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From Editor’s Desk

Dear Friend,

Globalization and liberalization have created a diverse and
complex world, where as the information technology made it a global
village.

Our educational approaches are still giving importance to develop
skills like reading, writing and arithmetic. The subject matter or themes
of such traditional educational system help to develop language and
arithmetic skills whereas today’s fast growing society demands more
contextual approach in education to meet actual use in real life
situations.

The dramatic changes and challenges facing today by the society
is leading to growing unemployment, poverty, inequality, violence and
environmental destruction which in reality demands more skills, abilities
and creative problem solving potential among people.

To give job to 10 million youth coming out of colleges is an
unachievable task for our government. The education system should
ignite the minds of the students with creative ideas, so that the students
can sooner or later start their own enterprises.

Life skills are a category of soft skills that are needed to
successfully navigate the challenges of daily life, both personal and
professional. They include the ability to set and achieve goals, make
decisions, solve problems, and effectively manage one’s time. These
are those soft skills that largely rest in the individual. Once mastered,
they help a person in every aspect of his life. For example, a person
who is assertive will be a better and effective communicator and
enjoy better inter-personal relationships in his workplace, his family,
and with his friends.
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To function effectively in this world, youth need to master the
changing technologies and understand large amount of available
information.

Globalization is creating a new form of interdependence and
actions which are subject to influence economic competition and
environmental pollution that stretch well beyond an individual’s local
or national community.  In adapting these technological challenges it
is crucial for the youth to develop effective use of life skills to
respond flexibily to complex problems, to access, synthesize, to use
technology effectively and use information dynamically and to produce
new knowledge continuously while demonstrating responsibility to the
community and environment.

Life skills are must to ensure success and achievements both in
professional and private life. Inculcating values and providing life
skills among the school students should become a priority for all those
involved in the mission of education.

B. V. Ramana Rao
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The educational philosophy of
Swami Vivekananda is the
philosophy of man-making and
character building. In his own words,
education is the manifestation of
perfection already in man. In the
process of achieving this perfection
man has to use many skills to develop
his innate powers.

These skills are the tools by
which a person can develop ‘the self’.
It is a journey within. The life skills
dealt in this paper are some basic
skills which an individual need to
lead his life successfully. This paper
tries to probe into the educational
thoughts of Swami to discover that
before hundreds of years how his
teachings are relevant and are able
to guide us for achieving perfection.
The teachings of Swami are a true
embodiment life skills and much more
than that.

Abstract
Introduction

According to Swami Vivekananda,
education does not mean the mass of
information which is inserted by force
into the mind of a child. In his own words,
education is the manifestation of
perfection already reached man. Indian
nationalism and spiritualism were the
basic foundations for his philosophy of
education and the philosophy of Vedant
and Upanishads. He was against the
system of contemporary educational
system; it turned men into slaves,
capable of slavery and nothing else. He
emphasized that the aim of education to
be l ife-building, man-making and
character-making and also he said that
knowledge without culture was only skin-
deep. The mind is crammed with facts
before it knows how to think. Self-
development, fulfillment of Swadharma,
freedom of growth and character
formation are the aims of education
according to him. For him education
means the process by which character is
formed, strength of mind is increased and
intellect is sharpened, as a result of which

THEME
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one can stand on one’s own feet. Real
education is that which prepares a man
for struggle of existence. It prepares man
for social service and develops his
character.

He has emphasized that an education
which develops character, mental powers,
and intelligence gives self-confidence and
self-reliance among the individuals.
Swami Vivekananda stressed education
for democracy and national development.
Education was a powerful instrument to
achieve these developmental qualities in
the people. He wants to make the
individual by giving recognising of his
cultural heritage and to struggle
throughout his life, so that he emphasised
education is the right choice to upcoming
of human beings.

The philosophy of Swamiji is relevant
in all ages. The concept of life skills are
presented in his teachings hundred years
ago. Let’s try to find out the elements of
life skills in his teaching.

According to WHO Life skills are
abilities for adaptive and positive behavior
that enable individuals to deal effectively
with the demands and challenges of
everyday life.  Life skills are abilities that
facilitate the physical, mental and
emotional well being of an individual.
The following are some life skills:
 Self Awareness:

Self awareness includes recognition
of ‘self’.  Our character, our strengths and
weaknesses, desires and dislikes.
Developing self-awareness can help us to
recognize when we are stressed or feel
under pressure.  It is often a prerequisite
to effective communication and
interpersonal relations as well as for
developing empathy with others.
Mental Skills :-
 Critical Thinking:

Critical thinking is an ability to
analyze information and experiences in
an objective manner.  Critical thinking
can contribute to health by helping us to

recognize and assess the factors that
influence altitudes and behavior, such as
values, peer pressure and the media.
 Problem Solving:

Problem solving helps us to deal
constructively with problems in our lives.
Significant problems that are left
unresolved can cause mental stress and
give rise to accompanying physical
strain.
 Creative Thinking:

Creative thinking contributes to both
decision making and problem solving by
enabling us to explore the available
alternatives and various consequences of
our actions or non-action.  It helps us to
look beyond our direct experience and
even if no problem is defined or no
decision is to be made, creative thinking
can help us to respond adaptively and with
flexibility to the situations of our daily
lives.
 Decision Making:

Decision making helps us to deal
constructively with decisions about our
lives.  This can have consequences for
health.  It can teach people how to actively
make decisions about their actions in
relation to healthy assessment of different
options and what effects these different
decisions are likely to have.
Handling Emotions :-
 Empathy:

Empathy is the ability to understand
what life is like for another person even
in a situation that we may not be familiar
with Empathy can help us to accept
others, who may be very different from
ourselves. This can improve social
interactions, especially, in situations of
ethnic or cultural diversity.  Empathy can
also help to encourage nurturing
behaviour towards people in need of care
and assistance or tolerance as is the case
with AIDS sufferers or people with mental
disorders who may be stigmatized and
ostracized by the very people they depend
upon for support.
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 Coping with stress:
Coping with stress means recognizing

the sources of stress in our lives
recognizing hour this affects us and
acting in ways that help us control our
levels of stress by changing our
environment or lifestyle and learning how
to relax.
 Coping with emotions:

Coping with emotions means
involving recognizing emotions within us
and others being aware of how emotions
influence being able to respond to
emotions appropriately. Intense emotions
like anger or sadness can have negative
effects on our health if we do not respond
appropriately.
Intrapersonal & Interpersonal Skills :-
Planning and goal setting skills:

These skills require visioning and
assessment of own resources and
opportunities for achieving goals.
Interpersonal Relationship:

Interpersonal relationship skills help
us to relate in positive ways with the
people we interact with. This may mean
being able to make and keep friendly
relationships which can be of great
importance to our mental and social well-
being. It may mean keeping good relations
with family members which are an
important source of social support. It may
also mean being able to end relationships
constructively.
Co-operation and team work:

Co-operation and team work include
expressing respect for other’s contribu-
tion and different styles assessing one’s
own abilities and contributing to the
group.
Effective Communication:

Effective communication means that
we are able to express ourselves both
verbally and non-verbally in ways that are
appropriate to our cultures and situations.
This means being able to express
opinions and desires and also needs and
fears.  And it may mean being able to ask
for advice and help in a time of need.

Refusal Skills:
Refusal skills include saying ‘no’ to

family and peer pressure based on
rational thinking and effect ive
communication.
Advocacy:

Advocacy skills include influencing
skills, persuasion and networking.

These skills work in combination and
help us to handle the various situations
of our life.
Swamiji’s education and life skills :
(a) Self Awareness :- Knowing The Self

The real education according to Swami
Vivekananda is that which prepares the
individual for struggle for existence.
Education prepares a man for social
service, to develop his character and
finally iambuses him with the spirit and
courage of a lion. For getting degree is
not an education, the proper education
must be viewed on the basis of character,
mental powers, intelligence and
inculcates. Self-confidence and self-
reliance in the individuals.

Swamiji has emphasized that all the
knowledge which we gets from worldly or
spiritual lies embedded in the human
mind. It was covered with a veil of
darkness and ignorance. Education is a
tool to open from the darkness and
ignorance, after getting of education, the
knowledge will shines out dazzlingly.

The teaching and learning are the
one way of process. The teacher only
guides, suggests, points out and helps the
student. Self learning and self getting
knowledge is the real education. The
teacher only motivates and encourages
the students to find out the hidden
treasure of knowledge that lies dormant
within him. He condemned and refused
the bookish learning and rote memory
education. Condemning the theoretical
and academic education, he spoke
emphatically for practical and
experimental education. He warned his
countrymen saying “you will have to be
practical in all spheres of work. The whole
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country has been ruined by mass
theories.”
(b) Mental Skills :- (Critical Thinking,
Problem Solving, Creative Thinking, Decision
Making), Developing scientific attitude &
problem solving:-

Swamiji said “We want that education
by which character is formed, strength of
mind is increased, the intellect is
expanded and by which one can stand on
one’s own feet. What we need is to study,
independent of foreign control, different
branches of the knowledge that is our own
and with it the English language and
Western science; we need technical
education and all else that will develop
industries. The end of all education, all
training, should be man-making. The end
and aim of all training is to make the man
grow. The training, by which the current
and expression of will are brought under
control and become fruitful, is called
education. What our country now wants
are muscles of iron and a nerve of steel,
gigantic wills which nothing can resists,
which can penetrate into the mysteries
and secrets of the universe and will
accomplish their purpose in any fashion,
even if it means going down to the bottom
of the ocean, meeting death face to face.
It is a man-making religion that we want.
It is man-making theories that we want.
It is man-making education all round
that we want.”
(i) Unfolding the Power Within:-

According to Vivekananda, education
is a process in which the young minds,
will receive strength, energy and vigorous
character. By the way of getting this
process, the individual will mould
themselves of their life. “All knowledge
and all powers are within. What we call
power; secrets of nature and force are all
within. All knowledge comes from the
human soul. Man manifests knowledge,
discovers it with himself, which is pre-
existing through eternity.” Education is
a man-making and nation-making
process. It is the process which awakens

the sleeping soul to self-conscious
activity. It will become a powerful
instrument to achieve the developmental
qualities among the people. The prime
aim of education is to achieve the full
perfection already present in a child.
(ii) Offering Opportunities for Mental
Developmet

The ideal of all education or training
is to make the mind grow. Knowledge
exists in the mind, like fire in a piece of
flint. Friction brings it out. Swami
Vivekananda believed that “Education is
the manifestation of the perfection
already in man”, therefore, a teacher’s job
is only to remove obstruction from the
pupil’s path. What we call learning is
actually ‘unfolding’ or ‘unveiling’. Each of
us is naturally growing and developing
according to our own nature. The children
teach themselves. They grow by
themselves like plants from with. Our
duty is to offer them opportunity and
remove obstacles; that is, if we provide
conductive environment the rest will
happen by itself.
(iii) Controlling Mental Powers for
Achieving Success

According to Swamiji, the mind of the
students has to be controlled and trained
through meditation, concentration and
practice of ethical purity. All success in
any line of work, he emphasizes, is the
result of the power of concentration.
Concentration, which necessarily
implies detachment from other things,
constitutes a part of Brahmacharya, which
is one of the guiding mottos of his scheme
of education. Brahmacharya, in a nutshell,
stands for the practice of self-control for
securing harmony of the impulses. By his
philosophy of education, Swamiji thus
brings it home that education is not a
mere accumulation of information but a
comprehensive training for life.
(iv) Concentration:- The tool to develop
mental powers

Concentration, according to ancient
Indian thought, is the key to true
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knowledge. Therefore, Vivekananda has
placed much emphasis upon focusing of
attention. The educands should be
distinguished according to their abilities;
every one of them has to develop
concentration. Hence the education must
organize his teaching in such a way that
it must be helpful to each educand
separately. He should attend to every ones
difficulties and try to solve them as much
as possible. Thus, Vivekananda supported
the ancient Indian means of achieving
concentration.
(c) Handling Emotions :- (Empathy, Coping
with stress, Coping with emotions)
Developing universal brotherhood &
Empathy

Swamiji always tried to promote
universal brotherhood. He believed that
an ideal system of education is one which
imparts universal brotherhood. Students
should inculcate a spirit of self surrender,
sacrifice and renunciation of material
pleasures for the good of others. Swamiji
believes that without shraddha, spirit of
renunciation and faith in God, an
individual can not proceed further. So the
aim of education must be develop
shraddha and spirit of renunciation
among the students.
(i) Serving mankind

Another important aim of education
is serving the God in man. It is the God
in the sick, the poor, the miserable, the
ignorant and the down trodden, what we
should worship.

Means of education:- Love- The best
means of education, according to
Vivekananda is love. Education should be
based upon love. Love is best inspiration
in character building. The child should
be thought through love. The only motive
in importing education should be love for
educand, for the man in him. That is why
Vivekananda s philosophy of education is
known as education for man making. The
teacher s aim should be neither money
making nor attainment of fame but only
bestowing human love. Love is this which

makes the educator to take the educand
from untruth to truth, darkness to light,
and death to immortality.
(ii)Strengthening Character to
Withstand all Situations

Love and character building are the
best means for education. Love is the best
inspiration in character building. Love in
the minds of the educator is the real
source of his influence upon the educated.
The true education, gives the growth and
expansion of personality. He wanted that
the education for total human
development was the main vision.
“Character, efficiency and humanism
should be the aim of all education.
Vivekananda strongly pleaded that
development of character through the
service of his fellowmen, the utilization
of his talents for ensuring the happiness
and welfare of the millions of his less
fortunate fellow-citizens should be the
aim of the education”. The child should
be taught through by love, it makes fellow
feelings and love for human beings.
Education must help the individual to
recognise his cultural heritage and to use
it in his struggle of life. Education is a
life-long process towards the fullest
development of human personality, self-
discovery, self-perfection, self-awareness
and self-manifestation.
(iii)Upliftment of Common People

To Swami, education has no meaning
if it died not uplift the common mans of
people. “So long as the millions, live in
hunger & ignorance I hold every man a
trailer who, having been educated at the
expenses. Ray not the leant head to them.
I consider that the great national sin in
the neglect of the masses & that is me
the courses of our downfall.
(d) Intrapersonal & Interpersonal Skills
:- (Planning and goal setting skills,
Interpersonal Relationship, Co-operation
and team work, Effective Communication,
Refusal Skills, Advocacy)
(i) Be Practical & Self Dependent

Education is a tool to open from the
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darkness and ignorance, after getting of
education, the knowledge will shines out
dazzlingly. The teaching and learning are
the one way of process. The teacher only
guides, suggests, points out and helps the
student. Self learning and self getting
knowledge is the real education. The
teacher only motivates and encourages
the students to find out the hidden
treasure of knowledge that lies dormant
within him. He condemned  and refused
the bookish learning and rote memory
education. Condemning the theoretical
and academic education, he spoke
emphatically for practical and
experimental education. He warned his
countrymen saying “you will have to be
practical in all spheres of work. The whole
country has been ruined by mass
theories.”
(ii)Perfection:- The Goal of Life

Swamiji attempts to establish, through
his words and deeds, that the end of all
education is man making. He prepares
the scheme of this man-making
education in the light of his over-all
philosophy of Vedanta. According to
Vedanta, the essence of man lies in his
soul, which he possesses in addition to
his body and mind. In true with this
philosophy, Swamiji defines education as
‘the manifestation of the perfection
already in man.’ The aim of education is
to manifest in our lives the perfection,
which is the very nature of our inner self.
This perfection is the realization of the
infinite power which resides in
everything and every-where-existence,
consciousness and bliss (satchidananda).
After understanding the essential nature
of this perfection, we should identify it
with our inner self. For achieving this,
one will have to eliminate one’s ego,
ignorance and all other false
identification, which stand in the way.
Meditation, fortified by moral purity and
passion for truth, helps man to leave
behind the body, the senses, the ego and
all other non-self elements, which are

perishable. He thus realizes his immortal
divine self, which is of the nature of
infinite existence, infinite knowledge and
infinite bliss.
(e)Identifying Self with the Universal
Self

When man becomes aware of his self
as identical with all other selves of the
universe, he discovered that different
selves are manifestations of the same
self. Hence education, in Vivekananda’s
sense, enables one to comprehend one’s
self within as the self everywhere. The
essential unity of the entire universe is
realized through education. Accordingly,
man making for Swamiji stands for
rousing mans to the awareness of his
true self. However, education thus
signified does not point towards the
development of the soul in isolation from
body and mind. We have to remember that
basis of Swamiji’s philosophy is Advaita
which preaches unity in diversity.
Therefor, man making for him means a
harmonious development of the body,
mind and soul.
(f) Affect of environment

Swamiji lays a lot of emphasis on the
environment at home and school for the
proper growth of the child. The parents
as well as the teachers should inspire the
child by the way they live their lives.
Swamiji recommends the old institution
of gurukula (living with the preceptor) and
similar systems for the purpose. In such
systems, the students can have the ideal
character of the teacher constantly before
them, which serves as the role model to
follow. “Swami showed how important was
it to select the right type of environment
for the child. ‘If good impression prevail
the character becomes good, if bad, it
becomes bad, If a man continuously
hears bad words, thinks bad, thoughts,
does not actions, his mind will be full of
bad impressions, & then will influence his
thought & work without his being
conscious of the fact. He becomes
helpless like an impoverished that lay
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him & good him to bad actions. But when
a man is under the instant influence of
good work & good thoughts, there gores
in him an irresistible tendency to be
good, ‘ in spite of himself .’
Practicing theory:- The most important
thing

‘Do not teach two many subjects &
what you teach, teach toughly’. It was
almost similar to what swami said, “If you
have assimilated five ideas & make them
your life & character, you have more
education than anyman who has not got
by heart library.’

Conclusion
Swamiji ’s education is a true

embodiment of all the life skills we want
to inculcate in our students. Each and
every human being is getting inspired by
the blazing thoughts of the Swami. His
highly positive thoughts will always guide
us through the darkest alleys of our lives.
He paid equal importance to physical and
mental health. He believed that for the
development of ‘the self ’ all round
development is required. Perfection can
only be achieved  by unfolding the powers
within.
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A major force behind United
Nations agencies’ support for the
advancement of Life Skills education
in schools is the United Nations
Convention on the Rights of the
Child, which makes clear statements
under Article 19, 28, 29, 33; about the
role of education systems in support
of the healthy psychosocial
development of children (WHO,
Geneva, 1999).

The present article discusses the
various Life Skills, its need and
importance at various walks of life,
its implementation in healthy
psychosocial development, and
strategies for teaching Life Skills
through effective curricular and co-
curricular activities.

Abstract
Introduction

National Curriculum Framework
2000 emphasized education for Life
Skills. It is to strengthen the knowledge
and core Life Skills of the young
adolescents to effectively cope with risky
situations they encounter in daily life.
World Health Organisation (Geneva,
1997) defines Life Skills as, “the abilities
for adaptive and positive behaviour that
enable individuals to deal effectively with
the demands and challenges of everyday
life”. “Adaptive” means that a person is
flexible in approach and is able to adjust
in different circumstances. “Positive
behaviour” implies that a person is
forward looking and even in difficult
situation, can find a ray of hope and
opportunities to find solutions (CBSE).

Life Skills education is designed to
facilitate the practice and reinforcement
of psychosocial skills in a culturally and
developmentally appropriate way; it
contributes to the promotion of personal
and social development, the prevention
of health and social problems, and the

THEME
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protection of human rights (WHO,
Geneva, 1999).
Need of Life Skills

According to WHO (Geneva, 1999), Life
Skills are very essential today due to the
change in the fabric of 21st century
lifestyle resulting into demands of
modern life; poor parenting, changing
family structure; dysfunctional
relationships; new understanding of
young people’s needs; decline of religion;
rapid sociocultural change; technological
boom; wide generation gap.

Life Skil ls development is the
development of psychosocial competen-
cies. Psychosocial competence is a
person’s ability to deal effectively with the
demands and challenges of everyday life.
Psychosocial competence has an
important role to play in the promotion of
health in its broadest sense, in terms of
physical, mental and social wellbeing. In
particular, where health problems are
related to behaviour, and where
behaviour is related to an inability to deal
effectively with stresses and pressures in
life, the enhancement of psychosocial
competence could make an important
contribution. The most direct interven-
tion for the promotion of psychosocial
competence are those which enhance the
persons coping resources, and personal
and social competencies (WHO, Geneva,
1997).

We all use Life Skills in different
situations such as, to negotiate effectively
at home, school, work place. We need to
have thinking skills as well as social skills.
When faced with difficult situations, we
need to think critically, to analyse all the
pros and cons of the situation, to think out
of the box to find a solution to seemingly
difficult problems (CBSE).

Life Skills education contributes to
basic education; gender equality;
democracy; good citizenship; child care
and protection; quality and efficiency of
the education system; the promotion of
life long learning; quality of li fe;

promotion of peace. It is also considered
essential in preventing adolescent
pregnancy; HIV/AIDS; violence; child
abuse; suicide; problems related to the
use of alcohol, tobacco and other
psychoactive substances; injuries;
accidents; racism; conflict; environme-
ntal issues (WHO, Geneva, 1999).
Life Skills
 The Ten Core Life Skills as laid down by
World Health Organisation can be paired
to reveal 5 main Life Skills ‘areas’ for
providing psychosocial competence are-
1. Self-awareness and Empathy-
2. Critical Thinking and Creative

Thinking
3. Decision Making and Problem Solving
4.Effective Communication and

Interpersonal Relations
5. Coping with Stress and Coping with

Emotions
According to Mohan Aruna. G. (2013),

each Life Skill has been separately dealt
in detail below-
1. Self-awareness- Self-awareness is
evidently the first step on the path to
growth and development or to be
successful in life. It is the ability to
perceive one’s own thoughts, feelings and
behaviours, being aware of our authentic
self. It is the key life skill. Its components
are identifying strengths and weaknesses
without bias in different contexts of life,
objectivity, openness, accepting self as it
is, reflectivity and introspection.
2. Empathy- It is the ability to perceive
the internal frame of reference of another
with accuracy and feeling one with the
other. Sensitivity, objectivity, social
inclination, social responsibility and
social obligation are its components.
3. Critical Thinking- It is the ability and
tendency to gather, evaluate and use
information effectively- Bayer (1985).
Analytic and synthetic abilit ies,
objectivity, anticipation of consequences
and logical thinking are its components.
4. Creative Thinking- Ability to explore
alternative uses, solutions to our
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problems as well as consequences of our
actions. Its components are divergent
thinking ability, novelty,  fluency,
flexibility, originality, elaboration,
unconventionality and independence.
5. Decision Making- Decisions are
responses to problems and issues, it
should be considered as means rather
than an end in itself. Ability to choose the
best, on identifying as many alternatives
as possible, that fits the l ifestyle,
learners’ goals, values and desires
(Harris, R). Emotional stability, objectivity,
self-knowledge, knowledge of the
situation, analytic and synthetic abilities,
divergent thinking ability, anticipation of
consequences, rationality, logical
thinking are some of its components.
6. Problem-solving- The skills to
understand and deal effectively with
problems in day-to-day living. Its
components are self- knowledge, positive
attitude, divergent thinking, objectivity,
rationality, logical thinking, analytic-
synthetic abilities and anticipation of
consequences.
7. Effective Communication- It is an act of
conveying ones ideas to others, modifying
the messages depending on the feedback
and responding appropriately to the
messages sent by others. Its components
are analytical and systematic abilities,
expressive skill, non-verbal skills like
postures, gestures, presentation,
objectivity, sensitivity, patient listening,
creativity, imagination and reacting on
the spur of the moment.
8. Interpersonal Relations- These are set
of skills which are essential for
establishing and maintaining healthy
interpersonal relationships. The major
components are empathy, sympathy,
sensitivity, tolerance, positive attitude,
reciprocity, healthy distance, accepting
others as they are, lack of prejudices and
stereotypes and effective communication.
9. Coping with Stress- Stress is a negative
mental state of  extreme difficulty,
pressure or strain. But stress cannot

always be slammed as negative. It has
some positive functions as well for
progress and growth of an individual. Its
coping components are ability to
recognize, planning ability, objectivity,
empathy, resilience, reality orientation,
self-awareness, ability to entertain,
ability to relax and stability.
10. Coping with Emotions- Emotions
energize people to a high degree in order
to meet the emergency situations. Hence
skills are required to regulate and
modulate emotions. Components of coping
with emotions are recognizing the
emotion, empathy, sympathy, objectivity,
emotional intelligence, self-awareness,
analytic and synthetic ability, sense of
proportion of emotional reaction,
emotional shock absorption, and
resilience or coming back quickly to
mental cheerfulness.

Life Skills are the beginning of
wisdom which focuses on behaviour
change or developmental approach
designed to address a balance of three
areas- knowledge, attitude and skills.
Effective acquisition and application of
Life Skills can influence the way one feels
about others, ourselves and will equally
influence the way we are perceived by
others. It contributes to perception of self-
confidence and self-esteem (CBSE).

Life Skills for psychosocial
competence needs to be distinguished
from other important skills that young
people will acquire as they grow up such
as reading, numbers, technical and
livelihood skills. The terms “Livelihood
Skills or Occupational/Vocational Skills”
refer to capabilities, resources and
opportunities to pursue individual and
household economic goals and relate to
income generation. Thus Life Skills are
distinct from Livelihood Skills (CBSE).

Life Skills education involves a
dynamic teaching process. Children
learn their Life Skills from parents,
teachers and significant others who act
as their role model. They gradually learn
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Fig 1:
Model showing various Life Skills Erikson’s (1959) Theory of Psychosocial

Development

Table 1:
Erikson’s Psychological Developmental Stages

  Sr. Developmental Stage Psychological Crisis                          Basic Virtue

  1 Infancy (Birth to 2yrs) Trust v/s Mistrust Hope

  2 Pre Childhood (3-6 yrs) Autonomy v/s Shame Will
  3 Early Childhood (6-9 yrs) Initiative v/s Guilt Purpose
  4 Late Childhood (10-12 yrs) Industry v/s Inferiority                Competency
  5 Adolescence (13-19 yrs) Ego Identity v/s Role Confusion Fidelity
  6 Early Adulthood (20-25 yrs) Intimacy v/s Isolation Love
  7 Adulthood (26-64 yrs) Generativity v/s Stagnation Care
  8 Old Age (65 yrs to Death) Ego Integrity v/s Despair Wisdom
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 LIFE SKILLS LEVEL 1 
Birth to 9 yrs 

LEVEL 2 
10 to 19 yrs 

LEVEL 3 
20 to 64 yrs 

LEVEL 4 
65 yrs to Death 

Self - awareness Learning about 
“me as a special 
person” 

Self - control My rights and 
responsibilities 

My rights and 
responsibilities as 
a citizen 

Empathy Understanding how 
people are alike 
and how we differ, 
and learning to 
appreciate the 
differences between 
people. 

Avoiding 
prejudice and 
discrimination of 
people who differ 

Caring of family 
members, caring 
of people in social 
network, caring of 
people with AIDS 

Caring for family 
members, new 
generation, caring 
for peer age group 
members 

Interpersonal 
Relations   

Learning to value 
relationships with 
friends and family 

Forming new 
relationships 
and surviving 
loss of 
friendships 

Seeking support 
and advice from 
others in a time of 
need 

Valuing relations 
in the peer group 
and social links 

Effective 
Communication 

Learning basic 
verbal and non-
verbal 
communication 
skills 

Assertive 
communication 
in the face of 
peer pressure 

Using 
assertiveness to 
resist pressure to 
do potentially 
health damaging 
activities (e.g. 
unprotected sex, 
drug abuse) 

Community 
service and 
handling diverse 
roles 

Critical Thinking Learning the basic 
processes in 
critical thinking 

Making objective 
judgments about 
choices and risks 

Resisting media 
influence on 
attitudes towards 
smoking and 
alcohol 

Conscious 
procrastination, 
time 
management, 
discussions for 
the best outcome  

Creative Thinking Developing 
capacities to think 
in creative ways 

Generating new 
ideas about 
things that are 
taken for granted 

Adapting to 
changing social 
circumstances 

Adapting to 
changing socio-
economic 
circumstances 

Decision Making Learning basic 
steps for decision 
making 

Making difficult 
decisions 

Decision making 
about important 
life plans 

Decision making 
about  
safer life choices 

Problem Solving Learning basic 
steps for problem 
solving 

Generating 
solutions to 
difficult 
problems or 
dilemmas 

Conflict resolution Solving issues, 
problems on a 
daily basis, 
managing 
conflicts through 
wisdom  

Coping with Stress Identifying sources 
of stress 

Methods for 
coping in 
stressful 
situations 

Coping in 
situations of 
adversity 

Coping with 
health issues, 
avoiding stress, 
living in harmony 

Coping with 
Emotions 

Recognition of the 
expression of 
different emotions 

Understanding 
how emotions 
affect the way we 
behave 

Coping with 
emotional distress 

Coping with 
emotional distress 
and loss  

 

Table 2:
Life Skills under different levels of Life Situations according to Age
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S.NO LIFE SKILLS SCHOOL ACTIVITIES 

01 Self - awareness 

Knowing Physical Features, Characteristic Traits, 
Likes-Dislikes, Beliefs, Strengths-Weaknesses, 
Desires, Dreams, Ambitions, Introspection, Fears, 
Social Status, Knowing Factual or General Details, 
Views and Opinions, Values, Emotions and 
Feelings. Self-control, Self-confidence, Self-esteem. 

02 Empathy 

Being Caring and Empathetic for Others, Building 
Trust, Community Service, Environmental 
Activities, Story Telling, Role plays, Dramatization, 
Sensitivity and Compassion, Willingness to learn 
from others, Communication Skills, Developing 
Interpersonal and Interactive Skills, Maintaining 
harmonious relations.  

03 Interpersonal Relations 

Communication Skills, Dramatizations, Group 
Discussions, Debates, Small groups, Team work, 
Negotiation. Sympathy, Sensitivity and Caring, 
Compassion, Engaging in Constructive activities, 
Peer relationship, Building Friendship, Self-control, 
Self confidence, Self-esteem. 

04 Effective Communication 

Listening, Speaking, Reading, Writing, Self-concept, 
Group Discussions, Debates, Small groups, Speech, 
Conversation, Interpersonal relations, Debates, 
Story Telling, Audio-Visual Activities (Arts, Music, 
Theatre, Dance), Time Management, Logic Trees, 
Flowcharts. 

05 Critical Thinking 

Situation Analyses, Case Studies, Educational 
Games and Simulations, Brainstorming, 
Demonstration and Guided Practice, Class 
Discussions, Problem Solving, Goal Setting, 
Rational thinking. 

06 Creative Thinking 

Brainstorming, Class Discussions, Debates, Small 
groups, Competing Activities, Critical Thinking, 
Keen Observation, Demonstration and Guided 
Practice, Audio-Visual Activities (Arts, Music, 
Theatre, Dance), Story Telling, Drawing, Painting. 

07 Decision Making 

Situation Analyses, Negotiation, Proactive 
Behaviour, Critical Thinking, Creative Thinking, 
Problem Solving, Goal Setting, Time Management, 
Logical Thinking. 

08 Problem Solving 
Critical Thinking, Creative Thinking, Decision 
Making, Goal Setting, Time Management. 

09 Coping with Stress 

Effective Communication, Recreational Activities, 
Audio-Visual Activities (Arts, Music, Theatre, 
Dance), 
Yoga, Meditation, Deep Breathing, Interpersonal 
relations, Healthy food habits. 

10 Coping with Emotions 
Managing Emotions, Self-awareness, Self-control, 
Effective Communication, Interpersonal relations. 

 

Table 3:
Curricular and Co-curricular School Activities involved in Inculcating

Life Skills
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to use a particular skill effectively in
diverse situation to cope with challenges
of life. Many Life Skills are required to
manage a particular situation effectively.
In a way, various Life Skills works best
in conjunction. In fact, the appropriate
combination of Life Skills in a given
moment is art (CBSE).
Teaching Life Skils

Skills are abilities. Hence it should
be possible to practise Life Skills as
abilities. Teaching Life Skills as generic
skills in relation to every day life could
form the foundation of Life Skills
Education for the promotion of mental
well-being, and healthy interaction and
behaviour.
1. Knowledge, Values, Attitudes
2.Life Skills for Psychosocial Competence
3. Behaviour Reinforcement or Change
4. Positive Health Behaviour
5. Prevention of Health Problems

The Methods used in teaching of Life
Skills builds upon what is known of how
young people learn from their own
experiences and from the people around
them, from observing how others behave
and what consequences arise from
behaviour. This is described in the Social
Learning Theory developed by Bandura
(1977). In Social Learning Theory,
learning is considered to be an active
acquisition, processing and structuring of
experiences. (WHO, Geneva, 1997).

The method used in teaching Life
Skills involves the process of
Participatory Learning using 4 basic
components-
1.Practical Activities
2.Feedback and Reflection
3.Consolidation and Reinforcement
4. Practical Application to day to day life
    challenges (CBSE).

According to WHO (Geneva, 1997), the
school is an appropriate place for
imparting education for Life Skills
effectively through various curricular and
co-curricular activities, because of:  the

role of schools in the socialization
process; access to children and
adolescents on a large scale; economic
eff iciencies (uses existing
infrastructure); experienced teachers;
high credibility with parents and
community members; and possibilities
for short and long term evaluation.

The teaching of Life Skills can also
be according to Age specific daily life
situations that would provide us to design
the Life Skills activities, in order to create
a Life Skills education programme.
Level 1: Includes the teaching of basic
components of core Life Skills practised
in relation to everyday common
situations. Level 1 targets Infancy to Early
Childhood (Birth to 9 yrs).
Level 2: Includes the application of Life
Skills to relevant themes that are
connected to various health and social
problems. Level 2 targets Late Childhood
to Adolescent (10 to 19 yrs).
Level 3: Includes the application of Life
Skills in relation to specific risk
situations that can give rise to health and
social problems. Level 3 targets Early
Adulthood to Adulthood (20 to 64 yrs).
Level 4: Includes the application of Life
Skills in relation to specific risk
situations that can give rise to health and
socio-economic problems. Level 4 targets
Old Age (65 yrs to Death).

Thus, many such Curricular and Co-
curricular activities going on in the
Schools and Out of the Schools can be of
great relevance for imparting Life Skills
Education.

Conclusion
Life Skills are the essential

requirement to lead a competent life in
this 21st century era. Hence, the
Teachers and the School authorities
must prepare the child through proper
curricular and co-curricular activities, to
make the most of it during the period
spent by the individual in the School and
after to face multiple life situations.



Leading a Competent Life ..........by  Qudsia Hafeez & Prof. A. Ramakrishna         15

REFERENCES
Agochiya Devendra (2010). Life Competencies for Adolescents New Delhi: Sage

Publications India Private Limited.
CBSE. (2015) Life Skills Education & CCE, Class IX & X, Central Board of Secondary

Education. (n.d.). Retrieved from http://www.life_skills_cce.pdf on 19-
09-2015.

Mohan Aruna. G. (2006). Psychological Foundations of Education (1st.ed.). Guntur:
Neelkamal Publications Private Limited.

Mohan Aruna. G. (2013). Understanding the Learner & Classroom Management
Guntur: Neelkamal Publications Private Limited.

T. Bharathi, M. Hariprasad. (2005). Personality Development & Communicative
English Tirupati: Neelkamal Publications Private Limited.

WHO (1997) Life Skills Education for Children and Adolescents in Schools, Programme
on Mental Health, World Health Organization, Geneva. (1997).
Retrieved from http://www.31181_lifeskillsed_1994.pdf on 19-09-2015.

WHO (1999) Mental Health Promotion, Partners in Life Skills Education, Conclusions
from a United Nations Inter-Agency Meeting, Department of Mental
Health, World Health Organization, Geneva. (1999) Retrieved from
http://www.30.pdf  on 20-09-2015.

     Article Received on               23.09.2015           Reviewed on           27.09.2015
    Observations reflected on      02.10.2015           Modified  on            03.10.2015

* Qudsia Hafeez. :  ICSSR Research Scholar, Dept. of Education, IASE,
Osmania University, Hyderabad. Telangana.
Email: qudsiahafeez@rocketmail.com

* A. Ramakrishna. :  Professor, Dept. of Education, IASE, Osmania
University, Hyderabad. Telangana.
Email: avvaruramakrishna@gmail.com



16                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 2  October. 2015

Divya Vijayvargiya *

Key Words :  Life Skill Education

Study on Importance of Life Skills
Education

EDUSEARCH
ISSN: 0976-1160

Vol. 6,  No.2,  Oct.  2015

Abstract
Introduction-

Life skill education promotes the
learning of abilities which contribute to
positive health behavior, posit ive
interpersonal relationships, and mental
well-being.  The school is an appropriate
place for the introduction of the life skills
education because the role of schools in
the socialization of young people,
experienced teachers already in place
and possibilities for short and long term
evaluation. Life skills education is highly
relevant to the daily needs of children.
The word “education” is derived from Latin
educatio (A breeding, a bringing up, a
rearing”) from educo (I educate, I train”)
which is related to the homonym educo
(“I lead forth, I take out, I raise up”) from
(“from, out of”) and duco (“I lead, I conduct”).

Definition of Education: Education is
the process of facilitating learning,
knowledge, skills, values, beliefs and
habits of a group of people are transferred
to other people through storytelling,
discussion, teaching, training.”By
education, I mean an all-round drawing
out of the best in child and man-body, mind

    Life without education is a life
without opportunity. We help chil-
dren to attain functional levels of
literacy, numeracy and essential
life skills. When children  read, they
can better advocate for their rights
and help  their families and soci-
ety.  In order to reach these goals,
we work with children, families
and communities.

Any skill which is useful in our
life can be considered a life skill.
Life skills education is a structured
programmed of needs and outcomes
based participatory Life Skills
education programmes are theory
and evidenced based learner focused
delivered by competent facilitators
and appropriately evaluated to
ensure continuous.

THEME



Study on Importance of Life Skills  . .. . .. . ...by  Divya Vijayvargiya         17

and spirit. Literacy is not end of education
or even the beginning.” M.K. Gandhi

Education certainly is a mean to all-
round progress of man. In other words, the
pathway to human-development goes
through the lanes of education. Moreover,
true education is the sole basis of
achieving one’s purpose in life. It is
education, which can ascertain ultimate
peace for a human being.

Meaning of Skill : The ability to do
something well.

Definition of  skill: An ability and
capacity acquired through deliberate,
systematic and sustained effort to
smoothly and adaptively carryout complex
activities or job functions involving ideas
things and people.

Life Skill:  The term ‘Life skills’ refers
to the skills we need to make the most
out of life.

Life skills are usually associated with
managing and living a better quality of
life. They help us to accomplish our
ambition and live our full potential. Any
skill which is useful in our life can be
considered a life skill.

Soical Skills

Thinking Skills

Emotional Skills

Self AwarenessEffective Communication

Empathy Inter Personal Relationships

Decision Making Creative Tinking

Problem Soving Critical Thinking

Coping with EmotionsCoping with Stress

World Health Organization (WHO)
1993 defines Life Skill as “the abilities
for adaptive and positive behavior that
enables us to deal effectively with the
demands and challenges of everyday life”.
UNICEF defines life skills as, a behavior
change or development approach designed
to address a balance of three areas:
knowledge, attitude, and skills.

Life skill field suggests that there is
a core set of skill that are the heart of
skill based initiatives for the promotion
of the health and well being of children
and adolescent. Life Skills are loosely
grouped into three broad categories of
skills:-
1. Social skill: Some social skills are-
(a) Self Awareness: It includes our

recognition of ourselves, of our
character, of our strengths and
weakness, desires and dislikes.
Developing self- awareness can help us
to recognize when we are stressed or
feel under pressure. It is also often a
prerequisite for effective
communication and interpersonal

Fig. 1
Life Skills defined by World Health Organization



18                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 2  October. 2015

relations, as well as for developing
empathy for others.

(b) Effective Communication: means
that we are able to express ourselves,
both verbally and non-verbally, in ways
that are appropriate to our cultures and
situations. This means being able to
express opinions and desires, but also
needs and fears and it may mean being
able to ask for advice and help in a time
of need.

(c) Empathy: is the ability to imagine
what life is like for another person,
even in a situation that we may not be
familiar with. Empathy can help us to
understand and accept others who may
be very different from ourselves, which
can improve social interactions.
Empathy can also help to encourage
nurturing behavior towards people in
need of care and assistance or
tolerance.

(d) Interpersonal Relationship Skills:
help us to relate in positive ways with
the people we interact with. This may
mean being able to make and keep
friendly relationships, which can be of
great importance to our mental and
social well-being. It may mean keeping
good relations with family members,
which are an important source of social
support. It may also mean being able to
end relationships constructively.

2. Thinking Skill : Some thinking skills
are-

(e) Decision Making: help us to deal
constructively with decision about our
lives. This can have consequences for
health if young people actively make
decisions about their actions in
relations to healthy by passing the
different options, and what effects
different decisions may have.

(f) Problem Solving: enables us to deal
constructively with problems in our lives.
Significant problems that are left
unresolved can cause mental stress and

give rise to accompanying physical
strain.

(g) Creative Thinking: contributes to both
decision making and problem solving by
enabling us to explore the available
alternatives and various consequences
of our actions or non-action. It helps us
to look beyond our direct experiences
and even if no problem is identified or
no decision is to be made, creative
thinking can help us to respond
adaptively and with flexibility to the
situations of our daily lives.

(h) Critical Thinking: is an ability to
analyze information and experiences in
an objective manner. Critical thinking
can contribute to health by helping us
to recognize and assess the factor that
influences attitude and behavior, such
as values, peer pressure and media.

3. Emotional Skill: Some emotion skills
are-

(i) Coping With Emotions: involves
recognizing emotions in ourselves and
others, being aware of how emotions
influence behavior and being able to
respond to emotions appropriately.
Intense emotions like anger or sorrow
can have negative effects on our health
if we do not react properly.

(j)  Coping with Stress: is about
recognizing the sources of stress in our
lives, recognizing how this affects us
and acting in ways that help to control
our lives of stress. This may mean that
we take action to reduce the sources of
stress.

Therefore, life skills are a large group
of psychosocial and interpersonal skills,
which can help people, to make informed
decisions communicative effectively and
develop coping and self management
skills that may help an individual to lead
a healthy and productive life.
Life skills education:

Life skills education is a structured
programmed of needs and outcomes based
participatory learning that aims to
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increase positive and adaptive behavior
by assisting individuals to develop and
practice psycho-social skills that
minimize risk factors and maximize
protective factors. Life skills education
programmes are theory and evidenced
based learner focused delivered by
competent facilitators and appropriately
evaluated to ensure continuous.

Life skills education is based on the
teaching of generic life skills and includes
the practice of skills in relation to major
health and social problems. Life skills
lessons should be combined with health
information, and may also be combined
with other approaches, such as
programmes designed to effect changes
in environmental and social factors
which influence the health and
development of young people.

The methods used in the teaching of
life skills builds upon what is known of
how young people learn from their own
experiences and from the around them,
from observing how others behavior and
what consequence arise from behavior.
This is described in the social learning
theory developed by Bandura (1977).

In life skills education, children are
actively involved in a dynamic teaching
and learning process. The method used
to facilitate this active involvement
includes working in small groups and
pairs, brainstorming, role play, games and
debates. A life skills lesson may start with
a teacher exploring with the students
what their ideas or knowledge is about a
particular situation in which a life skill
can be used. The children may be asked
to discuss the issues raised in more detail
in small groups or with a partner. They
may then engage in short role play
scenarios, or take part in activities that
allow them to practice the skills in
different situations-actual practice of
skills is a vital component of skills
education. Finally, the teacher will assign
homework to encourage the children to

further discuss and practice the skills
with their families and friends.
Life skills-based education:

A term which came into use to
describe life skills education addressing
specific content or understanding to
achieve specific goals, e.g., life skills
based peace education or life skills based
HIV&AIDS education. The term makes it
clear that a life skills approach will be
used to teach the subject matter
meaning that participatory teaching/
learning  methods will be used to help
learners develop not only knowledge but
also the psycho-social life skills they may
need to use knowledge to inform and
carry out behavior. Life skills to education
by stating that education should be
directed towards the development of the
child’s fullest potential. The 1990 Jomtien
Declaration on Education for All took this
vision further and included life skills
among essential learning tools for
survival, capacity development and
quality of life. The 2000 Dakar World
Education Conference took a position that
all young people and adults have the
human right to benefit from “an
education that includes learning to know,
to do, to live together and to be”, and
included life skills in two out of the six
EFA Goals.
Skills-based health education:

This term is used to describe life
skills education that aims to prepare
individuals to make decisions and take
positive actions to change behavior and
environments to promote health and
safety and prevent disease.
Assumption of life skills education:
1. The learners are able to make

rational decision if they are equipped
with adequate information, skills and
desirable attitude.

2. Life skills education is an effective
intervention measure in responding to
socio-cultural problems like: HIV and
AIDS, drugs and substance abuse,
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      school unrest among others.
3. Life skills education responds to

critical needs of the youth.
4. Life skills are well developed when

based on the learners real l ife
experiences.

5. Development of life skills is a lifelong
process that starts in early childhood
and continues throughout one’s life.

Importance of life skill education:
Life skills education has long term

benefits to the society. These include
educational, social, health culture and
economic benefits.
a) Educational Benefits:
1.Develop positive attitude towards

themselves and others.
2. Develop full potential.
3. Promote the state of mental well

being as this motivates them and
others.

4. Develop communication skill.
5. Develop negotiation skills.
6. Improve self perception by;
A) Building self confidence
B) Building self esteem
C) Building self worth
D) Strengthens teacher pupil relationship
E) Leads to desirable behavior change.
F) Improves discipline in schools.
G) Reduce learner problems such as

truancy, absenteeism drug and
substance and teenage pregnancies.

H) Help learners to improve their
performance and teaches anger control.

I) Develop social competence and
problem solving skills which turn help
adolescents to form their own identity.

b) Social Benefits:
1. It promotes positive social, norms that

an impact the adolescent health
services, school and family.

2. It helps to weigh pros and cons of the
situation hence act as a mediator to
problem behavior.

3. It helps to adolescent to transit
successfully from childhood to
adulthood by healthy development of

    social and emotional skills.
4. It improves the socialization process

among learners such as relating to
others in a friendly way.

5. It helps learner to use their leisure
time properly.

6. It helps assists learners to recognize
and avoid risky situation it means
Promote risk free behavior.

7. It enables learner to choose good and
reliable friends.

8. It helps to bring about meaningful
interaction among learners, teachers
and the school community.

9. It helps in character building.
c) Health Benefits:
1. Leads to prevention and control of

diseases such as STI
s, 

HIV and AIDS.
2. Contributes to a person’s general well

being ( physical, mental, emotional and
social)

3. It helps ado
4. Leads to strain on health facilities.
5. Helps people to be responsible for their

own and others people’s health.
6. It helps adolescents to differentiate

between hearing and listening and
thus, ensuring less development
misconceptions or miscommunications
regarding issues such as drugs,
alcoholism.

7. It delays the onset of the abuse of
tobacco, alcohol etc.

d) Cultural Benefits:
1. Enables people to adopt and maintain

meaningful cultural practices and avoid
practices that may put self and other at
risk.

2. Promotes harmonious interaction
between people of different cultures.

3. Helps in the clarification of values in
the society.

e) Economic Benefits:
1. It leads to high productivity due to a

motivated, strong and energetic labor
force.

2. Saving is increased as money used e.g.
on management and control of HIV and



Study on Importance of Life Skills  . .. . .. . ...by  Divya Vijayvargiya         21

AIDS can be invested elsewhere.
Resources such as time and money are
saved as learners acquire skills to
manage themselves and their
environment.

3. Rehabilitation of drug and substance
abuses.

4. Repair of damage property.
5. Buy teaching and learning resources.
Conclusion :-

Life skills education is a structured
programmed of needs and outcomes based
participatory learning that aims to
increase positive and adaptive behavior

by assisting individuals to develop and
practice psycho-social skills that
minimize risk factors and maximize
protective factors. Life skills education
has long term benefits to the society.  Life
skill education is important for children
because its develop communication skill,
negotiation skills,Improve self perception.
It helps to adolescent to transit
successfully from childhood to adulthood
by healthy development of social and
emotional skills and promotes
harmonious interaction between people
of different cultures.
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Abstract
Introduction-

Sanskar as used in Indian
philosophical and religious literature
variously means(i) Making perfect,
refining, polishing (ii) Refinement,
perfection, grammatical purity (iii )
Education cultivation, training, as of the
mind (iv) Embellishment, decoration,
ornament (v) Impression, form, mould,
operation, influence (vi) Effect of work,
merit of action (vii) The faculty of
recollection, impression on the memory
(viii) A purifying rite, a sacred rite or
ceremony (ix) Making ready, preparation
(x) Cooking, dressing (xi) Consecration,
sanctification, hallowing (xii) Idea, notion,
conception (xiii) Any faculty or capacity
(xiv) The self-reproductive quality, faculty
of impression; one of the twenty-four
qualities or gunas recognized by the
Vaiseshikas (xv) Investiture with the
sacred thread (xvi) Obsequie ceremonies.

The word Sanskar is used several
times in the sutras of Jaimini. It generally
means some purifying act in a sacrifice.
The word is applied to the actions of
shaving the head, washing the teeth and

The word Sanskar is used several
times in the sutras of Jaimini. It
generally means some Purification
act in a sacrifice  the word is applied
to the actions of shaving the head,
washing the teeth and paring the
nails on the part of the sacrifice in
Jyotistoma. Tthe word Sanskara is
applied to Proksana (sprinkling
with water), it is applied to the
shaving of the head and face. In
Jaimini  the word Sanskara stands
for Upanayana.

There is great divergence of views
among the writers on Smirtis as to
the number of Sanskaras.

The Sanskaras are compared to
beautiful steps, which by purifying
the psychological thoughts and
attitudes, rise the human being
continuously. They play a vital role
in childhood.

THEME
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paring the nails on the part of the sacrifice
in Jyotistoma. The word Sanskara is
applied to ‘Proksana’ (sprinkling with
water). It is applied to the shaving of the
head and face. In Jaimini  the word
Sanskara stands for Upanayana.

‘Sabar’ explains sanskar as that which,
being effected, makes a certain thing or
person fit for a certain purpose. Tantra
vartika says that Sanskaras are those
actions and rites that impart fitness.
‘Fitness’ is of two kinds; it arises by the
removal of sins or by the generation of
fresh qualities. The Viramintrodaya
(Rudraskand on Khadir Grihya) defines
Sanskara as a peculiar excellence due to
the performance of rites ordained (by the
Sastra), which resides either in the soul
or the body. It is of two kinds, one kind
makes a person eligible for performing
other actions, e.g., Upanayana renders a
person eligible for Vedic study and
another kind removes the evil taint that
may have been generated, e.g. Jatakarm
removes the taint due to seed and uterus.

There is great divergence of views
among the writers on Smirtis as to the
number of Sanskaras. Gautam speaks of
40 Sanskaras and eight virtues of the soul.
Angiras mentions 25 Sanskaras. Veda-
Vyasa enumerates sixteen Sanskaras. In
most of the digests the principal
Sanskaras are said to be sixteen but there
is some difference of opinion even as to
these. The sixteen Sanskaras are:

Garbhadhana (purificatiory ceremony
performed after menstruation to ensure
or facilitate conception.) Pumsavna
(ceremony performed on woman’s
perceiving the first signs of a living
conception), Simatonnayana (parting of the
hair), Jatakarma (ceremony performed
after lthe birth of a child), Namakarana
(naming a child after birth),
Kaaranavedha (piercing the ears to put
earrings on), Niskramana (taking out a
child for the first time into the open air),
Annaprasana (giving a newly born child

food to eat for the first time),
Chudakarama (ceremony of tonsure),
Vidyarambha (beginning of childs
education from the third year), Upanayana
(taking the child near the acharya for
instruction), Vedarambha (starting of
Vedic studies), Keshanta or Godana
(cutting of the hair), Samavartana (pupils
return to home after studies), Vivah
(marriage), Antyesti (last rites, funeral of
person).

Here we describe in some detail the
Sanskaras of Vidyarambha, Upanayana,
Vedarambha.
Vidyarambha :

The Grihyasutras and Dharmasutras
are entirely silent as to what was done
for the child’s education between the third
year when usually Caula was performed
and the eighth year from conception
when the Upanayana usually took place
in the case of Brahamas. They state that
rarely Upanayana was performed in the
fifth year. Some learned persons have
used aksharswikarnam for Vidyarambha
ceremony. This ceremony was conducted
in fifth year. It was performed for children
belonging to any caste. In the
Uttararamacharita (Act II) it is said that
Kusa and Lava were taught Vidyas other
than the Veda after their Caula and before
Upanayana. It appears that, at least from
the early centuries of the Christian era,
a ceremony called Vidyarambha
(commencement of learning the alphabet)
was celebrated. Vidyarambha not
mentioned in any Smriti but only in
Markandeyapurana quoted by Apararka.
Upanayana :

(a) Leading to or near, (b) Presenting
offering, (c) Investiture with the sacred
thread, (d) Bringing near, fetching,
(e) Gaining, attaining, procuring, (f)
employing. This word literally means
‘leading or taking near’ near means-
‘taking near of the acharya’ it may have
also meant ‘introducing the novice to the
stage of student hood.’
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The Upanayana ceremony of a
Brahaman is performed in the eighth year
counting from the time of conception;
that of a Kshatriyas, in the eleventh or
according to the practices of the family.
Upanayana is mentioned by all sutras and
smritis. It is called Vratadesa in Veda-
Vyasa. Without Upanayana ceremony one
cannot attain Vedic education. Like this
Muslims can attain education after
‘Kalama ceremony and Christians after
‘Baptism’. Buddhists performed the
Pabbajja ceremony, by this ceremony the
child, at the age of 8 years, used to desert
his house and join the Sangh and the
Buddhists performed Upasampada
ceremony. The child after getting the
education, introducing himself as a new
disciple at the age of 22, has to leave the
‘math ’ and thereby, he became the
permanent member of Buddha’s Sangh.
Vedarambha :

(a)Upakarama (starting of the session
of Vedic studies), (b) Preparation,

beginning, commencement, ceremony
performed before commencing to read the
Veda after the monsoons. Yajnavalkaya
Smriti, Maitrayani-Sanhita.
Conclusion:

Sanskaras are acts designed for the
purification the body and through it, the
soul. It is the main objective of the
Sanskaras to overall development of
human being. The Sanskaras are
compared to beautiful steps, which by
purifying the psychological thoughts and
attitudes, rise the human being
continuously. They play a vital role in
childhood. Various activities of Sanskaras
leave a firm and healthy and effect on the
immature mind of a child. The body of the
human being, purified by the Sanskaras,
enables one to achieve the highest goal
of life. Medatihi explaining the shlok of
Manu accepted that by Sanskaras it is not
just the body but the soul also is purified.
The soul resides only in a pure body, and
not in an impure body.
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Adolescents are considered to be
the productive members of a society.
But as they face many changes they
face challenges too. So it is important
to equip the adolescents with the
necessary skills to adopt these
changes and deal effectively with the
demands and challenges of everyday
life.

These are truly the years of
creativity, idealism, buoyancy and a
spirit of adventure. Adolescence is
thus a turning point in one’s life, a
period of increased potential but also
one of greater vulnerability. So life
skills come under the purview of the
academic field.

In this paper an attempt is made
to give an overview of the concept of
life skills, core life skills and the role
of educational institutions for
inculcation of life skills among the
adolescents.

Abstract
Introduction

“We are guilty of many errors and many
faults, but our worst crime is abandoning
the children, neglecting the foundation of life.
Many of the things we need can wait. The
children cannot. Right now is the time his
bones are being formed, his blood is being
made and his senses are being developed
to him, we cannot answer “Tomorrow”. His
name is “Today”. Gabriel Mistral, 1948

Everywhere, education is seen as the
main way of enabling individuals and
nations alike to meet the over increasing
economic, technological, social and
personal challenges. We expect education
to prepare young people for the world of
work for economic independence; to
enable them to live constructively in
responsible communities; and to enable
them to live in a tolerant, culturally
diverse and rapidly changing society.
Perhaps above all, we expect education to
help young people to build lives that have
meaning and purpose in a future we can
scarcely predict. This has led to
reorganizing of the education system all
over the world so that they provide not

THEME
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only high standards of  academic
qualifications including literacy and
innumeracy but also inculcate skills
such as creativity, communication,
empathy, adaptability, and social skills,
all of which are being increasingly
emphasized by employers and others in
the global society. More so, in this age of
information explosion, education
systems face the ever increasing
challenge of providing skills to acquire
and process information as it is neither
possible to provide children with all the
information available, nor is it possible
to predict what knowledge would be
required 20 years from now, hence the
focus on skills.
Understanding Life Skills

Life skills have been defined as “the
abilit ies for adaptive and posit ive
behaviour that enable individuals to deal
effectively with the demands and
challenges of everyday life” (WHO).
‘Adaptive’ means that a person is flexible
in approach and is able to adjust in
different circumstances. ‘Positive
behaviour’ implies that a person is
forward looking and even in difficult
situations can find a ray of hope and
opportunities to find solutions. The terms
‘Livelihood skills’ or occupational/
vocational skills, refer to capabilities,
resources and opportunities to pursue
individual and household economic goals
and relate to income generation. Thus,
Life skills are distinct for livelihood skills.
Essentially, there are two kinds of skills
– those related to thinking termed as
“thinking skills”, and skills related to
dealing with other termed as “social
skills”. While thinking skills relate to
reflection at a personal level, social skills
include interpersonal skills and do not
necessarily depend on logical thinking.
It is the combination of these two types
of skills that are needed for achieving
assertive behaviour and negotiating
effectively. “Emotional” can be

perceived as a skill not only in making
rational decisions but also in being able
to make others agree to one’s point of
view. To do that, coming to terms first
with oneself is important. Thus, self-
management is an important skill
including managing/coping with feelings,
emotions, stress and resisting peer and
family pressure.
Understanding Ten Core Life Skills

1. Self-Awareness includes
recognition of ‘self’, our character, our
strengths and weaknesses, desires and
dislikes. Developing self-awareness can
help us to recognize when we are stressed
or feel under pressure. It is often a
prerequisite to effective communication
and interpersonal relations, as well as for
developing empathy with others.

2. Empathy – to have a successful
relationship with our loved ones and
society at large, we need to understand
and care about other people’s, needs,
desires and feelings. Empathy is the
ability to imagine what life is life for
another person. Without empathy, our
communication with others will amount
to one-way traffic. We grow up in
relationships with many people – parents,
brothers and sisters, cousins, uncles and
aunts, classmates, fr iends and
neighbours. When we understand
ourselves as well as others, we are better
prepared to communicate our needs and
desires. Empathy can help us to accept
others, who may be very different form
ourselves.
3. Critical Thinking - is an ability to
analyze information and experiences in
an objective manner. Critical thinking
can contribute to health by helping us to
recognize and access that influence
attitudes and behaviour such as values,
peer pressure and the media.
4. Creative Thinking - is a novel way of
seeing or doing things that is
characteristic of four components –
fluency (generating new ideas), flexibility
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(shifting perspective easily), originality
(conceiving of something new), and
elaboration (building on other ideas).
5. Decision Making – helps us to deal
constructively with decisions about our
lives. This can have consequences for
health. It can teach people how to actively
make decisions these different decisions
are likely to have.
6. Problem Solving helps us to deal
constructively with problems in our lives.
Significant problems that are left
unresolved can cause mental stress and
give rise to accompanying physical
strain.
7. Interpersonal Relationship skills
help us to relate in positive ways with the
people we interact with. This many mean
being able to make and keep friendly
relationships, which can be of great
importance to our mental and social well-
being. It may mean keeping, good
relations with family members, which are
an important source of social support. It
may also mean being able to end
relationships constructively.
8. Effective Communication-means
that we are able to express ourselves, both
verbally and non-verbally, in ways that are
appropriate to our cultures and situations.
This means being able to express
opinions and desires, and also needs and
fears. And it was mean being able to ask
for advice and help in a time of need.
9. Coping with stress means recognizing
the sources of stress in our lives,
recognizing how this affects us, and acting
in ways that help us control our levels of
stress, by changing our environment or
lifestyle and learning how to relax.
10.Coping with emotions means
involving recognizing emotions within us
and others, being aware of how emotions
influence behavior and being able to
respond to emotions appropriately.
Intense emotions like anger or sadness
can have negative effects on our health
if we do not respond appropriately.

Need For Life Skills Education For
Adolescents:

Today, more and more societal
pressures, greater complexity,
uncertainty and diversity, rapid changes
in the environment and continued
deprivation put adolescents at the
crossroads of their lives facing an
uncertain future in facing the
responsibilities of adulthood and to enter
the world of work. During the 21st century,
life is undergoing significant
transformation and changes. Among the
most affected are the adolescents.
Inculcation of life skills in them will solve
life’s problems and to take
responsibilities. The family and life skills
education programmes can be a good
support system for adolescents.
Life Skills Education at School level

CBSE has introduced “Continuous and
Comprehensive Evaluation” (CCE) at IX
and X class during 2010 with grading
system. The CCE is school based
evaluation of students that covers all
aspects of student’s development. The
evaluation and assessment is based on
various areas as described in CBSE
Teacher’s Manual in three parts (CBSE
Teacher’s Manual page No. 20 and 21),
where part-2 consists of Co-scholastic
Area in two parts such as: a) Life Skills
(thinking skills, social skills and
emotional skills) b) attitudes and values
(towards teacher, school mates, school
activities, environment and value
system).
Life Skills Education at Graduate and
Post Graduate Level

The Life Skills Education at degree
level is of great utility and therefore
Institutes having professional and non-
professional courses are providing the
“Life Skills (Soft Skills) Education”
training in Personal Development
Programme (PDP) with the objective of
overall grooming of students in Social,
Public sector, their own development for



28                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 2  October. 2015

functional capabilities and also their
responsibility towards nation building.
The Institutes are in acute demand of
Life Skill / Soft Skills Trainers.
Life Skills Commandments To
Remember:
1. Life skills are essentially those

abilities that help promote overall well
being and competence in young people
as they face the realities of life.

2. Life skills are the beginning of
wisdom which focuses on behavior
change or development approach
designed to address a balance of three
areas-knowledge, attitude and skills.

3. Life skills enable individuals to
translate knowledge, attitude and
values into actual abilities, what to do
and how to do it, given the scope and
opportunity to do so.

4. Life skills however are not a panacea
of “how to do abilities” as they are not
the only factors that affect behavior.
There are many factors such as social
support, culture and environment that
affect motivation and ability to behave
in positive ways.

5. Effective acquisition and application
of Life Skills can influence the way one
feels about others, ourselves and will
equally influence the way we are
perceived by others. It contributes to
perception of self confidence and self
esteem.

6. Life skills for psychosocial
competence needs to be distinguished
from other important skills that young
people will acquire as they grow up such
as reading, numbers, technical and
livelihood skills.

7. Life skills education involves a
dynamic teaching process. The
methods used to facilitate this active
involvement includes working in
smallgroups and pairs, brainstorming,
role plays, games and debates.

8. We all use Life skills in different
situations such as: a) To negotiate
effectively at home, school or work
place, we need to have thinking skills
as well as social skills b) When faced
with difficult situations we tend to think
critically, to analyze all the pros and
cons of the situation to think out of box
to find a solution to seemingly difficult
problems.

9. Many life skills are required to
manage a particular situation
effectively. In a way, various life skills
work best in conjunction. In fact, the
appropriate combination of life skills in
a given moment is an art.

10.Children learn their life skills form
parents, teachers and from others who
act as their role model. They gradually
learn to use a particular skill effectively
in diverse situation to cope with
challenges of life.

 I read, I forget, I discuss, I remember, I
do, I inculcate.
What can the Schools do?

Schools can require an entry and exit
plan for every student with learning
problems wherein the life skills are
completed prior to graduation. At present,
woo many educators continue to use the
same old approaches with a nonfunctional
curriculum. Educators must become
advocates for each child with special
needs and stress “hands-on” life skill
mastery.
Conclusion:

Life Skills are a person’s ability to
deal effectively with the demands and
challenges of everyday life. It is a person’s
ability to maintain a state of well-being
and to demonstrate this in adaptive and
positive behaviour while interacting with
others, his/her culture and
environment. It has an important role to
play in the promotion of physical, mental
and social well-being. So life skills
education is highly relevant to the daily
needs of the adolescents.



Life Skills Education Pertaining to ..........by  Dr. Madhu Singh & Deep Kumar         29

The school is an appropriate place for
the introduction of life skills education.
Implantation of a life skill programme will
require the introduction of teaching
methods that may be new to teachers.
The success of the programme will depend
very much on the availability of the
service training, as well as efforts to
include training in participatory learning
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methods in teacher training colleges.
The teaching of life skills requires a
conducive learning environment where
active and experiential learning
activities could be well organized.

Hence life skills should be promoted
so that they can gain recognition as
essential skills that should be included
in the education of young people.
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Abstract
Introduction

Aim of education is to create men and
women who are capable of doing new
things, innovate new ways of dealing with
life, not simply of repeating what other
generations have done. It is to create
people who are self thinkers, creative,
inventive, and discoverers. Broadly
speaking Education has to be aimed at
not only imparting relevant skills, but also
inculcating character and moral values
i.e. one part of education to be dedicated
for making livelihood where as other part
of education is to make life meaningful.
Ostensibly our secular education
emphasizes on living aspect of ours there
by undermining the life aspect which
seems more vital today.  Delors Report
entitled :‘Learning: The Treasure Within’
talks of four core skills for every
individuals  i.e Learning To Know, Learning
To Be, Learning To Do, Learning To Live
Together; which sets the tone for every
individual to ponder over. Therefore  life
skills are becoming more significant in
21st century. Because it empowers
individuals to take positive actions to

The  objective of education is to
bring all round development of an
individual. Life skills have been
defined as “the abilities for adaptive
and positive behaviour that enable
individuals to deal effectively with
the demands and challenges of
everyday life”.

It is in this paper Life skills
education has been discussed in
minute details. Author has urged
innovative strategy to enforce life
skills education in our educational
institutions such as: Experiential
Leaning, Research for exploring new
methods of transacting life skills in
class, Bring awareness among
teachers & teacher educators,
Revitalizing Club activities,
Promotion of Technological Literacy,
Field trips/ Gram Seva Activities etc.

THEME
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protect themselves and to promote health
and positive social relationships.

Utility in other areas such as
:Environment Education, Consumer
Education, Peace Education, Social
cultural issues. Further technological
advances, onset of electronic gadgets
revolution, digital media, social
networking groups and what’s-app
platforms has posed a severe strain on
daily life of school goers who are at the
verge of vulnerable target groups. The
situation emerging very rapidly over the
global level. Therefore life skills education
seems to be the pivotal one at this
juncture.
 Rationale

National Curriculum Framework
(NCF,2005) emphasizes Connecting
knowledge to life outside the school,
Ensuring that learning is shifted away
from the rote methods, Enriching the
curriculum to provide for overall
development of children rather than
remain textbook centric, Making
examinations more flexible and
integrated into classroom life and,
Nurturing an over-riding identity
informed by caring concerns within the
democratic polity of the country.

In Times of India lead story recently
a 23year old engineering student Anuj
Damor who developed breathlessness and
severe pain in the arms while attending
a lecture at his college. Vishesh Shah, 22,
had chest congestion and pain a week
before his exam. His family look it to be
symptoms of common flu and started
home treatment. When Shah fainted
during his exams, he was taken doctors
who found that Shah had suffered a mild
heart attack. Shah is obese and has a
family history of cardiovascular disease.
Sedentary lifestyle and fondness for
packaged readymade food are increasing
the incidence of heart disease among
youth. Many are constantly sleep
deprived, skipping meals or eating

unhealthy food, and failing to find any
time to exercise. The combination of
factors causes increased incidence of
hypertension, narrowing of blood vessels,
weight gain, diabetes and consequent
heart ailments. If all age groups are
included, heart diseases account for
about 19 per cent of all deaths. It is the
leading cause of death among males as
well as females. Four people die of heart
attack every minute in India and the age
group is mainly between 30 and
50.Twenty-five per cent of heart attack
deaths occur in people less than 40. Nine
hundred people under 30 die due to heart
disease in India every day. Let us look at
the most common causes being attributed
to heart attack in young persons.

Recently UGC has expressed its deep
concern that 85 per cent of those passing
out from engineering colleges were not
employable. Thus  the UGC has proposed
to introduce new courses for providing
skill-based training to the students to
make them employable. (The Hindu, 30
Oct.2014)

Many a time it has been reflected from
present social context that the quality of
family life, tolerance power of individual,
one’s sharing & caring attitude is sharply
declining. If it is so the very objective of
living together will be defeated and social
existence will be meaning less in near
future which is considered as a
unprecedented threat to our society &
country at large. Therefore life skills
education seems inevitable for all of us.
Commissions & Committees For Life
Skills:

The Mudaliar Commission on
Secondary Education also felt that the
supreme end the educative process
should be training of character and
personality of students in such a way that
they will be able to realize their full
potential and contribute to the wellbeing
of the community. We need to inculcate
the qualities of discipline, tolerance,
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patriotism, cooperation, world citizenship
and morality in our children. It must be
the responsibility of each and every
teacher to provide the education of
character through every single aspect of
school programme (Mittal,2015).

The Sri Prakasa Committee on
Religious and Moral Instructions also
emphasized that the teaching of moral
and spiritual values in educational
institutions was desirable and the
inculcation of good manners, social
service and true patriotism should be
continuously stressed at all stages. The
Kothari Education Commission opined
that our education system should
emphasize on the development of
fundamental social, moral and spiritual
values.

NCFTE (2009) and NCF (2005)
envisages, there is added focus on
multiple intelligences & life skills. Rare
attempts has been made to develop
citizenship skills. Attempts have been
made to enrich curriculum to provide for
overall development of children through
CCE. (Goyal,2015). Hence there is strong
feeling in education circles for the
inculcation of life skills in learner right
from school level.
Status of Life Skills in School  & Higher
Education

Life Skills Education first introduced
in CBSE for class VI in 2003-2004. It was
interdisciplinary in nature. At present it
is evaluated through CCE in terms of
grades. It aims primarily to promote  self
awareness, social commitment, eco-
sensitivity and positive adaptive
behavioural skills in children. It was
implemented in class VII in year 2004-
2005 and in class VIII in 2005-06. At
present life skills are assed in CCE as Co-
Scholastic subject in 5 point grade scale
in all CBSE schools and some state
schools. A replica of report card used by
CBSE schools in Std IX which is used for
assessing Life skills is illustrated below

in fig,1.Course materials have been
published by CBSE. Training Programmes
are being conducted. In colleges /
Universities the UGC  had taken
initiatives to introduce National Skill
Qualification Framework (NSQF) and
National Vocational Educational
Qualification Framework (NVEQF) to
provide upward mobility to the students
in skills front.
What Is Life Skill Education

Life skills have been defined as “the
abilities for adaptive and positive behaviour
that enable individuals to deal effectively
with the demands and challenges of
everyday life”(W.H.O, 1996).  Therefore life
skill education prepares every individuals
to head on all present challenges &
unforeseen challenges of life. Life-skills
based education is behavior change or
behavior development approach designed
to address a balance of three areas:
knowledge, attitude, and skills. ( UNICEF).

Life skills Education (LSE) is that
branch of education that uses learning
by experiencing/solving by applying
learned concept in our mundane life
situations as a pedagogy. There are ten
core Life Skills identified  by WHO which
are as under.

Self-awareness,  Empathy,  Critical
thinking, Creative thinking,  Decision
making, Problem Solving, Ef fective
communication , Interpersonal relationship,
Coping with stress, Coping with emotion.

In schools life skills can be broadly in-
culcated under five categories such as:
Intellectual Developmental education,
Spiritual education, Community service
education, Cultural education and Health
education which is depicted in fig.1.
Benefits From Life Skills Education
 Prepares individual to face the

challenges effectively by personal
empowerment.
Enables everyone’s to innovate for a

given problem.
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Equip all to explore alternatives, Weigh
pros and cons,
Make rational decisions, Communicate

effectively, To say “No”, Be assertive.
Prepare individuals to have own choices

& permit to avoid interdisciplinary
conflicts, orchestrated problems.
Prevention of antisocial activities and

behavior.
Field trips/ Gram Seva Activities:
Educational trips  to be  organized by
school to various places throughout India
regularly so as to provide the students the
opportunity of learning through travel,
verifying real time value practices,
especially to places that they may not
otherwise get to visit. Apart from this, the
trips also provide relief from the drudgery
that academic study sometimes becomes,
an opportunity for close interaction with

 Health
Education

Intellectual
Developmental
Education,

 Community
service

education,

            Fig. 1. Life Skills in Schools

peers so that students could acquire life
skills . In order to give a glimpse of poverty
& social needs, school  must offer great
opportunity of gram seva where in
students go  from door to door carrying
food packets &  gifts and message of Love,
free medical check up and medicines, for
the needy.
Conclusion

Today our vast majority of young
population  are standing on a bridge
between the past and the future.
Imparting life skill training through
inculcating life skill education in our
schools & col leges will help our
adolescents to overcome their difficulties
in life. Thus life skill education is dire
need of our emerging society and our
education system should impart life skill
education as a part of its curriculum as it
is capable of producing positive behavior,
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positive interpersonal relationships and
well being of individuals. It is time for all
stake holders in education to give life
skills education its due credit. In life at
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times we shall be driven to the wall not
knowing where to go and what to do where
life skills will come to our rescue which
must be bear by all of us.
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Life skills education contributes
to:  basic education, gender equality,
democracy, good citizenship, child
care and protection, quality and
efficiency of the education system,
the promotion of lifelong learning,
quality of life and the promotion of
peace.

Taking into consideration the
WHO and UNESCO modules a 10 days
training is planned at pre- service
teacher education right from 2008-
09 onwards and in the present
revised curriculum based on National
Curriculum Framework, it is reflected
as a part of self development under
enhancement of personal capacities
component (EPC).

Observations on the 10 basic
skills were collected from four
mentors who guided students on life
skills training. The observed
behavioral dispositions on each life
skill were compiled and analyzed.

Abstract
Introduction
“I read, I forget, I discuss, I remember, I do,
I inculcate”

Cognitive development occurs
through the child’s conversations,
interactions and through problem-solving
experiences shared with a parent or
teacher and also a sibling or peer
(Vygotsky, 1978, 1987).

In the era of globalization, enormous
technological advancements, unhealthy
cut throat competitions, peer pressures,
parental high aspirations, social status-
quo made man’s life very precarious and
ending in life with full of pressures. The
present life style ultimately made man
to respond to tune to social demands and
became a cog in the wheel with
mechanical life, materialistic attitudes
and unending desires. Child has no free
time or freedom to play and enjoy life. No
space provided for normal socialization.

Right from childhood a child is put to
unwanted pressures and demands from
parents and education system in
corporate sectors. In some so called
corporate schools a child starts preparing

THEME
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for IIT, civil services, CA, etc. right from
the age of 12 years i.e. class sixth
onwards. Where child has no maturity to
understand what is a career? No idea
about goals or targets to reach. Parents
never bother to check with child’s
interest or aptitude. How far such
unnecessary pressure is healthy for
child’s growth and personality
development? The pressure starts right
at childhood and continues till youthful
stage. Every day in and out we hear of
suicides, exploitation, abuse by their own
family members, peer group pressure,
various such situations are difficult to
manage for the adolescents and youth and
even adults.

The whole scenario creates a space
to interrogate oneself as a responsible
citizen where do we go wrong? Do we fail
to provide basic skills to live normal
balanced peaceful social life? The only
answer is yes; many agencies at national
and international level, WHO, UNESCO
created material and modules to conduct
training programs for the teachers and
children. It is made as a part of
curriculum in kendriya vidyalayas under
non-scholastic area,as an integral part of
curriculum in the state of telangana state
school curriculum. There are also post
graduate course offered by Rajiv Gandhi
national institute for youth development.
However, not much serious thought is
given by teachers in training children in
life skills.
What are these life skills?

“We are guilty of many errors and
many faults, but our worst crime is
abandoning the children, neglecting the
foundation of life. Many of the things we
need can wait. The children cannot. Right
now is the time his bones are being
formed, his blood is being made and his
senses are being developed to him we
cannot answer “Tomorrow”. His name is
“Today”. (Gabriela Mistral, 1948)

Life skills education contributes to:
basic education, gender equality,

democracy, good citizenship, child care
and protection, quality and efficiency of
the education system, the promotion of
lifelong learning, quality of life and the
promotion of peace. (World Health
Organization Geneva 1999)

WHO Department of Mental Health
identified five basic areas of life skills
that are relevant across cultures:
Decision-making and problem-solving,
Creative thinking and critical thinking,
Communication and interpersonal skills,
Self-awareness and empathy, Coping with
emotions and coping with stress.

UNICEF (2002) defines life skills as
psychosocial and interpersonal skills that
help people make informed decisions,
communicate effectively, and develop the
coping and self-management skills
needed for a healthy and productive life.
Life skills are applicable to the actions
that are directed to self, others or the local
environment. The objectives of life skills
are to develop health and well being at all
levels.

The Core Dimensions of Life Skills
composed of generic life skills. Generic
life skills are required for holistic
development of the personality. Generic
life skills include ten core skills. WHO has
also classified life skills into ten core
dimensions. These ten dimensions are;

1. Self Awareness:
2. Empathy:
3. Effective Communication:
4. Interpersonal Relationship:
5. Creative Thinking:
6. Critical Thinking:
7. Decision Making:
8. Problem Solving:
9. Coping with Emotions:
10.Coping with Stress:

Why is there a need for Life Skills
Education?

It involved the process of Participatory
learning using 4 basic components
(1.Practical activities 2. Feedback and
reflections 3. Consolidation and
reinforcement 4. Practical application to
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day to day life challenges) Promoting
Skills Acquisition and Performance
(Providing opportunities to observe Life
skills being applied effectively , Providing
opportunities for practice with coaching
and feedback, Evaluating performance,
Providing feedback and recommendations
for corrective action.) Fostering Skill
Maintenance/Generalization, Providing
opportunities, fostering self – evaluation
and skill adjustment.
Review of related literature:

 Zahra et al., 2013, indicated that life
skill training have a significant positive
effect on social development. Khera and
Khosla (2012) revealed that there is a
positive correlation between Core
Affective Life Skill and self concept of
adolescents which means those who
possess these essential skills have better
confidence in all aspects.

Learning is enhanced by the
intrapersonal skills used to reflect on
one’s learning and adjust learning
strategies accordingly – a process called
“metacognition” (National Research
Council, 2001; Hoyle and Davisson, 2011).

Bharath Srikala and Kumar K. V.
Kishore  (2010) in his study on empowering
adolescents with life skills education in
schools – School mental health program:
Does it work? Revealed that The students
in the program did not perceive better
adjustment with peers than those not in
the program. Though the LS Educator
teachers reported better interaction with
peers in students in the program. Also
Perceived self-efficacy, better self-esteem
and better general adjustment were
important aspects which were
significantly different between the two
groups, indicating that the program
prepares the adolescent to be a
‘competent’ and ‘empowered’ person in a
changing, competitive, globalized world.

Social problem-solving training can
improve social adjustment and academic
performance of shy students (Ahadi and
colleagues, 2009)

Mansour (2007) indicated that life
skil ls training are effective in
enhancement of students’ achievement
motivation, self respect and social
adjustment. The term life skills refer to
a large group of mental, social and
interpersonal skills, and can help people
to make their decisions with awareness,
communicate effectively, and develop
coping skills and self-management and
having healthy living and productivity
(Sepah Mansour, 2007). He indicated that
life skills training are effective in
enhancement of students’ achievement
motivation, self respect and social
adjustment.

Bhardwaj and Vashishtha (2006)
revealed that majority of students
preferred problem solving to be the most
relevant and interpersonal relationship
to be the last relevant to science and
technology.

Gamble, B. (2006) in his article on
teaching life skills for Student Success
had written that Chicago Public Schools
(CPS) recognized that their graduates
were still struggling to find employment.
They also concluded that those graduates
who found employment were having
difficulty retaining their jobs.

Hamidi (2005), in his research
indicates that life skills training
significantly improve adolescent
behavioural condition.

M.K.C.Nair (2005)in his article wrote
that Adolescence was a period of
experiencing,and expanding. Adolescence
needed help and guidance in decision
making, problem solving, critical
thinking, developing interpersonal skills,
self-awareness, empathy, coping with
stress and managing emotions. Beneath
frequent violent outbursts, sudden mood
swings and related interpersonal
problems of an adolescent, there may be
a person crying out for a professional help.
Extra care was needed while offering help
to adolescents problems because it was
not easy for teenagers to accept the fact
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that they need help. The Family Life and
Life Skills Education Programmed is a
good support system for adolescents at the
community level.

Tarmyan (2003) found that life skills
training program plays major role in
providing psycho-social specificity of
children and adolescents.

Sharma S, (2003) had published a
paper on measuring life skills of
adolescents in a secondary school. The
objective of this study was to develop a
scale to measure life skills and to assess
the levels of life skills in adolescents of a
secondary school at Kathmandu. She
concluded that most of the teachers were
not aware of the concept of life skills.
Maternal education was significantly
associated with higher life skill levels in
adolescents. Connectedness and family
support were other important factors
influencing the level of life skills in the
adolescents.

Studies have found that one third to
one-half of adolescents struggle with low
self-esteem, especially in early
adolescence (Harter, 1990; Hirsch &
Dubois, 1991). The results of low self-
esteem can be temporary, but in serious
cases can lead to various problems
including depression, delinquency, self-
inflicted injuries, suicide (Battle, 1990;
Bhatti, 1992).

Miller (1988) demonstrated that a
program to increase self-esteem
significantly changed the attitudes of
students regarding their alcohol and drug
use. The results of these One of such
study is that of Hawkins et al (1992), who
found that LST has been found to increase
academic test scores.

Empathy is a component of
communication and can only be improved
with appropriate training (Winefield and
ChurHansen 2000). It allows us to
understand the intentions of others,
predict their behavior, and experience an
emotion triggered by their emotion.

Young people are found to show
increased skill in identifying and relating
to another person’s feelings if a real life
role model demonstrates empathy for a
character in a distressful situation
(Feshbach, 1982). Guiding children to
practice these empathic responses within
conflict situations can build habits of
thinking and caring about other people’s
perspectives and feelings and help them
to come up with nonviolent solutions
instead of resorting to aggression (Slaby
and Guerra, 1998).

Lack of empathic concern, poor
communicative responsiveness and high
emotional contagion significantly contri-
buted to reduced personal accomplis-
hment (Orndahl and O’Donnell 1999).

All the reviews strongly support the
influence of life skills training on the
students and helping students in various
aspects of dealing with life related issues.
Significance of the problem

With the above insights, in this
context, Osmania University teacher
education department took an initiative
to integrate life skills  as a part of teacher
training program to help at personal level
and to extend the same training to
children in the school to deal with their
life effectively.

Taking into consideration the WHO
and UNESCO modules a 10 days training
is planned at pre- service teacher
education right from 2008-09 onwards and
in the present revised curriculum based
on National curriculum framework, it is
reflected as a part of self development
under enhancement of personal
capacities component(EPC). Keeping in
view the significance an attempt is made
in this paper to capture as to how far
these skill brought some change in the
student teachers behavioral dispositions
and stated as follows. “Resourceful
Teacher preparation through Life skills
training: A critical reflection of mentors
on student teachers behavior”. In order
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to study the above the following objectives
are framed:
 Objectives:
1. To understand the mentors

reflections on the student teachers
behavior with life skills exposure.

2. To identify which skills are more
effective on student teachers

3. To find out whether any difference in
the influence of life skills with respect
to gender

 Research questions:
1. Do life skills exposure can bring some

change in the student behavior?
2. Do all components of life skills are

equally influence student teachers
behavior?

Operational definitions:
Life skills: life skills are referred to

10 components suggested by WHO taken
into consideration in the study.

Mentors: teacher educators who
guide 10-12 students allotted to them for
guidance throughout the academic
schedule for all activities.

Student teachers behavior: it is the
behavior observed on certain behavioral
aspects under each of the life skills by
the mentors after the project. Conduct of
the life skills at the department and all
other affiliated colleges for 10 days. Some
of the reviews related to this area are
compiled to get insights into the outcomes.
These reviews are presented below.
Procedure:
Method:

Survey method is adopted to conduct
the study. Basically it is an observational
study. The mentors train the student
teachers in life skills and observe their
behavior.
Population:

158 students of IASE, Department of
education, Osmania University are
considered as the total population for the
study.
Sample and sampling:

Purposive sampling technique was
used to draw a sample of 40 students for

the study. The sample includes 20 boys
and 20 girls.
Variables:

Gender was identified as independent
variable and behavior of the students on
10 dimensions is considered as the
dependent variable for the study.
Tool:

Basically the list of WHO on life skills
designed with 10 components and each
skill has five behavioral dispositions and
they have to be rated on five point scale
after observing the students. The same
was adopted for the study. Description of
the tool: this tool includes 10 life skill
components with five behavioral
dispositions under each of them.

First skill, self awareness includes;
aware of his or her physical, social and
emotional self , self respect , strengths
or weaknesses, Adopts optimistic
approach , has the confidence to face
challenges.

Second skill, problem solving includes;
finds a workable solution to a problem,
Handles various problems effectively,
identifies and states the problem
effectively, views problem as a stepping
stone to success, finds ways to solve
different kinds of conflicts.

Third skill decision making includes;
1.decisive and convincing, f inds
alternatives to solve problems, Able to
analyze the alternatives critically takes
decisions logically, shows readiness to
face challenges.

Fourth skill, critical thinking
includes; assess the statements and
arguments, examines problem closely,
listens carefully and gives feedback ,finds
alternatives and solutions.

Fifth skill imagination skills include;
finds solutions to problems and issues,
independent thinking, fluency in
expression, imagination and think out of
box, independent judgment.

Sixth skill interpersonal
relationships; interact effectively with
peers, cheerful and friendly, etiquette and
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social, shares feelings with others,
discuss feelings with others. Responsive
to others interests and concerns.

Seventh skill effect ive
communication includes; contributes to
group conversations, knows difference
between assertive ,aggressive and
submissive communication, use verbal
and nonverbal, good listening skill, speech
action and expression.

Eighth skill empathy; respect others,
concern to society, extra help, tolerant,
sensitive to environment.

Ninth skill managing emotions
include; identify self emotions, manages
emotions, shares feelings with others,
expression of feeling in healthy way,
remains cool in adverse conditions.

Tenth skil l dealing with stress
include; identify stress related situations,
copes with stress effectively, optimism in
handling, positive in critical situations,
remains composed.
Process of life skills exposed to student
teachers:

As a part of the curriculum life skills
are included and rigorously exposed to all
aspects in each group under the guidance
of each mentor.

First day a demo cum lecture is
arranged with the senior faculty or any
other resource person with expertise in
this area. Curriculum transaction for the
life skills is through various participatory
modes. Each group of 10-12 students is
allotted to a mentor who will provide
adequate training to practice and
participate in the training with feedback.
Mentors will provide    a lot of clarity to
the student teachers which in turn can
be transferred to the children at schools.
They promote and help in designing
various activities related to each skill.

The transaction mode is planned
through various modes l ike, Class
discussions, Brainstorming, Demonst-
ration and guided practice, Role plays,
Audio and visual activities, e.g., arts,
music,  dance,  group activit ies,

Educational games and simulations,
Storytelling, Debates, etc.

All the activities are conducted before
the whole group. Each and every student
gets exposure to all the 12 students’
activities. This leads to a lot of
reinforcement and involvement in the
process of understanding life skills. They
also discuss in groups while planning and
also during documentation. Students are
asked to write the reflections at the end
of the project. On the last day of the project
the two member jury evaluation is carried
out where a sample of activities by each
member need to be demonstrated as per
the jury assessment scores are finalized
which are graded.

In the present paper an attempt is
made to illuminate the reflections of only
4 mentors on their mentees. Mentors
have recorded the behavioral dispositions
of all the students allotted to them. After
conducting the project for student
teachers they have recorded the behavior
on f ive point rating on different
components in each of the 10 components
of life skills.

Observations on the 10 basic skills
were collected from four mentors who
guided students on life skills training. The
observed behavioral dispositions on each
life skill were compiled and analyzed and
the results are recorded below.
Analysis and results:

The data were analyzed and the
results are presented related to each of
the Life skill separately and on the whole
to see the influence of the training in the
behavioral dispositions of student
teachers with respect to gender.

It can be observed from the results
that most of the student teachers (85%)
showed high level of self awareness in
behavioral dispositions after the project.
when compared to girls (80%) to Boys(90%)
have high self awareness. It may be
because of the kind of experiences and
the activities provided to realize ones
strengths and weaknesses and
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Table 1
Self- awareness

 Life Skill              Gender       Low 0-8  Moderate 9-16    High 17-25     Total

                                                 No        %     No          %      No       %      No     %
 Self Aware            Boys        0         0           2          10         18        90      20    100
   ness                    Girls   0         0           4           20         16        80     20    100
                               total           0          0       6       15     34    85 40    100
 Problem                 Boys      0 0           8          40         12         60     20    100
  Solving                 Girls   0          0          10        50 10        50     20    100
                               total           0          0      18      45      22    55 40    100
 Decision                Boys      0 0           8          40          12        60     20   100
  Making                Girls   0         0           8          40          12        60     20   100
                               total           0          0      16      40      44    60 40    100
 Critical                 Boys      0          0          10        50          10        50     20    100
  Thinking             Girls   0          0          6          30 14        70     20    100
                               total           0          0     16      40      24    60 40    100
 Imagination          Boys      0          0         10         50          10        50     20    100
  Skills                   Girls   0          0         14         70   6        30     20    100
                               total           0          0     24       60      16    40 40    100
 Inter prsonal        Boys      0  0          8          40          12        60     20    100
 Relationships       Girls   0          0          8          40          12        60     20    100
                               total           0          0     16       40      24    60 40    100
  Effective     Boys      0          0         10         50          10        50     20    100
 Communi             Girls   0          0          7          35 13        65     20    100
  cation                   total           0         0     17       43      23    57 40    100
 Empathy     Boys      0  0          9          45          11        55     20   100
                               Girls   0          0         10         50          10        50     20   100
                               total           0          0     19      48     21    52 40    100
 Managing              Boys      0          0          7          35          13        65     20    100
 Emotions               Girls   0          0          8          40          12        60     20    100
                               total           0          0     15       38     25    62 40    100
 Dealing with         Boys      0          0          7          35          13        65     20    100
  Stress                  Girls   0          0         10         50          10        50     20    100
                               total           0          0     17      43     23    57 40    100

misconceptions about one. It also provides
clarifications when shared in a group how
similar are the perceptions of others.
When exercises to know about physical,
social, emotional, so on likewise the self
respect, optimism and so on reflected in
their response and behavior. It shows a
clear influence of the group and individual
activities on students. Results show that

the boys seems to be  more open and got
more benefit.

In the second dimension it is evident
from the results that more than half of
the students (55%) show high problem
solving ability. When compared to girls
(50%) boys (60%) were better.  Almost
equal number of students (45%) show
moderate level of problem solving ability.
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More than half (52.5%) of the students
could exhibit empathy highly in their
behavior. Almost equal number of them
(47.5%) students could show empathy at
a moderate level in their behavior. When
compared to girls (50%) boys (55%) showed
more empathy exhibited at a high level.

More than half (62.5%) of the students
could manage their emotions with high
ability. some of them (36.6%) could show
a moderate ability to manage their
emotions. Compared to girls (60%) boys
(65%) could control emotions at a higher
level.

More than half (57.5%) of the students
could develop high ability to deal with
Stress. The remaining students (42.5%)
could deal at a moderate level. When
compared to girls (50%) boys (65%) could
cope better with stress.

On the whole it is very evident there
are no students in any of the 10 skills at
low level after exposed to the life skills
training and they also expressed to the
mentors that they are very much
benefitted and were not aware of many
things about life skills though they are
simple and known to them but how to deal
with them was made clear.

To know how far the influence of
training in life skills made a difference
on the whole it was analyzed on all the
10 skills and results presented below.

It is very obvious from the results that
more than half of the students (57.5) could
show high ability remaining (42.5)
students could use life skills in the
appropriate contexts and exhibited
change in their behavioral dispositions
in various contexts. Thus we can
conclude that the training in life skills
and make them to reflect in various
contexts would help in bringing desirable
change and also adjust to different
situations and can deal better with
different issues in life. It is also observed
that there are no students in the low level
i.e. this training led to some change in
every student exposed to the training.

May students ability in solving the
problems is little difficult to develop within
short duration and also to capture is not
so easy in all the students. But students
could relish the activities and could
develop the skill to solve the problem .it
is very evident that none of the students
are falling in the low area.

It is evident from the results that
more than half of the students (60%) show
high ability to make decisions in various
situations. Both boys(60%) and girls(60%)
show high  ability in decision making,
Probably the Various contexts related to
college and others were provided a chance
to understand how to make decisions.

More than half of the students (60%)
show high critical thinking ability. Girls
(60%) better than boys (50%) in showing
ability to think critically. probably it is not
so easy to obtain to all the students
within short duration so the remaining
students have moderate level (40%).
However, on the whole students could
develop critical thinking ability through
the exposure to life skills.

Only some of the students (40%) could
show higher imagination skills whereas
more than half (60%) could develop
moderate ability to think with
imagination (60%). Boys are better to girls
in higher level of imagination.
 More than half of the students could show
high ability to maintain better
interpersonal relationships .i.e. the
experience enabled them to understand
how the relationships are maintained
properly with peers and teachers and
others. Equal number of boys (60%) and
girls(60%) showed high ability in
maintaining interpersonal relationships.
More than half (57.5%) of the students
could develop high ability to communicate
effectively. The remaining students
(42.5) could communicate at moderate
level. When compared to boys (50%) girls
(65%) could communicate more
effectively.
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On the hole when compared to girls
(55 %) boys (60%) could exhibit little
higher level of life skills.

To see this observed difference
statistically significant or not chi-square
adopted and results showed below.
“There exists no difference between boys
and girls in the behavioral dispositions
related to life skills”
  Chi –square- calculated value-11.5
  df- 1 table value-at 0.05=3.84 and at 0.01
= 6.64

From the results it can be observed
that the calculated value is higher than
the table value at 0.05 and 0.01 level
therefore null hypothesis is rejected i.e.
there a difference in the acquisition of
life skills between boys and girls.
Findings:
1. Most of the student teachers (85%)

showed high level of self awareness
after the project.

When compared to girls (85%) boys
(90%) could show higher level of self
awareness.

2. More than half of the students (55%)
show high problem solving ability, the
remaining students (45%) showed
moderate level of problem solving
ability.

 Boys (60%) exhibited better than girls
(50%) problem solving ability.

3. More than half of the students (60%)
show high ability to make decisions in
various situations.

Both boys (60%) and girls (60%) are
able to develop  decision making ability
equally

4. More than half of the students (60%)
show high critical thinking ability. Girls
(60%) ability to think is better when
compared to boys (50%).

5. Less than half of the students (40%)
could show  high imagination skills
whereas more than half (60%) could
develop moderate ability to think
critically. Boys (50%) could show better
imaginative skills compared to girls
((30%).

6. More than half of the students (60%)
could show high ability to maintain
better interpersonal relationship with
others. Both boys and girls could
exhibited their ability  equally in
maintaining interpersonal
relationships (60%)

7. More than half (57.7%) of the students
could develop high ability to
communicate effectively. The
remaining students could communicate
at moderate level. Girls(65%) are better
in communication skills when
compared to boys(50%).

8. Little more than half (52.5%) of the
students could highly exhibit empathy
in their behavior. Almost equal number
of students could show empathy
moderately in their behavior. Compared
to girls (55%) boys (65%) could show
more empathy.

9. More than half (62.5%) of the students
could highly manage their emotions.
Whereas some of them (36.6%)  could
show a moderate level to manage with
their emotions.

Compared to girls (60%) boys (65%)
could show better skills of empathy.

10. More than half (57.5%) of the students
could develop high ability to deal with
Stress. The remaining students (42.5%)
could deal at a moderate level.

Compared girls (50%) boys (65%) are
better in dealing with stress.

On the hole components put together
the analysis  reveal the results:

11. More than half of the students (57.5)
could show high ability in dealing with
life with the required skills to the
context remaining (42.5) students could
use life skills in the appropriate
contexts and exhibited change in their
behavioral dispositions in various
contexts. Compared to girls (50%)   boys
(65%) ability on the hole found to be
better .

On the hole girls are better in, critical
thinking, effective communication and
managing with emotions where as boys
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Imparting value oriented
education in higher education is the
utmost need of the hour as the youth
require direction and counseling at
this stage.  What methodology we
should take for effective imparting
value oriented education. It is
relevant to focus on ‘Life Skills’
which are the building blocks of the
values. Hence, the present paper
highlights on an innovation for
imparting value oriented education
through Life Skills Education (LSE)
approach.

As every teacher, who serves a
model for every student, he/she can
easily transmit life skills among the
students. Looking to these
postulates, the author had
implemented the above stated
approach with a view to sensitize the
B.Ed. trainees towards achieving life
skills. This would enable them to
develop life skills in  the students.

Abstract
Introduction

Right from the Vedic and Upnishadic
education, our great thinkers have laid
emphasis for the cultivation of human,
social and moral values. Various
commissions and committees have also
stressed on the inculcation of ‘Value
education’ through various methods,
approaches and strategies. It is, however,
sometimes argued that there is a valid
distinction between knowledge and
values and that while knowledge can be
taught values cannot be taught.

But when we examine this view
critically, we find that the methods which
are valid and appropriate for acquisition
of knowledge are not applicable to the
value education. It means when we come
to the realm of values, we must recognize
the necessity of a doubt in prescribing the
methods which can be considered to be
distinctively appropriate to the value
education.

It is true that the main purpose of any
education will go with value orientation.
More concentration on value education
has been given at the level of school

THEME
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education than in higher education in
India. Values could be effectively imparted
to the young minds rather than to the
matured ones. It may be the reason for
this prime importance given at the school
level. But imparting value oriented
education in higher education is the
utmost need of the hour as the youth
require direction and counseling at this
stage. They have been exposed to various
challenges as well as character building
at this juncture. On the whole they
evolve their own philosophy of life. Hence,
value education becomes inevitable to
the students in higher education.

The problem mainly begins with the
definition of value, as the term is loaded
with varieties of meaning. Each meaning
reflects its own philosophical position. At
higher education level, the system finds
it very difficult to analyze the theoretical
problems relating to the identification of
values to be included in the curriculum
at the one side and the problem of
effective designing of the curriculum on
the other side. Besides these, another
important question would be raised on the
methodology of effectively imparting value
education.

These multidimensional hazards in
the path of value oriented education
necessitate the pedagogy for value
orientation and innovations in higher
education. The present paper highlights
on an innovation for imparting value
oriented education through Life Skills
Education (LSE) approach.

Values are the foundation of a person.
However, history reveals that values can
change and vary according to time,
culture and period. Hence, it is more
relevant to focus on ‘Life Skills’ which are
the building blocks of the values.

‘Life skills’ are ‘Living Skills’ or abilities
for adaptive and positive behaviour that
enable individuals to deal effectively with
demands and challenges of everyday life
(WHO,1997). Bharath (2002) has well tried

to point out the difference between value
education and LSE, as mentioned below:
Value Education
Changes with
time, period and
culture
 Prescriptive
Result (Value)
oriented

Life Skills Education(LSE)
Suits any time period,
culture

 Participative
 Process oriented
(Values are the outcome
of the process)

It reveals that, the process oriented
approach of LSE also results in the value
inculcation in an individual, as one of its
outcomes.

The above conceptual matter helps us
to realize the need and importance of LSE
as an approach for value oriented
education in the present era of
modernization.
Life Skills Education (LSE)

Life Skills Education is a unified and
developmental approach or a
comprehensive behaviour change
approach to help individuals learn how to
deal with difficulties of daily life, of
growing up and risk situations, by
inculcating life skills.

Keeping in view the above conceptual
framework, the author felt LSE as one of
the best and suitable approaches for value
oriented education. With this postulate,
the author has carried out a study entitled
: “ Preparation and Try-out of a Life Skills
Education programme for B.Ed. trainees”
during the period January to March, 2010.
The present paper focuses on the strategy
adopted and the major outcomes along
with the educational implications of the
stated study.
Rationale of the Study

It’s a realized fact that promotion of
life skills among the learners by various
means, will lay foundation for a better
education system and a healthy society
of tomorrow. For this, there is a scope of
adding one more component l ike
integration of Life Skills or Life Skills
Education (LSE) at school level mainly to
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enable the students to deal effectively
with the demands and challenges of
everyday life.

Life Skills Education, as an approach
is comprehensive and pragmatic since it
envisages teachers to disseminate these
skills to the coming generations. But,
unfortunately LSE has not been practiced
by the teachers due to lack of knowledge
about identification of life skills from the
curriculum and their integration in
teaching-learning process. This further
demands the need of teachers’
empowerment with the necessary skills
to ensure the effective transaction of LSE.

Looking to the considerable
implications of LSE for the student-
teachers, ‘Learning to be’ (1972, UNESCO)
has said, ‘Pedagogical training must be
geared to knowing and respecting the
multiple aspects of human personality’.
All these indicate the need of wholistic
teacher education system aims at an
integrated approach of Pre-service
Education, In-service Education and Life
long Education.

It is a fact, that every individual has
his/her own conception about life. But
everybody does not succeed in facing the
problems and challenges of life. This may
be because, one is not much conscious
about thinking on the following
questions:
What is life?
How to live better life?
How and why to live for self?
How and why to live for others?
How to live together?
How to face the challenges in life?
How to solve the problems of life?

Reflective thinking on the above
questions provides better conceptions of
life which ultimately sensitizes one
towards achieving life skills. ‘Sensitivity’
is the prerequisite for the development
of any virtue/skill.  It enables one
developing moral, ethical, professional
and acceptable personality.

As every teacher, who serves a model
for every student, he/she can easily
transmit these skills among the
students. Looking to these postulates, the
investigator selected this study with a
view to sensitize the B.Ed. trainees
towards achieving life skills. This in turn,
would enable them to develop life skills
in their students.

Apart from all above, there are some
questions to be answered through
research based practice for enriching the
notion of LSE as an approach, which are
as follows;
•What could be the basis for realizing the

need of LSE?
•Which would be the most desirable target

group for imparting LSE mainly for its
wider dissemination in the society?

•How one can select the most effective ways
for integration of LSE?

•How one can improve his/her own practices
for effective LSE at various levels?

•Which different methods/techniques/
approaches/media can be used to
sensitize the learners towards achieving
the life skills?

Objectives of the Study
The study has been carried out with

the following objectives:
i. To prepare a Life Skills Education (LSE)

Programme for the B.Ed. trainees.
ii.To implement  the LSE Programme on

B.Ed. trainees with a view to sensitize
them towards achieving life skills.

iii.To study the effectiveness of the
implemented LSE Programme in terms
of trainees’ reactions.

Design of the study
Experimental method was considered

appropriate, using “After - Only” Design
for the study. Experimental and Analysis
methods have been employed to carry out
the study.
Sample

The sampling method used under the
study was ‘purposive’. The sample was



50                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 2  October. 2015

drawn from the population group of B.Ed.
trainees, who were studying in the
Secondary Teachers’ Training Colleges of
Gujarat during the academic year 2009-
10. The phase- wise detail of the sample
is given in the Table no.1
Tools and Techniques

The following tools were used under
the study:
(i)  Life Skills Education Programme: The

LSE programme, developed by the
investigator was a comprehensive
behaviour change approach that
concentrated on sensitizing the B.Ed.
trainees towards achieving the life
skills. The LSE Programme was in the
form of a harmonizing threads of
different activities based on the major
basis viz. Concepts of life, Self concept,
Social relationship, Personality traits, Role
of Art – literature and media. During the
implementation of this programme the
following sub-tools were used to
facilitate the procedure.

(a) An open ended questionnaire based on
‘Concepts of Life’: This was mainly used
to provoke trainees for reflective
thinking about the concepts of life.

(b) Self concept test: This was in the form
of a poem entitled as “I am”, and was
used mainly to provoke thinking about
the self (i.e. recognition of characteristics,
strength and weaknesses, desires, likes
and dislikes etc.).

(c) A video film on “Concepts of Life”- Part-I:
It was based on ‘concepts of life’

emerged through Hindi film songs,
which was considered - a base for LSE.
It was a melodious harmony of script,
songs and poetries, slogans and
quotations, visual images, video
clippings, sound and music. It was
developed on the basic principle of ‘LSE
through Edutainment ’.

(d) A Video CD on “LSE through Films”- Part-
II:  This was consisting of six interesting
Film tracks compiled from some well-
known Hindi films. Each film track was
selected in such a way that it could
reflect some life skills. Each film track
was followed by some questions for group
discussion.

(ii)  A Reaction Scale:  A Reaction Scale, in
the form of a five point rating scale was
constructed mainly to study the
reactions of B.Ed. trainees with a view
to judge the effectiveness of
implemented LSE Programme.

Procedure
The study was carried out under the

following three phases:
Phase-I- Initial try-out of the LSE
Programme

Under this phase, the LSE Programme
was initially tried out on a group of B.Ed
trainees.
Phase-II  -  Final implementation  of
the LSE Programme

Under this phase, the Final form of
the LSE Programme was implemented on
the selected sample for twelve days (total
36 hours), as per the programme
schedule mentioned in the Table no. 2

Table no. 1
Phase- wise detail of the sample

 Phase     Purpose              Sample selected from         Sample size
                                                    (No. of Trainees)

 Phase – I              To judge the validity    Faculty of Education    15
 (Initial try-out of       of  the LSE Prog.        and Psychology, The M.S.
 the LSE Prog.            University of Baroda.
 Phase – II    For studying the           Shri R. N. Pittie B.Ed.                   40
 (Final  try-   effectiveness of the       College for Women,
 outof LSE Prog.)     LSE Prog.             Karelibaug, Vadodara.

                                         (Gujarati Medium)
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 Phase – III    Data collection
To study the effectiveness of the

implemented LSE Programme, the data
in terms of trainees’ reactions had been
collected with the help of a reaction scale,
under this phase. The data were also
composed of classroom observations and
transcripts, a collection of the trainees’
work and discussion with them during the
programme implementation.
Data analysis and Interpretation

The collected data were analyzed with
the help of chi square test. The null
hypothesis, “There is no signif icant
difference between the favorable and
unfavorable reactions of the trainees with
respect to the given statement.” was tested
for each statement by calculating ÷² -
value. Thus, trainees’ favourable or
unfavourable attitude towards each
statement was interpreted at both 0.05
and 0.01 level of significance.
Major findings of the study

On the basis of the analyzed and
interpreted data, the following major
findings are arrived at;

1. The trainees were sensitized towards
achieving life skills. This was mainly
in terms of their manifested attitude
towards conceptions of life, skills
required for better living, importance of
life skills, knowledge about self,
conceptual understanding of Life Skills
Education and different methods of LSE.

2. The main effect of the LSE Programme
was found significant with respect to
the major basis of the programme. It
means that the stated basis as well as
the selected activities under the
programme had supported the procedure
adopted under the study.

Discussion and Implications
The first finding shows that the

trainees were sensitized towards
achieving life skills. It would be rather
exaggerative to say that the trainees
were sensitized towards achieving life
skills due to the given treatment. But, as
it was observed that the employed
innovations supplemented with non-
testing techniques (Observation,
Personal records, Questionnaire,

Table no. 2
Programme schedule for the final implementation

Session/Date          Day        Time duration Activities based on

1.  22-02-2010       Monday 12.30 to 3.30 p.m.  Orientation to Ten Core Life Skills
 Importance of Life Skills Education

2.  23-02-2010       Tuesday 12.30 to 3.30 p.m.  Administering a questionnaire
based on ‘Concepts of Life’ and
 discussion on it

3.  02-03-2010       Tuesday  12.30 to 3.30 p.m.       Administering a self concept test
and discussion on ‘Knowledge
about self ’

4.  03-03-2010     Wednesday  12.30 to 3.30 p.m.       LSE through language activities
(Gujarati)

5.  04-03-2010       Thursday 12.30 to 3.30 p.m.  LSE through poetries (in Gujarati)
6.  05-03-2010       Friday 12.30 to 3.30 p.m..       LSE through poetries (in Hindi)
7.  06-03-2010       Saturday 12.30 to 3.30 p.m.  LSE through poetries (in English)
8.  08-03-2010       Monday 12.30 to 3.30 p.m.  LSE through events / life like

 situations
9.  09-03-2010       Tuesday 12.30 to 3.30 p.m.  Life skills education through short

stories
10.10-03-2010     Wednesday   12.30 to 3.30 p.m. LSE through games / activities
11. 11-03-2010      Thursday 12.30 to 3.30 p.m.  Concepts of life emerged through

Film songs
12. 12-03-2010      Friday 12.30 to 3.30 p.m.  LSE through films
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Projective technique, Brain storming and
Group discussion) and continuous
evaluation made all the difference. It
proves the need of integrating different
methods, media, approaches, techniques
etc. for effective life skills education. This
sensitization would def initely be
facilitating towards value education.

During the entire course of the study,
it has been realized that the LSE is an
experiential learning. The trainees were
provided opportunities for discussion,
analysis, critical thinking, reflective
thinking, creative thinking, emotional
understanding and establishing
relationship between life skills and the
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real life. In general, the efforts have been
made to fulfill the concept of ‘four pillars
of education’, given in the report of
UNESCO (1996): ‘Learning: The Treasure
within’. Thus proves that, the LSE would
be the vehicle for achieving the core of
the above concepts i.e. learning to know,
learning to do, learning to live together
and learning to be.

The author further recommends that
a suitable study of this core programme
should form an important part of in-
service as well as pre-service teachers’
training programmes in the country to
achieve the correct spirit of democracy.
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The study investigated the
relationship between self regulation
behaviour and life skills selected
randomly 300 adolescents studying
in secondary schools of Kerala.

The Major findings of the study
that there is a positive co-relation
between Life Skill and Self
Regulation of adolescents which
means those who posses these
essential life skills are better in their
self regulated behaviour. Students
from joint family exhibit high life
skills and self regulation behaviour
than those from nuclear family.
Students from rural family exhibit
high life skills and self regulation
behaviour then from urban family.
The study reveals that gender has no
influence in life skills and self
regulation behaviour of secondary
school students.

Abstract
Introduction

Education plays an important role
towards the overall development of
human beings. School education helps in
the formation of a sound personality in
the child. Rapidly changing social, moral,
ethical and religious values have ushered
in certain ‘life styles’ in the present
society especially among the youth.

Certain inbuilt buffers of the society
(both as support and control) are no longer
available to the adolescents of today (for
instance: extended family system, the
smaller community that is personal and
closed uniform culture - in the smaller
circle of living, traditional ways of
thinking. The stress faced by the students
in such a current situation is enormous.

This is reflected by raising suicide
rates and growing crime among young
persons. There is an urgent need to
provide today’s youth with a new set of
ways and systems to deal with the
demands of life. Since the ‘individual’
rather than the ‘system’ is recognized as
the basic unit of the society, it is essential
that the students be helped to develop

THEME
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skills inherently to handle a wide variety
of choices, changes and stressors. Life
skills play an essential part of students
which are the future of our country.

Adolescent stage which is an exciting
transitory phase in the human life cycle
but is perhaps the most challenging stage
as well. During adolescence they develop
skills that will help them to grow into
caring and responsible adults.
Life Skills:

Life skills are ability for adaptive and
positive behaviour that individuals to deal
effectively with the demands and
challenges of everyday life. Adaptive
means that a person is flexible in
approach and is able adjust in different
circumstance. Positive behaviour implies
that a parsing is forward looking and even
in difficult situating can find a ray of hope
and opportunities to find solution.

World Health Organization (W.H.O)
has defined life skills as, “the abilities
for adaptive and positive behaviour that
enable individuals to deal effectively with
the demands and challenges of everyday
life”. UNICEF 2(005) defines life skills as,
“a behaviour change or behaviour
development approach designed to
address a balance of three areas:
Knowledge, attitude and skills”. Thus, life
skills are essentially those abilities that
help promote mental well being and
competence in young people as they face
the realities of life.

Life skills are Personal and social
skills required for young people to
function confidently and competently with
themselves, with other people and with
the wider community. Life skills are
abilities that facilitate the physical,
mental and emotional well-being of an
individual and competence in young
people as they face the realities of life.
Self-Regulation

Self regulation is the capacity to
regulate their emotions and behaviour
represents a shift from vulnerability to
competence. Students with self

regulation helps to actively control
emotions and behaviour begins in early
childhood. For example, children in the
early grades learn to wait quietly or raise
their hand before speaking. As children
grow older, the process of self-regulation
continues as they become more able to
think about what they are doing and react
accordingly, such as controlling their
anger or resisting the urge to cry.

Increasingly, research is finding
associations between young people’s
success in controlling their behaviour
and emotions, and their social
competence, school success, and healthy
eating habits (Shonkoff, J. P., & Phillips,
D. A,2000).) In contrast, research finds
that children and adolescents who exhibit
poor self-regulation skills are at greater
risk for peer rejection, social problems,
delinquency, and obesity. For these
reasons, it is important to build and
improve the self-regulation capacity of
children and youth.

Self-regulation refers to both
unconscious and conscious processes
that affect the ability to control responses.
It is a skill that has overarching effects
on an individual’s ability to tolerate
unmet wants or needs, handle disappoint-
ments and failures, and work towards
success. The ability to self-regulate is the
foundation for compliance with accepted
standards of conduct at home, school, and
later, in the workplace. Self-regulation is
often thought of as a dual process —
cognitive and social-emotional. (Kalavana,
T. V. Maes, S., & Gucht, V. D, 2010).
Cognitive Self-Regulation:

It is the degree to which children can
be self-reflective, and can plan and think
ahead. Children with these strengths are
in control of their thoughts. They monitor
their behaviour, evaluate their abilities,
and are able to adjust their behaviour, if
necessary. For example, if a self-regulated
child knows there is an upcoming test, he
or she chooses to study to be ready for the
test, instead of hanging out with friends.
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Social-Emotional Self-Regulation:
It is the ability to inhibit negative

responses and delay gratification. An
individual with this ability is able to
control his or her emotional reactions to
positive and negative situations, as in the
case of a child who can resist his
immediate inclination to erupt into anger
when a peer skips in front of him in the
lunch line. The ability to self-regulate
increases dramatically as children grows
older. Whereas self-regulation depends
largely on developmental capabilities, as
children mature, goal-setting and self-
monitoring become critical (Kopp,
C,1989). In general, children and
adolescents are more likely to carry out
self-regulatory behaviours if they set
manageable goals for which they have
direct control and continuously evaluate
their behaviours and responses.
Why is Self-Regulation Important ?

Young children need to develop self-
regulation skills because of the strong
influence these skills have on school
readiness and building relationships with
peers. Self-regulation remains perhaps
even more important in the teen years,
which are often marked by an increased
vulnerability to risks such as truancy,
peer victimization, and substance use.
Adolescents who do not regulate their
emotions and behaviour are more likely
to engage in risk-taking and unhealthy
behaviours. Some of these positive
outcomes include:
Higher academic achievement: Children
who are self-regulated are more likely to
perform well in school.
School Engagement: Adolescents who
delay gratification and adjust their
behaviour are more likely to be engaged
in school. Moreover, such students tend
to work harder than do their peers who
lack self-regulatory abilities.
Peer social acceptance: Self-regulation
is also linked with favourable perceptions
by others.19 Children and adolescents
who are able to control impulses and

reflect on their actions are more likely
to have friends and to get along with
others.
Avoidance of negative behaviours: Self-
regulated adolescents are less likely to
engage in substance abuse, truancy, and
violence.
Healthy eating patterns: Adolescents
who are able to regulate their behaviour
are more likely to have healthy eating
habits. Life skills as the posit ive
behaviour and adaptive behaviour for
facing the challenges of daily life and self
regulation as ability to control emotion
and behaviour in a positive ways, the
investigator decide to study whether any
relationship exists  between life skills and
self regulation among secondary school
students.
Objectives of the study
To study the relationship between Life

skills and Self regulation of secondary
school students.

To study the relationship between Life
skills and Self regulation of secondary
schools students with respect to gender
and type of family and type of schools.

Hypothesis of the study
There is no significant relationship

between Life skills and Self regulation
of secondary school students.

There is no significant relationship
between Life skills and Self regulation
of secondary school students with
respect to gender and type of family and
type of school.

Sample
The sample was randomly selected

secondary school students of three
districts of Kerala namely Kannur,
Kasargod, Kozhikod. Total sample of 300
students were taken four from each from
a district total 12 schools.
Tool Used

Life skills assessment scale developed
by the investigator was used. Decision
making, Self awareness, critical thin-
king, Copingwithstress, Empathy,
Interpersonal relationship and Coping
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with emotions, Effective communication,
Creative thinking and Problem solving
are ten Life skills taken as component
selected for preparing questions.

Each component gives equal waitage
and there are 50 questions, five questions
for each components. Reliability of the
questions was established using test-
retest methods. Self regulation
assessment test developed by the
investigator was the second tool used to
collect data.

It is a 20 item questionnaire and
components taken are standard,
motivation, monitoring and will power
(Fenton-O’Creevy, M., Nicholson, N. and
Soane, E., Willman, P.2003). Respondents
rate how true each item is for them,
ranging from Strongly Agree to Strongly
Disagree and each item score five to one.
Methodology adopted

Survey method was adopted to study
about the relationship between Life skills
and Self regulation among secondary
school students of Kerala. Sample consists
of 300 secondary school students.
Analysis and Interpretation

The mean score of the variables Life
skills and self regulated behaviour are
compared for the relevant subsample
based on Gender, type family and type of
schools were done. ‘t’ test and correlation
coefficient are calculated. The test of
significance in the Life skills between
mean scores revealed the following
results:

The mean Life scores of male and
female students are 31.7 and 32.4
respectively with standard deviation of
9.9 and 9.5. The calculated critical ratio
obtained for the difference of mean life
scores of male and female students .67,
which is lower than the table value (1.96)
for significance at 0.05 levels. Hence the
difference between the mean life skill
scores of male and female students is
statistically not significant at 0.05 level.

Mean Life skill scores of Nuclear and
Joint family are 27.9 and 37.4 with
standard deviation 7.5 and 9.7
respectively. The calculated critical ratio
obtained for the difference of mean scores
on life skill of  students from Nuclear and
Joint family is 9.5 which is higher than
the table value (1.96) for significance at
0.01 level. Hence the difference between
the mean scores of students from Nuclear
and Joint family is statistically significant
at 0.01 level.

The mean Life skill scores of
government and aided school students
are 32.9 and 31.2 respectively with
standard deviation of 7.8 and 9.5. The
calculated critical ratio obtained for the
difference of mean scores of Government
and Aided school Students  is 2.6, which
is higher than the table value (1.96) for
significance at 0.01 level. Hence the
difference between the mean Life skill
scores of Government and Aided school
Students is statistically significant at
0.01 level.

Table 2
Significance of difference in Mean

Scores of Self Regulation Behaviour

 Sample  N M S.D.    df.    CR

 Boys 150 32.9 9.2     298   .94

 Girls 150 28.5 9.4

 Nuclear 185 32.8 9.6    298    3.6

 Joint 115 32.3 7.6

 Govt 185 28.5 7.9    298    6.8

 Aided 115 33.3 9.6

                         Table 1
Significance of difference in Mean
Scores of Life skills of subsample

 Sample  N M S.D.    df.    CR

 Boys 150 31.7 9.9    298   .67

 Girls 150 32.4 9.5

 Nuclear 185 27.9 7.5    298    9.5

 Joint 115 37.5 9.7

 Govt 185 32.9 7.8    298    2.6

 Aided 115 31.2 9.5
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The mean self regulation behaviour
score of male and female students are
32.9 and 28.5 respectively with standard
deviation of 9.2 and 9.4. The calculated
critical ratio obtained for the difference
of mean self regulation behaviour score
of male and female students is .94, which
is lower than the table value (1.96) for
significance at 0.05 level. Hence the
difference between the mean self
regulation behaviour scores of male and
female students is statistically not
significant.

Mean self regulation scores of Nuclear
and Joint family are 32.8 and 32.3 with
standard deviation 9.6 and 7.6 respecti-
vely. The calculated critical ratio obtained
for the difference of mean scores on Self
regulation behaviour scores of students
from Nuclear and Joint family is 3.6
which is higher than the table value (1.96)
for significance at 0.01 level. Hence the
difference between the mean scores of
students from Nuclear and Joint family
is statistically significant at 0.01 level.

The mean self regulation behaviour
scores of government and aided school
students are 28.5 and 33.3 respectively
with standard deviation of 7.9 and 9.6. The
calculated critical ratio obtained for the
difference of mean scores of Government
and Aided school Students  is 6.8, which
is higher than the table value (1.96) for

significance at 0.01 level. Hence the
difference between the mean self
regulation behaviour scores of
Government and Aided school Students
is statistically significant at 0.01 level.

Table 3 indicates that the Correlation
Coefficient for total sample is 0.847. This
means there exist high posit ive
correlation between Life skills and Self
regulation behaviour. The correlation
obtained is significant at 0.01 level. The
percentage of overlap is found to be 81.54.
The population value falls between 0.864
and 0.965 at 0.01 level of probability.
There exists a positive relation between
Life skills and self regulation behaviour
in the case of  boys and girls. The
correlations obtained are marked and
significant. The percentage of overlap
found to vary from 30.12 and 29.17
percentage. Population value falls
between .516 and .587 for boys and girls
respectively at 0.01 level of probability.

There exists a positive relation
between Life skills and Self regulation
behaviour in the case of Joint family and
the relation between life skills and Self
regulated behaviour of nuclear family is
substantially positive. The correlations
obtained are marked and significant. The
percentage of overlap found to vary from
28.45 and 31.52 percentage. Population
value falls between 0.462 and 0.652 for

Table: 3
Data and Result of the relationship between Life skills and Self regulation

among secondary school students
   Sample   N           r  Confidential Interval            Shared      Signi

                     Lower limit    Upper limit   Variance %

Total 300  0.847 0.864 0.965 81.54 0.01

Boys 150 0.864 0.51 6 0.632 30.12

Girls 150 0.745 0.453 0.587 29.17

Nuclear 185 0.573 0.462 0.538 28.45

Joint 115 0.821 0.412 0.652 31.52

Govt 160 0.862 0.412 0.473 28.68

Aided 140 0.841 0.523 0.601 26.39
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nuclear and joint family respectively at
0.01 level of probability.

There exists a positive relation
between Life skills and Self regulation
behaviour in the case of government and
aided school students. The correlations
obtained are marked and significant. The
percentage of overlap found to vary from
28.68 and 26.39 percentage for aided and
government school students. Population
value falls between 0.412 and 0.601 for
government and aided school students at
0.01 level of probability.
Findings of the study

 Students from joint family exhibit
high life skills and self regulation
behaviour than those from nuclear
family. Students from rural family exhibit
high life skills and self regulation
behaviour then from urban family. But
the study reveals that gender has no
influence in life skills and self regulation
behaviour of secondary school students.
Conclusion

The present study revealed that boys
and girls are equal in life skills and self
regulation behaviour. Government
students have more Life skills and self
regulation behaviour.  The study reveals
that students from joint family exhibit
more life skills and self regulation
behaviour than those from nuclear
family. Study also reveals that life skills
and self regulation behaviour are
positively related. It is clear from study
that those who have life skills more show
self regulation behaviour.

Effective acquisition and application
of life skills can influence the way we feel
about ourselves and others, and equally
will influence the way we are perceived
by others. Life skills contribute to our
perceptions of self-efficacy, self-
confidence and self-esteem. Life skills
therefore play an important role in the
promotion of mental well-being. The
promotion of mental well-being

contributes to our motivation to look after
ourselves and others, the prevention of
mental disorders, and the prevention of
health and behaviour problems.
Adolescents are considered to be the
productive members of a society due to
their physical and intellectual capacity.
But unfortunately most of the adolescents
are unable to utilize their potential to
maximum due to inappropriate
environment. They are always engaging
in antisocial activities and spoiling their
life. To make life of adolescents valuable
and to convert them to individuals with
high potential, educational system should
be reformed giving due importance to life
skill education.

As part of life, children are exposed to
new events and experiences such as their
first day at childcare, moving house or the
birth of a sibling. Emotional and
behavioural self-regulation contributes to
young children’s growing independence.
It is this growing ability to control their
own feelings and behaviour that
eventually allows a child to become more
skilled in their relationships with
children and adults. Self-regulation skills
are linked to how well children manage
many other tasks during early childhood.
With these skills, children are more able
to manage difficult and stressful times
that occur as part of life, such as loss of a
pet, death of a family member or family
separation. This helps to decrease the
ongoing impact of stress that can
contribute to mental health difficulties.
Hence it is important to inculcate life
skills from the beginning stage and
enhance self regulation behaviour of
children. It is the duty of the schools and
teachers to take responsibility to
enhance life skills through various
curricular and co curricular activities.
Another important finding is students
from nuclear family are far behind in life
skills and self regulation behaviour.
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Life Skills are abilities for
adaptive and positive behaviour that
enables individuals to deal effectively
with the demands and challenges of
everyday life - (WHO).

The present study is an attempt
to investigate life skills in social
dimension and  the relation between
them in  Higher Secondary School
level. Survey method was adopted for
the collection of data. The sample for
the present study comprises of  60
students selected by purposive
sampling technique from the selected
two cooperating schools.

The findings of the present study
reveal that there is a positive
correlation between Social  Life Skills
namely Interpersonal skills, effective
communication, empathy, managing
emotions and dealing with stress.

Abstract Introduction
Life skills are the beginning of

wisdom which focuses on behavior
change or developmental approach
designed to address a balance of three
areas- knowledge, attitude and skills. Life
skills however are not a panacea of “how
to do abilities” as they are not the only
factors that affect behavior. There are
many factors such as social support,
culture and environment that affect
motivation and ability to behave in
positive ways.

Schools are not only are the
institutions that impart certain knowle-
dge and skills to students, but also as
environments that socialize them.
Socializing students to achieve just what
“aims” is the subject of current debate
among educators, politicians, and other
stake holders. This can be understood as
a debate among three points of view:
1. Education helps to prepare students for

employment opportunities;
2. Schools functioning is limited to

providing basic academic skills and
knowledge; and

THEME
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3. Education is a democratizing force that
helps to prepare students to participate
actively in all aspects of democratic life.

Definition of  Life Skills by UNICEF
is based on research evidence that
indicates if the knowledge, attitude and
skill is not considered on the
empowerment of the population, the
expected result, reducing risky behavior,
will not be achieved (Sahrayian et al.,
2012).

Life skills are classified into three
levels based on the classification of the
World Health Organization (WHO) and
there is a consensus among experts on
it. The three levels are:
i.First level: basic fundamental

psychological and social skills, which
are heavily influenced by the culture
and social values, such as self-
Consciousness and empathy.

ii. Second level: Skills that are used only
in special circumstances, such as
negotiation, act with courage and
conflict resolution.

iii. Third level: functional skills, such as
refusing to drug abuse (Salighedar,
2009).

Gage defined teaching as a “form of
interpersonal influence aimed at
changing the behavior potential of
another person”. The main objective of
teaching is that it helps the students to
understand the realities and adjust in a
better way, enable them to analyze the
truth and take decisions, make the
students a best worker and best thinker
in short a better human being.

Life skills assist the students to face
the challenges of everyday life. Life skill
enhances the capabilities of the students
so as to become healthy, responsible and
productive citizens. Young people are
considered the major agents in their own
development, which means that they
have the ability to create the supportive
relationships and communities they need
to grow and thrive (Larson, 2006)

The school culture area looks into
issues pertaining to internal governance,
leadership, and student voice. In the
schools that have been using place-based
curriculum strategies, strong leadership
that places value on being inclusive and
constructing a common vision and
mission for the school are evident.
Relevant questions include: Who have
been the leading in promoting skill based
education within the school? How have
new pedagogies emerged? Why have
traditional methods failed in skill
enhancement? What do school personnel
believe to be the purpose of  curriculum
as skill based? What do they perceive as
the aims of such an education? What have
been some of the barriers teachers face
in adapting to changes? What have they
done to overcome these barriers? What
are the challenges faced by schools, other
organizations and individuals? What roles
have students taken in skill acquisition
process? How have traditional teacher/
student/administrator roles changed
over time?

School life skills programmes are
taught in secondary schools, which is part
of non scholastic curriculum as intended
by the NCF 2005. The importance of
rapidly moving to a continuous  life skills-
based education approach starting in
primary school in all schools has taken
an important  inclusion in the state and
was also  highlighted in the assessment.
Teachers are given many inservice
training programmes by the state at
regional level and developed modules for
public schooling system to promote skill
based approach.
Research says that Core life skills play
an essential part of adolescents which
are the future of our country.

Studies reveal that study that there
is a positive co-relation between Core
Affective Life Skill and Self Concept of
adolescents which means those who
posses these essential skills are better
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confidence in all aspects. The
introduction of Life skills education at
both basic and tertiary education was
meant among other things to improve all
aspects of the quality education, ensuring
equitable access to appropriate learning
and facilitating Education for All (EFA) and
Millennium Development Goals (MDG)
initiatives.

M.K.C.Nair (2005)in his article wrote
that Adolescence was a period of
experiencing, and expanding.
Adolescence needed help and guidance in
decision making, problem solving, critical
thinking, developing interpersonal skills,
self-awareness, empathy, coping with
stress and managing emotions. Life
Skills Education Programmed is a good
support system for adolescents at the
community level.

UNESCO with the Ministry of Human
Resource and Development organized a
workshop on life skills education in
(December 1998). The basic purpose of
the workshop was to look for a life skills
Approach that can be integrated with the
Non Formal Education curriculum so that
the out of school children can manage the
day to day situations in their lives.

A review of intervention programs
indicates that programs successful with
adolescents at risk for substance abuse,
unintended pregnancy, delinquency, and
school dropout have in common, among
other features, a social skills training
component and engagement of peers in
the interventions. (Dyrfoos, 1990).
Significance of the Study

Life Skills refers to the abilities for
adaptive and positive behavior that
enables individuals to deal effectively
with the demands and challenges of
everyday life. Dewey’s assumption is that
the aims of education should be oriented
towards preparing young people to be full
and active participants in all aspects of
democratic life. The skills and
dispositions needed to actively participate

in all aspects of democratic life include:
the ability to think critically, a sense of
efficacy, a commitment to compassionate
action, and a desire to actively participate
in political life by engaging in local
decision-making processes, lobbying,
voting, etc., as well as the basic need to
be able to read, write and do arithmetic.
Life skil ls-based education can be
understood as either a part of a general
process which develops complete
individuals through schooling.

For the present study focused on
social skills i.e namely
 Inter personal skills

 Effective communication

 Empathy

 Managing emotions
Dealing with stressInterpersonal/

Communication kills– include verbal and
non-verbal communication, active
listening, and the ability to express
feelings and give feed back. Also in this
category, are negotiation/refusal skills
and assertiveness skills that directly
affect ones’ ability to manage conflict.
Empathy, which is the ability to listen and
understand others’ needs, is also a key
interpersonal skill. Teamwork and the
ability to cooperate include expressing
respect for those around us. Development
of this skill set enables the adolescent to
be accepted in society. These skills result
in the acceptance of social norms that
provide the foundation for adult social
behaviour. Coping and self-management
skills refers to skills to increase the
internal locus of control, so that the
individual believes that they can make a
difference in the world and affect change.
Self esteem, self-awareness, self-
evaluation skills and the ability to set
goals are also part of the more general
category of self-management skills.
Anger, grief and anxiety must all be dealt
with, and the individual learns to cope loss
or trauma. Stress and time management
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are key, as are positive thinking and
relaxation techniques.

The present study is intended to
understand the status of life skills
education with reference to   social skills
in the cooperating schools.
Objectives of the Study
1.To study the life skills among secondary

school students
2.To know the relationship between the

social dimensions of life skills.
Hypotheses
After reviewing the related literature the
following hypotheses were framed for the
study
H

1
 : There is positive relationship

between Interpersonal skills and
Effective communication.

H
2
 : There is positive relationship

between Interpersonal skills and
Empathy.

H
3
 : There is positive relationship

between managing emotions and
dealing with stress.

H
4
 : There is positive relationship

between Interpersonal skills and
dealing with stress.

Methodology
Normative Survey method was used

for the study.
Sample

Sample for the present study was
collected from the cooperating schools of
IASE,Osmania university. Students of
class 9  were considered for the study.
Purposive sampling technique was used
for the selection of the sample.The
sample for the present study comprises
of 60 students, selecting 30 students from
each cooperating school .
 Tool used

The Life skills education tool was
adapted from the book “Curriculum
development – Perspectives, principles
and issues” was used in the study.

The tool  consisted of various sub
components of inter personal skills,
Effective communication, Empathy,
managing emotions and Dealing with

stress. The tool consists of 25 statements
in 5 groups. Each statement was rated on
5 point rating i.e. maximum score being
5 and minimum 1. The total score ranged
from 5-25.
Data Collection

Data is collected from the  school
teachers about the students life skills
acquisition from cooperating schools.
Analysis of Data

The data collected were codified and
tabulated appropriately and mean,
standard deviation and correlation were
used for analysis.

Table 1
Life skills among 9th class students

The mean score for the Inter personal
skills of Life Skills of students at Higher
Secondary level is 19.9 i.e   79.6%. The
means of Effective communication,
empathy and Managing emotions are
19.4, 19.5 and  19.3 i.e around 78 % in
each skill respectively, where as Dealing
with stress has the mean score of 18.61
that is  the children got 74% . So it can
be further stated that in all f ive
dimensions of social skills the children
scored more than 70%.

The data clearly indicates that the
percentage of scores in all the social skills
of core life   skills are above 75%.It shows
that  Students have better life skills
acquisition in the school.

The correlation among the two
variables was aimed at exacting the
degree of association between
Interpersonal skills and Effect ive
communication. The coefficient of
correlation was found to be 0.85, which
indicates that the variables have high

  Sr.     Life Skills               Mean     %

  1.    Inter Personal Skill    19.9     79.6

  2.    Effective                      19.4     77.6

        Communication

  3.    Empathy           19.5     78.0

  4.    Managing Emotions    19.4     77.5

  5.    Dealing with Stress    18.6     74.4
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Table 2
Correlation between Interpersonal
skills and Effective communication

  Life Skill               Mean    Sd.       r

  Inter Personal       19.9       3.7      .85

  Skill                      p<.01

  Effective                 19.4       4.2

  Communication

  Inter Personal       19.9       3.7      .84

  Skill                      p<.01

  Empathy                 19.5       3.9

  Managing               19.4       4.3      .76

  Emotions          p<.01

  Dealing with          18.6       4.8

  Stress

  Inter Personal       19.9       3.7      .85

  Skill                      p<.01

  Dealing with          18.6       4.8

  Stress

positive correlation with each other. This
can be further interpreted that the
students with good interpersonal skills
are also equipped with effective
communication skills. Hence hypothesis
1 is accepted.

The correlation among the two
variables was aimed at finding the degree
of association between Interpersonal
skills and empathy. The coefficient of
correlation was found to be 0.84, which
indicates that the variables have high
positive correlation with each other. This
can be further interpreted that the
students with good interpersonal skills
are having empathetic behaviour. Hence
hypothesis 2  is accepted.

The correlation among the two
variables was aimed at exacting the
degree of association between Managing
emotions and Dealing with stress. The
coefficient of correlation was found to be
0.91, which indicates that the variables
have high positive correlation with each
other. Further it can be substantiated

that emotionally stable students also deal
the stress in a better  manner. Hence
hypothesis 3 is accepted.

The correlation among the two
variables was aimed at exacting the
degree of association between
Interpersonal skills and Dealing with
stress. The coefficient of correlation was
found to be 0.76, which indicates that the
variables have high positive correlation.
This can further interpreted that better
interpersonal communication will help
the students to deal with stress in an
effective manner. Hence hypothesis 4 is
accepted
Findings
1. Majority of the students have above 75

% in all social skills. This indicates a
positive effect of life skills programme
of the school.

2. Majority showed better performance in
inter personal skills i.e 79%, while
Dealing with stress has 74%.

3.The analysis of  the correlation
indicates that all the observed
relationships were very strong. The
strongest relationship was between
Managing emotions and Dealing with
stress (r =.0.91) which indicates that if
a student who can manage his or her
emotions in a better manner  was more
likely to have ability to deal with stress
too. positive correlation means that as
X increases, so does Y: thus, students
who  had emotional stability should also
have less stress.

4. In Comparison to other social skills
the correlation coefficient between
Interpersonal skills and Dealing with
stress is found to be less i.e 0.76. It is
significantly associated with thus the
student with good interpersonal skills
also will have less stress by dealing it
effectively.

5. Correlation between Interpersonal
skills, Effective communication and
Interpersonal skills , empathy showed
r=0.85 and r=0.84 respectively. Thus it
can be noted that having good
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interpersonal skills will help in effective
communication and also being
empathetic to others.

Implications
Schools are the  main public

institutions for social development. They
are raising standards for educational
outcomes to prepare future   citizens to
participate in a multi national, multi
cultural  and multi lingual spaces bound
together by communication and social
relations.
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Learning is a social process, and it is
important for schools to attend to social
and emotional factors, which play a
critical role in education.Curricular
inputs specifically in non scholastic
areas will bring enormous change in the
process of learning and make it joyful
process. Theatre, drama and art activities
will make the student learn from a stress
free and enliven environment.
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The present study deals with
relationship between skill of
emotional intelligence and teachers’
attitude towards continuous and
comprehensive evaluation. Teachers
are categorized on the basis of their
gender. Standardized tests of
Teacher’s Attitude Scale towards
Continuous and Comprehensive
Evaluation by Vishal Sood and Arati
Anand and Mangal Emotional
Intelligence Inventory by Dr.
S.K.Mangal and Mrs. Subhra Mangal
are administered. Statistical tool
used to analyze the data is
correlation. The number of subjects
in the study is 100. The findings
show that there is a strong positive
correlation between emotional
Intelligence and male and female
teachers’ attitude towards
continuous and comprehensive
evaluation.

Abstract
Introduction

Life skills include psychosocial
competencies and interpersonal skills
that help people make informed
decisions, solve problems, think critically
and creatively, communicate effectively,
build healthy relationships, empathize
with others, and cope with managing
their lives in a healthy and productive
manner. Life skills have been defined as
“the abilities for adaptive and positive
behaviour that enable individuals to deal
effectively with the demands and
challenges of everyday life” (WHO).

The Ten core Life Skills as laid down
by WHO are: 1. Self-awareness 2.
Empathy  3. Critical thinking 4. Creative
thinking 5. Decision making 6. Problem
Solving 7. Effective communication 8.
Interpersonal relationship 9. Coping with
stress 10. Coping with emotion.

The present study deals with only one
aspect of  life skills i.e. Emotional
intelligence or we can say Coping with
emotion. Emotional Intelligence may be
defined as the capacity to reason with

THEME



Study on Teachers’ Attitude towards Continuous . .. .... . ..by  Reena Bagaria         67

emotion in four areas; to perceive
emotions, to integrate it in thought, to
understand it and to manage it.
Emotional Intelligence, like general
Intelligence is the product of one’s
heredity and its interaction with his
environmental forces. Until recently we
have been led to believe that a person’s
general Intelligence measured as I.Q. or
Intelligent Quotient is greater predictor
of success in any walks of life- academic,
social, vocational, or professional, but a
person’s Emotional Intelligence measured
through his Emotional Quotient may be a
greater predictor of success than his or
her I.Q. Emotional Intelligence is as
powerful, and at times more powerful
than Intelligent Quotient. While I.Q.
contributes only about 20 percent of
success in life, the other forces contribute
the rest.

Continuous and Comprehensive
Evaluation is a new and innovative
evaluation system which refers to a
school based assessment that covers all
the aspects of student’s development. An
important aspect that is associated with
Continuous and comprehensive Evalua-
tion is the attitude of the teachers
towards CCE since the attitude of the
teachers affects the fulfillment of the
scheme. Attitude of a person towards
anything is largely dependent on his/her
emotional intelligence as a person with
higher emotional intelligence is better at
understanding his/her own psychological
state, which can include managing stress
effectively and thus helps in building a
good and positive attitude.

In the present scenario a great deal
of variation is seen in the behavior and
emotional intelligence. But why this is
taking place? What is the relationship
between emotional intelligence and
attitude of a person? Does Emotional
Intelligence have a long lasting effect on
their attitude? All these questions need
urgent answer to achieve desired results
from students.

Review of Related Literature
Mackland D.C. (1994)- “A study of

impact of Emotional Intelligence on the
career of graduates of Howard University”.
The students of law, medicine, education
and in the field of business were studied
and it was found that there is negative or
zero correlation between Emotional
Intelligence and its contribution in the
success of their career.

Marc A. Brackett, John D. Mayer,
Rebecca M. Warner (2003)- “Emotional
intelligence and its relation to everyday
behavior”. The sample consisted of 241
females and 89 males. This study shows
that EI was significantly associated with
maladjustment and negative behaviours
for college-aged males, but not for females.

Sharma Renuka (2004)- “Emotional
Intelligence and Creativity of school
students”     The sample consisting of 300
girls (100 each from three types of schools
– Public, Govt. and Gurukuls) participated
in the present study. This study shows
that Public school students scored
significantly high on three of f ive
measures of Emotional Intelligence.

P Rao Manjula & Rao T Purushothama
(2001)- “Effectiveness of Continuous and
Comprehensive Evaluation over the
Evaluation Practices of Teachers”. The
sample is 15 panchayat primary schools.
The findings show that Continuous
assessment was not followed
systematically.

Singhal Pooja (2012) - “Continuous and
Comprehensive Evaluation- A Study of
Teachers’ Perception”. The sample
consisted of 100 government school
teachers from Delhi region. The result of
the study revealed that currently the
perception of government school teachers
is average.
Objectives of the Study
1. To determine the relationship between

emotional intell igence and male
teachers’ attitude towards continuous
and comprehensive evaluation.
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2. To determine the relationship between
emotional intelligence and female
teachers’ attitude towards continuous
and comprehensive evaluation.

Hypotheses of the Study
1. There is no significant relationship

between emotional intelligence and
male teachers’ attitude towards
continuous and comprehensive
evaluation.

2. There is no significant relationship
between emotional intelligence and
female teachers’ attitude towards
continuous and comprehensive
evaluation.

Methodology
Survey Method is used in the study

in order to assess the relationship
between emotional intelligence and
teachers’ attitude towards continuous
and comprehensive evaluation. The
teachers are categorized on the basis of
their gender in Jaipur region.
Sample

The present study is limited to Jaipur
City only. Also, the study is limited to the
sample of 100 teachers. Teachers are
categorized on the basis of their gender.
The present study deals with only one
aspect of life skills i.e. emotional
intelligence.
Tools Used

The tools are standardized test named
Teacher’s Attitude Scale towards
Continuous and Comprehensive
Evaluation by Vishal Sood and Arati Anand
and Mangal Emotional Intelligence
Inventory by Dr. S.K.Mangal and Mrs.
Subhra Mangal.
Analysis of Data

Analysis and interpretation is a very
important part of the research work. It
analysis the collected data as per
research design and provides the results.
Hypothesis 1:

There is no significant relationship
between emotional Intelligence and male
teachers’ attitude towards continuous
and comprehensive evaluation.

Table No. 1
Relationship between emotional

Intelligence and male teachers’attitude
towards continuous and comprehensive

evaluation.
  Variables          No     r        df     Signi.

  Emotional

  Intelligence      50

  Attitude                    .89      48    p<.01
  towards CCE     50

According to the table the correlation
coefficient between emotional
intelligence and male teachers’ attitude
towards continuous and comprehensive
evaluation is 0.8931. The strong positive
correlation means that with the increase
in emotional Intelligence the male
teachers’ attitude towards continuous
and comprehensive evaluation also
increases. Thus, the null hypothesis is
rejected and hence, it is concluded that
there is a significant relationship
between emotional intelligence and male
teachers’ attitude towards continuous
and comprehensive evaluation.
Hypothesis 2:

There is no significant relationship
between emotional intelligence and
female teachers’ attitude towards
continuous and comprehensive
evaluation.

Table No. 2
Relationship between emotional

Intelligence and female teachers’
attitude towards continuous and

comprehensive evaluation.
  Variables          No     r        df     Signi.

  Emotional

  Intelligence      50

  Attitude                    .94      48    p<.01
  towards CCE     50

According to the table the correlation
coefficient between emotional intellig-
ence and female teachers’ attitude
towards continuous and comprehensive
evaluation is 0.9436.
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 Thus, the null hypothesis is rejected
and hence, it is concluded that there is a
significant relationship between
emotional intelligence and female
teachers’ attitude towards continuous
and comprehensive evaluation.
Findings

The results of the study show that
there is a strong positive correlation
between emotional Intelligence and male
as well as female teachers’ attitude
towards continuous and comprehensive
evaluation.

Discussion
The reason that emotional

Intelligence and male as well as female
teachers’ attitude towards continuous
and comprehensive evaluation are
strongly positively related could be due
to the fact that the attitude of a person
towards a thing largely depend on his
emotional intelligence because a person
with higher emotional intelligence can
understanding his own psychological
state in a better way which can help in
building a good and positive attitude.
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Abstract
Introduction-

The recent developments in
technology have changed the world
outside the classroom. Technological
developments have brought
developments in two ways: First by
enhancing human capabilities by helping
people to participate actively in Social,
economic and political life in a society at
large. Second, by giving advantage to
technological innovation as a means for
human development due to economic
progress and increased productivity. As
ICT is becoming an integral element for
educational reforms and innovations at
secondary schools, it is the need of an
hour to find out the techno-pedagogical
awareness of teacher educators.

Knowledge about ICT, prepare pupils
to use such technologies in their
everyday lives. ICT tools enable pupils to
access, share, analyze and present
information gained from a variety of
sources and in many different ways. The
use of ICT provides opportunities for pupils
to work both collaboratively and
independently. Here, teacher plays a

Present study was conducted on
50 Teacher Educators in Kannur
District to find out their Techno
Pedagogic Awareness in class room
teaching. Questionnaire was used to
collect data from Teacher
Educators about their familiarity in
using technological devices and
other e – facilities. Check list was
used to collect data about the ICT
facilities available in each
institution.  Percentage analysis
was done. Also, critical ratio was
calculated. The result indicated
that all the teacher educators agree
that ICT can improve the quality of
teaching.

So the authorities should take
appropriate steps for equipping the
teacher educators with adequate
techno pedagogical competency.
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pivotal role. In the constructivist
classroom,  teacher acts as a facilitator
and a guide. So teacher should be well
equipped with all kinds of technological
know- how. Hence techno – pedagogical
awareness and know/how and knowledge
of ICT has gained enormous importance
for today’s teachers, especially for teacher
educators since they are the moulders of
future teachers.

Teacher educators should definitely
demonstrate their ability for integrating
technology into their teaching. Teacher
educators are expected to know to
successfully integrate ICT into his/her
subject areas to make learning more
meaningful. This knowledge development
during teacher training period has gained
much importance with the notion that
exposure to ICT during this time is
helpful in increasing students teacher’s
willingness to integrate technology with
classroom teaching. This paper focuses
on the techno-pedagogical competency of
teacher educators working in various
B.Ed colleges.
Scope of the study

One of the most commonly cited
reasons for using ICT in education has
been to prepare the present generation
of students for a workplace where ICT,
particularly computers, the internet and
related technologies, are becoming more
and more ubiquitous.
Technological literacy, or the ability to use
ICT effect ively,  is thus seen as
representing  a competitive edge in an
increasingly globalizing job market. The
potential of ICT to promote the acquision
of these skills is tied to its use as a tool
for raising educational quality, including
promoting the shift  to a learner centred
environment.

ICT is an essential tool in the modern
classroom; it can engage pupils on a
number of levels and make the job of the
teacher considerably easier. Proper use
of ICT enhance the quality of education

in several ways by increasing learner
motivation, by facilitating the acquisition
of basic skills and by  enhancing teacher
training.

ICT such as videos, TV and
multimedia computer software that
combine text, sound and colourful moving
images can be used to provide challenging
and authentic content that will engage
the student in the learning process. The
transmission of basic skills and concepts
that are the  foundation of higher order
thinking skills and creativity can be
facilitated by ICT through drill and
practice. ICT is defined as the use of ICT
applications that support the educational
objectives based on the needs of the
current knowledge society. So the
present study is to find out to what extent
the faculty members in BEd colleges will
have to be updated regarding the
improvements and use of technology in
the classroom.
Objectives of the study
1. To study the techno-pedagogical

awareness of teacher educators.
2. To study the effect of sex on the techno-

pedagogical awareness of teacher
educators.

Hypothesis of the study
1. There is no significance difference

between male and female teacher
educators with regard to techno-
pedagogical awareness.

Methodology
For collect ing the data, the

investigator adopted normative method,
in which survey is the technique used.
Considering the nature of the study,
random sampling technique was used. 50
teacher educators working in various
B.Ed. colleges in Kannur district were
taken as samples. Equal representation
was given to male and female teachers.
Due weightage was given to government,
aided and unaided colleges.
Questionnaire on the techno-pedagogical
awareness of teacher educators was
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prepared by the investigator herself. It
consists of 15 statements. The
respondents were requested to write down
their response, which is found to be the
most appropriate to him/her. The data on
the availability of technological and
internet facilities in each institution was
collected by administering a checklist.

For the purpose of analyzing the data,
relevant statistical techniques such as
Arithmetic mean, Standard Deviation,
Critical Ratio, percentages etc: were
used.
Analysis and Interpretation of Data
1. Techno-Pedagogical Awareness of
Teacher educators

Majority of teacher educators didn’t
give any effort for preparing e-learning
material for students. 65% reported that
they are regularly using computer
facilities in teaching-learning process.
Majority of teacher educators use
computer for power point presentation
only. 40% teacher educators use e-
resources for teaching. 80% teachers
have the opinion that, government and
other voluntary agencies did not cater any
consideration for providing any training
course for teachers for acquiring
competency in using technological
devices. A megre number of teachers are
familiar with white board and its use in
modern classroom.

Most of the female  teachers expressed
their uneasiness in using technology
while teaching. 90% of teacher educators
reported that they didn’t provide adequate
training for teacher trainee about the use
of ICT in teaching learning process.
Majority of teachers in the self- finance
colleges opined about the inavailability of
modern technological devices in their
colleges. Male teachers are comparatively
superior to female teachers about the ICT
knowledge and its use. 100% male
teachers are familiar with the use of ICT
in teaching , while only 40% female
teachers integrate ICT in teaching. A

very few female teachers showed their
expertises in using modern technological
devices. Majority of teacher educators are
unaware about the websites commonly
used for getting information for teaching.
All of them agree that ICT can improve
the quality of teaching.

Table 1
Technological Devices available in the

various institutions

 Sr.     Items                   Quantity in %

               Aided/Gov. Unaided

 1     White Board           100%           5%

 2     Personal                 80%           30%

        Computer

 3     Internet                 100%          70%

 4     Video                      Nil             Nil

        conferencing

 5     System                  100%          40%

 6     Digital                   100%          40%

        Camera

 7     LCD                     100%          Nil

 8     DVD Player            100%          60%

 9     OHP, Slide-           100%          40%
        projector

 10   Generator              100%          Nil

2. Provision of  ICT  facilities in the
institution

Both the Government and aided
colleges are self-sufficient with regard to
technological devices. Both of them have
enough number of white boards,
computers, internet facilities, Digital
camera, LCD, DVD Player and other
projected systems. It is a fact that most
of the self –finance colleges didn’t have
any facilities with regard to technological
devices. They didn’t maintain at least a
full-fledged computer lab.

None of the colleges have any facility
for video conferencing. All the B.Ed.
colleges still maintained OHP and slide
projector. Most of the colleges didn’t have
any alternative for power failure. Aided
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colleges are self sufficient with regard to
the provision of own generator.

Comparison of Male and Female
teachers with regard to their Techno-
pedagogical Awareness.

Data analysis and the result of
significant difference in mean scores of
the techno pedagogical awareness of
male and female teachers for the total
sample was done by t-test.  The result is
summarized below.

Table 2
Comparison of the mean scores of

techno pedagogical awareness
of male and female teachers.

 Group      N    Mean    Sd.    df     t value

  Male      25   52.7     15.7   48     0.764

 Female   25   56.0    15.8            NS

Findings
1. Government and aided colleges are

self-suff icient with regard to
technological devices like white boards,
computers, internet facilities, Digital
camera, LCD, DVD Player and other
projected systems and teacher
educators use them in their teaching
which are lacking in the self–finance
colleges.

2. Sex wise there is no significant
difference in the techno- pedagogical
awareness of the teacher educators.

Conclusion
The progress of any country depends

upon the quality of education offered and
its practice. Education in India has
undergone various phases and stages of
developments starting in the Vedic Age
to the post- independent period. At all
stages of development, there was a
concern for bringing in quality education
reflecting on the practical aspects in
education.
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Table shows that the value of critical
ratio 0.764, which is not significant.
Hence it can be inferred that there is no
significant difference in the male and
female teacher educator’s techno-
pedagogical awareness.
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The Computer based learning
material enhances the level of
learning among the individuals. It
improves the capacity, scientific
thinking, reasoning etc.

In the present study the
researcher took a group of 30
students of class VIII  randomly from
a CBSE affiliated School Pre test was
administrated on group of students.
They were taught  some chapters in
science by computer based self
learning materials.

It is found that computer based
self learning materials enhance the
learning level of students, so in other
subjects Self-learning material also
applicable for improving the quality
of teaching-learning process.

Abstract
Introduction

Education influences the structural
elements of the society and the living
mode of an individual. The main function
of education in the modern times is the
well balanced, all-round personality
development of an individual. Our society
has provided educational institutions like
schools to impart desired service to all the
individuals and significantly improve
their developmental patterns from the
very childhood. Student learns and
benefits from school which is indicated
by his/her achievement and
performance in academic and co-
curricular activities.

In India our school education system
is divided into three stages: Elementary,
Secondary and Higher Secondary
Education. Primary education system is
also divided into two levels: Primary and
Upper Primary level. At Upper Primary
level many subjects are taught as
compulsory subjects such as: Language,
Mathematics, Social science, General
science and Computer etc. The National
Policy on Education (1986) has stressed
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the use of media in education in the
following terms. “Modern Technology must
reach out to the most distant areas and the
most deprived sections of beneficiaries
simultaneously with the areas of
comparative af f luence and ready
availability.”In the school curriculum,
each subject plays an important role.
Science is a subject which broadens the
horizon of an individual and develops
various skills and provides opportunity for
the professional growth of an individual.
To develop science as a core subject
mainly in school education, the
government of India after independence
appointed a number of commissions to
work out the syllabus, infrastructure,
evaluation procedure, teaching aids,
study material, qualified staff and other
all ied problems and recommend
suggestions. University Education
Commission (1948-49) recommended the
inclusion of General Science and
Mathematics as a core subject at the
middle as well as at the secondary level.
National Policy on Education (1986)
recommended that science and
mathematics should remain as
compulsory subjects in the first ten years
of school education. I t must be
strengthened because all the areas of
development are based on science and
technology.

The objectives of science teaching
can only be achieved if the teaching is
effective and is based on the principles of
teaching. It will depend on the method
the teacher adopts. There are two major
approaches of teaching and learning of
science, based on the role and position of
teacher and students in teaching-
learning process.

The teaching learning process is
based on some psychological principles.
The teacher and student together
participate in this process. The teacher
is a facilitator of learning and creates
conditions to suit the need and

requirements of learners. In the present
study focus is on upper primary level
students because they are deprived of
doing activities or get f irst-hand
observations, hence the concepts may not
become clear. They may memorise and
recall without understanding.One of the
newest teaching aids and devices
currently being developed and used in
innovative programmes is the self-
instructional, student paced, Computer
based Self Learning Material. Packaged
instruction is based upon the premise
that the learner is an individual with
unique needs, desires and experiences.
Need and Importance of the Study

The use of Computers has dominated
human activities especially in the last
two decades. The adoption of the
Computer in the Education has often been
premised on the potential of this new
technological tool which revolutionized an
outmoded educational system. In modern
class rooms Computers related
educational tools are available for
enhancing the level of learning. The
Computer based learning material
enhances the level of learning according
to individual. Computer based Self
Learning Material improves the capacity,
Scientific thinking, Reasoning,
Knowledge of operating computer based
educational tools and Self regulation
learning strategies. Some studies have
been carried out in this area which is
given below.

Gupta, Madhu and Nagpal, Chirag
(2010) studied on “Developing and
Implementing the Programme
Instruction Material of Physics for Senior
Secondary School Students”. The
researchers found that the experimental
group achievement score was higher
than the control group and the retention
test achievement score was higher in
favour of experimental group.

Angadi.G.R. (2011) studied the
Development and Validation of
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Multimedia Package in Biology. The
researcher found that students taught by
multimedia package method scored more
than traditional method of teaching.

Sumi, Tharwin and Benjamin, A.
Edward Will iam (2011) studied on
Effectiveness of Multimedia in Teaching
of Physics for 11th Standard School in
Puducherry region. The researcher found
that there was significant difference
between the achievement from taught by
multimedia approach and group taught by
traditional method.

Ancy, A.S. (2012) studied the
Effectiveness of Computer Assisted
Instruction in Teaching and Learning of
Mathematics. The researcher found that
comparison of pre test and post test
achievement scores of treatments groups
revealed that there was significant
difference between the computers
assisted instructional group and
conventional method group with regard to
post test achievement scores.

George, Rechel, M. (2012) studied the
Effectiveness of Self Learning Package in
Developing Awareness about
Communicable Disease among Future
Secondary School Teachers. The
researcher found that prepared learning
package was more effective than the
conventional lecture method.

Tamil Selven, R. M. (2013) studied the
Effectiveness of 3R Techniques in
Learning of Definitions in Educational
Psychology. The researcher found that
there was no significant difference
between the post test score of the control
group and the experimental group.

Jayshree, T.K. (2013) studied the
Effectiveness of an Instructional Module
based on select Modules of Teaching for
Enhancing Mathematical Abilities among
Senior Secondary School Student. The
researcher found that the instructional
module was more effective than the
existing practices of activity method for
enhancing mathematical abilities.

On the basis of  above studies
researcher found and formulated the
research problem.
Objective of the study
Present study has following objective.
1. To study the effectiveness of

Computer based Self Learning Materials
in the academic achievement of
students.

Research Questions
1. Whether the Computer based Self

Learning Materials are effective in the
improvement of academic achievement
of students in science subjects ?

Research method:
In order to achieve the objectives of

the study, the researcher used single
group pre test-post test design. This type
of design is considered in experimental
research.
Sources of data:-

In the present study the students of
VIII class of CBSE affiliated school was
selected as source of data.
Sample:-

Thirty students of VIII class were
selected randomly as a sample.
Nature of data:-
Nature of data is quantitative.
Procedure of the study

On the basis of the above in this study
first text book of General Science
prescribed by National Council of
Educational Research and Training for 8th

class was selected purposively. Secondly
identified concepts were selected
randomly. Then computer based self
learning material was developed in form
of ppts and video clips. A group of 30
students was selected randomly. Pre test
was administrated on group of students.
After pre test the treatment was given in
the form of computer based self learning
material. After provided treatment the
post test was administrated.
Tools for the study

Self made Achievement Test:- In the
present study the researcher was made
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two parallel achievement tests, in which
one of them was  used as a pre test and
other one was used as post test.
Analysis & interpretation

Table 1
t-test for the effectiveness of computer

based self learning materials

 Concept - Photosynthesis

   Test          N      M      sd.    df     t-value

   Pre            30   12.5     5.8    58     2.45

   Post          30    15.4   2.9              p<.05

 Concept - Materials
   Test          N     M        sd.   df    t-value

   Pre           30    10.4     6.4    58     2.61

   Post          30   13.8     3.2            p<.05

This table reveals that mean
achievement scores of the students
taught through self learning materials on
pre test and post test is 12.5 and 15.4
respectively. The obtained ‘t’ value (2.45)
is significant at 0.05 level. It concludes
that computer based self learning
material helped the students to
understand the concept ‘photosynthesis’.
Scores related to concept ‘materials’

The table also reveals that mean
achievement scores of the students

taught through self learning materials on
pre test and post test is 10.4 and 13.8
respectively. The obtained’t’ value (2.61)
is significant at 0.05 level. It concludes
that computer based self learning
material helped the students to
understand the concept ‘materials’.
Findings
1. It concludes that computer based self
learning material helped the students to
understand the concept ‘photosynthesis’.
2. It concludes that computer based self
learning material helped the students to
understand the concept ‘materials’.

There are positive results of study.
Researcher concludes that Self-learning
material effective for Teaching-learning
process.
Educational implications of the study
Computer based self learning material
may be used as self learning material
which motives the students for self study
according to their speed. The students
can learn more joyfully and remember it
for a longer time. Computer based self
learning materials enhance the learning
level of students. Classrooms must be
equipped with multimedia technology.
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Reading comprehension is a
highly interactive process that takes
place between a reader and a text.
The objective of this research is to
study and compare between students
reading comprehension in
traditional and in smart classroom
of standard VIII.

This is a descriptive survey
research in which the sample
comprised of 100 students selected
from two English Medium Schools of
Jaipur city randomly. The data was
collected through Reading
Comprehension Test by Dr. Pramila
Ahuja & Dr. G.C. Ahuja. The data was
analysed by using ‘t’ test between
students learning in traditional and
smart classroom.

Abstract
Introduction

Many people think of reading as a skill
that is taught once and for all in the few
years of school. In this view of reading
the credit (or blame) for students’ reading
ability goes to primary grade teachers,
and upper elementary and secondary
school teachers at each grade level, need
teach only new vocabulary and concepts
relevant to new content. Seen this way,
reading is a simple process: readers
decode each word in a text and then
automatically comprehend the meaning
of the words, as they do with their
everyday spoken language. This is not our
understanding of reading. Reading is a
complex process.

This consists of elements such as the
child’s home culture, their previous
experiences of reading and being read to,
their expectations that reading should
carry meaning, their motivation, their
view of themselves as a reader, the
purpose for reading the text, the cultural
value placed on reading and the reading
environments the reader experiences.
While the purpose of this research is to
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concentrate on looking closely at the
development of comprehension skills,
this broader context and its influences
should be borne in mind.

Reading a lot serves to develop
vocabulary, background knowledge,
familiarity with complex syntactic
structures, and word recognit ion.
Vocabulary growth is heavily influenced
by the amount and variety of material
children read.

From an educational viewpoint this
means that practitioners and teachers
must encourage the development of oral
language skills in order to safeguard
children’s reading comprehension. They
also need to encourage the development
of specif ic strategies for reading
comprehension and, importantly, they
need to encourage children to practise
their developing reading skills. Children
need frequent opportunities to read
during shared, guided and independent
reading sessions. Reading
comprehension is a highly interactive
process; it draws on general knowledge
of vocabulary as well as on our experience
of the world. This in turn enables us to
increase our knowledge in these areas.
Reading is considered one of the most
important skills which language learners
should obtain, particularly as it helps to
build vocabulary and leads to lifelong
learning and improvement in first and
second language skills. “The ability to
read is acknowledged to be the most
stable and durable of the second language
modalities.” Carrell states (1989)
Review of Related Literature

Shermila A. Joycilin (1999) A Study of
Skills of Reading Comprehension in
English Developed by Students of
Standard IX in The Schools in Tuticorin
District - the findings warrants a probe
into the skills of Reading comprehension
developed by pupils at the secondary level
in relation to certain psychological factors
such as Reading readiness, Reading

attitude and Cognitive style. Senechal
Monique and LeFevre Jo-Anne (2002)
Parental Involvement in the Development
of Children’s Reading Skill: A Five-Year
Longitudinal Study – the findings showed
that children’s exposure to books was
related to the development of vocabulary
and listening comprehension skills, and
that these language skills were directly
related to children’s reading in grade 3.

In contrast, parent involvement in
teaching children about reading and
writing words was related to the
development of early literacy skills.

Ali S (2005) ESL College Students’
Beliefs and Attitude about Reading to
Write in an Introductory Composition
Course: A Qualitative Study - the findings
of this study indicate that the students
engaged in reading-writing activities for
the first time. The findings also show that
the students have positive attitudes
toward reading-to write. The findings also
reveal that explicit instruction of
rhetorical structures has helped them
improve their writing competence.

Prapinwong Malinee (2008)
Constructivist Language Learning
Through Web Quests In The EFL Context:
An Exploratory Study - the results of the
learning outcomes showed that the
learners made a statistically significant
gain in the vocabulary tests in both units
and that the type of tasks influenced
different learning outcomes. The teacher
expressed the positive aspects and
challenges concerning the use of Web
Quests regarding the underlying
principles and methods embedded in the
tool as well as the constraints of the
curriculum and assessment.

Roundy R. Angela & Roundy T. Philip
(2009) The Effect of Repeated Reading on
Student Fluency: Does Practice Always
Make Perfect? – the findings show that,
on average, the use of repeated reading
strategies increased students’ fluency,
words per minute (wpm) reading score,
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reading-oriented self-esteem, and
confidence.
Significance of the Study

Out of four fundamental skills of
English Language namely – Reading,
Writing, Speaking, Listening, reading is
considered most important skill in
understanding the language. Usually it is
thought that reading skill does not need
anything and the leaner has to learn it
on his own. Rather the reality is reading
is the base of other skills and it need
proper guidance. Although a lot of
importance is given to reading skill now
a days and teacher emphasize a lot on it.
Reading skill should be guided by the
teacher, parents at home so that it helps
in better development of the skill among
learners. Today some schools are using
only teacher as a tool to aid students in
acquisition of reading skill whereas some
schools are using smart boards where the
learner has direct experience with day
today life and then aid the learner to
develop this skill. Therefore the purpose
of the study is to find out does there is a
difference between students acquisition
of reading skill through smart boards in
comparison to the schools which are still
following the method of learning with the
guidance of teacher. The purpose is to see
whether the teacher is more effective
and is important in the acquisition of
reading skill or does only technology is
sufficient and the teacher can remain
passive.
Objectives of the Study
 To study and compare between

students reading comprehension in
traditional classroom and smart
classrooms.

Hypotheses of the Study
There does not exist any difference

between reading comprehension of boys
of traditional classroom and boys of
smart classroom.

There does not exist any difference
between reading comprehension of girls

of traditional classroom and girls of
smart classroom.

Delimitation of the Study
The study is limited to two private

schools in Jaipur. It is confined to VIII
class only. The research is limited to a
sample of 100 students.
Research Methodology

The descriptive survey method is
used in the present research. The data
is collected through Reading
Comprehension Test by Dr. Pramila Ahuja
& Dr. G.C. Ahuja.
Sample of the Study

An estimated sample of 100 was
taken. The sample is taken from class
VIII. Random sampling is used to collect
data for the present research.
Tool Used

Reading Comprehension Test by Dr.
Pramila Ahuja & Dr. G.C. Ahuja.

Table 1
Means and S.D. of the scores of boys

learning through traditional classroom
and through smart classroom

 Boys Learning   N    Mean    SD    df      t

 Traditional

 Classrooms       25   27.96   11.6   48   0.96

  Smart NS

 Classrooms       25   28.12   11.3

      From the table 1 it can be noticed that
calculated ‘t’ value is less than the
tabulated value thus ‘t’ is not significant
at 0.05 level. Hence the null hypothesis
is accepted and it can be stated that there
does not exist any difference between
reading comprehension of boys of
traditional classroom and boys of smart
classroom.

From the table 2  it can be noticed that
calculated ‘t’ value is less than the
tabulated value thus ‘t’ is not significant
at 0.05 level. Hence the null hypothesis
is accepted and it can be stated that there
does not exist any difference between
reading comprehension of girls of
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Findings and Discussion
The findings show that there is no

difference in acquisition of reading
comprehension among girls and boys

learning through traditional environment
and through Smart classroom. This may
be due to the fact that teacher play a vital
role in learners acquisition of reading
comprehension. Other factors such as
home environment also affect this aspect.
If the teacher is doing his/ her work
properly then it will automatically lead to
good understanding of the skill. On the
other hand if the teacher is not doing his/
her job of a facilitator properly then even
with learning through any other mean
will not bring fruitful results. Therefore
though smart classroom helps in better
understanding of the concept, it needs the
teacher to be active with it so that it
brings best results in learning.
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traditional classroom and boys of smart
classroom.

Table 2
Means and S.D. of the scores of girls

learning through traditional classroom
and through smart classroom

 Girls Learning   N    Mean   SD     df      t

 Traditional

 Classrooms       25   23.8     9.8    48   1.58

  Smart NS

 Classrooms       25   28.5    11.0
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School textbooks are an
important reservoir of implicit an
explicit knowledge. This resource is
accessed by teachers and students
across our country and are reflection
of  the social milieu in which they are
composed and developed. Therefore
they need to reflect- social realities,
issues and concerns related to
gender, caste, class, region and faith.
In the present paper an attempt has
been made to analyse some textbooks
of Chhattisgarh at the primary
stage.

The findings of the analysis has
broadly reflected that while gender
concerns have been addressed there
is a need to effectively translate the
policy of positive discrimination in
practice by giving a focused attention
to  new and emerging roles taken up
by women and greater emphasis on
women role models of  different fields
in this state.

Abstract
Introduction

The present century is marked by
phenomenal expansion in information
and communication technologies. This
has impacted the dissemination of
knowledge in all fields and has influenced
children and adults of all age groups.
While, the sources of knowledge and
information have now been diversified in
all contexts, textbooks and teachers
continue to play a crucial role.
Stakeholders including children perceive
textual materials as important repository
of knowledge and teachers as an
important transmitter, especially in India
and in the Asian context. Textual
materials developed in all content areas
encompass the contours of all disciplines
and its boundaries are negotiated as per
the age, ability, understanding and
comprehension level of  children.
Transmission of the content embedded in
textual materials is dependent on
teacher’s knowledge and the pedagogical
methods adopted in classroom and outside
classroom transactions. Since textual
materials are developed for all children
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it is important that they are free from
gender bias and stereotypes.  Further,
they need to mirror social realities
influencing the life and conditions of boys
and girls, men and women belonging to
rural and urban areas and engage
children in dialoguing with their lived
realities.  Both textual materials and its
transaction should enable children to
connect knowledge with understanding,
its application in real life situations and
develop in them skills in facing different
challenges of life.

Textual materials world over has been
examined from different perspectives
including gender. A gender audit of
textbooks would help in unraveling
questions pertaining to:
- Whether textual materials pertaining to

all disciplines address contributions and
achievements of men and women in
adequate manner

- Whether textbooks reflect hetero-
geneous identities of all groups in an
inclusive manner

- Whether textbooks bridge all segments
of society related to gender, caste, class,
religion and location

- Whether they assist in initiating
transformatory attitudinal changes
among the learner

- Whether they help in addressing
different forms of conflicts

- Whether they sensitize the benefi-
ciaries and the transmitter in
promoting critical thinking among
children for questioning stereotypes,
myths, misconception and customary
practices derogatory to the status of
girls and women.

In India gender concerns in education
acquired centre stage with the
publication of the Report “Towards
Equality” in the 70’s. The report
highlighted that welfare policies of the
government in post-independent India did
not help in improving the overall status
of girls and women in the society. The

Content

ExerciseVisuals

Ideal Gender Portrayal in  the Content,
Visuals and Exercises

Fig. 1
Textbook Windows of the Knowledge

Construction

subsequent deliberations culminated in
shifting the focus of emphasis from
viewing women as a passive welfare
category to critical actors of development
in all sectors of the economy. These
sectors are agriculture, industries and
myriad of other service sectors. In the
academia, the concern for reflecting
Women’s contributions in all disciplines
and making the curriculum gender
inclusive gained momentum in the late
70s and, since then it has continued.

In1980, for developing sensitivity
towards women’s contributions, the UN
acknowledged the fact that-”Women
constitute half the world’s population,
perform nearly two third of its work hours,
receive one tenth of its income and own
less than one hundredth of the world’s
property” (Learning Station: Social
Science Grade 8 Learner’s Book, Cape
Town). Later UNESCO made a beginning
in 1982 by organizing a meeting of
experts on women’s studies to gauge the
degree of  emphasis on women’s
perspectives visible in different
disciplines. The experts also studied the
manner in which knowledge was
constructed in different disciplines. The
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findings of the workshop highlighted that
women’s perspective was missing in the
domain of Social Sciences and Education.
A pioneering initiative was taken by
NCERT’s Department of Women’s Studies;
by organizing a seminar in 1975 to
identify values which commensurate with
the status of women in India.

The proceedings of the seminar
culminated in the publication of various
handbooks to guide textbook writers,
teacher educators and teachers to make
disciplines like Languages, Social
Science, Sciences and Mathematics,
Gender inclusive. Publications that
followed from the seminar were - Status
of Women through Curriculum:
Elementary Teachers Handbook, (1982),
Status of Women through Curriculum:
Secondary and Senior Secondary Stages,
(1984) and Status of Women through
Teaching of Mathematics: A Teachers
Handbook, (1984).

The initiative, of integrating Gender
concerns in curriculum which had begun
in the 80’s, continued even in the 90s.
Teachers Handbooks were revisited to
make teaching learning processes
gender inclusive by suggesting activities
that would make classroom transactions
of all the disciplines at the elementary
stage, an empowering experience for all
children. Two publications that reflected
this philosophy were - Women’s Equality
and Empowerment through Curriculum:
A Handbook for Teachers at Primary Stage
(1996) and Women’s Equality and
Empowerment through Curriculum: A
Handbook for Teachers at Upper Primary
Stage (1997). In addition, several
biographies highlighting the past and
present contributions and achievement
of women in different f ields were
published during this period for
sensitizing textbook authors, teacher
educators and teachers. In the 20s, a
publication on ‘Training Material for
Teacher Educators on Gender Equality

and Empowerment’ was printed in three
volumes on ‘Perspectives on Gender and
Society, Gender and Schooling Processes,
Gender and Women’s Empowerment’ to
promote gender inclusive schooling ethos
and undo biases and stereotypes in a
proactive manner.

In the domain of policy, a landmark
commitment of the Government was
taken up in 1986 with the enactment of
the National Policy on Education (NPE)
1986, and Programme of Action (POA)
1992. NPE emphasized on the removal of
all types of disparities and discrimination.
Further, it focused on attending to the
specific needs of those who had been
denied equality. The NPE states that
“Education will be used as an agent of
basic change in the status of women. In
order to neutralize the accumulated
distortions of the past, there will be a well-
conceived edge in favor of women. The
National Education System will play a
positive, interventionist role in the
empowerment of women. It will foster the
development of new values through
redesigned curricula, textbooks, the
training and orientation of teachers,
decision makers, administrators and the
active involvement of educational
institutions”  (excerpts from National
Policy on Education -1986, p.g.6).

The Programme of Action (POA) 1992,
outlined action which needed to be taken
to promote education for women’s
equality and empowerment. It specifically
stated that the Department of Women’s
Studies, NCERT would intensify activities
already initiated in the area of developing
Gender sensitive curriculum, removing
sex bias from textbooks and training of
trainers/teachers of SCERT, concerned
State Level Boards and institutions to
undertake similar work.

The National Policy for the
Empowerment of Women, 2001, stated the
importance of making the textbook gender
sensitive and free of biases and
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stereotypes The policy mentioned that
gender sensitive curricula would address
one of the causes of gender
discrimination i.e., Sex stereotypes.

Justice Verma committee recommen-
dations also mentions that gender
equality needs to be integrated in the
curriculum  at all  levels of school
education and gender modules need to be
developed for percolating issues of equity
and equality in a sustained manner.

Despite the stated commitments to
Gender equality and the Constitutional
goal to achieve Universalization of
Elementary Education (UEE) the ground
realities portray that gender
discrimination, growing  economic
disparities and  Gender based violence
,perpetrated more towards girls and
women, continues to exist in our
contemporary society. Gender
discrimination that begins in the family
gets reinforced in the schooling ethos and
percolates in the society. Researches in
the context of Classroom processes and
outside classroom including sports and
physical education have highlighted that
Gender biases and stereotypes get
transmitted consciously and
unconsciously by teacher educators and
teachers’ indelibly impacting the
formative years of children. School
textbooks and other related materials as
well as a curriculum and the processes
of its transaction, imbued with the
principles of Gender harmony and
Inclusiveness in all spheres are thus
pertinent need.

As stated earlier, textbook writers
need to consciously address Gender
concerns so that the knowledge domain
constructed in different disciplines
reflects Gender justice, equity and
equality as mentioned in the Constitution
of India. The National Focus Group Paper
on Gender Issues in Education (2006)
mentions that although the analysis of
textbooks in the past have shown gender

biases in the textual content and visuals,
the initiatives undertaken by concerned
individuals and organizations were
marked by their limited understanding of
Gender, Equity and equality. Analysis of
textbooks undertaken by the Department
of Women’s Studies, NCERT, pertaining
to different subject domains, too, had
focused more on quantitative aspects
rather than qualitative dimensions by
looking into the frequency of
representation of women in content,
visuals and illustrations.

The term equality had been dealt with
in a narrow sense and authors had
attempted to highlight equality by merely
increasing visual representation of girls
and women in different disciplines, or by
facilitating role reversals to depict
equality among the sexes. Textbook
authors have also tried to incorporate
concerns for girls and women by
tokenistic representation of them in
biographies. Achievements made by
women were trivialized and their
contributions were marginalized.  The
manner in which women role models
belonging to different periods were stated
reflected the myopic vision of these
authors. Trials and tribulation faced by
women in their journey of achievements
were hardly reflected. Sometimes, when
the content focused on women achievers,
their work in different areas was always
reflected in a relational manner i.e. ‘wife
of’, ‘sister of’, ‘mother of’ and ‘daughter of’.

There was always an inherent
comparison with the male counterpart.
Women involved in combat were often
treated as possessing masculine traits,
for example Rani Lakshmibai and her
courage in encountering British forces
were valorized and she was referred in
books as ‘Khoob Ladi Mardani Woh To
Jhansi Wali Rani Thi’ (The queen of
Jhansi, Rani Lakshmibai fought like a
male). Narratives also depict women’s
contributions as collateral in different
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themes, for example, Rani Lakshmibai’s
contributions and Madam Curie’s work
were linked with their domestic roles.
Their success, according to some authors
writing about them, was because they
harmonized their contributions with
caring and sharing roles.

Studies by Kalia (1978), Kabira and
Masinjila (1997), Nayar and Jaireth, Nayar
and Srivastava, Nayar and Rani, Nayar and
Devendra, (1997-98 & 2000), Srivastava (
2006, 2011-12, 2012, 13-14) Bhog, Dipta
et. al, (2009) and Mehrotra and
Ramachandran (2010), have shown that
textbooks have, by and large, served to
maintain the status quo in the larger
socio-cultural context. To make textbooks
gender inclusive there is a need to
emphasize equality between sexes and
bridge the gap between policy rhetoric and
experiential reality. Construction of
knowledge in different disciplines should
reflect the contributions made by both
sexes since historical times. Further,
content and visuals in textual materials
depicting women as having an equal
opportunity to lead productive and self-
fulfilling lives in their societies would
help to recognize the status of women as
individuals in their own right.

The language, il lustrations and
content of the textbooks should be able to
introduce a change in existing value
systems in the society, to improve the
status of girls and women.

The selection of themes of the
textbook should ensure the spirit of co-
operation, not confrontation between
sexes, promotion of self-esteem and self-
confidence, learning to live together,
valuing the contributions of women as
equal participants in all development
initiatives and not only as beneficiaries.
All the narratives related to different
school subjects should reflect girls and
women as active contributors and not as
passive recipients.
It is also important to understand the
ideologies underlying the presentation of

Gender in textual materials to know how
issues of inclusion and exclusion are
mentioned and handled.

Textbook analysis from a Gender
perspective has been undertaken by the
Department of Women’s Studies since its
inception. In the 80s, 90s and 20s, the
Department included textbook evaluation
in several training programmes wherein
participants of the programme analyzed
state textbooks. Also, evaluation studies
were taken up very recently to examine
NCERT’s elementary stage textbooks,
Uttar Pradesh and Madhya Pradesh from
the view point of gender bias and
stereotypes. In 2013-14, the Department
of Women’s Studies undertook the
analysis of NCERT, primary stage
textbooks from Gender perspective. The
present project is a continuing effort in
this direction wherein textbooks at the
elementary stage of J&K, Bihar, Haryana,
Chhattisgarh, Jharkhand and Rajasthan
will be examine from a gender lens.
Objective
The objectives are to:
 Examine Textbooks from a Gender

Perspective.
Highlight Positives in the Textbooks.
Suggest Ways of Making the Lessons

Gender Inclusive.
Methodology
 Tools for textbooks analysis was

developed by the Department of Gender
Studies and was utilized for the present
task.

Books were analyzed in house.
Analysis was based on application of both

qualitative as well as quantitative
techniques.

About the Textbooks
The textbooks of class I to V follow a

bilingual and multilingual approach as far
as language is concerned. Classes I and
II have themes that include Hindi,
English and Mathematics. Classes III to
V have themes that cover Hindi,
Chhatisgarhi, Sargujiha, English and
Sanskrit. The books familiarizes children
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with mathematical concepts related to
addition and subtraction in classes I and
II. All efforts are made to develop language
skil ls among learners related to
listening, speaking, writing and
developing vocabulary among children so
that they may use both languages in
their day to day life in understanding
social reality and in expressing
themselves. The book has been published
by State Council of Educational Research
and Training, Chhattisgarh.

The activities are designed for all
children. The theme consists of different
forms of literary expositions related to
poems, prose, short stories, etc. and is
visually rich. It consists of note to
teachers and parents for making
teaching and learning creativity based,
with focus on developing imagination and
critical thinking among learners so that
they are able to link knowledge with their
lived realities. Attempt is also made to
make classroom experiences joyful for all
children. Human values are embedded in
nearly all lessons. Contextualization is
taken care of for in these textbooks by
making a mention to places of historical
and cultural importance, food items, fairs
and festivals, name of persons etc..

The books analyzed are – (a) lesfdr
ikB~;iqLrd Hkkjrh] My English Picture Book-1,
xf.kr] d{kk&1] (b) lesfdr ikB~;iqLrd Hkkjrh] My English
Picture Book-II, xf.kr] d{kk&2] (c) lesfdr
ikB~;iqLrd fganh] NÙkhlx<+h] vaxzsth ,oa laLdr̀] d{kk&3] (d)
lesfdr ikB~;iqLrd fganh] ljxqftgk] vaxzsth ,oa laLdr̀] d{kk&4]
(e) lesfdr ikB~;iqLrd fganh] NÙkhlx<+h] vaxzsth ,oa laLd`r]
d{kk&5-

The findings of the analysis of  the
above mentioned textbooks at the primary
stage from a gender lens is mentioned
class wise in the paragraphs given below.
Class -I - Roles and Professions depicted
in visuals and content
Male/Boys

The book highlights men and boys in
different roles related to grandfather,
father, uncle, brother, peers and students.

Men are shown in different and varied
professions. Some of them are as
musicians, solders, saints and seers,
worker, boatman, artists, barber,
carpenter, cobbler, doctor, farmer,
gardner, hawker, coolie,mason, milkman,
painter, postman, soldiers, sweeper,
washer man and tailor.
Female/Girls

The roles highlighting women are as
grandmother, mother, sister, daughter,
peers and students.

The professions in which women are
depicted are as teachers and nurses. All
household chores depict woman in the
lead.
Human Values

The book reflects human values
related to caring and sharing of
household chores, peer sharing and
engaged in different activities
inculcations of good habits etc. Patriotic
feeling is depicted in the mention of
national song, anthem and the flag of
India.

Note to the teachers and parents are
also a positive part of the textbook as they
help in developing language skills and
concept clarification. Inbuilt into this
note is developing an inclusive schooling
ethos.
Contextualization

This is taken care of by making a
mention of names of persons, animals,
birds, objects, eatables and places of
culture and historical places. The
textbooks also make a reference to local
fairs and festivals.
Class – II - Gender Roles and Professions
depicted in Visuals and Content
Male/Boys

The Book highlights men and boys in
different roles related to grandfather,
father, uncle, brother, peers and students.

The Professions that shows men in
the textbook are varied. They are shown
as hunters, cobblers, farmers, potters,
shopkeepers, musicians, sport person,
king, fishermen, vegetable seller, farmer,
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joker, carpenter, barber, milkman,
postman, mason and cowherd.
Female/Girls

The roles highlighting women are as
grandfathers, mother, sister, daughter,
peers and students.  The professions that
show women in the book are teaching and
nursing. All household chores depict
woman in the lead.
Human Values

The book reflects human values
related to caring and sharing among
peers, siblings and friends. Valuing the
habitat, showing household chores as a
joint responsibility among sexes is also
ref lected. Further, valuing culture
habitat, leading a healthy life, respecting
national symbols, sensitivity towards
children with disability is highlighted.
Instilling patriotic feeling among children
is depicted by making a mention to
national song, national anthem and the
flag of India.

Note to the teachers and parents are
also a positive part of the textbook as they
help in developing language skills and
concept clarification. Inbuilt into this
note is developing an inclusive classroom
and schooling ethos.
Contextualization

This is taken care of by making a
mention of names of persons, animals,
birds, objects, eatables and places of
culture and historical places. The
textbooks also make a reference to local
fairs, festivals and games.
Class –III- Roles and Professions
depicted in Visuals and Content
Male/Boys

The book highlights men and boys in
different roles related to grandfather,
father, uncle, brother, peers and as
students.  The profession that shows men
in the textbook is varied. They are shown
as teachers, freedom fighters, saints and
seers, god, mahout, social reformer,
sportsperson, athletes, drivers of different
vehicles, shopkeepers, balloon man,
vegetable seller, writers, tailor, doctor,

farmer, painter, milkman, cobbler,
postman, lawyer, typist, king, robber, early
humans, inventers, carpenter, driver and
cook.
Female/Girls

The roles highlighting women are as
grandmother, mother, sister, daughter,
peers and students.  The professions that
show women in the book are as nurses,
teachers and athletes.
Human Values

The book reflects human values
related to caring and sharing among
peers, siblings and friends. Valuing the
habitat, respect of family relationship,
showing household chores as a joint
responsibility among sexes is also
reflected. Further, nurturing, patriotic
feeling among children is highlighted by
giving examples of freedom fighters
awareness and respect for national
symbols, national song and national
anthem. Valuing culture habitat, leading
a healthy life is also woven indifferent
themes.

Note to the teachers and parents are
also a positive part of the textbook as they
help in developing language skills and
concept clarification. Inbuilt into this
note is developing an inclusive classroom
and schooling ethos.
Contextualization

This is taken care of by making a
mention of names of persons, animals,
birds, objects, eatables and places of
culture and historical places. The
textbooks also make a reference to local
fairs, festivals and games. There is also
mention of  children parliament in
schools.
Class– IV- Gender Roles and Professions
depicted in Visuals and Content
Male/Boys

The book highlights men and boys in
different roles related to grandfather,
father, uncle, brother, peers and students.
The professions that show men in the
textbook are varied. They are shown as
farmer, teachers,  businessperson,
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labourer, soldier, scientist, social
reformer, saint, bangle seller, sufi
musician, poet and scholar, ruler,
woodcutter, lawyer, caliph, player, driver
of bullock cart, postman, doctor, potter,
ticket checker and vegetable seller etc.
Female/Girls

The roles highlighting women are as
grandmother, mother, sister, daughter,
peers and students.  The professions that
show women in the book are as dancers,
engaged in gardening, teachers and
computer operator.
Human Values

The book reflects human values
related to caring and sharing among
peers, siblings and friends. Valuing the
habitat, showing household chores as a
joint responsibility among sexes is
reflected. Further, valuing culture and
habitat, leading a healthy life, respecting
national symbols, sensitivity towards
children with disability is highlighted.

Instilling patriotic feeling among
children is depicted by making a mention
to national song, national anthem; flag of
India and inspirational stories of social
reformer is also reflected. Care for the old
and appreciating diversity and difference
is highlighted in some of the themes.

Note to the teachers are also a
positive part of the textbook as they help
in developing language skills and concept
clarification. Inbuilt into this note is
developing an inclusive classroom and
schooling ethos.
Contextualization

This is taken care of by making a
mention of names of persons, animals,
birds, objects, eatables and places of
culture and historical importance. The
textbooks also make a reference to local
fairs, festivals and games.
Class – V- Gender Roles and Professions
depicted in Visuals and Content
Male/Boys

The book highlights men and boys in
different roles related to grandfather,
father, uncle, brother, peers and students.

The professions that shows men in
the textbook are varied. They are shown
as freedom fighter, farmer, engaged in
the care of livestock, drivers of vehicles,
hunters, inventers, social reformer,
teacher, ruler, boatman, army person,
minister, musician, construction maker,
inspector, balloon man, vendor, potter,
doctor, goldsmith, trader and writer etc.
Female/Girls

The roles highlighting women are as
Grandmother, mother, sister, daughter,
peers and students.

The professions that show women in
the book are dancers, agriculture worker
and as freedom fighter.
Human Values

The book reflects human values
related to caring and sharing among
peers, siblings and friends. Valuing the
habitat, showing household chores as a
joint responsibility among sexes is also
ref lected. Further, valuing culture
habitat, leading a healthy life, respecting
national symbols, sensitivity towards
children with disability is highlighted.
Instilling patriotic feeling among children
is depicted by making a mention to
national song, national anthem; flag of
India and inspirational stories of freedom
fighters is also reflected.

Note to the teachers and parents are
also a positive part of the textbook as they
help in developing language skills and
concept clarification. Inbuilt into this
note is developing an inclusive classroom
and schooling ethos.
Contextualization

This is taken care of by making a
mention of names of persons, animals,
birds, objects, eatables and places of
culture and historical places. The
textbooks also make a reference to local
fairs, festivals and games.
Suggestions for translating the policy
of positive discrimination in practice
 The book could reflect women in new

and emerging professions both in the
content and visuals.
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 Biographies of women achievers in
different fields from the state of
Chattisgarh could be included.

 Sensitivity towards children with
disability could be given.
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Homework important part of
instruction homework provides
students the opportunity to practices
or extend the material learned in the
classroom. Homework can have a
positive impact on student learning
it also be a source of frustration for
bath parents and children.

The basic objective of assigning
homework to students is the same as
schooling in general. It is to increase
the knowledge and improve the
abilities and skills of the students.

Homework may be deigned to
reinforce with students have already
learned, prepare them for upcoming
lessons, extend what they know by
having them apply it to new
situations or it integrate their
abilities by applying many skills to
a single task.

Abstract
Introduction:

In the current scenario of increased
urbanization and rampant globalization,
the children hitherto are a confused lot.
There is a lot of stress on achievement
and performance from the teachers and
parents. Children are pushed to do much
more than customary to get the desired
acceptance and acknowledgment from the
family and society circle.

Homework is an important part of
instruction. It provides students the
opportunity to practices or extend the
material learned in the classroom.
Homework can have a positive impact on
student learning it also be a source of
frustration for bath parents and children.
The basic objective of assigning
homework to students is the same as
schooling in general. It is to increase the
knowledge and improve the abilities and
skills of the students.

Homework may be deigned to
reinforce with students have already
learned, prepare them for upcoming
lessons, extend what they know by having
them apply it to new situations or it
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integrate their abilities by applying many
skills to a single task.
Objectives of study
1. To study the effect of Home-work of on

the achievement of students at upper
primary level.

Hypothesis of the study
1. There will be no significant difference

between girls and boys achievement at
upper primary level with respect to their
homework in government and private
schools.

Sample
The total sample used for the study is

80 out of which 40 from government and
and 40 from privately managed schools,
with equal representation of boys and girls
by using purposive sampling method.

Method
In present study survey method was

employed
Tool used

Self made Questionnaire  based on
the achievement is used.
Statistical Techniques Used

Mean, S.D., t-test
Data Analysis & Funding

Sex wise there will be no significant
difference between girls and boys
achievement at upper primary level with
respect to their homework in government
and private schools.

On looking at table no. 1 regarding the
scores of achievement with respect to
homework between girls and boys of
studying at upper primary level in
government schools, the mean related to
girls and boy are 30.1 and 27.9
respectively and S.D. are 4.9 and 4.6
respectively. From this data “t” value 1.4
is obtained. This calculated value is less
than table at 0.05 level. So null hypothesis
is accepted.

There is no significant difference
between girls and boys achievement
upper primary level with respect to their
homework in government schools.

Table 1
Means, Sd. & t-test of the

achievement scores of students with
respect to sex and management of the

schools.

 Management   Sex    N     M     sd.   df    t

 Private           Girls  20   30.1   4.9  38  1.4

           Boys  20   27.9    4.6         NS

 Government   Girls  20   30.1   3.7  38  1.1

           Boys  20   28.4    5.1         NS

From table no. 1 we can have that
scores of achievement with respect to
homework between girls and boys of
studying at uuper primary level in private
schools, the mean related to girls and boy
are 30.1 and 28.4 respectively and S.D.
are 3.7 and 5.1 respectively. From this
data “t” value 1.1 is obtained. This
calculated value is less than table at 0.05
level. So null hypothesis is accepted.

There is no significant difference
between girls and boys  achievement
upper primary level with respect to their
homework in  private schools.
Findings

There is no significant difference
between girls and boys  achievement
upper primary level with respect to their
homework in government and private
schools.
Educational Implications

The homework tips presented are
targeted at the three key people who are
most directly involved, the teacher, the
kids and the parents who must deal with
them at home. As teachers, we all know
that homework is good for kids for a
variety of reasons that don’t need to be
enumerated here.
     Although parents recognize the long-
term benefits of homework, they aren’t
any happier about the daily struggle to get
it done. In the homework wars (“Sit down
and do your homework now!” “Stop
nagging me!”), parents often times must
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shoulder the responsibility of making
sure that it get done regularly and on
time.
    And the kids? We All know how they
feel about homework. They hate it. We
all know that. But we all know that it’s
essential to their academic success.
    So, here are some tips for teachers,
parents and students
1. Homework Tips for Teachers:
a.)Give the right amount of homework.
•Don’t overload kids with homework

•Keep parents informed.

•Vary the kinds of homework

•Be careful about parent involvement.

•Never give homework as punishment.
b.) Homework Tips for Parents:
•Be a stage manager.

•Be a motivator.

•Be a role model.

•Be a monitor.

•Be a mentor.
c.)Homework Tips for Students:
•Pick a good time to do homework.

•Find a place that makes studying easy.

•Spend more time on hard homework
than easy homework. If homework gets
too hard, ask for help. Remember to
make time for long-term projects.
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Tribal development has been
given one of the major concerns the
Government in India through five
year plans. A lot of provisions have
been brought in to the constitution
to safeguard their basic interests.

A study team remarked that
tribal welfare should aim at the
prospective within reasonable time.
Advancement of the social and
economic life of the tribes with a view
to their gradual integration with the
rest of country on a footing of
equality. All ST groups are entitled
to have many benefits directly from
the Government, with reservations for
them in many sectors of the
development.

The  objective of this paper is to
prepare a  background for discussion
for necessary action to be taken to
improve the literacy rate of Jenu
Kuraba and Koraga primitive tribes.

Abstract
Introduction

Native/Tribal development has been
given one of the major special handling
by all the Governments in India during
all five year plans on explanation of the
socio-economic backwardness of the
tribes. Tribes are at the bottom of social
educational and political stepladder in
India. Articulation of development
processes will not only lead to appropriate
solutions but it also helps in sensitizing
field workers who in the past often held a
negative stereotype about tribal’s.

From the standpoint of policy, it is
essential to comprehend that tribal
communities are defenseless not only for
the reason that they are poor, asset less
and illiterate compared to the wide-
ranging population; often their diverse
defenselessness arises from their
inability to negotiate and cope with the
consequences of their forced
amalgamation with the conventional
economy, society, cultural and political
system, from which they were historically
secluded as the result of their relative
isolation.
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Scheduled Tribes in India are more
like the “indigenous” or “native people”
in other parts of the world. The population
of Scheduled Tribes in India according to
2001census is 8.43 crore. Education of
Scheduled Tribe children is considered
important, not only because of the
constitutional obligation, but also a
crucial input for total development of tribal
communities. The literacy levels of the
Scheduled Tribes according to the
2001census is 47.10% as compared to
overall literacy rate of the total population
i.e., 65.38%,which shows a dismal picture
of Scheduled Tribes education. So long as
there is a gap between the literacy levels,
the position of Scheduled Tribes will
remain backward. Lack of education may
lead to child exploitation, child labor,
population explosion, etc., so the need of
the hour is to bring quality education
through 100% school enrolment and
retention with more emphasis on the girl
child education.

India is one of the major countries
having larger concentration of tribal
groups in the world. Among the tribal’s,
primitive tribal groups are highly
vulnerable. These groups are still isolated
from the main stream of civilized society.
They are small in number and still having
pre-agricultural technology. The rate of
literacy among them is extremely low.
Different people are exploiting these
primitive tribal groups in different ways.
Both Govt. and NGOs have implemented
several policies and programmes for the
upliftment of these tribal’s. It was
thoughtful of the Govt. of India to have
constituted evil committees to suggest
measures for the welfare and
development of the Tribes implemented
during different plan periods. But the
result is not very significant and
encouraging because of rigid traditional
aspects of these tribal’s. Some time their
dwelling places would be beyond
reachable. Further the implementation

machinery was faulty and development
programmes could not be implemented
properly.

Tribal development has been given
one of the major attentions by all the
Governments in India during all five
years plans on account of the
socioeconomic backwardness of the
tribals. Also a lot of provisions have been
brought into the Constitution to
safeguard their basic interests. Planning
Commission (1991) has remarked that
‘tribal welfare should aim at the
prospective within reasonable time and
an advancement of the social and
economic life of the tribes with a view to
their gradual integration with the rest of
country should be on a footing of equality’.
It is noted that the total number of
Scheduled Tribe (ST) population of India
constitutes about 10.08 per cent of the
total population as per the 2001 census.
All Scheduled Tribe groups are entitled
to have many benefits directly from the
Governament, with reservations for them
in many sectors of development.
Moreover the Constitution enshrine a
number of important provisions for the
safeguard and promoting the interests of
Scheduled Tribes in the country. Who are
the Primitive Tribal Groups (PTG)?

The first attempt was made in 1931
to identify the PTG in the country. The
group of tribals who have the following
characteristic features have been
classified into primitive tribal groups 1)
still practicing pre-agricultural level of
technology 2) extremely low level of
literacy3) near stagnant or diminishing
populations. Till today 75 groups have
been identified in 16 states and Union
Territories. The problems of Indian tribals
can be classified into two types.1 problems
of major tribes and 2 problems of primitive
tribes. But in India both of them are mixed
up together and that’s why no significant
achievement could be made in solving the
problems of primitive tribes. In recent
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years they are facing some serious
problems like lack of basic facilities
including; poverty, illiteracy, lack of
medical facilities, unreachable to NGOs,
lack of essential agricultural technology
etc. In the resent past Planning
Commission had issued some guide lines
to the States that tribal development plan
should emphasize on the following aspects
1 elimination of expatiation of all form 2
rapid social and economic development 3
improving their organi1zational
capabilities and narrowing down the gap
between the levels of development of the
tribals and others through by providing
proper education. Also the Commission
suggested that the Integrated Area
Development Plan focusing  on the
specific problems of the tribal people must
be implemented vigorously emphasizing
on the cultural fabrics of the respective
tribes.

In this paper an attempt has been
made to explore the present educational
status and understand the vital for low
rate of literacy in two identified primitive
tribal groups of Karnataka State i,e Jenu
Kuraba and Koraga.
Profiles of Primitive Tribals of
Karnataka

Jenu kuruba and Koraga tribals have
been identified as PTGs in the Karnataka
State. Jenu kuruba tribe is concentrated
around Mysore, Chmarajanagar and
Kodagu districts of the state. Total
population of this tribe is around
24654(2001Census). Literacy rate is
extremely low. Usually they are living in
hamlets made out of bamboo and huts
with there own judicial system. They

believe in magic, sorcery and witchcraft.
Neither polygamy nor polyandry is
practiced. Besides working with raton and
bamboo, collection of minor forest
products like herb, honey, roots and fruits
are their major occupations. Poverty
exists more in this group.

Koraga is a very primitive tribal group
in the Karnataka State. They are
concentrated in Dakshina Kannada and
some parts of the Udupi district of the
state. They also live in some patches of
Kerala and Karnataka border.  The Koraga
live mostly in rural areas. Sussman
(2001) has rightly said ‘they were
compelled to lead a segregated life from
the immediate multi-ethnic, multi-
religious neighborhood till few decades
back owing to the sever untouchability
prevailed in the ‘region’ (To the great
extent they very much believe in magic
and witchcraft and local medicine men.
Their total population is around 19784
(2001Census). Neither polygamy nor
polyandry is observed. The Koragas
remain extremely backward socially,
economically and educationally. They
have there own rich culture and
traditional heritage. Their traditional
occupation is basket making. Few
percentage of the population lives in semi
urban areas.

Opening of the tribal areas in the
wake of modern developmental process
have brought in juxtaposition two distinct
value systems – one based on inherent
tradition and ignores and the other on
technology and innovations. Harmonious
synchronization of the two systems is
highly essential for the rapid development

Table-1 Literacy Status of PTGs of Karnataka

  PTG                    Total Population   Total Literate    Male    Female  Total Lit.%

 Jenu Kuruba           47,527            7010              5107      1903         14.09

 Koraga                     23,850            4510             3490       1020           18.9

Source : Census 2011
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of tribals (Jha, 1995). In this crucial
moment education plays a vital role.
Education is a backbone of every society.
It is a tool for social change. To spread
the education among marginalised
sections of society has been a formidable
task in India. However, with the advent
of modernization, the education of tribal’s
has undergone a different phase. Under
the influence of globalization, the tribal
education and culture has been
tremendously influenced.

The uniuquence, of the tribal culture
which enriches the country’s culture
mosaic, is fast disappearing and even
getting distorted under powerful
influences of the dominant urban
culture. While dealing with the poor
educational attainment of tribal children
to formal schooling, researchers tend to
emphasis the economic marginalization
of these comminutes, their illiterate
home environments, and inadequate

facilities for education and culturally the
alien nature of the school system. Lack
of education is largely responsible for the
exploitation and pitiable plight of the
tribals.

Due to this, the tribals have not been
able to take advantage of new
development. According to the 2001
Census the average literacy rate of two
PTGs is 28.6 per cent. It is very painful
and to note that the literacy among these
two tribals increased to only 7.45 per cent
during the period 2001-2011. More
unfortunate is that during the same
period female literacy grew by less than
three per cent. As per the table Jenu
kuruba tribe has very low literacy rate
when compare to the Koraga. Even
though Jenu kuruba tribe is in a more
advantage situation, its literacy rate is
comparatively low than Koragas. In both
the cases female literacy rate little bit
higher than males.
Conclusion

There should be lot of scope for
prioritizing their educational needs,
solving their own problems and raising
their own resources to meet their urgent
needs in all schemes. On the basis of
allocation of funds, area specific and
people specific tribal plan should be
formulated. The so-called primitive tribes,
particularly those, who depend on forest
resources for their livelihood, have often
had their way of life disrupted by a drastic
change in the ecology. Formulation of
welfare plans stressing educational
facilities with a view to accommodating
tribal needs with regional and national
interest is most important. Thus
integration not assimilation should be the
leading principal behind and tribal
educational policy. Finally, it is difficult
to conceive of a trained mind, other than
an Anthropologist, who can effectively
tackle this problem with greater insight.

Table-2
Enrolment of P T G students by sex in

Primary Stage in Karnataka

   Year Boys Girls

2000-01 1876 1098

2001-02 1798 1003

2002-03 1894 987

2003-04 2006 998

2004-05 1983 1009

2005-06 1872 991

2006-07 1459 789

2007-08 1502 543

2008-09 1180 712

2009-10 1328 610

2010-11 1140 780

2011-12 1250 1012

2012-13 1380 901

Sources: DPEP, Karnataka
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Abstract
Introduction-

Environmental awareness is the main
need of today’s society. Now a days man
started handling the environmental
issues which are causing damage to the
environment and conditions are varying
rapidly. When it exceeds the critical limit,
environmental pollution starts. We can
enumerate various sources that make
environment highly polluted. But the
question is whether we are aware of
environmental education? Can we
eradicate the problem of environmental
pollution? Environmental education can
change the concept of environmental
pollution.
Signiaficance of the study-

We cause environmental pollution
due mad race of industrial development.
Forests are diminishing at an alarming
rate. Awareness among students is very
essential for the survival of the next
generation and to solve this problem.

Environmental education is a
comprehensive and lifelong education,
which can prepare the individuals and
communities for safe life.

Environmental awareness among
the students is the need of the hour.
The present investigation is aimed
at measuring the awareness among
the students at secondary level of
Jodhpur district.

A sample of 100 students was
taken for the study. The data was
collected by using an awareness
scaledeveloped by the researcher to
measure level among the students
towards environment. Normative
survey method is used in this study.

It has been observed that boys
and girls have no significant
difference in their environmental
awareness.
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Objectives of the study-
Following are the objectives of this

study;
1. To study environmental awareness

among the students at secondary level.
2. To study locality wise environmental

awareness among the male students at
secondary level.

3. To study locality wise environmental
awareness among the female students
at secondary level.

Hypothesis-
The following hypotheses were formulated
for the present study;
1. There is no significant difference

between the environmental awareness
of rural and urban boys.

2. There is no significant difference
between the environmental awareness
of rural and urban girls.

3. There is no significant difference
between the environmental awareness
of rural and urban students.

Sample-
The total sample of 100 students of

secondary classes were selected from
Jodhpur district by random sampling
method.
Design of the study-

The present study is based on survey
method.
Tools used –

For the collection of data the
investigator used self made
questionnaire consisting of 20 items
concerned with various factors causing
environmental pollution.
Methodology-

The data was collected by normative
survey method.
Table 1 shows that mean score of rural
boys and urban boys on environmental
awareness is 22.5 and 24.4 with S.D. 6.9
and 7.2 respectively. The t value testing
the significance of mean difference
between the two groups was calculated
as1.03, which is not significant at.05 level
of significance. It may lead to conclusion

that rural boys and urban boys have
almost equal environmental awareness.

Table 1
Mean, sd. and t value of data of

Environmental Awareness of Rural
and Urban Boys

  Group            N      M      sd      df      t

  Rural Boys    25   22.5    6.9    48   1.03

 Urban Boys    25   24.4    7.2            NS

Thus the hypothesis that there
will be no significant difference between
the environmental awareness of rural
and urban boys stands accepted.

Table 2
Mean, sd. and t value of data of

Environmental Awareness of Rural
and Urban Girls

  Group            N      M      sd      df      t

  Rural Girls    25   21.3    7.7    48   0.48

 Urban Girls    25   22.0   6.7            NS

Table 2 shows that mean score of rural
girls and urban girls on environmental
awareness is 21.3 and 22.0 with S.D. 7.7
and 6.7 respectively. The t value testing
the significance of mean difference
between the two groups was calculated as
0.48, which is not significant . It may lead
to conclusion that rural girls and urban
girls have almost equal environmental
awareness.

Thus the hypothesis that there will
be no significant difference between the
environmental awareness of rural and
urban girls stands accepted.

Table 3 shows that mean score of rural
students and urban students on
environmental awareness is 21.90 and
23.20 with S.D. 7.25 and 6.99 respectively.
The t value testing the significance of
mean difference between the two groups
was calculated as 1.11, which is not
significant.  It may lead to conclusion that
rural students and urban students have
almost equal environmental awareness.
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Table 3
Mean, sd. and t value of data of

Environmental Awareness of Rural
and Urban Girls

  Students    N      M      sd       df      t

  Rural          50   21.9    7.3     98   1.11

  Urban        50   23.2     6.9            NS

Thus the hypothesis that there will
be no significant difference between the
environmental awareness of rural and
urban students stands accepted.

Findings
Findings of the study are ;
1. There is no significant difference

between the the Environmental
Awareness of Rural and Urban Boys.

2. There is no significant difference
between the the Environmental
Awareness of Rural and Urban Girls.

3. There is no significant difference
between the the Environmental
Awareness of Rural and Urban Students.
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“No system of Education can rise
higher than its teacher”.

“The way to child – centered
education can only be through
teacher centered school”.

The teacher stands at the most
important point in the educational
process. He still occupies a fairy
important place in spite of the fact
that the education has been pushed
to the front in the progressive
thought in education.

It is a universal fact that
commitment on the part of the
individual is most important
ingredient in manifesting the innate
capacities as performance
commitment is the process variables
to produce performance.

Abstract

Introduction
Commitment means the readiness to

give a lot of consideration,  time work and
energy to something.  When we strive to
achieve the highest academic standard
or excellence, we need to have a real
spirit or generous mentality.
Commitment involves a sacrificial
tendency.  Commitment calls for running
an extra mile. Excellence and success
will not come to our door steps voluntarily.
We have to invite them through our hard
work.
Commitment - Definition

Commitment is one of the most
common words used in everyday life.
Commitment may be viewed as an idea,
plan or insertion if and only it exhibited
in the behavior.  Commitment is
definitely goal directed behavior.

Achievement is dependent on
commitment. Commitment is the gate
way or others hold of motivated behavior
to yield achievement. “The entity that
brings to procure achievement from the
motivated state or behavior of an
organism is commitment”.
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“Any behavior that is observable any
stands in between the motivated state of
the organism and this achievement can
be defined as commitment”.

Achievement signifies accomplish-
ment (or) gain (or) a performance carried
out successfully by an individual (or)
group. Thus achievement means all those
behavioural changes which take place in
the individual as a result of learning
experience of various kinds. Achievement
the name signifies are employed for
measuring the amount of success or
achievement of an individual in a specific
field (or) area of accomplishment. All the
achievement are measured in the school
situations.  Achievement test is used as
a tool for measuring the nature and
extent of students learning in a particular
subject (or) a group of subjects.
Review of Related Literature

Dr.G.Viswanathan (2004) investigated
the influence of the two important non-
cognitive factors i.e., Gender and locality
on achievement in history.  It is evident
from the results that (1) boys and girls
differ in their academic achievement,
the girls perform better than the boys.  (2)
boys and girls studying in urban schools
differ in their achievement in history, the
girls perform better than the boys.

Dr.Radha Mohan (1997) focused on
selected variables that appear to affect
academic achievement of student.
Medium of instruction seems to be an
important variable in determining
academic achievement socio economic
status and type of school seems to be
important predictors too.

Cevet Celep (2002) concluded that
there was a close relationship between
the variables like schools, the work group,
teaching occupation and teacher’s
commitment.

Rosemholtz (1989) looked at predictors
of teacher work peace commitment, and
defined satisfaction with teaching in the
current school and a desire to remain
there and found a cluster of important

predicator variables that reflected the
degree of “Professional fulfillment” that
teachers experience in their every day
work.
Objectives of the Study
1. To know the effect of management on

teachers commitment
2. To study the effect of locality of school

on teachers commitment
Hypotheses of the study
1. There will be no significant difference

between private school teachers and
government school teachers in their
commitment.

2. There will be no significant difference
between rural school teachers and
urban school teachers in their
commitment.

Collection of Data
Once the tool was finalized permission

from the headmasters and teachers of the
28 selected schools under the study was
obtained for data collection.  The teachers
selected for the study were instructed in
advance about the date of administration
of tool.  Necessary instructions were
given at the time of test.
Sample used

The sample consists of 240 secondary
school teachers working in different
schools of Prakasam district Andhra
Pradesh.
Tool

The tool used for the present study was
“Secondary school teachers commitment
scale” developed by Dr.R.K.Anuradha.
The investigator after reviewing the
literature and formal and informal
discussion with experts on the field of
Education, adopted the secondary school
teachers commitment scale. The scale
consists of 100 items and it is in English
version.
Statistical tests used

The data thus collected was analysed
using relevant statistical techniques
like, Arithmetic mean, standard
deviation, ‘t’ test. The usual levels of
significance viz., 0.05 and 0.01 were
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A cursory glance of the Table-1 makes
it clear that 120 teachers belong to
government schools and the rest were
from private managements.  Further, it
is evident from the ratings of the
teachers that teachers from private
managements had relatively more
commitment followed by teachers under
government management.  However, the
difference in commitment among
teachers from different managements
were found to be significant at 0.01 level
as shown by the calculated ‘t’ value.
Hypothesis-2

There will be no significant difference
between rural school teachers and urban
school teachers in their commitment.

Table – 2
Means, SD and ‘t’ values of commitment

of teachers in relation into their
locality of school

 Locality     N     Mean    SD      df       t

 Rural       120   176.21   7.56  238   4.3

 Urban      120   181.24  10.18           p<.01

To find out whether the differences
in teachers commitment among teachers
or rural and urban schools were
statistically significant or not ‘t’ test was
employed and the calculated ‘t’ value
disclosed that those differences were
significant at 0.01 level.
Findings of the Study

Based on the statistical treatment of
the data the following conclusion can be
drawn;
1. There is significance difference

between commitment of government
and private school teachers.  Among
them private school teachers had more
commitment than government school
teachers.

2. There is significant difference
between commitment of rural and
urban teachers.  Among these urban
teachers had more commitment than
rural school teachers.

Educational Implications
The present study has the following

implications in the field of education.
1. Unless the teacher is committed,

there is less possibility of achieving
better by the students.

2. If the teacher is not committed,
whatever the investment, the
administrative measures taken for
qualitative development will be of a
waste.

3. The national development depends on
classroom performance of the teacher.
This also being influenced by the role,
the teacher plays in his / her profession
at any level.

Suggestions
1. Training plays a major role in

increasing the knowledge, skill and
capabilities of teachers working at
different levels.  The distr ict
administration should take as much
care as possible for effectively in
organizing pre-service and in-service
training programmes in the best
direction.  Field visits to DIETs, NCERT,
SCERT, etc., may be proposed, so that

employed to test the significance of the
obtained ‘t’ values and ‘F’ values.
Interpretation of Data
Hypothesis-1

There will be no significant difference
between private school teachers and
government school teachers in their
commitment.

Table – 1
Means, SD and ‘t’ values of commitment

of teachers working under different
management

 Manage     N     Mean    SD     df       t
 ment

  Govt.       120   177.18   10.0  238  2.6

  Prvt.        120   180.27   8.27          p<.01

The mean scores in the Table-2
reveals that teachers belong to urban
schools were more committed in their job
followed by teachers from rural schools.
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good exposure is provided for the
teacher.

2. The secondary school teacher should
be paid salaries and other emoluments
in time.  The government should also
see that the teachers working in
different private managements are paid
their salaries at least up to a minimum
standard level.

3. Promotions play a vital role in the life
of teachers and all the eligible
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secondary school teachers may be given
promotions as junior lectures or
headmasters depending on their
performance and also on the vacancy
positions on the basis of equality
justice.

4. The government should taken
measures for proper provision of
residential accommodation or providing
housing loans for the teachers.
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Abstract
 Introduction

When we take a look at the world
around, we are instantly struck by its
complexity. What is significant is that
this state of affairs is man’s own making.
Throughout history man has pitted his
strength against the world in a struggle
for survival. The process by which
organisms attempt to meet the demands
made upon them by their own nature and
by their environment is called
“adjustment”. Shaffer opines that
adjustment is the process by which living
organisms maintain a balance between
its needs and circumstances that
influence the satisfaction of these needs.
John Dewey pointed out that in growing
cultures the effective people do not adjust
to the environment but instead adjust the
environment to suit their needs.

Adjustive behavior may be more or
less successful in terms of how it meets
external demands and satisfies the needs
of the organism. This is a continuous
process and is as basic to life as breathing
is, which itself is a form of adjustive
functioning. Man has not only adapted

Students at intermediate level
are in the post-adolescent stage face
lot of stress in and outside the
society. They are with low
adjustment which deserves due
attention from teachers, parents,
peers and public.

Present study is to explore the
relationship between Home
adjustment and Academic
achievement of Intermediate
students. A sample of   400 students
was selected by stratified random
sampling method. The Home
adjustment questionnaire was
developed by the investigator.  The
results of this study indicate that
there is significant positive
correlation between Home
adjustment and Academic achievem-
ent. There is significant difference
in the perceptions of boys and girls.
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himself to the world and its conditions as
he must for survival but he has to a large
extent, successfully modified the
environment to suit his needs.
Significance of Adolescence

Adolescence is a period of transition
when the child is neither a child nor an
adult. The adolescent’s status in modern
society is vague and confused. At one
time, he is reproved and told to act his
age. When he attempts to act like an
adult, he is often accused to being too big
for his breeches.

The term “adolescence” derived from
the Latin verb “adolescere” which means
“to grow” or “to grow into maturity”. Thus
it is “a process rather than a time period,
a process of achieving the attitudes and
beliefs needed for effective participation
in society” (Rogers, 1981). It may be
interpreted in other ways as well- as a
period in physical development, as a socio-
cultural phenomenon, as a chronological
age span, as a transition period, or even
abstractly as an attitude toward life.
Among primitive people and in earlier
civilizations, puberty and adolescence
coincided. The child was considered as an
adult when his body had completed its
development and when he was capable of
reproduction. As the term “Adolescence”
is used today, it has a broader meaning
and includes mental, emotional, and
social as well as physical maturity.
Adolescence is a period of preparation for
adulthood, a time when childish behavior
and attitude are replaced by attitudes and
behavior of an adult.
Adolescence-A Period of Stress and
Strain

Adolescence brings in its wake
tremendous and rapid physical,
emotional, mental and intellectual
changes. Because of the changes along
with so many dimensions and at a
conspicuously rapid rate, adolescence has
been labelled by the older psychologists
and educationists as a period of stress

and strain, a period of mystery and
madness. Hall has emphasized and so
have other American and European
Psychologists, that adolescence is
inevitably and necessarily a period of rapid
and tremendous change. Circumstances
in their environment, interacting with
the instability of this stage of growth, often
cause marked changes in their behavior,
favorable or unfavorable. All these involve
a great strain for adolescents to go
through this stage. It is for this reason,
the period of adolescence used to be given
the names like rebirth or renaissance of
which, stress and strain form the major
components.
Sources of Stress in Adolescence

The important sources of stress in this
area where social support can play a
useful role include:
Becoming Independent from Parents:

Emancipation from parents is cited as
an important source of stress for
adolescents. The emancipation
everywhere is complicated by the
increased need for higher education,
unemployment and family breakdowns.
The transition towards autonomy brings
forth much conflict and arguments with
parents. The family is very important in
determining how successful the
adolescents achieve autonomy.
Adolescents whose parents accept and
encourage autonomy experience less
conflict.
Financial Independence:

Most adolescents are not satisfied
with their financial situation and they
exert much strain on the family resource.
In addition to the high costs involved in
education, the life style of adolescents
demands much more expenditure.
 Employment:

The related source of stress for
adolescents is possible unemployment.
Having a job represents psychologically
and economically advancement towards
autonomy and independence.



110                                        EDUSEARCH  - ISSN : 0976 - 1160  Vol. 6  No. 2  October. 2015

Unemployed youth are more depressed,
have poor self-concept and feel less
personal control over their lives.
Moreover, long-term unemployment is
found to be related to heavy smoking, drug
use, inferiority feelings, low self-esteem,
lack of competence, less social contacts
and poor mental health.
Educational and Career Decisions:

Making choices about educational
and career goals are an important event
during adolescence, which has got lasting
influence upon one’s life. This issue is
particularly vulnerable for those
adolescents who lag behind in abilities,
education and financial background.
Those adolescents who have
opportunities for higher education need
financial help as well as guidance in
making career decisions that take into
account: their interests, abilit ies,
financial resources and parental
expectations.
Identity Development:

The development of identity as well
as how a young person evaluates his
identity is important in adolescence.
Forming a clear identity is a baffling
problem for today’s adolescents because
they lack good models in different spheres
of life. In the search for a unique social
identity for themselves, adolescents are
frequently confused about what is right
and what is wrong. Stanley Hall denoted
this period as one of “Storm and Stress”
and, according to him, conflict at this
developmental stage is normal and not
unusual.
Self – Esteem:

An individual’s self-esteem is highly
vulnerable during the adolescent phase
of life. It seems that adolescent’s self-
esteem reflects what they believe their
parents think of them. High level of
pressure from parents to succeed is found
to be negatively affecting adolescents’
self-esteem, particularly if parents exert
pressure for unrealistic goals. Also

adolescents under high pressure from
their parents to achieve are found to be
more likely to get involved in deviant
behaviors such as alcohol abuse, drug
taking and vandalism.
Development of Interpersonal Skills:

Another developmental task for
adolescents is the acquisition of
interpersonal skills to function as a
mature adult. When parents demonstrate
good coping and problem solving skills and
encourage adolescents to solve their own
problems, the adolescents develop better
interpersonal skills are likely to cope
much better, are more confident about
their ability to cope and have higher self-
esteem.
Self-Differentiation:

Another important milestone for
adolescents is the emergence of their
sexuality. Along with rapid physical
growth during adolescence, many
physiological changes take place that
prepare the adolescents for sex and
reproduction. During this time the
adolescent is highly concerned about his
physical appearance also. This is an
anxious stage for both parents and
adolescents.
Family Environment as the Source of
Stress

Family is a very important aspect of
the environment in which adolescents
grow. Home environment and family have
a substantial impact on the developing
minds of teenagers, and these
developments may reach a climax during
adolescence. For example, abusive
parents may lead a child to poke fun at
other classmates when he/she is seven
years old or so, but during adolescence it
may become progressively worse. If the
concepts and theory behind right or wrong
were not established early on in a child’s
life, the lack of this knowledge may
impair a teenager’s ability to make
beneficial decisions as well as allowing
his/her impulses to control his/her
decisions.
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negative self-image which leads to more
negative behavior, more criticism and
rejection from parents. When compared
with adolescents living at home,
adolescents who leave home perceive
their parents as being more criticizing,
controlling and less supportive.
Authoritarian Parental Style:

Authoritarian or coercive parental
style will lead to much desirable behavior
in the adolescents and to an
underdeveloped personality.
Authoritarian parenting can lead to drug
abuse, rebellion, suicide and
psychopathology among the adolescents;
it may also lead to a complete breakdown
of the parent-adolescent relationship and
consequent runaway behavior.
Decision-Making in Families:

A related problem to stress in
adolescents is decision-making. In
general, adolescents want to have more
control over their lives and to make most
of the decisions that directly affect them
at the same time. Many of their decisions
can have far reaching consequences for
both themselves and their families
.These may include decisions regarding
education, kind of career to pursue,
selection of peer group, and marriage.
 Conflicts between Parents:

The environment of a family is
effected by how happy the parents are with
their relationships .A satisfying or happy
martial life of parents is generally
reflected in a warm and supportive family
climate. A number of studies have
reported that fighting between their
parents is clearly unpleasant for
adolescents and in the long run can be
serious for them resulting in behavioral
problems, low self-esteem, poor academic
performance and emotional problems.
Family Disruption:

Family disruption due to separation,
divorce or death of a parent is found to be
highly stressful for the adolescents. It is
a common finding that adolescents from

Inadequate Family Relationships:
The quality of family relationship is

crucial in determining the competence
and confidence with which young people
face the transition from adolescence to
adult hood. The quality of the relationship
with parents is found related to the
adolescent’s involvement in health-risk
behaviors, such as smoking, drinking and
drug use. Adolescents who are able to talk
with their parents about their issues and
rely on them for emotional support are
likely to rely less on the peer group for
both their emotional support and
guidance.
Lack of Communication:

Communication is crucial aspect of
family life, affecting the quality of the
relationship between members and the
healthy functioning of both individual
family members and the family as a
whole. Poor communication is often the
basis for conflict and detachment in
families. On the other hand, supportive
communication encourages better
relationship and more positive identities
among adolescents. It is important that
family members share their thoughts,
feelings and attitudes.
Parent - Adolescent Conflicts:

Conflicts between parents and their
adolescents are also a major stress for
adolescents. The majority of these
conflicts seem to be about day to day living
and relationship within the family -
personal hygiene, disobedience, school
work, social activities and friendships,
dress and appearance, and conflicts with
siblings.
Parental Criticism:

Severe parental criticism is found to
be a stressful experience for adolescents.
It is found that adolescents complain of
being criticized for being disobedient,
breaking rules, being lazy or not
ambitious and being messy. When
parental communication consists mainly
of criticism, the adolescent develops a
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broken homes have more identity related
problems. Adjustment to parents’
separation may depend upon the
adolescent’s personality, their coping
capacities, levels of socio-emotional
maturity etc. In general adolescents often
report being angry, upset, ashamed and
embarrassed about the disruption of their
families.
Loneliness:

Loneliness appears to be an acute
problem among adolescents .There is a
relationship between loneliness and an
individual’s social competence. Lonely
people avoid social situation and have
difficulty in taking the initiative –
conversation, making friends,
introducing themselves to others and
arranging social activities.
The Concept of Home Adjustment

The most desirable state of
adjustment is one in which the individual
is perfectly happy and satisfied with all
aspects of his li fe at home. Home
adjustment has been conceptualized as
the quality of human interactions, from
the child’s point of view. It includes those
aspects which foster growth and
development, such as family, trust and
confidence, sharing of ideas, making
decisions, parental approval, parental
encouragement, support, guidance,
affection and approval of peer activities.
The concept of Academic Achievement

Academic achievement is defined as
knowledge acquired and skills developed
in school subjects, generally indicated by
marks obtained in tests in an annual
examination. Achievement is the
glittering crown which reflects a sense
of sincerity, candidness and perseverance
on the part of achievers and also parents,
teachers and all those helping to achieve
it, and thus a result of directional results.
Significance of the Study

Certain degree of tension in the
home life is a normal accompaniment of
adolescent growth. Furthermore, such

feelings sometimes have a strong
motivating effect upon youth and may
stimulate him to achievement, which he
otherwise might never have attained.
Home tensions as such are not
necessarily maladjusted, but when they
reach the point where they interfere with
student’s goals and ambitions, they must
be seriously considered. Attempts to
relieve the tensions are ordinarily more
effective when the initiative for help
comes from the adolescent himself.

 An adolescent is most anxious to
attain a status with the recognition by his
age mates. Feelings in adolescents are
highly inflammable. The young
adolescent needs emotional
encouragement. The peer group gives him
security, and opportunity for status and a
feeling of belonging. Friendship is very
important to the adolescent because it
fulfils many of his needs such as security,
a feeling of belonging and the need to
dominate others.

The ages between 12 and 17 fall into
a very dangerous period because the
person in that age, has more tensions,
anxieties, stress and sometimes which
may lead to abnormal behaviour patterns.
Their thoughts are in high range, even
though they do not have the capacity to
fulfil them. Sometimes they feel stressed
as they have more problems regarding
physical as well as mental growth. The
support received by the adolescents at
home is very important. The
intermediate students who are in the
post adolescent stage face lot of stress in
and outside the society, especially with
their peer group, teachers and media.
Their ambitions, though defined are
being put to test in the shape of their
expected performances. The educational
scene for Intermediate students are so
complicated that right from the issue of
medium of learning, subject, group in
which he is studying, being a boy or a girl,
siblings, religious beliefs, social status
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and even parental occupation and
education may disturb his Home
adjustment.

The adolescents studying in
intermediate colleges are with low
adjustment which deserves due attention
from teachers, parents, peers and public.
The adjustment of adolescents can be
enhanced by proper guidance and
counseling, by making them participate
in academic and personal programs, by
allowing them to think and act
independently as per their interests and
abilities and by using direct and indirect
methods. The purpose of the present
study is to explore the relationship
between Academic achievement and
Home adjustment of Intermediate
students. The effects of physical home
background including socio-economic
status and size of the family on academic
achievement have been extensively
investigated in the past. However,
research conducted so far did not deal
directly with the effects of parental
mutual relations and of sibling relations
on the child’s academic performance.
Previous researches also indicate that
there is still the need to explore the effects
of communication within the family,
relations of the student with other
members in the family, and parent-child
interaction.
Review of Related Literature

Arzang Ardavan and Mahmoudi Armin.
(2010) made an attempt to assess the
influence of gender on levels of
adjustment and academic achievement
among adolescents studying in class 9 in
Mysore city. Results indicated that boys
and girls had similar levels of adjustment.
However, girls scored significantly higher
than boys in academic achievement.
Kingsley Nyarko. (2010) conducted a study
to examine the relationship between
parental home involvement and the
academic achievement of adolescent
students. The results indicated a positive

and significant correlation between
mothers and fathers home involvement
and the academic achievement of the
students. Neelakshi Lavakare. (2009) tried
to bring out the factors that influence
adjustment in adolescents. It examined
personal and social adjustment with
reference to age, gender and class. The
results revealed that the personal
adjustment status was a good indicator
of physical ailments and behaviour
problems. Adolescents of non-working
mothers had significantly better social
adjustment than those of working
mothers. Daulta (2008) studied the impact
of home environment on the scholastic
achievement of children. Results showed
that good quality of home environment
had significant positive correlation with
high level of scholastic achievement.
This finding demonstrates that home
adjustment affects scholastic
achievement significantly. Rani Mohanraj
and Latha (2005) investigated the
relationship between family
environment, the home adjustment and
academic achievement in adolescents.
Family environment appeared to
influence home adjustment as well as
academic performance. Boys and girls
differed in their perceptions regarding
home environment. De and Singh (1970)
examined the role of home adjustment as
a determinant of academic motivation.
The results showed that students with
high academic motivation had better
adjustment. Gupta (1970) compared high
and low scholastic achievers on measures
of adjustment and found that satisfactory
adjustment boosted up scholastic
achievement while anxiety and
depression had negative effect on
scholastic achievement. Sinha (1966)
found that high achievers tended to be
more adjusted in the area of home, health
and society. The low achievers were
poorer with regard to intelligence and
were more anxious and inferior in
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general adjustment. George I.E (1966)
carried out a comparative study of the
adjustment and achievement of 10 years
and 11 years schooling in Kerala state.
The main findings of the study were, the
pupils with high intelligence were
identified as better adjusted and high
achievers in all the groups studied.
Objectives of the Study
1. To study the Home adjustment as a

contributing factor to the Academic
achievement of students at
intermediate level.

2.  To find out the differential effect of the
independent variables (Gender,
Location, and Type of management) on
Home adjustment.

Hypotheses Formulated for the Study
1.Boys and Girls differ in their perceptions

with regard to Home adjustment.
2. There is significant difference between

Urban and Rural students in their
perceptions with regard to Home
adjustment.

3. There is significant difference between
Private unaided and Government
college students in their perceptions
with regard to Home adjustment.

4. There is significant positive correlation
between Home adjustment
and   Academic achievement of
Intermediate students.

Methodology
Research Design

The investigator has chosen the
descriptive survey design for collecting
the data. Quantitative methods were used
to carry out the research work and to
arrive at conclusions. The study aimed
to know the inf luence of Home
adjustment on the academic
achievement of intermediate students
through correlation design. Further,
differential design was used to compare
the Home adjustment of: boys and girls,
urban and rural students, and private un-
aided college students and government
college students.

 Sample and Sampling Technique
A sample of 400 (200 boys and 200

girls) students were selected by stratified
random sampling method. The basis for
stratification was the Location of the
Institution, Type of Management, and
Gender for the present study. Two types
of colleges i.e., Private-unaided colleges
and the Government colleges were
selected under different types of
Management. One government and one
private unaided college from each of urban
and rural areas were selected randomly.
From each college 50 boys and 50 girls
were selected covering all the groups.
Tools Used for the Data Collection
1.Home Adjustment Questionnaire :
    Home adjustment questionnaire was
developed by the investigator to know the
Home adjustment of intermediate
students. The questionnaire was
developed with 53 items in the form of
statements.  The items were categorized
into five dimensions viz., home
atmosphere, marital attitudes of parents,
family finance, sibling relationship and
parents attitude towards adolescent’s
social life. Each statement needs a
response on five point Likert scale of
strongly agree, agree, undecided, disagree
and strongly disagree. The maximum
obtainable score on the scale is 265 with
minimum of 53.Higher the score better
the Home adjustment.
2.Academic Achievement:

By the term “Academic achievement”
the investigator means the marks scored
by the intermediate students in their first
year annual examinations.
Statistical Techniques Used

The data was collected and analysed
by calculating Mean, Standard deviation,
t-test and Karl-Pearson product moment
Correlations. For analysing the data the
SPSS package 16th version has been used.
Daata Analysis
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The above table 1 shows that the
calculated values of ‘t’ are greater than
the table value, the formulated hypothesis
is accepted indicating that there is
significant difference in the perceptions
of boys and girls regarding the
dimensions viz. Home atmosphere,
Family finance, Sibling relationship,
Adolescent’s social life and Home
adjustment in total. Comparing the mean
scores, girls have better Home
atmosphere, Family finance, Sibling

relationship, Adolescent’s social life and
Home adjustment in total than boys.

The above table 2 shows that the
calculated values of‘t’ are greater than
the table value. Hence, there is
significant difference between urban and
rural students in their perceptions with
respect to the dimensions viz. Home
atmosphere, Family finance, and Sibling
relationship. Comparing the mean
scores, the students from urban areas
have better Home atmosphere and Family

Table.2
Difference in the Perceptions of Urban and Rural Students with Regard to

Home Adjustment

Dimensions                         Urban                  Rural                  t        Sig.

                                       N       Mean      S.D        N     Mean    S.D      value

Home Atmosphere            200      90.14     11.01    200 87.07 10.44  2.86  0.005

Marital Attitudes of          200      23.20      3.94     200  23.94    4.19       1.82      0.070

parents

Family finance                  200     14.73       3.48   200    13.53     3.28       3.55     0.000

Sibling relationship          200      41.18       7.34   200  43.33    7.02       2.99     0.003

Adolescents social life      200     28.55       6.10    200 28.77    5.08       0.39     0.702

Home adjustment             200     197.79    24.80   200   196.63   22.32      0.49      0.623

overall score

(At 5% level of significance, ‘t’ value is 1.97)

Table .1

Difference in the Perceptions of Boys and Girls with Regard to Home Adjustment

 Dimensions Boys                               Girls                        t    Sig.

N      Mean     S.D       N     Mean    S.D    value

 Home Atmosphere            200      86.09      9.94    200    91.12    11.11      4.78   0.000

 Marital Attitudes of          200      23.27      4.25    200    23.88    3.89      1.50      0.135

 parents

 Family finance                 200      13.79      3.29    200   14.47  3.53   1.99      0.047

 Sibling relationship          200      41.16      7.47    200    43.36    6.86     3.07  0.002

 Adolescents social life      200      27.21      5.67    200     30.11    5.17 5.36  0.000

 Home adjustment            200     191.50    22.84    200   202.93 22.95   4.99      0.000

 Over all Scores

(At 5% level of significance, ‘t’ value is 1.97)
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finance than students from rural areas.
In case of Sibling relationship students
from rural areas have better scores than
students from urban areas. It is also
inferred from the above table that, there
is no significant difference in the
perceptions of urban and rural students
regarding the dimensions- Marital
attitudes of parents, Adolescent’s social
life and Home adjustment in total.

The above table 3 shows that there is
significant difference between private-
unaided and government college students
in their perceptions with regard to the
dimensions-Marital attitudes of parents,
Family finance, and Adolescents social
life.

Comparing the mean scores, the
students from private unaided colleges
have better Marital attitudes of parents,
Family finance, and Adolescents social
life than students from government
colleges. It is also inferred from the above
table that, there is no significant
difference in the perceptions of private-
unaided and government college students
regarding the dimensions - Home
atmosphere, Sibling relationship and
Home adjustment in total.

Table .3
Difference in the Perceptions of Private-Unaided and Government College

Students with Regard to Home Adjustment

Dimensions              Private/Un-aided          Government              t        Sig.

                                       N       Mean      S.D       N     Mean    S.D      value

Home Atmosphere            200     88.44     11.47     200 88.77  10.16  0.32  0.757

Marital Attitudes of          200     24.31      3.76      200 22.83      4.26       3.68     0.000

parents

Family finance                  200    15.46       3.34   200    12.8       2.97       8.41     0.000

Sibling relationship          200     41.71       7.06     200 42.81      7.41      1.52      0.129

Adolescents social life      200     29.52       5.94    200 27.8       5.13       3.11     0.002

Home adjustment             200    199.43    24.65   200   195.0     22.28      1.89      0.060

overall score

(At 5% level of significance, ‘t’ value is 1.97)
Table . 4

Correlation between HomeAdjustment
and Academic Achievement of

Intermediate Students

 Dimensions                  N      ‘r’       Sign

 1  Home atmosphere     400    0.150 S

 2  Marital attitudes       400    0.076 NS

     of parents

 3  Family finance           400    0.300 S

 4  Sibling relationship   400    0.004 NS

 5  Adolescents social     400    0.171 S

     Life

     Home adjustment      400    0.165  S

     overall score

S- Correlation is significant at 0.01 level

(2-tailed). NS – Not Significant

It is inferred from the above table 4
that, the dimensions, viz. Home
atmosphere, Family f inance, and
Adolescents social life have significant
positive relationship with the Academic
achievement. But the dimensions -
Marital attitudes of parents and Sibling
relationship have no significant
correlations with Academic
achievement.  It can be observed from the
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above table that, there is significant
positive correlation between Home
adjustment and Academic achievement.
Educational Implications

The findings of the present research
have a strong bearing on the Learning
process and Academic achievement of
the adolescents and will help the
educational authorities and teachers in
solving the problems confronted by the
adolescent children. There is an urgent
need to control stress and conflict causing
frustrations among the present
generation of adolescents regarding their
Aspirations and Academic performance.
 One of the findings of the present

study reveal that significant positive
relationship is found between Home
adjustment and Academic achievement
of intermediate students. Parents need
to be aware of the importance of the role
played by them in their children’s
academic achievement so that, they can
provide the necessary facilities at
home. Government should take
initiative to establish ‘parent centre’ in
every college to orient the parents on
their role in their children’s
development.

 Parents need to be aware of the
importance of their role in their
children’s academic achievement so
that they can provide the necessary
facilities at home.

 The role played by parental
expectations is also of vital importance.
The parents should realize that too great
expectations which are not in
proportion with the child’s potentialities
frustrate the child.

 The most common attitude of parents
is to force the child to study at particular
hours .If the child is forced to study he

develops a dislike for it. The child
underachieves as an unconscious
rebellion against parents’ ambitions.
Therefore the child needs to attain a
sense of separateness from parents, and
a sense of individuality. Freedom in
studying, though not much studied, is
theoretically accepted as having
influence on academic achievement.

 Parents need to realize that every
child is born with a different
temperament. At times you need to let
your kid be the way he/she is and not
pressurize the child to change. Too
much pressure on a child, particularly
if he or she has just entered the teens
will not only kill the talent but also shows
signals of stress and anxiety, deviation
from normal behavioural habits, diet
disorders, sleep disorders etc. Such
small things are enough to hint at a
disturbed mental condition. If parents
and schools can catch these signals and
understand what their children are
going through, then the kids will never
reach this stage. Prompt counselling,
awareness about seeking professional
help when depressed and providing
emotional support can be of great help.

Conclusion
Better home environment is that

where parents provide more opportunity
to understand things and situations and
act according to their desires. Children
receive maximum support and
encouragement from parents; children
rarely receive punishment and have less
restriction. This kind of environment
helps the students for better performance
on various tasks. Rich environment and
stimulation in the family are essential
for each child for optimist, especially in
the areas of social and cognitive
development.
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izLr qr “kk s/k vkys[k ek/;fed fo|ky;h
fo|kfFkZ;k sa ds thou dkS”ky dk v/;;u fo’k;
ls lEcfU/kr gSA vkt ds ifjizs{; esa ns[ksa rks ge
ikrs gSa fd lekt pkjks a rjQ ls ruko] Fkdku]
dke] ncko vkfn ls f?kjk gqvk gSA blh rF; dks
n ` f’ViFk ij j[kr s g q, Hkkoh ih< + h e s a thou
lEcU/kh dq”kyrkvksa dk v/;;u djus dk ekul
cuk;kA bl gsrq iznŸk laxzg.k dh izpfyr losZ{k.k
fof/k dk mi;ksx djrs gq, U;kn”kZ 100 ij LofufeZr
midj.k ^thou dkS’ky v/;;u izekiuh* dk
iz’kklu dj nŸkks a dk laxzg.k fd;kA iznŸkk s a dks
lqO;ofLFkr dj fo”ys’k.kkRed nf̀’Vdks.k ls ik;k
fd Nk= vkReizcU/ku dks NksM+ thou dkS”ky ls
lEcfU/kr lHkh {ks=ksa esa dq”kyrk,¡ mPp j[krs gSaA
tcfd ek/;fed fo|ky;h Nk=k, ¡ Hkh thou
dkS”ky lHkh {ks=ks a es a mPp j[krh gSaA Nk= ,oa
Nk=kvksa ds thou dkS”ky lEcU/kh nŸkksa ds e/;
lkFkZd vUrj ugha ik;k tkrkA rFkkfi Nk=ksa dh
vis{kk Nk=k,¡ thou dkS”ky ds lEca/k esa vf/kd
n{k ikbZ xbZA

lkjka”k  izLrkouk&
f”k{kk ls vfHkizk; gS lh[kuk vkSj Kku izkIr djukA

blls ckyd dh varfufgZr “kfDr;ksa dk lokZaxh.k fodkl
gksrk gSA vr% Li’V gksrk gS fd O;fDr dh vUrfuZfgr
”kfDr;ksa dk izdk”k esa ykus] mudks fodflr djuk vkSj mUgsa
leqfpr fn”kk esa funsZf”kr djuk gh f”k{kk gSA ekuo thou esa
ewY;ksa dk egRoiw.kZ LFkku gSA ewY; vk/kkfjr thou gh ekuo
thou dh lQyrk vkSj lkFkZdrk dks fl) djrh gSA blesa
f”k{kk ,d ,slh izfØ;k gS tks ckyd ds thou esa ewY;ksa dk
lt̀u djrh gS ,oa thou dks ewY;oku cukrh gSA laiw.kZ
”kSf{kd izfØ;k esa ewY;ksa dks loksZPp LFkku ij j[kk tkuk
pkfg,A buds fodkl esa ifjokj] lekt rFkk fo|ky;]
ikB~;Øe ,oa v/;kid ds ;ksxnku dks lnSo ns[kk tkrk gSA

vkt ds ifjizs{; esa ns[ksa rks ge ikrs gSa fd lekt pkjksa
rjQ ls ruko] Fkdku] dke] ncko vkfn ls f?kjk gqvk gSA
lekt dh bl fLFkfr ls Li’V gS fd jkT;] jk’Vª o fo”oleqnk;
bu fLFkfr;ksa ls ijs ugha gSaA mDr fLFkfr;ksa dk thou o p;kZ
ij gkoh gksus dk vFkZ gS dgha u dgha thou thus lEcU/kh
rRoksa dk nSfud fnup;kZ esa âkl gksuk gSA thou dks larqfyr
djus okys dkjdksa ij ;fn vke vkneh dk fu;a=.k gks
vFkok mu dkjdksa dks viuh thou ”kSyh] fnup;kZ vFkok
O;ogkj dk vfHkUu vax cuk ys rks fuf”pr gh thou

THEME
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lkFkZd] lQy o lg;ksxh gks ldsxkA blh rF; dks nf̀’ViFk
ij j[krs gq, Hkkoh ih<+h esa thou lEcU/kh dq”kyrkvksa dk
v/;;u djus dk ekul cuk;kA gks ldrk gS bl v/;;u
ds ek/;e ls vkus okys dy esa dqN fof”k’Vrk,¡ ykus dh
nf̀’V fodflr gksaA bl ”kks/k ds ek/;e ls ek/;fed fo|ky;ksa
ds fo|kfFkZ;ksa ds thou dkS”ky dk v/;;u djus dk iz;kl
fd;k x;kA v/;;u ls izkIr fo”ys’k.kkRed fu’d’kksZa ls
fo|kfFkZ;ksa esa ik, tkus okys thou dkS”ky ls lEcfU/kr
rF;ksa dh izkfIr gksxh] ftlls vkxkeh ih<+h dk thou
lEcU/kh dqN fof”k’V rF;ksa ds izfr /;kukd’kZ.k gks ldsxkA
“kk s/k mnn~s”;

izLrqr “kks/kdk;Z gsrq fuEufyf[kr mnn~s”;ksa dk fu/kkZj.k
fd;k x;k &
1- ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ds thou dkS”ky dk

v/;;u djukA
2- ek/;fed fo|ky;h Nk=ksa ,oa Nk=kvksa ds thou dkS”ky

dk rqyukRed v/;;u djukA
“kk s/k ifjdYiuk
izLrqr “kks/k dk;Z gsrq fuEu ifjdYiuk dk fuekZ.k fd;k

x;k&
1- ek/;fed fo|ky;h Nk=ksa ,oa Nk=kvksa ds thou dkS”ky

esa lkFkZd vUrj ugha ik;k tkrk gSA
“kk s/k fof/k

izLrqr “kks/k dk;Z ds fo’k; o mldh izdf̀r dks /;ku esa
j[krs gq, cgqizpfyr losZ{k.k fof/k dk mi;ksx fd;k x;kA
bl fof/k }kjk fo’k; ls lEcfU/kr rF;ksa dh izkfIr lgt gks
ldrh gSA lkFk gh ;g fof/k fo’k; ls lEcfU/kr fu’d’kksZa dh
izkfIr esa lgk;d gksrh gSA
“kk s/k midj.k

izLrqr “kks/kdk;Z vius vki esa fof”k’V gSA bl lEca/k
esa gq, dk;ksZa dk vHkko gh ik;k x;kA vr% bl dk;Z ds
lQy lEinku gsrq ^thou dkS”ky v/;;u izekiuh* uked

LofufeZr midj.k dk mi;ksx fd;k x;kA ;g midj.k
fu;ferrk] lh[kus dh izof̀Ÿk] lEizs’k.k dkS”ky] ekufld
larqyu] lkewfgd dk;Z] vkReizcU/k] lt̀ukRedrk foosd]
lkekftd thou] vUroSZ;fDrd O;ogkj vkfn {ks=ksa dk
lekos”k djrs gq, fufeZr fd;k x;kA
U;kn”k Z

izLrqr “kks/k dk;Z gsrq mn;iqj laHkkx ds pkj mPp
ek/;fed fo|ky;ksa dk p;u fd; x;kA izR;sd fo|ky; ls
25&25 fo|kfFkZ;ksa dk p;u fd;k x;kA “kks/k gsrq lexz
U;kn”kZ 100 dk p;u ;kn`fPNd U;kn”kZ p;u fof/k }kjk
fd;k x;k ftuesa 50 Nk= ,oa 50 Nk=k,¡ FkhaA
1 - ek/;fed fo|ky;h fo|kfFkZ;ksa rFkk Nk=&Nk=kvksa
ds thou dkS”ky dk v/;;u djuk

ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ds thou dkS”ky dk
v/;;u djus gsrq U;kn”kZ ¼100½ ij midj.k dk iz”kklu
dj iznŸkksa dk laxzg.k fd;k x;kA iznŸkksa ds laxzg.k o
O;ofLFkfrdj.kksijkUr mnn~s”;kuqlkj tks fo”ys’k.k fd;k x;k]
tks fd v/kksafdr gS &

lkj.kh ,oa vkjs[k la[;k 1 ds vk/kkj ij Kkr gksrk gS
fd ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa ¼100½ ds thou dkS”ky
ls lEcfU/kr nŸkksa dk e/;eku 70-85 izkIr gqvkA ;g
e/;eku e/; fcUnq 60 ls vf/kd gSA vr% dgk tk ldrk gS
fd ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa esa thou lEcU/kh
dq”kyrk,¡ lHkh {ks=ksa esa tSls fu;ferrk] lh[kus dh izof̀Ÿk
lai z s ’k.k dkS”ky] lkewfgd dk;Z] ekufld lar qyu]
vkReizac/ku] l`tukRedrk] foosd] lkekftd thou]
vUroZS;fDrd O;ogkj vkfn e/;eku e/; fcUnq 6 ls
vf/kd gSA

lkj.kh ds vk/kkj ij Kkr gksrk gS fd ek/;fed fo|ky;
Nk=ksa ¼50½ ds thou dkS”ky ls lEcfU/kr lexz {ks=ksa dk
e/;eku 69-9 izkIr gqvk gS ,oa {ks=okj e/;eku Øe”k% 7-5]
7-0] 7-8] 8-0] 6-4] 5-0] 7-2] 6-5] 7-0] 7-5 izkIr gq, gSA

lkj.kh la[;k 1
ek/;fed fo|ky;ks a ds fo|kfFk Z;k s a ds thou dk S”ky ls lEcfU/kr iznŸkk s a ds e/;eku

 lewg   fu;fe&  lh[kusdh   laizs’k.k    lkewfgd   ekufld   vkRe     lt̀uk&    foosd lkekftd vUroSZ;   dqy

       rrk¼1½  i zo`fŸk¼2½  dk S”ky¼3½  dk;Z¼4½  lar qyu¼5½  izc a/ku¼6½ Redrk¼7½  ¼8½  thou¼9½ fDr¼10½

 fo|kFkhZ   8.0           7.25 7.05  7.5   7.0 5.9  7.25        6.65      7.25        7.0 70.85

 Nk=      7.5            7.0 7.8  8.0   6.4 5.0  7.2           6.5       7.0        7.5 69.9

 Nk=k      8.5            7.5 6.3  7.0   7.6 6.8  7.3           6.8       7.5        6.5 71.8
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mDr e/;ekuksa esa ls vkRe izca/ku dks NksM+dj “ks’k lHkh {ks=ksa
ds e/;eku e/; fcUnq 6 ls vf/kd ik, x, gSaA lkFk gh
lexz e/;eku e/;fcUnq ^60* ls vf/kd ik;k x;k gSA vr%
dgk tk ldrk gS fd ek/;fed fo|ky;h Nk=ksa esa thou
“kSyh ls lEcfU/kr lexz {ks=ksa esa dq”kyrk,¡ mPp ikbZ tkrh
gaSA vkRe izcU/ku dks NksM+dj “ks’k ukS {ks=ksa esa ;Fkk fu;ferrk]
lh[kus dh izo`fŸk] laizs’k.k] lkewfgd dk;Z] ekufld larqyu]
l`tukRedrk] foosd] lkekftd thou] vUroSZ;fDrd
lEcU/k vkfn esa thou lEcU/kh dq”kyrk,¡ mPp ikbZ x;hA

lkj.kh ds vk/kkj ij Kkr gksrk gS fd ek/;fed fo|ky;h
Nk=kvksa ¼50½ ds thou dkS”ky ls lEcfU/kr lexz {ks=ksa dk
dqy e/;eku 71-8 izkIr gqvk gS ,oa {ks=okj e/;eku Øe”k%
8-5] 7-5] 6-3] 7-0] 7-60] 6-8] 7-3] 6-8] 7-5] 6-5 izkIr gq,
gSaA mDr e/;ekuksa ds e/; fcUnq ^6* ls vf/kd gSaA lkFk gh
lexz {ks=ksa dk dqy e/;eku Hkh e/; fcUnq ^60* ls vf/kd
ik;k x;kA vr% dgk tk ldrk gS fd ek/;fed fo|ky;h
Nk=kvksa esa thou dkS”ky ls lEcfU/kr lexz {ks=ksa ,oa
iF̀kd&iF̀kd {ks=ksa esa dq”kyrk,¡ mPp ikbZ x;hA
2 - ek/;fed fo|ky;h Nk=ksa ,oa Nk=kvksa ds thou
dkS”ky dk rqyukRed v/;;uA

ek/;fed fo|ky;h Nk=ksa ¼50½ ,oa ek/;fed fo|ky;h
Nk=kvksa ¼50½ ds thou dkS”ky dk rqyukRed v/;;u
djus gsrq midj.k ^thou dkS”ky v/;;u izekiuh* ds
iz”kklu ds i”pkr~ iznŸkksa dk ladyu fd;k x;kA mUgsa
O;ofLFkr dj e/;eku] ekud fopyu ,oa ^Vh* ewY; Kkr
fd;k  x;kA ftldk mYys[k fuEu lkj.kh esa fn;k x;k gS &

fo|kFkhZ la[;k  e/;eku ekud fop- Lo- Lrj Vh&ewY;
Nk=      50     69-9     10-22         98     2-164
Nk=k     50     71-8     9-12 p<.05

rqyukRed fo”ys’k.k
lkj.kh 2 ds vk/kkj ij Kkr gksrk gS fd ek/;fed

fo|ky;h Nk=ksa ,oa Nk=kvksa ds thou dkS”ky ls lEcfU/kr
iznŸkksa ds e/;eku Øe”k% 69-9 ,oa 71-8 izkIr gq, gSA lkFk
gh ekud fopyu Øe”k% 10-22 ,oa 9-12 izkIr gq, gaSA
e/;ekuksa ds e/; ^Vh* ewY; 2-164 izkIr gqvk gSA tks fd
Lora=rk Lrj 98 ij -05 Lrj ij lkFkZd gSA vr% dgk tk
ldrk gS fd ek/;fed fo|ky;h Nk=ksa ,oa ek/;fed fo|ky;h
Nk=kvksa ds thou dkS”ky esa lkFkZd ik;k tkrk gSA Nk=ksa dh
vis{kk Nk=kvksa esa thou dkS”ky lEcU/kh ikjaxrrk,¡ vf/kd
ikbZ tkrh gSaA
fu’d’k Z

izLrqr “kks/k v/;;u ds fu’d’kZ fuEufyf[kr gSa &
1- ek/;fed fo|ky;ksa ds fo|kfFkZ;ksa esa thou dkS”ky

lEcU/kh dq”kyrk,¡ mPp ikbZ tkrh gSaA Nk=ksa esa thou
dkS”ky ds {ks= vkRe izcU/ku dks NksM+dj lHkh {ks=ksa esa
dq”kyrk,¡ mPp ikbZ tkrh gSaA ek/;fed fo|ky;h Nk=k,¡
thou dkS”ky ls lEcfU/kr leLr {ks=ksa esa mPp dq”kyrk,¡
j[krh gSaA

2- ek/;fed fo|ky;h Nk=k,¡] Nk=ksa dh vis{kk thou dkS”ky
ds lEca/k esa vf/kd fuiq.k ikbZ xbZA

lkj.kh la[;k & 2
Nk=ks a ,oa Nk=kvks a ds thou dkS”ky ls lEcfU/kr

iznŸkk s a ds e/;eku] ekud fopyu ,oa Vh
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ekuo] lket dk ,d ldkjkRed fuf/k rFkk
vewY; jk’Vªh; L=ksr gS] ftldks iksf’kr ,oa fodflr
fd;k tkus dh vko”;drk gSA ”kSf{kd izfØ;k esa
e wY;ks a dks loks ZPp LFkku ij j[kk tkuk pkfg,A
buds fodkl es a ifjokj] lekt rFkk fo|ky;]
ikB~;Øe ,oa v/;kid ds ;ksxnku dks lnSo ns[kk
tkrk gSA

i zLr qr “kk s/k v/;;u e a s i zkFkfed Lrj ds
fo|kfFk Z;k sa ds ewY;ks a ij dgkfu;ks a ds izHkko dk
v/;;u fd;k x;kA bl v/;;u esa iz;ksxkRed
fof/k dk iz;k sx fd;k x;kA U;kn”kZ g sr q nsokl
“kgj ds d{kk 5oha esa v/;;ujr fo|kfFk Z;ks a dk
lfEefyr fd;k x;kA i znÙk ladyu izfØ;k es a
i zkFkfed Lrj ds fo|kfFk Z;k s a ds ewY; ekiu g srq
LofufeZr ewY; ekiuh dk iz;ksx fd;k x;k rFkk
fo|kfFk Z;k s a ds e wY; fodkl gsr q e wY; vk/kkfjr
dgkfu;ksa dk iz;ksx fd;k x;kA v/;;u ds fu’d’kZ
esa ik;k fd izkFkfed Lrj ds fo|kfFkZ;ksa ds ewY;
ij dgkfu;ksa dk lkFk Zd izHkko ik;k x;kA

lkjka”k
 izLrkouk&

A human being is positive asset and
precious national resource which needs
to be cherished and developed. - National
Policy on Education 1986

ekuo] lekt dk ,d ldkjkRed fuf/k rFkk vewY;
jk’Vªh; L=ksr gS] ftldks iksf’kr ,oa fodflr fd;k tkus dh
vko”;drk gSA ekuo dks iksf’kr ,oa fodflr djus dk
lcls izHkko”kkyh ek/;e gS f”k{kkA

f”k{kk ls vfHkizk; gS lh[kuk vkSj Kku izkIr djukA
blls ckyd dh varfuZfgr “kfDr;ksa dk lokZaxh.k fodkl
gksrk gSA isLVkyhth ds vuqlkj] ^^f”k{kk ekuo dh tUetkr
“kfDr;ksa dk LoHkkfod lkaetL;iw.kZ vkSj izxfr”khy fodkl
gSA vr% Li’V gksrk gS fd O;fDr dh vUrfuZfgr “kfDr;ksa
dk izdk”k esa ykus] mudks fodflr djuk vkSj mUgsa leqfpr
fn”kk esa funsZf”kr djuk gh f”k{kk gSA f”k{kk dk egRoiw.kZ
mn~ns”; pfj= fuekZ.k dj ckydksa ds ewY;ksa dks fodflr
djuk gSA fo|ky;ksa esa ,oa egkfo|ky;ksa esa f”kf{kr ;qod gh
jk’Vª esa mPp ewY;ksa dh LFkkiuk djrs gSaA ekuo thou esa
ewY;ksa dk egRoiw.kZ LFkku gSA ewY; vk/kkfjr thou gh ekuo
thou dh lQyrk vkSj lkFkZdrk dks fl) djrh gSA blesa
f”k{kk ,d ,slh izfØ;k gS tks ckyd ds thou esa ewY;ksa dk
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lt̀u djrh gS ,oa thou dks ewY;oku cukrh gSA laiw.kZ
”kSf{kd izfØ;k esa ewY;ksa dks loksZPp LFkku ij j[kk tkuk
pkfg,A buds fodkl esa ifjokj] lekt rFkk fo|ky;]
ikB~;Øe ,oa v/;kid ds ;ksxnku dks lnSo ns[kk tkrk gSA
fo|ky; ckyd ds O;ogkj esa okafNr ifjorZu ykus ds fy,
dk;Z djrk gSA mldh ¼fo|ky; dh½ izkr% dkyhu lHkk]
ikB~;Øe] ikB~; lgHkkxh fØ;k,¡] f”k{k.k fof/k;k¡ rFkk [ksydwn
vkfn leLr xfrfof/k;k¡ ckyd ds ewY;ksa dk fodkl djus esa
egRoiw.kZ Hkwfedk vnk djrh gaSA fo|ky; ds izR;sd Lrj
izkFkfed] ek/;fed] mPprj ek/;fed Lrj ij ewY;ksa dh
f”k{kk iznku dh tkrh gSaA buesa fgUnh x| lkfgR; dk lcls
vf/kd euksjatu vkSj :fpdj Hkkx dgkuh gSaA dgkuh ds
ik=] dgkuh dks izHkkoh cukrs gSaA dgkfu;ksa dk lcls cM+k
xq.k ftKklk vkSj dkSrwgy dks tkx`r djuk gSA ftlesa
ckyd ds fpRr vkSj mldh psruk lcls vf/kd izHkkfor
gksrh gSaA izkFkfed Lrj ij ckyd esa laxhr] fp=dyk] Hkk’kk
vkfn esa :fp jgrh gSA blh rF; dks /;ku esa j[kdj izLrqr
v/;;u esa izkFkfed Lrj ds fo|kfFkZ;ksa ds ewY;ksa ij dgkfu;ksa
ds izHkko dks ns[kk x;k gSA
mn~n s”;%

izkFkfed Lrj ds fo|kfFkZ;ksa ds ewY;ksa ij dgkfu;ksa ds
izHkko dk v/;;u djukA
ifjdYiuk%

izkFkfed Lrj ds fo|kfFkZ;ksa ds ewY;ksa ij dgkfu;ksa dk
lkFkZd izHkko ugha ik;k tk,xkA
i zfof/k%

;g v/;;u iz;ksxkRed fof/k ij vk/kkfjr gSA izLrqr
“kks/k ds fy, d{kk 5oha eas v/;;ujr fo|kfFkZ;ksa dks lfEefyr
fd;k x;kA izkFkfed Lrj ds Nk=ksa ds ewY; ekiu gsrq LofufeZr
ewY; ekiuh dk iz;ksx fd;k x;k rFkk fo|kfFkZ;ksa ds ewY;
fodkl gsrq ewY; vk/kfjr dgkfu;ksa dk iz;ksx fd;k x;kA
midj.k %

izLrqr v/;;u esa izkFkfed Lrj ds Nk=ksa ds ewY;
ekiu gsrq LofuZfer ewY; ekiuh dk iz;ksx fd;k x;kA ewY;
ekiuh ds varxZr “kks/kdrkZ }kjk uSfrd ewY;ksa ij vk/kkfjr
11 iz”uksa dks fy;k x;kA ewY;ksa ij vk/kkfjr iz”uksa dks
oLrqfu’B #Ik eas fy;k x;kA iz”u ewY;ksa ij vk/kkfjr dgkfu;ksa
ds vk/kkj ij cuk, x,A ewY; ekiuh ds vuqlkj tk¡p dh
xbZA lgh vad gsrq 01 vad iznku fd;k x;k rFkk xyr
mRrj ds fy, 0 vad iznku fd, x,A

dgkfu;k ¡%
Nk=ksa esa ewY; fodkl gsrq ewY; vk/kkfjr dgkfu;ksa dk

iz;ksx fd;k x;k tks bl izdkj gS &
ek/ko dh ”kjkjrsa] ehBh cksyh] fuEeh] lcls pedhyk

dkSu] taxy dk tUe] eSuk us dgk] dkSu thrk jsl] gkj&thr]
phaVh dk Mj] vPNs iM+kSlhA mi;qZDr dgkfu;ksa dks lqukdj
“kks/kdÙkkZ }kjk iz”u fd, x, ,oa Nk=ksa }kjk mÙkj fn, x,A
iznÙk ladyu%

izLrqr “kks/k ds “kks/kdk;Z esa iznÙkksa dk ladyu fuEu
inksa esa iw.kZ fd;k x;kA
1- loZizFke laiw.kZ d{kk ij ewY; ekiuh iz”kkflr dh xbZA
2- rRIk”pkr laiw.kZ d{kk dks 10 fnu rd ewY; vk/kkfjr

dgkfu;k¡ lqukbZ xbZA
3- iqu% ewY; ekiuh izkFkfed Lrj ds d{kk 5 ds Nk=ksa ij

iz”kkflr dh xbZA
4- iwoZ ,oa Ik”p ewY; ijh{k.k ds izkIrkad dk Qykadu djus

ds Ik”pkr iznÙkksa dks ,df=r fd;k x;kA
iznÙk fo”ys’k.k

izLrqr “kks/kdk;Z esa izkIr iznÙkksa dk fo”ys’k.k Vh& ijh{k.k
}kjk fd;k x;kA

rkfydk Øekad 1
fo|kfFkZ;ksa ds ewY; ij dgkfu;ksa ds izHkko ds v/;;u
lEca/kh iznRrksa dk e/;eku] izkef.kd fopyu rFkk

Vh&ijh{k.k
 ijh{k.k   la[;k    e/;eku   izk- fo-  Lo- va”k   Vh&ewY;

 iwoZ ijh-   13        7-61     1-2       24        33-20

 i”p      13        10-30    0-72                p<.01

rkfydk Øekad 1 ds vuqlkj ̂ Vh* dk eku 33-20 ik;k
x;k tks fd 24 Lora=rk va”k ij 0-01 Lrj ij lkFkZd ik;k
x;k vFkkZr izkFkfed Lrj ds fo|kfFkZ;ksa ds ewY; ijh{k.k ds
iwoZ ,oa Ik”p ijh{k.k ds izkIrkad esa lkFkZd varj ik;k x;kA
tks ;g iznf”kZr djrk gS fd dgkfu;ksa dk izkFkfed Lrj ds
fo|kfFkZ;ksa ds ewY; ij lkFkZd izHkko ik;k x;kA

vr% v/;;u ds “kwU; ifjdYiuk ^^izkFkfed Lrj ds
fo|kfFkZ;ksa ds ewY;ksa ij dgkfu;ksa dk lkFkZd izHkko ugha ik;k
tk,xkA** vLohdr̀ dh tkrh gSA bl lanHkZ esa izkFkfed Lrj
ds fo|kfFkZ;ksa ds ewY; ds Ik”p ijh{k.k ds e/;eku (m) -

10-3] ewY; ds iwoZ ijh{k.k ds ek/;eku (m) 7-61] ls
lkFkZd :i ls mPp Lrjh; ik;k x;kA
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fu’d’k Z
v/;;u ds fu’d’kZ esa ik;k x;k fd izkFkfed Lrj ds

fo|kfFkZ;ksa ds ewY; ij dgkfu;ksa dk lkFkZd izHkko ik;k tkrk
gSA
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dh ekufld ;ksX;rk vkSj muds HkkokRed Ik{k ij cy fn;k

tk ldsxkA dgkfu;ksa esa izkIr ewY; f”k{kk dks os viuk,axsA
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4- ckydksa dh ekufld ;ksX;rk vkSj muds HkkoukRed Ik{k

ij cy fn;k tk ldsxkA
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ewY; euq’; ds varjax esa tkxr̀ gqbZ og “kfDr
gS tks mls fof“k’V deZ djus ds fy, izsfjr djrh
gS vkSj mlds vkpj.k dks “kkflr djrh gSA Hkkjrh;
lekt esa xq: dk loks ZPp LFkku gS D;ks afd og
f“k{kk ds ek/;e ls lekt dks fodklksUeq[kh cukrk
g SA

izLrqr “kks/k ek/;fed fo|ky;ksa ds 50 iq:’k
,oa 50 efgyk f“k{kdks a ij v/;;u gSA ftldk
mn~ns“; f“k{kdks a esa fyaxHksn ds vk/kkj ij ewY;ksa
dk v/;;u djuk gSA “kks/k esa rF;ksa dk laxzg.k
djus ds fy, 25 inksa dh vuqlwph MkW0 ,l0ih0
vkgywokfy;k }kjk fufeZr iz;ksx esa ykbZ xbZ gSA
ftlesa lS)kfUrd] vkfFkZd] lkSUn;kZRed] lkekftd]
jktuSfrd vkSj /kkfeZd ewY; fodYi gSaA “kks/k ds
fu’d’kZ esa iq:’k ,oa efgyk f“k{kdksa ds lS)kfUrd]
vkfFkZd] lkekftd ,oa jktuSfrd ewY;ksa esa lekurk
ikbZ xbZ gSA nwljh vksj efgyk f“k{kdksa esa iq:’k
f“k{kdk s a dh rqyuk es a lk SUn;k ZRed ,oa /kkfe Zd
ewY; vf/kd ik;s x, gSaA

lkjka”k
izLrkouk&

f”k{kk ekuoh; ”kfDr dk lkekftd o lkaLdf̀rd lUnHkZ
esa fodkl djrh gSA leLr ekuoh; {kerkvksa dks fn”kk o
n”kk iznku djrh gSA f”k{kk gh ,d ,slk nhid gS tks O;fDr
dks izR;sd ix ij izdk”k fn[kkrs gq, vkxs c<+us dh izsj.kk
nsrh gSA

f”k{kk izdk”k dk ,slk thou lzksr gS tks O;fDr dks
lq[ke; thou iznku djus dh fufer lPpk ekxZ iznku
djrh gSA mlesa euq’;rk ds Hkko tkxr̀ dj] mlds thou dks
fnO; cukrk gSA f”k{kk ds ek/;e ls gh O;fDr i”kqor izof̀r
ls Åij mBdj ekuo curk gSA lH;rk ds izkjEHk esa O;fDr
dk thou dfBukb;ksa ls Hkjk FkkA O;fDr us vusd fo’ke
ifjfLFkfr;ksa dk lkeuk fd;k] izkdf̀rd vkinkvksa ls la?k’kZ
fd;k] oU; thoksa ls fdlh rjg viuh j{kk dh mlus /khjs&/khjs
i”kqor izof̀r;ksa dk R;kx fd;k rFkk cqf) vkSj foosd dk
iz;ksx djrs gq, vius iz;Ru ls lkekftd ,oa lkaLdf̀rd
okrkoj.k dk l`tu fd;kA le; ds lkFk euq’; dks rRo
Kku gqvk rFkk mlus lR;e~ f”koe~ lqUnje~ tSls ”kk”or~ ewY;ksa
dh [kkst dh blh izlax esa dgk x;k fd ^^bfUnz;k.kka izFkea
”kkL=eA** bl izdkj Li’V gS fd f”k{kk O;fDr esa bfUnz;ksa dk
fu;U=.k dj vkpj.k dks ”kq) vkSj ifo= djrh gSA f”k{kk
dh izdf̀r ljy vkSj lgt~ O;kid cgqvFkhZ gSA ;g vkthou
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pyus okyh izfØ;k gS tks fo|ky;ksa vkSj iqLrdksa rd lhfer
ugha jgrhA

vjLrq  us ^^LoLFk ”kjhj esa LoLFk efLr’d ds fodkl
dks f”k{kk ekuk gSA** Jh jfoUnzukFk VSxksj ds fopkjksa esa loksZPp
f”k{kk og gS tks gesa dsoy lwpuk,¡ gh ugha nsrh oju~ gekjs
thou vkSj lf̀’V ds chp leUo; LFkkfir djrh gSA egf’kZ
;kKoYD; ds fopkj ls f”k{kk euq’; dks pfj=oku rFkk lalkj
ds fy, mi;ksxh cukrh gSA pfj=oku gksus ds fy, O;fDr dks
lekt ds Js’Btuksa ds vkpj.kksa dk vuqlj.k djuk pkfg,A
Jh enHkkxor~ xhrk esa ,slk dgk x;k gS ^^;|nkpfjr Js’B
Lr= nsorjkstu;% l ;Rizek.ka dq:rs yksdLnuqorZrs**A f”k{kk
ds fy, Kku vkSj fo|k ”kCn Hkh iz;qDr gqvk gSA Jhd̀’.k us
dgk Kku ds leku ifo= djus okyk vU; dqN Hkh ugha gSA
oLrqr% f”k{kk ,d O;kid cgqvFkhZ cgqiz;qDr ”kCn gS tks thou
ds izR;sd {ks= dks izHkkfor djrk gSA ”kk;n blfy, tkWu ykWd
dgrs gSa ^f”k{kk gh thou gS vkSj thou gh f”k{kk gSA**

f”k{kk dk vFkZ gS vkUrfjd ”kfDr;ksa dk] xq.kksa dk
prqfnZd fodkl djukA IysVks us dgk gS f”k{kk O;fDr ds
”kjhj vkSj vkRek dks tkxr̀ dj iw.kZr% dh vksj ys tkus dk
uke gSA blh izdkj egkRek xk¡/kh us Hkh dgk gS fd ^^f”k{kk ls
esjk rkRi;Z ml izfØ;k ls gS tks ckyd vkSj euq’; ds ”kjhj
eu vkSj vkRek ds :iksa dk mRd’̀V ,oa lokZaxh.k fodkl
djsA** f”k{kk ds fy, fo|k ,oa Kku ”kCn iz;qDr gksrs jgs gSaA
fo|k ds fo’k; esa ,d lqUnj “yksd gS &
fo|k uke ujL; :ieaf/kda izPNUu xqIr /kue~A
fo|k Hkk sxdjh ;”k% lq[kdkjh fo|k xq:.kk a xq:%AA

fo|k euq’; dk lqUnj :i gS fo|k vR;Ur xqIr /ku gSA
fo|k lq[kksiHkksx vkSj ;”knk;d gSA fo|k xq:vksa dh xq: gSA
Jhd’̀.k us xhrk esa dgk gS fd &
ufg Kkusu ln`’k a ifo=fegfo|r

vFkkZr Kku ds leku ifo= djus okyk vU; dqN Hkh
ugha gSA bl ifo= Kku dh xaxk cgkus okyk f”k{kd gh gS] tks
f”k{kk :ih izdk”k iqat dks fc[ksjrk gS vkSj viuh Kku dh
fdj.k dks loZ= QSykrk gSA

f”k{kd Hkfo’; fuekZrk gSA thou ds fdlh Hkh {ks= esa
pkgs rduhdh gks ;k foKku dyk gks ;k laLdf̀r dyk gks
izR;sd {ks= esa f”k{kd gh uhao cukrk gSA muds fcuk ge
fdlh Hkh {ks= esa rjDdh ugha dj ldrsA f”k{kd Kku ds
izdk”k dks gj fn”kk esa QSykrk gS] tks vkn”kZ cudj gekjs
thou esa fnO; izdk”k cukdj QSykrk gS vkSj gekjs iFk dks

vkyksfdr djrk gSA _f’k;ksa] eqfu;ksa vkSj dfo;ksa lHkh us
f”k{kd dh egÙkk dks ekuk gSA f”k{kd dh egÙkk dk o.kZu
ugha fd;k tk ldrkA dchjnkl th us dgk gS]
lc /kjrh dkxt d:a ys[kfu lc cujk;A
lkr leqnz dh efl d:a xq: xqu fy[kk uk tk;AA
ewY; dk vFkZ

ewY; dk vaxzsth vFkZ Value gSA Value “kCn dh
mRifÙk ysfVu Hkk’kk ds Vallere “kCn ls ekuh tkrh gS tks
fdlh oLrq dh dher] fo“ks’krk] xq.k ;k mi;ksfxrk dks
O;Dr djrk gSA ewY; ,d ,slh vkpkj lafgrk ;k lnxq.kksa dk
lekos“k gS bls viukdj O;fDr vius O;fDrRo dk fodkl
dj lekt esa izHkko“kkyh rFkk fo“oluh; cudj mHkjrk gSA
bl ewY; esa ekuo dh /kkj.kk,a fopkj fo“okl euksof̀Ùk ,oa
vkLFkk vkfn vUr% fufgr gksrs gSaA

Hkkjrh; /keZ xzaFkksa esa ewY;ksa ds fy, ̂ ^“khy** “kCn vusd
LFkkuksa ij iz;qDr fd;k gSA ;g “kCn ewY; dk i;kZ; ugha
oju ^lehphu* “kCn gSA ^“khy* loZ= Hkw’k.k dk dk;Z djrk
gSA dgha&dgha ^“khy* “kCn pfj= ds fy, iz;qDr gqvk gSA
oLrqr% ^ewY;* ,d izdkj dh ekuo dh vUr% fu;fU=r
O;ofLFkr ÅtkZ gSA euq’; fdlh oLrq] fØ;k fopkj dks
viukus ds iwoZ ;g fu.kZ; djrk gS fd og mls viuk;s ;k
R;kx nsA tc ,slk fopkj O;fDr ds eu esa fu.kZ;d <ax ls
vkrk gS rks og mldk ewY; dgykrk gSA

oLrqr% ewY; os ekud ;k uSfrd O;ogkj dh vkpkj
lafgrk gS tks laLdf̀r ls fudyh ijEijkvksa }kjk iksf’kr rFkk
vkRepsruk vFkok vUr%dj.k }kjk lajf{kr gksrs gSaA ekuo
budks vk/kkj cukdj viuh thou “kSyh dk fuekZ.k djrk gS
vkSj thou ds vkn“kksZa dks izkIr djus dk iz;kl djrk gSA

ekuo ewY; ,d ,slh vkpj.k lafgrk ;k ln~xq.k lewg
gS] ftls vius vkpj.k] laLdkjksa ,oa i;kZoj.k ds ek/;e ls
viukdj euq’; vius y{;ksa dh izkfIr ds fy, viuh thou
i)fr dk fuekZ.k djrk gS vkSj vius O;fDrRo dk fodkl
djrk gSA

izkjfEHkd o’kksZa esa Hkkjrh; fpUru dks xk¡/kh ds fopkjksa
,oa O;ogkj us lcls vf/kd izHkkfor fd;k gSA viuh f“k{kk
O;oLFkk ds laca/k esa 1937 esa o/kkZ ifj’kn esa cksyrs gq,
xk¡/khth us dgk Fkk fd^^vxj ge dkSeh vkSj vUrjkZ’Vªh;
la?k’kZ dks cUn djuk pkgrs gSa rks gekjs fy, t:jh gS fd ftl
f“k{kk dh eSaus fgek;r dh gS mlls vius ckydksa dks f“kf{kr
djds “kq) vkSj lqn<̀+ vk/kkj ij bldh “kq:vkr djsaA**
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gekjh fofo/k lkekftd ,oa vk/;kfRed ewY;ksa dh izeq[k
L=ksr gekjh lkekftd laLdf̀r jgh gSA laLdf̀r gekjs izkphu
ewY;ksa dk lEizs’k.k rFkk fu;U=.k djrh vkbZ gSA Hkkjrh;
laLdf̀r izkjEHk ls gh ,d vk/;kfRed ,oa vUreqZ[k /kkfeZd
nk“kZfud laLdf̀r jgh gS vkSj cjkcj ,slh gh pyh vkbZ gSA

ewY;ksa ds fodkl esa ?kj] fo|ky;] lekt] jkT; rFkk
tulapkj :ih ekxZ ;k ek/;e izHkko“kkyh dk;Z djrs gSaA
buds }kjk ckyd dk ewY; fodkl vo”; fdlh u fdlh
izdkj ls izHkkfor gksrk gSA O;fDr rFkk bu vfHkdj.kksa esa
tc rkyesy fo’k;ksa }kjk ewY; dk fodkl gksrk gSA bfrgkl]
ukxfjd “kkL=] vFkZ“kkL= }kjk jk’Vªh;rk] lkekftdrk] ukxfjdrk
rFkk jktuSfrd xq.kksa dk fodkl gksrk gSA
“kk s/k dh vko”;drk

izkFkfed ,oa ek/;fed f“k{kk esa lq/kkj ds fy, fofHkUu
;kstuk;sa cukbZ xbZ gSa ,oa mudk fØ;kUo;u fd;k x;k gSA
buds lkFk f”k{kk dk izlkj gksrk x;kA vkt uSfrd] lkekftd
vkSj jk’Vªh; lkaLdf̀rd vk/;kfRed dkSVfEcd ewY;ksa esa deh
ns[kus vkSj yxkrkj fxjkoV gksrs utj vkrh gSA ;g fxjkoV
f“k{kk ds {ks= esa ns[kus dks fey jgh gSA f“k{kk esa xq.kkRed
lq/kkj dh vko“;drk gSA f“k{kd lekt vkSj jk’Vª ds
d.kZ/kkj gSA f“k{kd ds ldkjkRed nf̀’Vdks.k ds ek/;e ls gh
Nk=ksa esa ckSf)d ,oa rkfdZd “kfDr dk fodkl gksrk gS ,oa
bruh ckSf)d vkSj “kkjhfjd {kerk ,oa le> mRiUu gksrh gS
fd os Hkfo’; esa ns“k dh uhao ds etcwr iRFkj lkfcr gksrs gSaA
f“k{kd esa iqLrdh; Kku nsus ds vfrfjDr vius thou dks
O;ogkj esa bl rjg <kys ftlls Nk= mudk vuqj.k dj lds
vkSj muds Hkh vuq“kklu] ns“k izse drZO;ijk;.krk tSls
ekuoh; ewY;ksa dk fodkl laHko gks ldsA

orZeku esa ek/;fed fo|ky;ksa ds f“k{kdksa esa ewY;ksa ds
izfr n`f’Vdks.k dgk¡ rd ldkjkRed gS rFkk dgk¡ rd
udkjkRed gSA bl leL;k ds izfr “kks/kdÙkkZ us viuk “kks/
k dk;Z pquk gS tks orZeku ifjizs{; esa cgqr egRo j[krk gSA
“kks/k ds mn~n s”;
1- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

lS)kfUrd ewY;ksa dk v/;;uA
2- ek/;fed fo|ky;ksa ds f”k{kdksa esa fyax ds vk/kkj ij

vkfFkZd ewY;ksa dk v/;;uA
3- ek/;fed fo|ky;ksa ds f”k{kdksa esa fyax ds vk/kkj ij

lkSUn;kZRed ewY;ksa dk v/;;uA
4- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

lkekftd ewY;ksa dk v/;;uA

5- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij
jktuSfrd ewY;ksa dk v/;;uA

6- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij
/kkfeZd ewY;ksa dk v/;;uA

“kk s/k dh ifjdYiuk,¡
1- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

lS)kfUrd ewY;ksa esa dksbZ lkFkZd vUrj ugha gSaA
2- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

vkfFkZd ewY;ksa esa dksbZ lkFkZd vUrj ugha gSA
3- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

lkSUn;kZRed ewY;ksa esa dksbZ lkFkZd vUrj ugha gSA
4- ek/;fed fo|ky;ksa ds f“k{kdksa esa fyax ds vk/kkj ij

lkekftd ewY;ksa esa dksbZ lkFkZd vUrj ugha gSA
5- ek/;fed fo|ky;ksa ds f”k{kdksa esa fyax ds vk/kkj ij

jktuSfrd ewY;ksa esa dksbZ lkFkZd vUrj ugha gSA
6- ek/;fed fo|ky;ksa ds f”k{kdksa esa fyax ds vk/kkj ij

/kkfeZd ewY;ksa esa dksbZ lkFkZd vUrj ugha gSA
“kks/k esa iz;qDr U;kn”kZ

“kks/k dk;Z gsrq jktLFkku jkT; ds t;iqj ftys esa
ek/;fed Lrj ds fo|ky;ksa esa dk;Zjr 50 iq:’k vkSj 50
efgyk f”k{kdksa dks U;kn”kZ ds :i esa fy;k x;k gSA U;kn”kZ
p;u gsrq ;knf̀PNd U;kn”kZ fof/k dk iz;ksx fd;k x;k gSA
“kks/k esa iz;qDr pj

izLrqr ”kks/k esa vkfJr pj ds :i esa lS)kfUrd ewY;]
lkekftd ewY;] vkfFkZd ewY;] lkSUn;kZRed ewY;] jktuSfrd
ewY; rFkk /kkfeZd ewY;ksa dks fy;k x;k gSA LorU= pj ds
:i esa fyax Hksn dks lfEefyr fd;k x;k gSA
“kk s/k dh fof/k

”kks/k gsrq losZ{k.k fof/k dk iz;ksx fd;k x;k gSA ftlesa
oSKkfud rjhds ls rF;ksa dk ,d=hdj.k mn~ns”;ksa dh izkfIr
ds fy;s fd;k tkrk gSA
“kk s/k esa iz;qDr midj.k

rF;ksa dk ladyu djus ds fy, MkW- ,l-ih- vkgywokfy;k
}kjk fufeZr f”k{kd ewY; vuqlwph dks iz;qDr fd;k x;k gSA
bl vuqlwph esa dqy 25 in gSaA izR;sd in ds N% fodYi
gSaA izR;sd fodYi lS)kfUrd] vkfFkZd] lkSUn;kZRed]
lkekftd] jktuSfrd vkSj /kkfeZd ewY; ls lEcfU/kr gSaA
izR;sd in ds fy, fodYiksa dks izkFkfedrk ds vuqlkj
Øec) djuk gksrk gSA
“kks/k esa iz;qDr lkaf[;dh fof/k
rF;ksa ds fo”ys’k.k gsrq e/;eku] ekud fopyu vkSj
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 vkykspukRed ewY; dk iz;ksx fd;k x;k gSA
iznRr fo”ys’k.k

lkj.kh la[;k&1 ls Kkr gksrk gS fd ek/;fed fo|ky;ksa
ds iq:’k f”k{kdksa ds lS)kafrd ewY;ksa dk e/;eku 94-74 gS
tcfd efgyk f”k{kdksa ds lS)kafrd ewY;ksa dk e/;eku
93-30 gSA nksuksa e/;ekuksa ds e/; vUrj dh lkFkZdrk dks
Kkr djus ds fy, Vh&ijh{k.k fd;k x;k gS ftldk ewY;
1-03 izkIr gqvk gS ;g ewY; 0-05 fo”okl Lrj ij lkFkZd
ugha gSA

ek/;fed fo|ky;ksa ds iq:’k f”k{kdksa ds vkfFkZd ewY;ksa
dk e/;eku 86-60 gS tcfd efgyk f”k{kdksa ds vkfFkZd
ewY;ksa dk e/;eku 85-30 gSA nksuksa e/;ekuksa ds e/; vUrj
dh lkFkZdrk dks Kkr djus ds fy, Vh&ijh{k.k fd;k x;k gS
ftldk ewY; 0-524 izkIr gqvk gS ;g ewY; 0-05 fo”okl
Lrj ij lkFkZd ugha gSA

ek/;fed fo|ky;ksa ds iq:’k f”k{kdksa ds lkSUn;kZRed
ewY;ksa dk e/;eku 85-88 gS tcfd efgyk f”k{kdksa ds
lkSUn;kZRed ewY;ksa dk e/;eku 88-44 gSA nksuksa e/;ekuksa ds
e/; vUrj dh lkFkZdrk dks Kkr djus ds fy, Vh&ijh{k.k
fd;k x;k gS ftldk ewY; 2-374 izkIr gqvk gS ;g ewY;
0-05 fo”okl Lrj ij lkFkZd gSA

ek/;fed fo|ky;ksa ds iq:’k f”k{kdksa ds lkekftd&
lkj.kh la[;k&1

ek/;fed fo|ky;ksa ds f”k{kdksa ds fyaxHksn ds vk/kkj ij fofHkUu ewY;ksa ds iznRrksa ds e/;eku]

izkekf.kd fopyu ,oa Vh&ijh{k.k

 l-Ø-   ewY; ?kVd          f”k{kd       la[;k      e/;eku      izk- fo-  Lo- va”k   Vh&ewY;

   1-     lS)kafrd ewY;       iq:’k           50           94-74         6-69         98       1-03

              efgyk          50           93-30         7-26                     NS

   2-     vkfFkZd ewY;       iq:’k           50           86-60        12-29         98       0-52

              efgyk          50           85-30        12-48                    NS

  3-     lkSan;kZRed ewY;       iq:’k           50           85-88         5-81         98       2-23

              efgyk          50           88-44         4-90                   p<.05

  4-     lkekftd ewY;       iq:’k           50           86-90         7-12         98       0-068

              efgyk          50           86-80         7-48                    NS

  5-     jktuSfrd ewY;       iq:’k           50           82-52         8-36         98       1-79

              efgyk          50           79-52         8-38                    NS

  6-     /kkfeZd ewY;       iq:’k           50           88-46         7-72         98       2-01

              efgyk          50           91-40         6-88                   p<.05

ewY;ksa dk e/;eku 86-90 gS tcfd efgyk f”k{kdksa ds
lkekftd ewY;ksa dk e/;eku 86-80 gSA nksuksa e/;ekuksa ds
e/; vUrj dh lkFkZdrk dks Kkr djus ds fy, Vh&ijh{k.k
fd;k x;k gS ftldk ewY; 0-068 izkIr gqvk gS ;g ewY;
0-05 fo”okl Lrj ij lkFkZd ugha gSA

ek/;fed fo|ky;ksa ds iq:’k f”k{kdksa ds jktuSfrd
ewY;ksa dk e/;eku 82-52 gS tcfd efgyk f”k{kdksa ds
jktuSfrd ewY;ksa dk e/;eku 79-52 gSA nksuksa e/;ekuksa ds
e/; vUrj dh lkFkZdrk dks Kkr djus ds fy, Vh&ijh{k.k
fd;k x;k gS ftldk ewY; 1-792 izkIr gqvk gS ;g ewY;
0-05 fo”okl Lrj ij lkFkZd ugha gSA

ek/;fed fo|ky;ksa ds iq:’k f”k{kdksa ds /kkfeZd ewY;ksa
dk e/;eku 88-46 gS tcfd efgyk f”k{kdksa ds /kkfeZd
ewY;ksa dk e/;eku 91-40 gSA nksuksa e/;ekuksa ds e/; vUrj
dh lkFkZdrk dks Kkr djus ds fy, Vh&ijh{k.k fd;k x;k gS
ftldk ewY; 2-01 izkIr gqvk gS ;g ewY; 0-05 fo”okl Lrj
ij lkFkZd gSA
“kk s/k fu’d’k Z
1- ek/;fed Lrj ds iq:’k ,oa efgyk f”k{kdksa ds lS)kafrd

ewY;ksa esa lkFkZd vUrj ugha gSA
2- ek/;fed Lrj ds iq:’k ,oa efgyk f”k{kdksa ds lS)kafrd

ewY;ksa esa lkFkZd vUrj ugha gSA
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3- ek/;fed Lrj ds efgyk f”k{kdksa ds lkSUn;kZRed ewY;
iq:’k f”k{kdksa dh rqyuk esa lkFkZd :i ls vf/kd gSA

4- ek/;fed Lrj ds iq:’k ,oa efgyk f”k{kdksa ds lkekftd
ewY;ksa esa lkFkZd vUrj ugha gSA
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e wY; og pk fj f=d fo”k s ’ kr k g S ]  tk s
euk so SKkfud] lkekftd vk Sj lk SUn;Z&ck s/k dh
nf̀’V ls egRoiw.kZ ekuh tkrh gSA ewY; dk fodkl
vftZr izfØ;k gS] ftlds fy, ewY; f”k{kk dh
vko”;drk gSA ewY; f”k{kk ds fodkl esa ewY;
f”k{k.k izfreku izHkkoh ek/;e gSA

izLrqr “kks/k esa d{kk 9 ds fo|kfFkZ;ksa ds ewY;
,oa lkekftd v/;;u miyfC/k ij ewY; fo”ys’k.k
izfreku ds izHkko dk v/;;u fd;k x;k gSA bl
v/;;u esa d{kk 9 esa v/;;ujr 60 fo|kfFkZ;ksa
dks U;kn”kZ dss :i esa fy;k x;k rFkk mu ij lkr
lksikuks a es a lkekftd v/;;u v/;kiu fofHkUu
izfrekuksa ds vk/kkj ij fd;k x;kA mu ij LofufeZr
ekiuh v/;;u e s a i wo Z ijh{k.k&i”p ijh{k.k
fu;af=r lewg vfHkdYi ds ek/;e ls izkIr iznRrksa
dks 2 x 2 dkjdh; vfHkdYi izlkj.k dk fo”ys’k.k
ds ek/;e ls fd;k x;kA ewY; fo”ys’k.k izfreku
iSdst dk iz;ksxkRed lewg ds fo|kfFkZ;ksa ds ewY;
,oa lkekftd v/;;u miyfC/k ij lkFkZd izHkko
ik;k x;kA

lkjka”k  izLrkouk&
euq’; ,d lkekftd izk.kh gS] mls le;&le; ij

lkekftd leL;kvksa vkSj lkekftd lEcU/kksa ds fo’k; esa
fpUru dk djuk gksrk gSA ;g fpUru gh euq’; ds fy,
vkn”kZ] mn~ns”;] y{; xUrO;] euksjFk ,oa lk/; cukrs gSa vkSj
og thou dks budh izkfIr ds fy, yxk nsrk gSA ewY; gh
thou dks lkFkZd cukrs gSaA ewY; gh euq’; ds eu esa
fo”okl] J)k] izsj.kk] oQknkjh] ftEesnkjh] drZO; Hkkouk
vkfn mRiUu djrs gSaA euq’; ds thou ds izfr n`f’Vdks.k dk
vk/kkj ewY; gksrk gSA

ewY; ds vaxzsth i;kZ; ^osY;ŵ  “kCn dh mRifRr ysfVu
Hkk’kk ds ‘valere’ “kCn ls ekuh tkrh gS] tks fdlh oLrq dh
dher ;k mi;ksfxrk dks O;Dr djrk gSA Hkkjrh; /keZxzUFkksa esa
Hkh ewY;ksa ds ^“khy^ “kCn vusd LFkkuksa ij iz;qDr gksrk gSA
‘Dictionary of Education’ esa lh-oh- xqM ¼1959½ us ewY;
dks ifjHkkf’kr djrs gq, dgk gS fd] ßewY; og pkfjf=d
fo”ks’krk gS] tks euksoSKkfud] lkekftd vkSj lkSUn;Z&cks/k dh
n`f’V ls egRoiw.kZ ekuh tkrh gSA yxHkx lHkh fopkj ewY;ksa
ds vHkh’V pfj= dks Lohdkj djrs gSaAß

vkWDLQksMZ vaxzsth “kCndks”k esa ewY; dks egRrk] mi;ksfxrk]
okaNuh;rk rFkk mu xq.kksa ds :i esa ifjHkkf’kr fd;k x;k gS]
ftu ij ;s fuHkZj gSaA
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mijksDr ifjHkk’kkvksa ds vk/kkj ij dgk tk ldrk gS
fd ewY; og pkfjf=d fo”ks’krk ;k xq.k gS] tks euksoSKkfud
lkekftd vkSj lkSUn;Z cks/k dh n`f’V ls egRoiw.kZ ekuh tkrh
gS] buesa mi;ksfxrk] okaNuh;rk “kkfey gSaA ewY; dk fodkl
vftZr izfØ;k gS] ftlds fy, ewY; f”k{kk dh vko”;drk
gSA ewY; f”k{kk ds fodkl esa ewY; f”k{k.k izfreku izHkkoh
ek/;e gS tks f”k{k.k izfreku dk ,d izdkj gSA

f”k{k.k izfreku ,d f”k{k.k ;kstuk gS vFkok ,d ,slk
Lo:i gS tks ikB~;dze dk Lo:i fuf”pr djrk gSA f”k{k.k
izfdz;k esa] fo|kfFkZ;ksa esa vyx&vyx dkS”kyksa dk fodkl
djus ds fy, vyx&vyx izfrekuksa dk iz;ksx fd;k tkrk
gSA izR;sd f”k{k.k izfreku dk viuk rdkZ/kkj] lS)kafrd
i{k o iz;ksxoknh lk{; gksrk gSA ewY; fo”ys’k.k izfreku }kjk
Nk= dks fofHkUu ifjfLFkfr;ksa dk Kku] ewY; o uSfrd fodkl
dk Kku djk;k tkrk gSA
ewY; fo”ys’k.k izfreku dh dYiuk,¡ %&
1- ;fn O;fDr;ksa dks ewY;ksa ds lEcU/k esa vfHkKku ,oa

fpUru djus dk volj fn;k tk;s rks mUgsa bl ckr dk
vuqHko gksxk fd] ewY;ksa ds chp dHkh&dHkh }U} dh
fLFkfr mRiUu gksrh gS] nwljs ”kCnksa esa nks ;k vf/kd ewY;
Vdjkrs gSaA

2- ewY; }U} ekuo thou ds vfHkUu vax gSaA ewY; }U} dh
fLFkfr esa O;fDr dh le{k ,oa O;ogkj vfLFkj gks tkrk gSA

3- vfLFkjrk gVkus ds fy, O;fDr dks ,d mfpr ,oa okaNuh;
fu’d’kZ ij igqapuk gksrk gSA

4- ;fn O;fDr;ksa dks ewY; }U} ls mRiUu fLFkfr esa ewY;ksa dh
igpku djus] muds fodYiksa ,oa ifj.kkeksa ds lEcU/k esa
fo”ys’k.k ,oa foospuk djus dk volj fn;k tk;s rks
muesa ewY; }U} dh fLFkfr esa mfpr fu.kZ; ysus dh {kerk
dk fodkl gks ldrk gSA

ewY; fo”ys’k.k izfreku dh ladYiuk,¡ %&
ewY; fo”ys’k.k izfreku ds lS)kafrd ,oa O;kogkfjd i{k

dks vPNh rjg le>us ds fy, ;g vko”;d gS fd] bl
izfreku esa iz;qDr ladYiukvksa dks Li’V :i ls le>k tk;A

bl izfreku esa fuEufy[kr ik¡p ladYiukvksa dk iz;ksx
eq[; :i ls fd;k x;k gS&
1-  ewY; nqfo/kk] 2- ewY; }U}] 3- ewY; ekun.M
4- vuq”khyu iz”u]  5- ewY; fo”ys’k.k
ewY; fo”ys’k.k izfreku ds izHkko %&

ewY; fo”ys’k.k izfreku ds }kjk Nk=ksa esa rkfdZd “kfDr]
ewY; }U}] ewY; fu.kZ; rFkk ewY; Li’Vhdj.k dk fodkl

fd;k tk ldrk gSA bl izfreku esa fo|ky;ksa dks lewg ds
:i esa dk;Z djuk gksrk gS] ftlds nkSjku mUgsa vius lEizs’k.k
dkS”ky] ”kkL=kFkZ dkS”ky rFkk vilkjh fpUru dks iznf”kZr
djus dk volj izkIr gksrk gSA vr% ewY; fo”ys’k.k izfreku
ds ek/;e ls fo|kfFkZ;ksa esa fofHkUu ewY;ksa dk fodkl fd;k
tk ldrk gSA

vk/kqfud le; esa tfVyrk;sa vR;f/kd c<+ jgh gaSA
O;fDr dks thou esa izR;sd {k.k }U}kRed ifjfLFkfr;ksa dk
lkeuk djuk iM+ jgk gSA ,slh fLFkfr esa mls dksbZ ,d ewY;
dk p;u djuk iM+rk gS ;k dksbZ ,d fu.kZ; ysuk gksrk gSA
fdUrq dbZ ckj O;fDr esa mfpr fu.kZ; ysus dh {kerk u gksus
ds dkj.k og }U} esa my> tkrk gSA vr% O;fDr;ksa esa
ifjfLFkfr;ksas vuqlkj mfpr fu.kZ; ysus ds xq.kksa dk fodkl
djuk vR;Ur vko”;d gSA

blds vfrfjDr orZeku le; esa lekt ds ewY;ksa dk
âkl gks jgk gSA vr% ubZ ih<+h dks ewY;ksa ds egRo ls voxr
djkuk vR;Ur vko”;d gS rFkk mfpr ewY; fu.kZ; ds fy,
ewY; Li’Vhdj.k dh ;ksX;rk dk fodkl djus dh vko”;drk
gSA ewY; Li’Vhdj.k gsrq ewY; fo”ys’k.k izfreku lgk;d gS]
bl izfreku ds ek/;e ls }U}kRed fLFkfr esa oSKkfud
n`f’Vdks.k ,oa rdZ”kfDr dk mi;ksx dj mfpr ewY; fu.kZ;
fy, tkrs gSaA

bUgha fcUnqvksa dks /;ku esa j[krs gq, izLrqr v/;;u dh
;kstuk cuk;h ,oa leL;k dFku bl izdkj gS&

d{kk 9 ds fo|kfFkZ;ksa ds ewY; ,oa lkekftd v/;;u
miyfC/k ij ewY; fo”ys’k.k izfreku ds izHkko dk v/;;uA
mn~ns”; %&
1- d{kk 9 ds fo|kfFkZ;ksa dh miyfC/k ij ewY; fo”ys’k.k

izfreku dh izHkkfor dk v/;;u djukA
2- d{kk 9 ds fo|kfFkZ;k s a ds lkekftd v/;;u dh

miyfC/k ij ewY; fo”ys’k.k izfreku dh izHkkfork dk
v/;;u djukA

3- d{kk 9 ds fo|kfFkZ;ksa ds ewY;ksa ij ewY; fo”ys’k.k izfreku
iSdst] fyax ,oa budh vUrfØZ;k ds izHkko dk v/;;u
djukA

4- d{kk 9 ds fo|kfFkZ;k s a ds lkekftd v/;;u dh
miyfC/k ij ewY; fo”ys’k.k izfreku iSdst fyax ,oa
budh vUrfØZ;k ds izHkko dk v/;;u djukA

ifjdYiuk %&
1- d{kk 9 ds fo|kfFkZ;ksa ds ewY;ksa ij ewY; fo”ys’k.k izfreku

dk lkFkZd izHkko ugha ns[kk tk,xkA
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2- d{kk 9 ds fo|kfFkZ;k s a ds lkekftd v/;;u dh
miyfC/k ij ewY; fo”ys’k.k izfreku dk lkFkZd izHkko
ugha ns[kk tk;sxkA

3- d{kk 9 ds fo|kfFkZ;ksa ds ewY;ksa ij ewY; fo”ys’k.k izfreku
fyax ,oa budh vUrfØZ;k dk lkFkZd izHkko ugha ns[kk
tk,xkA

4- d{kk 9 ds fo|kfFkZ;k s a ds lkekftd v/;;u dh
miyfC/k ij ewY; fo”ys’k.k izfreku] iSdst] fyax ,oa
budh vUrfØZ;k dk lkFkZd izHkko ugha ns[kk tk,xkA

U;kn”k Z %&
jk; ,dsMeh mPprj ek/;fed fo|ky; ds d{kk 9 ds

60 fo|kfFkZ;ksa dks U;kn”kZ ds :i esa fy;k x;k] ftlesa ckyd
,oa ckfydk,¡ lfEefyr gaSA bu 60 fo|kfFkZ;ksa dks ;knf̀PNd
:i ls izk;ksfxd ,oa fu;af=r lewgksa esa oxhZdr̀ fd;k x;kA
izR;sd lewg esa 30&30 fo|kFkhZ fy, x,A
midj.k %&

v/;;u gsrq fuEukafdr midj.kksa dk iz;ksx fd;k x;kA
1- Lo&fufeZr ewY; v/;;u ijh{k.kA
2- Lo&fufeZr lkekftd v/;;u miyfC/k ijh{k.kA
3- ewY; fo”ys’k.k izfreku ij vk/kkfjr ikB;kstuk dk iSdstA
fo|kfFkZ;ksa dks fuEukafdr lksikuksa ds vuqlkj ikB;kstuk izLrqr
dh xbZ&
izFke lk siku %& ewY; nqfo/kk dk fooj.k

¼d½ ewY; nqfo/kk dk fooj.k
¼[k½ ewY; nqfo/kk izLrqr djus ds ek/;e
¼x½ dfBu “kCnksa ,oa vU; iz”uksa dk fooj.k

f}rh; lk siku %& ewY; nqfo/kk dk fooj.k
r`rh; lksiku %& fopkj.kh; fodYi
prqFkZ lksiku %& izR;sd fodYi ds laHkkfor ifj.kke
¼ewY; lwpuk rkfydk½
iape lk siku %& ifj.kkeksa dh laHkork ds leFkZu esa lk{;ksa
dk izLrqrhdj.kA
‘k’Be lk siku %& laHkkfor ifj.kkeksa dh okaNuh;rk dk
ewY;kaduA
lIre lksiku %&  loksZRre fodYi dk fu/kkZj.k ,oa
lEcfU/kr dkj.kksa dk izLrqrhdj.kA

¼d½ loksZRre fodYi
¼[k½ loksZRre fodYi ds p;u ds dkj.k
izLrqr v/;;u iz;ksxkRed fof/k ij vk/kkfjr gSA

v/;;u esa iwoZ ijh{k.k&i”p ijh{k.k fu;af=r lewg vfHkdYi

(pre test- post test control group design) dk mi;ksx
fd;k x;k gSA

izkIr iznRrksa dk fo”ys’k.k e/;eku] izekf.kd fopyu
lglEcU/k vkfJr Vh& ijh{k.k (co-related ‘t’ test),

,oa 2x2 dkjdh; vfHkdYi izlj.k dk fo”ys’k.k (2 x 2

factorial design analysis of varience) ls fd;k
x;kA

ifj.kke ,oa fo”ys’k.k %&

rkfydk Øekad 1

d{kk 9 ds fo|kfFkZ;ksa ds ewY;ksa ij ewY; fo”ys’k.k izfreku

ds izHkko ds v/;;u ds fy, iz;ksxkRed lewg ds iwoZ ,oa

i”p ijh{k.k ds M, sd., r , t  ds eku dk fooj.k

 lewg          N     M       sd     r      df    t ewY;

 iwoZ ijh{k.k    30     7.6    1.1    .60   58   26.24

 i”p ijh{k.k   30   12.6   .98                  p<.01

rkfydk Øekad 2

d{kk 9 ds fo|kfFkZ;ksa ds lkekftd v/;;u miyfC/k ij

ewY; fo”ys’k.k izfreku ds izHkko ds v/;;u ds fy,

iz;ksxkRed lewg ds iwoZ ,oa i”p ijh{k.k ds M, sd., r ,
t  ds eku dk fooj.k

 lewg          N     M         sd      r    df   t ewY;

 iwoZ ijh{k.k    30   18.46    3.32   .85  58   38.3

 i”p ijh{k.k   30   23.06   2.88                p<.01

rkfydk Øekad 3
fo|kfFkZ;ksa ds ewY; ij ewY; fo”ys’k.k izfreku iSdst fyax
,oa budh vUrfØZ;kds izHkko ds v/;;u ds fy, 2 x 2

dkjdh; vfHkdYi izlkj.k dk fo”ys’k.k dk lkjka”kA

 Source  of    df      SS       MSS     F value

 variance

 Group          1       236      236     149.37*

 Sex              1      0.16     0.16      0.10

 Group          1 0         0 0

 X sex

 Error            56     88.31   1.58

 Total           59

  *  p < .01
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rkfydk Øekad 4
fo|kfFkZ;ksa ds lkekftd v/;;u miyfC/k ij ewY;

fo”ys’k.k izfreku iSdst fyax ,oa budh vUrfØZ;k ds
izHkko ds v/;;u ds fy, 2 x 2 dkjdh; vfHkdYi

izlkj.k dk fo”ys’k.k dk lkjka”kA
 Source  of    df      SS       MSS     F value

 variance

 Group          1      556.9    556.9     28.02**

 Sex              1     125.4    125.4      6.31*

 Group          1      4.48      4.48      0.23

 X sex

 Error            56   1113.5   19.98

 Total           59

  **  p < .01 ,  * p < .05

rkfydk Øekad 1 ,oa 2 esa ewY; fo”ys’k.k izfreku dk
iz;ksxkRed lewg ds fo|kfFkZ;ksa ds ewY; ,oa lkekftd
v/;;u miyfC/k ds izHkko dk iznf”kZr fd;k x;kA ewY;
fo”ys’k.k izfreku dk ewY; ij izHkko ds fy, Vh dk eku
26-24 rFkk lkekftd v/;;u miyfC/k ds fy, Vh dk eku
38-33 ik;k x;k] tks fd 0-01 Lrj ij lkFkZd gSA vr% bu
ifj.kkeksa ds vk/kkj ij ;g dgk tk ldrk gS fd] ewY;
fo”ys’k.k izfreku dk d{kk 9 ds fo|kfFkZ;ksa ds ewY; ,oa
lkekftd v/;;u miyfC/k ij lkFkZd izHkko ik;k x;kA

blh izdkj rkfydk Øekad 3 ,oa 4 esa ewY; fo”ys’k.k
izfreku iSdst fyax ,oa budh vUrfØZ;k ds ewY; ,oa
lkekftd v/;;u miyfC/k ij izHkko ds fy, ‘F’ dk eku
iznf”kZr fd;k x;k gSA ewY; fo”ys’k.k izfreku iSdst dk
ewY; ,oa lkekftd v/;;u miyfC/k ij lkFkZd izHkko ik;k
x;kA iz;ksxkRed lewg ,oa fu;af=r lewg dh rqyuk ds fy,
‘F’ dk eku ewY; ds fy, 149-37 rFkk lkekftd v/;;u
dh miyfC/k ds fy, 28-02 ik;k x;k tks fd 0-01 Lrj ij
lkFkZd ik;k x;kA ;g eku iznf”kZr djrs gS fd] iz;ksxkRed
lewg ,oa fu;af=r lewg ds e/;ekuksa esa lkFkZd vUrj ik;k
x;kA fyax ds lanHkZ esa lkekftd v/;;u dh miyfC/k ds

‘F’ dk eku 6-31 ik;k x;k tks fd 0-05 Lrj ij lkFkZd gSA
lkekftd v/;;u miyfC/k ds lanHkZ esa ckyd&ckfydkvksa
ds e/;ekuksa esa lkFkZd vUrj ik;k x;k] fdUrq ewY; ds lanHkZ
esa ckyd&ckfydkvksa dk ‘F’ dk eku lkFkZd ugha ik;k x;kA
blh izdkj lewg ,oa fyax dh vUrfØZ;k ds fy, ewY; ,oa
lkekftd v/;;u miyfC/k ij lkFkZd izHkko ugha ik;k
x;kA
fu’d’k Z %&
1- ewY; fo”ys’k.k izfreku iSdst dk iz;ksxkRed lewg ds

fo|kfFkZ;ksa ds ewY; ,oa lkekftd v/;;u miyfC/k ij
lkFkZd izHkko ik;k x;kA

2- iz;ksxkRed lewg ds fo|kfFkZ;ksa dh fu;af=r lewg ds
fo|kfFkZ;ksa ls rqyuk djus ij ewY; ,oa lkekftd v/;;u
miyfC/k esa lkFkZd vUrj ns[kk x;kA

3- ckfydkvksa dh lkekftd v/;;u dh miyfC/k ckydksa
dh rqyuk esa lkFkZd mPpLrjh; ik;h xbZ] ogha ewY; ds
lanHkZ esa ckyd&ckfydkvksa esa lkFkZd vUrj ugha ik;k
x;kA

4- lewg ,oa fyax dh vUrfØZ;k dk ewY; ,oa lkekftd
v/;;u miyfC/k ij lkFkZd izHkko ugha ik;k x;kA

“kSf{kd fufgrkFk Z %&
1- orZeku le; esa ewY;ksa dk âkl eq[; leL;k gS ,slh

fLFkfr esa vko”;d gS fd] fo|kfFkZ;ksa dks ewY; dk izf”k{k.k
fn;k tk;s] ftlds fy, ewY; fo”ys’k.k izfreku mi;qDr
ek/;e gSA

2 - orZeku f”k{k.k i)fr;ksa fo|kfFkZ;ksa ds KkukRed i{k
dk gh izf”k{k.k ns ikrh gS tcfd fo|kfFkZ;ksa ds lokZaxh.k
fodkl ds varxZr HkkokRed ,oa fØ;kRed i{k vNwrs
jgrs gSa] fo|kfFkZ;ksa ds HkkokRed i{k ds izf”k{k.k ds fy,
mi;qDr f”k{k.k fof/k dk pquko vko”;d gSA ewY;
fo”ys’k.k izfreku bl fn”kk esa lkFkZd iz;kl gSA

3 - ewY; fo”ys’k.k izfreku dk iz;ksx fo|kfFkZ;ksa esa ewY;
fu.kZ; ij izHkko jgrk gSA blls ckydksa esa ewY; fu.kZ;
{kerk dk fodkl fd;k tk ldrk gS tks fo|kfFkZ;ksa dks
Hkkoh thou ds fy, rS;kj djrk gSA

lanHkZ xzaFk lwph
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izLrqr “kks/ki= esa f“k{kdksa dh Hkwfedk la?k’kZ
ij {k s= ,o a l adk; ds i zH kko dk r qyukRed
v/;;u fd;k x;k gSA blds fy, U;kn”kZ ds :i
esa dyk ,oa foKku ladk; ds 120 f”k{kdksa dk
p;u mn ~n s”;ku qlkj i zfrp;u fof/k }kjk fd;k
x;k gSA blesa ”kgjh ,oa xzkeh.k {ks= ds 60&60
f”k{kdks a dk ftlesa dyk ,oa foKku ladk; ds
f”k{kdkssa dk cjkcj la[;k esa p;u fd;k x;k gSA

v/;;u laca/kh Mk W - i zfeyk izlkn ,oa Mk W-
,y-vkbZ- Hkw’k.k }kjk fufeZr Hkwfedk la?k’k Z ekiuh
dk iz;ksx fd;k x;k gSA lkaf[;dh; ekuksa ftlesa
e/;eku] ekud fopyu ,oa Vh ewY; dh x.kuk
dh xbZ gSA v/;;u ls izkIr ifj.kke ls Li’V gksrk
g S fd x zkeh.k {k s=k s a dh vis{kk ”kgjh {k s=k s a ds
f”k{kdksa esa Hkwfedk la?k’kZ T;knk ik;k x;kA mlh
izdkj dyk ladk; ds f”k{kdksa dh vis{kk foKku
ladk; ds f”k{kdksa esa Hkwfedk la?k’kZ esa lkFkZd varj
ik;k x;kA

lkjka”k
 izLrkouk&

f”k{kd] f”k{kk dk lcls egRoiw.kZ vax gksrk gSA f”k{kk
ds varxZr ikB~;Øe] laxBu] ckyd] fo|ky; vkfn vax
vkrs gSaA ysfdu ;s lHkh rc rd fu’izk.k jgrs gSa] tc rd
fd v/;kid vius s ltho O;fDrRo ds }kjk mlds
izk.k&izfr’Bk ugha dj nh tkrhA

lekt dh mUufr v/;kidksa dh ;ksX;rk ij gh fuHkZj
djrh gSA v/;kidksa ds da/ks ij gh izR;sd jk’Vª dh mUufr]
voufr dk cks> ynk gksrk gSA ftl izdkj ,d etnwj dks
ix&ix ij lko/kku gksdj pyuk iM+rk gS vU;Fkk mlds
flj dk cks> ,d Bksdj yxus ls Hkwfe ij fxjdj u’V gks
ldrk gSA mlh izdkj jk’Vª ds fuekZ.k dh ckxMksj laHkkyrs gq,
f”k{kdksa dks lko/kkuhiwoZd dne c<+kuk gksrk gSA

ßf”k{kd jk’Vª dh ,slh T;ksfrZe; e”kky gS] tks va/kdkj
esa HkVdus okyksa dk iFk&izn”kZu djrh gS rFkk lekt ds
mRFkku o iru ds fy, mRRkjnk;h gSAÞ

Hkkjrh; lekt esa xq: dks Hkxoku ls Hkh Å¡pk in izkIr
gSA lar dchj us Hkh xq: dh efgek dks Js’B ekuk gSA laLd̀r
esa xq: dk vFkZ gS] tks vKkurk dks nwj djds /keZ dk mins”k
nsrk gS] ogh xq: dgykrk gSA ;|fi ekuo thou esa Lok/;k;
dh iz/kkurk gksrs gq, Hkh mls vkRek lk{kkRed Kku rFkk viuh
ftKklk dks “kkar djus ds fy, xq: dh vko”;drk gksrh gSA
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Hkwfedk la?k’kZ dk vFkZ &
fdlh Hkh Hkwfedk ls lacaf/kr izR;k”kkvksa ds vuqikyu

laca/kh dfBukb;ksa dks Hkwfedk la?k’kZ dgrs gaSA ßHkwfedk la?k’kZ
mu ifjfLFkfr;ksa esa gksrk gS tgk¡ HkwfedkdrkZ dks la?k’kkZRed
;k izfr}UnkRed izR;k’kkvksa dk lkeuk djuk iM+rk gSAÞ
ßHkwfedk la?k’kZ nks ;k nks ls vf/kd Hkwfedkvksa ds e/; la?k’kZ
dh fLFkfr gSAÞ
var% Hkwfedk la?k’kZ %&

tc ,d gh Hkwfedk ds varxZr fofHkUu okn ds izfr}UnkRed
izR;k”kkvksa dk lkeuk djuk iM+rk gS rks bl izdkj ds la?k’kZ dks
var% Hkwfedk la?k’kZ dgrs gaSA
varHkZ wfedk la?k’k Z %&

tc fdlh O;fDr dks ,d ls vf/kd Hkwfedk djus esa
izfr}UnkRed gks rks blls mRiUu gksus okyk Hkwfedk la?k’kZ
varHZkwfedk la?k’kZ dgykrh gSA
v/;;u ds mnn~s”; %&
1- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds

f”k{kdkas ds Hkwfedk la?k’kZ ds varj dk v/;;u djukA
2- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;kas ds

dyk ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ dk rqyukRed
v/;;u djukA

3- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;kas ds
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ dk rqyukRed
v/;;u djukA

4- “kgjh {ks=ksa ds mPprj ek/;fed fo|ky;ksa ds dyk vkSj
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ dk rqyukRed
v/;;u djukA

5- xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds dyk vkSj
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ dk rqyukRed
v/;;u djukA

ifjdYiuk,¡ %&
1- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds

f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj ugha ik;k tk,xkA
2- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds

dyk ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj
ugha ik;k tk,xkA

3- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds
foKku ladk; ds f“k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd
varj ugha ik;k tk,xkA

4- “kgjh {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds dyk vkSj

foKku ladk; ds f“k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd
varj ugha ik;k tk,xkA

5- xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds dYkk vkSj
foKku ladk; ds f“k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd
varj ugha ik;k tk,xkA

fof/k %&
“kks/k leL;k dh izdf̀r dks ns[krs gq;s “kks/kdrkZ }kjk

mn~ns“;iw.kZ fof/k izfrp;u dk mi;ksx fd;k x;k gSSA
U;kn”k Z %&

v/;;u gsrq nqxZ ftyk ds fHkykbZ uxj ls “kgjh ,oa
xzkeh.k {ks=ksa ds dyk ,oa foKku ladk; ds “kkldh; mPPkrj
ek/;fed fo|ky; ds f“k{kdksa dk p;u fd;k x;k gSA
U;kn“kZ gsrq dyk ,oa foKku ladk; ds 120 f“k{kdksa dk
p;u mn~ns“;kuqlkj izfrp;u fof/k }kjk fd;k x;k gSA blesa
“kgjh {ks= ds 60 ,oa xzkeh.k {ks= ds 60 f“k{kdksa dk ckjkcj
la[;k esa dyk ,oa foKku ladk; ds f”k{kdkssa dk p;u fd;k
x;k gSA
“kk s/k midj.k %&

izLrqr “kks/k v/;;u esa MkW- izfeyk izlkn ,oa MkW- ,y-
vkbZ- Hkw’k.k }kjk fufeZr Hkwfedk la?k’kZ ekiuh dk iz;ksx fd;k
x;k gSA
lk af[;dh; vfHkiz;ksx %&

izkIr iznRrksa dk e/;eku] izekfud fopyu Kkr dj
nks lewgksa ds e/; izkIr gksus okys varj dk vkadyu ^Vh*
ewY; ds :i esa fd;k x;kA
iznRrksa dk fo”ys’k.k ,oa fu’d’kZ %&

izLrqr y?kq”kks/k dh lEkL;k “kgjh o xzkeh.k {ks=ksa ds
mPprj ek/;fed fo|ky;ksa ds f”k{kdksa dh Hkwfedk la?k’kZ dk
rqyukRed v/;;u fd;k x;kA  bl v/;;u esa “kgjh o
xzkeh.k {ks=ksa ds f”k{kdksa dh Hkwfedk la?k’kZ laca/kh izkIr vkdM+ksa
dh O;k[;k] fo”ys’k.k ,oa fu’d’kZ gsrq ifjdYiukvksa dk
lR;kiu fd;k x;kA
1- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds
f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj ugha ik;k tk,xkA

mi;qZDr ifjdYiuk dh iqf’V ds fy, “kgjh o xzkeh.k
{ks=ksa ds “kkldh; mPprj ek/;fed fo|ky;ksa es dk;Zjr
f”k{kdksa dh Hkwfedk la?k’kZ dk ekiu fd;k x;kA izkIr vkdM+ksa
}kjk e/;eku] izekf.kd fopyu Kkr dj nksuksa pjksa ds e/;
ßVhÞ eku }kjk lkFkZdrk varj Kkr fd;k x;k ftldk fooj.k
vxzysf[kr rkfydk esa iznf”kZr gSA
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Rkkfydk dzekad & 1
“kgjh o xzkeh.k {ks=k sa ds f”k{kdksa dh Hkwfedk

la?k’kZ dk lkaf[;dh; fo”ys’k.k

    lewg       la[;k   e/;eku   izk- fo-  Lo- va”k Vh ewY;

 “kgjh f”k{kd    60     30-25    9-26     118      5-79

 xzkeh.kf”k{kd   60     20-07    8-84 p<.01

mi;qZDr rkfydk ls ;g Li’V gksrk gS fd “kgjh {ks=ksa ds
m-ek-fo- ds f”k{kdksa ds Hkwfedk la?k’kZ dk e/;eku 30-25 ,oa
izekf.kd fopyu 9-26 izkIr gqvkA blh izdkj xzkeh.k {ks=ksa
ds m-ek-fo- ds f“k{kdkssa ds Hkwfedk la?k’kZ dk e/;eku 20-07
,oa izekf.kd fopyu 8-84 izkIr gqvkA nksukas lewg ds e/;
ßVhÞ ewY; dk eku 5-79 izkIr gqvk tks 0-01 Lrj ij lkj.kh
ewY; ls T;knk gSA vr% ;g ifj.kke bl ckr dh iqf’V djrk
gS fd “kgjh o xzkeh.k {ks=ksa ds m-ek-fo- ds f“k{kdksa dh
Hkwfedk la?k’kZ esa lkFkZd varj ik;k x;kA
2- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds
dyk ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj
ugha ik;k tk,xkA

Rkkfydk dzekad & 2
“kgjh o xzkeh.k {ks=ksa ds dyk ladk; ds f”k{kdksa

dh Hkwfedk la?k’k Z dk lkaf[;dh; fo”ys’k.k

 dyk ladk;   la[;k  e/;eku   izk- fo-  Lo- va”k  Vh ewY;

 “kgjh f”k{kd    30     26-87    7-30     58        3-51

 xzkeh.kf”k{kd   30     19-50    8-87 p<.01

Rkkfydk dzek ad & 3
“kgjh o xzkeh.k {ks=k sa ds foKku ladk; ds f”k{kdksa

dh Hkwfedk la?k’k Z dk lkaf[;dh; fo”ys’k.k

 foKku ladk;  la[;k  e/;eku   izk- fo-  Lo- va”k  Vh ewY;

 “kgjh f”k{kd    30     33-63    9-88     58        4-87

 xzkeh.kf”k{kd   30     21-90    8-80 p<.01

mi;qZDr rkfydk ls ;g Li’V gksrk gS fd “kgjh {ks=ksa ds
m-ek-fo- ds dyk ladk; ds f”k{kdksa ds Hkwfedk la?k’kZ dk
e/;eku 26-87 ,oa izekf.kd fopyu 7-30 izkIr gqvkA blh
izdkj xzkeh.k {ks=ksa ds m-ek-fo- ds dyk ladk; ds f”k{kdksa
ds Hkwfedk la?k’kZ dk e/;eku 19-50 ,oa izekf.kd fopyu
8-87 izkIr gqvkA nksukas lewg ds e/; ßVhÞ ewY; dk eku
3-51 izkIr gqvk tks 0-01 Lrj ij lkj.kh ewY; ls vf/kd gSA
vr% ;g ifj.kke bl ckr dh iqf’V djrk gS fd “kgjh o
xzkeh.k {ks=ksa ds m-ek-fo- ds dyk ladk; ds f”k{kdksa dh
Hkwfedk la?k’kZ esa lkFkZd varj ik;k x;kA

3- “kgjh o xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj
ugha ik;k tk,xkA

mi;qZDr rkfydk ls ;g Li’V gksrk gS fd “kgjh {ks= ds
m-ek-fo- ds foKku ladk; ds f”k{kdksa ds Hkwfedk la?k’kZ dk
e/;eku 33-63 ,oa izekf.kd fopyu 9-88 izkIr gqvkA blh
izdkj xzkeh.k {ks= ds m-ek-fo- ds foKku ladk; ds f”k{kdkssa
ds Hkwfedk la?k’kZ dk e/;eku 21-90 ,oa izekf.kd fopyu
8-80 izkIr gqvkA nksukas lewg ds e/; ßVhÞ ewY; dk eku
4-87 izkIr gqvk tks 0-01 Lrj ij lkj.kh ewY; ls T;knk gSA

vr% ;g ifj.kke bl ckr dh iqf’V djrk gS fd “kgjh
o xzkeh.k {ks=ksa ds m-ek-fo- ds foKku ladk; ds f”k{kdksa dh
Hkwfedk la?k’kZ esa lkFkZd varj ik;k x;kA
4- “kgjh {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds dyk vkSj
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa dksbZ lkFkZd
varj ugha ik;k tk,xkA

Rkkfydk dzekad & 4
“kgjh {ks=ksa ds dyk vkSj foKku ladk; ds

f”k{kdksa dh Hkwfedk la?k’kZ esa varj dh lkFkZdrk
  ladk;        la[;k  e/;eku   izk- fo-  Lo- va”k  Vh ewY;

 dyk ladk;    30     26-87    7-30     58        3-01

 foKku ladk;   30     33-63    9-88 p<.01

mi;qZDr rkfydk ls ;g Li’V gS fd “kgjh {ks=ksa ds m-ek-
fo- ds dyk ladk; ds f”k{kdksa dk e/;eku 26-87 ,oa
izekf.kd fopyu 7-30 izkIr gqvkA blh izdkj “kgjh {ks=ksa ds
m-ek-fo- ds foKku ladk; ds f”k{kdksa dk e/;eku 33-63 ,oa
izekf.kd fopyu 9-88 izkIr gqvkA nksukas lewg ds e/; Vh dk
eku 3-01 izkIr gqvk tks 0-01 Lrj ij lkj.kh ewY; ls vf/kd
gSA vr% ;g ifj.kke bl ckr dh iqf’V djrk gS fd “kgjh {ks=ksa
ds mPprj ek/;fed fo|ky;ksa esa dk;Zjr dyk vkSj foKku
ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj ik;k x;kA

5- xzkeh.k {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds dYkk vkSj
foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa lkFkZd varj
ugha ik;k tk,xkA
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Rkkfydk dzek ad & 5
xzkeh.k {ks=ksa ds dyk vkSj foKku ladk; ds

f”k{kdksa dh Hkwfedk la?k’kZ esa varj dh lkFkdrk
  ladk;        la[;k  e/;eku   izk- fo-  Lo- va”k  Vh ewY;

 dyk ladk;    30     19-5      8-87     58        1-05

 foKku ladk;   30     21-9     8-80 NS

mi;qZDr rkfydk ls ;g Li’V gS fd xzkeh.k {ks=ksa ds
mPprj ek/;fed fo|ky;ksa ds dyk ladk; ds f”k{kdksa dh
Hkwfedk la?k’kZ dk e/;eku 19-5 ,oa izekf.kd fopyu 8-87
izkIr gqvkA blh izdkj xzkeh.k {ks=ksa ds  mPPkrj ek/;fed
fo|ky;ksa ds foKku ladk; ds f”k{kdkas dk e/;eku 21-9
,oa izekf.kd fopyu 8-80 izkIr gqvkA nksukas lewg ds e/;
Vh dk eku 1-05 izkIr gqvk tks 0-05 Lrj ij lkj.kh ewY; ls
de gSA vr% ;g ifj.kke bl ckr dh iqf’V djrk gS fd
xzkeh.k {ks=ksa ds “kkldh; mPPkrj ek/;fed fo|ky;ksa ds
dyk vkSj foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa
lkFkZd varj ugha ik;k x;kA

fu’d’k Z %&
izLrqr “kks/k v/;;u ds fuEufyf[kr fu’d’kZ izkIr gq,&
1- “kgjh {ks=ksa ds mPPkrj ek/;fed fo|ky;ksa ds f”k{kdksa dh
Hkwfedk la?k’kZ Lrj xzkeh.k {ks=ksa ds f”k{kdksa ls lkFkZd lkFkZd
:i ls vf/kd ik;k x;kA
2- “kgjh {ks=ksa ds foKku ladk; ds mPPkrj ek/;fed fo|ky;ksa
ds  f”k{kdksa dh Hkwfedk la?k’kZ Lrj xzkeh.k {ks=ksa ds  f”k{kdksa
ls lkFkZd lkFkZd :i ls vf/kd ik;k x;kA
3- “kgjh {ks=ksa ds dyk ladk; ds mPPkrj ek/;fed fo|ky;ksa
ds  f”k{kdksa dh Hkwfedk la?k’kZ Lrj xzkeh.k {ks=ksa ds f”k{kdksa ls
lkFkZd lkFkZd :i ls vf/kd ik;k x;kA
4- “kgjh {ks=ksa ds mPprj ek/;fed fo|ky;ksa esa dk;Zjr
dyk vkSj foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa
lkFkZd varj ik;k x;kA
5- xzkeh.k {ks=ksa ds “kkldh; mPPkrj ek/;fed fo|ky;ksa ds
dyk vkSj foKku ladk; ds f”k{kdksa dh Hkwfedk la?k’kZ esa
lkFkZd varj ugha ik;k x;kA

lanHkZ xzaFk lwph
vgenh]lqyseku ¼2007½] bZjku dh fpfdRlk Ldwyksa ds lnL; f”k{kdksa ij laxBukRed Hkwfedk ruko o Hkwfedk la?k’kZ ij ,d

v/;;u] ch-,e-lh-] ,e-,M-],tqds”kuA
HkkxZo]egs”k] ¼1992½]vk/kqfud euksoSKkfud ijh{k.k ,oa ekiu] gj izlkn HkkxZo] “kSf{kd izdk”kd% vkxjkA
HkVukxj]lqjs”k] ¼1990½] f”k{kk ds euksoSKkfud vk/kkj] baVjus”kuy ifCyflax gkml%esjBA
Hkksxys]”kkfyuh]¼1971½]f”k{kdksa esa Hkwfedk }Un] bafM;u utjy vkWQ]lkbdksykWth] okY;we&4]i-̀46
eygks=k]lquhrk rFkk lpnso]liuk% lks”ky jksYl ,aM jksy dkfU¶yDV] tujy vkWQ bafM;u ,sdsMfed vkWQ ,Iyk;M

lkbdksykWth] tuojh&tqykbZ ¼2005½]okY;we&31¼1½]i-̀37&42
ik.Ms;],l-dqekj RkFkk bZ-,l- ¼1997½]MsoyiesUV vkWQ bestj vkWQ jksy dkfU¶yDV]baVj tujy vkWQ dkfU¶yDV

esustesUV] okY;we&8 ¼3½]i-̀187&215
iVukbZd]lsjsUnz ds- ¼1990½] ,u ,DlisyksjsVjh LVMh vkWQ jksy dUlsI”ku vkWQ VhplZ] ,f”k;u tujy vkWQ lkbZdksykWth

,.M ,tqds”kuA
“kekZ] vkj-,-% f”k{kk vuqla/kku] vkj-yky cqd fMiks] esjBA
flag]ch-vxzoky] RkFkk ;w-,u-eYgku ¼1991½]n uspj vkWQ esustsfj;y jksy dkfU¶yDV] bafM;u tujy vkWQ baMfLVª;y

fjys”ku okY;we&17¼1½]i-̀1&6

    Article Received on               08.09.2015        Reviewed on            20.10.2015
    Observations reflected on     24.10.2015         Modified  on            27.10.2015

* y[ku cksgus%  lgk- izk/;kid] fHkykbZ eS=h dkWyst] fjlkyh] fHkykbZ] ftyk nqxZ NRrhlx<
Email: lakhan.bohane8@gmail.com



“kgj h ,o a  x z ke h. k fo|kfF k Z; k s a  d s  lkek ftd  .... .. . .. . ... .. ... . .. . . }kjk l j k st  fl a g  g k WM + k  ,o a  j h r q  un s f j; k         139

ljkst flag gkWM+k *  jhrq unsfj;k **

Key Words :  lkekftd vocks/k

“kgjh ,oa xzkeh.k fo|kfFkZ;ksa ds lkekftd vocks/k dk
rqyukRed v/;;u

EDUSEARCH
ISSN: 0976-1160

Vol. 6,  No.2,  Oct.  2015

ekuo ,d lkekftd izk.kh gS] og lekt esa
jgrk gSA mldks viuk O;ogkj lkekftd Ik;kZoj.k
,oa lkekftd vis{kkvksa ds vuqdwy cuuk iM+rk
gSAekuo bfrgkl ds vkfndky ls f”k{kk dk vusd
rjg ls fodkl vkSj izlkj gksrk jgk gSaA izR;sd ns”k
viuh lkek ftd&lkL ad ` frd igpku dk s
vfHkO;fDr nsus vkSj fodflr djus ds fy, vkSj
lkFk gh le; dh pqukSfr;ks a dk lkeuk djus ds
fy, viuh fof”k’V f”k{kk iz.kkyh fodflr djrk
g SA

izLr qr “kk s/k v/;;u es a ek/;fed Lrj ds
fo|kfFkZ;ksa ds lkekftd vocks/k dk {ks= ,oa fyax
okj v/;;u fd;k x;kA “kk s/ k g sr q Lofufe Zr
iz”ukoyh dk iz;ksx fd;k x;kA “kks/k fu’d’kZ esa]
“kgjh ckfydkvksa dh vis{kk xzkeh.k ckfydkvksa
e sa s lkekftd vocks/k lkFkZd :i ls mPp ik;k
x;kA blh i zdkj xzkeh.k ckydks a dh vis{kk
“kgjh ckydksa esas lkekftd vocks/k lkFkZd :i ls
mPp ik;k x;kA

lkjka”k
 izLrkouk&

f”k{kk ,d ,slh izfØ;k gS ftlds }kjk O;fDr esa ifjorZu
dh dkSf”k”k dh tkrh gS vkSj O;fDr fQj lekt esa ifjorZu
djrk gS] bl izdkj ;g ,d fu;af=r izfØ;k gSA  &czkmu
   ekuo ,d lkekftd izk.kh gS] og lekt esa jgrk gSA
mldks viuk O;ogkj lkekftd Ik;kZoj.k ,oa lkekftd
vis{kkvksa ds vuqdwy cuuk iM+rk gSA lEHkor% fo”o esa
ekuo gh ,d ,slk izk.kh gS tks vius vuqHko ls vfZtZr Kku
dks ih<+h nj ih<+h LFkkukUrfjr djus eas l{ke gSA ekuo vius
oS;fDrd vuqHkoksa ls gh ugha lh[krk] og lekt ds lHkh
ekuoksa ds lkewfgd vuqHkoksa ls cgqr dqN lh[krk gSA dksbZ
Hkh O;fDr lekt ls nwj jgdj viuk thou ugha O;rhr dj
ldrkA ekuo dks lekt esa jgus ds fy, vius esa dbZ
O;ogkjxr ifjorZu ykus iM+rs gSa] okLro esa f”k{kk ,d ,slh
izfØ;k gS] ftlds ek/;e ls ekuo lekt ds lkFk O;oLFkkiu
dh fØ;k djuk lh[krk gSA

ekuo bfrgkl ds vkfndky ls f”k{kk dk vusd rjg ls
fodkl vkSj izlkj gksrk jgk gSaA izR;sd ns”k viuh lkekftd
& lkLadf̀rd igpku dks vfHkO;fDr nsus vkSj fodflr djus
ds fy, vkSj lkFk gh le; dh pqukSfr;ksa dk lkeuk djus ds
fy, viuh fof”k’V f”k{kk iz.kkyh fodflr djrk gSA ysfdu
ns”k ds bfrgkl esa dHkh&dHkh ,slk le; vkrk gS tc eqn~nrksa
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ls pys vk jgs mu flyflyksaa dks ,d ubZ fn”kk nsuk t:jh gks
tkrk gS vkt ogh le; gSA

ns”k vkfFkZd vkSj rduhdh fygkt ls ml eqdke rd
igq¡p x;k gS] tgk¡ ls euq’; vc rd ds lafpr lk/kuksa dk
bLrseky djrs gq, lekt ds gj oxZ dks Qk;nk igq¡pkus dk
iz;kl djsA f”k{kk ml y{; rd igq¡pus dk izeq[k lk/ku gSA
f”k{kk lfefr;ksa ds xBu ds fopkj dk leFkZu djrs gaS rkfd
os vius dk;Z {ks= esa Ldwyksa ds fu;kstu rFkk fujh{k.k dk
dk;Z dj ldsA

euq’; ,d rS;kj Hkou gS vkSj fopkj bl Hkou ds [k.M+
gSaA ldkjkRed lksp] lekt esa gekjs uSfrd Lrj dks Åij
mBk nsrh gSA nSfud ijs”kkfu;ksa dh fodVrk vkfn vKku dh
nhokjsa gSa] ftUgsas rksM+uk vko”;d gSA ckyd esa ldkjkRed
fopkj] fo”okl iw.kZ nf̀’Vdks.k] bZ”oj esa vkLFkk vkfn fodflr
djus dh vko”;drk gSA ftlls ckyd ds eu dks fLFkj]
dq”ky o izHkko iw.kZ cukus gsrq lg;ksx izkIr gksxkA blds
fy, mlds ekufld xq.kksa ds fodkl vko”;d gSA blls
ckyd esa lkekftd & vocks/k dk fodflr gksrk gSA

ckyd ,d ?kVd ds leku ugha ftls Hkjk tk lds]
cfYd og ,d fpaxkjh ds lkeku gSA ckyd dk ikyu&
iks’k.k] I;kj o Lusg ds lkFk gksuk pkfg,A ckyd psru o
vopsru eu ls lekt ls f”k{kk ysrk gS tks mlesa lkekftd&
vocks?k dk izLQqVu djrh gSA lkekftd&vocks/k] ckyd ds
O;fDrRo dks larqfyr djds lqUnj o lqfu;ksftr djrk gSA

fo|kfFkZ;ksa ds lkekftd vocks/k dk v/;;u ds
ek/;e ls muds thou dks csgrj cuk;k tk ldrk gSA
mnsn~”; &

v/;;u ds mns~n”; bl izdkj gSa &
1- “kgjh ,oa xzkeh.k ckfydkvksa ds lkekftd vocks/k dk

rqyukRed v/;;uA
2- “kgjh ,oa xzkeh.k ckydksa ds lkekftd vocks/k dk

rqyukRed v/;;u djukA
3- “kgjh fo|kFkhZ ,oa xzkeh.k fo|kfFkZ;ksa ds lkekftd

vocks/k dk rqyukRed v/;;u djukA
ifjdYiuk,¡ &
1- “kgjh ,oa xzkeh.k ckfydkvksa  ds lkekftd vocks/k esaa

lkFkZd vUrj ugha ik;k tk,xk A
2- “kgjh ,oa xzkeh.k ckydksa ds lkekftd vocks/k esa lkFkZd

vUrj ugha ik;k tk,xk A

3- “kgjh ,oa xzkeh.k fo/kkfFkZ;ksa ds lkekftd vocks/k esa
lkFkZd vUrj ugha ik;k tk,xkA

“kk s/k fof/k &
izLrqr “kks/k v/;;u esa “kks/k dk;Z gsrq losZ{k.k fof/k iz;qDr
fd xbZ gS] izLrqr “kks/k dk;Z gsrq d{kk 9oha ds “kgjh ,oa
xzkeh.k Lrj ds 26&26 fo|kfFkZ;ksa dks lfEefyr fd;k x;kA
izLrqr v/;;u esa “kks/kkFkhZ }kjk Lo&fufeZr iz”ukoyh dk
iz;ksx fd;k gSA iznRrksa dk fo”ys’k.k e/;eku izekf.kd
fopyu ,oa t ijh{k.k ds }kjk fd;k x;k gSaA

Rkfydk Ø- 1
fo|kfFkZ;ksa ds {ks= ,ao fyax okj lkekftd vocks/k

dh rqyuk ds fy, M, Sd. ,oa t ds ekuksa dk
fooj.k

  lewg             N      M      Sd      df    t-ewY;

 xzkeh.k ckfydk    13    25-15    1-01    24    4-40

 “kgjh   ckfydk   13    22-61    1-81           p<.01

 xzkeh.k ckyd     13    23-46    1-97    24    2-18

 “kgjh   ckyd     13    25-69    2-06           p<.05

 xzkeh.k fo|kFkhZ    26    24-30    1-63    50    0-29

 “kgjh  fo|kFkhZ     26    24-15    2-08           NS

fu’d’kZ &
1- “kgjh ckfydkvksa dh vis{kk xzkeh.k ckfydkvksa esas lkekftd

vocks/k lkFkZd :i ls mPp ik;k x;kA
2- xzkeh.k ckydksa dh vis{kk “kgjh ckydksa esas lkekftd

vocks/k lkFkZd :i ls mPp ik;k x;kA
3- “kgjh ,oa xzkeh.k fo|kfFkZ;ksa ds lkekftd vocks/k lkFkZd

varj ugha ik;k x;kA
“kSf{kd mikns;rk

fo|kfFkZ;ksa ds lkekftd&vocks/k dks tkuus ds fy;s tks
fd;k x;kA blds ek/;e ls fo|kfFkZ;ksa ds ekufld ;ksX;rk
o HkkoukRed i{k ij cy fn;k tk ldrk gSA lkekftd
ikfjokfjd o fo|ky;hu Kku ls fo|kfFkZ;ksa ds thou esa
fufgr ewY;ksa ls voxr djk;k tk ldrk gSA lkekftd
vocks/k dks tkx̀r dj f”k{kd }kjk fo|kfFkZ;ksa esa laLdf̀r]
laLdkj o O;ogkfjd Kku ds izfr :fp mRiUu dh tk
ldrh gSA Nk=] lekt o fo|ky; ls izkIr Kku dk thou
esa fuoZgu dj ,d vPNs ukxfjd cu ldrs gSaA
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fu;a=.k dk dsUn z* O;fDrRo ds lkekftd
vf/kxe fl)kUr ij vk/kkfjr vfHkdYi gSA ;g
O;fDr ds thou esa gksus okyh ?kVukvksa ds dkj.kksa
d s i zfr mudk O;fDrxr i zR;{k.k g SA orZeku
v/;;u esa Hkkoh f”k{kdks a dh “k Sf{kd miyfC/k
ij *fu;a=.k ds dsUnz* dk izHkko Kkr djus dk
iz;kl fd;k x;kA t;iqj “kgj ds f”k{kd izf”k{k.k
egkfo|ky;ks a e s a v/;;ujr 121 Hkkoh f”k{kdks a
dk p;u ;kn `fPNd fof/k ds }kjk fd;k x;kA
*fu;a=.k dk dsUn z* pj ds ekiu g sr q Mk W - ,u-
glusu ,oa MkW- Mh-Mh- tks”kh }kjk fufeZr **yksdl
vkWQ dUVªksy Ldsy* dk mi;ksx fd;k x;k rFkk
”kSf{kd miyfC/k ds :i esa iz;ksT;ksa ds Lukrd
Lrj ds izkIrkadksa dks lfEefyr fd;k x;kA fu’d’kZ
izkIr gqvk fd Hkkoh f”k{kdksa dh ySafxd fHkUurk
dk muds *fu;a=.k dk dsUnz* ij lkFk Zd izHkko
iM+rk gS rFkk iq:’k  efgyk f”k{kdksa dh rqyuk esa
vf/kd vkUrfjd fua;f=r ik;s x,A blds lkFk
gh *fu;a=.k ds dsUn z* dk ”k Sf{kd mifyC/k ij
lkFkZd izHkko ik;k x;kA

lkjka”k  izLrkouk&
 f”k{kk ekuo thou ds fodkl dk lk/ku gSA f”k{kk

Lo;a izdk”k gS tks euq’; dks izdkf”kr ,oa vkyksfdr djrh
gSA f”k{kk ds }kjk gh euq’; dh tUetkr ”kfDr;ksa dk fodkl
gksrk gS] mlds Kku ,oa dyk dkS”ky esa o`f) gksrh gS rFkk
O;ogkj esa ifjorZu gksrk gSA f”k{kk dk ftruk lEcU/k O;fDr
fo”ks’k ls gksrk gS] mlls Hkh vf/kd lekt ls gksrk gSA f”k{kk
gh lekt esa ifjorZu ykrh gS rFkk lekt ds vkfFkZd ,oa
lkaLdf̀rd fodkl dh okgd curh gS] ftlds ifj.kkeLo:i]
,d leFkZ ,oa lcy lekt dk fuekZ.k gksrk gSA tSls&tSls
lekt dh vko”;drkvksa ,oa Lo:i esa ifjorZu gksrk gS
oSls&oSls f”k{kk O;oLFkk esa Hkh ifjorZu vko”;d gks tkrk
gSA f”k{kk&O;oLFkk ds nks izeq[k vo;oksa] f”k{kd ,oa fo|kFkhZ
dh Hkwfedk esa Hkh le;Øe ds vuqlkj ifjorZu gksrs jgrs gSaA

orZeku f”k{kk O;oLFkk esa f”k{kd dh vf/kuk;doknh
Hkwfedk ij iz”u fpUg yxkrs gq, vf/kxe dh ̂ Kkulajpukoknh*
vo/kkj.kk ij cy fn;k tk jgk gSA bl vo/kkj.kk ds vuqlkj
*Kku* dks oLrqfu’B u ekudj lanfHkZr ,oa fo’k;ijd ekuk
x;k gSA bl mikxe esa f”k{kd dks ckydksa ds vuqHkoksa dks
d{kk d{k rd ykdj ,sls lkekftd okrkoj.k dk lt̀u
djuk gS] ftlesa ckyd lfØ; jgs] d{kk lewg ds lkFk vUr%
fØ;k djsa] mUgas lkspus ds i;kZIr volj izkIr gks rFkk og
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vf/kdkf/kd vuqHko izkIr dj iwoZ vftZr vo/kkj.kkRed
;kstukvksa dk iqulZaxBu dj ldsA fo|ky; esa izkIr ;gh
vuqHko tks fd ckyd ds O;ogkj ifjorZu djrs gS] *”kSf{kd
miyfC/k* ds :i esa ifjHkkf’kr fd, tk ldrs gSaA ckyd dh
”kSf{kd miyfC/k dk izR;{k lEcU/k mlds laKkukRed]
laosxkRed] lkekftd rFkk “kkjhfjd fodkl ls gksrk gS rFkk
;g xgurk ,oa tfVyrk ds lkFk ckyd dh o`f) vkSj mlds
O;ogkj ds rhuksa i{kksa&laKkukRed] HkkokRed ,oa fØ;kRed
i{k ls lEcfU/kr gksrh gSA

ckyd ds lh[kus dh euksoSKkfud izfØ;k esa f”k{kd
}kjk d{kk&d{k f”k{k.k ds nkSjku iz;qDr fd, x, fofHkUu
mixeksa ,oa dkS”kykas tSls& f”k{k.k fof/k;k¡] f”k{k.k lgk;d
lkexzh] lEizs’k.k dkS”ky ,oa fo|kfFkZ;ksa dks izksRlkfgr vkSj
lfØ; jgus gsrq iz;ksx esa fy, x;s *iqucZyu* dk Hkh izR;{k
izHkko nf̀’Vxr gksrk gSA *fu;a=.k dk dsUnz* ¼*yksdl vkWQ
dUVªksy*½ vfHkdYi Hkh blh *iqucZyu* ¼iqjLdkj ,oa n.M½
ij vk/kkfjr lEizR;; gS] tks fd O;fDrRo ds fu/kkZj.k dk
egRoiw.kZ vk;ke gSA bl lEizR;; dk fodkl twfy;u ch-
jksVj ¼1954½ us fd;k Fkk] ftldk iwjk uke *iqucZyu ds
fu; a=. k dk dsUn z * ¼locus of control of

Reinforcement½ gSA jk sVj us O;ogkjkRed ,oa
laKkukRed euksfoKku dks tksM+rs gq, *fu;a=.k dk dsUnz* dk
vfHkdYi fn;kA jksVj ds vuqlkj] dksbZ ?kVuk tks fof”k’V
O;ogkj ds ?kfVr gksus dh laHkkO;rk dks cny ldrh gS]
*iqucZyu* dgykrk gS vkSj gekjk O;ogkj vf/kdka”k :i ls
blh *iqucZyu* ls funsZf”kr gksrk gSA blh iqjLdkj ,oa n.M
dh laHkkfor ?kVuk ds dkj.k O;fDr vius }kjk dh tkuh
okyh fØ;kvksa ds dkj.kksa ds izfr fo”okl cukrk gSA ckn esa
;gh *fo”okl* O;fDr;ksa ds O;ogkj dks funsZf”kr djrs gSa fd
os dSlh vfHkof̀Ùk rFkk O;ogkj viukrs gSaA

*fu;a=.k dk dsUnz* ¼*yksdl vkWQ dUVªksy*½] lkekftd
vf/kxe fl)kUr ij vk/kkfjr gSA ;g fl)kUr *iqucZyu* dh
vo/kkj.kk ,oa blds O;ogkj ij IkM+us okys izHkko gsrq lkekU;
lS)kfUrd i’̀BHkwfe iznku djrk gSA ts-ch- jksVj ds lkekftd
vf/kxe fl)kUr ds vuqlkj] *iqucZyu* ds izR;{k.k eas O;fDrxr
fofHkUurk ik;h tkrh gSA O;fDrxr izR;{k.k esa fofo/krk ds
dkj.k] muds }kjk fdlh ?kVuk ds izfr fofo/k izfrfØ;k,¡
gksuk vko”;d gSA lkekftd vf/kxe fl)kUr dk eq[;
fopkj ;g Fkk fd O;fDrRo] ml O;fDr fo”ks’k ds cká
okrkoj.k ds lkFk vUr%fØ;k dks iznf”kZr djrk gSA O;fDr

ds cká okrkoj.k ds izfr vuqfØ;k djus esa ifjoZru ds
lkFk O;ogkj Hkh ifjofrZr gksrk gSA thou ds vuqHkoksa ds
lkFk&lkFk O;fDr ds Lo;a ds fo”okl Hkh fufeZr gksrs pys
tkrs gSaA

mi;qZDr foospuk ls Li’V gksrk gS fd *fu;a=.k dk
dsUnz* ¼*yksdl vkWQ dUVªksy*½ ,d ladYiuk gS] tks O;fDr;ksa
ds fu;a=.k dh /kkj.kk dk ijh{k.k djrh gS] fd fdl lhek
rd yksx ;g lksprs gSa fd tks dqN muds lkFk ?kfVr gksrk gS]
og muds fu;a=.k esa gS vFkok ughaA *iqucZyu* fdl izdkj
O;ogkj dks izHkkfor djrk gS] dk v/;;u djrs le; jksVj
us ;g LFkkfir fd;k fd fdlh ?kVuk ds mijkUr *iqucZyu*
dks yksx HkkX;] nSo;ksx] vFkok fu;fr ls mRiUu cká *fu;a=.k
dk dsUnz* ¼External Locus of Control½ ds :i esa
ysrs gSA *fu;a=.k ds vkUrfjd dsUnz* ¼Internal locus

of Control½ okys O;fDr blh iqucZyhdj.k dks viuh
;ksX;rk] iz;kl vFkok O;ogkj ds :i esa ns[krs gaSSA

MsfoM ,- xj”kkW ¼1984½ us *fua;=.k ds dsUnz* dks
ifjHkkf’kr djrs gq, dgk gS fd Þfu;a=.k dk dsUnz* ,d
lkekU; oDrO; ,oa lelkef;d vfHkdYi gS rFkk gekjs
O;ogkj ij fu;a=.k dk izR;{k L=ksr gSA ;g ,d O;fDrxr
fo”okl iz.kkyh gS] tks fd O;fDr ds Lo;a ds vuqHkoksa ds
dkj.kksa rFkk lQyrk vFkok foQyrk ds dkjdksa ls lEcfU/
kr gSA vkUrfjd fu;a=.k dk dsUnz okys O;fDr ¼Internals½
;g ekurs gS] fd Oks Lo;a vius HkkX; ij fu;a=.k dj ldrs
gSaA ;s] ;g Hkh fo”okl j[krs gS fd muds vuqHko] mudh
dq”kyrkvksa] ;ksX;rkvksa ,oa iz;klksa ls fu;af=r gksrs gS] tcfd
*ckáfu;a=.k dk dsUnz* okys O;fDr ¼External s½ vius
vuqHkoksa dks HkkX;] fu;fr vFkok vkdfLedrk dk ifj.kke
ekurs gSaAÞ

*fu;a=.k dk dsUnz* ls lEcfU/kr dbZ vuqla/kku dk;Z
Hkkjr ,oa fons”kksa esa gq, gaSA ik.Ms] ,-ih- ¼1993½ us vius
v/;;u esa ik;k fd egkfo|ky;h fo|kfFkZ;ksa dk vkRelEeku
muds *fu;a=.k dk dsUnz* ls izHkkfor gksrk gSA vkUrfjd
fu;a=.k ds dsUnz okys fo|kfFkZ;ksa esa vkRe&lEeku dk Lrj]
cká *fu;a=.k ds dsUnz* okys lewg dh rqyuk esa mPp izkIr
gqvkA [k¸;kj] eksgEen ¼1994½ us “kSf{kd miyfC/k ,oa
fu;a=.k ds dsUnz ds e/; lEcU/k dk HkkSxksfyd ,oa ikfjokfjd
dkjdksa ds lUnHkZ esa v/;;u fd;kA izkFkfed d{kk ds
fo|kfFkZ;ksa ij fd, x, v/;;u ds ifje.kkr% ;g ik;k x;k
fd *fu;a=.k dk dsUnz*] fo|kfFkZ;ksa ds lkekftd&vkfFkZd
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Lrj] fyax ,oa “kSf{kd miyfC/k dks izR;{k :i ls izHkkfor
djrk gSA LdsVh] ,MEl~ ¼2001½ us ;g ik;k fd /kekZU/krk]
i z R;{k :i ls O;fDr ds * fu;a=.k dk dsUn z * l s
LkEcfU/kr ugha gksrh ijUrq mPp “kSf{kd miyfC/k okys fo|kFkhZ]
cká fu;af=r ik;s x,A vks>k] “kSysUnz dqekj ¼2007½ ds
v/;;u esa tUe Øe ,oa ifjokj ds vkdkj dk fd“kksj
fo|kfFkZ;ksa ds *fu;a=.k dk dsUnz* ij lkFkZd izHkko ns[kk x;kA
yksgku] Å’kk ¼2010½ us ;ksx djus okyh rFkk ;ksx ugha djus
okyh efgykvksa ds *fu;a=.k dk dsUnz* dk v/;;u fd;k
vkSj fu’d’kZ ds :i esa ik;k x;k fd ;ksx] efgykvksa ds
*fu;a=.k dk dsUnz* dks lkFkZd :i ls izHkkfor djrk gSA
ckld] fjrqi.kkZ ,oa ?kks’k] vatfy ¼2011½] ds }kjk fd, x,
v/;;u esa fo|ky;h okrkoj.k ,oa *fu;a=.k dk dsUnz* dk
f“k{kdksa dh dk;Z&larqf’V ij izHkko ik;k x;kA nkl] izkaX;k
ijferk ,oa IkVuk;d] iqfLirk ¼2013½] us ik;k fd *fu;a=.k
dk dsUnz*,oa vkRe&lEeku] nksuksa gh pj fo|kfFkZ;ksa dh “kSf{kd
miyfC/k esa egRoiw.kZ Hkwfedk fuHkkrs gSaA mek] ds-,oa euhdUnu]
ds- ¼2013½ us vius v/;;u esa “kSf{kd ruko ij muds
*fu;a=.k dk dsUnz*] vkRe&lEeku ,oa fyax dk lkFkZd izHkko
ns[kkA bcsXkC;wue] ts-vks-¼2014½] }kjk fd, x;s v/;;u esa
;g ik;k x;k fd egkfo|ky;h fo|kfFkZ;ksa dh “kSf{kd
miyfC/k ,oa vkUrfjd *fu;a=.k dk dsUnz* ds e/; /kukRed
lkFkZd lglEcU/k gksrk gSA

mijksDr v/;;uksa ls Li’V gksrk gS fd *fu;a=.k dk
dsUnz* dk ewY;kadu] fo|kfFkZ;ksa dh fo”ks’krkvksa dk vk/kkj gS
D;kasfd ;g gekjs nwljksa ds lkFk lEcU/kksa ,oa okrkoj.k esa gkus
okyh ?kVukvksa dks izHkkfor djrk gSA Hkkoh f“k{kd gh lekt
,oa jk’Vª ds HkfOk’; ds fuekZ.kdrkZ gaSaA vr% ;g tkuuk
vko“;d gS fd f“k{kd izf“k{k.kkFkhZ ¼Hkkoh f“k{kd½ vius
thou ls lEcfU/kr ?kVukvksa dk dkj.k fdls ekurs gSa\
vFkkZr~ muds *fu;a=.k dk dsUnz* dgk¡ vf/kLFkkfur gS\ rFkk
;g fdl izdkj mudh “kSf{kd miyfC/k dks izHkkfor djrk
gS\ ;g v/;;u blfy, Hkh vko“;d gS fd Hkkoh f“k{kd]
;fn vkUrfjd fu;af=r gksaxs vFkkZr~ fu;fr ;k la;ksx esa
fo“okl u dj] thou ls lEcfU/kr ?kVukvksa dks muds
iz;klksa ,oa ;ksX;rkvksa dk ifj.kke ekusaxs rks] os Hkfo’; esa
vius fo|kfFkZ;ksa dks Hkh Lo;a esa fo“okl mRiUu dj
vkRefo“okl ds lkFk] viuh ;ksX;rk ds vk/kkj ij dk;Z
djus ,oa miyfC/k izkIr djus esa fo“okl djuk fl[kk ldsaxsA
vr% izLrqr v/;;u esa Hkkoh f“k{kdksa ds *fu;a=.k dk dsUnz*

dk mudh “kSf{kd miyfC/k ij iM+us okys izHkko dks Kkr
djus dk iz;kl fd;k gSA
v/;;u ds mn~n s“;&
1 Hkkoh f“k{kdksa ds *fu;a=.k ds dsUnz* dk v/;;u djukA
2 Hkkoh f“k{kdksa dh ySafxd fHkUurk ¼iq:’k ,oa efgyk½ ds

lanHkZ esa *fu;a=.k dk dsUnz* dk v/;;u djukA
3 Hkkoh f“k{kdksa dh “kSf{kd miyfC/k ij *fu;a=.k ds dsUnz*

ds izHkko dk v/;;u djukA
v/;;u dh ifjdYiuk, a&
1 Hkkoh iq:’k f“k{kdksa ,oa Hkkoh efgyk f“k{kdksa ds *fu;a=.k

dks dsUnz* ij izkIr vadksa ds e/;ekuksa esa lkFkZd varj ugha
gSaA

2 vkUrfjd ,oa cká fu;af=r Hkkoh f“k{kdksa dh “kSf{kd
miyfC/k ds ek/; izkIrkadksa esa lkFkZd varj ugha gSA

3- vkUrfjd ,oa cká fu;af=r Hkkoh efgyk f“k{kdksa ds
“kSf{kd miyfC/k ds ek/; izkIrkadksa esa lkFkZd varj ugha
gSA

4- vkUrfjd ,oa cká fu;af=r Hkkoh Ikq:’k f“k{kdksa ds “kSf{kd
miyfC/k ds ek/; izkIrkadksa esa lkFkZd varj ugha gSA

v/;;u dh izfØ;k  &
v/;;u dh fof/k &

izLrqr v/;;u esa fooj.kkRed losZ{k.k fof/k dk iz;ksx
fd;k x;kA
izfrn”kZ  &

v/;;u ds fy, t;iqj “kgj ds f“k{kd izf“k{k.k
egkfo|ky;ksa esa v/;;ujr Hkkoh f“k{kdksa dk p;u ;knf̀PNd
izfrn“kZu fof/k ls fd;k x;kA izkjafHkd :Ik esa 146 iz;ksT;ksa
¼72 iq:’k ,oa 74 efgyk,¡½ dk p;u v/;;u gsrq fd;k
x;kA izR;sd iz;ksT; ds *yksdl vkWQ dUVªksy Ldsy* ds
izkIRkkadksa dh x.kuk dh xbZA vUr esa 121 Hkkoh f“k{kdksa ¼61
iq:’kksa ,oa 60 efgykvksa½ dks  v/;;u gsrq izfrn“kZ ds :i esa
lfEefyr fd;k x;k A
iznÙk ladyu gsrq iz;qDr midj.k &

v/;;u esa *fu;a=.k dk dsUnz* pj ds ekiu gsrq MkW-
,u- glusu ,oa MkW- Mh-Mh- tks”kh }kjk fufeZr *yksdl vkWQ
dUVªksy Ldsy* izekihdr̀ midj.k dk iz;ksx fd;k x;kA
bl ekiuh esa dqy 36 dFku lfEefyr gSa] ftlesa 16
ldkjkRed ,oa 20 udkjkRed dFku gSA bl ekiuh esa rhu
fcUn q fufgr g S a rFkk iz;k sT; dks bu rhu fcUnqvks a
&*lnSo*]*dHkh&dHkh* ,oa *dHkh ugha* ds  vk/kkj ij mÙkj nsuk
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mijksDr rkfydk&2 dk voyksdu djus ls Kkr gksrk gS
fd Hkkoh efgyk f”k{kdksa ds *fu;a=.k dk dsUnz* pj ds ek/;
izkIrkad ¼48-38½] Hkkoh iq:’k f”k{kdksa ds ek/; izkIrkadksa
¼52-64½ dh rqyuk esa de gSSA =qfV ds 0-05 Lrj rFkk
LokrU=; dksfV (df) 119 ds fy;s mijksDr ek/; izkIrkadksa
esa vUrj lkFkZdrk dh tk¡p gsrq Vh&ijh{k.k dk iz;ksx fd;k
x;kA blds ifj.kkeLo:i ‘t’ dk ewY; 3-070 izkIr gqvk]
tks fd Vh ds visf{kr ewY; ¼1-96½ ls vf/kd gSA vr%
ifjdYiuk 1 vLohdr̀ gqbZA blls ;g ifj.kke fudyk fd
Hkkoh efgyk f”k{kdksa ,oa Hkkoh iq:’k f”k{kdksa ds *fu;a=.k ds
dsUnz* ds ek/; izkIrkadksa esa lkFkZd varj gS vFkkZr~ fyax ds
vUrj dk izHkko *fu;a=.k ds dsUnz* ij nf̀’Vxr gqvk rFkk
Hkkoh iq:’k f”k{kd vf/kd vkUrfjd fu;af=r ik;s x,A

rkfydk Ø &3
*fu;a=.k ds dsUnzz* ds lewgk sa esa “k Sf{kd miyfC/k ds

i zkIrkdks a dh rqyuk
 fu;a=.k dk dsUnz  la[;k  e/;eku  izk- fo- Lo- dksfV VhewY;
 cká fu;a=.k       63    56-04    7-16     119     5-68
 vkarfjd fu;a=.k   58    63-47     7-21               p<.01

mijksDr rkfydk&3 ls Li’V gS fd] cká fu;af=r Hkkoh
f”k{kdksa dh ”kSf{kd miyfC/k ds ek/; izkIrkad ¼56-04½]
vkUrfjd fu;af=r Hkkoh f”k{kdksa dh ”kSf{kd miyfC/k ds ek/
; izkIrkadkas ¼63-47½ dh rqyuk esa de gSA LokrU=; dksfV
119 ,oa =qfV ds 0-05 Lrj ij nksuksa ek/;ksa ds vUrj dh
lkFkZdrk dh tk¡p Vh&ijh{k.k ls djus ij Vh dk ewY; 5-682
izkIr gqvk] tks fd Vh ds visf{kr ewY; 1-96 ls vf/kd gSA
vr% ifjdYiuk 3 vLohd̀r gksrh gSA vr% ifj.kkeLo:i
;g dgk tk ldrk gS fd vkUrfjd fu;f=ar ,oa cká
fu;f=ar Hkkoh f”k{kdksa dh ”kSf{kd miyfC/k ds ek/; izkIrkadkas
esa vUrj lkFkZd gS vkSj vkUrfjd fu;af=r Hkkoh f”k{kd]
cká fu;af=r Hkkoh f”k{kdksa dh rqyuk esa mPp ”kSf{kd
miyfC/k j[krs gaSA

rkfydk Ø- 1
ySafxd fHkUurk ds lanHkZ es a fu;a=.k dk dsUnz

   fu;a=.k dk dsUnz          efgyk       iq:’k        ;ksx
   cká fu;af=r               39           24          63
   vkarfjd fu;af=r           21           37          58
    ;ksx                       60           61         121

gksrk gSA vuqdwy vFkok ldkjkRed dFkuksa esa *lnSo^ izR;qÙkj
dks 2 vad] ^dHkh&dHkh^] izR;qÙkj dks 1 vad] ,oa ^dHkh
ughâ  izR;qÙkj dks 0 vad iznku fd;k x;k] fdUrq izfrdwy
dFkuksa esa vadu fof/k foijhr dh xbZA “kSf{kd miyfC/k ds
:i esa Hkkoh f“k{kdksa ds LukRkd Lrj ds izkIrkadksa dks fy;k
x;kA
v/;;u esa iz;qDr lkaf[;dh &

v/;;u esa iznÙkksa dk fo”ys’k.k djus gsrq fuEufyf[kr
lkaf[;dh izfof/k;ksa dk mi;ksx fd;k x;k&
 ek/;
 ekud fopyu
 Vh&ijh{k.k

121 Hkkoh f”k{kdksa dks muds *yksdl vkWQ dUVªksy*
Ldsy* ds izkIrkadksa ds vk/kkj ij nks lewgksa ¼vkUrfjd fu;af=r
,oa cká fu;af=r½ esa foHkkftr fd;k x;kA
5- iznÙkksa dk fo”ys’k.k ,oa ifj.kke &

izLrqr v/;;u dk mnn~s”; Hkkoh f“k{kdksa dh “kSf{kd
miyfC/k ij *fu;a=.k ds dsUnz* ¼*yksdl vkWQ dUVªksy*½ ds
izHkko dks Kkr djuk FkkA lkFk gh ySafxd fHkUurk ds lUnHkZ
esa Hkh *fu;a=.k dk dsUnz* dk v/;;u fd;k x;kA bl lUnHkZ
esa rkfydk la[;k&1 ls iznf“kZr gksrk gS fd vkUrfjd fu;af=r
Hkkoh efgyk f“k{kdksa dh la[;k ¼21½] iq:’k f“k{kdksa ¼37½
dh rqyuk esa de ikbZ xbZ] tc fd blls foijhr cká
fu;af=r iq:’kksa ¼24½ dh rqyuk esa Hkkoh efgyk f“k{kdksa dh
la[;k ¼39½ vf/kd izkIr gqbZA blls ;g fu’d’kZ fudyk fd
cká fu;a=.k dh fLFkfr esa efgykvksa dk izfr”kr] iq:’kksa ds
izfr”kr ls vf/kd gS] tc fd vkUrfjd fu;a=.k dh fLFkfr
esa iq:’kksa dk izfr”kr] efgykvksa dh vis{kk vf/kd gSA

rkfydk Ø &4
“k Sf{kd miyfC/k dk rqyukRed v/;;u

 “kSf{kd     Hkkoh efgyk f”k{kd HkkohIk q:’k f”k{kd
 miyfC/k     ek/;  ek-fopyu  ek/;  ek-fopyu
 cká fua;f=r   53-84    6-86        59-62    7-63
 vkarfjd        60-68     7-08        65-06     7-27
 fu a;f=r
 Lora=rk dksfV         58                     59
 Vh&ewY;            3-641                   2-814

rkfydk Ø &2
fyax ds vk/kkj ij *fu;a=.k ds dsUnz* izkIrk adk sa dh

r qyuk
 fyax     la[;k   e/;eku   izk- fo-   Lo- dksfV    Vh ewY;
 efgyk    60       48-38   7-47       119         3-07
 iq:’k     61       52-64   7-81   p<.01
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mijksDr rkfydk la[;k&4 ds voyksdu ls Li’V gksrk
gS fd vkUrfjd ,oa cká fu;af=r efgyk Hkkoh f”k{kdksa ds
”kSf{kd miyfC/k ds ek/; izkIrkad Øe”k% 60-68 ,oa 53-84
gSSA =qfV ds 0-05 Lrj ,oa LokrU=; dksfV 58 ij nksuksa lewgksa
ds ek/; izkIrkadksa ds vUrj lkFkZdrk dh tk¡p Vh ijh{k.k ls
djus ij Vh dk ewY;  3-641 izkIr gqvk] tks fd Vh ds
visf{kr ewY; 1-96 ls vf/kd gSA vr% ifjdYiuk 4 vLohd̀r
gqbZA ifj.kkeLo:i ;g dgk tk ldrk gS fd vkUrfjd ,oa
cká fu;af=r Hkkoh efgyk f”k{kdksa ds ”kSf{kd miyfC/k ds
ek/; izkIrkadkas esa lkFkZd varj gS vkSj vkUrfjd :i ls
fu;af=r efgykvksa dh ”kSf{kd miyfC/k] cká fu;af=r
efgykvksa dh rqyuk esa mPPk gksrh gSA

blh izdkj vkUrfjd ,oa cká fu;af=r iq:’k Hkkoh
f”k{kdksa ds ”kSf{kd miyfC/k ds ek/; izkIrkad Øe”k% 65-06
,oa 59-62 izkIr gq,A =qfV ds 0-05 Lrj ,oa LokrU=; dksfV
59 ij nksuksa ek/; izkIrkadksa ds vUrj dh lkFkZdrk dh tk¡p
Vh&ijh{k.k ls djus ij Vh ewY; 2-814 izkIr gqvk] tks fd Vh
ds visf{kr ewY; 1-96 ls vf/kd gSA vr% ifjdYiuk 4
vLohdr̀ gksrh gSA ifj.kkeLo:i ;g dgk tk ldrk gS fd
vkUrfjd ,oa cká fu;af=r Hkkoh iq:’k f”k{kdksa dh ”kSf{kd
miyfC/k ds ek/; izkIrkadksa esa vUrj lkFkZd gS rFkk vkUrfjd
fu;af=r iq:’k f”k{kd] cká fu;af=r f”k{kdksa dh rqyuk esa
mPp ”kSf{kd miyfC/k j[krs gaSA
fu’d’kZ ,oa lq>ko &

v/;;u ds ifj.kkeksa ds vk/kkj ij dgk tk ldrk gS
fd Hkkoh f”k{kdksa dh ySafxd fHkUurk dk muds *fu;a=.k dk
dsUnz* ¼*yksdl vkWQ dUVªksy*½ ij lkFkZd izHkko iM+rk gS

rFkk iq:’k] efgykvksa dh rqyuk esa vf/kd vkUrfjd fu;af=r
gksrs gaSA blds lkFk gh Hkkoh f”k{kdksa ds fu;a=.k dk dsUnz
mudh ”kSf{kd              miyfC/k dks Hkh izHkkfor djrk
gS vkSj vkUrfjd *fu;a=.k dk dsUnz* okys Hkkoh f”k{kd] cká
*fu;a=.k dk dsUnz* okys f”k{kdksa dh vis{kk mPp ”kSf{kd
miyfC/k iznf”kZr djrs gSaA

bldk dkj.k lkekU;r% ;g ekuk tk ldrk gS fd
Hkkjrh; lkaLdf̀rd ,oa lkekftd i’̀BHkwfe esa efgykvksa dks
iq:’kksa dh rqyuk esa de Lora=rk ,oa de vf/kdkj fn, tkrs
gSaA izkjaHk ls gh yM+fd;ksa dks ladh.kZ ekufldrk ds lkFk cM+k
fd;k tkrk gSA vr% yM+fd;k¡ vius thou ls lEcfU/kr
?kVukvksa dks Lo;a dh lkeF;Z] ;ksX;rk ,oa {kerk dk ifj.kke
u ekudj HkkX; ,oa fu;fr dk ifj.kke ekurh gSa] tc fd
blds foijhr yM+dksa dks muds thou ls lEcfU/kr fu.kZ;
ysus dk iw.kZ vf/kdkj fn;k tkrk gS] pkgs og f”k{kk ds lUnHkZ
esa gks ;k fookg ds fu.kZ; ysus ds lUnHkZ esaA vRk% os vius
HkkX; ij de fo”okl djds] viuh ;ksX;rk dks thou esa
?kfVr gksus okyh ?kVukvksa dk dkj.k ekurs gSaA

izLrqr v/;;u Hkkoh f”k{kdksa ds *fu;a=.k dk dsUnz* dks
Kkr djus esa lgk;d gksxkA lkFk gh ;g v/;;u Hkkoh
f”k{kdksa dks mudh Lo;a dh {kerkvksa] lhekvksa ,oa lQyrk
vFkok foQyrkvksa ds dkj.kksa dks tkuus esa lgk;d fl)
gksxkA f”k{kd izf”k{k.k egkfo|ky;ksa esa izf”k{k.k iznku djus
okys f”k{kdksa ds fy, Hkh ;g v/;;u lkFkZd fl) gks ldsxk
D;kasfd os Hkkoh f”k{kdksa ds *fu;a=.k dk dsUnz* dk ewY;kadu
dj] muds vf/kxe dh dfBukbZ;ksa ,oa {kerk ds vuqlkj
f”k{k.k O;wg jpukvksa dk fuekZ.k dj ldsaxsA blds lkFk gh
os Hkkoh v/;kidksa dk Lo;a ds iz;kl ,oa Lo;a esa fo”okl
tkxr̀ djus gsrq izsfjr dj ldsaxsA
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