARCH
ISSN: 0976-1160

Vol. 5,  No.2,  Oct.  2014

Backdrop
The quality of a school largely depends

on the quality of its academic staff  which
can be judged by the depth and breadth of
knowledge, skill, and judgment that
teachers bring to their work, both
individually and collectively. The effective
teachers will be able to produce productive
citizens who are vital for nation’s progress
andeconomic-socio-scientific develop-
ment. Further effective teachers are
nurtured through effective curriculum
and it is the curriculum which shapes the
objective of our education system. It has
been felt that there is a strong disconnect
& divorce between the classroom realities

a teacher has to face and the teacher
education programmes he/she receives
also finds an expression in the World Bank
Report (1997) as “in India teachers need
but do not receive-preparation for
teaching in the situation that two thirds
of them have to face: multigrade
classrooms with many first generation
learners who attend school irregularly”.

Recently published Joint Review
Mission on Teacher Education Gujarat
(JRM,2013) reveals that there are 26
DIETs, eight CTEs, two IASEs, Two
universities (IITE, Children’s University)
twelve government and forty one aided
D.El.Ed. college where Diploma in



Study on Perception about B.Ed. Curriculum  ......by Bibhuti Narayan Biswal                              25

Elementary Education is being offered. In
addition to it, 131 private D. El. Ed. colleges
are also functional. For one year  B.Ed
programme there are  four govt. colleges,
aided colleges are limited to 36 and
privately managed colleges are 286.
There are 56 institutes where M.Ed.
courses are being offered at present
having the intake capacity of 1960 and
1804 students have been enrolled in the
programme forms the  pillar of teacher
education in the state of Gujarat. In
addition to this IGNOU and Dr. Baba
Saheb Ambedkar (State Open) University
having total intake capacity of 560
offering two year B.Ed course. There
exists rising discontent between centre
& state educational quality outputs.The
Pre-service curriculum in line with NCF
(2005) and NCFTE (2009) has to be
changed on priority basis. At the
grassroots level, it was observed that some
BRCCs and CRCCs have not developed
thorough understanding of the
implications of NCF-2005 and RTE rules
2010.PreServiceTeacherEducat ion
curriculum must be changed immediately
in line with NCF – 2005, NCFTE – 2009
and RTE rules – 2010.
How is the Present B.Ed Curriculum ?

Today our teacher education
curricula seems non responsive to the
contextual needs of emerging society, and
teacher education institutions are
getting isolated as the best mind is not
entering into the field of teaching.
Nothing should be included in a required
curriculum unless it can be strongly
justified in terms of the future. We must
think to strike a balance between
‘standardization’ and ‘variety’, ‘data’ and
‘skills’ in curriculum. Thus our
curriculum should  be more flexible.
Need-based curriculum that will allow
students to proceed at their own pace,
providing scope for internalizing what they
have learnt. Areas that need to be inbuilt
into the present curriculum are:

Environmental Education, Education in
life skills, Education in entrepreneurial
competencies, Education in generic
vocational competencies, Value
education, Education in managing
disasters and coping with Uncertainties,
Citizenship training for democratic
values and peaceful co-existence.
Why Perception Needed ?

We are living in an era of accelerating
change, how do we know what to prepare
people for? How can we make people today
fit for a future that is unknown to all of
us, but that we expect to be significantly
different from today? How can we
implement mechanisms today that will
enable the learners of the future to
acquire skills for jobs that do not even
exist yet? Though teachers are major
stakeholders in the field of education and
training, they are rarely consulted when
the future of learning is at stake.
Recognizing their expertise and valuable
insight into learning and teaching
trends, the researcher decided to
undertake the present research topic and
it describes the views of the participating
teachers on the future of learning and
teaching.

The term perception means
awareness, comprehension or an
understanding of something i.e. it is the
sum total of experiences one can think
of with regard to a proper stimuli.
Teachers’ perception enables the policy
makers for preparing the future solutions
& frameworks so as to deal with complex
educational issues which we are afflicted
with.
Rationale

“Knowledge is no longer an immobile
solid; It has been liquefied” – John Dewey.
Quality & competence of teachers to
incorporate immediate technological &
socio–economical change into the system
of education, Entrepreneurship education
orientation, Use of multimedia & mass
media technology, e-learning, e-class
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rooms, touch screens etc. are the buzz
word today which cannot be ignored any
more.

Teachers help in shaping and
reshaping the society and determine the
quality of life in the community and the
nation. The most effective way to develop
good teachers in a dynamic and changing
environment is to begin with a well-
developed pre-service teacher education
programme and continue with career long
learning opportunities (Pandey, 2010). We
must welcome the age of uncertainties,
virtual life & learning which has been the
order of the day.
Challenges

The real challenge of today’s education
according to Haward Gardner is: to
produce five types of minds i.e. The
creative mind, The disciplinary mind,
The ethical mind, The Respectful mind,
The synthesizing mind. This is a really
herculean task in the part of a teacher.
Keeping in view of above points in mind
it is very clear that teacher of today’s
generation are afflicted with several
ethical issues which need to be addressed
sooner for the betterment of achievement
of the objectives of education and schools
as well which is only possible through an
effective teacher preparation curriculum.
Review of Related Literature

 Raina (1999) in his study found that
“teacher training programmes in India
have remained procrustean, offering the
same menu to all without slightest regard
for varying cultural and physical settings.
They remained unresponsive to vast
cultural,  linguistic, regional and
geographical diversity”.
Teacher Education in Japan

The Japanese education system as a
whole has been characterized as a single-
track 6-3-3-4 years system(i.e Primary-
Lower secondary-Upper secondary-
Bachelor)with compulsory and
neighbourhood schooling at elementary
and lower secondary levels (Richard M.

2011) Curriculum of teacher training
course of bachelor’s degree consists of
liberal arts subjects, foundation subjects,
content subjects, and graduation
research positioning as a compilation of
an educational program.

Japanese teachers see themselves as
professionals who have a sense of pride
in their professions. Japanese teachers
enjoy a career that provides them with a
handsome pay scale, job autonomy, high
sense of accomplishment, and a
collaborative community with their
colleagues that affords them chances to
grow and develop as educators. Because
of the well-regulated guidelines
governing teacher certificat ion,
Japanese teachers are well-trained in
the appropriate subject matter and
pedagogical courses. Job retention in the
teaching profession in fairly stable. A
further indication of job retention is the
statistic that only 0.6% of teachers leave
the profession after their first year of
service (as compared to USA 40.50% in
first five years of service) (Masahisa, 2009)
Objective of the Study:
• To find out the perception of secondary

school teachers about the present B.Ed
curriculum in Gujarat.

•To review the state of affairs of
Secondary school Teacher Training
curriculum in India.

• To recommend all possible measures for
making the present curriculum to
prepare global teachers.

Methodology
Surveys are used widely in all areas

of aptitude measurement like business
marketing, advertisement, educational
research and everyday decision making.

The same method has been used for
present study.  The basic data was
collected from 13 secondary schools & 43
teachers having regular appointment in
government aided/ Self-f inanced
English medium schools including CBSE
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affiliated schools of Navsari District of
Gujarat State. A sample of 43 teachers
from both types of schools was selected.
For data collection, A well-defined self-
developed questionnaire was used.
Perception scale containing  30 items
was prepared for the present school
curriculum keeping objectives in mind.
Experts from the respective fields were
also consulted while preparing the tools
for validation. On the basis of the
suggestion some of the questions were
modified and given to the sample.  The

data was gathered during August-
September 2014.
Results & Discussions
The collected data were analysed to de-
rive significant results. The results of the
study are shown below.
Major findings

The above 30 items was further
grouped into seven dimensions namely
life skills, spiritual development,
intellectual development, social
development, Relevance, Vital
components and global practices that our

Item        Agree %   Disagree %

1. Curriculum is designed to ensure joy of learning for       81.38           18.6

pupils.

2.The curriculum creates stress on the child.       62.78   37.22

3.The present curriculum realizes the urgency of making       39.54   60.45

leaders not followers.

4.Our curriculum emphasize not on education but on                65.16  34.84

larger life question.

5.Our curriculum is designed to embrace continuous       70.89 29.11

change in learning due to globalization.

6.The present state of our curriculum is too much result       88.38 11.62

oriented.

7.The present curriculum development process is a       72.09         27.91

participatory one and decentralized one.

8.The curriculum planning involves local specific issues.       60.46        39.54

9.The curriculum has the link with our culture and value         44.18         55.82

systems.

10.Our curriculum includes human value dimensions               53.29       46.71

at all levels.

11.The present curricula foster the values enshrined in            65.11       34.89

our constitution, such as social justice, equity and

secularism.

12.Curriculum of today’s  is technology oriented.                   55.82       44.18

13.The curriculum takes care of  varying interest of

learners.                                                                           55.81       44.89

Table 1
Item wise response of the secondary School Teachers about B.Ed. Curriculum
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Item        Agree %   Disagree %

14.The present curriculum has vocational orientation.                  36.0          64.0

15.The present curriculum can deal with future global                 44.19        55.89

challenges.

16.Our environmental science curricula promote national             60.46        39.54

environmental concerns.

17.Curriculum of today’s ensure sustainability concept               41.86         58.14

in learning process.

18.Present curriculum is teacher centric rather than                     30.23        69.77

learner centric.

19.The present Maths curricula is designed to enhance               41.86        58.14

mathematical skill .

20.The present science curricula are ‘process oriented                44.19        55.81

‘and “observation oriented”.

21.Our social science curricula promote key national

concerns like gender bias, social justice, human                   44.19        55.81

rights, and socio- economic issues.

22.Today’s curriculum is enable to tap critical skills

and capacities of learners                                                    30.23        69.77

23. Curriculum provides ample opportunity for teachers

to do research & innovation practices.                                  39.23        60.77

24.Today’s curriculum provides   a basket of well

crafted intervention programme for learning.                        41.86       58.14

25.Present curriculum offers hope & optimism   to

students.          41.86        58.14

26.B.Ed  Curriculum  encompass emotional connect,

learning & experiencing           46.51       53.49

27.Our B.Ed curricula promote interdisciplinary

knowledge           34.88       65.12

28.Active citizenry principles are well crafted in our

curriculum           44.19   55.81

29.The concept of holism is promoted by the present

curriculum.           41.86       58.14

30. Feeling of multiculturalism is fostered by our

curriculum           27.29       72.71

Table 1 Contd..
Item wise response of the secondary School Teachers about B.Ed. Curriculum
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B.Ed. curriculum must cater. From the
perceptions of teachers, it is apparent
that:
1.Global Practices: The present B.Ed.

curriculum is designed to ensure joy of
learning (81.38%), allows the learner to
think about larger life questions
(65.16%), designed well to embrace
changes due to globalization (70.89%).
On the other hand 60.46% of teachers
feels that leadership making process
through curriculum is missing in
present B.Ed. syllabus and 62.78%
teachers opined that B.Ed. training
curriculum creates stress on learners.

2. Components of Curriculum: I t
comprises of content, learning process,
learning outcome definition,
Assessment dimension of present B.Ed.
curriculum. The present B.Ed.
curriculum preparation is participatory
one (72.09%),  88.38% teachers says our
curriculum is too much result oriented
and 39.53% of teachers opined that
curriculum planning involves local
specific issues.

3. Spiritual Development: The domain
talk of oneness with nature, existence
of values, acceptance of divinity &
diversity by our B.Ed. curriculum. More
than 44.18% teachers agreed that the
present B.Ed. curriculum has link with
our culture & value systems, values
enshrined in our constitution like
social justice, equity & secularism etc
are well taken care of (65.11%) and
human values dimensions are included
at all levels (53.29%). This seems to be
a matter of great relief for us.

4. Relevance: There must be symbiosis
and harmony with students interest and
pace of inclusion of new knowledge in
our B.Ed. curriculum. Above 55.82%
teachers agreed that the present
teacher training curriculum integrates
technology in pedagogical process, takes
care of varying interest of learners
(55.81%), has vocational orientation

(736%), promote national
environmental concerns (60.46%). On
the other hand if fails to inculcate the
concept of sustainabil ity
(11.63%),unable to meet global
challenges (16.28%) and it is teacher
centric one (730.23%).

5. Intellectual Development: If focuses
on learning and communication, ability
for higher education, knowledge about
Polity, Economics, Science, Maths,
liberal art etc. that must be a part of
our existing B.Ed. curriculum. More
than 41.86% teachers agreed that our
Maths curricular enhance
mathematical skills (41.86%), Science
curricular is process oriented and
observation oriented ( >44.19%) and Soc.
Science syllabus promotes key national
concerns l ike gender bias, social
justice, human rights, soc. Economic
issues ( > 44.19%) respectively.

6. Life skills Developmental dimension:
It emphasizes on connectivism,
decision making skill, problem solving
skill, positive thinking skills, stress
management skills, critical thinking
etc. by our teacher training curriculum.
Above 39.53% teachers agreed that
present B.Ed. curriculum provides room
for teachers to do research &
innovation, provides opportunities for
well-designed intervention programmes
(41.86%), offers hope & optimism in
student teacher (>41.86%), have
emotional connect & experiential
learning (>46.51%) respectively. But it
fails to inculcate critical thinking skill
(30.23%) and interdisciplinary
knowledge inculcation (734.88%) which
seems critical for all of us.

7.Social Development dimension: It
advocates values like active citizenry,
multiculturalism and cultural values
inculcation by our B.Ed. curriculum.
About 44.19% teachers agreed that the
present curriculum caters active
citizenry principles, concept of holism
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is promoted by it (41.86%) and 27.91%
feels multiculturalism is fostered by
the present B.Ed. curriculum.

Conclusion
Great futurologist Alvin Toffler says

“The illiterates of 21st century will not be
those who cannot read and write but those
who cannot learn, unlearn and relearn.” In
spite of phenomenal growth in teacher
education landscape in our country, the
quality has taken back seat. Leadership
making process through curriculum is

missing in present B.Ed.   curriculum  and
it creates stress on learners, it is too
much result oriented, fails to inculcate
the concept of sustainability , unable to
meet global challenges and it is teacher
centric one, unable to inculcate critical
thinking skill  and interdisciplinary
knowledge inculcation which seems
critical for all of us. Well crafted teacher
education curriculum seems inevitable
at this juncture.
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The issue of women empowerment remained a concern since the independence of India. The
socio-economic back ground of Indian women studies in relation with policy enactment by the
Government from time to time played a catalyst role in up-lifting the status of women in India.  But
mere providing the constitutional provision and reservation to this weaker section has not bought
any major changes in their development/empowerment. Therefore, without education, training it
is not possible to really empower the women and particularly the rural women. An attempt has
been made to discuss/suggest various strategies adopted for development of education of women
and its sustainability. This sustained empowerment can overcome the existing hurdles of gender
inequalities in the country.
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Empowering Women
The United Nation’s Millennium

Summit held in 2000, 189 Member States
agreed to help the world’s poorest
countries significantly by the year 2015.
A framework for progress consisting of
eight Millennium Development Goals
(MDGs) was derived from the Millennium
Declaration adopted by these world
leaders where the importance of gender
equality and women’s empowerment to
development progress is underscored by
the fact that this was selected as one of
the eight Millennium Development
Goals.UNFPA’s gender frame work
incorporates four strategic linkages that
address critical factors underlying
inequalities and rights violations: girls’

education, women’s economic empower-
ment, women’s political participation and
the balancing of reproductive and
productive roles. UNFPA’s programme of
action states that “Education is one of the
most important means of empowering
women with the knowledge, skills and self-
confidence necessary to participate fully in
the development process.”

Empowerment in itself contains the
word “power”, therefore, it implies that
empowerment is about power and also
about changing the balance of power. As
far as the women’s empowerment is
concerned, it is about gaining autonomy
and control over one’s life which includes
many dimensions such as economic,
social and political.
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Empowerment is a multidimensional
social process that helps people gain
control over their own lives. It is a
process that fosters power (that is the
capacity to implement) in people for use
in their own lives, their own
communities and in their own society, by
acting on issues that they describe as
important. Above all, empowerment is a
result of participation in decision-
making.

Then, women’s empowerment refers
to the process by which women acquire
due recognition on par with men, to
participate in the development process of
the society through the polit ical
institutions as a partner with human
dignity. So, why is empowerment through
Panchayati Raj? According to the
Document on Women’s Development
(1985) women’s role in the political
process has virtually remained
unchanged since independence. Broad-
based political participation of women has
been severely limited due to various
traditional factors such as caste, religion,
feudal attitude and family status. As a
result, women have been left on the
periphery of political life. Observing this
dark picture, 73rd Constitutional
Amendment Act came to provide them an
opportunity to ventilate their grievances
and to take active part in decision-making
process in the local level.
The constitutional provision for women
empowerment

Articles 15(1), 16(1) and 16(2)
respectively state that “The State shall
not discriminate against any citizen on
grounds only of religion, caste, sex, place
of birth or any of them” and that “There
shall be equality of opportunity for all
citizens in matters relating to
employment or appointment under any
office under State”.

Article 40  of  the  Constitution which 
enshrines  one  of  the Directive 
Principles  of State Policy lays down that

the State  shall take  steps  to organize
village Panchayats and endow them  with 
such powers and authority as may be
necessary to enable them to function as
units  of self-government. 

Though  the  Panchayati Raj
Institutions have been in existence for 
a long  time, it has been observed that
these institutions have not been able  to 
acquire  the  status and dignity of  viable 
and   responsive people’s  bodies  due  to 
a number of reasons  including
 insufficient representation  of  weaker
sections l ike Scheduled  Castes, 
Scheduled Tribes  and  women in
particular.

In the light of the experience in the
last sixty-years and in view of the short-
comings which have been observed, it is
considered that there is an imperative
need to enshrine in the Constitution
certain basic and essential features of
Panchayati Raj Institutions to impart
certainty, continuity and strength to
them.

As per the Article 243G, apart from
other powers to Panchayat, following
exclusive power and responsibilities
under the clause mentioned before each
have been entrusted on the Panchayati
Raj Institution:
1. Education, including primary and

secondary schools.
2. Technical training and vocational

education.
3. Adult and non-formal education.
4. Cultural activities.
5.Health and sanitation, including  hosp-

itals, primary health centres and
dispensaries.

6. Women and child development.
Ingredients of Empowerment

At the overall level, women’s
empowerment aims at changing the
balance of power between the sexes so as
to create a more equitable distribution of
power in society. However, when we
examine this over all process of women’s
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empowerment more closely, we become
aware of the economic, social, political
and legal dimensions of the process. Each
of these dimensions is interlinked to the
other, and has a bearing on each other.

“Economic Empowerment” implies a
better quality of material life through
sustainable livelihoods owned and
managed by women.

By “social empowerment” we mean a
more equitable social status for women
in society.

“Legal Empowerment” is the provision
of an effective legal structure which is
supportive of women’s empowerment and

“Political Empowerment” means a
political system favoring the participation
of women, as well as control by women in
the political decision making process and
in governance.
The Concept and Education Background

Women constitutes half of the total
population in the world and they perform
an estimated 60 per cent of the world’s
work but own only one percent of the
world’s land and earn just 10 percent of
the world’s income. Further, they are
denied with the right to education,
intellectual obscurantism in the
patriarchal society.  Even though they are
contributing for the national developm-
ent, their work is unrecognized and
uncounted. As a result of this, they lagged
behind in all spheres of life and suffering
from chronic malnutrition, hygiene in
the home and ignorance heightens their
conditions. Recognizing their
potentialities and to convert them as
active human resources, the
Government of India has formulated and
implemented education and welfare
programmes. Inspite of these efforts their
position has not altered significantly.

Thus, discussing Women Empowerm-
ent will be a premature discussion unless
their Education is taken care and they
are provided with quality of education at
primary, secondary and higher level. And

as they become educated, more they can
participate in decision making process at
local level and stand self dependant to
solve their community and their own
problem.

In this regard it can be stated that
women’s rights and women’s equality
cannot be achieved unless women in
large numbers are educated. This is an
essential factor in promoting and
maintaining policies and measures for
the fulfillment of the goal of Indian
democracy and constitution (Manikyamba,
P;1998).

Though women’s contribution has
been immense at the time of freedom
struggle and the role played by women in
national movement was a big support
because of which freedom movement
became a success. Both the population
participated equally in national
movement. Women like Rani Lakshmi
Bai, Kasturba Gandhi, Annie Besant,
Sarojini Naidu and many popular and
known women leaders and activist are
still remembered and respected for their
contributions. Many women who were
mothers, wives or sisters of freedom
strugglers also had their share of
participation in freedom movement
(Bidyut. M.; 2002). Women also launched
their own movements in urban, rural as
well as tribal states and irrespective of
any class, society, religion or status played
an important and crucial role in national
movement. Many acts were also passed
for benefit, welfare and development of
women which were accepted by society.
There are many known and unknown
women activists who also shared an equal
credit for freedom of India (Saxena; 2008).

But with freedom of the country,
women started losing their political
control and decision making power which
they immensely exercised during
freedom struggle. Freedom of the country
brought sufferings for women socially,
economically, physically, mentally and
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above all politically. Representation of
women in both the upper and lower house
did not, even exceed 10% mark. Women’s
participation as voters increased, with
increase in population index, but many a
time voting was influenced by the
dominant male members of the family.

Though some women held high
position at decision making level like
Prime Minister Indira Gandhi, but their
number is very little. Thus to increase
women’s participation at political level, a
demand to have 33% women reservation
bill in both the houses is hanging since
September 13, 1995 and still could not
take the shape of Act so far. The
lawmakers of the nation feel that they can
reserve seats for the backward, the
deprived and the marginalized, but not for
women. In their eyes despite being
violated against, despite the sexual,
psychological and physical assault on
them, despite economic dependence and
deprivation, despite a heavily patriarchal
legal code, and despite a plethora of social
tradition meant to suppress the woman,
she is not marginalized enough, not
discriminated enough, not deprived
enough to merit reservation in
Parliament (Bhora, O. P.; 1997).

The Right to Education Act 2010, if it
is achieved in true sense may give a rise
to women who particularly have no means
of acquiring education at primary and
secondary level. Although, it can be aimed
to have extended up to higher education/
professional education and vocational
training also which may really make the
women empowerment true in sense. By
raising women literacy level, the women
could be educating themselves and
prosperously become economically,
socially, legally, politically empowered.
This is for the law makers to think about
it.

It is alarming that when we look at
the literacy rate of women it is abysmally
low with 62% women are illiterate in

India. This status of illiteracy affects the
education of the children at home. This
low literacy and status of illiteracy
refrains the women to take part in the
decision making at home and also their
participation in the political and economic
development.  Therefore, it is very much
essential for the women to get first of all
educated and this education will
automatically enable them to attain
empowerment.  In the absence of
education it will not be possible to make
the women empowered.  There is a great
need to impress the women to obtain
literacy and this is the only weapon which
can invoke the inner power and enable
them to face the society and community
boldly enabling them to attain
empowerment.

Education, therefore becomes the
main means for upliftment which women
can attain in the society, this upliftment
will enable them to obtain political status.
This illiteracy has made the women in
the Indian society weak and very meek
and kept them away in all the decision
making processes both at home as well
as in the society.  At present, women do
not exercise decision making powers and
are influenced by their male counterparts
to make any decisions. It has been
observed that if women are educated then
they are economically independent this
makes them active and aware politically,
and then in such a situation the path to
achieve empowerment becomes easy.
But, the situation in our country is not
so satisfactory since women at both levels
are not successful because of illiteracy.

To improve the situation of women,
government and states are taking several
initiatives for over all development,
empowerment and welfare for the girl
child and women. But in reality, the
picture is different because, today also
women faces insecurities in form of
sexual assault, domestic violence,
trafficking, exploitation and sexual abuse,
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and some problems like problem of
poverty, illiteracy, poor health are some
factors which act as impediments in the
path of empowerment of women.
Educational development of girls and
women

Education has been regarded as the
most significant instrument for changing
women’s subjugated position in the
society. It not only develops the
personality and rationality of individuals,
but qualifies them to fulfill certain
economic, social, political, legal and
cultural functions and thereby improves
their socio-economic status. One of the
direct expectations from educational
development in a society is the reduction
in the inequality among individuals and
that is why education was included as the
basic right of every human being in the
Universal Declaration of Human Rights.
The constitution of UNESCO also directs
its efforts to achieve the ideal of equality
of educational opportunity without regard
to race, sex or any distinction, economic
or social’.

The Education Commission (1964-66)
endorsed the recommendations of all
committees and commissions about the
equality in the educational development
of women. The National Policy of
Education part IV provides that “Education
will be used as an agent of basic change
in the status of women”.

In India, the increase in the
educational facilities and opportunities
for women and the removal of traditional
bars on entry of women to particular
branches and levels of education was
supported by all social groups of women’s
emancipation from the 19th Century
onwards. However, the Indian reformers
of the 19th Century wanted to educate
women to perform their role as good wives
and mothers and not to make them as
direct active participants in the process
of national development of the country.
The colonial authorities generally

supported this limited view-point of
women’s education. The expansion of
education and health services in the 20th
Century, however, precipitated and a
need for women teachers and doctors was
felt necessary which resulted in the
incorporation of these two vocations in
the programme of women’s education.

After independence, the Constitutio-
nal guarantee of equality changed the
conceptual thinking of educational
development of women and gave a call to
women to play multiple roles in the
Nation’s development.

After introduction of Panchayati Raj
Act and Sarva Shikhsha Abhiyan (SSA),
efforts were made to change the
education scenario of women, gradually
over a period of time this weaker group
has now began to emerge successfully on
the national and International platform
in many fields (Sudha; 1998). To quote a
few, there are many Indian women who
have made great achievement in
securing the top posts in government as
well as in private sectors. Now, women
are inducted in our defense forces
(combat) since 1994 and play equal role
as that of their male counterpart. All this
have come true because of the efforts
made by the Government as well as social
activists and particularly role played by
the parents in educating their girl child.

The post 2000 decade saw almost a
large number of educated women and
their presence is felt in every sphere
whether it is defense, politics, corporate
sector, business, legal, government/
private sector. They are found to be
equally contributing to the economy of the
country. It is true that if, once the women
is educated, she manages her economy
and family efficiently, takes care of her
home and child, takes care of her health
and sanitation, participates in social
development and all this also lead to
empower her in taking  decisions both
athome and at the community level.
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Problem of Educating a Girl
Almost all the problems confronting

the educational development of women
have been discussed one way or the other
while reviewing and analyzing the
progress of education of women since
independence. But it is necessary to re-
discuss these problems at one place in a
consolidated form from the point of view
of suggesting corrective measures and
special programmes required to tackle
these problems. Following are some of the
other problems in connection with the
development of girls’ education in India
with measures required for tackling
these problems:

Owing to cultural and social heritage,
parents are reluctant to send girls to boy’s
schools particularly from middle level and
above since there are no “separate
Institutions for Girls”. Both the Secondary
Education Commission (1953) and
National Committee on Women’s
Education (1958) recommended the
establishment of separate institutions for
girls with a view to promoting education
among them. But the percentage of girl’s
institutions to total number of major types
of educational institutions still works out
to be 10 to 15, as against their enrolment
proportion of 35. In the case of middle and
secondary schools, the proportion of girls
schools are in the range of 10 to 14 per
cent as against their enrolment
proportion of 34 and 35 per cent
respectively. Similarly only 15 per cent
of colleges for General Education are
exclusively for girls as against their
enrolment proportion of 30 per cent.
Although the movement of co-education
has gained ground and finds favour with
the educational administrators and
planners from the point of view of economy
and standards of education, there is still
a great necessity of establishing separate
institutions for girls, because quite a
large number of girls prefer to study in
separate institutions, provided facilities

for all courses are available and some
standards are maintained in girls’
institutions as in boys’ institutions.

There is a paucity of women teachers
in educational institutions.  Inadequacy
of the women teachers in Institution
reflects low enrolment ratio of girls and
to improve their enrolment ratios women
teachers are to be appointed in the mixed
pre-primary and primary schools with
provision of special facilities l ike
accommodation and special allowances to
attract more women teachers to the
profession, particularly in the rural
areas. In spite of an increase with
proportion of women teachers there still
remains a great lee-way in this regard.

Lack of transport facilities,
particularly in rural areas for girls to
attend middle and secondary schools,
which are sufficiently far away from their
dwelling, is one of the major causes of the
large-scale drop-out of girls after
completing lower primary education.
Provision of secured hostel facilities can
also improve enrolment among girls.

As is known, girls are often required
to look after their younger brothers and
sisters at home, when their parents go
out for livelihood. They may like to go to
schools, if arrangements for keeping their
brothers and sisters in an attached child-
care centers or Balwadis are made. The
non existence or inadequate facilities for
such arrangements, particularly in rural
areas, have been one of the established
reasons for non- enrolment of girls or a
large-scale drop-out in even class I.

Most of the girls do not attend schools
or drop out after initial enrolment,
because of lack of physical facilities and
congenial environments in schools,
particularly in case of mixed schools. Lack
of proper place for girls’ sitting in the
class- rooms, non-availability of separate
toilets for girls, absence of separate
arrangements for games and sports,
existence of wide- spread criminal
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activities by boys, existence of insensitive
male teachers and insecure atmosphere
in the institutions affect adversely the
enrolment rates of girls in schools.

Another problem in women’s
education in India today is provision of
some basic education to the
overwhelming majority of parents who
have remained outside the reach of the
formal system because of their age and
social responsibilities as well as the
literacy gap. The large majority of them
are illiterate or semi-literate. The
programme of adult literacy undertaken
from time to time has not created any
visible impact on the problem of illiteracy.
The adult centers at present running in
states have not attracted enmasse the
illiterate women and often the Adult
Education Centers should be established
for women in order to make them
literates.
What needs to be done !

A large number of recommendations
have been made and measures suggested
for bridging the wide gap between the
educational development of boys and girls
by various well known Committees, and
Commissions, set up in the country from
time to time. However, if any dent is to
be made, some of the suggestions which
emanate from various committees and
commissions have focused on solving the
perennial problem of exiting disparity and
inequality of the educational development
of girls and boys. There is a need for: (a)
Free education should be introduced for
girls up to secondary stage (Up to Xth
class) by all states; (b) Wherever there is
a demand for separate institutions for
girls even at the elementary stage should
be established, the need of mixed schools
notwithstanding; (c) Schooling facilities
should be provided to the girls nearer to
their place of residence (within easy
walking distance). Mobile schools may be
started for-girls of nomadic tribes,
migrant laborers and construction

workers; (d) Provision of Transport, Hostel
Facilities—Residential Schools: Adequate
arrangements should be made; (e)
Above all there is a need for creating a
congenial social secured environment for
girls so that they put more efforts to
acquire better higher education.
Conclusion

Without empowerment of women, the
process of nation building cannot be
complete until the women of India
becomes empowered physically, mentally,
socially, economically, politically, and
scientifically and become free from the
grip of violence, illiteracy and sexual
exploitation, a nation cannot become
strong and cannot achieve development
in totality. Therefore, empowerment of
women is not just her empowerment but
if a women is empowered her family is
empowered, whole nation is empowered
because ultimately it’s the women who
as a mother, as a creator of society, as a
source of strength for retaining moral
values and social ethos in the coming
generation certainly contribute a great
deal in building a nation and the
movement for women’s empowerment is
bound to make major contribution towards
nation building.

In a country like India, with strong
tradition of democratic functioning, a
vibrant public opinion and influential
sections of society interested in progress,
welfare, development and empowerment
of women, the movement for women’s
empowerment as a totality is bound to
gather strength and women as a whole
irrespective of any region, religion, caste,
class or age will be empowered in real
sense, be it political, economic or social
empowerment. Hence, Education will act
as catalyst in uplifting the economic,
social, legal and political status of women
in India and it is certain that they will
actively participate in decision making
process and in governance at local, State
and Union level. This will enhance the
status of the country.
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The present study is related to the psychological and social problems of educated working
women. The sample of the study was selected from two districts of Rajasthan— Sriganganagar
and Hanumangarh. Out of sample of 400 working women, 200 were selected from each district.

The data is subjected to statistical analysis and revealed that working women face psychological
and social problems. Working women of urban background suffer from more psychological and
social problems than rural women. Significant difference existed in psychological and social

problems of working women as compared to the level of education.
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Psychological and Social Problems of
Educated Working Women

Introduction
The emergence of the class of working

women is comparatively new concept in
Indian society. During the last five
decades, industrialization, urbanization,
increasing level of education, awareness
of rights, wider influence of media and
westernization has changed the status
and position of woman. Today the status
of women has totally changed and it
influences her role in society also. The
most fundamental and remarkable
changes have been exclusive
emancipation into the activities of the
world. They have been entering salaried,
remunerative occupation and professions
in increasing members. The present sky
rocketing prices resulting in economic
tension have around in her a desire to

pool in her might in easing the financial
and economic constraints of her life. For
this she has to maintain an equilibrium
and balance between home and career.
The employment of women outside home
has added to their duties, functions. The
problems of women due to different roles
as of wife, a mother and working women
are multiple; which can be categorized
under different headings as psychological
problems, social problems and economic
problems. More women are employed and
their families need that income but the
attitude towards women and their role in
the family has not undergone much
change. Even today, looking after family
and child rearing is generally considered
as primary responsibility of women.
Carrying out all  the duties and
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responsibilities of home almost single
handedly cause stress and strain for her.
If she cannot cope up with the work, lead
to feeling of guilt and after resulting into
emotional disorders.

Problems of working women are
manifold. They are not taken to be as
equally efficient worker as men and face
discrimination at work place. This
att itude tends to create feeling of
inferiority, uselessness, inability and
leads to mental fatigue, stress related
illness and high degree of job
dissatisfaction among working women.
Hence women face problems like job
strain, role conflict, sexual harassment,
inadequate household help, financial
dependence and other occupational
hazards. These also affect the productivity
and efficiency and reputation as worker.
For different roles, stress is sure to
overpower and affect the mental health
of working women. In the light of the
multifaceted roles that women play, the
well being of them should not only be
viewed as issues in social development
but should be seen as an essential
component for awareness. Women should
not be treated as child bearer or home
worker but as an enterprising personality.
Therefore, there is a need to investigate
and explore the social and psychological
problems that adversely affect the women
in schools, colleges, hospitals, offices etc.
so that there is awareness about these
problems and also for seeking promise
solutions to minimize them to take a cool
sigh and march ahead dual life.
Psychological and social problems:

Psychological and social problems
greatly affect one’s life, one’s work, family
and leads to personality disorder. Modern
scientific and technological development
has created a lot of exposure in man’s life.
Life is full of numerous hardships,
conflicts and problems related to
satisfaction of basic needs and
psychological needs. Traditionally it had

been perceived that men are more
subject to psycho-social problems because
of varied responsibilities being the
provider of the family. But in recent
times, this perception has changed.
Women face more psychological and social
problems because of their dual
responsibilities –one in family and one
in job. Various psychological and social
problems like anxiety, frustration, mental
illness, distress, depression, anger,
phobias, and emotional distress upset
her. A careful and sensitive observation
of mind and behavior of women reveals
beyond doubt how her fears, anxieties,
stress and strain wrap and dampen her
morale, courage, efficiency, excellence,
progress and glory. Jain and Gunthey
(2001) indicated that non-working women
had better understanding, more martial
satisfaction and fulfi llment of
expectations whereas working women
respected more hassles less support,
more psychological adjustment problems
and higher level of mental health hazards.

A study conducted by Mukhopadhyay
(1997) found that working women play a
dual role in family and work   place. They
experience a sustained stress to cope
with both conditions and hence their
mental well-being gets affected.
Psychological and social problems have
decaying impact on her outer and inner
potential. Despite all her resilience,
patient, fortitude and tolerance,
sometimes her spirit gives way under the
dreary and cumbersome obligations of
home and official duties.
The situation at work place create more
conflicting. This leads to anxiety, worry
and intolerance. The study by Sinha (1997)
found that working status of women had
significant effect on anxiety. In male
dominant society, uncertain and hesitant
also make her socially anxious. The
evaluation by others also generates social
anxiety in them. This disrupts and
hampers the health and psychology of
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working women and leads to frustration.
If the situation continues the frustration
affects the performance of women. If their
professional obligations cannot be met,
their self-image and consequently their
ability to cope up with social settings may
be endangered. Bamji (2005) in study
found that gender disparity at all levels
and its adverse impact on women has
become a face of life. This is partly due to
biological role and responsibilities of
women as mother but mostly due to
traditional mindset. In 21st century,
depression has become so widespread
that leads to sadness and dejection. A
person who suffers from depression has
depressed mood or loss of interest in
pleasure activities, feeling of fatigue, loss
of energy, insomnia, decreased appetite
psychomotor retardation, feeling of guilt
and thought of death. Leger (2004) found
that most working women who
experience depression and generalized
anxiety disorder are between age group
35–55 years. Such symptoms of
depression and anxiety retard their
success in workplace and household
lives. Kindler (2005) in a study observed
that women are often socialized to develop
their sense of self from their
relationships or the quality of their
relationship. He further noted that
support from family and spouse appears
to mean somewhat more to women than
men. B. Usha and K.T. Geetha (2011) in
case study stated that stress is a part of
employee’s life. However, where stress is
excessive, personal and organizational
performance is at best damaged.

Therefore, it is visualized that for
drawing the best of creative talent and
intellectual potentialities of women in
the workforce and as well as in domestic
life, there is need to recognize such
psychological and social problems and
study them in depth in today’s changed
scenario of education for seeking
promising solutions and to give working

women the worthy attention, dignity and
cooperation that richly deserve and help
them to maintain a healthy mind in a
healthy body.
Objectives of the Study
1. To study the psychological problems of

educated working women.
2. To study the social problems of

educated working women.
3. To study the impact of residential

background (urban and rural) on
psychological problems of educated
working women.

4. To study the impact of residential
background (urban and rural) social
problems of educated working women.

5. To study the psychological problems of
educated working women in relation to
their level of education.

6. To study the social problems of
educated working women in relation to
their level of education.

Research Question
1. Do the educated working women face
lots of psychological and social problems.
Hypotheses
In the light of objectives of study following
hypotheses were framed:
1. The psychological problems of educated

working women related to rural and
urban areas do differ significantly.

2. The social problems of educated
working women related to rural and
urban areas do differ significantly.

3. Level of education  has no impact on
psychological problems of educated
working women.

4. Level of education  has no impact on
social problems of educated working
women.

Sample
The sample of 400 educated working

women from schools, colleges, hospitals,
offices government and private etc. was
taken from Sri Ganganagar and
Hanumangarh districts of Rajasthan.
Tool
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A standardized test of psychological
and social problems by Hundal (2002) was
used to collect the data. The test has 51
items related to psychological problems
and 54 items related to social problems.
It has five point scales i.e. strongly agree,
agree, undecided, disagree, strongly
disagree. The test-retest reliability of the
tool was 0.82 and 0.84 for social and
psychological test items respectively.
Data Analysis

The mean score of psychological
problems has been found to be 99.97 with
SD of 25.33 on this test. The mean score
of social problems is 113.81 with SD of
28.37. Quartile deviation was calculated
to divide the whole group into three
categories, namely the group having high
psychological problems, average and less
psychological problems. When percentage
was calculated, 24.75% women had less
psychological problems, 25.55% had high
and 49.70% had average psychological
problems. Similarly the whole group was
divided into three categories namely
high, average and less social problems.
After analyses it was found that 26.25%
had less social problems, 26.50% had high
and 47.25% had average social problems.
Thus the hypothesis that working women
face lots of psychological and social
problems is accepted.

To find out the impact of rural and
urban residential background on the
psychological problems of educated
working women, t-test was applied to find
out the significant difference. The result
indicates that the mean score of the
psychological problems of urban working
women has been found to be 103.12, SD
25.73 and SEm 1.91 whereas mean score
of rural working women has 97.37, SD
24.69 and SEm 1.66. When psychological
problems of urban and rural working
women were compared, the mean
difference was found to be 5.75. The value
of ‘t’ has 2.26 (P<0.05). This reveals that
the urban working women perceive to

suffer from more psychological problems
as compared to rural educated working
women.

To study the social problems of urban
and rural working women, the results
indicate that the mean score of urban
working women has to be found 117.3, SD
31.12 and SEm 2.31 and the mean score
of rural working women has 110.90, SD
25.51 and SEm 1.75. The mean difference
was found to be 6.43 and value of ‘t’ has
been found to be 2.22 (P<0.005). The result
showed that urban working women
perceive to suffer from more social
problems than rural working women.

To find out the impact of the level of
education on psychological problems of
educated working women, two levels of
education –high level and low level were
compared with the scores of psychological
test. ANOVA was applied. The result
showed that there is significant
difference between the psychological
problems of working women with respect
to their level of education. The value of F
ratio is 10.216 has been found to be
significant at 0.01 level. Thus it indicates
that women with high level of education
face more psychological problems than
the women with low level of education.
To find out the impact of the level of
education on social problems of educated
working women, two levels of education
–high level and low level were compared
with the scores of social test. ANOVA was
applied. The result showed that there is
significant difference between the social
problems of working women with respect
to their level of education. The value of F
ratio is 1 3.38has been found to be
significant at 0.01 level. Thus it indicates
that women with high level of education
face more social problems than the
women with low level of education.
Major Findings
1. The working women face lots of
psychological and social problems is
accepted.
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2. The urban working women perceive to
suffer from more psychological problems
as compared to rural educated working
women.
3. The urban working women perceive to
suffer from more social problems than
rural working women.
4. The women with high level of
education face more psychological
problems than the women with low level
of education.
5. The women with high level of
education face more social problems than
the women with low level of education.
Conclusion

The result of current study showed
that working women face many
psychological and social problems.
Working women have to fulfill many
expectations and requirements at
workplace and home. This put strain on
their mind get mentally upset, but still
tries to adjust. This leads to frustration
and immense burden on them. Urban

employed women have more problems
relating to time and energy management
but in rural areas, due to joint family
system, the workload may be shared by
family members.  Besides this,
environment at workplace in rural areas
is more congenial. There is more
interaction between working women and
shared their problems. This keep them
free from mental tensions. Women with
high level of education or high
qualification face more psychological and
social problems. There is a conflict in the
thoughts of women with high and low
level of education.Heavy work pressure of
work results in stress and mental fatigue.
Administrators, policy makers should
help to create a congenial work
environment to promote caring and
fairness. Social support should be provided
in the workplace as it is potential
facilitator for change. This also provides
assistance for coping with psychological
and social problems.
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This study aims to examine the educational backwardness of Muslim women and the influence of
Madrassah system of education. It emphasizes the importance of religious education in day to day

life of Muslim women. To have a critical analysis on this aspect, its roots have traced   to the place
where they have their first learning i.e. Madrassah. It is the place where the character and

personality develops in an individual. The drop out rate of female learners is much higher in
Madrassahs due to their physical maturity and early marriage. Hence they are not aware of
religious teachings, duties and responsibilities. It is the need of the hour to bring desirable

changes in Madrassahs considering the women too in the field of education.
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Introduction
Education has continued to evolve,

diversify and extend its reach and
coverage since the down of human
history. Every country develops its system
of education to express and promote its
unique socio-cultural identity and also to
meet the challenges of the times. There
are moments in history when a new
direction has to be given to an age-old
process. That moment is today. The
country has reached a stage in its
economic and technical development
when a major effort must be made to
derive the maximum benefit from the
assets already created and to ensure that
the fruits of change reach all sections.
Education is the highway to that goal,
(NPE, 1986).

We live in a competitive world today,
where education in general and
professional education in particular, is in
great demand. The common people are
aware of the advantages of modern
education and even the uneducated
aspire for modern standard of living. India
is today a booming and burgeoning
economy, moving gradually to centre
stage in the comity of nations. Muslim
women are one of the most backward
groups in the Indian society. Some pre-
Islamic values, prejudices, superstitious
and conservative ideas are still persisting
in the community. There is a common
belief that girls have to mind their home
and hence there is no need to pursue
education. The main purpose of a girl’s
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life is to get married earlier and to
reproduce soon. We just realize the social
reality of Kerala, which is considered with
state with excellent potential in human
resources. Here we have men and
material resources that have high
attributes in their professional education.
In this social structure also the
educational growth of Muslim women are
not in an increasing pace as seen in other
religious groups. To have a critical
analysis on this aspect, it needs to trace
its roots to the place where they have
their first learning came i.e.; Madrassah.
The term Madrassah in Arabic means
‘school’. It is the place where teaching
and learning of Islamic religion occurs.
Madrassah were created to transfer the
true essence of Islam and principles to
younger generation which helps them to
lead a successful life in this world and
the life hereafter.  It provides guidance
to become a good Muslim. Children are
taught to read, write and to recite Holy
Quran. Quran is a source of knowledge
pertaining to value judgments and the
unseen truth about the ultimate destiny
of human beings. Essence in the Quran
is divine guidance, principles and values.
It is of two dimensional; one dimensional
is social and the other is the moral and
ethical. The moral has to be related with
the social and thus both are essential.
The Quran is the core of Islam. It contains
30 chapters, 114 surahs and 6236 versus.
In addition to Quranic interpretations and
memorization, the curriculum includes
Adab (manners and etiquettes), Hadith
(tradition of prophet Mohammed), Fiqh
( basic Islamic teachings) and much more
which helps to bring social harmony and
in molding the character of the learner.
Children are usually enrolled in
Madrassah at the age of 5. This is a
crucial period where maximum
development of personality takes place in
an individual. Rights, duties and
responsibilities of an individual are also

stressed in Islamic education. The
teachings of Islam give every
encouragement to the culture of mind and
make the pursuit of knowledge a religious
duty. Madrassah provides essential social
services such as education for the poor
children and orphans. Main source of
income for Madrassah is from the
believers through a process of alms giving
known as zakat. There is a specific
education board for Madrassahs. These
boards set the curriculum and monitor
the performance of each Madrassah.
Recently state and central government
allocate funds for Madrassahs that are
registered under the Madrassah board for
their expansion and to provide quality
education. Co-and extracurricular
activities were conducted by the
Madarassahs for the all round
development of the learner.

In a report National Commission for
Minorities says, “In recent years
Madrassahs have become targets of a
sustained campaign of hatred and
vili fication. Unfortunately such
campaigners are not familiar with the
Madrassah education. To some extent,
the promoters of Madrassah system are
also responsible for this state of affairs
as they have done nothing to foster
interfaith understanding for consolidative
coexistence in an inclusive society.

These Madrassahs form a parallel
education system which completely
blocks the roads of economic growth and
prosperity of the Muslims who resort to
it. Some of the clerics want Madrassahs
to flourish on account of their vested
interests. Madrassahs have had the
lamentable effect of keeping the down-
trodden segment of the Muslim
community ignorant and exploited by the
privileged”. There is no Madrassahs in
India, providing training for militants.
There is nothing resembling violence or
terrorism in the curriculum of
Madrassah.
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         Teacher possesses a prominent role
in the society. Traditional mode of
teaching is still practiced in madrassahs.
Teacher dominated classroom where
learners are considered as empty vessels
and as passive organisms. The teachers
do not get any training or classes
regarding the psychological nature of the
learner, teaching methods and
instructional strategies in imparting and
transforming knowledge. Hence,
discipline tends to be very strict and
harsh. Some teachers induce a sense of
superiority in the minds of learners
regarding Islam. This induces a lack of
respect and hatred towards other
religions. Some learners fail to
understand the information in a right
perspective and so they misinterpret the
teaching of Islam. Through lecture cum
parrot-like teaching methods learners
may be easily distracted. They are
unaware of the Islamic teachings. They
attend in Madrassahs just to satisfy their
parents. This would not help to achieve
the desired goals of Islamic education.

In a report National Commission for
Minorities says, “In recent years
Madrassahs have become targets of a
sustained campaign of hatred and
vili fication. Unfortunately such
campaigners are not familiar with the
Madrassah education. To some extent,
the promoters of Madrassah system are
also responsible for this state of affairs
as they have done nothing to foster
interfaith understanding for consolidative
coexistence in an inclusive society.
These Madrassahs form a parallel
education system which completely
blocks the roads of economic growth and
prosperity of the Muslims who resort to
it. Some of the clerics want Madrassahs
to flourish on account of their vested
interests. Madrassahs have had the
lamentable effect of keeping the down-
trodden segment of the Muslim
community ignorant and exploited by the
privileged”.

What is wrong with the present system
of Madrassah education now? Children
come from various social and economical
backgrounds. Therefore, the character of
learner is unpredictable. It is highly
essential to understand the learner first,
rather than the taught. Certain incidents
are being reported that learners are
psychologically exploited by the teacher.
This creates fear and frustration in the
minds of parents to send their children
to Madrassah. Mental health and
emotional maturity finally leads to hatred
against Madrassah education. Another
serious drawback is that   Madrassah
graduates hold knowledge only in
religious affairs. They are commonly
employed in religious sector as religious
leaders (imams) and scholars. It is a great
failure for them if they ignore material
knowledge. The female learners could not
be able to complete their higher
education due to physical maturity.
Though Madrassah has no restrictions,
many parents hesitate to send their
children after the attainment of puberty.
Hence, they are unable to understand the
curriculum entirely including rights and
responsibilities. In such cases, females
have been getting exploited by males in
the name of religion.

A large number of parents see no
benefits in sending their female children
to pursue higher education especially
among the backward sections of the
society. Educated parents, particularly the
fathers have much chance to provide
education to children. But, still they
provide quality education only to male
children. Psychological violence includes
verbal abuse and mental harassment
which becomes more painful for women
than physical attacks and torture because
it effectively undermines the women’s
security and self confidence. It even
results in dowry deaths. Most of the
women is poor, illiterate and are not
conscious of Islamic rights. But actually
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Islam emphasizes moral and physical
purity in minds and thoughts.

The Madrassah system in India needs
a structural revamp purely incorporating
all the scientific aspects of educational
development in modern days. Science and
technology are in the door steps of
modern youth. So, Muslim children
should be trained in the modern
educational outfits in their early days, in
order to meet the change in demands of
the present day society.   Recruitment of
teachers in Madrassahs should be done
with a perfect selection process so as to
ensure standards in this system.

Sacchar Committee Report in 2006
shows that the literacy rates of Indian
Muslims is far below the national
average. It recommended reforms in
Madrassahs. The role of teachers must
be transformed from an instructor to that
of guide and friend. Children must feel
free to discuss and interact with the
teachers. Learners must be considered
as an active organism. Lack of female
teachers in Madrassahs is also a
drawback. The entire education cum
administration in Madrassah is
dominated by males. Female teachers
can provide guidance and support for girls
in their education and health. This will
indeed help to reduce the dropout rate of
girls.

Man and woman are given equal
rights in Quran, but practically, women
are kept much behind the men in various
life activities. Every religion was pure in
the beginning, but in course of time it
became impure. Its liberal and broad
outlook becomes narrow and rigid. Holy
Quran stands for the empowerment of the
weak (Quran28:5).Islam has granted
freedom of expression and speech to both
man and women equally.

Holy Quran never requires women to
be veiled nor confined at home. She is
free to work outside her home and can
take part in all public activities. It was

only male domination which put women
under the veil. Pardah has been adopted
as dress code in Madrassahs. It was very
rigorously enforced upon the young girls
between the age group of 6-12 years.
Psychologically, this will reflect upon the
girls and will leads to the destruction of
self esteem and restricted freedom. The
girl indeed feels that they are inferior to
men in all respects. Women must have
the freedom and so dignified way of
dressing is needed. It is a fact that most
of the Muslim women are under the
caught of depression. Women are not
confined to freedom even at home. Open
discussions and talks are not initiated in
the family. Hence, children are exposed
and exploited by many negative energy
and act as rebellion against parents and
towards society.

The shariah (Islamic laws) should be
considered as an attempt to achieve the
Quranic goals, values and principles.
Unfortunately, it is considered as an end
in itself and this creates many problems
in the community. The role of religious
leaders in creating awareness and
awakening of the people today is more
important than ever. They can be an
effective and powerful vehicle for
abolishing violence and sins persisting in
the religion. Through the commencement
of prayer especially on Friday (khutuba),
where large number of Muslims from
different places gather together in the
mosque the imams will be able to bring
desirable changes in the attitude of the
people through his insightful, inspiring
and thought provoking talk. The
influence of Muslim religious leaders and
their teachings spreads beyond the
religious arena and impacts upon social,
economic and political activities in the
community.

Madrassah plays a significant
contribution in the development of
society. It is true that religion may not
be the primary cause for the violent
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choices that the people make in the
name of religion. When religion is
accepted in its right sense violence,
frustration, stress, partiality,
superstitions, jealousy, dissatisfaction,
etc. will disappear. Nothing can be
achieved unless the Madrassah education
system is modernized. The text books
adopted in Madrassahs reflect and adhere
to the male figures are more powerful,
dominated and educated. Text books can
be modified by including the Muslim
women leaders in order to provide
motivation and inspiration to female
learners.  It is the need of the hour to
bring new revolution in Madrassahs
considering the women too in the field of
education. Girls need to be aware and
conscious about Islamic laws and rights
and to apply them in their l ives
accordingly. Unless women are given
proper rights and freedom our nation
cannot attain prosperity.

According to “India– Vision 2020”
published by the Planning Commission of
India: “Education is an important input

both for the growth of the society as well
as for the individuals. Properly planned
educational input can contribute to
increase in the gross national products,
cultural richness, build positive attitude
towards technology and increase
eff iciency and effectiveness of the
governance. Education opens new
horizons for an individual, provides new
aspirations and develops new values. It
strengthens competencies and develops
commitment.”
Conclusion
Considering the aspects in general for the
society and Muslims in particular
Madrassah system of education is to be
transformed into an effective catalyst for
activating an educational and
developmental ferment in the Muslim
community so as to promote the cause of
national integration, it is imperative that
the Madrassahs should be improved
substantially in terms of quality education
that suit to the changing needs and
demands of the modern age.
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In this digital world, opportunities for education are available like never before. Many teachers
using online tools are empowering students, but at times they may also expose them to inappropriate
material, sexual predators, and bullying and harassment by peers if they are not careful. Teachers
who are not careful with their use of the sites, can fall into inappropriate relationships with
students or publicize photos and information they believed were kept private. Through utilizing
teaching techniques that incorporate social media, teachers are able to increase students’ engagement
in their education, increase technological proficiency, contribute to a greater sense of collaboration
in the classroom, and build better communication skills. This study is an attempt to find out the
influence of Social Net working Sites on Prospective teacher educators. The investigators collected
data from students pursuing B.Ed. under the University of Calicut. Questionnaire prepared by
the investigators was used to collect data from the B.Ed students. Being a qualitative study, the
collected data were consolidated, tabulated, analyzed and interpreted by using statistical procedure
like percentage.
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Influence of Social Networking Sites on
Prospective Teachers

Introduction.
The idea of “Social Networking” has

existed for several decades as a way for
people to communicate in society and
build relationships with others (Coyle &
Vaughn, 2008). With the increase of
technology used for communicating with
others and the popularity of the Internet,
“Social Networking” has become an
activity that is done primarily on the
Internet. Social networks and their
educational uses are of interest to many
researchers. According to Livingstone and
Brake (2010), “Social networking sites,

like much else on the Internet, represent
a moving target for researchers and policy
makers.” Recent studies have shown that
social network services provide
opportunities within professional
education, curriculum education, and
learning. Approximately half of all teens
who have Internet access are also
members of social networking sites, and
use the Internet to make plans and
socialize with friends (Kist, 2008). When
reviewing the literature related to gender
and adolescents, results are mixed as to
which group spends more time on the
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Internet (Lin & Subrahmanyam, 2007)
Studies have shown that boys have been
online more than girls in previous
decades because of earlier forms of
technology such as video or computer
games (Lin & Subrahmanyam, 2007). Girls
have reported that they use the Internet
for things like chatting and downloading
music (Giles & Price, 2008). Because of
this, one may hypothesize that girls will
be more likely to be attracted to social
networking sites and other online social
groups (Giles & Price, 2008). According to
most research done on the topic, the
amount of teenage girls and boys who are
communicating on these social networks
are equally divided (Bonds-Raacke &
Raacke, 2008. ).In this study an attempt
is made to find out the educational value
of social networking sites on prospective
teachers.
Objectives
• To find out the educational value of

social networking sites on prospective
teachers

• To find out the barriers of e-learning in
the present day education.

Methodology
In the present study the investigators

adopted survey method to study the
educational value of social networking
sites on prospective teachers and the
barriers of e-learning in the present day
education. The investigators collected
data from students pursuing B.Ed. under
the University of Calicut. Questionnaire
prepared by the investigators was used to
collect data from the B.Ed students. Being
a qualitative study, the collected data
were consolidated, tabulated, analyzed
and interpreted by using statistical
procedure like percentage.
Analysis:
Influence of Social Networking Sites

Social networking sites are the most
popular and widely used genre of internet
applications today. This study intends to
find whether there is any educational

value to these social networking sites.
The analysis shows that among the users
of internet 100% of male students and
80.83% of female students enabled social
networking sites. The stream of study
didn’t make a big difference for enabling
social networking sites. 81.66% of
science students and 82.73% of
humanities students were the users of
social networking sites. Under graduates
of 85.39% and post graduates of 78.89%
also used social networking services. The
usage level of social networking sites
differ among rural and urban as 76.17%
and 88.73% respectively. A study among
the users of social networking sites was
done to understand the popularity among
different social networking sites. The
study declared Face book as the most
popular social networking site. 100% of
social networking users were the
members of Facebook. Twitter is one of
the other social networking sites, but the
prospective teachers didn’t show any kind
of favorable attitude towards Twitter. It
shows that Twitter is not a favourable
social networking site among the
prospective teachers. Goggle+, as a social
networking site, is also under study.
87.5% of male students and 52.24% of
female students favoured it. 77.54% of
science students and 40.78% of
humanities students under the users of
social networking sites used Google+.
52.41% of Under graduates and 59.24% of
post graduates also used Google+ as a
social networking site. There were only
45.39% of rural students as the users of
Google+, but 64.64% of urban students
used the same. The study shows that very
few among the users of social networking
sites, enabled Linked In as a social
networking site. Only 18.7% of male
students and 10.26% of female students
were the members of Linked In. On the
basis of the stream of study there were
only 16.67% of science students and
7.28% of humanities students used it.
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9.09% of under graduates and 13.38% of
post graduates were the members of
Linked In. Only 5.52% of rural students
were the members of Linked In while
16.02% of urban students were the
members of the same. Blog as a social
networking site was also studied by the
investigator. The study shows that 25%
of male students and 9.62% of female
students favored  Blog. There were 8.12%
of science students and 6.31% of
humanities students seen as the
members of Blog. 9.09% of under
graduates and 13.38% of post graduates
were the members of Blog, but 7.36% of
rural students and 14.36% of urban
students showed the same attitude. Next
point of this study was the reasons for
using social networking sites. The study
was done among the users of social
networking sites. Socialization is one of
the reasons for using social networking
sites. 75% of male students and 84.29%
of female students have the reason of
socialization for using social networking
sites. 92.03% of science students and
77.67% of humanities students also have
the same opinion. Under graduates of
75.94%, post graduates of 92.36%, rural
students of 73.01% and urban students
of 92.82% also showed the same opinion.

Analysis of the study shows that
56.25% of male students and 75% of
female students enabled social
networking sites for entertainment.
According to the stream of study 75.36%
of science students and 71.84% of
humanities students showed the same
opinion. On the basis of educational
qualification there were 65.78% of under
graduates and 82.17% of post graduates
opted the same. There were 82.21% of
rural students and 65.78% of urban
students enabled social networking sites
for entertainment. The most important
feature of social networking  sites are
sharing experiences among the
members. Every one of the social

networking users under the whole
sample opted ‘sharing experiences’ as a
reason for using social networking sites.
Some of the users of social networking
sites thought that this facility helps them
to stay up-to-date with their friends. A
mixed response was given by the
prospective teachers under study towards
this particular reason. On the basis of
gender differentiation 75% of male
students and 37.82% of female students
enabled social networking sites to stay
up-to-date with friends. 39.13% of science
students and 42.72% of humanities
students have the same opinion. Under
graduates of 25.67% and post graduates
of 59.87% showed a favorable attitude
towards this reason. Locale of the
institution didn’t make lot of change
towards this opinion. 42.33% of urban
students and 40.33% of rural students
also showed the same opinion. There is
a facility for getting opinion through social
networking sites. The study reveals that
37.5% of male students and 30.77% of
female students enabled social
networking sites for getting opinions.
Science students of 42.03% and
humanities students of 24.27% also
enabled social networking sites for the
same. According to the educational
qualification 17.11% of under graduates
and 48.41% of post graduates also seeks
opinions through social networking sites.

There were 31.94% of rural students
who enabled social networking sites for
getting opinions. Social networking sites
are used as a mode of finding information.
The analysis shows that few among the
users of social networking sites use it as
a medium for finding information. There
were only 18.75% male students and
15.38% of female students who used
social networking sites for this purpose.
Science students of 17.39% and
humanities students of 14.56% also
enabled social networking sites because
of this reason.
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14.44% of under graduates and
17.19% of post graduates found various
kinds of information. According to the
locale of the institution, there were
17.79% of rural students and 13.81% of
urban students access social networking
sites for getting information. Discussion
between the members is another part of
social networking sites. This part was
also under study. The study reveals that
93.75% of male students made discussion
between their friends in social
networking sites, but it was done by
27.56% female students only. There were
45.65% science students and 25.73% of
humanities students made discussion
through social networking sites. On the
basis of educational qualification under
graduate students of 38.5% and post
graduate students of 28.03% showed a
favorable attitude towards discussion as
a reason for using social networking sites.
41.1% of rural students and 27.07% of
urban students  also made discussions
through social networking sites. Most of
the male students were the users of
social networking sites. But few among
the sample were not the users of social
networking sites. The percentage of such
students were like 19.17% of female
students, 18.34% of science students,
17.27% of humanities students, 14.61%
of under graduates, 21.11% of post
graduates, 28.83% of rural students and
11.27% of urban students. The study
shows that most of the sample was the
users of social networking sites. Only few
among them were not using social
networking sites because of their own
reasons. Those reasons were other points
to study. Lack of knowledge, lack of
interest, lack of facility, lack of time, lack
of interest to publicity etc. were
considered as the major reasons for the
people to go away from social networking
services. But the analysis shows that
nobody among the non-users of social
networking sites become so not because

of lack of facility and lack of time. The
other three options were considered by
the sample. The study shows that 48.65%
of female students, 25.81% of science
students, 65.11% of humanities students,
75% of under graduates, 28.57% of post
graduates, 35.29% of rural students, and
78.26% of urban students were not being
a part of social networking sites because
of their lack of knowledge on it. Some of
the students didn’t use social networking
sites because of their lack of interest.
Such students include 32.42% of female
students, 32.26% of science students,
32.56% of humanities students, 25% of
under graduates, 38.09% of post gradates,
35.29% of rural students and 26.09% of
urban students. Lack of interest to
publicity is another reason for not being
a part of social networking sites. The
percentage of such students are like
18.92%, 18.75%, 18.6%, 31.25%,
9.52%,17.65% and 21.74% for female
students, science students, humanities
students, under graduates, post
graduates, rural students and urban
students respectively. The investigator
needs to know whether there is any
educational purpose to the social
networking sites. The study was
conducted only among the members of
social networking sites. The analysis
shows that 75% of male students and
73.08% of female students have a positive
attitude towards educational purpose of
social networking sites. 87.16% of
science students and 67.96% of
humanities students were satisfied on
the educational purpose of social
networking sites. Under graduates of
56.15% and post graduates of 93.63% also
selected the same. A favorable attitude
towards the educational purpose of social
networking sites were seen among
48.66% of rural students and 62.98% of
urban students. Discussions, debates,
seeking opinions, seeking suggestions
were also studied as the educational
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purposes of social networking sites.
Analysis of the data shows that 66.67% of
male students and 80.7% of female
students make some kind of discussion
in education through social networking
sites. 78.57% of science students, 80% of
humanities students, 70.48% of under
graduates, 85.71% of post graduates,
89.86% of rural students and 66.67% of
urban students also used social
networking sites for educational
discussions. Debates on various topics
also have been done through social
networking sites. In this particular study
75% of male students, 72.37% of female
students among the users of social
networking sites for educational purpose
showed a positive attitude towards this.
On the basis of stream of study there
were 64.29% of science students and
79.29% of humanities students who
opined the same. Same educational use
with social networking sites were seen
among 60% of under graduates and
81.63% of post graduates. 81.16% of rural
students opted discussion as an
educational purpose of social networking
sites while 62.28% of urban students
opted the same. Seeking opinions on
educational matters from the friends in
social networking sites is another chance
to both the students and teachers. The
analysis of the data shows that some
students show a kind of positive attitude
towards this option of social networking
sites. 41.67% of male students, 60.53%
of female students, 57.14% of science
students, 60% of humanities students,
66.67% of under graduates, 53.06% post
graduate students, 42.03% of rural
students and 71.93% of urban students
favored  this facility. There is a possibility
for seeking suggestions on various
matters, including educational matters,
from the persons who played as their
friends in social networking sites. Few
among the sample agreed to this.
Analyzed data points out that 58.33% of

male students, 45.39% of female
students, 51.79% of science students,
57.14% of humanities students, 59.05%
of under graduates, 51.7% of post
graduates, 49.28% of rural students and
61.4% of urban students showed a kind
of agreement towards seeking suggestion
on educational matters through social
networking sites.
Barriers on using E-Resources

Our use of e-resources over the last
twenty years has been prodigious, but it
is not matched by our understanding of
it. E-resources, especially the new ones,
attract effort and ingenuity to the design
and development of materials, but rarely
to the embedding of those materials in
our educational niche. The present
infrastructure, class size, quality of
training on e-resource usage etc. creates
some kinds difficulties for the teaching-
learning process. The barriers currently
faced by the prospective teachers while
using e-resources are also to be
identified. Through this study 75% of
male students and 76.17% of female
students revealed that they felt obstacles
while using e-resources for teaching-
learning process. According to the stream
of study 62.72% of science students and
85.14% of humanities students felt some
kinds of barriers. 83.11% of Under
graduates and 68.34% of post graduates 
also pointed out that they also felt
problems while using e-resources for
transacting knowledge. 85.05% of rural
students and 66.67% of urban students
also have the same opinion. At the same
time the study reveals that few among
the sample of this study didn’t feel any
kind of obstacles while using e-resources
for the teaching-learning process. The
analyzed data shows that 25% of male
students, 23.83% of female students,
37.28% of science students, 14.86% of
humanities students, 61.89% of under
graduates, 31.66% of post graduates,
14.95% of rural students and 33.33% of
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urban students didn’t face any kind of
obstacles while using e-resources for
teaching - learning process. It was the
need of the investigators to find out the
types of difficulties faced by the
prospective teachers while using e-
resources for the betterment of teaching-
learning process. The difficulties may be
ignorance of potential use of e-resources,
lack of infrastructure facilities, lack of
encouragement from the institution and
family, lack of expertise by the teacher,
lack of personal interest and difficulty in
using hardware and software and
negative attitude towards the information
gained from e- resources. All these points
were analyzed in this study. The study
reveals that nobody among the sample,
who felt obstacles, felt so not because of
the ignorance of potential use of e-
resources and lack of personal interest.
The prospective teachers who positively
respond to the obstacles for using e-
resources were not because of any
negative attitude towards the information
gained from e-resources. But the entire
students who felt obstacles while using
e-resources in teaching-learning process
were because of the lack of infrastructure
facilities. Encouragement is needed for
any new venture to show its complete
potential. Technology and its applications
also needed the same. The analyzed data
pointed out that 41.67% of male students
and 49.66% of female students felt
difficulty in using e-resources for
teaching – learning process because of
the lack of encouragement. Here the lack
of encouragement may be from the
authority or from the family. The same
opinion was given by 54.72% of science
stream students and 96.08% of
humanities stream students. According
to the educational qualification 43.96%
of under graduates and 55.88% of post
graduates also opined so. There were
50.55% of rural students and 47.06% of
urban students who expressed the same

opinion. Expertise is needed for the better
usage of anything. Lack of expertise in
any field exhibits lots of confusion while
using it. A thorough knowledge on e -
resources is needed for the better usage.
Few among the sample under study show
lack of expertise as their reason for
feeling obstacles while using e-resources
in teaching-learning process. They were
58.33% of male students, 57.12% of
female students, 63.21% of science
students, 54.25% of humanities students,
and 60.44% of under graduates, 52.94%
of post graduates, 57.14% of rural students
and 57.35% of urban students. People felt
difficulties in using hardware and
software in this age of technology also.
Lack of frequent usage may be the reason
for that. Whatever may be the reasons,
the sample selected under this study also
felt such difficulties. 50% of male
students and 68.71% of female students
had difficulties in using hardware and
software. According to the stream of study
74.51% of science stream students and
65.09% of humanities stream students
also had the same opinion. On the basis
of educational qualification 69.23% of
under graduates and 64.71% of post
graduates also felt the same. This opinion
slightly varies on the basis of locality of
the institution. The percentage among
rural students and urban students on this
obstacle was like 63.74% and 72.06%
respectively. This shows that urban
students felt more difficulty than that of
rural students.
Findings
The stream of study didn’t make a big

difference for enabling social
networking sites.

Entire prospective teachers under this
study have a good knowledge on e-
resources

Face book was the most popular social
networking site. 100% of social
networking users were the members of
Facebook. Twitter is one of the other
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social networking sites, but the
prospective teachers didn’t show any
kind of favorable attitude towards
Twitter

Socialization is one of the reasons for
using social networking sites.

Lack of knowledge, lack of interest, lack
of facility, lack of time, lack of interest
to publicity etc. were considered as the
major reasons for the people to go away
from social networking services

Nobody among the sample, who felt
obstacles, felt so not because of the
ignorance of potential use of e-
resources and lack of personal interest.

The prospective teachers who positively
respond to the obstacles for using e-
resources were not because of any
negative attitude towards the
information gained from e-resources.

The entire students who felt obstacles
while using e-resources in teaching-
learning process were because of the
lack of infrastructure facilities.

Discussion
Social networking sites allow the

people of a particular category join
together and share their ideas. Among
them Blog, Twitter etc. plays a great role
in sharing the ideas of the people. Social
networking sites can be used to publish
texts, photos, audios, videos etc. It can be
useful to link to external content or
hypertext thus forming a dense mesh of
cross-commented links going to and from
between the people. Through the social
networking sites both the teachers and
learners can extend their field of
learning. This level of usage can be
measured by taking various parameters
into account. Most of the sample under
this study  enabled social networking

sites. It was observed that majority of the
sample population, involved in many
groups of social networking sites, but the
entire sample who were the members of
social networking sites opted Face book
as their favorite one. Most of the
prospective teachers under this study
agreed on the educational use of social
networking sites. The study points to the
fact that majority of the prospective
teachers in the current scenario became
a part of social networking sites not only
by the entertainment value, but by the
educational use also. Today, we all agree
that the world is becoming increasingly
dependent upon technology as is
evidenced by the big role it is playing. But
the lack of potential use of any
technologies may decrease its original
value. Here the study reveals that the
entire prospective teachers under this
study have a good knowledge on e-
resources, but some of them failed to use
it towards its maximum. Some may face
technical barriers, such as lack of
infrastructure, equipment and
connectivity. At the same time others
may face difficulties for making use of it
due to lack of experience and lack of
encouragement. Whatever may be the
reasons it is sure that these difficulties
will affect the educational system of our
country. If the prospective teachers get
enough expertise in using the potential
of electronic resources for both erudition
and edification, it will hasten the
improvement of educational field into a
new dimension. So authorities should be
alert on implementing and updating the
technological innovations into
educational system for the benefit of both
erudition and edification.
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The present study was conducted to assess the impact of smart classes on behavioural outcomes
of secondary school students in Social science subject using experimental method. A pre-test

post-test randomized group design was used. Forty class X students were selected as sample.
The group was taught through smart classes. Pre-test and post-test was conducted.   The

correlated t-test was used to find out the significant differences. The results indicated that the
impact of smart classes effected significantly in post-test as compared to pre-test.
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Impact of Smart Classes on Behavioural
Outcomes of Students at Secondary Level

Introduction
Education being the system of society

plays a key role in molding, shaping,
reforming and reconstructing it from time
to time. One of the major features of
contemporary educational thinking has
been a going concern about the
development of effective personality and
efficiency of teaching-learning outcomes
that can be assessed in terms of student’s
achievement. In the present system, the
concept of providing education is changed
from only enhancing the achievement in
subjects to harmonious development of
learner; now parents want that their kids
to get admission in that school which has
facilities like smart classrooms, smart
boards, computer based learning and hi-
tech language laboratories. The
development of the learner is possible only

if proper individual attention is given to
them for enhancing the knowledge
attained or skills developed in school
subjects usually reflected by test scores
or marks assigned by the teachers or
both.
Significance of the study

In the modern era, Information and
Communication Technology is becoming
part and parcel of the education system.
Smart class is a medium of teaching and
learning. Smart Board is used for
teaching, training, conducting meetings,
and delivering presentations. Using
Smart Notebook software, teachers can
record each step of a lesson activity for
students to review at a later time

In the present age when the computer
has attained the place of a best
instrument, it became necessary to know
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its fruitfulness in teaching of social
science at secondary level. For this the
smart classes of Social science content
of Std.10 which could be activated by
computer were used. The ready made
computer software of the subject of social
science was effective tool. Under this
research it was checked the effectiveness
of ICT when the smart classes were used
while teaching Social Science as a school
subject.
Objective

The study was designed to achieve the
following objective:
* To study the effect of  smart classes on

behavioural outcomes of the
experimental group .

Hypothesis
Following hypothesis were formulated

in order to achieve objectives of the study:
H

1
There would be no significant

difference between pre-test and post-
test scores of cognitive outcomes of
experimental group.

H
2

There would be no significant
difference between pre-test and post-
test scores of affective outcomes of
experimental group.

H
3

There would be no significant
difference between pre-test and post-
test scores of psychomotor outcomes of
experimental group.

Research Method
Experimental method (pre & post-test

design) was used for the study. The
experimenter administered  self made
test as a pre test. After that experimental
treatment (three units of social studies
subject of class x within the duration of
20 days was taught through smart
classes) was administered to the group
and then post-test was given. The
difference between  pre-test and post-test
scores of the group was compared with the
help of correlated t-test.
Sample

The proposed study was conducted in
one school on class X students of C.B.S.E

Board through Quasi-experimental
research. Random sampling technique
was employed to select the sample for the
proposed study. The school using smart
classes to teach students was taken as
sample. Forty students were taken as
sample.
Tools Used

Self-made test was used to find out the
Behavioural outcomes (cognit ive,
affective and psychomotor) of the students
in Social science.
Data Analysis

In order to study the significance of
the  difference between pre-test and post-
test scores of cognitive outcomes of
experimental group, t test was employed
the summary is given in the table 1.

Table-1
Significance of difference between the
means of pre & post-test scores of the
cognitive outcomes of the students of

Experimental Group

 Sr   Test       N       M      Sd.    df.   corre.t

  1   Pretest    40    10.4   2.06    38   23.18

  2   Posttest  40     20.6   1.43           p<.01

Table-2
Significance of difference between the
means of pre & post-test scores of the
Affective outcomes of the students of

Experimental Group

 Sr   Test       N       M       Sd.    df.  corre.t

  1  Pretest     40     10.     0.77   38   22.78

  2  Posttest   40     14.1    1.13         p<.01

Table-3
Significance of difference between the
means of pre & post-test scores of the
Psychomotor outcomes of the students

of Experimental Group

 Sr   Test        N      M       Sd.    df.  corre.t

  1  Pretest     40     9.1    1.13    38    29

  2  Posttest    40   18.1    1.3           p<.01
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It is observed from the table-1 that the
Mean and SD of pre test of Experimental
group is 10.4 and 2.06. The Mean and SD
of post test of experimental group is 20.6
and 1.43.

The correlated t-value is 23.18 which
is significant at 0.01 level with degree of
freedom 38. Thus it can be interpreted
that there is significant difference
between pre and post test of experimental
group. Thus we conclude that our
hypothesis no.1 is rejected.It is observed
from the table-2 that the Mean and SD of
pre test of Experimental group is 10 and
0.77. The Mean and SD of post test of
experimental group is 14.1 and 1.13. The
correlated t-value is 22.78 which is
significant at 0.01 level with degree of
freedom 38.

Thus it can be interpreted that there
is  significant difference between pre and
post test of experimental  group. Thus we
conclude that our hypothesis no.2 is
rejected.

REFERENCES
Aesaert, K., Vanderlinde, R., Tondeur, J. and van B. J. (2013) “The Content of

Educational Technology Curricula: A Cross-Curricular State of the
Art”. Educational Technology Research and Development, v.61, n.1,
p.131-151.

Aydin, S. (2011) “Internet Anxiety among Foreign Language Learners”. TechTrends:
Linking Research and Practice to Improve Learning, v.55, n.2, p.46

Chiu, Y. H. (2013) “Computer-Assisted Second Language Vocabulary Instruction: A
Meta-Analysis”. British Journal of Educational Technology, v.44, n.2,
p.E52-E56.

Gokalp, M. S. (2013) “Perceptions of the Internet and Education: A Study with Physics
Education Website Users”. International Journal of Environmental and
Science Education, v.8,  n.2, p.289-302.

Ibrahim, A. H. (2012)  “The Effect Of Using The Smart Board On Students’ Achievement
In Social Studies Curriculum”. Las Vegas International Academic
Conference, Las Vegas, Nevada USA. http://www.cluteinstitute.com

It is observed from the table-3 that the
Mean and SD of pre test of Experimental
group is 9.1 and 1.13. The Mean and SD
of post test of experimental group is 18.1
and 1.30.

The correlated t-value is 29 which is
significant at 0.01 level with degree of
freedom 38. Thus it can be interpreted
that there is  significant difference
between pre and post test of experimental
group. Thus we conclude that our
hypothesis no.3 is rejected.
Result

The results of the study indicate that
there exists significant difference
between mean pre and post test scores of
Cognetive, Affective and Psychomotor
outcomes of experimental group.

 So it can be concluded that there will
be effect of smart classes on students’
Behavioural outcomes in Social science.

* Dr. Padma Agrawal. : Principal, Mansa College of Education, Kohka
Bhilai, Distt. Durg. (C.G.)

** Latha Vani Vadlapatla :  Research Scholar, Dept. of Education,
Pt. Ravishankar University, Raipur. (C.G.)
E mail: kollilatavani@gmail.com



60                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 5  No. 2  October. 2014

Padmaja, M. * &  Dr. Sunitha, T. **

Comprehending is the soul of reading activity. Learning to fully comprehend written text is
complex and intricate task. According to Macmillan,(1965) comprehension as understanding what
is written within, between and beyond the lines – in other words , intelligent interpretation. The
objectives of the present study are to examine the differences in the reading comprehension of IX
and X grade and Sex of High school students. The sample consisted of 360 pupils of IX and X
grade boys and girls selected by using random and cluster sampling technique. The findings
revealed that (1) there was a significant difference between two grades in ‘overall score’ in
reading, comprehension ‘passages’ and in ‘reading news’ and there were no differences between
two grades in ‘conversation’ story reading’ and ‘vocabulary’. (2) No difference existed in ‘overall
score’ in reading, ‘story reading’ and ‘vocabulary’ between boys and girls, and found that significant
differences between boys and girls in ‘comprehension passages’, ‘reading news’ and ‘conversation’.
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Introduction:
Language is a vehicle for

communication our ideas, beliefs, needs
etc. It is a code where by ideas about the
world is represented through a
conventional system of arbitrary signals
for communication (Bloom and Lahey,
1978). Reading is one of the important
skill of language and a process of
communication. It is a basic tool for
giving knowledge, provides variety of
experience, finds solutions to many
problems and provides power of thinking.
Man’s cultural and social heritage is
transmitted from generation to
generation and is communicated readily

from one individual to another by means
of permanent printed record. Without
reading it is difficult to continue formal
education because reading is the
‘inevitable instrument’ for learning (R.P.
Srivastava, 1988).

According to Throndike (1917)
‘Reading to be a central part of the school
curriculum’ because reading involves
learning, reflection, judgment, analysis,
synthesis, problem solving behavior,
comprehensive of data and critical
evaluation.  John Merrit (1977) classified
reading skills into three levels viz.,
primary, intermediate and higher order
skills.The primary level refers to ‘Reading
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the lines’, intermediate level refers to
‘Reading between lines’ and higher order
skills refers to ‘Reading beyond the lines’.
The cognitive process involved at each
level of reading is different. At primary
level ‘Reading the lines’, only memory and
translation are involved. In ‘Reading
between the lines’ the cognitive process
of interpretation and application are
involved while at ‘Reading beyond the
lines’ analysis, synthesis and evaluation
are involved.  The classification of reading
skills by various authors though differ in
their labeling, they mainly refer to the
above three levels of reading (Gray
Robinson, 1960., Barret, 1966., Bloom
Barret, 1968., Hecker, 1968., Haris Smith,
Francis Robinson, 1970., Walcutt, 1977).

By the 1990s, the definition of reading
comprehension was further extended to
mean that comprehension was
constructed and interrelated to form a
coherent, integrated representation of
meaning in memory. In this view,
successful reading comprehension
occurred when readers drew on other
circumstances to help themselves
understand and learn from new
experiences and from reading other texts
(Kintsch, 2004).
Literature Review:

A lot of studies (Chavez, 2001; Ehrman
& Oxford 1989; Oxford & Nyikos 1989)
found a wide range of gender differences
in the frequency and flexibility of strategy
use. That is, female students employ a
variety of reading strategies in coming to
terms with the text and ‘dealing’ with the
comprehension of the messages of the
text (Oxford & Nyikos, 1989; Pressley &
Afflerbach, 1995; Singhal, 2001). On the
other hand, in Lee’s study (1994) it was
revealed that girls showed more frequent
use of cognitive, meta cognitive and
social strategies than boys in middle
school.

Sirnivasa Rao and Subramanyam (1981)
found that there was no significant

difference between the performances of
boys and girls in reading comprehension
test.

Shah(1979) made a comparative study
of some personal and psychological
variables and reading comprehension
with an objective to compare intra-group
difference in subjects’ scores on Trivedi
and Patel’s Reading comprehension test
with respect to six personal occupation as
well as three psychological variables,
namely, reading rate, intelligence and
meaning vocabulary. The sample it
consisted 0f 412 pupils of VIII and IX
grades drawn from four different
secondary schools of Bhavanagar city.  He
found no difference existed in reading
comprehension between boys and girls.
Objectives:
To explore grade differences if any in

overall reading and also in each aspect
of reading comprehension of high
school students.

To find-out sex differences in overall
reading and also in each aspect of
reading comprehension of high school
students.

Research Questions
1. Will there be any grade differences in

their performance in different aspects
of reading ?

2.Do boys and girls differ in their overall
reading and also in different aspects of
reading ?

Hypotheses
Sub groups belonging to different grades

would not differ significantly in their
performance in overall reading and also
in each aspect of reading
comprehension of high school students.

 Boys and girls would not differ
significantly in their performance in
overall reading and also in each aspect
of reading comprehension of high
school students.
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Sample:
The sample was consisted of 360

students of IX and X class studying in the
schools of different managements viz.,
Government, Private-Aided and Private-
Unaided. Therefore, a multistage
stratified, random sampling technique
and cluster sampling techniques were
adopted while selecting the sample for the
study. As Andhra Pradesh is divided into
three regions viz., Andhra, Rayalaseema
and Telangana areas, the investigator
selected the sample of subjects from the
schools of these three regions.

 Table- 1
Shows Grade and Management - Wise

Distribution of the Ss of sex

  Sch. Magmt.    Class IX  Class X  Total

     B     G      B     G

 Government         30   30     30   30    120

 Private Aided        30   30     30   30    120

 Priva. Un Aided    30    30     30   30    120

  Total                   90    90     90  90    360

Tool used
A self made test was prepared and

employed to measure the reading
comprehension of high school students.
Reading a test battery consisting of five
tests have been developed by the
investigator covering ‘Reading Compreh-
ension’, ‘Reading Newspaper’, ‘Conver-
sation’, ‘Story Reading’, ‘Vocabulary’. Care
was taken to select age appropriate and
interesting content for test battery.
 Statistical Techniques

The data thus collected was analyzed
using relevant statistical techniques like
mean, SD, Percentage and’t’ -test etc. The
usual levels of significance, viz., 0.05,
0.01 were used to’t’- test the significance
of the obtained statistics.
Results and Interpretation

The study aims at finding out the
differences if any in the reading
achievement of students studying at IX

and X classes (grade) selected from high
schools. Means and SDs and t-value were
found out for different sub-groups of Ss and
the results are shown in Table-2

  It is seen from Table.2 that the
mean overall reading achievement of X
class was 58.63  and it was 56.49  for IX
class students from high schools. It shows
that the computed value of’t’ for the
reading comprehension of high schools
students ‘overall score’  ‘t’- value is
(2.170). It is greater than table value of ‘t’
-value at  0.01 level.

It is concluded that the significant
difference between IX and X Grade in
‘overall score’ in reading comprehension.
The mean scores of IX class were 14.19,
7.04 , 5.83 , 10.64  and 18.78 respectively
with regard to sub-tests on ‘reading
comprehension’, ‘reading newspaper’,
‘conversation’, ‘story reading’ and
‘vocabulary’, while X grade students
scored 15.22, 7.50, 5.79, 11.33, 18.99  five
sub- tests of reading.

It shows that the computed value of ‘t’
for the reading comprehension of high
school students reading ‘comprehension
passages’ ‘t’- value  is (3.491) and ‘reading
news’  ‘t’- value is (2.75). It is greater than
table value of ‘t’ -value significant with df
358 at .01 level is 2.60.

X grade has high scored than the IX
grade in ‘overall score’ inreading
comprehension,‘comprehension passages’
and in ‘reading news’  of five sub tests of
reading. It was found that significant
difference between IX and X Grade high
schools students in ‘overall score’,
‘comprehension passages’ and ‘reading
news’  of five sub tests of reading
comprehension.

There was no significant difference
between IX and X Grade high schools
students in ‘conversation’ ‘story reading’
and ‘vocabulary’ of five sub tests of reading
comprehension.
      From Table.3 it is seen that the mean
scores of boys for all reading and different
aspects of reading viz., ‘reading -
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Table.2:
Means and SDs and’t’-value of IX and X Grade on Reading Test Battery (N=360)

   Reading Test Battery              GRADE     IX                   GRADE    X

                                                      N          M        SD        N      M       SD        t-value

   Overall Score (Max.Score 85)   180      56.49     8.68    180   58.63   10.00   2.170*

1. Reading Comprehension   180      14.19    2.66    180    15.22    2.96    3.491*

       Passages  (Max.Score 20)

   2. Reading News          180       7.04     1.62     180     7.50    1.59     2.75*

       (Max.Score 10)

   3. Conversation                  180      5.83     2.34     180     5.79     2.22    0.072@

      (Max.Score 10)

   4. Story Reading                  180     10.64     3.68    180     11.33     3.71     1.77@

     (Max.Score 18)

   5. Vocabulary                      180     18.78     3.28    180    18.99     3.53   0.588@

     (Max.Score 27)

Table.3:
Means and SDs and ’t’- value of reading comprehension of Boys and Girls of IX

and X grade high school students.

   Reading Test Battery              GRADE     IX                   GRADE    X

                                                      N          M        SD        N      M          SD     t-value

   Overall Score (Max.Score 85)   180      57.56     9.86    180   57.52    8.89     0.040@

1. Reading Comprehension   180      15.11    2.82     180    14.24   2.84     2.939*

       Passages  (Max.Score 20)

   2. Reading News          180       7.50     1.60     180     7.16    1.60     2.035*

       (Max.Score 10)

   3. Conversation                  180      5.57     2.41     180     6.07     2.11    2.118*

      (Max.Score 10)

   4. Story Reading                  180     10.67     3.84    180     11.12    3.53   1.162@

     (Max.Score 18)

   5. Vocabulary                      180     18.71     3.41    180    19.07     3.39   1.011@

     (Max.Score 27)

@ indicates not significant at 0.05 level; * indicates significant at 0.05 to 0.01 level.
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comprehension’, ‘reading newspaper’,
‘conversation’, ‘story reading’ and
‘vocabulary’ were 57.56, 15.11, 7.50, 5.57,
10.67 and 18.71 respectively, while they
were 57.52, 14.24, 7.16, 6.07, 11.12 and
19.07 respectively for girls of  IX and X
grade high schools students.

In the overall score on reading test
battery the ‘t’ -value for boys and girls was
(0.040) which is not significant with df
358 at 0.01 level is 2.60. Hence with
respect to ‘overall score’ on reading test
battery, no significant sex difference was
found. These results are in  support with
the findings of Gintile (1973), Srinivas
Rao(1981), Gaur (1982), Gani,S.(1990) Dey,
Sarswati,(1991) who reported no
significant sex difference in reading. It
shows ‘t ’- value for the reading
‘comprehension passages’ of boys and
girls of  IX and X high school students is
(2.939), and ‘t’- value for the ‘reading
news’ is (2.035).

It is concluded that the  boys have
scored more than that of girls in reading
‘comprehension passages’ and ‘reading
news’, and ‘t’- value for the ‘reading
conversation’ is (2.118). It is greater than
table value of ‘t’ -value significant with df
358 at  0.01 level.

It is concluded that the girls have
scored more than that of boys in the
performance of ‘conversation’ of reading
test battery. In the performance of ‘story
reading’ ‘t ’- value is (1.162) and
‘vocabulary’ the ‘t’ -value for boys and girls
was (1.011) which is not significant.
Hence with respect to reading test battery
on ‘story reading’ and ‘vocabulary’ no
significant sex difference was found.
Major findings of the study
1. It was found that significant difference

between IX and X Grade high schools
students, X grade  performance is
significantly higher than the IX  grade
in‘overall score’ in reading

comprehension, ‘comprehension
passages’ and ‘reading news’  of five
sub-test battery of reading
comprehension.

2.There was no significant difference
between IX and X Grade high schools
students in ‘conversation’ ‘story reading’
and ‘vocabulary’ of five sub-test battery
of reading comprehension.

3. No significant sex differences was
found in  ‘overall score’ in reading
comprehension ,  ‘story reading’ and
‘vocabulary’ of five sub-test battery of
reading comprehension.

4. Boys’ performance is significantly
higher than the girls in reading
‘comprehension passages’ and ‘reading
news’ and the girls’ performance is
significantly higher than the boys in
the ‘conversation’ of reading test
battery.

Conclusion:
To develop reading comprehension

among the students, use of variety of
books and giving regular practice in
reading help students to understand the
structure of language and in turn will
improve their reading.

Therefore, schools may allot time for
the use of library in time-tables. The best
way to help students to enjoy reading is
to have them ‘read their own books’.
Hence, teachers and parents may make
it a point to make students to read their
text books regularly.

Teachers can also use ‘News paper’
as an alternate for using text book to
motivate students to improve reading
skills. Reading of newspaper has to
become a regular habit for the high school
students, for which teachers and parents
should insist upon. Before teaching the
lesson teachers should introduce difficult
words, function words and their different
forms. This will help in acquiring
vocabulary.
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Present paper focuses on the effectiveness of Metacognitive Strategy Instruction in developing
English language creativity of the Secondary Students. In this study 60 girls were selected by

purposive sampling technique so as to equate into two groups on the bases of age and I.Q.
English language creativity was measured by standardized tool .The result suggests that
Metacognitve Strategy Instruction is effective in developing language creativity of the secondary

students.
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Introduction-
The age in which we live is the age of

Science. The discoveries and inventions
have taken place in all the areas which
have affected every individual’s life
pattern; it has opened vistas of jobs in
various fields. In different jobs
communication skills also plays an
important role in which Language
Creativity is important. In the globalized
world English is the universal language
and all tasks and information processing
requires Creativity in this language. The
National Policy on Education (1986) has
also emphasized the role of education in
the National development. The National
policy on education has observed.The
country has reached a stage in its economic
and technical development when a major
effort must be made to derive the maximum
benefit from the assets already created and

to ensure that the fruits of change have
occurred and for it all education is the
highway to that goal.

In the introduction to NCF, Prof. Yash
Pal writes we have bartered away
understanding for memory-based, short-term
information accumulation. This must be
reversed, particularly now that the mass of
what could be memorized has begun to
explode. We need to give our children some
taste of understanding, following which they
would be able to learn and create their own
versions of knowledge as they go out to meet
the world of bits, images and transactions
of life. Here Dr. Yash Pal has indicated
the problem formulated long ago by Sri
Aurobindo in these words: The argument
against national education proceeds in the
first place upon the lifeless academic notion
that the subject, the acquiring of this or that
kind of information is the whole or the
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central matter. They all have shown the
importance of Metacognition. Meta-
cognition is defined as ‘cognition about
cognition’ or ‘knowing about knowing’. It
can take many forms; it includes
knowledge about when and how to use
particular strategies for learning or for
problem solving. There are generally two
components of metacognition- knowledge
about cognition and regulation of
cognition. It usually includes three
different kinds of metacognition
awareness – Declarative, Procedural and
Conditional Knowledge (Brown 1987,
Jacobs and Paris 1987)

Creativity is a fundamental means of
survival as well as a bringer of joy.
Language learning and linguistics
diversity contribute towards enhancing
creativity and innovation at all levels of
education and training, which been
highlighted as a priority.

There is a clear link between
multilingualism and creativity because
knowledge of languages gives access to
other ways of thinking and to other
cultures, reinforcing our creative
capabilities. This in turn has a positive
impact on innovation.

Teaching creative writing skills
through the use of short stories and fairy
tales is quiet an effective way of
enhancing the learners’ ability to develop
practical and creative skills. Language
use is a creative act, we transform
thoughts into language that can be heard
or seen. We are capable of producing
sentences & even long texts that we have
never heard or seen before.

By giving learners creative exercises,
we get them to practise an important sub
skill of using a language : thinking
creatively. So, investigators  become
inquisitive to study whether training in
Metacognitive Strategies effect the
English Language Creativity of students
or not, which is taken as problem for
Present study.

Objectives of the Study
1. To study the effect of Traditional

method on English Language Creativity
of Secondary students.

2. To study the effect of Metacognitive
Strategy Instruction on the English
Language Creativity of Secondary
students.

3. To compare the effect of Metacognitive
Strategy Instruction and Traditional
method on English Language Creativity
of Secondary students.

Hypotheses
Keeping in mind the objectives of the

study the following hypothesis have been
formulated for the present study: –
1. There is no significant effect of

Traditional method on the English
Language Creativity of Secondary
students.

2. There is no significant effect of
Metacognitive Strategy Instruction on
the English Language Creativity of
Secondary students.

3. There is no significant difference in
the effect of Metacognitive Strategy
Instruction and Traditional method on
the English Language Creativity of
Secondary students.

Methodology
Present study is confined to only 60

female X class students of St. Patrick’s
Vidya Bhawan Sr. Sec. School.

‘Experimental Method’ with
Equivalent group design has been used
in this study. The sample consists of 30
students in each group equated on the
bases of age and I.Q using verbal
Intelligence Test developed by P.
Shrinivasan. Lesson plan based on
traditional method and metacognitive
Strategy Instruction were prepared by
Investigators are used. For measuring
English Language Creativity test
developed by S.P. Malhotra and Sucheta
Kumari was used.
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Analysis and Interpretation of the Data-
Data was analysed in accordance with

hypotheses using proper statistical
technique. Analysis and interpretation is
shown in tables.

Table No. 1
Difference between the  Pre-test data

of Control and Experimental Group for
the variable English Language

Creativity

 Sr.  Group    N    Mean   Sd.    df   t-value

 1.   Control   30     74      8.7    58    1.36*

  2.  Experim  30    72.9    8.3

      ental

Table value for df 58 at 0.01 level is 2.76.

The table I indicates the results of
comparison of Pre-test means of Control
and Experimental  group for the variable
‘English Language Creativity’. The two
means were compared with the help of ‘t’
test. The calculated ‘t’ value is less than
the table value at 0.01 level of confidence.
Thus there is no significant difference
between the two Groups. It reveals that
at initial level both Groups do not differ
in their language creativity.

Table No. 2
Difference between the Pre and Post

test data of Control Group for the
variable English Language Creativity.

 Sr.  Group     N     Mean   Sd.   df   t-value

  1.  Pre-test   30     74      8.7   58   1.18*

  2.  Posttest   30    75.5     8.6

Table value for df 58 at 0.01 level is 2.76.

The given table 2 indicates the
results of comparison of Pre and Post
means of Control Group for the variable
English Language Creativity.  The
calculated ‘t’ value is less than the table
value at 0.01 level of confidence. Thus
there is insignificant difference between
the two Groups.  It reveals that the
traditional method is incapable of
developing English Language Creativity.

Table No. 3
Difference between the Pre and Post
test data of Experimental Group for

the variable English Language
Creativity.

 Sr.  Group     N     Mean   Sd.   df   t-value

  1.  Pre-test   30    72.9     8.3   58   3.75

  2.  Posttest   30   78.3     8.9          p<.01

 The given table 3 indicates the
results of comparison of Pre- test and Post-
test means of Experimental group for the
variable English Language Creativity.
The two means were compared with the
help of ‘t’ test. The calculated ‘t’ value is
more than table value at 0.01 level of
confidence. Thus there is significant
difference between Pre and Post test score
in context to effect of Metacognitive
Strategy Instruction on the English
Language Creativity. It reveals that
Metacognitive Strategy is capable of
developing English Language Creativity
among Secondary students.

Table No. 1
Difference between the  Post-test

data of Control and Experimental
Group for the variable English

Language Creativity

 Sr.  Group    N    Mean   Sd.    df   t-value

 1.   Control   30   75.5     8.6    58    3.25

  2.  Experim  30   78.3     8.9           p<.01

      ental

The given table 4 indicates the
results of comparison of Post-test means
of  Control and Experimental group for the
variable English Language Creativity.
The two means were compared with the
help of ‘t’ test. The results are presented
in the table. It is clear from the table that
Post-test  mean of Experimental group is
higher than that of Control group. The
calculated ‘t’ value is more than table
value at 0.01 level of confidence. Thus
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there is significant difference between
Post- test scores of Control and
Experimental  groups for the variable
English Language Creativity. It reveals
that Metacognitive Strategy Instruction
is capable of developing English Language
Creativity among Secondary students.
Findings And Conclusion
1. There is no significant effect of

traditional method in developing
English Language Creativity among
Secondary Students.

2. There is significant effect of
Metacognitive Strategy Instruction in
developing English Language Creativity
among Secondary Students.

3. There is significant difference in the
effect of traditional method and
Metacognitive Strategy Instruction in
developing English Language Creativity
among Secondary Students.

Discussion and Suggestions
The findings of present study reveal

that the metacognitive strategy
instruction is capable of developing the
English language creativity of the
secondary students.

The findings also reveal that most of
the learners have acquired some
knowledge and strategies of
metacognition like topic familiarity, self-
awareness of weakness, rhetoric
conventions, coherence and continuity.
This relationship may lend support to
those who advocate teaching reading

through a combined reading and writing
approach.

The findings of the study suggest that
the language learner is able to evaluate
the learning situation, to make plans, to
choose suitable skills, to sequence then,
to co – ordinate them, to check their
effectiveness and to change the plan
when necessary. Metacognit ive
knowledge and Metacognitive strategies
form a reciprocal relationship.
Metacognitive knowledge influences
students English writing; developing
students’ metacognitive knowledge helps
increase their writing proficiency.

The present study has several
important pedagogical implications.
There is an urgent need to raise the
learners’ metacognitive awareness to
facilitate their English Writing Skill.
Since metacognitive knowledge
correlates significantly and positively
with English language creativity writing,
it is necessary for teachers to provide
instructions to cult ivate learners’
metacognitive knowledge in English
class. The results demonstrate that a
good command of metacognit ive
knowledge can empower learners in their
learning autonomy in English learning.
Teachers also can help learners identify
their own current reading strategies
through such verbal report techniques as
thinking aloud mnemonics’,
verbalisation, discussion, interviewing
questioning.
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This study aimed at finding the Effectiveness of Concept Attainment Model of teaching on the
variables Pupils’ Achievement and their Self Concept. A sample of 100 9th Grade students of

Manohar Municipal High School, Gondia (Maharashtra) was selected randomly. Fifty Students
were randomly selected for both controlled and Experimental group. In this study experimental-
control (pre-test post-test) parallel group design was used.  The study was completed in two

phases: Pre-test stage and Post-test stage. The data were collected and analyzed with the help
of Differential analyses i.e.  t-test. A significant difference was found between the mean scores of
Achievement between experimental and controlled group and similarly the mean scores of Self

Concept between experimental and controlled group. The study reveals that the achievement of
experimental group is higher than the control group. As in the case of self-concept it has been
influenced by the concept attainment model Concept Attainment Model but not significantly.
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Self Concept of Students at Secondary level
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Introduction
The objectives of education have

changed from time to time and so is our
concept of teaching. What and how we
teach, depends to a great extent on what
we want to achieve. Teaching is both an
art and science. Able teachers always find
ways and means to improve their
teaching techniques. The improvement
of teacher by employing newer methods
of teaching is a need of the locus. The
ways the knowledge, skills and values are
delivered to the learner have a meaning
both for a teacher and the student.The
most recent concept of teaching is: teach

the child how to learn, how to discover,
how to think and how to inquire. The
emphasis is upon ‘know how’ rather than
‘know what’. In modern world, knowledge
increases at a terrific pace and social
change is very rapid. Education can no
longer be taken as the preparation of a
finished product. Due to science and
technological advancement the entire
world has been shrunken in its space and
time. And it also impacts on all human
activities. So that teacher should adopt
dynamic methods to create the needs and
interest in children. For that teacher
should provide conducive environment for
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the full development of the learner’s
potentials.

At present, instructional strategies
are being developed for teaching
Mathematics in an effective manner.
The models can create most suitable
environment and stimuli for the student
to solve problems pertaining to
Mathematics. The concept Attainment
Model (CAM) is designed and developed to
teach concepts and to help students to
become more efficient at learning.

The CAM developed by Bruner
succeeded in learning the concepts. So a
genuine interest was aroused in the
minds of investigator to prove the
effectiveness of Concept Attainment
Model on secondary school students with
special reference to Academic
Achievement and Self Concept.
Concept Attainment Model

Teaching models are prescriptive
teaching strategies designed to
accomplish particular instructional goals.
They are perspective in that the teacher’s
responsibilities during the planning,
implementing and assessment stages of
instruction are clearly defined. A model
of teaching is a description of learning
environment. They have many uses,
ranging from planning curriculum
courses, units and lesson plans to design
instructional materials – text book and
work books, multimedia programs and
computer assisted learning programs. A
model cannot take the place of
fundamental qualities in teacher, such
as knowledge of subject matter,
creativity, and sensitivity to people. It is
instead a tool to help good teachers teach
more effectively by making their
teaching more systematic and efficient.
Models provide sufficient flexibility to
allow teachers use their own creativity
The Concept Attainment – An Inductive
Model

In order to develop inductive thinking,
higher order-critical thinking the concept

attainment is considered as best among
other models. The concept attainment
model is an inductive teaching strategy
designed to help students of all ages
reinforce their understanding of concepts
and practice hypothesis testing.  The
models use posit ive and negative
examples to illustrate concepts of simple
and complex.

The design of this model first
suggested by Joyce and Weil (1972) is
based on the work of Bruner, Goodnow, and
Austin (1956).  Who investigated how
different variables affect the concept
learning process. The concept attainment
model is also useful for giving students
experience with the scientific method
and particularly with hypotheses testing.
Objectives of the Study

The main objective of this study was
to find out the effectiveness of CAM on
achievement and self-concept of Ninth
graders.  This is further explicated by the
following specific objectives
• To study the effectiveness of Concept

Attainment Model (CAM) and
Traditional Method (TM) of instruction
on the achievement of Ninth graders

•  To find out the effectiveness of Concept
Attainment Model and Traditional
Method on the self-concept of the pupils.

Hypotheses of the Study
• There will be no significant difference

between the mean gains achievement
scores of   pupils taught through CAM
and TM.

• There will be no significant difference
between the mean gains of pupils
taught through CAM and TM on the
measures of self-concept.

Methodology
In this study experimental-control

(pre-test post-test) parallel group design
was used.  The study was completed in
two phases i.e. Pre-test stage and Post-



Effectivenss of Concept Attainment Model ......................  by   Dr. R. L. Nikose                                     73

test stage. The study was conducted in
the Manohar Municipal High School
Gondia (Maharashtra). Representative
purposive sampling method was used  out
of the  representative population.  Out of
200 pupils studying in class 9th of the said
school, 100 were selected on the basis of
intelligence and socioeconomic status
and were randomly assigned to two groups
to be taught through two different
methods.
Tools Used

In order to collect the data on
achievement and self-concept the
following tools were used
1.Self –Concept tool developed by

Investigator
2. Achievement test which was developed

and standardized by the investigator.
Data Analysis

Hypothesis No. 1 states that “There
will be no significant difference between
the mean gain achievement scores of
pupils taught through CAM and TM”. The
data related to this hypothesis were
analyzed by employing’ test.  The results
are presented in Table 1.

Table-1
Difference in the Gains of the Pupils
of Experimental and Control Groups

on Achievement
 Group    N       M       Sd    df    t-Val.  Sign.

 Exptl.     50   22.76   5.29

 (CAM)                                98   3.38     p<.01

 Control   50   19.02.  6.83

 (TM)

From Table 1 it can be seen that the
t-value of 3.38 (df = 98) for Experimental
and Control Groups is significant at 0.01
level.  Hence, the null hypothesis No.1 is
rejected. It indicates that achievement
of experimental group is higher than the
control group.  This result demonstrates
the superiority of Concept Attainment
Model over Traditional Method in raising
the achievement of pupils.

Hypothesis No. 2 states that, “There
will be no significant difference between
the mean gains of pupils taught through
Concept Attainment Model and
Traditional Method on the measures of
self-concept”.

The data related to this hypothesis
were analyzed by employing’ test. The
results are presented in Table -2.

Table-2
Difference in the Gains of the Pupils
of Experimental and Control Groups

on Measures of Self-Concept
 Group    N       M       Sd    df    t-Val.  Sign.

 Exptl.     50     4.81   2.39

 (CAM)                                98   1.79     NS

 Control   50    3.68   2.88

 (TM)

Table 2, shows that the‘  t- value of
1.79 (df = 98) for the difference in the
mean gain scores of pupils studying
through Concept Attainment Model and
Traditional Method are not significant.
The mean scores (4.81) of pupils learning
Mathematics through Concept
Attainment Model is higher than that of
those learning Mathematics through
Traditional Method.  It shows that the self-
concept of pupils has been influenced by
the concept attainment model (CAM) but
not significantly.

Major Findings
1. The concept attainment model was

found more effective in raising the
achievement of the pupils than that of
the traditional method.

2. There is no significant difference was
noticed  between the students’ self-con-
cept by Concept Attainment Model and
Traditional Methods.

Educational Implications
Concept Attainment Model provides a

chance to analyze the students thinking
process and to help them develop more
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effective strategies for thinking and
concept attainment.

In this study Concept Attainment
Model has been found to facilitate
achievement of learners in Mathematics.
This has an important implication for
teaching mathematics to the school
children.  Therefore, the mathematics
teachers may be trained in using Concept
Attainment Model for teaching of
Mathematics.

 Keeping in view the limitations of the
present study, and the constraints under
which it was conducted, the findings do
not warrant wide generalization. It is,
therefore, suggested that replication of
this study on a larger sample of different
age-groups, grade levels, subject areas,
sex, socio-economic status and
intelligence level, be made to arrive at
more reliable and precise results.

REFERENCES

Bruner, J. (1966), Toward A Theory of Instruction, .Cambridge, MA: Harward University
Press.

Bruner, J.  et. al., (1967),  A Study of Thinking.  New York, Science Edition, inc
Chaudhari, U.S. and Vaidya, Shobha, (1968a), “Effectiveness of Concept Attainment

and Mastery” Learning Models in Language Learning, Psycho-lingua,
16(2), 119-127.

Chitrive, U.G., (1983), “Evaluating Differential Effectiveness of Ausubel and Bruner
Strategies for Acquisition of concept in Mathematics.” Ph.D. Thesis,
Nagpur, Nagpur University.

Chitrive, U.G. (1983), Evaluating Differential Effectiveness of Ausubel and Bruner
Strategies for Acquisition of Concepts in Mathematics, Ausubel vs.
Bruner model for teaching in school. New Delhi: Sterling publisher’s
Pvt. Ltd.

Joyce, Bruce. And Weil, Marsha, (2005), Models of Teaching (5th Ed.), Prentice Hall of
India Pvt.Ltd.

Sharma, V. (1986), Effectiveness of the Concept Attainment Model and their Reaction.
Trend report and abstract. Devi Ahiliya vidyalaya, Indore.

* Dr. R. L. Nikose. :  Asstt. Prof. (Sr. Grade), Panjabhai Patel College of
Education, Gondia. Maharashtra
E mail: drrlnikose@rediffmail.com



Global Curriculum in Education .....................by    Dr. Sisirkana Bhattacharya                                     75

Dr. Satish Kumar Kalhotra*

In ancient days, the curricular Activities were considered as secondary. In the present stage it
has great role / values to play for the all-round development of the child. It has leaded the child
to develop in terms of self-expression and personality growth. However living beings in organic
community are primary interested in learning but they must acquire it as a primarily by product of
activities because it is only then they can become a main part of student’s personality. The value
of co-curricular activities is   very important when we are taking into consideration the educational
points such as physical value, psychological value, civic value, academic value, social value,
recreational value, cultural value, aesthetic value, value of oneness and for proper growth and
development of body. Besides these values, school assembly, dramatics, Scout and Guides,
literary activities,games and sports as guidelines.
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Introduction
Nature of man is to live, cooperate and

grow with others. Adjustment of the
individual to the social life of the school
is to be a preparation for adjustment to
the larger life of the world outside. The
interests, activities, habits and purposes
of school life should be such that they can
be easily carried over into the larger
world and can function effectively there.
For this purpose, the demands of the
complex conditions of the larger adult life
should be fully taken into account and its
typical conditions should be reproduced in
school. Pupils learn to live by actually
practicing in the school the art of living.

 The present day conception of

discipline does not contemplate disorder
in the school. The essential purpose of
school discipline is the development in
the pupils of attitudes, habits and ideals
of conduct through the medium of the
social life. Of the school, organized on a
cooperative basis and inspired by the
higher ethical teaching of religion. To
relies that i.e. the moral and social
development and adjustment of the pupil
the principal means that will be
considered as the participation of pupils
in the government and management of
the school, the provision, through appeal
to the natural tendencies of the pupils, of
varied activities, commonly called
extracurricular activities, and their
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management, the general spirit and
atmosphere of the school instruction that
has a direct bearing on civic and moral
development and finally religious
teaching that helps pupils in evolving
higher moral values.
Curricular and Co-curricular activities

The school education aims to develop
in each individual knowledge, interests,
ideals, attitude, skills, and powers. It
aims to shape his personality so that he
may full his own weight in the world and
may serve the society. It is believed that
the society will be better if the individual
member will get the opportunities to
blossom their talents and potentialities.
The school programme makes an effort
to train the students so that his all-round
development is ensured. It includes a
wide variety of activities. Some of them
are curricular and some are outside the
curricular offerings. These activities are
organised so that the needs of the
students are satisfied. The schooling can
only be made a dynamic or multi-
dimensional affair, if suitable curricular
and co-curricular activities organised in
the school in which each pupil participate,
contributes his maximum and prepare
himself for becoming an efficient member
of the society.
Curricular Activities

According to Mathur and Khli (1970)
“The curricular activities have always
been related with something involved in
the teaching of curricular or course of
studies prescribed for a particular age of
students or for a particular class”.
Co-Curricular Activities

Co curricular activities are now
considered to be the intrinsic part of the
educational endeavour in a school. Till
lately these were called extra-curricular
activities. But now these have been
recognized a part of regular curriculum
for the complete education of the child and
hence these are now called co-curricular.
Curricular and co-curricular activities

are now considered complementary to
each other, both deserving equal weight
and emphasis in co-curricular activities
have been referred to such terms as
extra-curricular, semi-curricular, social
activities, non-class activities and
community activities. These new terms
suggest that these activities are more
extra, but are an integral part of
education.

According to the present concept of
education co-curricular activities are now
considered as media for the realisation
of the modern aims of education i.e. the
development of the total personality –
physical, intellectual, emotional, social,
aesthetic, moral and spiritual aspects of
personality. They are also a source of
enrichment and vitalization of the school
curriculum. They provide outlets for the
flow of the surplus energies of the pupils
education will suffer from many gaps and
handicaps.

Muellar (1961) defined co-curricular
activities as including everything the
student does outside the classroom,
during all the hours of the day he does
not spend at his desk or in library.

In any school programme there should
be equally sets of activities, the first one
to be organized units of subjects matter
called curricular activities and the
second around seld directed student
activities, “called co-curricular activities.
Both curricular and co-0curricular
activities are linked with one another.
Every curricular activity has its origin in
co-curricular activity.
Historical Development of Co-curricular
Activities

There is evidence of athletic games,
social activities and student government
organization in early Greek schools for
boys. In medieval times the universities
were often governed by student Nation.
Students monitor system and school
courts were developed in German by
Trotzendroff and in England and in USA
by Lancaster, Bell and Hill.
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 The English Public Schools of the
seventeenth and eighteenth centuries
had students publications, speech
activities, a clubs and such sports as
cricket, golf  and rowing musical
organizations  and informal study groups
were added during the nineteenth
century.

In America, a self- government plan
was in operation before 1800 in the
William Pan charter School. Football was
played as early as 1811 at Enter Academy
in most of academicians early in the
nineteenth century.

Since 1990, the activities movement
has gone through the successive stage
of growth. The first of these was
characteristics by hostility and opposition
on the part of the school authorities,
which caused students to organize their
activities secretly and entirely the school.
The second stage may be described as one
of passive acceptance by the faculty. In
the third and current stage, teachers and
administrators are welcoming and
encouraging student activities as an
integral part of school programme. During
all these stages, student’s activities grew
enormously in both number and variety.

Historically speaking, co-curricular
activities have deep roots in the ancient
system of education in India. The ancient
Indians hardly make any distinction
between the learning activities which
were to train intellect from those which
were to build them physically, morally and
emotionally.

In Vedic system to education ample
opportunities were provided to the pupil
for the development of his personality.
Each disciple in the Shram or Gurkula
had to fetch wood from the jungle, do
social service, attend to kitchen,
gardening and also perform physical
exercises. Theoretical instructions in the
classes, were supplemented by practical
work manual work, purely literally
activities, physical and artistic activities
etc. were not ignored.

In the post Vedic system of education
industrial and vocational training was
essentially a practice and useful
education. In the Brahmincal system of
education, close contact between pupils
outside the class helped a lot in the
development of character and
individuality of human being.

In the seventh century according to
the account given by 1-Testing there
were such physical and arististic
activities. Popular among the students of
Nalanda University as wrestling, chariot-
racing, mimicking and dancing.

In Islamic system of education the
practical activities were emphasized. The
Swordsmanship, riding, wrestling, etc.
were the activities which were
emphasised in the training of the princes
and the sons of the nobles.

In the British system of education the
co-curricular activities were not
considered very essential in a school
instructional programme. The school with
enlightened headmasters were giving
them more importance than the others.

In the nineteenth century and
particularly the twentieth century
education witnessed a great development
of a curriculum of informal activities
outside of and parallel to the curriculum
of more formal studies. Thus while during
school hours students were poring over
their textbooks under the eye of generally
an apathetic teacher, after school hours
they found relief from their academic
labours by voluntarily organising such
recreational activities as debating,
athletics, drama, school journalisms,
photography and radio which came to be
known as extra-curricular or co-
curricular activities. There have been
great advances during the twentieth
century in the theory concerning the
curriculum and most of the educational
authorities are now agreed that extra-
curriculum should be viewed not as the
competitor of the regular curriculum but
as its growing edge.
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Various Education Commissions’
recommendations on co-curricular
activities.

“Co-Curricular Activities are as
integral part of the activities of a school
as its curricular work and their proper
organisation needs just as much care and
bore-thought. If  they are properly
conducted, they can help in the
developing of very valuable attitudes and
qualities.”

The true aim of education cannot be
realized until and unless a host of
activities are introduced. So Secondary
Education Commission (1952-53) has
aptly remarked:

“We don’t visualize the school as
merely a place of formal learning, our
main concern is not to communicate
certain prescribed quantum of knowledge,
but rather as a living and organized
community which primarily is interested
in training its pupil in what we called the
‘gracious art of living …… The art of living
is much more comprehensive concept
than the acquisition of knowledge,
however, intelligently planned. It included
training in the habit and grace of social
life and capacity for cooperation in work
group ……. These can only be cultivated
in the context of the social life and the
many co-curricular activities that must
find a recognised place in the school”.

The Education Commission (1964-66)
stressed the importance of co-curricular
activities as:

“We conceive of the school curriculum
as the totality of learning experience that
the school provides for the pupils through
all the manifold activities, in the school
or outside, that are carried on under its
supervision. From this point of view, the
distinction between curricular and extra-
curricular work ceases to exist, and a
school camp and games and sports are
curricular
Value inhibit in co-curricular activities

Co-Curricular activities are of
immense value in the present day school

curricular. There are various and
numerous advantages of co-curricular
activities. According to Sodhi and Sadhu
(1978) the pioneer research in the field
of co-curricular activities was carried out
by the National Society for the study of
Education in America under the guidance
of L.V. Koos in 1925. The values concluded
through that study were:
1.Training in civic-social-moral

relationship ii Fitting the school to the
needs of the adolescents iii Training for
leadership iv Improving discipline and
social spirit v Training for experience
in group life vi Training for citizenship
and vii Training for ethical living.
According to Wallia (1988)  the values
of co-curricular activities are as under:

2. Physical value: Curricular activities
like games, A.C.C., etc. Improve the
health of the students.

3. Psychological value: Co-curricular
activities satisfy the psychological
needs of the pupils. Some of the
psychological values of co-curricular
activities are given below:

i.Sublimation on Instincts: Co-
curricular activities are the best means
of channelizing the child’s instincts
into healthy and fruitful channels.
Various instincts like instincts of
curiosity, constructiveness, and
gregariousness, self-assertion, self-
basement and sex find healthy outlet
for expression are sublimated through
these activities.

ii.Training of Emotion: Co-curricular
activities help in providing outlets to
emotional energy. They provide
opportunities for expression of
emotions. The catharsis of pent-up
emotion is performed by means of all
types of activities and games.

iii.Development of healthy Sentiments:
Co-curricular activities help in the
creation of many wholesome
sentiments, such as the group
sentiment, the sentiment of social
service and loyalty. Tournaments and
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activities like school functions foster
these sentiments.

iv. Satisfaction of interests and
Aptitudes: Co-curricular activities are
helpful in the satisfaction of interests
and aptitudes and thus reduce the
chances of dissatisfaction and
frustration to a great extent.

v.Development of capacities and
talents: capacities and talents of the
pupils are developed to the maximum
by participation in diverse type of
activities which suit their interest’s
aptitudes various capacities and
facilities like intellectual, social,
vocational and aesthetic can be
developed through different co-
curricular activities like writing, library
reading, and dramatizing, playing and
organising functions.

vi.Development of character: Every item
of the school programme which the pupil
participates intelligently helps in
developing his character.

vii.Development of Sound Mental
Health: Co-curricular activities have
proved to be potent means of sound
mental health and development.

viii.Moral and Spiritual Value: Co-
curricular activities encourage moral
and spiritual development. Qualities
like honesty, true, justice and purity
and development through morning
assemblies, prayers, self- government,
celebration of birth days of greatness
and social service activities.

4.Civic Value:Student’s self-government,
school assemblies, visits to civic
institutions, celebration of social,
religious and school festivals have
significant effect on the development of
citizenship among the students of the
school.

5. Social Values: Pupils learn manners
and become conscious of their role in
the group, by participating in co-
curricular activities. These activities
give them the training to living in the

society. They develop the qualities like
fellow feeling, sincerity, good
temperament and discipline. According
to Mohiyuddin (1963) these activities
have a social appeal. “By reason of the
social appeal of extra-curricular
activities, their co-operative method,
their spontaneity, and their intrinsic
interest, they are a significant social
medium for the civic training of young.”

6.Cultural value: Co-curricular activities
like folk songs, folk-dances, variety
shows, drams, exhibitions, excursions,
visits to museums, celebration of
religious, social and national festivals
portray our cultural heritage and
traditions and provide opportunities for
the better understanding of our culture.

7.Aesthetic Value: Co-curricular
activities like music, dance, drawing,
and painting, toy making, clay modeling
preparation charts and models, fancy
dress, floor show, variety show and
exhibition have special significance for
developing the aesthetic aspect of
personality of the pupils.

8.Disciplinary value: Through
participation in co-curricular activities
the students learn the value of
discipline. In games, debates,
dramatics, exhibition, competitions,
clubs and other activities, the students
learn to frame rules for themselves and
to obey these rules for smooth of these
activities which will lead to self-
discipline.

9. Recreation Value: Co-curricular
activities like games, music, dance, art
and paintaining, photograph provide
enjoyment and healthy recreations as
against wandering, reading obscene
literature, indulging in gambling and
gossiping.

10. Leadership Value: Games and sports,
debates and declamations, self-
government, societies and clubs bring
out qualities and traits of leadership
like self-confidence, enthusiasm,
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patience, courage, planning and
independent judgment in the students.

 Conclusion
Different co-curricular activities help

the students to   maintain good mental
health and submission of instincts.
Students have lot of energy that should
not be wasted are that may prove harmful
and destructive.  Students become
emotionally satisfied. When they are
involved in the activities of their choice,
their energy is properly utilized and they
become free from mal adjustment. These
activities have the ability to maintain
good mental health of students. This is
just like a therapy of abnormal. These
activities are organized in groups the
members of these groups are individuals
belonging to any association who got the
opportunity of being together. They learn
etiquettes of society. Everyone develops

his behaviour as per the requirements
of the social group, and learn how to be in
a group. How to behave and how to seek
mutual cooperation. It becomes a give
and take policy, so it helps in social
developments. Participation in different
activities gives moral training to the
learners. The learners acquire virtues
like honesty and sympathy towards
others. Activities like school Panchayat
provides students to learn importance
while occupying the chair of
responsibility. They learn tolerance,
defeat and get success. The students
become self disciplined. They remain
busy with the activities. There remain
no time for mischief students themselves
frame rules and regulations for the
conduct of activities. So they maintain
reputation and prestige of school. All this
leads them to self discipline.
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Metacognition and spiritualism, though having totally different concepts and meaning, have some
characteristics in common. Both metacognition and spirituality focuses on consciousness, moni-
toring, evaluating and self-regulation. They help an individual to get aware of his or her thoughts
and evaluate and regulate their thinking. Metacognition and spiritualism leads to reflective mind
in terms of awareness, self-questioning, and creative minds. Reflective mind enables an indi-
vidual to monitor and manage his/her emotions, to motivate oneself toward a goal, to have empathy
for others, to handle conflict and relationships and to reflect upon learning and reappraise. In the
present study, investigators made an attempt to:  a) study the relationship between metacognition
and spiritualism; b) role of metacognition and spirituality in shaping one’s behaviour and person-
ality; c) meditation as an important aspect of spiritualism and relation of meditation with metacognition;
d) meditation and mindfulness; e) metacognition and meditation; and f) role of metacognition and
spiritualism in leading peaceful life.
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Metacognition and Spiritualism:
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to live Peaceful Life
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Introduction
The word “metacognition” refers to

thinking about thinking or cognition
about cognition. Metacognition is the
understanding and awareness of one’s
own mental or cognitive process.
Metacognition involves self-correction,
self-assessments, and self-reflection. The
word “spiritual” refers to a deeply personal
concern about psychological and moral
well-being regardless of the theological,
dogmatic, ritualistic, magical, or mystical
aspects often associated with religious
life. The Sanskrit term adhyatmic conveys
this sense of the spiritual, and is

essentially untranslatable into English.
The idea of spirituality was born when the
first Homo sapiens stumbled on the
question, “What will become of me after I
am dead?” For humanity, this question
has driven the rise of religions, absorbed
the intellectual energy of countless
thinkers, and shaped the course of its
development. It has become the
perennial question: Like no other, it
compels us to reflect on the time-limited
nature of our existence. Spirituality,
however, is concerned with much more
than death and what happens after death.
It informs humanity about the meaning
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of life and ways of living one’s life.
Nourished in values in diverse cultures,
spirituality represents a distillate of
ecumenical wisdom.

Spirituality is not reducible to
happiness equated with satisfaction with
life or more generally with subjective
well-being having materialistic gains.
Rather, it is characterized by the capacity
for depth of feelings, both positive and
negative. A spiritual person is not
necessarily happy all or most of the time,
and may even experience anguish at
times. Indeed, we may consider the
inability to feel unhappiness or psychic
pain (an instance of emotional numbing)
as a symptom of spiritual emptiness. As
a Chinese maxim states, “There is no
greater grief than the death of one’s
heart.” The attainment of spirituality is
a dynamic process in which struggle,
change, and transformation are central
(Hill & Pargament 2003). The journey in
quest for personal salvation, freedom from
attachment, liberation from self-
imprisonment, new directions to lead
one’s life, enlightenment, and the like is
arduous; no end may be in sight; despair
may be experienced. Along the way,
however, hope invites those who take the
journey to go on; tranquility, interspersed
with intense feelings such as
exhilaration and ecstasy may also be
experienced. From this perspective, the
preoccupation with subjective well-being
appears to be a symptom of attempting to
expunge unhappiness from humanity’s
collective consciousness. But true
happiness includes the wisdom to
embrace unhappiness as part of life. It
comes naturally when one is no longer
obsessed with pursuing it.

Adaryani et al. (2013) investigated the
relation of metacognitive strategies with
spiritual health and life satisfaction on
120 university students. The results
showed a significant relationship between
metacognition and spiritual health as

well as between metacognition and life
satisfaction. The results of multiple
regression analysis revealed that
spiritual health could predict l ife
satisfaction.

 Zand et al. (2013) compared the
spiritual intelligence, metacognitive
beliefs, life expectancy and their
interaction in people with multiple
sclerosis and healthy people.  The results
showed that there is a significant
difference between spiritual intelligence
of people with M.S and healthy people. In
both elements of negative metacognitive
and cognition efficacy found significant
differences between the groups. In the
variable of hoping to life, no any
significant difference found between the
related groups. Also, the correlation
results indicated that there was a
significant relationship between spiritual
intelligence and life expectancy
increasingly; the results represent the
fact that the spiritual intelligence predicts
36.6% of the variance in life expectancy.

Of metacognitive beliefs, there are
relationships between positive meta-
cognition beliefs in relation to concern,
negative beliefs about the same concern,
low cognition efficacy, and negative
metacognition in relation to thoughts and
life expectancy; in other words, with
reduction of these beliefs, life expectancy
increases; the results representing the
fact that metacognitive beliefs predicts
26.1% of life expectancy variance totally.
a.Relationship between Metacognition
and Spiritualism:
     Metacognition and Spiritualism are
related to each other in one way or other.
Both of them are very much involved in
making individuals aware of their
thought processes and evaluation and
regulation of their thinking processes.
Spiritualism, on the one hand, focuses on
the teachings of God or religious saints,
which in turn stresses on the results of
our good or bad actions. This makes
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individuals to think and realise about
what is good and what is bad in their
actions and what changes they should
need to improve their ‘Karma’ and find
good results and make their lives worth
living. Metacognition, on the other hand,
make individuals to think how they think
and how they should regulate their
thinking in order to get success in
whatever task they are doing. So, all in
all, we can say that both of them stresses
on thinking and regulating one’s
thinking for his or her betterment and
both of them make individuals aware of
themselves. Metacognition and
spiritualism leads to self-monitoring.
Their relationship is described in the
following manner:
i. Spiritualism includes three things:
   As mentioned in the study done by Ho

& Ho (2007) spiritualism includes three
important things which are described
as follows:

a) Spirituality addresses ‘existential or
transcendent questions’, such as those
concerning the meaning and purpose
of l ife. Conviction that life is
meaningful and purposeful is essential
to spirituality.

b) Spirituality belongs to the domain of
‘superordinate or cardinal values’
underlying all aspects of life.

c) Spirituality is ‘self-reflective, and hence
metacognitive’, in nature.

ii.Metacognition includes three things:
     As defined by Burnett (2012) in ‘Master

practitioner series: the reflective brain
part one: reflection in action’,
metacognition includes the following
three things:

Developing a plan of action
Maintaining/monitoring the plan
Evaluating the plan
      Metacognition is a sort of “inner

coach” , the inner awareness and
knowledge of how one will control his
or her thinking process. It is important
that one should be aware of his/her own

learning process and that one should
take steps to monitor his or her
learning. There are three key
components to metacognition:

1. Metacognitive knowledge: It is also
called metacognitive awareness. It is
what individuals know about
themselves and others as cognitive
processors.

2. Metacognitive regulation: It is the
regulation of cognition and learning
experiences through a set of activities
that help people control their learning.

3. Metacognitive experiences: These
are the experiences that have
something to do with the current
cognitive endeavours.

Metacognition is thus vital to the
development of spirituality. It enables the
self to be aware of its place in the world,
and engage in internal dialogues about
its relations with both itself and non-self.
A self so empowered is what Ho, Chan,
Peng, and Ng (2001) term dialogical self.
In sum, it drives the spiritual self to be
engaged in internal dialogues and thus
to participate in its own re-creation.
b. Role of Metacognition and
Spiritualism in shaping the Behaviour
and Personality:

As we know that metacognition and
spiritualism focuses on consciousness
regarding one’s own thought processes.
It further helps in shaping the behaviour
and personality of the individuals as they
get to know about their thinking
processes and get to know about the right
and wrong things regarding it. It further
leads to effective learning in individuals.
Individuals get to evaluate and regulate
their thinking and actions. It is very
helpful in making them realise their
limitations and strengths which leads to
improvement in their behaviour and
personality.  Both of them are helpful and
work as agents to have or maintain a
check on their own thought processes and
leads to reflective minds. It gives rise to:
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Reflection-on-action: What is one thing
one could have done differently?

Reflection-in-action: Using that idea,
can one design a new strategy for
application?

i. Three Reflective Directions:
As defined by Burnett (2012) in ‘Master

practitioner series: the reflective brain
part one: reflection in action’, there are
three reflective directions:
1. Reflection-in-action - reflecting on

one’s actions during an event....how can
one maintain momentum- one is hawk
like; sharp eyed, making informed
decisions based on intuitive split second
reflections.

2. Reflection-on-action - retrospective
reflection, one reflect on actions that
have already occurred. What can I do
next time to improve things or make
use of what one has learned?

3. Recall incidents, ruminating in depth
on how one can improve his or her
practice; spontaneously while travelling
or resting or one may put specific time
aside and formally structure his or her
reflections.

Both metacognition and spiritualism
teach one to pay attention to and
acknowledge both one’s inner experience
and the outer world, without necessarily
reacting. The ability to simply observe and
accurately sense thoughts, emotions, and
physical sensations – without having to
change them, or act on them – can be
instrumental in breaking habitual
behavior patterns that can harm one’s
health, such as smoking a cigarette
when feeling stressed, eating comfort
food when feeling sad or “empty”, or
turning to alcohol or other substances to
“numb out” when feeling overwhelmed.
Experts and researchers have always
sought to understand cognitive processes
and discover techniques to improve
cognitive abilities. Metacognition refers
to the individual’s understanding of their
own cognitive system. It is a multifaceted

concept that entails the knowledge,
processes and strategies that evaluate
cognition. Stronger metacognitive
strategies help promote learning and pave
the way to success. Thus, they provide the
individual with a sense of happiness,
hope and self-confidence, hence the
improvement of well-being. Individuals’
personality and behaviour get a boost
from spiritualism and metacognition in
the following manner:
Strengthen awareness
Discover Calmness
Become alert to their consciousness
Devote themselves to spiritual practice
 Develop spiritual intelligence and

mastery
Deepen their ability to reflect
Helpful in dealing with stress, developing

awareness, and the understanding of
others.

Improves concentration and creativity.
c. Meditation as an important aspect of
Spiritualism and its relation with
Metacognition:

Meditation is a very important part of
spirituality. Meditation practice is often
identified as a relaxation technique
(Benson & Proctor, 1984). Although this is
certainly a legitimate aspect of
meditation, and one that has made these
techniques more easily understood, our
primary focus is on meditation as an
approach to developing mindfulness,
whether at a physical, psychological, or
spiritual level.

In Indian context, it is believed that
a simple chanting of ‘OM’ gives an
individual intense peace and pleasure
within one’s own self and everything
seems to him or her so blissful. During
meditation, when we chant Om, we
create within ourselves a vibration that
attunes sympathy with the cosmic
vibration and we start thinking
universally. The momentary silence
between each chant becomes palpable.
Mind moves between the opposites of
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sound and silence until, at last, it ceases
the sound. In the silence, the single
thought ‘Om’ is quenched; there is no
thought. This is the state of trance, where
the mind and the intellect are
transcended as the individual self merges
with the Infinite Self in the pious
moment of realization. It is a moment
when the petty worldly affairs are lost in
the desire for the universal. Such is the
immeasurable power of ‘Om’.

 Indian system is rich in its diversity
and culture. There are so many religions
in India and it has a huge religious
difference at every another kilometer.
There are people from different
communities like Hinduism, Islam,
Sikhism and Christianity, all have
different practices and faiths, but have
the same philosophy that God is one and
can be attained through meditation.

Every religion has its own way of
meditation, like Hindus follow the
teachings given in the ‘Holy Bhagvad Gita’
and perform meditation with the help of
‘Yoga’ and ‘Dhyana’, Muslims believe that
reciting the teachings given in the ‘Holy
Quran’ is the true form of meditation, in
Sikh religion it is believed that obeying
the teachings of Guru Nanak Dev ji given
in ‘Guru Granth Saheb’ and ‘Gurbani’ or
‘Naam Simran ’ is the true form of
meditation and in Christianity, following
the teachings of Jesus Christ and reading
‘Holy Bible’ is the true form of meditation.

In Christianity, it is believed that
confessing or confession of one’s doings
in front of God or any priest gives an
individual peace within one’s own self. All
in all, all religions in India emphasised
on total surrender to God which is followed
by meditation. It leads to a peaceful and
blissful life. There are misconceptions
regarding word ‘Om’. People belonging to
different religions think that it is
associated with Hinduism only. There is
nothing like that. Om, in its variants,
forms part of all major cultures. It

symbolizes goodness or power or
meditation or respect. Hindus use it as a
chant for all mantras and bhajans and are
more popularly associated with Om.

 Christians and Jews use it as ‘Amen’
to denote strong affirmation. Our Muslim
brothers and sisters use it as ‘Aamin’.
Buddhists use it as ‘Om Mani Padme
Hum’. Sikhism is based on fundamental
tenet of ‘Ik Omkar’ or One Om. Omni
which forms root of so many words
implies infinity or ubiquity or tremendous
presence. For example, omnipresent,
omnipotent, omniscient etc.

Thus, Om, like its source Vedas, is
beyond all later day religious or cultural
divisions and is for entire humanity just
as air, water, sunlight, blessings of
Ishwar, love of mother, compassion for
fellow beings.

The motive of metacognition and
spiritualism is to make an individual
aware and mindful. To be fully mindful in
the present moment is to be aware of the
full range of experiences that exist in the
here and now.

It is bringing one’s complete attention
to the present experience on a moment
to moment basis. As defined by two
leading meditation teachers,
“mindfulness means seeing how things
are, directly and immediately seeing for
oneself that which is present and true. It
has a quality of fullness and impeccability
to it, a bringing of our whole heart and
mind, our full attention, to each moment
(Goldstein & Komfield, 1987).

Mindful awareness is based on an
attitude of acceptance. Rather than
judging one’s experiences as good or bad,
healthy or sick, worthy or unworthy,
mindfulness accepts all personal
experiences (e.g., thoughts, emotions,
events) as just “what is” in the present
moment.

“Meditation is the dissolution of
thoughts in Eternal awareness, in Pure
Consciousness without objectification, 
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knowing without thinking, merging
the finite into infinity”

           ~Swami Sivanand
d. Meditation and Mindfulness:

The meditation literature describes
many different meditative practices
(Goleman, 1977; Shapiro & Walsh, 1984).
Most reviewers of this literature have
referred to two basic types of meditation
practice: concentrative meditation and
mindfulness meditation (Smith, 1975).
Mindfulness meditation is also referred
to as “opening up,” insight, or Vipassana
meditation. Concentrative practices
focus on a specific object of attention,
such as awareness of the breath (paying
close attention to the physical sensations
of breathing in and out).

Other objects of concentration may
include a visual target such as a candle
flame or mandala, or the sound of a
repeated word or mantra. In
transcendental meditation (TM),
practitioners repeat a Sanskrit term as
the focus of their meditation (O’Connell
& Alexander, 1994); secularized versions
of this method have substituted the word
“one” (Benson & Proctor, 1984), or
encourage the practitioner to select a
word or sound of their choice (Carrington,
1998). An example of a concentrative
meditation practice is given below in the
section on clinical applications.

In insight or mindfulness practices,
the meditator is in sautéed to develop an
awareness of any mental content,
including thoughts, imagery, physical
sensations, or feelings, as they
consciously occur on a moment-to
moment basis. As with concentrative
meditation, the overall focus is on paying
close attention to one’s immediate
experience in an attitude of acceptance
and “loving kindness.” The two types of
practice are often combined, as in the
teaching of insight or Vipassana
meditation (Goldstein & Komfield, 1987;
Kabat-Zinn,1990). In l0-day Vipassana

meditation retreats, the first 3 days are
devoted to practicing concentrative
meditation (a focus on the breath) before
beginning a week of insight meditation
(a focus on physical sensations and
thoughts as they occur in the moment).
Vipassana is the Buddhist tradition from
which most mindfulness techniques
derive. Both concentrative and insight
meditation techniques are associated
with two main processes: (a) the direct
experience of “impermanence” or the
constantly changing nature of perceived
reality, and (b) the ability to self-monitor
subjective events from the perspective of
an objective or detached observer. Both
have important clinical implications.

“When meditation is mastered, 
    the mind is unwavering, 
  like the flame of a lamp in a
         windless place.”     ~ Lord Krishna

(Source: The Bhagavad Gita 6: 19-20)

e. Metacognition and Meditation:
“Sometimes, simply by sitting, the soul

collects wisdom.” ~Zen proverb 
Metacognition is relecting on the

learning and is very helpful for the young
students as well as for the elderly persons.
For students it improves the memory
power and the learning ability. For the
senior persons metacognition meditation
improves brains plasticity. It cleanses
the neural pathways.

It also reorganizes the pathways. The
process of metacognition meditation
involves  awareness, self-regulation, and
refocusing. It includes integrating
previous knowledge with new
information. Neuroscientists have
discovered that when you ask the brain
to meditate, it gets better not just at
meditating, but at a wide range of self-
control skills, including attention, focus,
stress management, impulse control, and
self-awareness.
f. Metacognition and Spiritualism
leading to Peaceful Life:

Religion is generally taken to include
a set of “beliefs, practices and rituals
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related to the sacred.” (Koenig, 2009).
Unfortunately, spirituality is more
elusive to def ine, but refers to a
subjective sense of being part of a greater
whole that stretches beyond what can be
directly perceived by our senses; it is
independent of the precepts of a particular
religion (although could be provided by a
religious faith) and gives the person a
sense of meaning and purpose in life,
perhaps leading to peacefulness and
serenity.

Spirituality is “that most human of
experiences that seeks to transcend self
and find meaning and purpose through
connection with others, nature, and/or
a Supreme Being, which may or may not
involve religious structures or traditions.”
(Buck, 2006; Delgado, 2005).

Nonetheless, in our increasingly
secular era it may be worth trying to draw
a distinction between the two, on the
general assumptions that (1) many people
who subscribe to no religion are
nonetheless deeply spiritual, and (2) that
spirituality is likely one of several
conceptually distinguishable mediating
paths through which religious affiliation
may be relevant for health. Virtually
every society has recorded other-worldly
experiences, from seeing a bright light
and experiencing the joy and peace of
near-death experiences, to the sense of
closeness to all living things brought
about by meditation. The mind has a way
of interfering with personal happiness,
often causing stress and doubt. Getting
in touch with one’s inner source of peace
and following its guidance over the mind’s
often-unfounded concerns requires
training and discipline. We are what we
think. We are what we read. We are what
we do most often in the present moment.
What we are now is the result of all we
have thought, read, done; the choices we
have made, or the choices we failed to
make whenever we acted out on the
default of our feelings which is to say our

conditioning/karma. What we are now is
also a result of how present we have been
to the present moments in our past how
mindful, aware, open, discerning,
insightful, observant, focused, or how
vacant, scattered, diffused, discursive,
avoidant. If we do nothing differently now
and we just exist, and just “be” then
whatever has been uncritically written in
us by life, by others, in the past, will be
our present, and will become our future,
because who we are our level of personal
development or lack thereof, how many
self-capacities we have developed or failed
to develop will be the most important
determinant of the quality of our lives and
our level of inner peace, composure, and
happiness. Who we are, the level of self-
development and personhood that we each
carry around with us wherever we go and
that we can’t escape or outrun is more
important, more essential and more
powerful, than what’s around us.
Research on mindfulness supports the
idea that cultivating greater attention,
awareness and acceptance through
meditation practice is associated with
lower levels of psychological distress,
including less anxiety, depression, anger,
and worry. In addition to the mental
health benefits of meditation practice and
cultivating mindful awareness in daily
life, simply being in a mindful state
momentarily is associated with a greater
sense of well-being.

“There is no coming to consciousness
without pain, people do anything, no
matter how absurd, in order to avoid
facing their own soul. One does not
beocme enlightened by imazining figures
of light but by making the darkness
conscious.”  Carl Jung
Conclusion:

Metacognition refers to the knowledge
of cognitive processes. In other words,
metacognition involves strategies and
processes that evaluate, monitor and
control the cognition. Utilization of
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metacognitive strategies improves the
performance control.  Same is the role of
spiritualism which refers to an activity
of developing or deepening one’s
relationship with something deeper and
more inclusive. Meditation is an
important aspect of spiritualism.
Although this is certainly a legitimate
aspect of meditation, and one that has
made these techniques more easily
understood, our primary focus is on
meditation as an approach to developing
mindfulness, whether at a physical,
psychological, or spiritual level.
Metacognition and spiritualism leads to
reflective minds with the help of
meditation and conscious endeavour of
making a check on their own thought
processes and regulate their thinking
process which in turn give rise to
mindfulness and their better adjustment
with in oneself. Metacognition and
spiritualism both gives an individual a
clear concept of his or her mental
processes and they come to know their
real identity which is the utmost
requirement of a reflective mind. When
a person acts in accordance with his true
spiritual nature and realizes his full
potential, the natural flow and impetus
will be the individual state of goodness,
humanitarianism and the capacity to
experience actualization and fulfillment.
 To actualize our potential as divine
human beings, we must expand our
consciousness and choose to learn from
our life experiences. Unhappiness and
frustration are caused by the unrealized
spiritual potential of a person, leading to
failed goals, misdirected energies,
disconnection and a discontented life.
Therefore, it is imperative for people to
act in accordance with their true spiritual
nature and develop their self-awareness
along with their latent inner talents in
order to experience a state of
contentment, peace, happiness and

completion. Self-realization, the
awareness of one’s spiritual nature and
the true development of one’s inner
talents, is one stage of experiencing the
art of fulfillment and peace in our daily
life. In the end, investigators conclude
that today’s world is getting tough day by
day. One should know how to maintain a
balance between his or her materialistic
and spiritualistic life. One should devote
equal time to both material world and
spirituality and give more importance to
spiritualism as it gives immense
pleasure and happiness to an individual.
It is only through spiritualism that an
individual get to know how to become
tolerant, patient, learn how to live in
humility and maintain one’s calm in
difficult times. One’s action and reaction
can be improved with the help of
spiritualism and metacognition. It has
been found while going through various
studies that spiritualism is the only way
or method of getting peace within one self
and various metacognition studies
revealed that getting aware with one’s
own thinking process can help an
individual understand him/herself and
thereby improving one’s self-awareness,
self-monitoring and self-regulation. It has
been concluded that various NGO’s and
organizations like Art of Living and
Brahamakumaris etc. should organize
seminars and workshops so that an
individual can attend and get the true
pleasure of life, i.e., peace and happiness,
which is very difficult to attain in today’s
fast and tough life. Moreover school
curriculum especially at secondary stage
should be revamped and some aspects of
metacognition and spiritualism should be
integral part of it. During adolescent
period students confront with lot of stress
and strain and the curriculum of type can
go a long way to make the present society
happier and peaceful.
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Tribal education in India has reached a threshold point. The spread of education in a vast tribal
belt of the country is still a challenging one. While dealing with the poor educational attainment of
tribal children to formal schooling, researchers have found emphasis few issues like economic
marginalization of these comminutes, their illiterate parents, conducive home environments, and
inadequate facilities for education, social and  culturally alien nature of the school system etc .
Governments have in the recent past followed the path of the trial and error method and have been
able to identify special needs of the tribal children in the field of education. But the result is no
encouraging one. This paper has examined three aspects 1. present educational status of STs in
Karnataka and 2. working pattern Ashram Schools and 3. Policy Implications. The finding of this
paper is based on the preliminary study done on selected Ashram Schools in ITDP district of
Karnataka and it concludes that since education for tribal children is quite different from other
cultural groups of the country culturally sensitive, ecologically valid and economically viable
programmes of education should be implemented as soon as possible for the tribal children and
Ashram schools must be upgraded.
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Background
Scheduled Tribe in India is more like

the “indigenous” or “native people” in
other parts of the world. The population
of Scheduled Tribes in India according to
2001census is 8.43 crores. Education of
Scheduled Tribe (ST) children is
considered important, not only because
of the constitutional obligation, but also
a crucial input for total development of
tribal communities. The literacy levels of
the Scheduled Tribes according to the
2001 census is 48.10% as compared to

overall literacy rate of the total population
i.e., 75.38%, which shows a dismal
picture of Scheduled Tribes education. So
long as there is a gap between the literacy
levels, the position of Scheduled Tribes
will remain backward. Lack of education
may lead to child exploitation, child labor,
population explosion, etc., so the need of
the hour is to bring quality education
through 100% school enrolment and
retention with more emphasis on the girl
child education. I have given some
suggestions for imparted inequality
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education among the Scheduled Tribes in
order to uplift themselves and to overcome
the socio-economic problems.

Recent study has shown that an
alarmingly large number of tribal children
do not become real literate even after four
years of primary education (Sharma, 2002).
Hence, total school effectiveness and
actual learning have to be the central
theme rather than secondary concern for
universal education. Further, more
important is that how effective tribal
schools are and successive learning
basically depend not only on school level
inputs but also on many vital factors
outside the school. Basic infrastructures
of Ashram Schools in tribal areas are
worse than anything in many southern
districts of Karnataka state.
Tribal education in Karnataka :

The total population of Karnataka, as
per 2001 Census is 52,850,562. Of this,
3,463,986 are Scheduled Tribes (STs).
The ST population constitutes 6.6percent
of the state population and 4.1 percent of
the country’s ST population. Forty-nine
STs have been notified in Karnataka by
the Scheduled Castes and Scheduled
Tribes Order (Amendment) Act, 1976 and
by the Act 39 of 1991. This is the second
highest number, next to Orissa (64) if
compared with the number of STs notified
in any other states/UTs of the Country.
Literate rate of Karnataka tribes is 48%
only. Census (2011) reports Out of total
literates, 39.2 percent are literates
without any educational level or have
attained below Primary level. The
literates, who have attained education up
to Primary level and Middle level,
constitute 29.3 percent and 11.8 percent
respectively. Next, 15.8 percent of the
literates are having educational level up
to Matric/Higher Secondary etc. implying
that every 6th ST literate is a Matriculate.
Literates with educational level of
Graduation and above are only 3.1
percent. Individually, Gond tribe (3.6

percent) has the highest percentage of
Graduation and above educational level
Population in the age group 5-14 years
are the potential students. Only 59.3 per
cent of the ST population in this age group
is attending various educational
institutions. In this regard,  Marati, the
fourth largest ST, have the highest
83.6per cent school going children”
(Census, 2011).
Tribal (Ashram) Schools in Karnataka

Ashram schools are residential
schools for tribal children from a cluster
of habitations. Based on the Gandhian
philosophy of self-reliance, it was
experimented by Thakkar Bapa, a
Gandhian in Panchamahal district of
Gujarat in the pre-independence days
(Ananda, 1994).

Ashram schools were found effective
as (i) it was not feasible to open full-
fledged schools in very small and scattered
habitations (ii) it created congenial
atmosphere for teaching learning as it is
assumed that the tribal households do not
have such an environment and (iii) it
helped to develop the total personality of
the child and impart vocational skills to
improve employment opportunities.
Ashram schools generally provide
admission to children from habitations at
least 2-4 kms. away from the school. If
children from nearby villages are
admitted, they are not provided with
boarding.

The curriculum of Ashram schools
includes agriculture and other life skills
in addition to general subjects. In case of
Karnataka three are 127 Ashram schools
are keep ruining. Out of 127, only five
schools are exclusively high schools.
Majority of the schools is primary schools
only. However, recently Govt. has passed
an order to open higher primary schools
with the existing facilities recently. Govt.
is not showing any interest in opening
high schools in large scale in tribal areas.
An attempt has been made in this
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present research study to analyze the
working pattern of Ashram schools of the
tribal children in Karnataka. Data have
been collected based on both content
analysis and fieldwork method.
Objective

The objective of the study was;
a. To study the functioning of selected

Ashram schools in ITDP districts of
Karnataka

Districts Selected
All Six ITDP Districts were selected

for the study
1.Mysore, 2.Kodagu, 3. Chickmangaore,
4.Dakshin Kannda , 5.Udupi,  6.Chamaraj
Nager,and number of schools visited is 66
Data Resources:

Primary Data has been collected from
the school authority students and
teachers. Secondary data collected from
literatures
Tools for data collection
(a) Survey: Primary Data has been

collected through a questionnaire.
(b)Interview: Carefully designed

structured interview has been
conducted to collect data from the
stakeholders.

(c)Focus group study: Data has also been
collected through focus group study with
teachers.

Table- 2
Enrollment in Ashram Schools in the

Studied Schools (2010-2013)

      Schools                   No.     Students
 Enrolled

 1    Primary Schools     30        1006

 2   Middle Schools         27        1146

 3   High Schools            05          874

 4  Hr. Sec. Schools        04          384

      Total                         66        3408

(Source: SC/ST Development Corporation,
Karnataka)

Table-1
General Enrolment of  ST Students during 2012-2013

  Sr. Level                                   Scheduled Tribes     Enrolment rate of
       (Numbers in lakh)          ST students

Boys Girls Total Boys Girls Total

1 Primary Schools 0.47 0.41 0.88 2.68 1.56 4.24

2 Middle Schools 0.21 0.11 0.29 2.01 1.26 3.27

3 High Schools 0.11 0.06 0.17 1.45 0.44 1,89

4 Higher secondary 0.08 0.02 0.10 0.89 0.18 1.07

Total 0.74 0.50 1.24 7.03 3,44 10.47

Source: Department of Education, Bangalore

Analysis of Data
The qualitative data has been

analyzed using NUD*IST  statistical
software’s and the quantitative data has
been analyzed using SPSS software.
Discussion

In this crucial moment education
plays a vital role. Education is a backbone
of every society. It is a tool for social
change.  Opening of tribal schools the
tribal areas in the wake of modern
developmental process have brought in
juxtaposition two distinct value systems
– one based on inherent tradition and
ignores and the other on technology and
innovations.Harmonious synchronization
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Table-3

Achievement Levels (Class-I-V) of Scheduled Tribe Students in Ashram schools

Sr. Districts Maths        Language        Envir. Sci.    Gen. Sci.

1 Mysore 4.55 6.18 4.12 2.45

2 Kodagu 4.08 5.58 8.51 1.41

3 C H Nager 4.44 5.35 5.04 3.78

4 Udupi 3.23 7.70 7.12 2.51

5 Dakshin Kannda 3.19 6.15 4.29 3.21

6 Chikka mangalore 2.87 4.60 4.84 2.67

Table-4

Successful Outcomes of Ex Students of Ashram Schools (2008-2013)

Sr. Distt.           Gradu.   P G.   Ph.D.    IAS/  Class I   Gov. Job   Priv.Job  Own Busi.

1 Mysore         118       33 9 1      14         19           14             9

2 Kodagu           56        9 - -         7         11             7             4

3 CH Nager     102       17 7 1        4         21            14            11

4 Udupi   63       21 3 -         8         17             4              3

5 Chikka          11 6 - -         3          2            11              3

        mangalore

6 Dakshin  18 9 3 -          -          1              8              -

         Kannada

Primary data

Table-5

Co-curricular Activities in Studied schools

 Sr    Districts     Mock      Deba   Drama    Essay   Cult.     School   Nation   Social

                 Parlia te         Progr.     Day      Festi.     Servi.
                 ment

1 Mysore 7% —- 13% 11% 8% 65% 78%    23%

2 Kodagu 2% 23% —— 10% —— 56% 67%    2%

3 C H Nager 4% 18% 44% —- 27% 77% 89%

4 Udupi —— —- 65% 2% ——- 44% 89%    ——-

5 Dakshin ——- 11% 31% —- 11% —— 56%     --—

       Kannada

6 Chikka 2% 11% — 32% —- 22%     2%

       mangalore

Primary data
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 of the two systems is highly essential for
the rapid educational development of
tribal’s (Jha, 1995). In the past education
was one of the main considerations for
hierarchical classification in the Hindu
society. Rapid population growth impedes
educational development in several ways.
Most obviously it produces a rapid
increase in the school age population. To
spread the education among marginalized
sections of society has become a
formidable task in India. However, with
the advent of modernization, the
education of tribal’s has undergone a
different phase. Under the influence of
globalization, the tribal education and
culture has been tremendously
influenced.

The uniqueness, of the tribal culture
which enriches the country’s culture
mosaic, is fast disappearing and even
getting distorted under powerful
influences of the dominant urban
culture. In this study we found these
issues also;
a. Shortage of schools

As we seen in much tribal area
shortage of schools has become a major
issue. As for as non-existing facility
within a habitation is a policy concerned.
Looking at the disparity condition in
terms of deprivation, more children of
tribal group school age children are
deprived of primary schools within their
habitations. Parents don’t like to their
child to for way schools. Majority schools
are facing fundamental facility problems.
b Language issues

The tribal situation in India presents
a varied and complex picture and poses
peculiar problems of social and economic
development. Demographically speaking,
there are more than 244 scheduled tribes
with many sub-groups speaking some 100
languages /dialects. Most unfortunate
thing is that major portion of
government’s resources is diverted to
concessional provisions and little is left

for the development of tribal education,
language and culture. we found that in
the tribal schools teachers are not
teaching through tribal Language.
Children can’t understand English and
pure Kannada.
c) Urban Prejudiced

The success of one’s education largely
depends on the motivation. Basically
tribes are living with low socio -economic
status. Obviously the level of motivation
and self-esteem will be comparatively low
among tribal children. The main reason
for this problem is current education
system is more or less urban based non-
tribal and absence of culture specific. All
syllabus are urban orientated. Teacher
from urban areas are not aware tribal
culture at all.
d) Drops out issue

The problem of dropout persists among
all categories of tribal children in ashram
schools. However in the context of
children studying in Classes 1-10 the gap
between the ST and total population of
dropouts has widened from 1990-91 to
1998-99.The reduction in the dropout
rates could be because of late or absence
of various incentive schemes run by the
State Govt. ST children not getting free
textbooks, uniforms and scholarships in
on time here. Hence we can experience
heavy drops out rate in ashram schools.
e) Shortage of Teachers

Teachers are the real directors of
every tribal school. The major problem is
that Govt. is recruiting teachers from the
urban area to teach tribal children.
Reports say that only 0.56% of teachers
are basically from either Anthropology or
Sociology discipline. Majority of the
teacher are from non-tribal community.
Also many ashram schools are running
from shortage of teachers. We found that
that teacher’ visit one or two times in a
weak to school only!. This is also due to
low level of motivation, inspiration and
commitment among the inspecting
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teachers. This is the high time that Govt.
should think to, monitoring this school
effectively.
f) Parents’ Indifference

In tribal society children from the
early age will be engaged in cooking food,
fetching water, siblings care, support in
the field, collection minor forest food,
grazing etc. Parents are not showing
much interest to send their children to
school. Parent’s feels children always
should be in front of them only. There are
not aware of the value of school education
it seems.

Moreover it is found that absence of
effective monitoring unit on the tribal
schools is one of the major drawbacks in
case of development of tribal education.
Concerned inspecting staffs hardly visits
to the tribal schools, sometimes only
once in a year. This makes teacher to
lack commitment in their profession.

Conclusion
While dealing with the poor

educational attainment of tribal children
to formal schooling, researchers tend to
emphasis the economic marginalization
of these comminutes, their illiterate
home environments, and inadequate
facilities for education and culturally the
alien nature of the school system. Lack
of education is largely responsible for the
exploitation and pitiable plight of the
tribe’s.  The educational problems of the
tribal children can unfortunately not be
solved just by raising the quality of the
offered education.  Most teachers and
community leaders ascribe poor
attendance of tribal children in school to
economic reasons, including household
duties and working on the farm; low
parent motivation is also listed as a
significant reason for children not
attending school.
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The force which stimulates an individual’s actions and decides its direction is known as
motivation. It is a process which sustains will to work. Motivation is the will to achieve or
the will to perform. Achievement means all those behavioural changes which take place in
the individual as a result of learning experience of various kinds. Emotion is intent and
sometimes violent feeling. It stirs up the whole organism mentally as well as physically.
Intelligence means to apply ones knowledge to noble situations or adjustment to noble
situations. It is the flexibility of mind to meet the new satiations. In the present study,
an attempt has been made to study the achievement motivation and emotional intelli-
gence among secondary school students of R.S. Pura tehsil, Jammu. The findings of the
study revealed that a) there is no significant difference in achievement motivation among
secondary school students belonging to high and low levels emotional intelligence; there
is no significant sex difference in achievement motivation among secondary school stu-
dents; and the variables of emotional intelligence and sex are independent of each other
with achievement motivation as dependent variable among secondary school students.
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Introduction
Achievement Motivation is simply a

level of aspiration that an individual can
achieve, if we observe a child who is
motivated to reach his goal, we find him
full of life and strength. Motivation for
success or achievement of individuals
lead them to set level of aspiration that
do not guarantee easy success.

Achievement Motivation can best be
defined as the expectancy of finding
satisfaction in mastering challenging
and difficult performances. In education
we call it as “pursuit of excellence.”

According to Atkinson (1927)
“Achievement motivation is an important
determinant of aspiration, effort and
persistence when an individual except
that his performance will be evaluated in
relation to some standard of excellence,
such behaviour is called “Achievement
oriented”.

According to McClelland (1953)
Achievement Motivation may be
associated with variety of goals, but in
general the behavior adopted will involve
activity which is directed towards the
attainment of some standard of excellence.
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Murray (1938) defines Achievement
Motivation as ‘to accomplish something
difficult to master, manipulate or
organize physical objects, human beings
or ideas to do this as rapidly and as
independently as possible. To overcome
obstacle and attain high standard to excel
oneself to rival and surpass others, to
increase self regard by the successful
exercise of the talent”.

Heckarsen(1967)defined Achievement
Motivation as, ‘the striving to increase
or keep as high as possible one’s own
capabilities in all activities in which a
standard of excellence is thought to apply
and where execution of such activities,
can therefore, either succeed or fail’.

The person who tries to attain a high
degree of perfection as a result of his
performance when it is self-rated, the
person compares his achievement with
that of others. He further states whether
the standard of excellence is task-related,
self-related or other-related. It consists
of two parts fear or failure and hope of
success.

Achievement Motivation is described
as a disposition to strive for satisfaction
derived from success in completion with
some standard of excellence. “All of us
wish to achieve something, our ultimate
goal may be economic security, wealth,
health, fame, recognition, happiness,
peace of mind or something else.
Whatever the goal may be, achievement
related to that end i.e. the need to
achieve. Something is related to the need
for superiority.” (Jung, 1920)

Thus, achievement motivation is
directed towards certain end results that
are produced by one’s own ability, namely
to achieve success and to avoid failure.
Concept of Emotional Intelligence

Emotional intelligence like general
intelligence is the product of ones
heredity and its interaction with his
environmental forces. Until recently we
were believing that a person’s general

intelligence measured as I.Q. or
Intelligent Quotient is the greatest
predictor of success in any walk of life-
academic, social, vocational or
professional. Consequently the I.Q. scores
are often used for selection, classification
and promotion of individuals in various
programmes, course and job placements
etc.

However, researches and experiments
conducted in the 90’s onwards have tried
to challenge such over dominance of the
intelligence and its measure intelligence
quotient (I.Q.) by replacing it with the
concept of emotional intelligence and its
measure emotional quotient has
revealed that a person’s emotional
intelligence measured through his E.Q.
may be a greater predictor of success than
his I.Q.

The term emotional intelligence was
introduced in 1990’s by two American
University Professors, Dr. John Mayer and
Dr. Peter Salovey in their attempt to
develop a scientific measure for knowing
the difference in people’s ability in the
area of emotions.

Emotional intelligence is that which
gives a person the competitive edge to
excel in his life. It refers to the capacity
for recognizing our own feelings and those
of others, for motivating ourselves and for
managing emotions well in ourselves and
in our relationships. It describes abilities
distinct form intelligence, but
complementary to academic intelligence,
the purely cognitive capacities measured
by I.Q. Many people who look smart but
lack emotional intelligence end up
working for people who have lower I.Q’s
than who excel in emotional intelligence.

Pioneering model of emotional
intelligence was proposed in the 1980’s
by Reuven Bar-On, an Israeli
psychologist. His model describes
emotional intelligence as “an array of
personal, emotional and social abilities
that influence one’s ability to succeed in
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coping with environmental demands and
pressures.”

In a national level interactive
workshop organized by Chamber of
Commerce and Industry held in New
Delhi, on 16th August, 2002 to discuss the
theme, “Emotional Intelligence at work”.
It was felt that the emotional
characteristics as defined by
psychologists worldwide do not cover whole
range of  human behaviour and its
reactions to divergent stimuli in day to
day life.

In general, we define emotional
intelligence as accumulation of all
cognitive, non-cognitive and non- physical
capabilities, competencies and skills a
person has that help him to deal with the
demands and pressures in daily life.

In simple terms, we can say that
“Emotional intelligence can be defined as,
knowing what feels good, what feels bad
and how to get from good and bad.
Dimensions of Emotional Intelligence

In the Indian context, the concept of
emotional intelligence includes three
dimensions as under:
1. Emotional competency
2. Emotional maturity
3. Emotional sensitivity.

Salovey and Mayor (1990) described
emotional intelligence as “a form of social
Intelligence that involves the ability to
monitor one’s own and other’s feelings
and emotions, to discriminate among
them and to use this information to guide
one’s thinking and action.”

According to Goleman (1998),
“Emotional intelligence refers to the
capacity of recognizing our own feelings
and those of others for motivating
ourselves and for managing emotions well
in ourselves and in our relationships.”

Mayor and Cobb (2000) “Emotional
intelligence is the ability to process
emotional information, particularly as it
involves the perception, assimilation,
understanding and management of
emotions.

Related Literature
McClelland et al. (1953) believed that

our fantasies often reveal motivational
basis of our actions. He attempted to
make use of fantasies to explore and
measure achievement motivation. He
tried to collect information from his
subjects by means of project ive
techniques.

Dutt and Sabharwal (1981) studied
achievement motivation in relation to
some selected variables, one of these
variables was sex. It was found that male
subjects do not significantly differ from
female students in terms of mean
achievement motivation scores.

Richardson and Evans (1997)
expressed some method for teaching
social and emotional competence with
culturally diverse society. Their purpose
was to help the students connect with
each other in order to assist them in
developing inter-personal, intra-personal,
and emotional intelligence arguing that
these types of intelligence are essential
for personal accomplishment.

Finegan (1998) argued that school
should help students to learn the abilities
underlying, emotional intelligence.
Possessing these abilities or even some
of them can lead to achievement from the
formal education.

Tapia and Stock (1998) explored the
relationship of emotional intelligence and
academic achievement and found that
there existed a low relationship between
emotional intelligence and academic
achievement.

Dewan (2003) in her study on a sample
of 769 students found that students with
average academic stress were more
emotionally stable as compared to the
students having high academic stress.
She further found that family stress of
students belonging to both urban and
rural affect their academic achievement.

Manhas (2004) in hr study on a sample
of 400 students of 11th class (both boy and
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girls) found a high positive correlation
between intelligence, creativity,
academic achievement, mental health,
self concept and stress with emotional
intelligence. She further reported that
girls level of emotional intelligence is
slightly more than that of boys. She also
found a significant difference in the
emotional intelligence of adolescent of
Government schools and private schools
as well as urban and rural areas.
Objectives of the Study

The following are the objectives of the
study:
1. To study the achievement motivation

among secondary school students
belonging to high and low levels of
emotional intelligence.

2. To study the achievement motivation
among secondary school students.

3. To study the interaction between
emotional intelligence and sex with
achievement motivation as the
dependent variable among secondary
school students.

Hypotheses Of The Study
The following hypotheses have been

formulated in the present investigation:
1. There will be no significant difference

in achievement motivation among
secondary school students belonging to
high and low levels of  emotional
intelligence.

2. There will no significant sex difference
in achievement motivation among
secondary schools students.

3.There will be no significant interaction
between emotional intelligence and sex
with achievement motivation as the
dependent variable among secondary
school students.

Tools Used
In the present study the following

standardized tests were used:
a. Mukherjee’s Achievement Test

This test has been developed by
Mukherjee. There are fifty items in the
test with statements (a), (b) and (c) for

each item. The respondent is to put a tick
(?) mark on either of the three statements
for each statement which is closest to
him/her on the answer - sheet provided
to the respondent. There is no time limit
for the test but on an average a
respondent takes 15-20 minutes to
respond to all the items of the test. The
test can be administered individually as
well as in a group.
b. Emotional Intelligence Scale

In the present investigation in order
to measure emotional intelligence the
investigator used emotional intelligence
scale prepared by Anukool Hyde, Sanjyot
Pethe and Upinder Dhar which consists
of 34 items of strongly agree, agree,
indifferent, disagree and strongly
disagree in the scale. No time limit
should be given for completing the scale.
However, most respondents should
complete it in above 10 minutes. The
indics of reliability and validity as
reported by the authors are 0.88 and 0.93
respectively.

In the present study, the investigators
have selected a sample of 250 students
employing stratified random sampling,
technique. The sample consists of 154
boys and 96 girls drawn randomly from 5
schools of tehsil R.S. Pura of Jammu.
Data Analysis

The responses given by students on
questionnaires were scored with the help
of prescribed scoring key and manual of
the test.

Perusal of Table 1 shows that the
value of the F for the main effect of
Emotional Intelligence with Achievement
Motivation as the dependent variable is
0.11, which is insignificant.

Review of Table also shows that the
value of F for achievement motivation in
case of the independent variables of sex
is also insignificant (F=0.25) for df 1 and
56.

Table further shows that the value of
F for interaction between emotional
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intelligence and sex with achievement
motivation as the dependent variable is
0.005 which is also insignificant for df 1
and 56.
Major Findings

On the bases of results, the
investigator arrived at the following
conclusions:
1. There is no significant difference in

achievement motivation among
secondary school students belonging to

Table No. 1
Summary of Two-way ANOVA (2x2 Factorial and Experiment) for Achievement

Motivation Scores

Sources of Variance SS Df MS F-ratio

Emotional Intelligence 1.07 1 1.07 0.11 (NS)

Sex(B) 2.4 1 2.4 0.25 (NS)

Emotional Intelligence x Sex 0.05 1 0.05 0.005 (NS)

Within 526.82 56 9.41

Total 530.34 59

high and low levels emotional
intelligence.

2.There is no significant sex difference
in achievement motivation among
secondary school students.

3.The variables of emotional intelligence
and sex are independent of each other
with achievement motivation as
dependent variable among secondary
school students.

REFERENCES
Atkinson, J.N. (1927). Achievement Motivation DL. Sill (Ed.). New York, McClelland

and Press, Vol. 1, p. 27, 30.
Best, J.W. and Khan, V.J. Research in Education, Published by Prince Hall of India

Pvt. Ltd.
Dewan, A.M. (2003). Effect of stress, locality and gender on selected cognitive and

non-cognitive variables. Ph. D Education, Panjab University,
Chandigarh.

Dutt, N. K. & Sabarwal, V. K. (1981). A study of achievement motivation in the relation
to some selected variables. Journal of Educational Psychology, 31, 97-
102.

Finegan, J. E. (1998). Measuring emotional intelligence: where we are today.
(Clearinghouse No. TM029315)_Montgomery, AL: Auburn University
at Montgomery, School of Education. (ERIC Document Reproduction
Service No. ED426087).

Goleman (1997). Working with Emotional Intelligence. London: Bloombury  Publishing.
Heckarson, H. (1967). The Anatomy of Achievement Motivation, New York.
Hyde, A. and Pethe, S. (2005). Emotional Intelligence Scale, Agra: National

Psychological Corporation.



A Study of Achievement Motivation:.... . by Dr. Mubarak Singh & Shama Sharma
103
Manhas, K.D. (2004). Cognitive and non-cognitive correlates of emotional intelligence

of adolescents. Unpublished Ph.D.  Thesis in Education, Panjab
University, Chandigarh

McClelland, D. C., Atkinson, J. W., Clark, R. W., & Lowell, E. L. (1953). The achievement
motive.New York Appleton-Century-Crofts.

Murray, H. A. (1938) Explorations in personality.New York: Oxford Univer. Press.
Richardson, R. C., & Evans, E. T. (1997). Social and emotional competence: motivating

cultural responsive education.  AL: Auburn University at Montgomery,
School of Education. (ERIC Document Reproduction Service No.
ED411944).

Salovery & Mayar, J.D. (1990). Emotional Intelligence, Imagination, Cognition &
Personality.

Tapia, M., & Burry-Stock. (1998). Emotional Intelligence Inventory. Tuscaloosa,
Alabama.: The University of Alabama.

* Prof. Mubarak Singh :Dean, & Head of Department of Education,
University of Jammu, Jammu (J&K)

Email:  bandralmubark@yahoo.in

 ** Shama Sharma : Research Scholar, Department of Education,
University of Jammu, Jammu (J&K)



104                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 5  No. 2  October. 2014

MkW- v:.k izdk”k ik.Ms;  *

lkjka”k

Key Words :  jk’Vªh; ikB~;p;kZ 2005] f”k{kd izf”k{k.k

f”k{kd izf”k{k.k % ,d vuq”khyu

EDUSEARCH
ISSN: 0976-1160

Vol. 5,  No.2,  Oct.  2014

i’̀BHkwfe
jk’Vª dk fodkl ml ds ukxfjdksa ds fodkl ij fuHkZj

djrk gSA ukxfjdksa dk fodkl f”k{kk ij fuHkZj djrk gS]
D;ksafd f”k{kk gh gekjs vkpkj&fopkj dk fu/kkZj.k dj gesa
izKkoku cukrh gSA izKkoku ukxfjd gh jk’Vª dks leFkZ cukus
esa egRoiw.kZ Hkwfedk fuHkkrs gSaA blhfy, dgk x;k gS &

**u fga Kkusu ln`“k a ifo=feg fo|rs**
*fu”kqYd ,oa vfuok;Z f”k{kk dk vf/kdkj* 2009 tu&tu

dks ,d lkeF;Z iznku dj jk’Vª ds fodkl dh fn”kk esa
vxzlfjr djus gsrq Hkkjr “kklu }kjk mBk;k x;k lkFkZd ,oa
ldkjkRed dne gSA blls gekjh f”k{kk laca/kh dbZ dfBukb;ksa
dk fujkdj.k gks ldrk gSA oSf”od f”k{kk ds lanHkZ esa Lrjh;
f”k{kd] Lrjh; f”k{kk] Lrjh; fo|kFkhZ rS;kj djus gsrq] gesa
f”k{kk vkSj f”k{kd&izf”k{k.k dh fn”kk vkSj n”kk esa mYys[kuh;
ifjorZu djuk vfuok;Z gSA csgrj f”k{kk vkSj csgrj f”k{kd
rS;kj djus gsrq izf”k{k.k laLFkkuksa dks mPpLrjh; cukuk

vko”;d gSA blds fcuk fd, tk jgs iz;klksa dk QyhHkwr
gksuk lafnX/k gks tkrk gSA
f”k{kd izf”k{k.k

f”k{kd izf”k{k.k O;oLFkk ij tc ge nf̀’V Mkyrs gSa rks
ikrs gSa fd orZeku~ le; esa Nk= dh vis{kkvksa dh iwfrZ de
gks jgh gS vkSj mldh mis{kk;sa vf/kd gSA dkykUrj esa tc ;g
fo|kFkhZ f”k{kd curk gS rks og oSlk gh vkpj.k djrk gS]
tSlk mlds lkFk gqvk FkkA ;g vuojr pyrk jgrk gS]
ftlds ifj.kkeLo:i f”k{kdksa ds izfr udkjkRed lksp esa
of̀) gksrh tkrh gSA ;g udkjkRed lksp f”k{kd ds lEeku
esa deh ykrk gS vkSj mlesa leiZ.k] fu’Bk] deZBrk] bZekunkjh
vkSj yxu dks de djrk gS] vFkok izk;% lekIr dj nsrk gSA
;gk¡ ;g dguk izklafxd gS fd Nk=ksa esa uSfrd xq.kksa dk
fodkl djus gsrq gekjk vkpj.k Hkh oSlk gh gksuk pkfg,A

jk’Vªh; ikB~;p;kZ 2007 esa ekxZ funsZ”kd fl)kar gSa &
1- Kku dks fo|ky; ds ckgjh thou ls tksM+ukA

LorU=rk ds i”pkr~ geus f”k{kk ds {ks= esa mYys[kuh; izxfr dh gSA orZeku~ ifjizs{; jk’Vªh; ikB~;p;kZ 2005 esa gesa fo|kFkhZ fodkl esa tks
pkfg, ml ls iwoZ gesa f”k{kdksa dh dfe;ksa@ dfBukb;ksa dks tkuuk gksxk] rHkh ge visf{kr lq/kkj dj ldsaxsA orZeku~ esa dk;Zjr f”k{kdksa esa ls Hkh
,d cM+h la[;k izkjfEHkd Lrj ij ,oa bldk yxHkx ,d frgkbZ ek/;fed Lrj ij vizf”kf{kr gSaA izf”kf{kr f”k{kdksa dh deh gekjs iz;klksa dks
udkjkRed :i ls izHkkfor djrh gSA ;g blfy, Hkh vko”;d gS] D;ksafd f”k{kk izkfIr dk ekxZ f”k{kd ls gks dj xqtjrk gSA gesa fo|kFkhZ esa
lq/kkj ykus ds iwoZ f”k{kd esa lq/kkj ykuk gksxk vkSj ;g dk;Z f”k{kd&izf”k{k.k ds }kjk gh lEHko gks ldrk gSA vf/kdka”k v”kkldh; f”k{kk
egkfo|ky;ksa esa visf{kr ;ksX;rk/kkjh izf”k{kdksa dh deh gSA ,sls izf”k{kd detksj f”k{kdksa ds fuekZ.k dk iFk iz”kLr djrs gSa] tks jk’Vª ds fy;s
ykHkizn ugha gSA gesa ,d ,slh izfØ;k dks fodflr djuk gksxk] ftlls bl xfjeke; is”ks esa ogh vk;s] ftldh bl esa :fp gks u fd etcwjhA
gesa ;g Hkh lqfu;ksftr gksxk fd ;g de ftEesnkjh dk dke u gksdj ,d egRoiw.kZ vkSj xEHkhj dk;Z gS] ftl esa gksus okyh dksbZ pwd jk’Vª ,oa
lekt dks yEcs le; rd d’V ns ldrh gSA
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2- i<+kbZ jVUr iz.kkyh ls eqDr gks ;g lqfuf”pr djukA
3- ikB~;p;kZ ,slh gks tks cgqeq[kh fodkl ds volj eqgS;k

djk;s u fd ikB~;iqLrd dsfUnzr gksA
4- ijh{kk dks vis{kkdr̀ vf/kd yphyk cukuk vkSj d{kk

dh xfrfof/k;ksa ls tksM+ukA
5- ,d ,slh igpku dk fodkl] ftl esa iztkrkaf=d “kklu

O;oLFkk ds varxZr jk’Vªh; fpUrk;sa lekfgr gksaA
LorU=rk ds Ik”pkr~ geus mYys[kuh; izxfr dh gSA

orZeku ifjizs{; jk’Vªh; ikB~;p;kZ 2005 esa fo|kFkhZ fodkl esa
tks pkfg, ml ls iwoZ gesa f”k{kdksa dh dfe;ksa@ dfBukbZ;ksa
dks tkuuk gksxk] rHkh ge visf{kr lq/kkj dj ldsaxsA ;g
blfy, Hkh vko”;d gS] D;ksafd f”k{kk izkfIr dk ekxZ f”k{kd
ls gks dj xqtjrk gSA gesa fo|kFkhZ esa lq/kkj ykus ds iwoZ
f”k{kd esa lq/kkj ykuk gksxk vkSj ;g dk;Z f”k{kd&izf”k{k.k
ds }kjk gh lEHko gks ldrk gSA

orZeku~ esa dk;Zjr f”k{kdksa esa ls Hkh ,d cM+h la[;k
izkjfEHkd Lrj ij ,oa bldk yxHkx ,d frgkbZ ek/;fed
Lrj ij vizf”kf{kr gSaA izf”kf{kr f”k{kdksa dh deh gekjs
iz;klksa dks udkjkRed :i ls izHkkfor djrh gSA

v”kkldh; f”k{kk egkfo|ky;ksa] ds vfLrRo esa vkus ls
lq/kkj dh vis{kk,a /kwfey iM+ xbZ gSaA bu egkfo|ky;ksa ls
fudyus okys izf”k{k.kkFkhZ tks dkykUrj esa f”k{kd curs gSa]
xq.koRrk ds eku ls le)̀ ugha gks ikrs gSaA

vf/kdka”k v”kkldh; f”k{kk egkfo|ky;ksa esa visf{kr
;ksX;rk/kkjh izf”k{kdksa dh deh gSA ,sls izf”k{kd detksj
f”k{kdksa ds fuekZ.k dk iFk iz”kLr djrs gSa] tks jk’Vª ds fy;s
ykHkizn ugha gSA

egkfo|ky; ds f”k{kd fu/kkZfjr osrueku izkIr ugha
dj jgs gSaA vr% og izf”k{k.k tSls xq#rj nkf;Ro ds izfr
xEHkhj ugha gSaA og osru ds fglkc ls dk;Z dj jgs gSa]
ftldk ifj.kke %**tSlk rsjk xkuk oSlk esjk ctkuk** dh rtZ
ij izf”k{k.k tSlk xEHkhj vkSj egRoiw.kZ dk;Z laiUu fd;k
tk jgk gSA f”k{kdksa dks fo’k; dk Kku ugha gS vkSj og
KkuktZu dh izfØ;k dks viukuk Hkh ugha pkgrsA cgqr de
egkfo|ky;ksa esa ,sls f”k{kd gSa] tks xzaFkky; esa viuk le;
fcrkrs gSaA T;knkrj xzaUFkky; iqLrd ,oa tuZy foghu gSa]
tgk¡ ;g lc gS ogk¡ f”k{kd xzaFkky; esa ugha tkrs gSaA igys
f”k{kk esa lk/kukHkko Fkk] ij f”k{kd esa lk/kuk ds izfr Hkko
FkkA vc lk/ku gSa] fdUrq f”k{kd esa lk/kuk dh ctk; lk/kus
dk Hkko gSA detksj egkfo|ky;ksa ds dkj.k izf”k{k.k esa

dfe;k¡ vkbZ gSaA bldk lh/kk izHkko f”k{kd ds fuekZ.k ij
iM+rk gSA mlds O;fDrRo ,oa df̀rRo dk lqfu;ksftr fodkl
blfy, ugha gks ikrk gS D;ksafd fu;kstu dh izfØ;k Hkh
lafnX/k gSA vf/kla[; laLFkk iz/kkuksa esa uwru nf̀’Vdks.k dk
vHkko gSA

xr o’kksZa esa ch-,M- djus okys fo|kfFkZ;ksa dh la[;k esa
fujarj of̀) gqbZ gSA blds nks izeq[k dkj.k gSaaaA f”k{kdksa dh
cM+h la[;k esa fu;qfDr rFkk f”k{kdh; dk;Z dks de ftEesnkjh
dk le>k@ekuk tkukA

gesa ,d ,slh izfØ;k dks fodflr djuk gksxk] ftlls
bl xfjeke; is”ks esa ogh vk;s] ftldh bl esa :fp gks u fd
etcwjhA gesa ;g Hkh lqfu;ksftr gksxk fd ;g de ftEesnkjh
dk dke u gksdj ,d egRoiw.kZ vkSj xEHkhj dk;Z gS] ftl esa
gksus okyh dksbZ pwd jk’Vª ,oa lekt dks yEcs le; rd
d’V ns ldrh gSA

nwjLFk f”k{kk ds }kjk fn;s tkus okys f”k{kd izf”k{k.k esa
Hkh gesa fo”ks’k /;ku nsus dh vko”;drk gSA f”k{kd&izf”k{k.k
ds ikB~;Øe esa uSfrd ,oa of̀Rrd vkpkj uhfr dk lekos”k
okaNuh; gSA

gesa odZ”kkWi dh la[;k ,oa vof/k esa Hkh of̀) djuk
pkfg,A i<+k;s tkus okys vH;kl ikBksa dh la[;k i;kZIr gS
vkSj bl ls izf”k{k.kkFkhZ esa f”k{kdh; xq.koRrk fodflr gks
jgh gS] bl ckr dks tkuus gsrq ,d LorU= i;Zos{k.k O;oLFkk
dk fodkl djuk vko”;d gSA orZeku izf”k{k.k gesa lS)kafrd
#i ls le`) dj jgk gS] fdUrq O;kogkfjd #i ls ughaA d{kk
f”k{k.k dh leL;kvksa ds lek/kku ds fy;s mls O;kogkfjd
le`f) izkIr ugha gks jgh gSA

esaVlZ ,oa lqijokbZtlZ dh fVIi.kh esa visf{kr xq.koRrk
dks fodflr djuk Hkh cgqr t:jh gSA fu;fer izf”k{k.k ,oa
nwjLFk f”k{kk ds }kjk fd;s tk jgs f”k{kd&izf”k{k.k esa gesa mu
lHkh ckrksa dk lekos”k djuk gksxk] ftudh vis{kk gels
jk’Vªh; ikB~;p;kZ 2005 esa dh xbZ gSA

nwjLFk f”k{kk }kjk lapkfyr f”k{kd&izf”k{k.k dk;ZØe esa
gesa odZ”kkWi dh la[;k rFkk vof/k c<+kuk gksxhA fu;fer
izf”k{k.k nks o’kZ dk gksus tk jgk gS] bl c<+h gqbZ vof/k esa gesa
fuEu ckrksa dks “kkfey djuk gksxk&
f”k{kdksa dks f”k{kdh; dk;Z ds izfr xEHkhj cuk;k tk;]

D;ksafd ;g dke de ftEesnkjh okyk dk;Z u gks dj jk’Vª
fuekZ.k ln“̀k xq#rj ,oa xaHkhj dk;Z gSA ;g Hkko ,oa
Hkkouk mu esa fodflr dh tk;A

lkjka”k
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mUgsa laosnu”khy cuk;k tk; vkSj d{kk f”k{k.k dh leL;kvksa
dk lek/kku djus ds fy, O;kogkfjd #i ls lcy
cuk;k tk;A og bl #i esa le‘) gksxk rks fo|kfFkZ;ksa dh
leL;k dks gy dju esa mRrsftr vkSj Øksf/kr ugha gksxkA

mldh ;g O;kogkfjd lcyrk mls cky dsfUnzr f”k{k.k
dh vksj izsfjr djsxhA ;g {kerk gesa vH;kl&ikB ds
nkSjku fodflr djuk pkfg,A

Kku dks fo|ky; ds ckgjh thou ls tksM+us dh {kerk dk
fodkl djuk vkSj fo|kFkhZ ds cgqeq[kh fodkl ds volj
iSnk dj lds ,slk f”k{kd rS;kj djuk vko”;d gS]
ftlls og fo|kFkhZ ds lokZaxh.k fodkl esa lgk;d fl)
gks ldsA

f”k{kd dks ckyd esa Kku] var%”kfDr] ;ksX;rk dk fuekZ.k
,oa fodkl djus okyk cukuk] ftlls og fo|kFkhZ esa
iw.kZre~ ek=k esa “kkjhfjd ,oa ekufld ;ksX;rkvksa dk
fodkl dj ldsA fo|kFkhZ dks jVUr iz.kkyh ls eqDr dj
ldsA

esUVlZ ,oa lqijokbZtlZ dks bl izdkj rS;kj djuk rkfd
vH;kl ikBksa ds v/;kiu ds nkSjku og f”k{kk esa visf{kr
lq/kkj iSnk dj ldsaA muesa ;g le> gksuk pkfg, fd
gekjk f”k{kd vis{kkvksa ds vuq#i rS;kj gksA

blds vfrfjDr gesa fuEukafdr iz;kl djuk vko”;d
gS% &
f”k{kdksa dh fu;qfDr gsrq ,d uhfr cukbZ tk;s vkSj mlesa

mu ds f”k{kk ds izfr n`f’Vdks.k rFkk f”k{kdh; dk;Z ds
izfr nf̀’Vdks.k dks tkudj izkoh.;rk ds vk/kkj ij p;u
lqfuf”pr fd;k tk;A

v”kkldh; egkfo|ky;ksa ls xq.koRrk;qDr izf”k{k.kkFkhZ
fudy ldsa blfy, mudh xq.koRrk ij fu;U=.k j[kus
dk dk; Z Hkh gesa d juk gksxkA NAAC ds vykok Hkh gesa
O;oLFkk;sa djuk gksaxh D;ksafd NAAC ds voyksdu ds
oDr lc dqN cf<+;k gh fn[kk;k tkrk gSA

;ksX;] deZB rFkk f”k{kk ds eeZ dks le>us okys ,oa
izf”k{k.kkfFkZ;ksa dks le>k ldus esa l{ke vkSj mudh leL;k
dk lek/kku dj ldus okys ;ksX;rk/kkjh izf”k{kdksa dks
fu;qDr fd;k tk;A

;ksX; f”k{kdksa dks ;ksX;rk ds vuq:i osru ,oa vU;
lqfo/kk;sa bl izdkj iznku dh tk;] ftlls og vius dk;Z
ds izfr U;k; dj ldsa vkSj ;ksX; f”k{kdksa dks rS;kj djus
dk viuk dk;Z xEHkhjrk ls djus esa :fp ysaA

f”k{kd&izf”k{kd dks KkuktZu dh fn”kk esa izsfjr djuk Hkh
gekjs fy, ykHkdkjh gksxkA bl fn”kk esa iz;kl djus ls
f”k{kd lk/kus dks NksM+dj lk/kuk dh vksj vfHkizsfjr
gksaxsA ;g dk;Z mu ds O;fDrRo fodkl esa rks lgk;d
gksxk gh mUgsa vPNk izf”k{kd Hkh cuk;sxkA mUgsa lsfeukj]
odZ”kkWi] flEiksft;e vkfn esa Hkkx ysus nsuk ljy cukuk
pkfg;sA bl gsrq egkfo|ky; dks jkf”k O;; djuk pkfg,A
mUgsa bl gsrq balsafVOg] ;Fkk baØhesaV ;k ds”k fjokMZ tks Hkh
iz”kklu@ izcU/ku mfpr le>s fn;k tkuk pkfg,A

izf”k{k.k dh izfØ;k dks vkSj fodflr cuk;k tkuk pkfg,A
izf”k{k.k “One Size fits for all”  dh rtZ+ ij ugha gksuk
pkfg,A bl izfØ;k esa O;fDrxr fofHkUurkvksa ds lkFk&lkFk
vko”;drk dks Hkh n`f’Vxr j[kk tkuk pkfg,A

izR;sd Lrj ij lh[kus dh izfØ;k gsrq vko”;d lalk/kuksa
dh O;oLFkk ;Fkk E.T. Tools, Library etc. dh O;oLFkk
vfuok;Z :i ls dh tkuk pkfg;sA

izHkkoh f”k{kd fodkl ,oa izcU/ku gsrq gesa fuEu fcUnqvksa dks
/;ku esa j[kuk gksxk&
• v/;kid f”k{kk dh ,d lexz uhfr o fØ;kUo;u dh

j.kuhfr e; fpfg~ur lalk/ku rS;kj gksaA
• v/;kid f”k{kk ¼lsok iwoZ o lsokdkyhu½ ;Fkk”kh?kz jk’Vªh;

ikB~;Øe <kaps 2005 ds vuq:Ik cusA
• f”k{kdksa dks dke djus dh vuqdwy ifjfLFkfr;ka ns”k Hkj esa

rRdky iznku dh tk,aA
• f”k{kdksa ds izn”kZu ds ekud Hkkjrh; lanHkksZa esa fodflr

fd, tkus pkfg, vkSj budk fodkl f”k{kdksa o muds
izfrfuf/k;ksa dh lykg ij gksA

• f”k{kdksa ds fodkl gsrq laLFkk dsafnzr] lexz vkSj HkyhHkkafr
foRriksf’kr ;kstuk,a cukbZ tk;sA ;g ;kstuk thoui;ZUr
gks] ekax ij vk/kkfjr gks] c<+rs Øe esa Ldwy vk/kkfjr gks
vkSj izf”k{k.k ekWMy ds lanHkZ esa uokpkjh gksA ;g gky ds
lsokdkyhu izf”k{k.k ds dk;ZØe dsafnzr o foRr pfyr
utfj, ls vkxs tk,A

• xq.koRrk lq/kkj ds fy, ,d lexz o loZlekos”kh utfj,
dh t+:jr gS] tks Nk=ksa ds lh[kus ij dsafnzr gks vkSj blesa
izHkkoh f”k{kd o izHkko Ldwy lqfuf”pr djus ds fy,
vk/;kid f”k{kdksa vkSj “kSf{kd usrR̀o dks lǹ<̀+ cukus dh
ckr iwjh rjg “kkfey gksA

• v/;kid f”k{k.k o Ldwy f”k{kk ds fy, ftEesnkj laLFkkvksa
ds chp dfM+;ksa dks etcwr djus dh rRdky t:jr gSA
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v/;kidksa vkSj laLFkkvksa ds usVodZ fodflr djus vkSj
v/;kid f”k{kdksa ds {kerk fuekZ.k o dk;Z ekudksa dks
c<+kok nsus dh Hkh t:jr gSA

• lt̀ukRedrk vkSj igy dh xqatkb”k ds fy, gj Lrj ij
ra=xr Lok;Rrrk pkfg,% blds lkFk gh tokcnsgh dh
O;oLFkk Hkh t:jh gSA ra= dks Lo;a ij vkSj vius
deZpkfj;ksa] [+kklrkSj ls f”k{kdksa ij Hkjkslk djuk gksxk vkSj
;g t+ksj nsuk gksxk fd ra= dk vfLrRo Nk=ksa dh t:jrsa
iwjh djus ds fy, gSA

• f”k{kdksa dh lsokiwoZ rS;kjh “kSf{kd :Ik ls le`) vkSj T+;knk
is”ksoj gksuh pkfg,A

;g O;ofLFkr :Ik ls lEiUu gks lds bl gsrq fuEu dk;Z
djuk gksaxs &

lsok iwoZ f”k{kk ds gj Lrj dk mUU;u mPp f”k{kk rd
djuk] tSlk fd dbZ fodflr ns”kksa esa gSA

;g lqfuf”pr djuk fd f”k{kdksa dh HkrhZ ,oa fu;qfDr esa
fofHkUu fo’k;ksa] vuqHko] “kgjh o xzkeh.k {ks=ksa ds fygkt
ls larqyu jgsaA

f”k{kk O;olk; ls tqMs+ lHkh yksxksa ds fy, lsokdkyhu
izf”k{k.k dks ,d thoui;ZUr f”k{kk dk :i nsuk rkfd
fl)kUr o O;ogkj nksuksa esa f”k{k.k {kerk dk mUU;u gks
ldsA

 f”k{kdksa ds lsokdkyhu izf”k{k.k esa ikB~;Øe fodkl
dks “kkfey djukA

 f”k{kdksa dh osru J`a[kyk gksugkj ;qokvksa dks f”k{k.k
O;olk; dh vksj [khapsA osru vU; ljdkjh deZpkfj;ksa o
ftl leqnk; esa f”k{kd dke djsaxs mudh vkenuh ds
lanHkZ esa gksA

mi;qZDr mik;ksa dks tksM+dj jk’Vªh; o izkarh; Lrjksa ij ,d
lexz f”k{kd uhfr rFkk ,d fØ;kUo;u j.kuhfr ftEesnkj
vf/kdkfj;ksa dk izeq[k ljksdkj gksuk pkfg,A

,slh izfØ;k,a cuuh o ykxw gksuh pkfg, ftuls f”k{kd
Nk=ksa ds ikydksa ds izfr tokcnsg cusaA

jk’Vªh; v/;kid f”k{kk ifj’kn~ ds <kaps vkSj lalk/kuksa ds
eqn~ns dk fuiVkjk djus vkSj mlds jkstejkZ ds dkedkt esa
vf/kd vdknfed o is”ksoj fo’k;oLrq dysoj “kkfey
djus dh rRdky t:jr gSA

f”k{kd izf”k{kd vkSj f”k{kd Lo;a esa pk.kD; dh
vuqHkwfr djsa fdUrq lnSo vKkurk] va/kdkj vkSj dqlaLdkjksa
dh lRrk dks m[kkM+us dk dk;Z djsaA ;gh f”k{kk] f”k{kd vkSj
jk’Vª ds fgr esa gksxkA

vUr eas jk’Vªdfo fnudj ds vuqlkj *
**lej “ks’k gS] ugha iki dk Hkkxh dsoy O;k/k

tks rVLFk gSa] le; fy[ksxk mudk Hkh vijk/kA**

lanHkZ xzaFk lwph
National Curriculum Framework 2005, NCERT, New Delhi, p.5-6

*MkW- v:.k izdk”k ik.Ms; % “kkldh; LurdksRrj f”k{kk egkfo|ky;] mTtSu- e/;izns”k
Email: amanilion@gmail.com
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MkW- vfer dqekj nos  *   MkW- iquhr i.M~;k **

orZeku ifjizs{; esa ns[ksa rks ikrs gSa fd fo”o ,d xzke ds :i esa cnyrk gqvk fodkl dks izkIr dj jgk gSA oSf”od xzke ds :i esa c<+rs oSf”od
lekt o uo ih<+h dh ikS/k gsrq Lo;a leFkZ f”k{kdksa dh vfuok;Zrk jgsxhA oSf”od nf̀’Vdks.k dks vius tsgu esa j[kdj fodkl dh ijEijk dks
cjdjkj j[kus okys f”k{kd vkn”kZ] ewY;] laLdkj] laosnuk] dkS”ky] izkS|ksfxdh lapkyu] laLd`fr laj{kd ds :i esa viuh Hkwfedk dk fuoZgu djsa]
;g vis{kk,¡ lekt] jk’Vª o fo”o yxk,¡ gq, gSaA izLrqr vkys[k esa oSf”od nf̀’Vdks.k ls ;qDr f”k{kd rS;kj djus gsrq vko”;d rF;ksa o fcUnqvksa
dk lekos”ku fd;k x;k gSA lkFk gh ;g lq>k;k x;k gS fd bu rF;ksa dks oSf”od f”k{kd fuekZ.k ikB~;p;kZ esa LFkku fn;k tkuk pkfg,A Li’V
fd, x, fcUnqvksa ds vuq:i f”k{kd fuekZ.k dh ikB~;p;kZ rS;kj dh tk, rks fuf”pr gh vkus okyh ih<+h laosnu”hy] foosdh] vkRefo”oklh]
izkSn~;ksfxdh n{k] Lusg] lkSgknZz] ,oa cU/kqrk dh Hkkouk ls ;qDr gks fo”o dks ,dlw= esa cka/kus okyh lkfcr gksxhA ftldk Js; oSf”od n`f’V ls rS;kj
fd, tkus okys f”k{kdksa dks tk,xkA

lkjka”k
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i’̀BHkwfe
fo”o iVy ij n`f’Vikr djus ij ge ikrs gSa fd vkt

fo”o vyx&vyx Hkw[k.Mksa esa fc[kjk gqvk ugha gSA fdlh
le; esa fo”o dk vf/kdka”k Hkw&Hkkx rFkk r}klh vkilh
lEidZ ls jfgr FksA vkilh lEidZ lEizs’k.k ds vHkko esa
laLdf̀r] i;kZoj.k ,oa izdf̀r Hkh foyx&foyx gqvk djrh
FkhA gj laLdf̀r] lH;rk] ns”k] lEizs’k.k&lEidZ ds vHkko esa
foyx fo”ks’krkvksa ls ;qDr gqvk djrs FksA fdUrq viuh&viuh
fof”k’Vrkvksa dk vknku&iznku vkt ds leku ugha gksrk
gksxk] ,slk vuqeku ge yxk ldrs gSaA

vkt ds ifjizs{; esa ge ns[ksa rks ikrs gSa fd iwjk fo”o
,d nwljs ls tqM+k gSA laLdf̀r] lkfgR;] f”k{kk] lwpuk vkfn
laokn&laizs’k.k ds nk;js esa gSaA bl fLFkfr dks ns[krs gq, ;tqosZn
dh iafDr ^^;= fo”oa HkoR;sd uhMe~A**1 lkdkj gksrh ut+j
vk jgh gSA lEiw.kZ fo”o fopkj] oLrq o fof”k’Vrkvksa ds
fofu;eu ls ,d xzke ds :i esa fodflr gks jgk gS rks ;g
”kqHk ladsr gSA fdUrq ,d cM+s xzke esa lkfRodrk ln~Hkkouk]

vkn”kZokfnrk dk izlkj ftruh rhoz xfr ls ugha gksrk mlls
Hkh rhoz xfr ls foiFkxkeh ¼foijhr½ izof̀Rr;ksa dk gksrk gSA

fo”o :i uhM+ ¼xzke½ ds ”kkfUr o lkeatL;iw.kZ
fuekZ.k&fodkl esa f”k{kk iz.kkyh o f”k{kd lokZf/kd l”kDr
Hkwfedk dk fuoZgu dj ldrs gSaA f”k{kk iz.kkyh oSf”od
vko”;drkvksa ds vuq:i fufeZr dh tk,A bl gsrq oSf”od
f”k{kk ikB~;kpk;Z dk ,d izk:i fufeZr djuk furkUr t:jh
gksxkA

oSf”od f”k{kk ikB~;p;kZ ds vuq:i ldy fo”o dks
,d lw= ls ekxZnf”kZr fd;k tk, rks ifj.kke fuf”pr gh
yksddY;k.kdkjh izkIr gksaxsA lgt] lqUnj] laLdkjh] foosdh]
vkn”kZokfnrk ds lkFk izkS|ksfxdh O;ogkj ls ;qDr uo fo”oxzke
dh ladYiuk dks nf̀’ViFk ij j[kdj oSf”od f”k{kk ikB~;p;kZ
dk fuekZ.k djuk izFke lh<+h gksA

f”k{kk ikB~;p;kZ ds i”pkr~ oSf”od xzke fuekZ.k esa
loZizeq[k Hkwfedk f”k{kd dh gksxhA fdlh Hkh jk’Vª vFkok
lekt dks lgh fn”kk iznku djus dk lkeF;Z f”k{kd j[krk
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gSA ;fn f”k{kd oSf”od ,oa lkoZHkkSfed nf̀’V dks /;ku esa
j[kdj fufeZr fd, tk, rks fo”o rduhdh izkS|ksfxdh fodkl
ds lkFk vkn”kksZa] laLdkjksa ,oa laLdf̀r dks foosdh dnerky
djokrk ut+j vk,xkA iw.kZfodkl dks izkIr djrk oSf”od
la?k veu&pSu ds lkFk thou fuoZgu dj ldsxkA veu&pSu
;qDr okrkoj.k esa fodkl gsrq egRoiw.kZ Hkwfedk j[kus okys
egkuk;d f”k{kd dks rS;kj djus gsrq ,d mUur ikB~;p;kZ
dh vko”;drk gksxhA mUur ikB~;p;kZ ds izdk”k esa
fo”oLrjh; f”k{kd rS;kj fd, tk ldsaxs] tks lEiw.kZ oSf”od
leqnk; esa vk”kk] fuekZ.k] laLdkj] fodkl] fopkj] foosd
vkfn dk lapkj djus esa leFkZ gksaA
oSf”od f”k{kd rS;kj djus gsrq ikB~;pk;Z dqN bl
izdkj izLrqr dh tk jgh gS%&

f”k{kd dh {kerk,¡ fopkjks a o dYiukvksa ls Hkh
”kfDr”kkyh gksrh gSaA f”k{kd ;fn pkgs rks fuekZ.k dh Jà[kyk
pyk ns vkSj gk¡ ;fn og pkg ys rks iru dh [kkb;k¡ [kqnok
nasA mDr rF; dks vkpk;Z dksfVY; dk mnkgj.k iqf’V iznku
djrk gSA

dksBkjh vk;ksx dh fVIi.kh fdlh ,d jk’Vª vFkok la?k
ds LFkku ij lEiw.kZ fo”o dks /;ku esa j[krs gq, ns[ksa rks
vf/kd lVhd yxrh gSA vk;ksx us Li’V fd;k gS fd
^^Hkkjr dk HkkX; d{kk esa gh x<+k tkrk gSA** bls ;fn
^^oSf”od HkkX; o lksp dk fuekZ.k d{kk&d{kksa ds ek/;e ls
,d dq”ky f”k{kd gh djus esa leFkZ gSA** ,slk dgk tk, rks
vR;qfDr ugha gksxhA2

oSf”od f”k{kd fuekZ.k gsrq ikB~;p;kZ
oSf”od f”k{kd dh fuekZ.koknh fopkj/kkjk ds fufeZr

gksa] bl gsrq f”k{kd fuekZ.k dh izfØ;k bl okn dks izeq[krk
ds lkFk esa tksM+k tk,A lkFk gh f”k{kdksa dks O;kolkf;d :i
ls fuekZ.koknh dkS”ky ls ;qDr djus okyh ikB~;p;kZ dk
vaxhdkj fd;k tk,A ;fn dy dk f”k{kd uohu lkspus]
fopkjus ds lkFk fuekZ.k djus okyk gksxk rks fo”o fuR;
fodkl djrk ut+j vk,xkA fuR; uo fuekZ.k ds vHkko esa
fodkl vo:) lk gksus yxrk gSA vr% vko”;d gS fd
oSf”od f”k{kd fuekZ.koknh fopkj/kkjk ls ;qDr rS;kj gksA
fuekZ.koknh f”k{kdksa dh [ksi rS;kj djus gsrq fuekZ.kk/kkfjr
f”k{kd&f”k{kk dks ikB~;p;kZ esa LFkku feysA

vkt ns[ksa rks ge ikrs gSa fd f”k{kd laosnukvksa ls jfgr
O;ogkj iznf”kZr djrs gSaA laosnuk jfgr f”k{kd fo”o dh uo
ih<+h esa laosnuk dk lapkj dSls dj ik,xk \ ubZ ih<+h izdf̀r

ds lkSUn;Z] if{k;ksa ds dyjo] ekuoh; lq[k&nq[k dks vius
g`n; ,oa utjksa ls dSls eglwl dj ik,xk\ laosnuk ds vHkko
esa esjs esa rsjk o rsjs esa esjk dk Hkko lkFk gh ^^olq/kSo
dqVqEcde~** dk Hkko dSls tkx‘r dj ik,xk \

mDr rF;ksa dks /;ku esa j[krs gq, fo”o tu esa Lusg
lkSgknZ] izse] lgkuqHkwfr vkfn Hkkoksa ds lapj.k gsrq laosnh
f”k{kdksa dh vko”;drk jgsxhA vr% fu;kstdksa dks pkfg,
fd oSf”od Lrjh; laosnuk fodflr djus okys rF;ksa dks
f”k{kd&f”k{kk dh ikB~;p;kZ esa eq[;r% tksMus ds iz;kl djsaA

;fn f”k{kd laosnuk ls ;qDr gksxk rks Hkkoh ih<+h esa og
laosnuk dk lapkj djus esa leFkZ gks ldsxkA lEiw.kZ lf̀’V dks
;fn ,d nf̀’V ls ns[kuk gS rks loZizeq[k fcUnq laosnuk dk
lapkj gksxkA laosnuk8 ,oa ekuoh;rk ;qDr nf̀’Vdks.k okys
f”k{kdk s a dh vko”;drk o fuek Z.k ds lEcU/k es a
,ulh,QVhbZ&09 us Hkh fo”ks’k tksj fn;k gSA oSf”od lkoZHkkSfed
n`f’V ls fufeZr fd, tkus okys f”k{kdksa esa laosnuk dk iqV
vfuok;Zr% gks] bl gsrq ckydksa dh izkjfEHkd f”k{kk O;oLFkk
ls gh laosnuk fodkl ds iz;kl ikB~;kp;kZ esa gksaA izkFkfed
Lrj dk ;gh ckyd dy dk f”k{kd gksxkA vr% f”k{kd
rS;kj djus dh izfØ;k esa laosnh rRoksa ds lapj.k dks dsoy
tkxr̀ djus dh vko”;drk jgsxhA blds vfrfjDr laosnu
{kerk fodflr djus okys v/;k;ksa dk fuekZ.k o mudk
ikB~;p;kZ esa LFkku Hkh lqfuf”pr fd;k tk,A

^^vkKk x q:.k ak áfopkjf.k;k%AA**6

laLdr̀ lkfgR; dh bl iafDr dks ;FkkFkZ djus okys
f”k{kdksa dh vko”;drk vkt ds oSf”od ifjizs{; esa gSA
vkt ge ns[ksa rks ikrs gSa fd f”k{kd ;k rks [kqydj dqN dg
ugha ikrs vkSj dg Hkh nsrs gSa ;k vkKk ns Hkh nsrs gSa rks fuf”pr
ugha fd ikyd vFkok vuqdj.kdrkZ dk Hkyk gks tk,A
f”k{kd dks vius Kku cy] vuqHko] foosd cy ,oa ri cy
ds vk/kkj ij bl cy dks fodflr djuk gksxk fd Nk=
vFkok lekt gsrq tks Hkh vkns”k vFkok vkKk eq[k ls fudys
mlds ikyu esa ikyudrkZ dk dY;k.k gh fufgr gksA f”k{kd
eq[k ls fudyh vkKk vFkok vkns”k Lo;aa ifjfu’V gksA vkt
bl izdkj ds vkns”k] funsZ”k vFkok vkKk/kehZ f”k{kdksa dk
furkUr vHkko gh gSA mDr Lrjh; f”k{kdksa ds vHkko esa
LokHkkfod gh gS vuqikyd vFkok Nk= dh rn~or fLFkfr
laHko gh ughaA ;fn f”k{kd lgh ek;us esa xq: dh inoh dks
vyadr̀] lq”kksfHkr vFkok lkFkZd djus okys gksaxs rks Lor%
vkRekuq”kklh Nk= vFkok f”k’;ksa dh mRifÙk gksus yxsxhA

lkjka”k
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f”k{kd dks lgh ek;us esa R;kxh lefiZr ,oa dfVc) f”k{kd
ds :i esa fufeZfr gsrq ikB~;p;kZ esa f”k{kd esa okafNr xq.kksa ij
fo”kn~ fo”ys’k.k dj mUgsa LFkku nsuk pkfg,A lkFk gh fu/kkZfjr
xq.kksa ds fodkl o tk¡p ds fy, Hkh ikB~;p;kZ esa mfpr
funsZ”ku gksuk pkfg,A f”k{kdh; xq.kksa o rRoksa ds vHkko esa
fufeZr f”k{kd dsoy thou fuoZgu gsrq f”k{kd in /kkfjr
dj jk’Vª o fo”o dk v|or~ uqdlku gh djsaxsA

oSf”od Hkfo’; dks foosdh n`f’V ls ns[ksa rks gesa lgh
ek;us es f”k{kdksa dh vko”;drk gksxhA dsoy ukeh ;k
;ksX;rk/kkjh f”k{kdksa dh ughaA lgh ek;us esa f”k{kdksa ds
fuekZ.k dh ftEesnkjh p;u dh ftEesnkjh ,oa mUgsa mudh
Hkwfedk dk Kku djkus dh ftEesnkjh] f”k{kd&f”k{kk dk;ZØeksa
dh gksxhA vr% pkfg, fd f”k{kd&f”k{kk gsrq fufeZr dk;ZØeksa
ls lgh ek;uksa esa f”k{kd rS;kj gksaA ukeh] inh vFkok dsoy
thou fuoZguh f”k{kd rS;kj djus ls jkT;] lekt] jk’Vª
vFkok fo”o rks D;k Lo;a f”k{kd dk Hkh mn~/kkj ugha gksxkA

vr% lgh ek;us esa f”k{kd rS;kj djus okys rF;ksa] xq.kksa
dks ikB~;p;kZ esa O;kogkfjd o lS)kfUrd :i ls LFkku nsuk
vkt dh vfuok;Zrk jgsxhA

oSf”od xzke dks /;ku esa j[krs gq, foosd lEiUu
f”k{kd rS;kj djuk vkt ds nkSj esa vfuok;Z gSA foosd
lEiUu f”k{kd vFkok O;fDr viuh nwjn`f’V ds dkj.k ls
izkjfEHkd vMpuksa vFkok vojks/kksa ls fopfyr ugha gksrs
vfirq vius drZO; esa layXu jgrs gSaA blds foijhr vfoosdh
viuh lhfer nf̀’V ds vuq:i izkjfEHkd vojks/kksa ls ?kcjkdj
nh?kZ dkfyd lq[kn ifj.kkeksa dks gkFk ls fudyus nsrs gSaA
oSf”od ifjizs{; gsrq fufeZr f”k{kd esa foosd dk gksuk vfr
vko”;d gSA f”k{kd vius foosd ds vk/kkj ij D;k&vPNk
gS] D;k cqjk gS] D;k Lohdk;Z&vLohdk;Z gS] D;k dj.kh;&
vdj.kh; gS] D;k mPp&uhp gS] dkSu@D;k lgh xyr gS
vkfn dk fu.kZ; ysus esa leFkZ gksxkA lVhd foosdh fu.kZ;
ysus okys f”k{kd vius Nk=ksa o vuqdrkZvksa dks lgh fn”kk
crkus okys lkfcr gksaxsA vfoosdh f”k{kdksa ls mDr vk”kk
djuk O;FkZ lkfcr gksxkA oSf”od f”k{kd foosd3 lEiUu gksa]
bl gsrq vko”;d gS fd ikB~;p;kZ esa foosd tkxf̀r ls
lEcfU/kr rF;ksa dks tksM+k tk,A foosdh f”k{kd foosdh
lekt] jkT;] jk’Vª o fo”o jpus esa leFkZ gksaxsA

oSf”od xzke dks nf̀’ViFk ij j[k rS;kj fd, tkus okys
f”k{kd lgh ek;us esa f”k{kd gksaA f”k{kk dk O;kikj djus
okys vFkok O;kikj ds vUrxZr f”k{kk dk O;ogkj djus okys

f”k{kd dHkh Hkh jk’Vª&jkT; vFkok lekt dks lgh xfr iznku
ugha dj ldrsA tgk¡ O;kikj gS ogk¡ equkQk gSA equkQs dh
pkg R;kxh] foosdh] laosnh rRo dh lajpuk djus esa lgk;d
fl) ugha gks ldrhA vr% f”k{kd dks dksjh O;kolkf;drk
ls cpuk pkfg,A okxM+ ¼okXoj½ izns”k ds yksd lar ekoth
egkjkt us vius pkSiM+s esa mYys[k fd;k gS fd %&

^^fon~;k, yskx Bxk,A**7 vFkkZr~ fon~;k ds ek/;e ls
yksx Bxs tk,axsA fon~;k@f”k{kk@Kku O;kikj dk {ks= gks tk,xk
vkSj blds ek/;e ls yksx Bxs tk,axsA vkt bl fLFkfr dks
ns[kus ij Kkr gksrk gS fd lar ekoth }kjk dh xbZ Hkfo’;ok.kh
v{kj”k% lVhd cSBrh gSA vkt f”k{kk@fon~;k O;kikj dk {ks=
gks xbZ gSA blds }kjk yksx Bxs tkus yxs gSA f”k{kk@fon~;k dk
iz;ksx dksjh O;kolkf;drk ds :i esa fd;k tk jgk gSA
f”k{kd Hkh bl O;kolkf;drk ds c<+kos esa viuh Hkwfedk dks
jksd ugha ik jgs gSaA oSf”od f”k{kk fuekZ.k esa O;kolkf;drk
ds iqV ls ijs lgh ek;us esa f”k{kd rS;kj djus dh vko”;drk
jgsxhA bl gsrq ikB~;p;kZ ,slh rS;kj djsa ftlesa dksjh
O;kolkf;drk] O;kolkf;d n{krk ij tksj u gks tSlk fd
,ulh,QVhbZ&09 us fn;k gSA O;kolkf;drk eksg] yksHk o
equkQs dh gh tkxf̀r djus okyh gksxhA ikB~;p;kZ esa f”k{kdksa
gsrq dkS”ky n{k f”k{kd rS;kj djus lEcU/kh rF;ksa dks ,df=r
djus ds iz;kl djus pkfg, ,oa dksjh O;kolkf;d n{krk
lEcU/kh rF;ksa ls cpk tkuk pkfg,A

oSf”od xzke gsrq rS;kj fd, tkus okys f”k{kdksa dh
ikB~;p;kZ esa bu Hkkoksa dh tkx̀fr djokus okys v/;k;ksa dk
fofu;kstu vR;ko”;d jgsxk fd & f”k{kd ds lUnHkZ esa ^^eSa
dkSu gw¡ \ esjk dk;Z&drZO; D;k gS \ esjs bl dk;Z ls lekt]
jk’Vª] ,oa fo”o esa D;k ifjorZu vk,axs \ eSa esjs nkf;Roksa dk
fuoZgu dgk¡ rd dj jgk gw¡ \ esjs izR;sd O;ogkj ls lekt]
jk’Vª vFkok fo”o ij D;k izHkko iM+ jgk gSa\**9

tc f”k{kd bu lokyksa dk tokc Lo;a nsrk ut+j
vk,xk rks r; le>sa fd fo”o fu”py Lusg ls flDr gksrk
fodkl dh rjQ vxzflr gks jgk gSA vr% dÙkZO;ksa o nkf;Roksa
ds lkFk vkRecks/k djokus okys v/;k;ksa dk lekos”ku
v/;kid f”k{kk dh ikB~;p;kZ dk vax cusA tc f”k{kd
vkRecks/k ls ;qDr gksxk rks fuf”pr gh laosnu] foosd]
vkn”kZ] laLdkj mlds bnZ&fxnZ ?kwers ut+j vk,axs o O;ogkj esa
ifjyf{kr gksaxsA

lexz fo”o ij nf̀’Vikr djsa rks Li’V gksrk gS fd lEiw.kZ
fo”o /keZ ds vuq”kklu esa cU/kk fodkl dks izkIr dj jgk
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gSA bl fcUnq dks /;ku esa j[krs gq, Hkkoh oSf”od f”k{kd
lHkh /keksZa ds izfr ln~Hkkouk ds Hkkoksa dks tkx̀r djokus
okyk fufeZr fd;k tk,A lkFk gh f”k{kd lHkh /keksZa dh
lkoZHkkSfed fopkj/kkjk ,oa Kku ls ;qDr gksA lHkh /keksZa dh
lkoZHkkSfed lwpuk,¡ ,oa oSKkfud rF;ksa dks f”k{kk dk vax
cuk;k tkuk mfpr jgsxkA

bl gsrq lHkh /keksZa ds oSKkfud i{kksa o f”k{kk dks
lkj:i esa v/;kid f”k{kk dh ppkZ esa LFkku fn;k tkuk
pkfg,A ftlls oSf”od f”k{kd esa lHkh /keksZa ds izfr KkukRed
iqV fufeZr djus esa lgk;rk fey ldsA ftlls lHkh /keksZa ds
e/; lkeatL;iw.kZ okrkoj.k o lEeku mRiUu fd;k tk
ldsxkA bl izdkj dh fLFkfr dk fuekZ.k djuk Hkkoh
vko”;drk ds :i esa gekjs lEeq[k mifLFkr gSA /kkfeZd
vk/;kfRed xzUFk lkoZHkkSfed ,oa fo”odY;k.kdkjh lwpukvksa
ls vksr&izksr gSaA dV~VjiafFkrk bls vaxhdkj djokus esa dgha u
dgha vkM+s vk jgh gSA lkoZHkkSfed ,oa dY;k.kdkjh rF;ksa ds
mtkxj ,oa leUo;u ds lkFk O;kogkfjd Lohdj.k dk dk;Z
v/;kid f”k{kk dk;ZØeksa ds ek/;e ls lEHko gks ldrk gSA
vr% mDr rF; dks v/;kid f’k{kk p;kZ esa LFkku fn;k tkuk
le;ksfpr jgsxkA

oSf”od xzke dh ladYiuk ds vuq:i f”k{kd rduhdh
Kku ls ;qDr gksuk pkfg,A vkt rduhdh&izkS|ksfxdh dk
ftruk fodkl gqvk gS mlls f”k{kk dk {ks= Hkh vNwrk ugha
jgk gSA Hkkoh f”k{kd rduhdh izkSn~;ksfxdh dkS”kyksa ls ;qDr
gksa] bl gsrq rduhdh iz;ksx o lapkyu esa dq’kyrk dk
fodkl djus okyh ikB~;p;kZ dk fu/kkZj.k vkt dh vfuok;Zrk
gks xbZ gSA fdUrq /;ku jgs f”k{kd ds f”k{kdRo dks izkSn~;ksfxdh
o rduhdh lapkyu dh n{krk iq’V djs] u fd ml ij gkoh
gks tk,A f”k{kd ds f”k{kdRo o rduhdh izkSn~;ksfxdh esa
leUo;u o foosdh mi;ksx oSf”od xzke ds fy, uohu
vk;ke izLrqr djus okys lkfcr gksaxsA

oSf”od f”k{kd ds fy, fufeZr ikB~;p;kZ esa [kkst&
”kks/k o vUos’k.k ls lEcU/kh voljksa o n`f’V dks Hkh
vf/kjs[kkafdr djuk vfuok;Z jgsxkA f”k{kd ;fn “kks/kd o
[kksth gksxk rks fuR; uo lt̀u dh rjQ lekt&fo”o dks
izsfjr djus esa leFkZ gksxkA “kks/kd izof̀r o nf̀’V ls ;qDr
f”k{kd Lohdk;Z dks rF;ksa ds lkFk Lohdkj djok,xk ,oa
vLohdk;Z dks lizek.k jksdus dk iz;kl djsxkA

Hkkoh f”k{kd esa “kks/kd] vUos”kd ,oa [kksth izof̀Ùk ds
fodkl ds fy, ikB~;p;kZ esa [kkst “kks/k lEcU/kh igyqvksa
dks fo”ks’kr% tksM+k tkuk pkfg,A

oSf”od f”k{kd gsrq fufeZr ikB~;p;kZ gsrq bu rF;ksa dks
Hkh /;ku esa j[kuk gksxk fd oSf”od f”k{kd ekuoh; ewY;ksa]
laLdkjksa] vkn”kksZa] ijEijkvksa ,oa LFkkfir Kku dk ih<+h nj
ih<+h gLrkUrj.k djokus esa izeq[k Hkwfedk fuHkkus okyk gksA
bl ikB~;p;kZ esa ,sls fcUnqvksa dks tksM+k tkuk pkfg, tks iwjk
laLd̀fr] ewY;ksa] laLdkjksa ,oa ijEijkvksa dh tkudkjh ls f”k{kd
dks ;qDr djsaA

oSf”od f”k{kd izkIr tkudkfj;ksa] lwpukvksa ,oa Kku
dks thoUr j[krs gq, fo”o iVy ij mn~?kkfVr] izlkfjr djus
esa lg;ksx iznku djus esa leFkZ gksaxsA

Hkkjrh; laLdf̀r dks xgjkbZ ls ns[ksa rks Li’V gksrk gS fd
f”k{kd@xq: ri] R;kx] leiZ.k] oSjkX;] /kS;Z] foosd ,oa Kku
dh izfrewfrZ gqvk djrs FksA dke] Øks/k] eksg] yksHk vkfn ij
fot; izkIr dj dsoy lekt ,oa jk’Vª ds fodkl esa layXu
jgk djrs FksA lEizfr oSf”od ifjn`”; dks ns[krs gq, r}r~
f”k{kd fuekZ.k dh egrh vko”;drk gSA bl gsrq f”k{kk dh
p;kZ esa mDror~ O;ogkj dks c<+kok nsus okys rF;ksa fcUnqvksa
dks tksM+k tkuk pkfg,A f”k{kd f”k{kk ikB~;Øe gsrq f”k{kd
dh ladYiuk dj mlesa okafNr rÙoksa] xq.kksa ds fodkl ls
lEcfU/kr fcUnqvksa dks Lohdkjk tk,A ikB~;p;kZ ,slh gks tks
loZekU; l{ke f”k{kd rS;kj djus esa lg;ksx iznku djsA

oSf”od f”k{kd gsrq fufeZr ikB~;p;kZ lkaLdf̀rd n{krk]
lt̀ukRed n{krk] foosd n{krk] rduhdh] ekuoh; lEcU/k
dk;e djus lEcU/kh n{krk] ladYiukRed n{krk]izcU/kdh;
n{krk] lEizs’k.kkRed n{krk ,oa vuqla/kkukRed n{krk dk
fodkl djus okyh gksA mDr n{krkvksa ls ;qDr f”k{kd fo”o
dh uoih<+h dks Hkh r}r n{krkvksa ls ;qDr djus esa leFkZ gks
ldsxkA4

oSf”od f”k{kd dks lE;d~ n`f’V] fnokLoIuh] fo”oklksa
ls ;qDr] LoIu lkdkjdkjh ,oa fo”o dk lexz fodkldkjh
ds :i esa fufeZr djus okys fcUnqvksa ,oa rF;ksa dks ikB~;kp;kZ
ds fof”k’V vax ds :i esa j[kk tk,A

f”k{kd fo”o leqnk; ds e/; jgrk gqvk leqnk; ls
lEcfU/kr vko”;drkvksa dks eglwl dj vko”;drkuq:i
fn”kk nsus esa lkeF;Z j[ks ,sls f”k{kdksa dks rS;kj djus okyh
xfrfof/k;ksa dks ikB~;p;kZ dk fgLlk cukuk pkfg,A

oSf”od f”k{kd fopkj”khy] ifjdYiuk”khy] fopkj dks
;FkkFkZdrkZ] uo lksp dks Lo:i nkrk LoIu fopkj ,oa ;FkkFkZ
esa lglEcU/k LFkkiudrkZ] fopkj ls ijs LoIu n`’Vk] LoIu ls
ijs fopkjdrkZ] LoIu&fopkj dks ;FkkFkZdrkZ oSKkfud n`f’V
/krkZ ds :i esa gekjs lEeq[k izLrqr gksA lkFk gh lekt] jk’Vª
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,oa fo”o dk foijhr ifjfLFkfr;ksa esa usrR̀odrkZ gksA ,slh
O;oLFkk] O;ogkjksa vFkok fcUnqvksa dks ikB~;p;kZ ds vfuok;Z
o fof”k’V vax ds :i esa fodflr fd;k tkuk pkfg,A5

oSf”od nf̀’V fy, gq, f”k{kdksa esa pkfg, fd os ?kj ,oa
fon~;ky; ds e/; dh nwfj;ksa dks de djsaA ?kj dks fon~;ky;
ds :i esa fu:fir djus okys ,oa fon~;ky; dks ?kj ds :i
esa lafKr djus okys f”k{kdksa dh [ksi rS;kj djus okys
fcUnqvksa dks ikB~;p;kZ esa LFkku nsuk gksxkA bl izdkj ls
f”k{kd lgh ek;us esa ncko ,oa cks> jfgr f”k{kk O;oLFkk
dk;e djus esa lkFkZd Hkwfedk dk fuoZgu dj ldsaxsA

f”k{kd f”k{kk dh ikB~;p;kZ esa iwoZ&izkFkfed Lrj ls
mPp Lrj rd ikBu djus esa n{k f”k{kdksa dks rS;kj djus
lEcU/kh rF;ksa ,oa fcUnqvksa dks tksM+ tkuk pkfg,A iwoZ
izkFkfed Lrj] izkFkfed Lrj] mPp izkFkfed Lrj] ek/;fed
Lrj] mPp ek/;fed] Lrkud Lrj] LukrdksÙkj Lrj] “kks/k]
mÙkj “kks/k Lrjh; f”k{kdksa dks rS;kj djus gsrq fof”k’V funsZ”kksa]
dkS”kyksa ,oa n{krkvksa dh vis{kk jgrh gSA mDr vis{kkvksa ds
vuq:i f”k{kd ,oa ekxZn”kZdksa ds fuekZ.k gsrq izHkkoh ,oa
vko”;d rF;ksa] O;ogkjksa] fl)kUrksa ,oa rduhfd;ksa dks f”k{kd
f”k{kk dh ikB~;p;kZ esa LFkku nsuk vfuok;Zrk jgsxhA

fufgrkFk Z
izLrqr vkys[k esa lkoZHkkSfed f”k{kd fuekZ.k gsrq

ikB~;p;kZUrxZr izfrikfnr fd;k gS fd vkt lEiw.kZ fo”o
;tqosZn dh iafDr ^^;= fo’oa HkoR;sd uhMe~**1dh ladYiuk
dks lkdkj dj jgk gSA oSf”od xzke ds :i esa fodflr
fo”o tu gsrq ,d uohu izdkj dh lksp o lexzrk ds Hkkoksa
ls ;qDr djus okyh f”k{kk O;oLFkk dk;e djuh gksxhA blls
igys vko”;drk jgsxh foosdh] laosnh] laLdkjh] vkn”khZ]
izkSn~;ksfxdh O;ogkjh] Lokuq”kklh vkfn oSf”od xq.kksa ls ;qDr
f”k{kdksa dhA mDr xq.kksa ls ;qDr lgh ek;us esa oSf”od
f”k{kd rS;kj djus gsrq dqN rF;ksa ,oa fcUnqvksa dks fodkl ds
izFke iFk ds :i esa mYysf[kr fd;k x;k gSA oSf”od n`f’V ls
rS;kj fd, tkus okys f”k{kdksa gsrq ikB~;p;kZ cukus esa ;g
vkys[k uhao dk izLrj cu bekjr fuekZ.k esa lg;ksx djsxkA

oSf”od xzke gsrq oSf”od f”k{kd Lusg] lkSgknZ] cU/kqrk]
ekuoh;rk] laosnuk ds lkFk okLrfod thou Kku dk lapj.k
djus okys rS;kj gksa o fo”o mRFkku esa viuh Hkwfedk Lo;a
lqfuf”pr djsaA bUgha “kqHkkdka{kkvksa dks /;ku esa j[krs gq, ;g
vkys[k izLrqr fd;k x;k gSA
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