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From Editor’s Desk

Dear Friend,

Today’s world, its problems and challenges are becoming increasingly
more interdependent and interconnected. We  need to take lessons from its
past in order to build a new and better tomorrow.  We can prevent ourselves
from violence-ridden history, which now seems to be repeating itself. The
values of peace, non-violence, tolerance, human rights and democratic
ideologies will have to be inculcated in every individual; young and old,
children and adults alike. No time is more appropriate than the present to
build a culture of peace.

Peace education promotes a culture of peace, which is essentially
transformative. It cultivates the knowledge base, skills, attitudes and values
that seek to transform people’s mindsets, attitudes and behaviors in the
first place, which have either been created or exacerbated violent conflicts.
It seeks this transformation by building awareness and understanding,
developing concern and challenging personal and social actions that will
enable people to live, relate and create conditions and systems that actualize
nonviolence, justice, environmental care and other peace values.

Global efforts towards peace and reconciliation can only succeed with a
collective approach built on trust, dialogue and collaboration. For that, we
have to build a grand alliance for a culture of peace amongst all,
particularly with the proactive involvement and participation of the young
people. In today’s world, more so, a culture of peace should be seen as the
essence of a new humanity, a new global civilization based on inner oneness
and outer diversity.

Interfaith education grew out of the interfaith movement, with a
progressive agenda began in 1893 at the World’s Parliament of Religions
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gathering in Chicago. For the first time in history, leaders of so-called
“Eastern” and “Western” religions had come together for dialogue, seeking
a common spiritual foundation for global unity. Since then many other
interfaith organizations have arisen. This interfaith movement sought to
bring together religious and spiritual leaders of diverse traditions to engage
in dialogue, to educate each other and their audience about their respective
traditions. These organizations convened conferences to bring these leaders
together with lay people and to address global problems of intolerance,
injustice, and religious persecution.

Formal education systems can employ a variety of approaches to cultivate
caring and responsible citizenship. All need to develop some form of
citizenship education as a part of the core curriculum for elementary and
secondary school students.  Social studies subject may be redesigned by
introducing  citizenship education.

Education should aim to nurture the values underlying caring and
responsible citizenship — peace, equality, tolerance and democratic attitudes
— in all subject areas as “Common Essential Learnings.” The school
programmes, should provide exposure  to all of the areas under study such
as— peace, human rights, democracy, international understanding, and
tolerance.

The flourishing of a culture of peace will generate the mindset in us which
is a prerequisite for the transition from force to reason, from conflict and
violence to dialogue and peace. Culture of peace will provide the bedrock of
support to a stable, progressing and prospering world for all of us.

    B. V. Ramana Rao
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Quality Training to Develop Teaching Skills through 
Two Year B.Ed Programme: An Analysis 

 
Dr. Rashmi, Department of Education, Nagaland University, Meriema, 
Kohima. 
Prof.Lungsang Zeliang, Head, Dept of Education, School of Humanities and 
Education, Nagaland University, Kohima Campus, Meriema, Nagaland, 
India-797 004 

Abstract 
The present paper tried to study and evaluate the quality training in terms of 

teaching skills through two year B.Ed curriculum. The recommendations of Justice Verma 
Commission helps in enriching the teacher education programme through inclusion of two 
year B.Ed curriculum. Theoretical as well as practice part are equally important for a quality 
training but when focusing on the development of teaching skills, practicing part become 
more important. On the basis of study it is found that in two year B.Ed programme syllabus 
is appropriately focused on the practicing part leading to decrease the gap between training 
and actual situation. 
Key Words: Quality training, teaching skills, Curriculum, Pedagogic Studies. 
 
Introduction: 

Education is the medium which enables an individual to fight with the increasing 
challenges of their personal, social and national life. That’s why we expect education to 
prepare students for real life. All of the expectations can only be fulfilled by the proper 
learning of the students and for proper learning of the students a skillful teacher is needed. 
To become a skillful teacher training of the teacher must be very good and for a good 
training curriculum of the training must be appropriate. 

Indian Teacher Education Programme has been questioned time to time for its 
inefficiency leading to poor quality teachers. Mushrooming of teacher education institute, 
not meeting the needs in terms of quality and commitment is one of the major challenges 
which education system are facing. The Justice Verma Commission showed us a path to 
dawn a quality teacher through quality training. The recommendations of Justice Verma 
Commission helps in enriching the teacher education programme through inclusion of two 
year B.Ed curriculum which is available at four regional institute of India till now. 
New two-year B.Ed. Programme is comprised of three broad inter-related curricular areas: 

1. Perspectives in Education 
2. Curriculum and Pedagogic Studies 
3. Engagement with the Field (NCTE, 2014).  

 
 
 
  
 
 

 
 
 
 
Theoretical as well as practice part are equally important for a quality training but 

when focusing on the development of teaching skills, practicing part become more 
important. That’s why the paper will focus on curriculum and pedagogical studied and 
engagement with the Field. 
Curriculum and Pedagogic Studies: 

Curriculum and Pedagogic Studies offers a study of the nature of disciplines, critical 
understanding of the school curriculum, pedagogy as the integration of knowledge about 
the learner, the discipline and the societal context of learning, and research relating to 

Perspectives in Education Curriculum and Pedagogic Studies 

Engagement with the Field 



different aspects of young children’s learning. The design of the curriculum would enable 
students to specialize in one subject area, at one/ two levels of school. The courses under 
the curricular area of ‘Curriculum and Pedagogic Studies’ for the two year period includes: 

 Language across the Curriculum 
 Understanding Disciplines and Subjects 
 Pedagogy of a School Subject 
 Assessment for Learning 
 Optional Course 
These courses aim to develop in students an understanding of the curriculum, linking 

school knowledge with community life. Optional courses will be offered in areas such as 
Vocational/Work Education, Health and Physical Education, Peace Education, Guidance 
and Counseling, or an additional pedagogy course (in another subject at the secondary level 
or the same subject at the higher secondary level). 
Language across the Curriculum: 

In India, language and literacy are generally seen as the concern of only the 
language teachers but without language teaching cannot take place. Therefore it becomes 
important to understand the language background of student and know how oral and 
written language can be used in the classroom to make certain optimal learning of the 
subject area. Several studies have shown that Indian students perform weakly in reading 
comprehension (Sternberg, R.J., 2013). This should be a crucial concern of all teachers. 
Therefore student-teachers will need to be familiar with theoretical issues and to develop 
competence in analyzing current school practices and must come up with suitable 
alternatives. 
The focus of the course is on three broad areas: 
1) Understanding the language background of students, as first or second language. There 
may be multilingualism in the classroom (Agnihotri, 1995); the home language and school 
language (Eller, 1989). 
2) To understand the nature of classroom discourse and develop strategies for using oral 
language in the classroom in a manner that promotes learning in the subject area (Thwaite 
& Rivalland, 2009). 
3) To understand the nature of reading and writing comprehension in the content areas like 
note-making, summarizing, making reading-writing connections, process writing. Analyzing 
children’s writings to understand their conceptions is also very important (NCTE, 2014). 
Understanding Disciplines and Subjects: 

During the last fifty years most disciplinary areas, especially social science, natural 
science and linguistics have undergone a large change. This leads to evoke questions on 
methods of study and validation of knowledge which changed significantly. Even those 
areas of disciplinary knowledge such as mathematics was earlier considered as culture free 
and universal are now seen through socio-cultural perspectives. There have been attempts 
towards redefinitions of the school subject also with concern for social justice. It is 
increasingly recognized that for teachers to know a school subject they must know the 
‘theory of content’ as how the content was selected, framed in the syllabus, and how it can 
be transformed so that learners construct their own knowledge through it. The inclusion or 
exclusion of a subject area from the school curriculum too is very important (Hodson, 
1987). There is a particular imagination of the subject, content and children implicit in the 
way curriculum and syllabus and text books are designed which teachers must learn to 
examine. Current curriculum enables a teacher to do all the above mentioned things. 
Pedagogy of a School Subject: 

Student teachers must need to understand the epistemological and pedagogical bases of 
their own chosen school subject. However, it is not just disciplinary or subject knowledge 
that a teacher needs to understand but it is the way of teaching which every teacher must 
learn. Pedagogy is to be understood as the integration of knowledge about the learner, the 
subject and the societal context (Apple, Au, & Gandin, 2011). This course is comprise of 
broadly three areas – 

1. The nature of the school subject, including its relation to disciplinary knowledge and 
its social history as a subject in the school curriculum. 

2. The aims and pedagogical approaches for the teaching of the subject at different 
stages of school and, 



3. Deeper theoretical understanding of how children in diverse social contexts 
construct knowledge of specific subject concept areas.  

Combining these three domains will be essential to ensure that meaningful learning takes 
place among all children (NCF, 2005). 
Assessment for Learning: 

In contrast to the traditional notion of assessment as an act to be performed at the 
end of teaching, using a paper-pencil test (Glaser, Chudowsky, & Pellegrino, 2001) the 
course situates assessment within a constructivist paradigm. With the constructivist 
understanding of learning and assessment, assessment cannot be an end-of-teaching 
activity. Rather, it has to be an ongoing process where the teacher closely observes learners 
during the process of teaching-learning, records learning landmarks, and supports them by 
providing relevant feedback. The need for giving feedback to students and their guardians 
will be highlighted, with practical experience of how to record and report progress, and 
create forums for engagement with the community. Student-teachers will thus learn to 
explore diverse methods and tools of assessing an array of learning/performance outcomes 
of diverse learners. The course discusses the relationship of assessment with self-esteem, 
motivation, and identity as learners (Sternberg, 2013) with an emphasis on intelligence and 
ability (Dweck, 2006). In this way the course is supporting trainee teachers to understand 
the psycho-social and political dimensions of assessment. 
Optional Courses: 
Optional Courses can be taken from vocational/work education, health and physical 
education, peace education, guidance and counseling, etc. and can also be an additional 
pedagogy course (Other than that chosen for pedagogy of school subjects at the secondary 
level, or the same school subject at the higher secondary level). 
Engagement with the Field – the Self, the Child, Community and School: 

The B.Ed. curriculum is providing for sustained engagement with the Self, the Child, 
Community and School, at different levels and through establishing close connections 
between different curricular areas. In the first year, there is work on the field to a minimum 
of 4 weeks, spread over several days throughout the year. This includes one week of school 
engagement and three weeks of other engagements. In the second year, there is a minimum 
of 16 weeks of engagement with the field of which 15 weeks are for school internship and 
one week is for other field engagements. Thus a minimum of 20 weeks (4+16) is allocated 
over the two years for tasks, assignments and school internship in the field, under the 
broad curricular area Engagement with the Field. This curricular area of Engagement with 
the Field providing an important link between the other two broad areas and the field, 
through its three components: 

1. Tasks and Assignments that run through all the courses as indicated in the year 
wise distribution of the syllabus 

2. School Internship 
3. Courses on Enhancing Professional Capacities (EPC) 

EPC 1: Reading and Reflecting on Texts 
EPC 2: Drama and Art in Education 
EPC 3: Critical Understanding of ICT 
EPC 4: Understanding the Self 

Tasks and Assignments that run through all the courses: 
The two curricular areas of ‘Perspectives in Education’ and ‘Curriculum and 

Pedagogic Studies’ offers field engagement through different tasks and projects with the 
community, the school, and the child in school and out-of-school. The tasks and projects 
may include collaborative partnership with the schools for developing co-curricular 
practices, creative ways of tracking learners’ progress, establishing study circles/science 
clubs/forums for professional development of in-service school teachers or forums for 
supporting and dialoguing with the School Management Committee, parents and the 
community. 
School Internship: 

Having some experience with the child, the community and schools in first Year, the 
second year offers intensive engagement with the school in the form of School Internship. 
During the first year to support better understanding of schools and in preparation of 
Internship, teacher education institutes has given the responsibility to make provisions for 
visits to innovative centers of pedagogy and learning - innovative schools, educational 



resource centers, etc. Before teaching in a classroom, the trainee teachers has to observe 
the school and its classrooms for a week, to understand the school in total, its philosophy 
and aims, organization and management, the life of a teacher, needs of the physical, 
mental, emotional development of children, aspects of curriculum and its transaction with 
quality, transaction, and assessment of teaching-learning. 

School Internship is designed to lead to the development of a broad range of 
perspectives, professional capacities, teacher dispositions, sensibilities and skills. They 
should be provided opportunities to teach in government and private schools with 
systematic supervisory support and feedback from faculty. It is important that the student-
teachers consolidate and reflect on their teaching experience during and after the school 
internship. It is clearly mentioned in curricular framework that under any circumstances if 
the student-teacher could not be sent to more than two schools during her/his internship 
period, internship should not be reduced to the ‘delivery’ of a certain number of lesson 
plans, but should aim for meaningful and holistic engagement with learners in at least one 
of the school. Moreover, teaching should not be practiced through the reductionist 
approach of ‘microteaching’ of isolated ‘skills’ and simulated lessons (NCTE, 2014). 
Courses on Enhancing Professional Capacities (EPC): 

Throughout the programme several other specialized courses is offered to enhance 
the professional capacities of a trainee teacher. According to curriculum framework the EPC 
courses shall be internally assessed and are as follows: 
Course EPC 1: Reading and Reflecting on Texts 
Course EPC 2: Drama and Art in Education 
Course EPC 3: Critical Understanding of ICT 
Course EPC 4: Understanding the Self   
Courses are focusing on developing the professional and personal self of a teacher. It is 
designed to integrate theoretical and practical components, transacted through focused 
workshops with specific inputs on art, music, drama and yoga. 
Discussion: 

As we can see the new B.Ed curriculum incorporates every aspect which certainly 
helpful in developing a quality teacher. Two year B.Ed is providing sufficient time duration 
to provide adequate and stable knowledge in content areas, in pedagogy of teaching and at 
last in developing a sense of positive attitude towards teaching among the trainee-teachers. 
The National Commission on Teachers (1985) under the Chairmanship of D.P. 
Chottopadhyaya stated that the existing one year B. Ed. Courses must be made effective by 
the lengthening the time available and renovating the current course and curricula. The 
Commission also suggested that two summer months may be added to the academic year 
by increasing working hours per day and in some places appointment of additional staff 
and restructuring of the programme of studies allowing sufficient time for practical works in 
the school and community (NCTE, 1998). After a long gap of time implementation of 
recommendations of Justice Verma Commission provide us a path to dawn a quality 
teacher by enhancing quality training through inclusion of two year B.Ed programme. 

The two-year B.Ed. programme has certain special characteristics. It provides 
greater scope for development of sound knowledge on different areas i.e. content knowledge, 
knowledge on teaching-learning methodologies and knowledge on pedagogy of teaching 
learning among the trainee-teachers. Some of the value related objectives that intend to 
develop among the trainee teachers are commitment, competence, accountability, 
dutifulness etc. It will develop commitment and quality in the trainee-teachers towards 
their profession. It intends to bring integrated development of the trainee-teachers by 
touching both, cognitive and non- cognitive aspects of their behaviors. It is primarily 
practical or may be said practice oriented curriculum. It gives stress on practical activities 
like internal assessment, project works, sessional works, internship in teaching, practice of 
micro-teaching skills, community works, practical works relating to work experiences 
innovative ways for conducting practical activities related to health and physical education, 
work experience, fieldwork with community etc. 

Two year B.Ed. trains the trainee-teachers properly to meet the varied problems of 
the school or classroom. It provides scope for pedagogical analysis of the content/ units 
included in its syllabus/curriculum. This pedagogical analysis becomes helpful for healthy 
integration of contents, methods, theories, practical etc. for meaningful transaction. One 
month pre-internship in teaching programme (during Part-1 B.Ed. stage) and about three 



months internship in teaching programme (during Part- 11 B.Ed. stage), post-internship 
meet, twenty days community work programme (10 days in Part-1 & 10 days in Part-11 
B.Ed. stage) etc. are some of the very special features of this course. Incorporation of ICT 
part will make a teacher efficient, effective and skillful which prepare them to walk with the 
time of world having technological revolution. Drama and art in education help them to 
correlate the real word and the imaginary world both and make them capable in handling 
the diverse adverse situation, sometimes came suddenly.  
Conclusion: 

On the basis of discussion it can be concluded that inclusion of two year B.Ed 
curriculum to all teacher training programme in India will certainly enhance the quality of 
training of trainee teachers in terms of skills, commitment, cognitive and non-cognitive 
domains and overall in quality which leads to develop a eminence citizen ultimately to a 
developed nation. 
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Abstract 
The two Years B.Ed Curriculum was implemented in the teacher 

education institutions throughout the country according to the decision taken 
by NCTE. The enhancement of one more year to B.Ed Curriculum will give 
sufficient time for the student teacher to complete all the tasks related to 
practicum, projects and records along with the academic course work. This 
paper mainly focused on its attention on the merits and advantages on the 
implementation of two year B.Ed Curriculum. 
Key Words: Challenges, Teacher educators, Student teachers, Curriculum  
Introduction:  

Bachelor of Education (B.Ed) programme up to 2014-15 academic years 
is having one year duration. It was enhanced to two year programme from 
2015-16 academic year onwards with credit based semester system. The main 
objective of making this teacher education programme is to give quality 
education in the secondary education. The progress of the nation is based on 
the class room teaching, with the motto of this situation it was made in to two 
year programme. The thought created by the academicians, scholars, 
researchers and educationists is good for its implementation of the two year 
B.Ed programme. At present NCTE is collecting the feedback or survey about 
the positive effects actually focused in the picture about the secondary teacher 
education course were going to be taken in to consideration. Whatever it may 
be NCTE has implemented the course with two year credit based semester 
system and directly published in the Gazette of India. 

The two Years B.Ed Curriculum was implemented in the teacher 
education institutions throughout the country according to the decision taken 
by NCTE. The enhancement of one more year to B.Ed Curriculum will give 
sufficient time for the student teacher to complete all the tasks related to 
practicum, projects and records along with the academic course work. The 
content in the course work is also strong and gives a good knowledge to the 
teacher educator and also for the student teacher. Initially the rate of 
admission process will be become dull because people have to adjust for the 
two academic years. But slowly with in a gap of three to four years again B.Ed 
programme will become the supremacy in the field of teacher education. 
Compare to last year admission process this academic year the rate of 
admissions were enhanced. At present in the state of Sikkim all B.Ed 
admissions were filled in three colleges of education i.e. in Harkamaya College 
of Education, Gangtok, Soreng B.Ed College, Soreng and Layola College of 
Education, Namchi. It indicates that two year B.Ed curriculum importance and 
significance related to teacher education. This paper mainly focused on its 
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attention on the merits and advantages on the implementation of two year 
B.Ed Curriculum 

After NCTE implemented the two year B.Ed curriculum throughout the 
country a drastic change was happened in the history of teacher education. All 
the educational institutions like Colleges of teacher education, IASEs, Regional 
Colleges of Education, State University Departments, Central University 
departments of education and teacher education along with the self financed 
institutions were incorporated the curriculum in their course structure. The 
change is published in the Gazette of India and all the teacher education 
institutions must follow the governmental rules otherwise the affiliations and 
permissions were cancelled. Some educational institutions run by the private 
managements were got two units i.e. 100 strength in additional intake. 
Because of the implementation of the two year B.Ed curriculum, major 
advantages are particularly for the teacher trainees only. The syllabus is very 
apt and suitable for the needs of the society and after the training the student 
teacher will becomes a good and productive teacher. The synonymous terms 
like student teachers, teacher trainees, trainee teachers were used for the 
students who are undergoing the B.Ed Training. The advantages benefitted for 
the student teachers were mentioned in this paper. 

I. Advantages to the Student Teachers: 
1. Two Year Duration: Up to 2014-15 B.Ed was conducted with one year 

duration, but from the academic year 2015-16 it became two year 
duration. Previously when the course is with one year duration it is very 
difficult to complete all the tasks implemented in the curriculum. Many 
records and projects were also become very hectic to complete in the 
short span of time. B.Ed course consisting of projects, records and 
internship in schools. Earlier they have to stay in school for a period of 
one month. In one month teaching the whole unit and conducting the 
achievement test will be a difficult task. Apart from these the community 
participation study is also there in the syllabus. It is just like the survey 
and gathers information from the community and prepares a record for 
that. While staying the school, the student teacher has to prepare a case 
study record by selecting a problem child and gather information for 
giving proper counseling for the child. For doing all those things in the 
one year duration it is a very hardship and lot of strain for the student 
teacher. But in the present curriculum, the student teachers are having 
sufficient time to complete all the tasks in a systematic and organized 
way.   

2. Jobs Opportunities for B.Ed. Course: B.Ed teachers are having lot of 
job opportunities in both government and private sectors. The 
government jobs like School Assistants, Model school teachers, Vidya 
Volunteers, central government jobs like Central school teachers, 
Navodaya Vidyalaya teachers and in private sector many corporate 
schools are recruiting B.Ed teachers in thousands. In our country 
Teaching is a vast profession and many openings are there especially for 
the secondary school teachers. Many corporate schools are running their 
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school by incorporating CBSC or ICSE syllabus with English medium. All 
those corporate schools are paying more than that of state government 
pay scales. Even the middle class families are also sending their children 
to the corporate schools. Every year more number of schools were 
establishing with new societies, Roman Catholic Churches, and some 
private managements. When the new schools are establishing naturally 
the schools need the secondary teachers. Thus doing B.Ed course will be 
leads a person to settle his life in a good position with respect in the 
society. 

3.  Projects and Records: In the present B.Ed curriculum the projects and 
records are the important in the practicum part. Previously there is no 
time to do all the things, but in present duration it will be good time to 
complete all projects and records in a systematic manner. The student 
teacher has to write Achievement record, Micro teaching record, Teaching 
Practice Record, Observation record and Criticism record. The projects 
like Community study project, Physical Education project, Health 
Education project, Case study project and School study projects 
preparation lot of time will be consumed. For the projects like community 
study the student teacher has to visit and stay sometime in the village 
community and gathers the data for the project, for preparing the school 
study, student teacher has to stay in the school and observe all the 
things and gathers the data from the teachers and to prepare the case 
study record, student teacher gathers the information about the problem 
child from neighbors, peers, teachers and parent for analyzing the 
problem. All the records and projects along with the new academic 
course work at present gives required knowledge for the student 
teachers. According to the present structure it is possible to the student 
teacher to spend much time in the school to look after all these record, 
projects along with the academic course work. The relevant records and 
projects were implemented in the new B.Ed curriculum. 

4. B.Ed. is a Training Course: B.Ed course is a special course and it is a 
training course. At present the Continuous and Comprehensive 
Evaluation (CCE) type of training is giving for the student teacher. 
Nowadays it is again noted as continuous and comprehensive 
assessment. B.Ed training is a skill development course consisting of 
teaching skills. In microteaching session student teacher is training with 
only five skills in the one year duration. Now in the two year B.Ed 
duration it is having much time to train in all the teaching skills and 
student teacher has to equip with more number of skills. In B.Ed course 
in the state Universities they are having six methodology subjects. The 
regional language will be one of the language methodology subjects. The 
methodology subjects like Social Studies, Mathematics, Biological 
Sciences, Physical Sciences, English and Regional Language methods are 
present in the curriculum. The various skills to teach the methodology 
subjects with different methods will be trained in two year B.Ed 
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curriculum. Hence two year program will helpful to the student teacher 
to take proper training from their teachers.  

5. Convenient Syllabus Structure: Right now the syllabus for the two year 
B.Ed. Curriculum is a credit based semester system. Most part of the 
syllabus at present is suitable for the needs of the society and it is a 
convenient syllabus. The CCE planning is suitable for both elementary 
and secondary education. The syllabus in theory as well as practical 
component both is comfortable for the student teachers. The average 
student can also follow the present curriculum because of the two year 
duration. The sufficient time for the average learner will helpful to gain 
better knowledge and skills related to teaching. It’s a training task for the 
student teachers who are genuine and hard working. 

6. Enhancing Professional Capacities: This concept of enhancement of 
professional competencies is very essential for the teacher. Those 
professional capacities were incorporated in the present B.Ed 
curriculum. The skills like communication skills, Teaching skills, 
professional skills, Emotion management skills, Technical Skills etc were 
incorporated in EPC Skills. The learning of the skills, practicing of the 
skills and implementation of the skills in the teaching will helpful to the 
students for the better learning. The professional capacities were also 
mentioned serially in very unit to contribute best abilities for the student 
teacher. 

7. Spending in Schools: According to the present curriculum student 
teacher spend more time in schools. Because of that to gives practical 
exposure along with gaining experience in the teaching field. The 
internship training will be duration of three months in the total course 
for both academic year sessions. The student teacher has a chance to get 
practical knowledge and experience along with the completion of records 
and projects. Before acquiring the B.Ed degree student teacher will be 
equipped with numerous teaching skills. 

8. Credit based Semester System: The two year B.Ed programme 
consisting of credit based semester system and the semester end 
examinations will be held for the students every six months. If the B.Ed 
curriculum will be running in semester based, every month one monthly 
examination will be conducted and at the end of the semester, the 
semester end examinations will be conducted. If the system is continuing 
like this, it leads to study the syllabus continuously and student teacher 
will be thorough in all aspects of training. In happening so student 
teachers will be up to date in all academic and practical parts.  

9. Suitable Syllabus for Social Sciences Subjects: The present syllabus 
consisting of suitable topics particularly in social science subjects like 
philosophy of education, psychology of education and sociology of 
education. Class room student is the unit in the class room and the 
present social sciences were concentrating on the modification of 
behavior of the student. The subjects are also concentrating on the 
growth and development of the child in all aspects of psychological, 
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philosophical and sociological aspects. These social sciences will train 
the student teachers to gain much knowledge about the child. 

10. Community Participation: According to the present syllabus the 
attachment with the community will be more for the student teacher. The 
community activities like clean and green, health and hygiene, education 
and school, parent teacher associations, awareness programmes like 
women empowerment, aids, child rights, plantations, vocational 
education etc. will help the student teacher to understand much about 
the community. The practical knowledge related to community will gain 
experience about community and knows more about the dealing with the 
problems. Schools particularly in village side should need awareness 
programmes. 

I. Suggestions: 
1. In our country 40% jobs and placements are going on based on 

teacher education. Its expansion is more and any change or 
modification should be done by the experienced knowledge of senior 
professors and educationists. 

2. The B.Ed teacher education programme should be run in higher 
education system only. The student teachers after completion of their 
graduation only joining in B.Ed course. 

3. The syllabus consisting of CCE is suitable for the both elementary and 
secondary education in B.Ed. curriculum.  Thus B.Ed teachers are 
suitable to teach for both elementary and secondary education. Hence 
the government should open jobs for the B.Ed teachers in both 
elementary and secondary levels. 

4. The appointment of 16 teaching staff in the college of education is a 
positive step taken by the NCTE. It will be helpful to the teacher 
educators that they will get good job opportunities and student 
teachers will obtain quality training and quality education from the 
colleges of education. 

5. Equalize M.A. (Education) and M.Ed. Degrees in university norms and 
also in NCTE Norms. Some universities are wind up the M.A. 
(Education) Course and in its place they are introducing M.Ed. 
Course. Some universities are running M.A. Education course in 
Department of Education along with M.Ed course in Teacher 
education Departments. 

6. The present syllabus is suitable for the rural areas and villages. The 
review is essential for every three years according to UGC Norms. 
After acquiring the B.Ed. Degree the student teacher will well 
equipped with the knowledge of their respective native villages and 
community.  

7. The infra-structure and institutional facilities according to new norms 
should be developed by every college of Education. All the buildings 
should be well furnished with RCC roof. The rooms should be in a 
given format of NCTE in square meters. The play field facilities, library 
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books, laboratory equipment and computer Lab facilities should be 
enhanced. 

8. Many universities are not recruiting the staff according to the new 
norms. For B.Ed offering departments with two units the university 
has to appoint 16 teaching staff. If it happened it will open venues for 
the unemployed scholars. 

9. The private managements offering B.Ed colleges have to appoint 
teaching staff according to NCTE norms and they have to pay the 
respective state government scales for the teachers. 

10. Any how the NCTE has taken a best step in implementing the two 
year duration B.Ed. course. India is a highly populated country and 
the teacher education is a lively hood for the many people. It is every 
ones responsibility to make it more strengthened. “Train ups a child 
in the way he should go, when he became old, he will not depart from 
it.” A teacher can only fulfil this task with proper B.Ed. Training. 
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Abstract 
The quality of a nation depends upon the quality of its citizens. The 

quality of its citizens depends not exclusively, buy in critical measure upon the 
quality of their education, the quality of their education depends more than upon 
any single factor, upon the quality of their teacher. The current study would find 
the reflections of the trainees on the two year programme, some possible steps 
taken to enhance the quality of teaching practices and also suggests the ways 
to make teaching programmes more effective in the two year programme. 
Key Words: Impact, Two Year B.Ed programme, Teacher Education. 
Introduction 

A teacher functions within the broader framework of the school 
educational system – its goals, curricula, material, methods and expectations 
from the teacher. A teacher education curriculum framework needs to be in 
consonance with the curriculum framework for school education, and a 
teacher needs to be prepared in relation to the needs and demands arising in 
the school context. As such, it needs to engage with the questions of the 
learners, the learning process and the content and pedagogy of educating 
teachers. The expectations of the school system from a teacher change from 
time to time, responding to the broader social, economic and political changes 
taking place in the society. The issue of teacher education accordingly has to 
be discussed in the much wider and changing context and demands of school 
education. 
Need and significance of the study 

The quality of a nation depends upon the quality of its citizens. The 
quality of its citizens depends not exclusively, buy in critical measure upon 
the quality of their education, the quality of their education depends more 
than upon any single factor, upon the quality of their teacher. In his call for 
Action for American Education in the 21st Century in 1996, Clinton indicated 
that: Every community should have a talented and dedicated teacher in every 
classroom. We have enormous opportunity for ensuring teacher quality well 
into the 21st century if we recruit promising people into teaching and give 
them the highest quality preparation and training”. 

The need for teacher education is felt due to the following reasons; it is 
common knowledge that the academic and professional standards of teachers 
constitute a critical component of the essential learning conditions for 
achieving the educational goals of a nation. The focus of teacher preparation 
had to shift from training to education if it had to make a positive influence on 
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the quality of curriculum transaction in classrooms and thereby pupil learning 
and the larger social transformation. The aspects that need greater emphasis 
are; the length of academic preparation, the level and quality of subject matter 
knowledge, the repertoire of pedagogical skills that teachers possess to meet to 
needs of diverse learning situations, the degree of commitment of the 
profession, sensitivity to contemporary issues and problems and the level of 
motivation. This is not possible if teacher preparation focused only on 
training. Holistic teacher building is necessary and therefore teacher 
education needed more emphasis than mere training. Educating all children 
well depends not only on ensuring that teachers have the necessary knowledge 
and skills to carry out their work, but also that they take responsibility for 
seeing that all children reach high levels of learning and that they act 
accordingly. People come to teacher education with beliefs, values, 
commitments, personalities and moral codes from their upbringing and 
schooling which affect who they are as teachers and what they are able to 
learn in teacher education and in teaching. Helping teacher candidates 
examine critically their beliefs and values as they related to teaching, learning 
and subject matter and form a vision of good teaching to guide and inspire 
their learning and their work is a central task of teacher education. Teacher 
education like any other educational intervention, can only work on those 
professional commitments or dispositions that are susceptible to modification. 
While we can’t remake someone’s personality, we can reshape attitudes 
towards the other and develop a professional rather than a personal role 
orientation towards teaching as a practice. The teacher is required to acquire 
adequate knowledge, skills, interests and attitudes towards the teaching 
profession. The teacher’s work has become more complicated and technical in 
view of the new theories of psychology, philosophy, sociology, modern media 
and materials. The teacher can be made proficient with well planned, 
imaginative pre-service and in-service training programmes.  
Teaching is a noble profession and it is an important segment of the society 
with works through the all-round development of the society. In the present 
situations the role of education is to enhance the wholesome personality of the 
students whereas the teachers are that persons who involves in the 
development of the students, who are the main pillars of the society.  

The teacher’s role is very important. According to Dewey ‘Education is a 
tripolar process’ so teachers and students both are interdependeble. But 
somehow a big gap has taken place in between them, which affects the 
environment of the institutes and colleges. The main cause of this gap is lack 
of coordination in working. There are many other causes which affect the 
environment of the institutions.  

So there is a need to improve the teachers training programmes because 
there is dependability of secondary education in these programmes. To 
improve the quality of the secondary education, all the teaching community 
should be develop professionally.  
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Professional development initiates at the national, state, district and 
institutional levels from powerful means to bring the innovations into the 
actual teaching – learning processes. Such initiatives help in molding better 
teachers by improving knowledge, providing ways to develop their competence 
empowering them to undertake innovative practices and by instilling in them a 
desire to do a better job of teaching (Ram das, 2003). The present study 
throws lights on the present two year secondary teacher education 
programme. 
Scope of the study 

The current study would find the reflections of the trainees on the two 
year programme, some possible steps taken to enhance the quality of teaching 
practices and also suggests the ways to make teaching programmes more 
effective in the two year programme. The opinions of the heads and members 
of management will be much help for policy making and further modifications 
in the proposed two year programme.  
Statement of the problem 

The problem is as “IMPACT ON TWO YEAR TEACHER EDUCATION 
PROGRAMME”  
Operational definitions of the study 

Reflection : Here the term indicates the arguments in favour of one 
year duration and two year duration by the stake holders namely, student 
teachers, principals, management.  

Teacher Education Program: In the present study teacher education 
programme indicates B.Ed. programme which is also known as secondary 
teacher education programme. Teacher education generally includes four 
elements: improving the general educational background of the trainee 
teachers; increasing their knowledge and understanding of the subjects they 
are to teach; pedagogy and understanding of children and learning; and the 
development of practical skills and competences.  
Objectives of the study 

The objectives of the present study are 
 To analyze the opinion of stakeholders on reflection of two year teacher 

education programme 
 Too evaluate arguments for continuation of one year.  
 To study arguments for two year bachelor of education course. 

Tool used for the study 
A research was taken up by Panda, B.N (2001). He recorded the 

arguments of people in favour of one year B.Ed. programme as well two year 
programme. From his finding, the researcher developed the checklist used in 
this study. His findings are given below.  
Arguments for continuation of one year 

The supporters of one year B.Ed. say, the trainee-teachers possess the 
basic content knowledge before their admission into B.Ed. course and, 
therefore, after their admission into the B.Ed. course, the trainee teachers are 
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given more treatment in pedagogy of teaching/teaching learning strategies 
along with a tinge of content tasks. And, for this purpose, one year B.Ed. is 
sufficient / sound time duration for developing pedagogical skills in teaching / 
developing knowledge on teaching – learning strategies among the trainee-
teachers, say the supporters of one year B.Ed course.  
Arguments for two year bachelor of education course 

The critics of one year B.Ed programme claimed that the one-year 
course fails to answer all these above stated questions. The critics of one year 
B.Ed argued that, one year B.Ed. is insufficient time duration to provide 
adequate and stable knowledge in content areas, in pedagogy of teaching and 
at last in developing a sense of positive attitude towards teaching among the 
trainee-teachers. The National Commission on Teachers –I (1985) under the 
Chairmanship of D.PChottopadhyaya stated that the existing one year B.Ed. 
courses must be made effective both by the lengthening the time available and 
by revamping the current course and curricula. The Commission also 
suggested that two summer months may be added to the academic year 
ensuring a working year of at least 220 days, an increase in the working hours 
per day, and in some places appointment of additional staff and restructuring 
of the programme of studies allowing sufficient time for practical works in the 
school and community.  
A rating scale consisting of 61 close ended questions was prepared to check 
the Reflection on two year teacher education programme. Two dimensions 
were identified in the check list.  
Findings of the study 
Reflections of student’s teachers on one year B.Ed programme 

As most of the student teachers possess enough basic content 
knowledge before admission into B.Ed course, 86% of the student teachers 
agree that it is enough to give more treatment in pedagogy of teaching and 
teaching learning strategies along with a tinge of content tasks for student 
teachers after admission to the B.Ed course.  

Majority of the student teachers agree that one year B.Ed course in a 
sufficient/ sound time duration for developing pedagogical skills in teaching 
(85%) and knowledge on teaching-learning strategies (945) 

75% of the student teachers agree that one year B.Ed courses must be 
made effective by lengthening the time available. 71% students agree that 
allowing sufficient time for practical works in the school and community is 
needed. 64% feel that revamping the current course and curricula as well two 
summer months may be added to the academic year. 56% agree that 
restricting of the programme of studies is essential. Approximately equal 
number of student teachers agrees and at the same time have no idea 
regarding at least 220 workings days for one  year effective B.Ed Courses. 
While 51% of the student teachers have no idea regarding increase in the 
working hour per day and 52% expressed no idea on appointment of 
additional staff for one year effective B.Ed Courses. 
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Reflections of student teachers on two year B.Ed. programme 
Majority of the student teachers agree that one year B.Ed is in-sufficient 

time duration to provide adequate and stable knowledge in content areas 
(86%), pedagogy of teaching (81%) and developing a sense of positive attitude 
towards teaching (65%) 

57% of the student teachers agree that two-year B.Ed programme 
provides greater scope for development of sound knowledge on different areas 
and knowledge on teaching-learning methodologies while 56% agree that to be 
competent enough to transact the content materials to the students 
meaningfully two years duration is essential. 56% agree that content 
knowledge may be developed in two year progremme. 47% agree that 
knowledge on pedagogy of teaching learning and approximately equal number 
of student teachers agrees and at the same time have no idea if two-year B.Ed 
pdrogramme develops skills of student teachers.  

Majority of the student teachers agree that two-year B.Ed programme 
intends to develop value related objectives like commitment (42%), 
accountability (62%) and integrated development of cognitive and non-
cognitive aspects of behaviours (45%). But, at the same time they don’t have 
any idea regarding value related objectives like competence (57%), dutifulness 
towards the profession primarily practical oriented (61%). 

(71%) of student teachers agree that twenty days community work 
programme (10 days in part 1 & 10 days in part 11 B.Ed. Stage) is essential 
while only 69% of them agree that four-month internship in teaching 
programme (during part -11b) is needed. 62% that tutorial system will bed 
effective. 60% of them favour community works. 59% of them agree to do 
substitute teaching. 56% anticipate that they may have to meet the 
multifarious problems of the school or classroom and Internship in teaching 
may not be quite easy. 54% agree to take up team teaching, practical works 
relating to work experience. 53% of them agree that there will be scope for 
peer group observation of teaching, innovative ways for conducting practical 
activities related to health and physical education, work experience, fieldwork 
with community etc., and post internship meet will be beneficial. 50% agree 
that demonstration of the lesions will be of help to them.  

65% of student teachers have no idea about orientation of teachers of 
co-operative schools may be of any help. 62% of them have no idea on 
substantial field experiences. 60% of them could not anticipate sessional 
works. 59% of them wonder about the Project works to be taken up. 57% don’t 
have clarity on reparation, use and exhibition of teaching aids. 56% of them 
don’t know about the library work and analysis of school experiences etc. 
along with the practice teaching. 55% doubt on the feasibility of getting 
opportunities for reflection and application of their own experiences in the 
school situation. 54% don’t have any idea about multi-cultural placement and 
case study. 53% have expressed their ignorance about field observation. 51% 
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have no idea about conducting action research, participation in both 
curricular and co-curricular activities of the skills and internal assessment.  

37% of student teachers disagree on the idea of going for one pre-
internship in teaching programme (during Part-1). 29% disagree to take up 
project works. 28% don’t agree on the idea of developing of teaching learning 
materials and observation of school processes. 27% of them disagree to the 
pedagogical analysis of the content/ units and substitute teaching.  

Majority of the student teachers both agree and have no idea regarding 
the stress on practical activities like practice of micro teaching skills in 
simulated classroom situation and observation of the lessons taught by 
subject teachers. Of course, approximately equal numbers of student teachers 
agree, disagree and have no idea on stress on practical activities like 
development of teaching learning material and one month pre-internship in 
teaching programme. 
Suggestions for improvement 

To improve the quality of the teacher education programmes classroom 
discussions should be provided. This not only improve the quality of teaching 
learning but it will also provide the space for student teacher to express their 
ideas and they can acquire skills, which are useful for the entire professional 
life.  

It is concluded that, B.Ed should be Two years programme. To increase 
the professional efficiency, this programme should be elaborated including 
refresher courses, group discussion, classroom discussion and the internship 
in the secondary schools.  

On the basis of above discussion, it is concluded that there is a need of 
improvement in the teachers training programmes. It should be integrated we 
took a small step in the teaching practice but there is need to faster the 
dissemination of programmes and innovations. Recommendations of the 
various commission and committees related to the teacher education 
programme should be implemented. 

Most of the institutes/colleges have libraries and laboratories except in 
the newly established institutes. Keeping in mind the rapidly changing world, 
teachers education institutes also need to upgrade its facilities – introduce 
new and innovative methods and materials – to meet the aspirations of the 
people and demands of the evolving society. The strategy to improve the 
quality of teacher education in the state may take into account the need to 
stop political interference in the recruitment of both teacher educators and 
trainees, particularly in the Government institutions.  
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Abstract 
              Quality and excellence in the education sector is one of the major initiatives of the Government of India in 
its plans. To achieve the outcome of enhanced quality at all levels of education, Govt. of India has been focusing its 
attention on quality and excellence in higher education and teacher education. Teacher quality has produced 
voluminous studies that line many a research library. Discussion on what it is, how it is developed, and its 
connection to student achievement have become the feature of educational slang in the 21st century. These seek to 
look at teacher quality in a way in which it brings: as a means to review how the terms excellence and quality are 
shaped by policy, identify how educators perceive teaching quality and to review how quality is cultivated in 
teachers. Within this scope, this article provides an overview of teacher education and evaluation in India and lastly 
we discuss about issues and challenges in teacher education. Several studies related to classroom environment and 
teacher behavior in selected subjects are referenced. The results from different papers and articles and some interview 
with teachers from different schools and colleges indicate that some items may be irrelevant in the Indian context 
(e.g., physical characteristics), while more items may be needed to reflect good teaching in India (e.g., questioning 
skills). In addition, the potential use of teacher profiles to drive staff development and academic improvement is 
explored. 
Keywords: Quality, Excellence, Teacher, Education 
 
 
Introduction  
                        Primary and secondary teachers in India are trained at universities, and the 
educational system is centralized and the Ministry of Education and its implementation units, 
such as local education centers, have the primary responsibility for education policy, curricula 
design and practice. The Parliament approves legislation on education and the Ministry of 
Education sets guidelines for all practical issues including teacher education, as well as being 
the main funder in the sector. In general India does not experience shortages of school teachers 
but there are shortages in particular subject fields and locations, such as in the areas of 
mathematics, and science, especially in remote areas. Quality and excellence in the education 
sector is one of the major initiatives of the Government of India in its plans. To achieve the 
outcome of enhanced quality at all levels of education, Govt. of India has been focusing its 
attention on quality and excellence in higher education and teacher education. Management of 
teacher education is a difficult task because of the fact that there are large numbers of 
variables in teacher education programmes including variations in the purpose for which 
persons join teacher training courses of various levels. There are four types of teacher 
education institutions: (a) government managed, (b) examining body managed, (c) government 
aided and privately managed and (d) self-financed and privately managed.  
Government of India organization bodies in teacher education  

Department of Elementary Education & Literacy of the Ministry of Human Resource 
Development of the Government of India is the apex body that looks after policy for teacher 
education. Its agencies include:  

 National Council for Teacher Education (NCTE)  
 National Council of Educational Research and Training (NCERT)  
 National University for Educational Planning & Administration (NUEPA)  
University Grants Commission (UGC) is also involved with Departments of Teacher 

Education or Departments of Education in the Universities and Institutions Deemed to be 
Universities and Colleges of Teacher Education. Besides these, MHRD, there are also other 
ministries that have institutions which run teacher training programmes. Ministry of Women 
and Child Development has a large net work of training of Anganwadi workers, who take care 



2 

 

of pre-school component. At the State level, the apex body that looks after teacher education is 
the Government Department of Education. In certain States, it is looked after by the 
Department of School Education. A few States have independent Directorates for Teacher 
education. In a few others, the Directorate and SCERT function under one Director. The 
teacher training institutions offering programmes for elementary and pre-school teachers are in 
many states under the control of the Department of School Education, whereas the teacher 
training institutions offering degree courses are under the Department of Higher Education. In 
certain States all teacher education institutions are managed by the State government. In 
certain other States, majority of teacher training institutions are managed by private agencies 
under self-financed category. At the State levels, there are teacher training institutions being 
run by the Departments of Tribal Welfare, and other administrative departments. Creation of 
separate cadre for teacher educators has been an important issue to be solved in many states.  
Meaning of teacher education 
  Teacher education refers to the policies and procedures designed to equip teachers with 
the knowledge, attitudes, behaviors, and skills they require to perform their tasks effectively in 
the school and classroom. In early times, teachers were often scholars or clergymen who had 
no formal training in how to teach the subjects of their expertise. In fact, many believed that 
"teachers were born, not made." It was not until the emergence of pedagogy, the "art and 
science of teaching," as an accepted discipline that the training of teachers was considered 
important. Although there has been continued debate about whether teaching is a "science" 
that can be taught or whether one is "born" to be a teacher, it has generally been agreed, at 
least since the nineteenth century, that certain characteristics are needed to qualify a person 
as a teacher knowledge of the subject matter to be taught, knowledge of teaching methods, and 
practical experience in applying both. Most educational programs for teachers today focus 
upon these points. However, the internal character of the individual is also an important aspect 
of teaching; whether that is something one is born with or can be taught, and what are the 
qualities that are needed for the role of teacher, are also a matter of debate. 
 Quality & Excellency in teaching  
Teacher quality and the strength of educator’s leadership are recognized as the greatest 
determinants of educational success. Quality teaching has a measurable impact on student 
outcomes. The teaching profession in India has much to celebrate. Our teachers and academic 
leaders are having a profound impact on our society. Teacher quality affects all stages of the 
teaching „lifecycle‟, from attraction into the profession to ongoing development and retention in 
their own schools. To improve equity in educational outcomes, quality teachers must also work 
in schools where they are needed most including, remote and disadvantaged schools. 
Improving teacher and school leader quality requires action to: 

 Attract the „best and brightest‟ entrants to teaching;  
 Train our future teachers through world-class pre-service education; 
 Place quality teachers and school leaders in schools where they are needed most;  
 Develop teachers skills and knowledge through ongoing professional learning; and 
 Retain quality teachers and school leaders in our schools. 

  Educational quality in developing countries has become a topic of intense interest, 
primarily because of countries‟ efforts to maintain quality or reverse the decline of quality in 
the context of quantitative expansion of educational provision. Many countries are 
simultaneously implementing reforms based on more active approaches to teaching and 
learning, further challenging education systems and, especially, teachers. 
Meaning of quality of education 
  Despite the importance of “quality” as the motivating factor for educational planning, 
approaches to quality can vary widely. In much of the literature, “quality” is used in a detached 
way, assuming consensus both on what the term means and on the desirability of the various 
educational aims and approaches promoted under the banner of quality. Whether explicit or 
implicit, a vision of educational quality is always embedded within countries‟ policies and 
programs. Harvey (1995) provides a useful framework for thinking about quality by outlining 
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five goals for education that define the vision of quality within individual systems. Education 
systems vary in emphasizing a single vision or, more commonly, a mixture of the five goals 
1. Education quality as exceptionality: excellence is the vision that drives education, quality 
education is education that is exemplary; schools should maximize the pursuit of the highest 
potential in individual students.  
2. Education quality as consistency: equality is the vision that drives education, quality 
requires equitable experiences, schools and classrooms should provide students with 
consistent experiences across the system. 
 3. Education quality as fitness-for-purpose: refinement and perfection in specific subject areas 
is the vision that shapes the system, quality is seen as preparing students for specific roles, 
instructional specialization is emphasized. 
 4. Education quality as value for money: education reflects reasonable correspondence to 
individual and societal investments; quality is interpreted as the extent to which the system 
delivers value for money.  
5. Education quality as transformative potential: social or personal change is the vision that 
drives education, quality education is a catalyst for positive changes in individuals and society, 
education promotes social change. 
Role of teachers in promoting quality 

 Sufficient knowledge of subject matter to teach with confidence; 
 Knowledge and skills in a range of appropriate and varied teaching methodologies; 
 Fluency in the language of instruction; Knowledge of, sensitivity to, and interest in 

young learners; Ability to reflect on teaching practice and children’s responses; 
 Ability to modify teaching/learning approaches as a result of reflection;  
 Ability to create and sustain an effective learning environment; 
 Understanding of the curriculum and its purposes, particularly when reform programs 

and new paradigms of teaching and learning are introduced;  
 General professionalism, good morale, and dedication to the goals of teaching;  
 Ability to communicate effectively; Ability to communicate enthusiasm for learning to 

students; 
 Interest in students as individuals, sense of caring and responsibility for helping them 

learn and become good people, and a sense of compassion; 
 Good character, sense of ethics, and personal discipline; 
 Ability to work with others and to build good relationships within the educational 

institutions and community 
 These teacher qualities thrive only in a positive and supportive environment. Although the 

qualities listed above are needed in each individual teacher, teaching (like learning) is not 
practiced most effectively as an individual activity. The teacher is always functioning as part of 
a social network, either with his or her students or within the school community. Excellence at 
the academics level means more than an individual excellent teacher or even a collection of 
excellent teachers. 
Issues and challenges in teacher education 

 An immense writing has appeared on educational quality in recent years, examining 
factors that help improve education and proposing ways to promote better learning in schools. 
The issue of quality has become critical in many countries. In countries like India where with 
constrained resources, the successful effort to increase access to basic education has often led 
to declining quality of education. In a search for the factors that promote quality, countries‟ 
programs as well as the literature increasingly emphasize teachers, schools, societies and 
communities as the engines of quality, with teacher quality identified a primary focus.  
The rapid changes in society led to teachers facing new and complex issues, resulting in 
changes in the area of teacher education. One of the most significant developments was the 
creation of Special education for children with special needs. For Special education teachers, 
learning how to effectively convey subject content is as important as learning this information. 
Special education teachers must be taught how information, especially more advanced and 
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complex subject material, can be effectively taught to students in non-traditional ways. Special 
education teachers also often are required to study additional aspects of psychology and 
sociology. 
Conclusion 

Teacher education is a difficult assignment, especially at the present stage where teacher 
education programmes are being delivered by a large number of unaided private teachers 
education institutions. These institutions are also not sure of their tenure, as in near future; 
possibility of huge unemployment of trained persons may result in swinging fall. The surviving 
institutions can only be helped by appropriate authorities in improving quality of their 
academic management. This paper suggest an increase in responsibility for teachers but not an 
increase in authority: teachers are losing decision-making authority in the classroom. This 
paper also indicates that a positive policy environment and ample support for growth are 
essential for creating and sustaining teacher quality.   

 Teacher quality, teacher learning, and teacher improvement, therefore, are becoming 
the foci of researchers, policy makers, program designers, implementers, and 
evaluators. Quality & Excellencies in teaching in the Indian context is only possible if 
these points to be remembered:  

 Students should listen intently, and participate actively (Concentrated listening). 
 Teachers should try to interact with all of students in class (Thirst-quenching learning) 

More emphasis given to educational activities, careful planning, timed questioning 
session should be organized. Students learn stage-setting routines that allow teachers 
to change activities without interruption (Learner-trained learning) 
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Abstract 
 

The NCTE has modified Norms and Standards for 15 programmes of teacher 
education on November 28, 2014 and notified the revised Regulations 2014, in Government 
of India Gazette Notification No.346 (F. No. 51-1/2014/NCTE/N&S) by following the 
recommendations of the Justice Verma Commission (JVC) appointed by the Government at 
the instance of the Hon’ble Supreme Court of India. The JVC had suggested wide range 
reforms in Teacher Education which the new Regulations 2014 have addressed. The 
important highlights of Regulations 2014 is that the B.Ed. programme duration has been 
increased to two years, with major change in curriculum providing more professional 
rigour and at par with best international standards. As a teacher educator, I am personally 
welcoming the new changes in the B. Ed. Programme and also I am trying to discuss about, 
what are problems which we are going to face with the duration of the programme. The 
present paper focuses on the issues and challenges of new two years B.Ed. Programme. 

 
Key words: Duration of the course, Teacher Education, Secondary level 
Introduction 

In fact, the suggestion of duration of B.Ed. Programme for 2 years is very old. Almost all 
commissions on teacher education are also emphasised the duration of the course. The Kothari 
commission (1964-66) discussed about the duration of the Training Course. At the primary stage, a 
minimum of two years is needed; and if the course is lengthened to two years in all areas where it 
is one year, there would be no difficulty in providing the needed courses in subject-matter. At the 
secondary stage, where the duration of the course is only one year, it has been suggested that it 
should be increased to two years, to do justice to the existing heavy courses and to incorporate the 
proposed subject- matter courses. From a financial and practical point of view this does not seem 
feasible. However, it is possible to make better use of the existing duration by extending the 
working days in the academic year from the existing level of 180-190 days to 230 days. Academic 
years of such lengths have been adopted in some secondary training institutions with very good 
results and the committee recommend that the reform should be extended to all institutions 
without delay.  
  

On 25th December 2014, the Prime Minister of India, Narendra Modi also expressed his view 
on teacher education on the occasion of foundation stone laid at Pandit Madan Mohan Malviya 
Mission, BHU, Varanasi. He emphasised the four or five years integrate teacher education 
programme after 10th or 12th class. He also suggested one has decided to take up teaching 
profession at 10th or 12th standard.  
Background for Increasing of duration of B.Ed. Programme from one year to two years 
 At present near about 90 percent of pre-service teacher training institutions are in the private sector. 
On the other hand, around 80 percent of children, enrolled in State schools, is the direct responsibility of 
the State as per the RTE Act. A market demand for a large number of teachers in the growing sector of 
school education over the past decade has led to the proliferation of sub-standard teacher education 
institutions. The proliferation of sub-standard private teacher education institutions and the current state 
of teacher education curriculum and transaction are both serious impediments to fulfilling the objectives 
of the NCF, 2005 and the RTE Act, 2009. The programmes have come under severe criticism for not 
addressing the needs of contemporary Indian schools and not preparing teachers who can impart quality 
education in schools. Their design and practice is based on certain assumptions which impede the 
progress of ideas and professional and personal growth of the teacher. They train teachers to adjust to a 
system in which education is seen as transmission of information. They take the school curriculum and 
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text books as a given and train teachers to adjust to the needs of the existing school system through 
fastidious planning of lessons in standardized formats and fulfilling the ritual of delivering the required 
number of lessons. 

The Justice Verma commission also felt that most of teacher education programmes (such 
as the B.Ed. and D.Ed.) do not adequately engage with subject knowledge and practice of teaching 
is usually no more than five to six weeks and that, too, piece-meal in approach. Foundational and 
skill inputs introduced earlier are expected to be integrated and applied during this period. Due to 
paucity of time, 'lessons' are planned with virtually no reflection on the content of subject-matter 
and its organization. There is, therefore, a need for a longer duration programme, either an 
integrated model of a minimum duration of four years at the Bachelor's degree level or a 
two-year Bachelor's degree model after graduation. 

The Teacher Eligibility Test (TET) instituted in 2011 as an essential criterion for teacher 
recruitment over and above a professional degree in teacher education has clearly demonstrated 
that the bulk of candidates who take the TET (conducted centrally as well as State-wise) do not 
qualify to be recruited, despite having a professional degree in teaching. This reflects two things: 
one, the poor quality of pre-service teacher education programmes and two, the poor subject-
knowledge of candidates reflecting the poor quality of general education. It could be argued that 
the need for conducting TET may not have arisen if a fairly rigorous system of making admission to 
teacher education courses had been followed. 

In the light of the above, the following would emerge as implications for teacher education: teaching 
instruction needs to be problem oriented and not discipline or theory oriented; approaches such as case 
studies, simulations, role-play and action research would be more appropriate for the professional 
development of teachers; emphasis of instruction should not be memorization of content but 
accomplishment of tasks, insights and competence; open-ended activities and questions could help bring 
out the vast experiences of the prospective teachers, as also their 'personal theories' about knowledge, 
learning and learners for scrutiny and analysis providing more professional rigour and at par with best 
international standards. 
Arguments for   continuation   of one year school 

The supporters of one year B.Ed. say, the trainee-teachers posses the basic content 
knowledge before their admission into B.Ed. course and, therefore, after their admission into the 
B.Ed. course, the trainee teachers are given more treatment in pedagogy of teaching/teaching-
learning strategies along with a tinge of content tasks. And, for this purpose, one year B. Ed. is 
sufficient / sound time duration for developing pedagogical skills in teaching/developing 
knowledge on teaching-learning strategies among the trainee-teachers, say the supporters of one 
year B. Ed. Course (B.N. Panda, 2001). 
Arguments for two year Bachelor of Education Course 
       The critics of One Year B.Ed. argue that, one year B.Ed. is in-sufficient time duration to 
provide adequate and stable knowledge in content areas, in pedagogy of teaching and at last in 
developing a sense of positive attitude towards teaching among the trainee-teachers. The National 
Commission on Teachers (1985) under the Chairmanship of D.P. Chattopadhyaya stated that the 
existing one year   B. Ed. Courses must be made effective both by the lengthening the time 
available and by revamping the current course and curricula. The Commission also suggested that 
two summer months may be added to the academic year ensuring a working year of at least 220 
days, an increase in the working hours per day, and in some places appointment of additional staff 
and restructuring of the programme of studies allowing sufficient time for practical works in the 
school and community (B.N. Panda, 2001). 
Two-Year Bachelor of Education Course 

NCERT is a leading council at the national level, whose main objective is to bring qualitative 
improvement in school education. Teacher-education is a significant part of this school education 
programme. Along with many other functions, some of the important functions of NCERT in the 
area of teacher-education are to prepare the curriculum for teacher education, to revise the 
teacher-education curriculum in accordance with existing needs, to judge the suitability of some 
innovative curriculum for teacher education, to judge the suitability and effectiveness of some new 
teacher-training strategies etc. After a long-term debate and discussion, realizing the insufficiency/ 
inadequacy of one year B.Ed. programme, NCERT introduced two year B.Ed. course in its four 
wings from session 1999-2000 in accordance with NCTE guidelines. Since then this course is 
continuing in these four RIEs keeping in view many hopes and aspirations. (B.N. Panda, 2001). 
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Issue 1: Length of the durations 
Challenge 1: Admissions:  

We have good experience with RIEs experiment. The only four RIEs offering two year B.Ed. 
programme as experimental course and the rest of the country is offering one year B.Ed. 
Programme. After two/three batches, the admissions have drastically come down because the one 
and only reason is the length of the duration. 
Challenge 2: Infrastructural Facilities  
 Most of the colleges have infrastructural facilities for one year programme; teachers and 
Supporting staff are not oriented towards new changes in the programme. 
Challenge 3: The Difference of the duration  
 The integrated B.Sc. Ed., B.A.Ed. Programmes are the duration of the four years. But, why 
should a graduate spend one more year to get B.Ed. degree. Since the graduation is for three years 
and two year B.Ed. degree and the total of the five years need to spend to get B.Ed. degree, and 
Teacher Eligibility Test (TET) is compulsory for teacher recruitment at all levels. Why don’t they 
exempt from TET, since graduates are spending one more year for getting B.Ed. degree.  
Challenge 4: Financial Burden of the Management 
 The most of the colleges are private management; teachers are paying fewer salaries having 
double PG degrees. The new norms the B.Ed. College is that: for two units (intake of 100 students) 
of B.Ed. programme there should be 16 faculties is needed. Earlier there were only 8 faculty 
members; therefore it is very difficult for the managements to recruit the double of the teaching 
and non teaching for the same number of students. It would be financial burden on the part of the 
management. It is also burden for the departments of the University for selecting the faculty for 
their affiliated colleges.  
Challenge 5: Less Salary of the Teacher Educators  
 New changes in curriculum is expecting that the chid centred education, by adapting new 
methods of teaching like innovative teaching, brain streaming, concept mapping, mind mapping, 
technology integrated. But the teachers are habituated the old method of tradition teaching, 
teachers are not willing to learn new changes in the teaching learning. Because, they are not 
encouraged, and they have been less paid.  
Issue 2: School Internship 
 Internship in schools will be for a minimum duration of 20 weeks for a two-year programme (4 
weeks in the first year, and 16 weeks in the second year). This should also include, besides 
practice teaching, an initial phase of one week for observing a regular classroom with a regular 
teacher and would also include peer observations, teacher observations and faculty observations of 
practice lessons. 
Challenge 1: No co operate school is coming forward to provide a such long duration of practice 
teaching almost two and half months in the second year. Even it is very difficult to obtain the 
permission from the concerned Educational Officers. 
Challenge 2: There is no synchronization of the school schedule with the B.Ed. college schedule.  
Challenge 3: Faculty observations of practice teaching lessons is a very big challenge because 
faculty need to come college and take the theory classes for first year B.Ed. and visiting the 
schools. 
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Abstract 

 Teacher education is the right situation to equip the entrant teachers with the 
necessary competence to relevantly use ICT for effective teacher functioning as well as 
provide it for students as a learning tool.  In fact, the increasing familiarity and access to 
computers and technology have led to pronouncement of their usefulness; yet 
meaningful use of these technologies will require a change in the way teacher educator 
view learner and learning.  The same is true for the school system.  It has gained 
momentum ever since the entry of the corporate sector into education and propagation 
of computer literacy across a wide range of clientele such as students, school teachers 
and teacher educators. 
Key words: Teacher Education, ICT, Integration, Teacher, Impact. 
Introduction 
 ICT is used as a combination of various technologies ranging from simple technology 
like print based communication to-on-line communication.  Its use encompasses most aspects 
of educational operations through the major emphasis has been on visualizing ICT as a 
significant learning tool.  While considerable effort has been put forth to initiate the use of 
computer based technologies into the existing teaching learning processes not many efforts 
have been made for providing computer literacy skills and training teachers. 
 In recent times, knowledge and information have become the driving force for 
productivity, competitiveness and increased wealth and prosperity of any country.  The 
revolution triggered by information and communication technologies (ICTs) in all walks of life, 
has also touched the education sector.  ICT has come to stay in the field of education.  In fact, 
it has been the technology in recent times which could not be ignored by even the most 
conventional aspects of education.  However, the adoption of ICT in education being rather 
recent in countries like India, and the fact that its effective adoption necessitates some 
significant ‘break-away’ from the existing system, it is a valid concern to appraise and 
understand the silent transformation occurring in the field. 
Perceived Impact of ICT in Teacher Education Institutions 

 Use of technology enhances quality of teaching; it makes learning more interesting and 
brings in greater clarity in understanding of concepts. 

 Improvement in teacher effectiveness, teacher interpersonal skills, helps in making 
learning experiences more varied and meaningful and to deal effectively with issues of 
diversity. 

 Improves quality of lesson planning, teacher performance and effective support material 
development. 

Communication Technology in Education 
 In different parts of the world two major types of communication methods are prevalent.  
While the thrust of the first or traditional technology is on lectures (with or without use of 
blackboard, maps etc.,) under the second (modern) technology.  Audio/video hardware, 
overhead projectors, computers are used yet as well be explained later, the two are not 
mutually exclusive. 
 Instructional methods used in the centers of higher learning in India are predominated 
by traditional media of communication i.e., lecturing.  In majority of the Indian Universities 
and colleges, teaching community belonging to science, commerce and arts faculties do 
practice the class-room lectures through blackboards and notes which remain unrevised for 
several years.  Since modes of communication have been stationary for generations, neither 
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teachers seem to have made any attempt to develop their faculty of learning through modern 
methods nor the students have been able to keep their interest in acquiring advanced 
knowledge. 
 It is generally contended that these modes of teaching have virtually no concern with 
the receptivity of students.   The black-board classroom teaching method stressing on 
memorizing and cramming bookish information may not be innovative since lectures are 
generally repetitive and communication of teachers with students is ineffective, the students 
show very little response to classroom teaching. 
Communication Technology in general 
 The techniques adopted for communicating educational contents during the process of 
teaching are known as communication technologies.  Such technologies can broadly be 
classified into conventional and non-conventional or modern methods. 
Classification of Communication Technology 

Communication Technology 
 
         Conventional Technology   Non-Conventional Technology  
 
* Lecturer Method            * Indigenous Method         Small Media   Big 
Media 
* Group Discussion          * Charts 
* Tutorial   * Maps                                Overhead       Radio               Television       
Computer 
* Seminary   * Models     Projector       Type recorder  
     * Graphical Aids      Video Cassette 
   * Printing Material      Recorder  
Indicators of an Ideal Communication Technology 
1) Accessibility: The term accessibility refers to availability and feasibility of a communication 
technology, such technology should be within the reach of teachers and students.  It is 
important that the technology selected and used in colleges/ universities is well studied to the 
local environment.  Sufficient trained manpower is available to facilitate an effective use of the 
communication technology.  Feasibility ensures the successful introduction of chosen 
communication technology both for technical and academic reasons. 
2) Acceptability: There appears to be an urgent need for raising the standards of higher 
education and for tailoring the communication techniques.  Accordingly, it also seems 
imperative to ensure that the new or modified communication technology is favourably received 
by teachers and students. 
3) Responsiveness: The communication technology used in the classroom should be according 
to the subject matter under study.  The background of students and language spoken in the 
region should also be given due emphasis while adopting a technology for communication. 
 4) Relevance: The communication technology should be so designed as to establish its 
suitability in local conditions.  It must also be dynamic to adopt itself to changes in information 
systems that take place within the country and outside. 
5) Economy: In a developing country like India, cost effectiveness of a technology perhaps 
assumes greater importance than any other criterion.  The recurring and non-recurring 
expenditure incurred per student should be carefully computed and as far as possible, be 
minimized. 
ICT Integration and Use 
  Power point presentations prepared by each and every teacher-trainee are used in the 
practice teaching schools.  The same is also submitted as record at the time of practical 
examination. 

 All the staff and students are trained to use computers and access internet teachers are 
required to do the following using ICT. 

 Give hard and soft copies of question papers. 
 Prepare presentation for the class.  Implementing the lesson plans through multimedia 

presentations. 



3 
 

 Identifying the teachers training needs and supports systems. 
 Planning, organizing national level master teacher educator’s programms and 

workshops. 
 Design lesson plans to facilitate technological support for learning in curricular areas. 

Conclusion 
 To conclude successful ICT integration depends on a number of factors, most of them 
are intangible.  The role of an expert group (faculty and technical staff) in supporting the 
process from initiation to implementation and that of Government, Policy makers and 
managements in aligning and networking tertiary education-school education – teacher 
education; so as to work in tandem is very crucial for effective and efficient ICT integration in 
education. 
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Abstract 
Reforms in Teacher Education to enhance its quality are considered essential for 

improving Teacher Effectiveness. To achieve the outcome of enhanced quality at all levels of 
education, Government of India has been focusing its attention on quality and excellence in 
Teacher Education. In this era of rapid knowledge explosion and advancements in the field of 
technology, consistent up gradation of Teacher Education Programmes is of great concern. 
Increasing the duration of one year B.Ed. programme and bringing changes in the existing 
curriculum is accorded utmost priority in India for the last two decades. NCTE has developed a 
new national curriculum framework for two year B.Ed. programme that outlines the nature of 
experiences to be offered to the student-teachers to make them reflective practitioners. 
Accordingly, all the Universities of India have developed new curriculum for their two year 
B.Ed. programme which has been divided into four semesters and is being implemented from 
the academic session 2015-17. This research paper attempts to provide an overview of Teacher 
Education, revision of existing curriculum in two year B.Ed. programme framed by NCTE, 
issues and challenges in new curriculum implementation. 
KEYWORDS: Teacher Education, New Curriculum Framework, NCTE, B.Ed.programme, 
Issues, Challenges. 
Introduction 

 The National Council for Teacher Education has defined Teacher Education as a 
programme of education, research and training of persons to teach from pre-primary to higher 
education level. 

According to Goods Dictionary of Education, Teacher Education means, “all the formal 
and non-formal activities and experiences that help to qualify a person to assume 
responsibilities of a member of the educational profession or to discharge his responsibilities 
more effectively.” 

   Teacher Education = Teaching skills + Pedagogical theory + Professional skills. 

According to the International Encyclopedia of Teaching and Teacher Education (1987), 
“Teacher Education can be considered in three phases: pre-service, induction and in-service. 
The three phases are considered as parts of a continuous process.” Teacher Education is based 
on the theory that “Teachers are made, not born” in contrary to the assumption, “Teachers are 
born, not made.” Since teaching is considered an art and a science, the teacher has to acquire 
not only knowledge, but also skills that are called “tricks of the trade.” The crux of the entire 
process of Teacher Education lies in its curriculum, design, structure, organization and 
transaction modes, as well as the extent of its appropriateness. It is a system that involves an 
interdependence of its inputs, processes and outputs. 

The American Commission on Teacher Education rightly observes, “The quality of a 
nation depends upon the quality of its citizens. The quality of its citizens depends not 
exclusively, but in critical measure upon the quality of their education, the quality of their 
education depends more than upon any single factor, upon the quality of their teacher.” 

Teacher Education refers to the policies and procedures designed to equip prospective 
teachers with the knowledge, attitudes, behaviors and skills they require to perform their tasks 
effectively in the classroom, school and wider community. As stated by NCTE (1998) in quality 
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concerns in Secondary Teacher Education, “The teacher is the most important element in any 
educational program. It is the teacher who is mainly responsible for implementation of the 
educational process at any stage.” Dr. D.S. Kothari in the Education Commission has rightly 
pointed out, “The destiny of India is now being determined within the four walls.” 

Teacher Education programmes are traditionally not developed based on one well-
formulated, concrete and unified conception of quality teaching (Sykes, Bird & Kennedy, 2010). 
Rather, like kaleidoscopes, teacher education programmes typically form beguiling patterns 
composed of disparate bits of course work and experience. Teacher educators put together 
programmes of course work and experiences with the goal of educating teachers whose 
knowledge, skills and habits of mind will intermingle to create pleasing patterns of practice 
called quality teaching. It is generally assumed that quality teaching plays a major, if not the 
most important role in shaping students’ academic performances (Darling-Hammond & 
Youngs, 2002). Educational quality in developing countries like India has become a topic of 
immense interest, primarily because of efforts to maintain quality or reverse the decline of 
quality in the context of quantitative expansion of educational provision. 

Department of Elementary Education & Literacy of the Ministry of Human Resource 
Development of the Government of India is the apex body that looks after policy for Teacher 
Education. Its agencies include – National Council for Teacher Education (NCTE), National 
Council for Educational Research and Training (NCERT), and National University for 
Educational Planning & Administration (NUEPA). Besides this, University Grants Commission 
(UGC) and MHRD also play a major role in Teacher Education. At state level, SCERT, 
Department of School Education, Department of Higher Education looks after Teacher 
Education. In many states, the teacher training institutions offering programmes for 
Elementary and pre-school teachers are under the control of the Department of School 
Education, whereas the teacher training institutions offering Degree courses are under the 
Department of Higher Education. In most of the states, majority of teacher training institutions 
are managed by private agencies under self-financed category.  

Over the last two decades in India, the issue of curriculum renewal and extended 
duration of secondary stage teacher education has received special attention. A perusal of the 
reports of various commissions and committees indicate the preference for longer duration of 
B.Ed. programme. NCTE carried out a major exercise of developing a new National Curriculum 
Framework for Teacher Edcuation which is both contextual and in tune with the emerging 
concerns and imperatives of the fast changing canvas of education both nationally and 
globally. Hence NCTE prepared the curriculum framework for Teacher Education in 1998 and 
for the first time made recommendations for beginning of two year B.Ed. programme to prepare 
quality teachers. In “NCTE Curriculum Framework-1998”, a stand has been taken on the 
context and concerns of Teacher Education ranging from constitutional goals to commitment 
and performance in Teacher Education. Emphasis is made on the symbiotic relationship 
between pre-service and in-service Teacher Education and recommendations are made for 
updating curricula of Teacher Education at various levels of school education from the primary 
stage to the senior secondary stage – for academic and vocational streams. 
Objectives Of The Study 

 To obtain knowledge regarding Teacher Education. 
 To know the curriculum revision carried out in two year B.Ed. programme framed by 

NCTE, 
 To discuss the various issues and challenges being encountered in implementing the 

revised curriculum. 
Methodology 

Theoretical research method is used in the present study. The data used in this study 
have been gathered from different sources like books, research reports, articles, journals, 
websites etc. 
Discussion 
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 Quality of teachers mainly refers to the teachers’ competency in the subject that 
he/she deals with, expertise to use methods and techniques of teaching, ability to understand 
learners’ problems and the teachers attitudinal makeup.” (Pradhan, 2001). 
NCTE has suggested the following specific objectives and curriculum framework for Teacher 
Education at secondary level in its document on ‘Curriculum Framework for Quality Teacher 
Education’ in 1998.  
Specific Objectives 

 To enable the prospective teachers to understand the nature, purpose and 
philosophy of secondary education. 

 To develop among teachers an understanding of the psychology of their pupils. 
 To enable them to understand the process of socialization. 
 To equip them acquire competencies relevant to pedagogy, curriculum 

development, its transaction and evaluation. 
 To enable them to make pedagogical analysis of the subjects they are to teach at 

the secondary stage. 
 To develop skills for guidance and counseling. 
 To acquaint them with factors and forces affecting educational system and class 

room situation. 
 To acquaint them with educational needs of special groups of pupils. 
 To enable them to utilize community resources as educational inputs. 
 To develop communication skills and use the modern information technology. 
 To develop aesthetic sensibilities. 
 To acquaint them with research in education including action research. 

Curriculum Framework 
 Theory : Emerging Indian Society; Secondary Education in India – Status, 

problems and issues; Psychology of Teaching and Learning; Guidance and 
Counseling; Assessment, Evaluation and Remediation; Curriculum Design and 
Development; School Management; Comparative Education; Action Research. 

 Practice Teaching: Pedagogical analysis of two school teaching subjects, Practice 
teaching in schools, Observation of Model Lessons. 

 Practical Work: Internship and School Experiences; Field Work with community 
based programmes; Creativity and Personality Development Programmes; Work 
Education; Sessional/Practical Work; Physical Education Activities, Games and 
Sports and other school activities; Aesthetic Development programmes and 
Activities; Action Research Studies. 

The two year B.Ed. course aims at overall development of the student-teacher; 
particularly in knowledge and skills, paying individual attention on student-teacher and also in 
methods and evaluation designed to facilitate learning. The two year B.Ed. course aims at 
developing an understanding and competence to render disciplinary knowledge into forms 
relevant to stage specific understanding of teaching-learning situation apprehended through 
intensive study of conceptual explanations, observation and analysis of live classroom 
situations as well as hands on experiences and longer duration of field experience. Interactive 
processes, i.e. group discussion, critical thinking and decision making have been encouraged. 

The specific objectives given by NCTE in 1998 are very broad and these should be 
achieved within the limited duration of one year. ‘The Emerging Indian Society’ included in the 
theory part, mainly deals with factors and forces operating in Indian Society. It includes 
Special Education, Value Education, Vocational Education, Population Education, 
Environment Education etc. It should not only be taught but also dealt in detail to broaden the 
vision of the prospective teachers. All other things in the curriculum like – Psychology of 
Teaching and Learning, Guidance and Counseling etc., include many things that are important 
for the prospective teacher and in one year B.Ed. programme, all these things of curriculum 
cannot be dealt with in detail, though they are necessary for the teachers. 
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In this age of technology, ICT (Information and Communication Technology) has become 
an important part of Education; therefore ICT has been introduced as a compulsory course in 
some Universities in B.Ed. curriculum. In the ICT, main stress is given on Computer 
Education, Internet and Multimedia. But only giving information is not sufficient. Prospective 
teachers should be taught how to integrate all these things in the teaching-learning process 
and for this, enough time should be given to prospective teachers to practice it. Finding of a 
study also states, the comprehensive B.Ed. curriculum was not effectively taught due to time 
shortage.(Hemambujam, 1983). 

The teaching profession expects a variety of work experiences from teachers. Adequate 
scope should be there in B.Ed. programme, for preparation of learning material, question bank 
preparation, construction of tests, and preparation of different type of assignments.” (Goel, 
1999) 

“Practice teaching is now not merely confined to the teaching of certain subjects. 
Pedagogical analysis of the subjects offered for practice teaching has been made compulsory.” 
(NCTE, 1998) 

Internship is a very important component of B.Ed. programme but due to lack of time, 
enough stress is not given on it as much as it should be given. In one year B.Ed. programmes, 
approximately 9 months are available as a working period, and from 9 months one cannot 
afford to have an internship of 2-3 months. Co- curricular activities are also very important in 
B.Ed. programme. By increasing the duration of B.Ed. programme, we can provide sufficient 
time gap between CCA activity and curricular activity.  

“Increase in duration of B.Ed. programme will provide a strong base for pursuing M.Ed. 
programme.” (NCTE, 1998) 

Different educational committees and commissions have made recommendations to 
increase the duration of B.Ed. programme. Some of the recommendations are as follows: 

 Secondary Education Commission (1952-53) stated that, “Graduates-training is 
restricted to one year, and although we have recommended as a long-term programme 
the desirability of increasing this period to two academic years…..” 

 Committee on Emotional Integration in 1961 stated that “The duration of teacher 
training courses should not be less than two years at any level.” 

 NCTE seventh General Body meeting held on 31st December 1983 stated that “The 
B.Ed. programme be increased to two years duration.” 

 The National Commission on Teachers-I in 1985 under the Chairmanship of D.P. 
Chattopadhyaya stated that “The existing one year B.Ed. course must be made effective 
both by lengthening the time available and by revamping the current courses and 
curricula. Today most colleges of education are, in effect, reported to be working for not 
more than 170-180 days in the year. We are of the view that the two summer months 
may be added to the academic year ensuring a working year of at least 220 days. An 
increase in the working hours per day may also be considered. We are aware that in 
some places this will entail the appointment of additional staff and a restructuring of 
the programmers of studies allowing sufficient time for practical work in the school and 
community. But the urgency is such that the extra costs and other implications of the 
reform have got to be accepted.” 

 In the document on ‘Curriculum Framework for Quality Teacher Education’ in 1998, 
NCTE made recommendations for formulation of two years duration in B.Ed. 
programme. 

Curriculum Framework for the NCTE two-year B.Ed. Programme  
It outlines the nature of experiences to be offered to the student-teachers to make them 

reflective practitioners. The course structure offers a comprehensive coverage of themes and 
rigorous field engagement with the child, school and community. The programme is comprised 
of three broad inter-related curricular areas- I) Perspectives in Education, II) Curriculum and 
Pedagogic Studies, and III) Engagement with the Field. All the courses include in-built filed-
based units of study and projects along with theoretical inputs from an interdisciplinary 
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perspective. Engagement with the Field is the curricular component that is meant to 
holistically link all the courses across the programme, while it also includes special courses for 
Enhancing Professional Capacities (EPC) of the student teachers. Transaction of the courses is 
to be done using a variety of approaches, such as, case studies, group presentations, projects, 
discussions on reflective journals, observations of children, and interactions with the 
community in multiple socio cultural environments. 

Perspectives in Education includes courses in the study of childhood, child development 
and adolescence, contemporary India and education, theoretical foundations of knowledge and 
curriculum, teaching and learning, gender in the context of school and society and inclusive 
education. Curriculum and Pedagogic Studies offers a study of the nature of disciplines, critical 
understanding of the school curriculum; pedagogy as the integration of knowledge about the 
learner, the discipline and the societal context of learning, and research relating to different 
aspects of young children’s learning. The design of the programme would enable students to 
specialize in one subject area, at one/two levels of school. 

The B.Ed. curriculum shall provide for sustained engagement with the Self, the Child, 
Community and School, at different levels, and through establishing close connections between 
different curricular areas. In the first year, there shall be work on the field amounting to a 
minimum of 4 weeks, spread over several days throughout the year. This will include one week 
of school engagement and three weeks of other engagements as explained ahead. In the second 
year, there shall be a minimum of 16 weeks of engagement with the field of which 15 weeks are 
for school internship and one week is for other field engagements. Thus a minimum of 20 
weeks (4+16) shall be allocated over the two years for tasks, assignments and school internship 
in the field, under the broad curricular area engagement with the field. The weightage of 
internal assessment for Engagement with the Field shall be 100%.  

Having gained some experience with the child, the community and schools in year I, the 
second year would offer intensive engagement with the school in the form of School Internship. 
During the first year, to support better understanding of schools and in preparation of 
Internship, teacher education institutes shall make provisions for visits to innovative centers of 
pedagogy and learning-innovative schools, educational resource centers etc. 

During the Internship, a student-teacher shall work as a regular teacher and 
participate in all the school activities, including planning, teaching and assessment, interacting 
with school teachers, community members and children. Before teaching in a classroom, the 
student-teachers will observe the school and its classrooms for a week, to understand the 
school in totality, its philosophy and aims, organization and management; the life of a teacher; 
needs of the physical, mental, emotional development of children; aspects of curriculum and its 
transaction; quality, transaction, and assessment of teaching-learning. 

School Internship shall be designed to lead to the development of a broad repertoire of 
perspectives, professional capacities, teacher dispositions, sensibilities and skills. Student 
teachers shall be equipped to cater to diverse needs of learners in schools. Student-teachers 
are to be actively engaged in teaching at two levels, namely, upper primary and secondary. 
They should be provided opportunities to teach in Government and private schools with 
systematic supervisory support and feedback from faculty. Internship in schools is to be done 
for a minimum duration of 15 weeks. This should include an initial phase of one week for 
observing a regular classroom with a regular teacher and would also include peer observations, 
teacher observations and observations of interns’ lessons by faculty. It is important that the 
student-teachers consolidate and reflect on their teaching experience during and after the 
school internship. Therefore, along with writing reflective journals during the internship 
programme, there shall be space for extended discussions and presentations on different 
aspects of the teaching experience after the internship.  

For each student-teacher, internship should be conducted preferably in one school for 
the entire 15 weeks. However, if the institute wants to provide an opportunity to understand 
the context of teaching in a Government and private school or the dynamics of teaching at 
elementary and senior secondary levels, this period can be divided into two blocks. Internship 
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may be arranged in two blocks in such a way that teaching in one school at a particular level 
(for example elementary or senior secondary) during one block, is followed by the teaching in 
another school or the same school at another level during the second block. Under any 
circumstances, the student-teacher should not be sent to more than two schools during 
her/his internship period. Internship should not be reduced to the ‘delivery’ of a certain 
number of lesson plans, but should aim for meaningful and holistic engagement with learners 
and the school. Moreover, teaching should not be practiced through the reductionist approach 
of ‘microteaching’ of isolated ’skills’ and simulated lessons. 

A course on critical understanding of ICTs shall be offered as an important curricular 
resource, according primacy to the role of the teacher, ensuring public ownership of digital 
resources, and promoting constructivist approaches that privilege participation and co-creation 
over mere access to ICTs. Courses that would focus on developing the professional and 
personal self of a teacher will be designed to integrate theoretical and practical components, 
transacted through focused workshops with specific inputs on art, music, drama and yoga. 
These courses shall offer opportunities to self-reflect, study issues of identity, interpersonal 
relations, while viewing schools as sites for social change; developing social sensitivity and the 
capacity to listen and empathize. 

NCERT is a leading council at national level, whose main objective is to bring qualitative 
improvement in school education. Realizing the insufficiency/inadequacy of one year B.Ed. 
programme, NCERT introduced two year B.Ed. course in its four wings from session 1999-
2000 in accordance with NCTE guidelines. 

The two-year B.Ed programme introduced by NCERT in its RIEs has certain special 
features. It provides greater scope for development of sound knowledge on different areas i.e. 
content knowledge, knowledge on teaching-learning methodologies and knowledge on pedagogy 
of teaching learning among the trainee-teachers. It intends to bring integrated development of 
the trainee-teachers touching both cognitive and non-cognitive aspects of their behaviors. It is 
primarily practical oriented. It gives stress on practical activities like internal assessment, 
project works, sessional works, internship in teaching, practice of micro-teaching skills, 
community works, practical works relating to work experiences, innovative ways for conducting 
practical activities related to health and physical education, work experience, field work with 
community etc. 
Issues And Challenges 

The two year B.Ed. programme imparts quality teacher education through inclusion of wide 
range of subjects, topics and practicals but at the same time certain issues and challenges are 
identified in their implementations which are as follows. 

 The main challenge encountered in two year B.Ed programme is unavailability of books. 
The reference material and other books related to the subjects included in the 
curriculum are not available easily. More over the suggested books mentioned in the 
curriculum include books of foreign authors which are very difficult to procure and 
have an access on them. 

 Content overlapping can be seen in various core subjects. Topics like inclusive 
education are repeated in many papers. 

 Units in core papers are not arranged in a logical sequence. 
 The syllabus is vague as the topics are not clearly defined. 
 The number of papers in each semester both core papers as well as practical papers are 

more. This increases the work load as they have to be completed in specific time. 
 Pedagogy has been covered in first and third semesters. B.Ed. trainees will lose touch 

with pedagogy which they have studied in first semester. During internship in third 
semester, B.Ed. trainees will prepare lesson plans and deliver them. Field works in 
pedagogy can be done better during internship period as they are difficult to be covered 
during earlier semesters. 
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 Each core paper has field works which should be covered along with the theory. As field 
works are more in number, it is difficult to cover them in stipulated time as theoretical 
content is vast. 

 In the changed scenario, for effective classroom teaching-learning process, use of 
modern technologies is essential. Keeping this in view, ICT have been made as an 
important part of teacher education. Though it is included in list of practicals in second 
semester, it is not a part of core theory papers.  

 As new subjects and new topics have been introduced in two year B.Ed. course, it is a 
burden for teachers because of complex nature of topics. More over teachers are 
unfamiliar with the content. Proper orientation needs to be provided to teachers on this 
revised curriculum as they lack clarity on curriculum reforms.  

 Evaluation of field works in many situations is not authentic. Evaluating the digital 
profiles of all activities is also difficult due to workload of teachers and lack of proper 
ICT arrangements. 

 The revised curriculum in two year B.Ed. programme needs services of resource 
persons and experts. Well established institutions with good infrastructure are 
required. Providing facilities and recruiting experts and making institutional 
arrangements add to the expenditure. To reduce the expenditure, most of the colleges 
are assigning practical duties in Drama and Art in Education, yoga etc. to their regular 
teachers who lack expertise in the field. 

Conclusion 
This research paper has thrown light on Teacher Education, revised curriculum in two 

year B.Ed. programme, issues and challenges being faced in implementing revised 
curriculum. By overcoming all the challenges discussed here, execution and evaluation of 
new content in the revised curriculum will be absolutely a big success. 
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Abstract 
Teaching skills would include providing training and practice in the different techniques, 

approaches and strategies that would help the teachers to plan and impart instruction, provide 
appropriate reinforcement and effective assessment. It includes effective classroom management skills, 
and use of instructional materials and communication skills. Based on the research findings obtained, 
seven soft kills have been identified and chosen to be implemented in all institutions of teacher 
education. They are Communicative skills, Thinking skills and Problem solving skills, Team work 
force, Life-long learning and Information Management, Entrepreneur skill, Ethics, moral and 
professionalism and Leadership skills. These sub-skills are divided into two must have and soft skills 
that are good to have. So the main responsibility of shaping the behaviour of students is in the hands 
of teacher. They are required to exhibit universal values like world peace, justice, freedom equality and 
unity. 
Key Words: Soft Skills, Teachers, Training, Elements. 
Introduction  

The National Council for Teacher Education has defined Teacher Education as ‘A 
programme of education, research and training of persons to teach from pre-primary to 
higher education level.’ It is a programme that is related to the development of Teacher 
proficiency and competence that would enable and empower the teacher to meet the 
professional requirements of the profession and face the challenges there in. Teacher 
Education encompasses teaching skills, sound pedagogical theory and professional skills. 
Teaching skills would include providing training and practice in the different techniques, 
approaches and strategies that would help the teachers to plan and impart instruction, 
provide appropriate reinforcement and effective assessment. It includes effective classroom 
management skills, and use of instructional materials and communication skills. A 
teacher’s content knowledge verbal skills or enthusiasm for learning necessarily constitutes 
high water mark for high quality teacher. Viewed in this perspective a high quality teacher 
must imbibe the four pillars of education as mentioned in the Jacques Delor’s report, 
“Learning the Treasure Within “(1996). These four pillars of education are “Learning to 
Know”, “Learning to Do”, “Learning to Live Together” and “Learning to be”. According to the 
first pillar ‘Learning to Know’the teachers must have an urge for learning to learn. It can be 
achieved by combining a sufficiently broad general knowledge with the opportunity to work 
in depth on a small number of subjects the second pillar ‘Learning to Do’ emphasizes 
acquisition not only of an occupational skill but also of the competence to deal with many 
situations and work in teams. “Learning to Live Together” the third pillar requires 
development of an understanding of other people and an appreciation of interdependence in 
a spirit of respect for the value of pluralism mutual understanding and peace the last pillar 
“Learning to be”, will support the development of one’s personality and ability to act with 
greater autonomy judgment and personal responsibility. Thus, these four pillars of 
education can be considered as the founding pillars in the preparation of a high quality 
teacher. 
Need for Soft Skills training for Prospective Teachers 
  “Soft Skills” comprising of personal attributes that drive ones potential for sustained 
growth, enhances an individual’s social interactions, job performances and career 
prospects. Education in human values being acclaimed and accepted as a very new 
fascinating and promising programme of education, because the values are deteriorating 
day by day. Educational institutions are the nurseries of the values and ideals of life in 
every country. Without values and ideas the educational institutions with hundred 
classrooms, laboratories and well equipped libraries remain unimpressive scaffolding not an 
edifice of civilization. From a place of transformation of information, the educational 
institution in the future will make itself a place of producing intellectual work, generating 
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habits of systematic, methodical thinking, readiness for self-examination and self-criticism, 
making clear the way for the development of a free moral personality. Teaching will be 
emotionally a joyous and spiritually an uplifting experience both for the teachers and the 
learners. Thus the role of the future teacher will be multifaceted and multi-dimensional. 
The Indian society is passing through crises of values and is gradually being uprooted from 
its cultural heritage in the name of modernization. One of the important tasks of the 
teacher will be to help the pupils to arrive at a synthesis of material and ethical values, to 
uphold the past culture and to mould it for a renaissance suited to the future age. The 
teacher is to generate love for the mankind there by bringing about a synthesis between 
doing and feeling by coordinating the use of head and heart in the educative process. Then 
objectives of future education will be to involve students in an explosion of different value 
dimensions of life, which go into making a good man, a good life and a good society. The 
National Policy on Education (1986) suggests: “The National strategy of education has to 
ensure the availability of highly educated, trained and motivated manpower for dealing with 
the Challenges which are inherent in the modernization and globalization of the economy. 
India has to be able to compete with the most advanced countries in any field of production 
to hold its own. Hence the inescapable need for setting up and maintaining institutions of 
excellence at all levels to tap the best talent and nurture it with care and competence. 

We could say that soft skills refer to personality traits, social gracefulness, and 
fluency in language, personal habits, friendliness and optimism that mark to varying 
degrees. Soft skills complement hard skills which are the technical requirements of a 
profession. It can also be an important part of the organization especially if the organization 
is dealing with people face to face. The reorientation of education which is one trust of 
education for sustainability also relates the importance of these so-called soft skills. Vast 
research and expert opinions have been sought in the effort to determine the specific soft 
skills to be implemented and used in teacher education programme. Based on the research 
findings obtained, seven soft kills have been identified and chosen to be implemented in all 
institutions of teacher education. They are : (i) Communicative skills. (ii) Thinking skills and 
Problem solving skills. (iii) Team work force (iv) Life-long learning and Information 
Management (v) Entrepreneur skill (vi) Ethics, moral and professionalism (vii) Leadership 
skills. Each of the above soft skills comprised of several sub-skills. These sub-skills are 
divided into two categories of implementation. The first category delineates the soft skills 
that every individual must have and the second category represents soft skills that are good 
to have. Despite the emphasis being put on the soft skills that must be present (must have), 
it is also encouraged to inculcate the soft skills that are good to have. All elements of soft 
skills must be acquired by each individual student and evaluated effectively and 
comprehensively. The (must have) soft skills must be acquired by each and every individual 
in the institutions of teacher education without which the student is regarded as 
incompetent in the above skill. The (good to have) soft skills can be regarded as the 
additional generic skills and a bonus to the student if these skills are acquired by the 
students together with the must have soft skills. The following table gives a detail 
description of the different categories of implementation for each of the sub-skills for the 
respective seven soft skills. 

Must Have and Good To Have Elements of Soft Skills 
S.No Soft Skills Must Have Good to Have 

1. Communicative 
Skills 

Ability to deliver idea clearly, 
effectively and with confidence 
either orally or in writing 
Ability to practice active 
listening skill and respond. 
Ability to present clearly and 
confidently to the audience. 

Ability to use technology during 
presentation. Ability to discuss and 
arrive at a consensus. Ability to 
communicate with individual from a 
different cultural background. Ability 
to expand one's own communicative 
skill. 

2. Critical Thinking 
and Problem 
Solving Skills 

Ability to identify and analyse 
problems in difficult situation 
and make justifiable 
evaluation. Ability to expand 
and improve thinking skills 
such as explanation, analysis 
and evaluate discussion. Ability 

Ability to think beyond. Ability to 
make conclusion based on valid 
proof. Ability to withstand and give 
full responsibility. Ability to 
understand and accommodate 
oneself to the varied working 
environment. 
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to find ideas and look for 
alternative solutions. 

3. Team Work Ability to build a good rapport, 
interact and work effectively 
with others. Ability to 
understand and play the role of 
a leader and follower 
alternatively. Ability to 
recognize and respect other's 
attitude, behaviour and beliefs. 

Ability to give contribution to the 
planning and coordinate group work. 
Responsible towards group decision. 

4. Life-Long Learning 
& Information 
Management Skill 

Ability to find and manage 
relevant information from 
various sources. Ability to 
receive new ideas performs 
autonomy learning 

Ability to develop and inquiry mind 
and seek knowledge. 

5. Entrepreneurship 
skills 

Ability to identify job 
opportunities. 

Ability to propose business 
opportunity. Ability to build, explore 
and seek business opportunities and 
job. Ability to be self-employed 

6. Ethics, Moral & 
Professional 

Ability to understand the 
economy crisis, environment 
and social cultural aspects 
professionally. Ability to 
analyse make problem solving 
decisions related to ethics. 

Ability to practice ethical attitudes 
besides having the responsibility 
towards society. 

7. Leadership Skill Knowledge of the basic theories 
of leadership. Ability to lead a 
project. 

Ability to understand and take turns 
as a leader and follower alternatively. 
Ability to supervise members of a 
group. 

 
It can be observed that education is an essential tool for achieving Sustainability. 

We all realized that the current economic development trends are not sustainable and that 
public awareness, education and training are the key elements to move our society towards 
sustainability. Only a quality future human capital can envision development of its nation 
to meet the needs of the present without compromising the ability of future generations to 
meet their own needs. Therefore, the inculcation of soft skills among the students will be 
two prongs, to produce quality human capital and to develop their knowledge, 
understanding, values and skills as well Institutions have a major role to play in ensuring 
that pupils are socialized into a culture of self-reliance, resourcefulness, peace-oriented 
values health. Teachers are one of the main pillars of a sound and progressive society. 
Conclusion 

Teacher’s academic and social responsibilities have taken a new dimension and 
made the task of the teacher quiet difficult and challenging. The main responsibility of 
shaping the behaviour of students is in the hands of teacher. Teachers in fact, are the 
designers of the future of their students and thus, the society. They are required to exhibit 
universal values like world peace, justice, freedom equality and unity along with established 
social and civic values as enshrined in Indian constitution. Hence the society expects 
teachers should be honest, sincere, and punctual and should follow the professional ethics. 
Prospective teacher should not only be intellectually competent and technically skilled but 
also civilized in his/her emotions and refined in his /her state. 
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Abstract 
English is the official language of the entire world is a very tricky language to teach. In fact 

every language varies to teach. English is a very old language and has undergone many forms 
changes from Proto English derived from the Latin and the German culture to the Modern English 
which was established after in the post Renaissance period. It is the simplest adaptation of a very old 
Language and yet it is still difficult to teach this language effectively especially to those who speak 
English as a second language. Teacher’s language proficiency, exposure to language and materials are 
major concerns for quality English language teaching and learning. Every innovative thought 
bringing us an innovative method to learn this language by the English teachers has done a lot to all 
the learners of this language. Teaching methods that can be attempted in imparting knowledge to the 
students. Basically teaching must include two major components sending and receiving information. 
Ultimately, a teacher tries his best to impart knowledge as the way he understood it. This paper focus 
on the innovative strategies for teaching English, Innovative methods in teaching English language 
and communication skills, teaching through games and objectives of innovative teaching strategies. 
Keywords: Multimedia, Innovative Methods, Learning, Technology 
Introduction  

The English language is generally acknowledged as a global language, in view of its 
numerous functions and preference over several other languages around the globe. Present 
day English is the simplest adaptation of a very old Language and yet it is still difficult to 
teach this language effectively especially to those who speak English as a second language. 
The increasing demand for English – both as a language and as a medium driven by the 
instrumental motivation has compelled most governments at the state level to introduce 
English as a language from class one. The recent curricular revision at the national level 
culminated in the framework for National Curriculum Framework – 2005 (NCF) records the 
half a century development very objectively when it says, “The level of introduction of 
English has now become a matter of political response to peoples aspirations rendering 
almost irrelevant an academic debate on the merits of very early introduction”. English is 
an institutionalized subject in the school curriculum. Twenty six out of the thirty five states 
and union territories introduce English as a language from class I and the remaining states 
introduce the language either from class three or five. Resistance to spread of English 
language education is countered by genuine arguments which look at the English language 
as a tool for empowerment. English today is simultaneously sought after and suspected 
phenomenon. The motives, generally, are not only social-political and but academic too. 
While the demand increases on the one hand, the quality of English language education in 
our state run schools, more particularly in rural schools, presents an abysmal picture.  
Innovative Strategies for Teaching English  

Innovative strategies for teaching English lever ageing low-cost mobile technologies. 
Corpora processing and computational scaffolding for an innovative web-based English 
learning environment: the Candle Project. Teaching media Make lesson visual, with visual 
representation of new vocabulary, maps, and photographs. Teaching creative writing a case 
study of innovative practices for teacher professional development and communicative 
English language teaching.  Study of English in Action (E.I.A). Its use of mobile technologies 
that moves beyond documenting their functionality as ubiquitous handheld hardware to 
enhance and extend the reach of teaching and learning. The project uses various corpora-
including a Chinese -English parallel corpus, syndrome and various natural language 
processing tools to construct effective English learning tastes for college learners with 
adaptive computational scaffolding.  

 Advances in natural language processing technologies and applications. 
Construction of a self-access reading environment.  

 Exploration of English learning through written exercises and translation. 
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 Using bilingual corpora for culture-based English learning.  
 Teaching facets of media analysis- "Newspaper", Newspaper analysis and writing, 

Newspaper test-advanced, Newspaper analysis –sections, Newspaper article content, 
these have been used in the classroom. Writing dialogue form. 
Teaching control in writing Creative writing lesson plans. 

 E-mail: teacher use internet for their own research and communication with 
students.  

 Videos and movie: teach vocabulary and pronunciation. 
 Texting: to learn how to text in English. Help understand text message abbreviation. 

Gossip magazine: students practice in asking and answering questions.  
 Handbook: include course planning and design.  
 Teaching composition, language study and multimedia English.  
 Bingo games: students learn about using frequency adverbs. 

Innovative Methods in Teaching English Language and Communication Skills 
In India there is a broad spectrum of linguistic background, comprising many 

languages and scores of dialects. English itself continues in everyday use in large number 
of families but it is not the same as Standard English. The multilingual context offers a 
variety of problems to the teachers of English. Today’s world is a world of rapid technical 
change. Innovations come out of an ever increasing pace. Due to tremendous progress in 
information and communication technology, the scenario of contemporary teaching 
techniques is entirely changed. The teacher of 21 century should shed traditional concepts 
and techniques of classroom teaching and should adopt the recent and innovative teaching 
techniques. English language teachers must be innovative, imaginative, and resourceful 
and have thorough knowledge of the subject and adopt new techniques to change socio, 
economic status of the country. Due to globalization the world is changing rapidly, hence a 
teacher has to improve and update knowledge of innovative techniques to meet the 
demands of changing era. Various innovative materials and strategies will assist for the 
betterment of students. 
Using Multimedia in Teaching and Learning Process 

Multimedia, is the combination of various digital media types such as text, images, 
audio and video, into an integrated multi-sensory interactive application or presentation to 
convey information to an audience. Traditional educational approaches have resulted in a 
mismatch between what is taught to the students and what the industry needs. As such, 
many institutions are moving towards problem based learning as a solution to producing 
graduates who are creative; think critically and analytically, to solve problems. In this 
paper, we focus on using multimedia technology as an innovative teaching and learning 
strategy in a problem-based learning environment by giving the students a multimedia 
project to train them in this skill set. Currently, many institutions are moving towards 
problem-based learning as a solution to producing graduates who are creative and can 
think critically, analytically, and solve problems. Since knowledge is no longer an end but a 
means to creating better problem solvers and encourage lifelong learning. Problem-based 
learning is becoming increasingly popular in educational institutions as a tool to address 
the inadequacies of traditional teaching. Since these traditional approaches do not 
encourage students to question what they have learnt or to associate with previously 
acquired knowledge, problem-based learning is seen as an innovative measure to encourage 
students to learn how to learn via real-life problems.  

The teacher uses multimedia to modify the contents of the material. It will help the 
teacher to represent in a more meaningful way, using different media elements. These 
media elements can be converted into digital form, modified and customized for the final 
presentation. By incorporating digital media elements into the project, the students are able 
to learn better since they use multiple sensory modalities, which would make them more 
motivated to pay more attention to the information presented and retain the information 
better.  
Mobile Phone Assisted Language Learning 

Mobile phones are considered as miniature computers because of its additional 
facilities like texting, gaming, email and recording. Mobile Phone Assisted language learning 
covers PDAs, iPods and wireless computing. MPALL applications consists of mini lessons of 
grammar points, closed ended quizzes or games testing discrete language points available 
through SMS, the web or downloads, the vocabulary lessons, short definitions of words with 
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examples of use, recording lectures for better understanding, dictionary, and a 
communicative language learning games using actions. The most important features of 
Mobile Phone Assisted language learning are, social interactivity , context portability , 
Sensitivity , connectivity , individuality and immediacy . Due to greater opportunities of 
Computer Assisted Language learning, more and more language learning is likely taking 
place outside classroom setting. 
Teaching through Games  

This is a very interesting method of teaching. Students and children generally tend 
to like games and want to play them more and more. Traditional methods dictated for study 
and games to be separate but the fact remains that the students tend to be more interested 
in playing games rather than sitting down to study. Any logical reasoning would dictate us 
to combine the two aspects to solve the problem. The games part of learning would help the 
students keep their interest as the desire to win is very strong. It keeps us going and when 
included with different aspects of learning the learning process would continue almost 
throughout the day without the children getting tired or bored of studying. 
Objectives of Innovative Teaching Strategies 

1. Identify innovative teaching strategies that:  
 promote active learning 
 enhance critical thinking 
 provide interactivity 
 encourage collaboration 
2. Implement the seven principles of good practice in undergraduate education. 
3. Engage students in experiential learning activities.  
Language is a complex specialized skill which develops in a child spontaneously without 

conscious effort or formal instruction deployed without awareness of its underlying logic. So 
language teachers have some strategies to teach effectively. Apart from it, English language 
teachers need to employ innovative ideas in their teaching because in our country most of 
the students learn English as a second language. The poor performances in English 
language in most schools are due to the fact that the teaching of it is textbook based. 
Teachers do not have regular supply of the teaching aids and where they are available they 
are inadequate and obsolete. This paper stresses the need for making English language 
lessons easy and enjoyable through the use of instructional aides /improvisations. It 
presents innovative methods and techniques to teach English language by using teaching 
aids. It also aims to make English teachers aware of the strategies to use it in an effective 
manner. 
Innovative Ways of Teaching Vocabulary 

Different types of instructional modes, approaches, vocabulary building activities and 
skills proved to be effective in developing children and college students' vocabulary in L2 
environments. Teaching vocabulary in context, combining vocabulary with reading and 
writing activities, and providing the students with different lexical information about the 
words under study enhanced children and adult students' vocabulary. The prominent role 
of vocabulary knowledge in second or foreign language learning has been recently 
recognized by the theorist and researcher in the field. Accordingly, numerous types of 
approaches, techniques, exercises and practice to teach vocabulary. Nation properly states 
that teaching vocabulary should not only consist of teaching specific words but also aims at 
equipping learners with strategies necessary to expand their vocabulary knowledge. 

 By showing actual objects and showing models 
 Using demonstrations and showing pictures 
 Teaching words in the context 
 Etymology 
 Associated vocabulary  
 Using morphological analysis of words 
 Dictionary 
 Homonyms 
 Idioms 
 Phrasal verbs 
 Role play 
 Use video to produce of target vocabulary etc. 

Conclusion  
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The present paper explored various techniques and methods of teaching. Teacher 
must make use of such techniques while teaching of vocabulary. It also focused on 
expansion of vocabulary. Teaching vocabulary through incidental, intentional, and 
independent approaches requires teachers to plan a wide variety of activities and exercises. 
Innovative methods which can be very helpful for the teachers in meeting the expectations 
of students at intermediate and graduate level. Hence innovative methods help in bringing a 
change and most of the times for the better. It helps the students learn faster and in an 
efficient, interesting and an interactive manner and it is the teacher’s responsibility to leave 
the traditional methods and make way for new and better methods for the students benefit. 
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Abstract 
 ICT plays a significant role in today’s digital world by providing a wide array of knowledge and 
information thus gaining and accessing information, at the same time adding value in teaching learning 
by enhancing the effectiveness of learning or by adding a dimension to learning that was not previously 
available. For education to gain the full benefits of ICTs in teaching learning, it is essential for pre service 
and in service teachers to have basic ICT skills and competencies. It must provide leadership in 
determining how the new technologies can be used in the context of the culture, needs, and economic 
conditions within the country.  The challenges that is therefore confronting our present educational 
system in this technologically advanced world is how to transform our curriculum and teaching learning 
process to provide students with the skills to function effectively in this dynamic, information rich and 
continuously changing environment. This paper will highlight the meaning of ICT, some advantages and 
disadvantages, Status/Needs of ICT and Role of teachers in using ICT in moving towards the goal of 
transforming the traditional paradigm of learning.  
Keywords:  Role, ICT, Teacher Education, Need, Teachers. 
 
Introduction 
 ICT plays a significant role in today’s digital world. We are now living in a technological 
era where ICT has left an impact on nearly every aspect of our lives, from working to 
socializing, learning to playing. ICT has become a part and parcel of our lives. It has connected 
and brought citizens of the world closer to one another, by bridging the gap created by 
geographical differences, cultures, systems etc. ICT provides a wide array of knowledge and 
information thus helping to gain and access information at the same time adding value in 
teaching learning by enhancing the effectiveness of learning or by adding a dimension to 
learning that was not previously available. ICT acts as a significant motivational factor in 
students learning by supporting student’s engagements through collaborative learning. ICT has 
potentially transformed the nature of education where and how learning takes place and the 
roles of student teachers in the learning process. It provides an array of powerful tools that has 
help in transforming the present isolated, teacher centric and textual learning into rich student 
focused, and interactive knowledge environment. Teachers are at the core of any progressive 
society where technology plays an important role in transforming the training programmes of 
teachers. Although ICT itself cannot solve the problems of education, it can create new 
problems. That is why pre service and inservice teachers need to be aware of their 
responsibilities to be able to confront these challenges.  Teachers with reasonable access to ICT 
demonstrate continual growth in their skill as they can continually update knowledge and 
information in the wake of new development. 
Meaning 
 ICT in education means teaching and learning with ICT. The word ICT stands for 
Information and Communication Technology which refers to all equipments and services that 
are used to communicate, create, disseminate, access, store and manage information 
electronically such as cell phones, computers, TV, radio, satellite systems etc. 
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 It includes both the hardware i.e., the equipment and the software i.e., the computer 
programme in the equipment. 
Types:- 
 Some types of ICT that are being used in teaching learning are: 
i. Personal Computers 
 A Personal Computer is a small relatively inexpensive computer designed for individual 
uses.It is used to enhance and supplement educational program me, store and retrieve 
information from and through internet sources. 
ii. Visualizer/Document camera 
 It is a cost effective, time saving and easy to use teaching tool which connects to a 
projector or monitor or interactive boards allowing teachers and students to display just about 
anything from a piece of paper to capturing a person in a room onto the screen. 
iii. Projector 
 It is a variant of slide projector that is used to display images to an audience and used 
as a controllable, blackboard or bulletin board in teaching where teacher can prepare in 
advance teaching materials and then projecting it onto the screen to aid and enhance 
classroom discussions. 
iv. TV 
 It has been widely used as educational tools where educational broadcast are telecast 
complementing teaching and learning resources through teleconferencing. 
 In teleconferencing, it involves communication among people from two or more different 
places through audio conferencing, video conferencing, web based conferencing etc. 
 Audio conferencing involves exchange of voice messages through telephonic network. 
Video conferencing allows exchange of not only voices but also graphics and moving images 
through a satellite link or TV network. 
Web based conferencing implies transmitting text, graphics, audio, visual media via the 
internet. 
v. Digital Camera 
 It is a camera that encodes digital images and videos digitally and stores them for later 
reproduction. It enables the user to record and collect information digitally. 
vi. Interactive Whiteboards 
 It is a powerful instructional tool that helps display computer images onto a board 
using a projector. The instructor can then control the elements on the board using a pen, 
finger as a mouse, directly on the screen. Items can be dragged, clicked and copied and the 
teacher can handwrite notes, which can be transformed into text and saved. 
Advantages of ICT 
 The following are some of the advantages of ICT in teaching learning: 

 Teachers can easily explain complex instructions and ensure student’s comprehension. 
 Makes many common task simple and facilitate communication from virtually any 

geographic area. 
 Teaching learning resources can be shared. 
 Easy to monitor work and communication can take place easily making classroom an 

interactive one. 
 Enhances the quality of teaching learning process and improve productivity and 

professional growth. 
 
Disadvantages of ICT 
 The following are the disadvantages: 

 Require trained personnel for installing complex system 
 As system become more complex users also require more specialized training in its 

usage 
 High cost of access e.g., an LCD Projector is still very expensive and unaffordable to 

most institutions. 
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 If part of system breaks down, it can affect many others. Say suppose, the server of a 
network is down, no work can be done. 

 Difficulty in integrating ICT into teaching of different school subjects. 
 More emphasis laid on knowledge about computers and other ICT tools than using 

them as learning tool for enhancing teaching learning. 
 Lack of adequately trained teachers and an attitude of complacency and indifference on 

the part of teachers in integrating ICT into their teaching. 
Status/Need of ICT in Teacher Education 

 Today’s technologies are essential tools for facilitating teaching and learning.  It 
can promote international collaboration and networking in education and professional 
development. For education to gain the full benefits of ICTs in teaching learning, it is 
essential for pre service and in service teachers to have basic ICT skills and 
competencies. It must provide leadership in determining how the new technologies can 
be used in the context of the culture, needs, and economic conditions within the 
country.  The challenges that is therefore confronting our present educational system in 
this technologically advanced world is how to transform our curriculum and teaching 
learning process to provide students with the skills to function effectively in this 
dynamic, information rich and continuously changing environment. To meet these 
challenges, schools must embrace the new technologies and appropriate the new ICT 
tools for learning. They must also move towards the goal of transforming the traditional 
paradigm of learning.  
 However, the opposite situation often prevails in terms of technology integration. 
Studies have shown that while new teachers have certain elements of knowledge about 
ICTs, they have very limited or no practical skills for allowing them to integrate ICTs 
into their professional practice. Moreover, teachers who do not extensively integrate 
ICTs into their teaching practices are often linked with their poor computer literacy. 
They perceive ICT as time consuming and therefore fail to see how ICT could enhance 
teaching or learning. Again the indifferent and hostile attitude towards integrating and 
incorporating ICT into their teaching practices due to fear of being replaced by 
technology in the long run has proved a disadvantage for ICT to permeate into the 
classroom learning situation. This has resulted in to the need for well trained teachers 
both in service and pre service who can integrate ICT effectively into their teaching and 
teacher educators who can act as role models who will effectively use technology in their 
own classes so as to prepare a new generation of teachers who can effectively use the 
new tools for learning.   
 It has therefore become a mandatory to prepare future teachers to face the 
challenges posed in this new millennium. In order to promote the routine ongoing 
integration of ICTs in teacher training, teacher education institutions now face the 
daunting challenge of preparing a new generation of teachers who will be able to 
effectively use the new learning tools in their teaching practices. ICT should not merely 
be the subject of one or two courses, as is currently the case in most but it should be 
present in pre service course. 
 The society for Information Technology and Teacher Education has identified 
basic principles for the development and effective ICT teacher education.  
These are: 

 Technology should be incorporated into the entire teacher education programme i.e.; 
trainees should learn to use technology into their own teaching without restricting 
technological experiences to a single course or single area of teacher education 
programme. 

 Technology should be introduced into the content by integrating technology into their 
course work and field experiences. Teacher educators, content specialists and mentor 
teachers should expose trainees to regular and pervasive modeling so as to provide 
opportunity for them to teach with technology. 
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 Technology should be used for innovative experiences so as to enhance traditional 
forms of learning as well as to transform learning. A Power Point Presentation can 
enhance a traditional lecture. Moreover, using multimedia cases to teach topics that 
have been previously discussed through lectures may effect a transformation in 
learning experiences. 
 

Role of teachers  
  With the advent of ICT in education, teaching profession is evolving from a 
teacher centered, learner based instruction to a student centered interactive learning 
environment. The new technology does not curb the need for teachers but only call for a 
redefinition of their profession from that of an instructor to that of constructors, 
facilitators, coaches and creators of learning environments. As such to be a technically 
competent teacher, he must have the ability to:- 

 Operate and use computers, send emails etc. 
 Apply current instructional principles research, appropriate assessment, practices to 
the use of ICTs. 

 Evaluate educational software 
 Create effective computer based presentations, multimedia content to support 

instructions. 
 Surf the net for resources. 
 Integrate ICT tools in teaching learning. 
 Update knowledge and information as far as technology is concerned. 

Conclusion 
 In conclusion, our world is fast becoming a global village and the thirst for more 
knowledge and information has been a driving force for the drastic changes in today’s IT 
world. ICT has thus transformed classrooms by bringing a whole new outlook into the 
curriculum based on real world problems, project providing tools that enhances 
learning and providing teachers and learners more facilities and opportunities for 
feedback. It has changed not only our educational life but also the whole of our social 
life. 
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Abstract 
Teachers have multiple roles to perform nowadays. To fulfill their roles professionally, they need 

to be competent in their responsibilities towards their students inside and outside the classroom. One 
important role of a teacher is to provide guidance and counseling to their students, for which they need 
training to equip them with the necessary skills.  This paper discusses the concept of Guidance and 
Counseling, the importance of guidance and Counseling, some innovative component as well as areas of 
training necessary in teacher preparation programme. The paper ends with highlighting some major 
problems faced by teachers in providing guidance and Counseling in their classroom and providing some 
suggestive measures for the same. 
Keywords: Guidance and counseling, training needs, problems and suggestions. 
Introduction: 

With the rapid explosion of knowledge and fast paced life, teachers have multiple roles 
to perform. Apart from the usual subject teaching, teachers are entrusted with many other 
responsibilities. Teachers need to be competent in their responsibilities towards their student 
inside and outside the classroom. One such important role of a teacher is to provide guidance 
and counseling to students.  Problems and needs in society are nothing new, but today they 
seem to be proliferating at an unprecedented rate. The unique problems in the changing family, 
cities in upheaval, conflicts in values, attitudes, and moral, the new cynicism about politics, 
economic factors, the changing role of work , new pressure and demands on school, and 
problems of the youth, all points out the need for the counseling services. Guidance and 
counseling have a challenging role to play in every developing economy, much more so if it is a 
labor surplus one. 
The need for innovative guidance and counseling component in teacher preparation program is 
felt even more so in today’s scenario. 
Meaning of guidance and counseling: 

Guidance refers to an advice or a relevant piece of information provided by a superior, 
to resolve a problem or overcome difficulty. It helps in assisting a person in choosing the best 
alternative in education and career related issues. Guidance work is preventive and 
developmental in nature. 
     Counseling refers to a professional advice given by a counselor to an individual to help him 
in overcoming from personal or psychological problems. It is a curative and remedial work. It is 
a one to one confidential session given by a person who possesses high level of skill and 
professional training. Counseling is an integral part of an overall program of guidance. 
Need for Guidance and Counseling: 

The student life is getting complex day by day. Guidance is needed to help the students 
for optimum achievement and adequate adjustment in the varied life situations. Need analysis 
of the students in the schools shows the need of Guidance and counseling services, in the 
education, profession, vocation, social, health, moral, personal, and marital areas. Guidance 
and counseling programme needs to be introduced in our colleges and universities to meet the 
varied needs of the educational system, administration, and students. The areas where 
students need guidance and counseling are: 

 To help in the total development of the student. 
 To help in the proper choices of courses 
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   To help in the proper choice of careers 
 To help the students in vocational development 
  To develop readiness for choices and changes to face new challenges 
 To minimize the gap between education and employment and help in the efficient use of    

manpower. 
 To motivate the youth for self employment 
 To help fresher’s establish proper identity 
 To identify and motivate the students from weaker sections of society. 
 To help the students in their period of turmoil and confusion 
 To help in checking wastage and stagnation 
 To identify and help students in need of special help. 
 To ensure the proper utilization of time spent outside the classrooms.. 
 To help in tackling problems arising out of students population explosion 
 To check migration to prevent brain drain 
 To make up for the deficiencies of home. 
 To minimize the incidence of indiscipline. 
Bargadon has mentioned the following situations where counseling in required: 

1. When a pupil requires not only reliable information but also an interesting introspection of 
those in formations which can solve his personal difficulties. 
2. When a pupil needs intelligent listener who has more experience than the pupil to whom he 
can recite his difficulties and through which can seek suggestions for his working plan. 
3. When the counsellor has to assess those facilities which can help in resolving the pupil 
problems but the pupil doesn’t enjoy such an access to those facilities. 
4. When the pupil has some problem but he is unaware of that problem and his development, 
he is to be made aware of that problem. 
5. when the pupil is aware of the problem and difficulties created by the problem but he feels 
difficult to define it and to understand it that is, when the pupil is familiar with the presence of 
the problem and its nature but he is unable to face the problem due to this temporary tension 
and distraction. 
6. When the pupil suffer the main maladjustment problem or some handicapped which is 
temporary and which needs careful long due diagnosis by an expert. 
Majority of students lack a sense of direction, a sense of purpose and a sense of fulfillment and 
include in destructive activities which lead to social damage and loss 
Areas for training in guidance and counseling for teacher trainees: 

  Since all teachers are involved in student guidance and counseling at school to varying 
degree there is a definite and important need of guidance and counseling training for all 
teachers. Focus on practical training for teachers rather than theoretical lessons could equip 
teacher trainees to be more competent in this field.  

  A study conducted by Susanna Wai Ching Lai – Yeung from the Open University of 
Hongkong, Hongkong on the topic “the need for guidance and counseling training for teachers” 
identified areas of training needs for teachers. All participants considered that there was a need 
for training. 
 Training needs identified is: 

1. Communication Skills. 
2. Counseling skills (e.g., questioning skills). 
3. Case studies/skills in handling cases. 
4. Inter personal skills. 
5. Knowledge related to guidance and counseling (e.g., therapy theories). 
6. Ways to deal with own issues (e.g., time management, emotional intelligence). 
7. Role of teacher. 
8. Knowledge about practical issues (e.g., school policy). 
9. Collaboration skills (e.g., with stake holders). 
10. Others. 
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The study also perceived issues that could impede their guidance and counseling work at 
school. 

1. Personal qualities. 
2. Prejudgment or bias towards students 
3. Lack of experience  
4. Workload or time pressures 
5. Lack of knowledge 
6. School policy 
7. Others 

In terms of personal strengths and resources which students perceive could facilitate 
their guidance and counseling are: 
                               1. Personal qualities 
                               2. Social networks 
                               3. Skills or abilities 
                               4. Working experience 
                               5. Knowledge 
                               6. Others 
 Problems facing guidance and counseling in schools: 

  In order to find strategies for effective teacher training program, we need to first of all 
identify some general problems that hinder the proper functioning of such services in our 
institutions.  
     1. Lack of trained counsellors 
     2. Doubt about the efficacy of guidance and counseling 
     3. Lack of commitment of the Government 
     4. Lack of adequate funding 
     5. Confidentiality 
     6. Counsellor created problems 
     7. Blurred role of the guidance counsellor 
      8 .Feeling of suspicion of the role /of integrity of counsellors 
Suggestive measures: 
1. There is need for serious enlightenment on the part of the public to accept Guidance and 
Counseling. This will help develop strategies for school administrators and teachers to achieve 
a realistic perception of students in their school environment. 
2. Government should support Guidance and Counseling practically by providing and making 
funds available for all the services in Guidance and Counseling. 
3. Guidance and Counseling should be made an integral part of the school program and 
therefore supported by all concerned. 
4. The Guidance Counsellor should be consulted by the school administration in implementing 
some of the counseling programs. 
5. Guidance counsellor on their own part school be committed to counseling programs through 
helping the teachers with the identification of the student with learning problems and inform 
the teachers, so that different individualized methods can be used for effective teaching and 
learning. 
6. Government should help to train and appoint qualified guidance counsellor in schools to 
help meet with the students’ problems. 
7. Parents should be also included in the guidance and counseling program through giving 
them progressive report of their children. 
8. Counsellors should understand their limits in helping their students and therefore make use 
of referrals. 
9. Counsellors should keep students secrets with outmost confidentiality. 
10. There is need for clarity about the services rendered by school counselors. This is done by 
defining the counselor’s roles, functions and objectives for the benefit of school administrative, 
teachers, parents, staffs and community. 
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Conclusion: 
       This information is important even in our context because if training programmes are to be 
a satisfying experience, the training contents should match trainees’ needs. Day (2002) argued 
that teacher development programs which do not match teacher’s needs were unlikely to 
arouse their motivation. Besides training needs, results from the present study also found 
several areas and issues which participants considered could impede their guidance and 
counseling work. These should be taken into consideration in designing training programs so 
that the effects of such barriers could be minimized. The perceived personal strengths and 
resources should be taken into consideration when designing training programs so as to 
motivate and engage participants in the training process. For example, training programs can 
include experiential, reflective exercises and in-class discussions for trainees to examine and 
work on issues of personal qualities and prejudgment which they consider most hindering.  
Adequate guidance and counseling facilities is the only answer to help and guide the youth to 
worthwhile channels and help them to realize the goals of optimum academic personal and 
social development. We therefore need to take this area of teacher training programme 
seriously and give a more practical approach to it. 
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Abstract 
Infrastructural facilities play an important role in the teaching-learning process. But in reality, 

it is observed that as compared to Govt. B.Ed colleges, material conditions of private B.Ed colleges are 
not good. Lack of adequate or proper facilities can hamper the effectiveness of teacher educators. The 
present study is significant as it helps to know the effectiveness of teacher educators of different 
private B.Ed colleges affiliated to Gauhati University in Assam. In this study, descriptive survey 
method was employed. The sample of the present study consists of 80 teacher educators selected 
through simple random sampling technique. Teacher Effectiveness Scale constructed and 
standardised by Dr. Shallu Puri and Prof. S. C. Gakhar and close ended Questionnaire constructed by 
the investigator were used to collect data. It is found from the study that (i) Majority of teacher 
educators’ effectiveness level is average, (ii) There is no significant difference between male and 
female teacher educators regarding teaching effectiveness, (iii) Majority of teacher educator viewed 
that infrastructural facilities of B.Ed colleges are average and (iv) There is no significant relationship 
between the teaching effectiveness and infrastructural facilities available in the institution where the 
teacher educators teach. 
Key Terms: Teacher Effectiveness, Infrastructural Facilities, Teacher Educator, B.Ed College 
Introduction: 

Education is basically a man-making process and referred as “Human Resource 
Development” and it implies practising and ensuring transformation of the human staff at 
various levels of socialization, acculturation, awareness and divine realization. This process 
of transformation gets stimulated with the help and support of a teacher for whom the 
Indian coinage ‘Guru’ provides the best meanings and import of the ‘job’.  No system of 
education is better than its teachers. Quality of an education programme is determined to a 
large extent by the teachers. The quality of education and the standards of achievement are 
inseparably inter-related with the quality of teachers. Considering any efficient education 
system or educator, effective instructional strategies with identity and high potentials in 
which the contents were delivered are the main pillars of quality education system. Quality 
education is a pre-requisite for regional, national and global development. For delivery of 
quality education, we need quality teachers who are committed to teaching and equipped 
with necessary knowledge, skills and competencies for effective teaching.  For teachers to be 
more effective and quality professionals, teacher education must be brought into the 
mainstream of the academic life of our institutions at all levels. A teacher educator is 
responsible for the education of teachers under whose the destiny of our children is placed 
by the community.  The onus of the quality of teachers, therefore, rests on the teacher 
educator himself. One important factor that affects a teacher educator’s success and 
efficiency is his/her teaching effectiveness. 

Teacher effectiveness is a very important aspect of education because effective 
teacher helps student learning as well as enhancing the students’ academic performance or 
achievement. Afe[1] (2003) defined teacher effectiveness as the type of teaching characterized 
by the exhibition of intellectual, social and emotional stability, love for children and positive 
disposition towards the teaching profession and ability to inspire good qualities in students. 
Teaching effectiveness of teachers are mainly affected by four major factors such as teacher 
related factors (qualification, teaching experience, motivation/dedication), student related 
factors (motivation, entry behaviour, genetic composition), environment/family related 
factors (socio-cultural background of the students, level and type of education of 
parents/guardians/siblings, interpersonal relationship among family members) and 
institution related factors (quality and quantity of teaching staff, remuneration of the 
teachers, facilities such as infrastructural materials, well equipped libraries and 
laboratories)[2]. 

Effectiveness of teacher educators is influenced by infrastructural facilities of the 
institutions. Infrastructural facilities are buildings, pieces of equipment or services that are 
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provided for a particular purpose. It can be generally defined as the set of inter-connected 
structural elements that provide framework supporting an entire structure of development. 
Infrastructural facilities have been declared as a potent factor to quantitative as well as 
qualitative education. Fruitful education can be achieved if the infrastructural facilities of 
the institution are satisfactory. Infrastructural facilities are to the educational institutions, 
as the body to the soul, machinery to the factory, plane to the pilot and an empire to the 
kingdom. 
Need of the Study: 

B.Ed colleges are playing a vital role in providing training to the secondary school 
teachers for their professionalization. As per the suggestions made by NCTE, now-a-days 
two year B.Ed programme is introduced. In Assam, both Government and Private B.Ed 
colleges are available. Compare to Govt. B.Ed colleges, number of private B.Ed colleges are 
very high to meet the demand of teacher education of the prospective teachers. Now-a-days, 
teacher education in our country has to face the challenge of producing teachers for a new 
society. That’s why in order to meet the challenges successfully, it is very necessary to 
improve the quality of teacher educators. The number of teacher educators is increasing 
rapidly in this state and fresh postgraduates are entering into the system of teacher 
preparation to meet the demands of huge number of teacher educators. It is generally 
observed that the quality of teaching-learning process is not being properly maintained in 
most of the B.Ed colleges especially in the private B.Ed colleges in Assam. Due to this 
reason, the quality of preparation of student-teachers has become a big question in the field 
of education. But it is very true that the quality of Teacher Educators is very important for 
bringing about functional improvement in teacher education institutions and consequently, 
in school education. In this connection, Adiseshaiah[3] (1978) has rightly remarked that 
“those that are entrusted with responsibility of teaching the teachers have, naturally, to be 
men and women of high calibre whose influence would prove to be the greatest asset for 
prospective teachers”.  

Infrastructural facilities play an important role in the teaching-learning process. But 
in reality, it is observed that as compared to Govt. B.Ed colleges, material conditions of 
private B.Ed colleges are not good. Lack of adequate or proper facilities can hamper the 
effectiveness of teacher educators. Teacher educators of private B.Ed colleges face different 
challenges due to shortage of infrastructural facilities. 

Hence, through the present study, it has been tried to find out the level of 
effectiveness of teacher educators, quality of infrastructural facilities of B.Ed colleges and 
relationship between effectiveness of teacher educators and infrastructural facilities of B.Ed 
colleges. The present study is very relevant and significant as it helps to know the 
effectiveness of teacher educators of different private B.Ed colleges affiliated to Gauhati 
University in Assam. 
 
Review of Related Literature: 
Kalita, U.[4] (2010) conducted a study on academic and professional profile of teacher 
educators and found that B.Ed colleges have problems relating to library subscription and 
teaching aids, internet facility, Guidance & Counselling facility, canteen facility. 
M. Chandramma[5] (2013) has conducted a study on “Job Satisfaction and Teaching 
Effectiveness of Teacher Educators”. The findings of the study revealed that the Teacher 
Educators have better Teaching Effectiveness in the profession. It is also found that the 
management of the institution has no significant influence on the overall Teaching 
Effectiveness of Teacher Educators. But on the basis of obtained mean score, Teaching 
Effectiveness of Government B.Ed College Teacher Educators is comparatively better than 
that of the Private B.Ed College Teacher Educators.  
Barman, Bhattacharyya and Barman[6] (2015) conducted a study on level of Teaching 
Effectiveness of Teacher Educators who are working in different Govt.-aided and Private-
unaided/Self-Financed B.Ed Colleges in West Bengal. The overall results of the study 
explore that the level of Teaching delivered by the B.Ed College Teacher Educators is 
Moderately Effective. It is also revealed that Teaching Effectiveness of Govt.-aided B.Ed 
College Teacher Educators is comparatively better than that of the Teacher Educators who 
are working in different Private-unaided/Self Financed B.Ed Colleges in West Bengal.  
Statement of the Problem: 
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The present problem entitled as “A Study on Effectiveness of Teacher Educators in 
relation to Infrastructural Facilities in B.Ed Colleges”. 
Operational Definition of the study: 
a. Teacher Effectiveness: In the words of Umme Kulsum[7] (2000), “Teacher effectiveness 

includes characteristics of a teacher, his personality, attitudes etc., and process like 
teacher-pupil interaction and production variables like outcomes of teacher-learning 
process, namely pupil achievement”. In this study, the term refers to effectiveness of 
teacher educators in six teaching aspects. Such as (i) Academic & Professional 
Knowledge, (ii) Preparation and Presentation of Lesson Plan, Classroom management, 
(iii) Attitude towards students parents, colleagues, head of Institution, (iv) Use of 
motivation reward and punishment and Interest in all round development of student, 
(v) Result feedback accountability and (vi) Personal Qualities. 

b. Infrastructural Facilities: Infrastructure is generally structural elements that provide 
the framework supporting an entire structure. C.V. Good and Kappa[8] (1973) in the 
‘Dictionary of Education’ defines infrastructure as “the underlined foundation or basic 
framework of an organisation or system”. In this study, infrastructural facility means 
the basic physical requirements of B.Ed College for effective teaching-learning process. 
For this study the infrastructural facilities include 10 dimensions namely library, 
internet, classrooms, laboratories, staffroom, departments, co-curricular activities, 
cafeteria, hostel facility and sanitation. 

c. Teacher Educator: In this study the term ‘Teacher Educators’ refers to those teachers 
who are engaged to teach student teachers in different Private B.Ed Colleges affiliated 
to Gauhati University of Assam. 

d. B. Ed College: In this study, ‘B.Ed Colleges’ refers to those Colleges/Institutions which 
are engaged to offer B.Ed degree (Bachelor of Education) to the Student-Teachers. Here 
only private B.Ed Colleges are considered for the study.  

Objectives of the Study: 
Main objectives of this study are: 
1) To study the level of teaching effectiveness among the teacher educators teaching in 

B.Ed Colleges. 
2) To make a comparative study on gender basis to assess the level of teaching 

effectiveness among the teacher educators. 
3) To study the infrastructural facilities available in the B.Ed Colleges. 
4) To study the relationship between teaching effectiveness and infrastructural facilities of 

the institution where the teacher educators teach. 
Hypotheses of the Study: 
Following hypotheses are formulated on the basis of the objectives: 
H1: There is no significant difference between male and female teacher educators regarding 

teaching effectiveness. 
H2:  There is no significant relationship between the teaching effectiveness and 

infrastructural facilities available in the institution where the teacher educators teach. 
Delimitation of the Study: 
1. As Assam has large number of B.Ed colleges, it is difficult to cover all of them in a 

single study like the proposed one. Therefore, the investigator selects the sample from 
the affiliated B.Ed colleges of Gauhati University. 

2. The study is confined to private B.Ed colleges affiliated to Gauhati University. 
Method and Materials: 

In the present study, descriptive survey method was employed. It is descriptive 
because it aims to describe the nature and present status of the phenomenon [9]. The 
population of this study consists of all the teacher educators of all the Private B.Ed colleges 
(N=37) affiliated to Gauhati University, Assam. The sample of the present study was 
selected from twelve (12) B.Ed colleges of Kamrup district by applying simple random 
sampling technique. From these colleges, 80 teacher educators have been selected as 
sample. In the present study, Teacher Effectiveness Scale constructed and standardised by 
Dr. Shallu Puri and Prof. S. C. Gakhar [10] and close ended Questionnaire with 35 
statements constructed by the investigator were used to collect necessary data. Analysis of 
data was done with appropriate statistical technique like Simple Percentage, Mean, 
Standard Deviation, t-test and Pearson Correlation.  
Analysis of Data: 
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Collected data are analysed with the help of following tables: 
Table No. 1: Level of Effectiveness of Teacher Educators 

Level of 
Effectiveness 

Range of 
Score 

Total Male (N=32) Female (N=48) 
N % N % N % 

Very High 287-340 6 7.50 1 3.13 5 10.41 
High 232-286 20 25.00 7 21.88 13 27.08 
Average 177-231 43 53.75 18 56.25 25 52.08 
Below Average 123-176 6 7.50 3 9.37 3 6.25 
Poor 68-122 5 6.25 3 9.37 2 4.17 

Table-1 reveals that 53.75% of the teacher educators has average teacher 
effectiveness whereas 7.5% has very high and 25% has high teacher effectiveness; 7.5% 
teacher educators has below average and 6.25% has poor teacher effectiveness. 3.13% male 
and 10.41% female teacher educators has very high teacher effectiveness; 21.88% male and 
27.08% female teacher educators has high teacher effectiveness; 56.25% male and 52.08% 
female teacher educators has average teacher effectiveness; 9.37% male and 6.25% female 
teacher educators has below average teacher effectiveness and 9.37% male and 4.17% 
female teacher educators has poor  teacher effectiveness. 
Table No. 2: Significance of difference in the Mean Scores of Effectiveness of Male and 

Female Teacher Educators 
Gender N Mean SD t-value Result 
Male 32 201.78 46.34 

1.49 
Not 
Significant Female 48 217.75 47.75 

It is evident from the table that the mean and standard deviation values of 
effectiveness of male teacher educator are 201.78 and 46.34 respectively. Similarly same for 
female teacher educator are 217.75 and 47.75 respectively. 

The obtained t-value 1.49 is less than the table value (1.96) at 0.05. Therefore, there 
is no significant difference between male and female teacher educators effectiveness. 
Further mean value of female teacher educators (217.75) is more than the male teacher 
educators (201.78). Therefore, the null hypothesis “There is no significant difference 
between male and female teacher educators regarding teaching effectiveness” is accepted. 

Table No. 3: Categorization of B.Ed Colleges regarding Infrastructural Facilities 

Table-3 reveals that infrastructural facilities of B.Ed colleges are not excellent in 
view of teacher educators. Again 30% teacher educators viewed that level of infrastructural 
facilities is high, 40% teacher educators viewed that level of infrastructural facilities is 
average, 21.25% teacher educators viewed that level of infrastructural facilities is below 
average and 8.75% teacher educators viewed that level of infrastructural facilities is poor.  

Table No. 4: Co-efficient of Correlation between Effectiveness of Teacher Educators 
and Infrastructural Facilities of B.Ed Colleges 

Variables 
Effectiveness of Teacher Educators and 
Infrastructural Facilities of B.Ed Colleges 

Pearson Correlation 0.2994 
Sig. (2 tailed) 0.01 
N 80 

The calculated correlation co-efficient 0.2294 is significant at 0.01 level of 
significance. Therefore, the null hypothesis “There is no significant relationship between the 
teaching effectiveness and infrastructural facilities available in the institution where the 
teacher educators teach” is rejected. 

Hence, it can be concluded that there is a significant positive correlation between 
the teaching effectiveness and infrastructural facilities available in the institution where the 
teacher educators teach. 
Discussion: 
Main findings of this study are as follows: 

Categorization of B.Ed Colleges Range of Score 
Total 
N % 

Excellent 148-175 -  
High 120-147 24 30.0 
Average 92-119 32 40.0 
Below Average 64-91 17 21.25 
Poor 35-63 7 8.75 
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1. Majority of teacher educators’ effectiveness level is average. 
In case of very high and high level, female teacher educators’ effectiveness level is 

higher than male teacher educators. This finding has similarity with the studies conducted 
by Arockia Doss [11] (2007), R. Renjith Kumar & Fezeena Khadir [12] (2013) and M. 
Chandramma [5] (2013). 
2. There is no significant difference between male and female teacher educators 

regarding teaching effectiveness. 
Compared to male teacher educators, female teacher educators mean score regarding 

teacher effectiveness is higher. Again the finding reveals that gender is not a contributing 
factor regarding effectiveness of teacher educators in B.Ed colleges of Kamrup district of 
Assam. 
3. Majority of teacher educator viewed that infrastructural facilities of B.Ed colleges 

are average. 
It is very surprising that not a single teacher educators rate the infrastructural facilities 

of their B.Ed colleges as excellent.  
4. There is no significant relationship between the teaching effectiveness and 

infrastructural facilities available in the institution where the teacher educators 
teach. 
This finding reveals that if infrastructural facilities of B.Ed colleges will be excellent, 

than effectiveness of teacher educators will be developed. 
Educational Implications: 
The following are some of the educational implications arising out from the investigation:    

1. The teachers will come to know the difference between the teaching effectiveness of 
the male and female teacher educators. Orientation programme should be organised 
to develop the effectiveness of teacher educators. 

2. Infrastructural facilities of B.Ed colleges are not up to the mark which is one of the 
important factors for effectiveness of teacher educators. Hence, infrastructural 
facilities of the B.Ed colleges must be improved for developing the effectiveness of 
teacher educators.  

Conclusion: 
The present investigation is an attempt to examine the influence of infrastructural 

facilities of B.Ed colleges on effectiveness of teacher educators. It is found from the study 
that effectiveness of teacher educators is related with infrastructural facilities of B.Ed 
colleges. Hence, it is a need to develop the infrastructural facilities of B.Ed colleges for 
developing the effectiveness of teacher educators.  
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Abstract 

Technologies for Mathematics education and help learning become more social and 

engaging for students. So that the Internet and other technologies have transformed nearly every 

aspect of our society, particularly in the scientific and commercial sectors, yet classrooms of 

today appear largely. This contrasts with students’ experience outside of the classroom, as 

evidenced by the explosion of the innovative teaching methods and learning strategies, where 

interactions and learning have increasingly become collective products rather than individual 

efforts.“Smart classroom, Flipped Classrooms, Virtual Classrooms, Blended Learning, Mobile 

Learning, Personalised learning” in the technology infrastructure to facilitate cooperative 

learning that leverages physical and semantic spaces to achieve innovative mathematical 

pedagogical formats. 

Keywords: Smart Classroom, Flipped Classrooms, Virtual Classrooms, Blended Learning, 

Mobile Learning, and Personalised learning. 

Introduction 

Information and Communication Technology is an important instrument, which can 

transfer the present isolated teacher and book centered learning environment into a rich learning 

environment. At present the role of the teachers in mathematics educating the children has 

gained paramount importance. On one side the mathematics classrooms are overcrowded with 

overloaded syllabi where the pupils are expected to gain knowledge and on other side the role of 

teachers has become significant to develop mathematical interest and meaningful understanding 

amongst the students. An alternative process or method of teaching has to be adopted, in this fast 

developing world, where knowledge explosion has been taking place every day in every sphere 

of life. It is unreasonable to expect that spoken or written words alone to convey the volume of 
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relevant information to the learner. To make teaching-learning environment richer and more 

effective, teachers through power point presentations deliver their lessons. This involves a 

detailed and complex preparation on the part of the teacher. The typical classroom was once 

characterized by students sitting through hour long 

teaching monologues. Now, technology is making life 

easier for both educators and students. New modern 

method of teaching has been introduced which is 

publically known as Smart Classrooms, Flipped 

Classrooms, Virtual Classrooms, Blended Learning, 

Mobile Learning, Personalised learning. All the 

modern Class is a revolutionary classroom technology 

leveraged teaching- learning system that is transforming the way teachers teach and the students 

learn in schools. It makes use of mapped curriculum 2D and 3D digital content which the teacher 

could access right in the classroom and project it on whiteboard, to elucidate and explain critical 

concepts, across virtually all subjects. 

Innovative teaching methods in mathematics classroom 

Smart Classrooms: Use of Smart board makes the teaching easy for the teachers and learning 

the concept easy for the students. Students become more interactive and volunteering in the math 

classes. In a smart classroom enabled schools, the classrooms are connected to what is known as 

the knowledge centre where all the digital contents are linked to the server. Teachers can access 

the lessons they want to teach during their teaching periods, they can use it to demonstrate; take 

learners through an audio-visual journey and above all help them to learn better. Schools are 

increasingly adopting digital teaching solutions to engage with a generation of pupils well-versed 

with the Play stations and I Pads, and trying to make the math classroom environment more 

inclusive and participatory. 
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Flipped Classrooms: The flipped classrooms is where students watch the video lesson and 

learns the material at home then come to school and have class time to work on problems where 

the teacher and fellow students are available to answer questions. This teaching technique 

addresses the typical math classroom problem:  Students passively listen to the lecture, begin the 

homework (only getting to the easy ones), go home 

and get stuck. Instead, students are able to tackle the 

"difficult" part of the learning-the problems-in the 

math classroom where there is immediate help 

available from the teacher and peers. Some teachers 

have required students to watch the video at home and 

other allows students to watch the video lesson in the 

classroom if they did not get the video watched before class. Most students will watch the video 

at home, which leaves more time for them to work on stuff in class where they can ask peers and 

the teacher for help if needed. Our classrooms look like they did in a traditional class when there 

was work time, but to improve the effectiveness of the Flipped Classroom, we often start class 

with either Q&A on the video and/or key questions 

that reinforces the concepts of the lesson.  In some 

classes we are using five question formative quizzes 

on SMART Responders to check for understanding on 

the homework. 

Virtual Classrooms: A virtual classroom is an online 

learning environment in which the learners and 

instructors interact together. This definition was 

buttressed by Finkelstein (2006) who described virtual 

classroom as a visual contact between participants and instructor in an online environment as if 

they are engaged in face-to-face classroom setting. It is an environment located within a 

computer mediated communication system for instruction to take place. Some features and 

compositions that make virtual classroom essential in teaching and learning processes are 

Assignments folders, Audio features, Blog, Chat room, Video component, Simulation tools, 

Grading books, Emails, Online calendars, Examinations and Quizzes. Virtual environments are 
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considered suitable in teaching and learning of science-based subjects. Effective implementation 

of virtual classroom has great implication for teaching and learning as it promotes students’ 

interest in learning contents and encourages teachers’ efficiency. In a virtual classroom setting, 

the learners actively engage in synchronous instruction meaning that the teacher and learners are 

logged into the classroom at the same time just like in a real-world conventional classroom 

system. 

Mathematics learning strategies for the 21st century 

learners 

Blended Learning: The concept of Blended Learning 

has been gaining traction in the education field over 

the past few years. It is defined as a formal education 

program in which a student learns, at least in part, 

through delivery of content and instruction via digital 

and online media with some element of student 

control. Although it may be a big step for some teachers, underneath all of the hype is a strong 

concept that gives students some control over their learning environment and can promote 

student engagement in math classroom. Remember, Blended Learning is not simply scanning a 

worksheet into a device or computer. It consists of math content material relevant to students, 

where they can, in part, self-pace their learning. Technology is not replacing teachers or direct 

instruction because both are still very valuable instead; it is enhancing the education experience 

and turning at least some control over to the student. 

Mobile Learning: The generation of students born 

with digital technology brings with them a 

significantly different approach to learning. They are 

used to having access to multiple and instantaneous 

sources of information, multitasking and being 

socially connected to peers through mobile devices. 

The combination of mobile technologies and the new 

generation’s ‘digitally-enhanced’ cognitive and social 
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skills will need new solutions in the current concept of 

Learning. M learning is the exploitation of ubiquitous 

handheld technologies, together with wireless and 

mobile phone networks, to facilitate, support, enhance 

and extend the reach of teaching and learning. It offers 

enormous potential as a tool to be used in situations 

where learners are geographically dispersed, to 

promote collaborative learning, to engage learners 

with content, as an alternative to books or computers, as an alternative to attending campus 

lectures and for ‘just-in-time’ delivery of information. Identifies that for over two decades the 

potential of digital technologies for Mathematics has been highlighted by stakeholders as having 

many possibilities. The advent of mobile learning technologies into teaching and learning has 

brought both new possibilities and challenges to teachers”. Mobile learning technology which is 

“ubiquitous in nature, wireless, highly portable and endowed with multimedia capabilities 

bringing a new dimension to curriculum delivery.  

Personalized Learning: Personalized learning is instruction that offers pedagogy, curriculum, 

and learning environments to meet the individual student’s needs. The experience is tailored to 

learning preferences and the specific interests of different learners. In a personalized learning 

environment, the learning objectives and content, as well as the method and pace, may all vary. 

Personalization also encompasses differentiated instruction that supports student progress based 

on subject matter mastery. After assessing each student academically and understanding ‘where 

they are’ in their learning progress, it’s important to learn about their strengths, weaknesses and 

learning style. The classroom can have different areas or stations based on needs and abilities to 

accommodate auditory, visual, and kinesthetic style learners. For example, some stations may 

support inquiry-based, independent learning; while there can be a separate area for group 

activities. Groups can be based on content, ability and assessment results.  

Conclusion 

Trends come and go, but quality education will last a lifetime. Mathematics education in 

our schools will identify a range of issues as problematic. We structure our understanding of 
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these issues around the following four problems to be the core areas of concern: A sense of fear 

and failure regarding mathematics among a majority of children, curriculum that disappoints 

both a talented minority as well as the non-participating majority at the same time, Crude 

methods of assessment that encourage perception of mathematics as mechanical computation, 

and Lack of teacher preparation and support in the teaching of mathematics. Our vision of 

excellent mathematical education is based on the twin premises that all students can learn 

mathematics and that all students need to learn mathematics. We are use innovative teaching 

methods and learning strategies when we wish to guarantee education for all successfully. It is 

therefore innovative teaching methods and learning strategies to offer our student the very 

highest quality of mathematics education possible. 

References 

Emron, S. & Dhindsa, H.S. (2010). Integration of Interactive White Board Technology to 

improve secondary science teaching and learning.  

Fisher, K. D. (2010). Technology-enabled active learning environments: An appraisal. CELE 

Exchange. Centre for Effective Learning Environments, 2010(6–10), 1–8. 

Fletcher, J.D. (1998). Evaluation of the Stanford computer assisted instruction program. 

Journal of Educational Psychology, 63(4), 597 – 602. 

Fuglestad, A. B. (2003). ICT and mathematics learning (ICTML), 1–10. 

http://www.dreambox.com/blog/category/math-learning 

Jonassen, D. H., Peck, K. L., & Wilson, B. G. (1999). Learning with Technology: A 

Constructivist Perspective, New Jersey: Merrill/Prentice Hall. 

Sidhu, K. S. (1995). The Teaching of Mathematics. New Delhi: Sterling Publishers Pvt.Ltd. 

 



1 

 

ICT Enabled Education 

Kevilenuo Kemp, Research Scholar, Department of Education, Nagaland University, Kohima  

Khriesie L Kesiezie, Research Scholar, Department of Education, Nagaland University, Kohima 

Abstract 

The 21st century is already the age of knowledge, the knowledge society and the 

educational age. The educational industry will be the industry of the 21st century.ICT has 

brought a range of new terms in the education like: e-learning, distance education, virtual 

classrooms, etc. While new terminology is being defined and redefined, hundreds of pioneers 

experiment with the usage of ICT in education. The paper intends to present and focus on the 

importance of ICT, its objective and uses in teacher education in the present context. The most 

important benefit from ICT in education it is hoped for is improved learning outcomes. It would 

provide necessary skilled workforce for the knowledge society while boosting cost/benefit ratio. 

Finally, it is clearly seen that education process will be freed from non-educational activities 

like: administration, support, organization, etc. They will be minimized, automated, 

reprogrammed, asynchronous and delegated. 

Key words: ICT, Education, Uses, Paradigm shifts, Teacher Education 

Introduction: 

The 21st century is an age of knowledge, the knowledge society and an educational age. 

The educational industry will be the industry of the 21st century. It is only natural that new 

technologies, ICT (Information and Communication Technology) above all, are in the focus of 

those who are contemplating the novelties in education. ICT has brought a range of new terms in 

the education like: e-learning, distance education, virtual classrooms, etc. While new 

terminology is being defined and redefined, hundreds of pioneers experiment with the usage of 

ICT in education. The strategists of education, politicians and decision makers on the national 

and international level are prophesying, proposing, planning and talking about major benefits 

from ICT implementation in education. 
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The most important benefit from ICT in education hoped for is improved learning 

outcomes. It would provide necessary skilled workforce for the knowledge society while 

boosting cost/benefit ratio. No less important is the hope to speed up learning process making it 

in average much faster than today. Democracy would get to its full potential by democratization 

of learning, lowering all sorts of boundaries between students and knowledge while bringing 

knowledge to all students and unlimited number of them. This hope is combined with already an 

urban legend that ICT will make learning and teaching much cheaper. Finally, while quality 

learning does require substantial effort from students and teachers, the process itself could be 

much easier and more pleasant. 

Fueled with these hopes and based on proliferate use of ICT in almost every aspect of 

modern life, almost universally shared vision is created. This vision believes that overall human 

knowledge (already mostly is, but certainly) soon will be fully digital and available to any 

student globally for whatever purpose. The world where a student is restricted to locally 

available teacher is the past and we see the world in which student and teacher are globally 

matched and paired for a specific learning activity based on desired outcome, psychology, 

timing, cost, and multiple other factors. It is envisioned that students will learn anytime when 

their need and ability meet, at the pace that best suits them. Finally, it is clearly seen that 

education process will be freed from non-educational activities like: administration, support, 

organization, etc. They will be minimized, automated, reprogrammed, asynchronous and 

delegated. 

The Aims & Objectives of ICT 

Information Communications and Technology (ICT) is a term that refers to all the 

hardware and software that people use to send and receive information. Social networking sites 

such as Facebook, Twitter and MySpace, computers, phones and tablets make up the term ICT. 

Over the past few years, the ICT sector has grown substantially with a lot of new companies 

releasing new gadgets to improve how we communicate.  

Utilitarian Objectives 
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 One of the main aims of ICT is to help students to become competent and confident users 

who can use the basic knowledge and skills acquired to assist them in their daily lives. It 

is also supposed to prepare students for the world of tomorrow. It aims to help learners to 

have an open and flexible mind. This will help them to adjust to the inevitable future 

changes. 

Social Aims 

 It aims to equip learners with the appropriate social skills required to cooperate with 

fellow ICT learners for a more productive learning experience. It empowers students who 

are unable to use this technology outside the school premises by ensuring sufficient 

access to those students. Through this, it will also ensure equity among all learners, as 

they will all have the same opportunities to use the ICT facilities in school. Another 

social objective of ICT is to facilitate good communication between the students, thus 

promoting better social understanding. 

Cultural Objectives 

 ICT aims to assist students to appreciate the beauty and diversity of culture. It also aims 

to help students become well-cultured citizens of the modern world. It achieves this as it 

facilitates the discovery and appreciation of various cultural heritages of different 

countries around the world. 

Personal Objectives 

 ICT aims to assist students to grow personally by facilitating different methods of 

learning. Distance-learning programs are now provided by most colleges and universities. 

Many people are using these programs to get degrees that they would not have been able 

to receive without ICT. It also aims to allow the public to easily access the necessary 

information over the Internet. 

The uses of ICT in education: 

Education policymakers and planners must first of all be clear about what educational 

outcomes are being targeted. These broad goals should guide the choice of technologies to be 
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used and their modalities of use. The potential of each technology varies according to how it is 

used. Haddad and Draxler identify at least five levels of technology use in education: 

presentation, demonstration, drill and practice, interaction, and collaboration. Each of the 

different ICTs print, audio/video cassettes, radio and TV broadcasts, computers or the Internet—

may be used for presentation and demonstration, the most basic of the five levels. Except for 

video technologies, drill and practice may likewise be performed using the whole range of 

technologies. On the other hand, networked computers and the Internet are the ICTs that enable 

interactive and collaborative learning best; their full potential as educational tools will remain 

unrealized if they are used merely for presentation or demonstration. 

Paradigm shifts: 

To appreciate the integration of ICT in teaching and learning, we need to understand the 

major paradigm shifts in education in recent years.Education around the world is experiencing 

major paradigm shifts in educational practices of teaching and learning under the umbrella of 

ICT enabled learning environment. Whereas learning through facts, drill and practices, rules and 

procedures was more adaptive in earlier days, learning through projects and problems, inquiry 

and design, discovery and invention, creativity and diversity, action and reflection is perhaps 

more fitting for the present times. The major hallmark of this learning transition is from teacher 

centered to learner focus paradigm. 

During the last three decades, the changes in educational environment have been 

phenomenal. The model, focus, role of the learner and technology has been changed drastically 

from traditional instruction to virtual learning environment. Shifting the emphasis from teaching 

to learning can create a more interactive and engaging learning environment for teachers and 

learners. This new environment also involves a change in roles of both teachers and learners. The 

role of the teachers will change from knowledge transmitter to that of facilitator, knowledge 

navigator and sometime as co-learner. The new role of teachers demands a new way of thinking 

and understanding of the new vision of learning process. Learners will have more responsibilities 

of their own learning as they seek out, find, synthesize, and share their knowledge with others. 

ICT provides powerful tools to support the shift from teacher centred to learner centred paradigm 

and new roles of teacher, learner, curricula and new media.  
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Integrating ICT 

Integrating ICT means that we must examine the possibilities of optimizing the use of 

new technology so this makes the technology economically viable and pedagogically 

meaningful. In order to provide a sustainable ICT-related professional teacher development, we 

should extend the scope of teacher education so that it becomes a more integrated part of the 

teacher’s whole career development. We should then be able to still educate in-service teachers, 

and renew their skills throughout their entire career. This is particularly valid for the 

sustainability of competence related to new technologies. Teacher education in relation to ICT 

should be seen as a solid structure provided during in-service education periods and that this 

solid structure will be able to sustain and support competence development during the lifelong 

learning process. If ICT development is to be sustainable, it should also permeate all pedagogical 

activities, not only a few of them. Teachers and professionals sometimes consider ICT as being 

only a tool in the improvement of teaching and learning. ICT as a device should only be 

considered as an artifact in the new way of teaching. The teacher remains the prime mover in the 

teaching process. 

Acknowledging the many dimensions to being “ICT-qualified” and “trained to use ICT to 

support teaching other subjects”, the UNESCO ICT Competency Framework for teachers 

provides a helpful guide to codify ICT competencies and therefore can inform the development 

of new indicators to measure teacher training and preparedness. The UNESCO ICT Competency 

Framework for Teachers outlines the competencies that teachers need to integrate ICT into their 

professional practice. It emphasizes the role that ICT can play in supporting six major education 

focus areas across three growth phases of knowledge acquisition (UNESCO, 2011). Currently 

some international teacher training programmes are based on this framework, such as Partners in 

Learning from Microsoft or INTEL Teach to name only a few (UNESCO, 2011b). 

ICT training as a compulsory element of teacher training: 
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In Europe only 25% of students in Grade 8 and 11 and 30% in Grade 4, respectively, are 

taught by teachers for whom ICT training is compulsory (European Commission, 2013). 

However, while many ICT skills are acquired outside of the formal teacher training system, 

additional effort needs to be made to make ICT a mandatory rather than optional part of the 

curriculum. Many national curricula in Europe include ICTs and it is increasingly becoming an 

examined subject in Africa and Asia as national strategic development documents recognise the 

importance of ICTs in teacher capacity-building and professional development. Despite the 

increased emphasis on training teachers on the use of ICT, decisions to make such training 

compulsory are not always certain. In the case of Rwanda, such courses in teacher training 

programmes have not always been a prerequisite for teaching where it was officially considered 

an optional subject within its national curriculum (Davis, 1995). Rwanda is currently in the 

process of reviewing its ICT in Education Policy and UNESCO is supporting the Rwanda Board 

of Education in updating its ICT Essentials for Teachers Curriculum, based on the UNESCO ICT 

Competency Framework for Teachers (ICT CFT) (UNESCO). 

 Internet and continuing education programme: 

Very soon open and Distance Learning System (ODLS) is going to use Internet for the 

launch of continuing education programmes. Efforts have already begun in this direction in 

private sector. Macmillan India Ltd has recently launched a website “elt.Macmillan.Com” for 

teachers of English. The site is focused on the teachers and provides them with downloadable 

worksheets, assignments and guides them in methods of English language teaching. (The 

Hindustan Times, December 5,2000). The availability of computers in the society in future will 

certainly create a demand for continuing education programmes through Internet. According to 

Adrain Soar, Chairman, Pan Macmillan Ltd., by 2002, 85 per cent schools globally will have 

Internet access. Having understood the importance of Internet education programme, it is 

appropriate to discuss the nature of continuing education through Internet. The components of 

Internet based continuing education programme would comprise:  

i) Online learning material 
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Like the print based material, online learning material comprises text, structures, diagrams, self-

check exercises etc. Unlike print based material it contains animation, audio and video integrated 

with material and provide the learner with a lot of scope for interactivity. The design of learning 

material on the net is based on using new pedagogical models based on ‘conversational’ rather 

than instructional interaction between faculty and students. This represents a paradigm shift from 

instruction-centered learning to student-centered learning. Where the emphasis is placed on 

knowledge building and skill acquisition through the trajectory of active participation (walker 

and Beats, 2000). Knowledge building process of the learner is based on the constructivist model 

of learning which view learning as the result of mental construction. Man does not passively 

copy the real environment-neither by perception, nor by actions-but creates it by active processes 

of constructing (Watzalwick, 1981). 

ii) Online academic counseling 

The academic counseling will be based on online lecturers, discussions, and chat 

synchronously, asynchronously, on demand or through CD-ROM. The teacher trainees can raise 

questions and ask for explanation to their queries through internet, which also could be 

responded to by the teachers. In this case, students may not require the presence of a teacher for 

face-to-face counseling. 

iii) Online assignments/projects /dissertation guidance 

The performance of the student’s teachers could be evaluated on a continuous basis 

through assignments delivered to them online. The feedback to the assignment response also 

could be provided online. Student teachers can work with their projects/dissertation guide 

through Internet. They can even present seminar papers and discuss them among the peers under 

the guidance of their guide. 

iv) Online collaboration 

One of the most important features of Internet is that it facilitates collaborative learning. 

Students like traditional classroom learning can engage themselves in virtual classroom learning. 

They form collaborative groups in the form of cyber club and interact among themselves 

regarding their learning problems by using e-mail. 
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ICT in Indian Universities and Colleges: 

Higher education systems have grown exponentially in the last five decades to meet the 

demands of quality education for all. This aspect has further gained momentum due to swift 

advancements in Information and Communication Technology (ICT). Demand for skilled and 

competent labour is ever increasing in the contemporary globalised society. Competition in every 

sector ranging from access to quality in higher education has emerged as determining factor of 

economic growth and development. In order to increase the access to higher education and 

improving its reach to the remotest parts of the country contribution of open and distance 

learning facilities is on increase. In addition, it is catering to life long learning aspirations and 

that too at affordable cost. The last two decades have witnessed the inclusion of developments in 

ICTs in higher education systems around the world. Swift growth of ICTs is taking place all over 

the world. They have emerged as powerful tools for diffusion of knowledge and information. 

Involvement of ICTs in different dimensions of the Indian education system is taking place at a 

fast pace. 

Efficiency in higher education institutions: 

ICT is playing a significant role in bringing efficiency in the universities/organizations. 

Networking of various departments and sections within the university/colleges and 

interuniversity and is thus streamlining university functioning. The ongoing programmes namely 

‘UGC INFONET’ and INFLIBNET are some of the ICT tools which are being used extensively 

by the universities and colleges. Websites of the institutions developed help in information 

dissemination and e-management, provide research related information, information of academic 

interest, information on students etc. 

Innovations in education and training through ICT: 

With the above discussion we find that with ICT enabled education there can be  

a )Improve effectiveness and efficiency. 

b ) Build flexible and responsive learning. 

c) Meet different learning styles/needs. 
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d) Engage and involve learners, teachers, parents… 

Conclusion: 

Diffusion of ICTs in Indian universities and colleges would respond to the twenty-first 

century demands. The contemporary higher education systems are aiming for acquisition of ICT 

skills as part of the core education system, provision of infrastructure fully equipped labs, 

professional assistance and other support needed to enhance quality of education. Application of 

ICTs in managing higher education institutions, teacher education will homogenize quality of 

education in the highly diverse scenario across the colleges and universities established in the 

country.In this presentation, it is our intention to show how to perform certain contexts to 

optimise the effect on learning with the help of computer support in education.ICT changes 

rapidly and affects both discipline knowledge and pedagogical possibilities in ways that 

influence teachers’ perspectives for employing ICT as a constant part of the learning process 

.Teacher indicators that capture these evolving needs are also important to identify and develop. 

Lastly, it is important to recognize that teacher training and usage of ICT do not take place in a 

vacuum, and therefore need to be viewed within a larger system where the teacher is central to 

several conceptual domains including ICT in education policy, curriculum development through 

the provision of digital content, ICT-enabled pedagogy, ICT infrastructure, and organization and 

administration at schools. Furthermore, meaningful discussion must continue amongst 

stakeholders and consensus should be achieved in order to prioritise data needs while still 

collecting the essential elements of what ICT in education needs to capture. 
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Abstract 

Technology plays prominent role in our life to get success and to get things done easily in life. 
Cyber resource has become the source of knowledge to acquaint by educated persons for upgrading 
their knowledge and better understanding of phenomena. Cyber resource are profoundly employed by 
pupils especially in educational settings because they are very easy to communicate and simple to 
access the related information or material to upgrade one’s knowledge. The current research is focused 
on the investigation of pre-service teachers’ attitude towards usage of cyber resources. For accruing 
data from student teachers, random sampling technique has been adopted and analysed with the 
appropriate parametric statistics. There was no significant difference between male and female pre-
service teachers attitude in terms of using cyber resources. 
 
Keywords: Cyber Resources, Attitude, Pre-service Teachers 
Introduction 
Teaching learning has been highly relied on use of technology in the age of 21st century.  By 
employing it, the concept can be delivered and understood easily because through it 
content to be presented clearly with illustration and example. Human life and society is 
mostly influenced by employing of technology and is become medium for communication, 
for exchanging of ideas and views with regard to their interested areas. The purpose of 
using technology is easy, simple and saves time and enhances knowledge. Use of 
technology has been enormously increased in especially in educational field. In the 21st 
century, technology has been teaching- learning at primary level onwards and as a course 
of education also started later level.  It is most preferable and appropriate especially at 
teaching learning of higher education. In the administration system, It is employed for 
sending data from institute to university, school to department of Education and 
communicating information or sending material to pupils etc. use of technology saves 
consumption of time, human energy and facilitates us to pass information unlimited pupils 
with in short span of time. National Curriculum Framework (2005) also emphasised that 
“technology has been used as a medium to disseminate information”. Cyber resources have 
been highly used by teachers for accessing various materials for teaching concept clearly. 
These resources provide vast information for in-depth understanding and they could easily 
present the lesson through Power point presentation, or printed attracted pictures etc. 
using of these resources incite interest in pupils and enhance their learning eventually. 
Teachers cannot avoid using these resources in their teaching profession. All most of 
educational institutes have been adopted paper less administration system for getting 
admissions, providing material to pupil’s mails, getting feedback through mails from 
aspirants etc. all classrooms are equipped with efficient infrastructures along with facility of 
connecting technology.  

 Nowadays, most of the students are using mobile internet connection, through it, 
they are able to access information and material from their peers or tutors or institute. 
Even National Telecommunication Policy (2012) had proposed (TRAI, 2012) it can be seen 
that mobile phones are becoming popular devices for accessing internet. Due to the 
upsurge of production of Mobile phones, these could be available at cheaper price and 
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affordable for everybody.  Debarati Halder and Jaishankar (2013) reported that 57.1% of 
students (graduates and undergraduates) using Gmail/ Yahoo mails once in a day. The 
study also showed that men stayed online more than women and resultantly they felt more 
satisfied, missed classes, arrived late in the destination places, and lied about their internet 
use.  It is also worth to mention here that almost all workshops, seminars and conference 
have been used technology to present their ideas briefly logically in conferred time. By using 
technology, the speaker can presents audience what exactly he/she wants to say. In the age 
of technology, using of information and communication technology is unavoidable in 
educational field. The authors of this paper confine their focus to know attitude of pre- 
service teachers towards usage of cyber resources. 
Review of related literature 

Odede Israel (2013) also investigated the attitude of undergraduates towards 
education usage of the internet. A questionnaire was administered to a sample of two 
hundred and thirty eighty undergraduate in Library schools in Delta and Edo States. The 
study disclosed that majority of participants considered that internet was universal digital 
library and It had a potential to be an effective teaching/training tool. Using of Internet was 
easier than the library. It revealed that undergraduate students showed positive attitude 
towards usage of internet and it was being played active role in their educational and 
research purpose for search information/material/data.  

Reena Rani and Manisha (2013), Kulasekara Perumal Pillai and Singaravelu (2014), 
Salih, et al (2009) also found in their studies that all participants expressed the neutral 
attitude towards usage of cyber resources and computers. 

Sharma et al (2015) examined the B.Ed., students’ attitude towards using internet. 
The focus of investigation was to find out attitude towards using internet with firm variables 
like gender, subjects, qualification and marital status. The study followed random sampling 
technique to select 60 B.Ed. students from five education colleges of Indoor city. A 
questionnaire was administered to sample. It was detected that 70% of the B.Ed., students 
have favourable attitude towards using internet. It also disclosed that there was no 
significant difference between the male and female, the science, and other subjects, 
graduate and postgraduate, married and unmarried of B.Ed. students with respect to their 
attitude towards using internet. 

The review of related literature brings a notice to us that people have perceived and 
very comfortable with usage of cyber resources includes internet, ICT, Gmail/Yahoo, 
websites for communication as wells as education purpose. It was learnt from that reviews 
that attitude towards usage of cyber resources was found to reveal the degree of positive 
and neutrality. It is worth to appraisal truculent behaviour of apprentices of any institution 
especially in the field education because appropriate use of these resources helpful to 
aspirant of any course to do achieve prescribed learning goals. For succeeding in teaching 
field, attitude of trainees towards using technology in their profession needs to be found. 
Based on the outcome of review of related literature, the investigators planned to know the 
attitude towards usages of cyber resources pertaining to one of IASE’s in the state of 
Gujarat.  
Rationale of the study  

Science and technology have been constantly altering and it impacts on human life 
can be noticed from dawn to dusk. Nobody is left behind in use of technology for retrieving 
knowledge or information in his/her field. Even an illiterate person is maintaining mobile 
phone for his communication purpose and getting news what has been happening to 
him/her surroundings. Technology influences every of corner of our life the way because it 
breaks the limits of boundaries of citizens of countries in the world. Using technology is one 
way of achieving desires of oneself and it is become major source for accessing information 
pertaining to any area. It expands the knowledge of peoples as well as influences their 
social life and forms an attitude which leads them to utilize it in their future or denies to 
depend on it. It is fact that using technology definitely enhances pupils learning and being 
technology as an interactive mode in human life, one must rely on it.  

Employing of Technology benefits the mentor as well as pupils in teaching learning 
field. Even for retrieving information, one has more chance of accessing of more related 
desirable with in a second at his/her place. According to Edgar Dale, learning retention rate 
based on the learning experiences and media that were used for instruction. The learning 
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retention would be like through seeing /Hearing 5%, Reading 10%, Audio Visual/ Video 
20%, Demonstration 30%, Discussion (group), 50%, Practice by doing 75%, teaching others 
90%.  From the reviews, the investigators identified the positive impact of using cyber 
resource in education field. But the formation of attitude is not result of impact of a single 
factor; it is invariably influence of many aspects.  

Attitude of people towards using cyber resource would be different from institution 
to institution because it is mostly relying on environment of institution for using, 
encouragement from institution, their educational background, location of people from 
where they come, allocation of time for using resources, facilities provided etc. the present 
research is focused on identifying of attitude towards using cyber resources. Therefore, the 
proposed study is intended to find out the attitude towards usage of cyber resources. 
Statement of the problem 

A study of Pre-service teacher’s Attitude towards usage of Cyber Resources in the 
Maharaja Sayajirao University of Baroda 
Objectives of the study 

1. To compare attitude of pre-service teachers towards using cyber resources with 
respect to Male and Female 

2. To compare attitude of pre-service teachers towards using cyber resources with 
regard to Rural and Urban 

Hypothesis of the study 
1. There is no significant difference between the attitude of male and female of pre-

service teachers towards using cyber resources.  
2. There is no significant difference between the attitude of rural and urban of pre-

service teachers towards using cyber resources. 
Methodology of the study 

The current research has adopted the descriptive survey research design. All the 
students of B.Ed. programme from the academic year of 2015-16 had been selected 
randomly as sample of the study.  Out of 180 pre-service teachers, a total of 93 pre- service 
teachers were randomly selected and were administered the cyber resource scale. The data 
was collected through Cyber Resource Scale which was developed and standardized by S. 
Rajasekhar. It consisted of 24 statements, distributed in six dimensions such as Cyber 
Communication System, Cyber Educational Blogs and Educational Websites in the Cyber 
World, Cyber Searching System, Cyber Instructional Materials and Cyber Space for storage 
of data.  All the items have been measured on five points Likert type scale i.e. Strongly 
Agree, Agree, Undecided, Disagree and Strongly Disagree. The data had been collected from 
Pre-service teachers personally and doubts were clarified while responding to the tool. Prior 
to that, the investigator explained the purpose of the study, taken informed consent and 
assure them that their response would be used strictly for research only.  
Data analysis and interpretation of the data 
Hypothesis-1: There is no significant difference between the attitude of male and female of 
pre-service teachers towards using cyber resources.  
Table 1: Independent Sample t-Test between Dependent Variable and Gender 

 

Gender N Mean SD t-value 
Sig. (2 
tailed) 

Male 14 83.57 6.858 
 0.41 0.67 

Female 79 84.57 7.594 

From the above table, it was observed that the calculated value (- 0.41) was found to 
be less than Tabulated value. Therefore, the formulated hypothesis has been accepted. It 
was concluded that there was no significant difference between male and female pre-service 
teachers attitude in terms of using cyber resources.From the data it can be found that 
female pre-service teachers were found to be having negative attitude (57%) with regard to 
usage of cyber resources. Reinen & Plomp (1993) also conclude that lack of training, lack of 
self-confidence and self-interest were cause for negative attitude of female towards usage of 
cyber resources.   
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Hypothesis-2: There is no significant difference between the attitude of rural and urban of 
pre-service teachers towards using cyber resources. 
Table 2: Independent Sample t-Test between Dependent Variable and Locality 
 

Locale N Mean SD t-value 
Sig. (2 
tailed) 

Urban 66 84.41 7.57 
0.13 0.89 

Local 27 84.19 7.30 
It was found from the table, that there is no significance difference between the 

means score of pre-service teachers of urban and local areas towards using cyber 
resources. Therefore, the proposed hypothesis has been accepted. 
Conclusion 

Using technology in our life is a prominent exercise to achieve success and for 
effective learning because it provides us knowledge and keep pre-service teachers up to date 
to with advanced level. Cyber resource has become the source of knowledge to acquaint by 
educated persons for upgrading their knowledge and better understanding of phenomena. 
Educational institutions need to facilitate student’s hands on using of cyber resource and 
how to utilize them in teaching learning. For effective using of resource, attitude of 
aspirants is crucial factor. From the undertaken study, it was concluded that those 
attended computer classes were found to be having positive attitude towards using cyber 
resources. It is also advised that female pre-service teachers needs to be encouraged and 
supported with regard to use of cyber resources. Hence it can be suggested that there is a 
need of incorporating cyber resources in curriculum such in teaching learning, presentation 
and also these can be employed as a means of sending material to students, submitting 
assignments and projects etc. 
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Abstract 
  The Bachelor of Education (B.Ed.) programme aims at developing the 

understanding and competencies required by practising teachers for effective teaching-
learning process at the secondary stage. Quality assurance in teacher education, it is about 
relevance of the teacher training programmes. It addresses the questions like are the courses 
of study updated, are the students satisfied with the quality they are provided and are the 
students & parents satisfied with procedures of examination and evaluation. This paper 
covered so many issues related teacher education regarding NCTE regulations 2014, 
disparities in important aspects of teacher education in India and competence based teacher 
education....etc. main objective this article is to know the issues, challenges and quality of 
teacher education at secondary level. 
 
Key words: Issues, Challenges, Quality teacher education, Secondary level. 
 
Introduction 
           The success of any education system depends on how programmes are planned and 
implemented where teachers are key players. Teaching is a profession and teacher 
education is a process of profess of professional preparation of teachers. Preparing one for a 
profession is an arduous task and it involves action from multiple fronts and perspectives. 
A profession is characterized by a sufficiently long period of academic training, an organised 
body of knowledge on which the undertaking is based, an appropriate duration of formal 
and rigorous professional training in tandem with practical experience in the field. 
        Teacher Education is a continuous process and its pre-service and in-service 
components are inseparable. The new programme of Teacher Education emphasizes 
continuing education and the need for teacher to meet the thrust envisaged in NPE (1986). 
The quality teacher education largely depends on the proper admission, qualified and 
competent faculty; relevance of course, prescribed teaching days, timely examination and 
research work. One of the major concerns and priorities of teacher education institutions is 
to produce competent effective teachers, whose method and approach must lessen the 
burden of learning and increase the eagerness and happiness of institutional life. 
Unfortunately due to a variety of reasons, teacher education institutions could not fulfil 
their prime objective of preparing competent and effective teachers which in turn has 
adversely affected the quality education throughout the country. The teacher education 
institutions have a very important role to play improving the system of education by 
educating a body of inspired men and women. The essence of a programme of teacher 
education is quality. If this is missing the programme is not only bound to become a 
financial waste but a source deterioration of educational standards. This has to be avoided 
at all costs. Weakness of the system of teacher education have been pointed from time to 
time by various commission and committees like the University Education  Commission 
(1948-49), the international team on teachers and curriculum in Secondary school (1954) 
and Indian Education Commission (1964-66). The reports of team of the working groups set 
by the NCTE (1975), The UNESCO Publication entitles “Alternative structure and Methods 
in Teacher Education (1975), exploring new directions in teacher education (1976) have also 
identified similar weakness in the existing Indian Teacher education programme. NPE 
(1986) has suggested a variety of steps to improve the status of teachers with effective 
teacher accountability. 
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      To realize long awaited expectations, teacher education attained a new status in 1993 
when parliament passed National Council for Teacher Education (NCTE) Act. Teacher 
Education got comprehensive meaning as given in the Act. Teacher education means 
programmes of education, research or training of persons for equipping them to teach at 
pre-primary, primary, secondary and senior secondary stages in schools, and includes non-
formal education, part-time education, adult education and correspondence education. And 
NCTE now performs regulating and developmental functions of teacher education. It 
expected to remain firmly committed to colleges of teacher education through its new 
framework with initiatives towards quality assurance in teacher education one of the major 
emphases is to stimulate quality in teaching. It may not matter whether it is a government 
or a private college; what showed matter is performance, with performance indicators as 
proper admission, qualified and competent faculty, and relevance of course, teaching days, 
practical work and internship programme, and examination. The above performance 
indicator (NCTE) indicates major concerns and priorities of teacher education institutions 
that are to produce competent, effective teachers, capable of making learning internship 
and joyful. Thus it is expected to have competency based teacher education programmes 
 Fourth National Curriculum Framework for Teacher Education (NCFTE) was 
brought out by NCTE in 2009, it has been elaborated the context, concern and vision of 
teacher education. The new concerns of school curriculum and the expected transactional 
modalities were emphasized in designing this frame work for all stages of school education, 
issues related to inclusive education and ICT in schooling as well as e-learning became the 
centre-stage in the framework 
Competency Based Teacher Training programme 
         Competence is nothing more than an improved modern term applied to an ancient 
human value, the right way of doing things is the competent way; the right way to perform a 
job, the right way to live and work in association and cooperation with others. In other 
words it means a desired quality a job performance. The qualities of competency are 
enthusiasm, fluency, industry, neatness, originality, adaptability and thrift. Applied to 
teachers, competency means the right way of conveying units of knowledge, application and 
skills to the students. The right way includes knowledge of contents as well as the process, 
methods and means of conveying them in an interesting way, involving the activities of the 
students. 
           Teacher Competencies in relation to raising Academic Achievement level such as 
Class Related competencies, School related competencies, Pupil related competencies, 
Community related competencies, and Value related competencies. Cognitive 
Competencies namely lesson planning and Instructional Management; Evaluation and 
remedial skills; Identification of pupil’s talents and needs; Initiating curriculum; Developing 
and implementing curriculum. Affective Competencies namely development of positive 
attitude; motivating pupils/colleagues, society; and playing an ethical role model. 
Psychomotor Competencies namely administration and management; fostering inter-
school relations; developing non-cognitive skills among pupil’s; guidance and counselling 
skills; helping pupils to develop personality; ensuring participation and developing 
leadership qualities among colleagues, students, societal members. 
Empowering Teacher Educators for quality teacher education 
    The task of a teacher educator is very complex. He can’t do justice to it unless he closely 
known four things, namely the profile of students, the teacher, the school and the 
society/community. A teacher educator should continuously concentrate on how to develop 
in teacher competencies essential and critical for becoming good, effective and performing. 
A teacher educator who well informed, updated, dedicated and committed will always look 
for the following competencies on prospective teachers namely context competencies, 
Content competencies, Communication competencies, Evaluation competencies, 
Management Competencies, Community relationships competencies. A strong base of 
teacher education shall have to provide for pursuing Master of Education (M.Ed.) 
programmes. All M.Ed. programmes must provide for writing a dissertation which would 
encourage students to initiate and conduct research and innovation. Teacher educator 
plays a significant role in helping students to acquire intellectual, emotional and moral 
power that contribute to self growth and national prosperity. 
Increased Duration of B.Ed. / M.Ed. programme 
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Government or Government aided teacher education institutions and the self-
financed colleges of teacher education have always got 100% enrolment in earlier B.Ed. and 
M.Ed. programmes. This was because of low fee structure, regular faculty and staff, 
although the infrastructural facilities including library and laboratories were not as 
satisfactory and up to date as those of self-financing colleges of education. However, due to 
the NCTE regulation 2014 of two year duration of B.Ed., and M.Ed., there has been a steep 
fall in enrolment of students. It approximately ranges from 0% to 80% of the intake capacity 
of an institution. NCTE should have taken into account the market trends in demand and 
supply of teachers at various levels, before granting intake capacity to teacher education 
programme especially in the private sector. Instead of granting two units of two year B.Ed., 
only one unit could have been tried to start with. The restricted in take is a sure safeguard 
for quality of the products and also better chances of placements. 

There is a great challenging for the existing Teacher Education institutions to make 
effective implementation of two rears B.Ed., programme. For the implementation of B.Ed. 
colleges will require additional infrastructure for accommodating two batches of trainee-
teachers. At present most of the colleges have strength of maximum one hundred students. 
But now the strength increased to two hundred. There is a shortage of qualified teacher 
educators and qualified principals. New norms demand sixteen faculty members with the 
intake of 200 students which would be financially unviable for the management of private 
institutes too. Increased duration of the internship period is also a challenge for the 
Teacher Education institutions. Here the question is about the permission by schools and 
also their support and co-operation throughout the year. 
 
Total Quality Management in Teacher Education 

Total management plays a strategic role in educational organisations to achieve 
higher standards (Gilbert, 1993). Quality Management in Teacher Education is an 
optimizing process, where all the attributes and components in quality are utilized to their 
fullest capacity. Starting from a simple quality concept and reaching to total quality 
management (TQM) in teacher education must be the ultimate objective of sound teacher 
education programme. In TQM, the most powerful vehicle for ensuring quality relationship 
is the effective team. TQM recognizes and respects the potential of every individual’s 
economy. 
         Total Quality Management in Teacher Education is about creating a quality culture 
where the aim of every member of the organisation is to delight their customers, and where 
the structure of their organisation allows them to do so. It is about providing the customer 
with what they want. In Teacher Education, it is about relevance of the teacher training 
programmes.  
Feedback Mechanism: Teacher Education institutions must put in place some mechanism 
to collect feedback from all the stakeholders concerned with the progress of education for 
continuous management and improvement of the quality. 
Role of Stakeholders in Quality Management in Teacher Education 
 Maintenance of quality in teacher education is not a one man’s job. It is the result of 
collaborative efforts of all the stakeholders involved. The major stakeholders in the process 
are Management, Teacher Educators, School Teachers, Student teachers, Parents and 
Regulatory bodies at the National and State levels.  
Role of Management in Quality Teacher Education 

 Provide the Education Institution with good infrastructure, learning resources such 
as well-equipped and modernized laboratories and libraries and other technical 
support required for the efficient working of the organisation. 

 Allow greater participation of teacher and students in the process of decision making 
and administration.  

 Review the goals, objectives of the institution from time to time in the light of the 
mission and the changing needs of the society. 

 MoUs  with industry, other institutions of Teacher Education of National and 
International repute and NGOs  etc 
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 Access the performance of the faculty and staff for continuous improvement in the 
processes and product of the organisation and encourage faculty development 
programmes. 

 Providing the sufficient salaries to meet the present cost of expenses based on their 
educational qualifications, teaching experience and their quality research 
publication. 

Role of Teacher Educators in Quality of Teacher Education 
 Improve subject knowledge, teaching skills, methods, systems and ensure student’s 

participation in the Teaching-Learning Process. 
 Undertake research and publish research/theoretical papers and participate in the 

extension work 
 Conduct and Participate in Seminars/Conferences/Workshops and Consultancy 

Programmes 
 Have honest, impartial and proper evaluation of student’s performance 
 Render help for administration and policy-making of other teacher education 

programmes  
 Have to develop right type of attitude towards teaching profession as teacher 

educators  
 Have to maintain good interaction with the stakeholders in the field of school 

education namely subject teachers, head masters/principals, District level officers 
and mainly with school students. 

Role of Prospective Teachers in Quality Teacher Education 
 The Students have to be made party to each process involved in Teacher Education, 

because it is designed for the prospective teachers who is to be developed for global 
market in Education 

 The suggestions put forth by current students and the alumni can serve as best 
feedback to enhance the overall quality of education in an institution. Further, it is 
felt that nothing can be more valuable than the inputs coming in from such 
authentic sources. 

Role of Parents in Quality Enhancement 
        Parents can also play a significant role in enhancing the quality of education, 
appropriate feedback and innovative ideas as active members of the society 
Suggestions for Total Quality Management in Teacher Education 

 Every pre-service teacher education institution needs to be connected with a 
dedicated school to it as a laboratory where student teachers get opportunities to 
experiment with new ideas and hone their capacities and skills to become reflective 
practitioners 

 Around 90% of pre-service teacher education institutions are in the non-government 
sector, and most of the states of Eastern and North-Eastern Region of the country 
are facing acute shortage of institutional capacity of teacher preparation in relation 
to the demand. Due to this, the Government should increase its investment for 
establishing teacher education institutions and increase the institutional capacity of 
teacher preparation, especially in the deficit States  

 First professional Degree or Diploma in the field of Teacher Education should be 
offered in face to face mode only 

 The institutional capacity should be increased for preparation of teacher educators 
especially in North-Eastern States(Nagaland) there is need to make the Masters in 
Education programme with the provision of branching out for specialization in 
Primary and secondary Education 

 Micro-Teaching, Macro-Teaching, Internship, Practical activities and supplementary 
teaching etc. Can be planned and organised more systematically and effectively. 

 Developing competencies among teachers for material development of children with 
special learning needs and developing among teachers the skills of communication 
and language proficiency 

 Create and support a forum to connect teacher educators, information 
technologists, policy makers, and practitioners for the purpose of rethinking 
education in the age of globalization and information 
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 Enhancing among teachers the proper understanding of modern techniques of 
evaluation 

 Updating the curriculum with the changing times and needs of the society and 
developing frontline curriculum strategies for all types of teacher education 
programmes adopting contingent and pragmatic outlook 

 Teacher educators need proper orientation to understanding socially relevant 
research works for better development and teacher educators feel free to innovate, 
improve and devise new technologies, methods and programmes 

 Orientation programmes/workshops/seminars programmes should be made as 
continuous teacher education programmes where every teacher education 
institution is at least once for 10-15 days in a year is oriented in identified 
problematic and emerging areas 

 Teacher Education programmes need to broaden the curriculum to include different 
traditions of knowledge; educate teachers to connect school knowledge with 
community knowledge and life outside the school 

 For teacher educators should be provided continuous orientation/refresher courses 
to update their field of knowledge and experiences 

 Input in terms of quality students be strictly observed by introducing State Level 
Entrance Test for admission and merit by following the cut off percentages for 
admissions as recommended by NCTE 

 Provide opportunity for trainees for reflection and independent study without 
packing the training schedules with teacher’s directed activities and provide 
opportunities to the student teacher to critically examine curriculum, syllabi and 
text books 

Conclusion 
The Teacher Education institutions need to create a quality culture by 

inculcating values in the entire system. Then the quality does not remain to be 
shown but will be seen by all the stakeholders. The values like Analytical approach, 
Action orientation, Accountability, Continuous improvement, Cooperation with other 
members of the organization, need to be instilled among all the stakeholders if we 
really want to improve and assure the quality of Teacher Education. It has been 
rightly said,” Quality is not changing, but a choice; quality is not an accident, but a 
design; quality is not a destination, but a continuous journey”. The Colleges of 
Educations with clear vision, mission and an urge for excellence will surely 
undertake this journey 
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Abstract 
ICT has become a necessity for effective teaching learning process in creating awareness of 

innovative trends in instructional methodologies, evaluation mechanism etc. for professional 
development. ICTs diversify the systems of representation through the use of various types of stimuli and 
address the needs of diverse types of learning. In addition, ICTs have the potential to enhance educational 
quality by increasing motivation, facilitating acquisition of basic skills, promoting enquiry and 
exploration, and preparing individuals for the technology driven-world. So this paper attempts to analysis 
the use of ICT as to give better view and understanding in its usage in Teacher Education. 
Key words: ICT, Strength, Weakness, Opportunities, Teacher Education. 
Introduction 

According to UNESCO (2002) “ICT is a scientific, technological and engineering 
discipline and management technique used in handling information, its application and 
association with social, economic and cultural matters”. 

For the first time in the history of Indian Education, N.P.E (1986) has observed, 
“Educational Technology will be employed in the spread of useful information the training and 
retraining of teachers to improve the quality of education.” 

National Curriculum Framework (2005) emphasized the judicious use of technology to 
increase the reach of educational programmes, facilitate management of the system as well as 
address specific learning needs and requirement. 

NCTE has also directed integrating ICT into teacher education curriculum. As a result 
Educational Technology is taught as a compulsory/elective paper in B.Ed. in many 
universities. 

ICT is a comprehensive term that includes any communication devise or application 
such as radio, television, cellular phones, computer and network, hardware and software of 
ICT, satellite systems as well as the various services and applications associated with them, 
such as videoconferencing and distance learning. 
Significance of the study 

 As the need arises to make teaching learning process as learner- centric by 
constructivist learning model. The use of ICT has become a necessity in the teacher education 
to keep pace with the emerging trends. This will lead the learners as lifelong learners and 
develop them as future information receivers and processors. 
 Objective of the study 

 To find out the strength, weakness, opportunities and threat of ICT in Teacher 
Education with special reference to Nagaland. 
Methodology 

 The study includes primary sources i.e. teacher trainees, trained teachers, teacher 
educators and secondary sources i.e. books, articles, journals, websites etc. The method used 
is Survey method through Questionnaire and Interview schedule. The sampling used is random 
and purposive sampling. 
SWOT Analysis of Information and Communication Technology in Teacher Education 
with special reference to Nagaland. 
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Strength 
 It is a motivational tool as it creates excitement and enthusiasm in the teaching 

learning process. So, it makes the teaching learning easier and interesting.  
 Help to enable learner-centric pedagogies. As it brings change from teacher-centered 

learning to learner-centered learning. It helps to decide on what, when, where and how 
to teach. 

 Promotes fast communication across geographical barriers, giving an opportunity to 
communicate with a broad range of people at faster pace and systematic way. 

 Can be used as feedback device as responses are reinforced without delay. This makes 
learning more effective. e.g. micro teaching, language lab, Programme instruction, etc. 

 Images can be used in teaching aids and videos as well in order to improve the retention 
memory of students. 

 Easier planning and preparation of lessons and designing material which lessen the 
burden of the teacher. 

 Traditional way of using black board is replaced by the use of technology which enables 
students-teachers to learn anywhere and anytime they want. 

 It widens the mental perception of the area under study. It can provide variety of ideas 
to mobilize understanding skills as it facilitates co-operative learning. 

 Teachers are able to create interactive classes, more enjoyable, improve student 
attention and concentration. 

 It enhances the learning objectives and extends the communication beyond text books 
sharing ideas and information with someone else. Thus, develop receptivity to new ideas 
and activities as they get exposed to various external stimuli. 

 Students are motivated to learn more, video clips and pictures are effective tools to 
attract and arouse the interest of the students. They are also able to connect with the 
teachings and are able to express their views and opinion. Authentic information 
provided is an important tool of learning. 

 It helps in updating skills for career advancement for teachers. We can use the internet 
to join a discussion group subscribe to a new group, take classes and keep in touch 
with professional colleagues. 

 Innovation new ideas and sharing of information, creating effective and engaging 
student-centered environment. Use of ICT helps to enhance the newest methods of data 
acquisition and transformation to knowledge. 

Weakness 
 Setting up devices can be troublesome and expensive as it needs skilled persons. 
 Teachers become less creative when depend too much on ICT. 
 May affect the rapport between teacher and student when the teaching learning is too 

much technology oriented. 
 Exit from the concrete life and spread of virtual life. 
 Negligence in updating the content of courses may slow down the process of learning 

and even deviate from their goal. 
 Burden of maintenance and management of the system. 
 Children become dependent and when there is no power supply without ICT, the 

children don’t take interest in learning through oral learning. 
 It can give wrong idea or generate wrong perception. It will not be able to express and 

expand like human beings since it is already programmed and will give out information 
only as instructed unlike human beings who can be flexible in expressing according to 
the situation. 

 The habit of reading deteriorates gradually or rather eventually. 
 Textbook design objectives cannot be fully met.  
 Not all the information given through media are reliable and chances of not getting the 

require information’s.  
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 Student’s concentration more on technology and less in teacher’s explanation. 
 Makes the teacher lazier to prepare their lessons in detail as they depend on smart 

class. 
 Not all the learners have the same pace of understanding so weaker students can be 

ignored. 
Opportunities 

 It makes education online to let everyone access the information in the teacher 
education. 

 It provides with the skills to pursue life-long learning with the support of ICTs. 
 Communication tools for collaboration with students and teachers 
 Electronic devices can also assist disable learners. 
 Communication channels are increased through e-mail, discussion groups and chat 

rooms. 
 Regular use of ICT across different curriculum subjects can have a beneficial 

motivational influence on learning. 
 It helps a teacher in improving his or her teaching. It can be better utilized for meeting 

the needs of the individual and for improving the standards of education.  
 Easy to use, user friendliness, multiple input options. 
 Students-teacher could consult their supervisor on line if need arises, documentation 

like lesson plans could be sent by them to their supervisor online and be assessed 
feedback instantly. Online discussion, sharing of ideas and information about teaching 
practice can be done. 

 Information and communication technology opens new horizon of learning and 
understanding, which inspire us to learn and it also opens new platform for more 
learning and imparting new knowledge. 

 ICT has become one of the main teaching resources in any education systems. As such 
teachers are compelled to learn, its uses, consequently ICT is one which is providing 
opportunity for the student. 

 Transformation of society by developing the individual abilities. 
 ICT enable collaborative development of skill and abilities to create knowledge. 

Threat 
 Teaching will become less importance/effortless from teachers and more dependent on 

ICT which will affect the learning outcomes. 
 Cyber world offers us plenty of information, but there are several problems that arise. 

Therefore, using technology in learning process needs new skills to develop their 
transactional strategies so as to meet the need and demand of the learner. 

 Lack of proper infrastructures and skill teachers for implementing ICTs in Teacher 
Education. 

 Unavoidable technical failures sometimes hamper the learning process. 
 If we use the technology then we will be dominated by it. We will soon lose our ability to 

think. 
 There may be lack of computers, electricity and internet in rural areas which will 

hamper the smooth functioning of ICT. 
 Too much dependence on the virtual aspects of knowledge rather than on the 

capabilities of an individual. 
 Often for homework/assignments, students or even teachers may tend to copy 

materials from the internet and pass it off as their own (plagiarism). 
 As the system become more complex, users require more and more specialized training 

vulnerability.  
 Networks are open to abuse in the form of hacking, viruses spread on a network and it 

is open to things like email spams etc. 
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 The skill of reading and critical thinking will go down and spellings will no longer be 
tested as everything is autocorrected. 

 Some teacher see it as a potential tool to aid in learning but many disagree with the use 
of technology as computers are expensive and the institution may not be able to provide 
the facilities needed. 

Conclusion 
By using ICT technologies such as Computer, Laptop, Digital Camera, Video, Internet, 

Websites, CD-ROMs, DVDs, application of software such as word-processing, spreadsheet, 
email, digital libraries, computer mediating conferencing, videoconferencing, projectors etc. We 
can overcome all barriers in communication and instruction. The ICT stimulates learners to 
acquire quality research through teamwork, time management, adaptability, analytical 
thinking, global consciousness, basic communication, problem solving and guided instruction. 
ICT will develop the capacity of the teacher and teacher educator and at the same time, can 
strengthen the capacity of teacher educator, which is the fundamental requirement of effective 
transactional strategy. 
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A Study on Awareness of Information and Communication 
Technology (ICT) among Teacher Trainees in Dimapur 

Dr. T.Yolila Sangtam, Principal, Unity College of Teacher Education, 
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Abstract 

 
 This study was undertaken to study the level of ICT awareness among the teacher trainees, to compare 

the level of ICT awareness among male and female as well as with respect to graduation type and educational 
background. The present study was chosen as descriptive survey method. The population of the study comprised 
of B.Ed. Teacher Trainees studying in B.Ed. Colleges of Dimapur, Nagaland. The sample comprised 90 B.Ed. 
Teacher Trainees studying in private institutions selected by random sampling technique. The ICT Awareness 
Scale (IWS) was constructed and standardized by Dr. Haseen Taj and Rashmi (2013) for B.Ed. College teacher 
trainees was used for data collection. The ‘t’ test was used to examine the significant differences in the 
Awareness of ICT between groups. In all the cases 0.05 and 0.01 levels was fixed to test the stated null 
hypotheses. The results concludes that there was a significant difference in the ICT Awareness between male 
and female teacher trainees and further shows that there was a significant difference in the ICT Awareness 
between Teacher Trainees having different graduation level. 

 
Keywords: Awareness, Information & Communication Technology; Teacher Trainees 
Introduction  

Today we are living in a world of science and technology, where an explosion of 
knowledge is taking place. A meaningful life of an individual needs academic excellence to 
adjust to his environment. Education is the process of helping the child to adjust to the 
changing world. Therefore, we can say “education is the reconstruction or reorganization of 
experience, which adds to the meaning of experience and which increases the ability to 
direct the course of subsequent experiences”. For better education, we need better learning 
skills as well as good healthy mind and environment. For a healthy mind and environment, 
an individual needs proper learning skills. Learning skills are defined as the reading and 
thinking skills requisite to any study task; i.e., those necessary to define, analyze, solve and 
report on a problem in a disciplined and independent way. For good learning skills they 
must be aware of ICT technologies.  
ICT includes electronic networks embodying complex hardware and software linked by a 
vast array of technical protocols. ICT can be defined as “anything which allows us to get 
information, to communicate with each other, or to have an effect on the environment using 
electronic or digital equipment”.  

The recent developments in technology have changed the world outside the 
classroom.  Educators and policy makers believe that information and communication 
technologies are of supreme importance to the future of education and, in turn, for the 
country at large.  As ICT is becoming an integral element for education reforms and 
innovations at secondary schools, this situation calls for an enhancement of teacher 
education on ICT for prospective teachers. 

New technologies have provided new possibilities for the teaching profession.  
However, teacher educators and teacher trainees have to learn how to use these new 
technologies in the classroom situations.  Most of the teacher education institutions are 
facing difficulties like shortage of ICT trained qualified teacher educators, weak curricula, 
lack of ICT equipment etc.  Perhaps one of the greatest challenges facing teacher education 
today concerns the preparation of good quality teachers capable of using ICT effectively.  
Unless and until they are trained we cannot expect any qualitative changes in teaching.  

In order to use technology effectively, educators need to be trained in using 
technology and they need to develop a good understanding of it. Technology is used to 
enhance learning; therefore it is important for educators to be comfortable using it to 
ensure that students get the full advantages of educational technology. Teaching with 
technology is different than teaching within a typical classroom. Teachers must be trained 
in how to plan, create, and deliver instruction within a technological setting.  
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It requires a different pedagogical approach. Teachers must find a way to assess 
students on what they take away from a class and meaningful, known knowledge, especially 
within an e-Learning setting. Teaching with technology becomes most effective, technology 
does not mean that using interactive electronic boards and LCD Power point presentation.  
Teachers have promote creative approach of the students, for example, current invention of 
technologies convey the same meaning of creating new knowledge in society that helps 
learning and teaching process.  

Many teacher trainees know the content well but have not learned to transform or 
translate that knowledge into meaningful instruction. Although teachers do have knowledge 
with regard to information and communication technologies (ICT) they have little know-how 
or techno-pedagogical ability with which to integrate those technologies into their teaching 
practice. Directly and indirectly teacher education programme will benefit from 
techno-pedagogical skills. Technological pedagogical content knowledge extends beyond 
proficiency with technology for personal use to an understanding of how technology can be 
integrated with subject matter and the technology itself. 

Teachers are expected to know to successfully integrate ICT into his/her subject 
areas to make learning more meaningful. This knowledge development during pre-service 
training has gained much importance with the notion that exposure to ICT during this time 
is helpful in increasing student teachers’ willingness to integrate technology with classroom 
teaching. Being in a digital age, teachers have to make use of computers for effective 
classroom interaction in their classrooms. For this, prior knowledge in computer usage is 
essential.  

Effective technology use includes such activities as linking curriculum outcomes 
with various technologies, establishing a learning context of discovery and process in the 
use of technology, collaborating with others both face-to-face and virtually to achieve 
learning outcomes, simulating real-world environments, and assessing outcomes. If teacher 
trainees are well versed in computer usage, they can use this technology effectively and 
efficiently for achieving curriculum objectives. These positive academic experiences will 
improve their self-efficacy. This will help the teacher trainees to improve their teaching 
competency. Thus, integrating technology in the classroom redefines established teacher-
learner relationships and teaching-learning styles. 

Thakur (2014) undertaken to study the level of ICT awareness among the trained 
teachers. Result revealed that there was no significant difference in the level of ICT 
awareness among the male and female trained teachers.  Upadhyaya (2013) attempted to 
investigate attitude towards computer among B.Ed. students. The findings of the study 
indicate that male and female B.Ed teacher trainees do not differ from one another on their 
attitude towards computer; and B.Ed teacher trainees of Science steam have more 
favourbale attitude towards computer than Arts stream counterparts. Thanuskodi (2013) 
studied the awareness and use of ICT among under graduate degree students of rural areas 
in Tuticorin district, India.  The findings indicated that more than half acquired their 
internet skill through training from the college. The results indicated majority of students 
used Internet weekly (56.53%). The study found that most of the respondents 73.91% use 
internet for literature search. Dedun (2013) presented the study of teacher attitudes 
towards use of ICT in classroom of secondary school of Sabarkantha District. In order to 
study the significant difference in score of attitude scale of teachers with regarded to 
gender, type of school and type of medium of instruction in school, ‘t’ test was employed. In 
present day use of ICT in classroom is a very advance technique of teaching. The researcher 
suggested that awareness of this type teaching method is less in teacher knowledge. These 
studies show the importance of ICT awareness and it enhances their technology use in 
classroom teaching. Teacher education programs can facilitate improvements not only in 
students’ technology skills but also in their beliefs and intentions regarding integrating 
technology into instruction. Technology training directly affects teachers’ self-efficacy and 
value beliefs, which in turn influence their student-centered technology use. So the 
researcher intends to study teacher trainees’ prior ICT Awareness level that enhances their 
technology use in classroom teaching. 
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Purpose and objective 
The purpose of the study is to know the ICT literacy level among B.Ed. Teacher 

Trainees of Dimapur, Nagaland and also know the influence of few variables (gender, type of 
graduation, subject discipline) on the ICT literacy level of B.Ed. teacher trainees.  
Hypotheses of the study 
 The following are the hypotheses formulated in null form: 

1. There is no significant difference in the Awareness of ICT between male and female 
B.Ed. Teacher Trainees.  

2. There is no significant difference in the Awareness of ICT between under graduation 
and post graduation level. 

3. There is no significant difference in the Awareness of ICT among teacher trainees 
having arts and science background.  

Methodology  
The present study was chosen as descriptive survey method. The population of the study 

comprised of Teacher Trainees studying in B.Ed. Colleges in Dimapur, Nagaland.  The 
sample comprised 90 Teacher Trainees studying in private institutions selected by random 
sampling technique. The ICT Awareness Scale (IWS) was constructed and standardized by 
Dr. Haseen Taj and Rashmi (2013) for B.Ed. College teacher trainees. The items were 
selected on the basis of objective base.  This scale is having 35 items. The items were of 
objective type (multiple choices) questions. Therefore, 1 (one) mark was awarded for each 
correct answer and 0 (zero) for wrong in objective type answers. Thus theoretical range for 
sum scores will be between 0-35. Sum of the items scores gave the scores on ICT 
awareness. The reliability coefficient of the test has been reported by the author to be 0.80 
by split half method.The ‘t’ test was used to examine the significant differences in the 
Awareness about ICT between groups. In all the cases 0.05 and 0.01 levels was fixed to test 
the stated null hypotheses.  
Analysis and interpretation of data  

The means and standard deviations, ‘t’ value of in Awareness about ICT among 
B.Ed. Teacher Trainees are given in Table-1. 
Table-1: Comparison of Awareness about ICT scores of B.Ed. Teacher Trainees with respect 
to gender, graduation type and educational background.  

Variables Group No. Mean 
Standard 
Deviation 

Mean 
Difference 

‘t’ value 
& sig. 
level 

Sig.  
(P 

Value) 
Gender 
 

Male 25 24.040 6.919 
3.579 2.44 0.021 

Female 65 20.461 3.885 
Type of 
Graduation  

Under Graduation 60 20.416 4.537 
3.117 2.62 0.012 

Post Graduation 30 23.533 5.685 
Subject 
Discipline 

Arts 62 20.725 5.335 
2.346 2.21 0.031 

Science 28 23.071 4.319 
 

The table-1 shows that awareness about ICT literacy mean scores of B.Ed. male and 
female teacher trainees are 24.040 and 20.461 and their standard deviations 6.919 and 
3.885 respectively. The obtained ‘t’ value is 2.44 (P=0.021; P<0.05) which is greater than the 
table value of 1.98 (df=88) at 0.05 level and thus it is significant at 0.05 level. Hence the 
stated hypothesis is rejected and an alternative hypothesis has been formulated that “there 
is a significant difference in the Awareness of ICT among male and female teacher trainees” 
The male teacher trainees (M=24.040) had more awareness when compared with female 
teacher trainees M=20.461). 

The table-1 also shows that awareness of ICT mean scores of B.Ed. teacher trainees 
having under graduation and post graduation level are 20.416 and 23.533 and their 
standard deviations 4.537 and 5.685 respectively. The obtained ‘t’ value is 2.62 (P=0.012; 
P<0.01) which is greater than the table value of 2.59 (df=88) at 0.01 level and thus it is 
significant at 0.01 level. Hence the stated hypothesis is rejected and an alternative 
hypothesis has been formulated that “there is a significant difference in the Awareness of 
ICT among teacher trainings having under graduation and post graduation level” The 
teacher trainees having post graduation level (M=23.533) had more awareness when 
compared with under graduation level (M=20.416). 
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The table further shows that awareness of ICT mean scores of B.Ed. teacher trainees 
having arts and science subject disciplines are 20.725 and 23.071 and their standard 
deviations 5.335 and 4.319 respectively. The obtained ‘t’ value 2.21 (P=0.031; P<0.05) 
which is greater than the table value of 2.59 (df=88) at 0.01 level and thus it is significant at 
0.01 level. Hence the stated hypothesis is rejected and an alternative hypothesis has been 
formulated that “there is a significant difference in the Awareness of ICT among teacher 
trainings having arts and science subject discipline” The teacher trainees having science 
background (M=23.071) had more awareness when compared with arts background 
(M=20.725). 
Findings of the study  

1. There is a significance difference in the awareness of ICT among male and female 
B.Ed. Teacher Trainees. The male teachers had more ICT awareness level than 
female. 

2. There is a significance difference in the awareness of ICT among B.Ed. teacher 
trainees having under graduation and post graduation level. The teacher trainees 
having post graduation had better awareness when compared with teacher trainees 
having under graduation level. 

3. There is a significance difference in the awareness of ICT among B.Ed. teacher 
training having arts and science background. The teacher trainees having science 
background had better awareness when compared with teacher trainees having arts 
background. 

Discussion of results  
From the present study, the ‘t’ test results shows that there is a significant 

difference in the Awareness of ICT between male and female teacher trainees. The male 
teacher trainees had higher ICT Awareness than female teachers. The present study 
suggests that the teachers and parents of female student teachers should improve the 
learner motivation and engagement, by facilitating the acquisition of basic skills, and by 
enhancing teacher training to know the awareness of ICT. The study further shows that 
there is a significant difference in the ICT Awareness between Teacher Trainees having 
different graduation level and different subject discipline. The post graduated teacher 
trainees with science background had higher level of ICT Awareness than under graduated 
teacher trainees with arts background. The colleges should provide learning environment 
and encourage to the under graduated students and conduct a workshop and seminars on 
importance of the ICT in teaching and learning. There is a need to update the course 
component in computer education in teacher education and motivate faculty of all subjects 
and student teachers at every level to upgrade their knowledge and skills of using the 
computers, projectors, laptops in teacher education. Particularly methodology teacher 
educators should come forward to use the information technology with the help of technical 
experts in their daily teaching activities. College should conduct workshops, seminars, fairs, 
exhibitions frequently on their own and also in collaboration with IT companies to train all 
the teacher educators in a phased manner.  
Conclusion 

Information and Communication Technology will play an important role in teaching 
in the future. The innovative use of ICT is defined as the use of ICT applications that 
support the educational objectives based on the needs of the current knowledge and 
society. The faculty members and teachers will have to be updated regarding the 
improvements in the technology and have better awareness.  
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ABSTRACT 
ICT can make it possible for teachers to engage students in self-paced, self-directed problem-based or 
constructivist learning experiences; and also test student learning in new, interactive, and engaging ways 
that may better assess their understanding of the content. The main purpose of the study is to know the 
ICT Awareness among B.Ed Student Teachers in relation to Gender and Type of Management. In the 
present study Descriptive Survey Method of investigation was employed by the investigators. For the 
purpose of the study a sample consisted of 100 B.Ed college students in Kohima District was selected by 
using the simple random sampling technique and purposive sampling technique.ICT Awareness 
questionnaire was used for the present study and to analyze the data, Frequency distribution table, Mean, 
S.D and t-test were used by the investigators. In the results found that the gender has no significant 
influence on the ICT awareness among B.Ed student teachers.  
Key words: Awareness, ICT, B.Ed, Student teachers, gender, management. 
Introduction 

Information and Communication Technologies are defined as all devices, tools, content, 
resources, forums, and services, digital and those that can be converted into or delivered 
through digital forms, which can be deployed for realizing the goals of teaching learning, 
enhancing access to and reach of resources, building of capacities, as well as management of 
the educational system. Information and Communication Technology (ICT) has influenced all 
aspects of life. Processing the knowledge of ICT is really the need of the hour.  

ICT is one of the developments in teacher education. It is an effective tool for 
assimilating, processing and disseminating information.ICT literacy camps, workshops and 
seminars are going on throughout India for the teacher educators. It will be mandatory on the 
part of teacher education institutions to offer ICT in education as a core course in D.Ed., B.Ed., 
and M.Ed. 

ICT has the potential to be used as a supportive educational tool enabling students’ 
learning by doing. ICT can make it possible for teachers to engage students in self-paced, self-
directed problem-based or constructivist learning experiences; and also test student learning in 
new, interactive, and engaging ways that may better assess their understanding of the content. 
Five aspects of the educational use of ICT are as follows: 

 supporting new pedagogical methods 
 accessing remote resources 
 enabling collaboration 
 extending educational programs and 
 developing skills for the workplace 

In two day B.Ed curriculum also given importance for ICT and also related activities. 
The present study was conducted on B.Ed student teachers to know the level of awareness in 
ICT. In this context, there is a basic need to study some aspects of ICT in the colleges of 
education.  
Review of Related Literature 
 Achebe, A.E (2012) identified strategies for enhancing information communication 
technologies (ICT) awareness among secondary school home economics teachers in Minna 
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Niger State. Findings include problems that hinder use of ICT such as inadequate funding, 
irregular power supply, high cost of ICT tools, and lack of computer literate teachers and 12 
measures that could enhance ICT utilization. It was recommended that government should 
provide enough funds and good power supply, regular training programme, and also makes ICT 
learning compulsory at all level in schools. 
Nabin Thakur(2014) undertaken to study the level of ICT awareness among the trained 
teachers, to compare the level of ICT awareness among male and female as well as rural and 
urban trained teachers. Result revealed that there was overall the level of ICT awareness was 
poor, there was no significant difference in the level of ICT awareness among the male and 
female trained teachers and there was a significant difference between the urban and rural 
trained teachers.  
M. J. Philomina and S. Amutha (2016) studied to appraise the awareness among teacher 
educators in Tiruchirappalli district in India. The sample of the present study consists of 42 
teacher educators. Descriptive analyses were used to analyze the data. The results indicate 
that Indian teacher educators’ awareness towards ICT differs regarding gender and subject. 
When compared with M.Ed. and M.Phil. Scholars, Ph.D. scholars surpassed the M.Ed. and 
M.Phil. Scholars in terms of ICT awareness in different dimensions. Indeed in India teacher 
educators’ awareness on ICT integration needs to be strengthened. 
Statement of the Problem 

The Title of the Problem is “ICT Awareness among B.Ed Student Teachers in relation 
to Gender and Type of Management”. 
Objectives of the Study 

The following are the main objectives of the present study. 
 To know the level of ICT awareness among B.Ed Student Teachers. 
 To study the gender wise difference in ICT awareness among B.Ed Student Teachers. 
 To study the management wise difference in ICT awareness among B.Ed Student 

Teachers. 
Hypotheses of the Study 

Based on the above objectives the following hypotheses are formulated. 
1. There would be no significant difference between male and female B.Ed student 

teachers in their ICT awareness. 
2. There would be no significant difference between government and private 

management college B.Ed student teachers in their ICT awareness. 
 
 
Methodology 
Method: In the present study Descriptive Survey Method of investigation was employed by the 
investigators. 
Sample: For the purpose of the study a sample consisted of 100 B.Ed college students in 
Kohima District was selected by using the simple random sampling technique and purposive 
sampling technique. 
Tool: ICT Awareness questionnaire was used for the present study developed by the 
investigators. 
Statistical Techniques Used:  For the present study to analyze the data, Frequency 
distribution table, Mean, S.D and t-test were used by the investigators. 
Analysis and Interpretation of the Data 

Table-1: Frequency distribution table of ICT awareness scores of B.Ed students 
Class Interval Frequency Mid-

Values 
Cumulative 
frequency 

4-6 1 5 1 
6-8 3 7 4 
8-10 5 9 9 
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10-12 19 11 28 
12-14 24 13 52 
14-16 24 15 76 
16-18 18 17 94 
18-20 6 19 100 
Total 100   

 
               From the frequency distribution table-1, B.Ed student teachers, Mean =13.19, 
Median=13, Mode=13, Standard Deviation=2.963, Skewness=-0.443 and Kurtosis=0.021 of the 
data in their ICT awareness. It shows that only 9 student teachers got below average score in 
their ICT awareness and rest of student teachers have high average sores in their ICT 
awareness. 

The influence of independent variables (gender, management) on ICT awareness among 
B.Ed student teachers was investigated.  
Hypothesis – 1: There would be no significant difference between male and female B.Ed 
student teachers in their ICT awareness. 

The above hypothesis is tested by employing ‘t’ - test.   The results are presented in 
Table – 2.  
Table – 1: Influence of gender on the ICT awareness of B.Ed student teachers. 

S. No. Gender N Mean Std. Deviation Std. Error Mean t-Value 
1. Male 24 14.25 3.313 .676  

1.865@ 2. Female 76 12.86 2.784 .319 
Note: ‘@’: Indicates not significant at 0.05 level  

It is found from the Table – 2 that the calculated value of‘t’ (1.865) is lesser than the 
table  value of ‘t’ (1.960) for 98 df at 0.05 level of significance. Male B.Ed student teachers got 
high mean score than the Female student teachers in their ICT awareness scores. Hence the 
hypothesis – 1 is accepted at 0.05 level of significance. Therefore it is concluded that “there 
would be no significant difference between male and female B.Ed student teachers in their ICT 
awareness” is accepted. The gender has no significant influence on the ICT awareness among 
B.Ed student teachers.  
 
Hypothesis – 2: There would be no significant difference between government and private 
management college B.Ed student teachers in their ICT awareness. 

The above hypothesis is tested by employing ‘t’ - test.   The results are presented in 
Table – 3.  

 
Table – 2: Influence of management on the ICT awareness of B.Ed student teachers. 
S. No. Management N Mean Std. Deviation Std. Error Mean t-Value 

1. Government 50 14.24 2.395 .339  
3.773** 2. Private 50 12.14 3.123 .442 

Note: ‘**’: Indicates significant at 0.01 level. 
It is found from the Table – 3 that the calculated value of‘t’ (3.773) is greater than the 

table  value of ‘t’ (2.576) for 98 df at 0.01 level of significance. Government B.Ed student 
teachers got higher mean score than the Private B.Ed student teachers in their ICT awareness 
scores. Hence the hypothesis – 2 is rejected at 0.01 level of significance. Therefore it is 
concluded that “there would be no significant difference between government and private 
management college B.Ed student teachers in their ICT awareness” is rejected. The 
management has significant influence on the ICT awareness among B.Ed student teachers.  
Findings of the study 

 Male B.Ed student teachers got high mean score than the Female student teachers in 
their ICT awareness scores. 
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 The gender has no significant influence on the ICT awareness among B.Ed student 
teachers.  

 Government B.Ed student teachers got higher mean score than the Private B.Ed 
student teachers in their ICT awareness scores.  

 The management has significant influence on the ICT awareness among B.Ed student 
teachers.  

Conclusion 
 From the results it shows that Male B.Ed student teachers got high mean score than 

the Female student teachers in their ICT awareness scores. Government B.Ed student teachers 
got higher mean score than the Private B.Ed student teachers in their ICT awareness scores. 
The gender has no significant influence on the ICT awareness among B.Ed student teachers. 
The management has significant influence on the ICT awareness among B.Ed student teachers. 
The framework raises important questions of how teachers use technological devices in their 
teaching learning process in order to understand the concept in a better way. It also 
emphasizes teachers to integrate technology into the instruction in the 21st century.  
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Education is the key to uniting nations, bringing human beings closely together. A culture of peace and 

non-violence goes to the substance of fundamental human rights: social justice, democracy, literacy, respect and 
dignity for all, international solidarity, respect for workers’ rights and children rights, equality between men and 
women, cultural identity and diversity.  The present study intends to find out the understanding and practice of 
peace education at secondary school level. For the study a questionnaire was prepared to find out the understanding 
and practice of peace education at secondary school level. The study was conducted on a representative sample 
selected from Kannur district. The sample for the present study included 222 Secondary school students. The study 
revealed that the level of understanding of peace education among secondary school students is high. The school 
provided activities related to peace education to a great extent. Peace education encompasses the key concepts of 
education and peace.  
 

Education for peace begins with questions. Who am I? How do I identify myself? What, 
if anything, represents me? To what communities do I belong? What is community? How do 
members define community? What are the assets of a community? What are the strengths, 
weaknesses, opportunities, and threats to a particular community? How do I solve conflicts? 
How do I involve myself with others in my community? What are examples of conflict and peace 
building in my community, and how do I harness the potential encapsulated within conflict to 
transform it? How do I define violence? How do I justify violence? When do I use violent means? 
How is violence taught? What are alternatives? These questions are examples of the inquiry-
based methodology and reflective practice that forms education for peace. Epistemologically, 
peace education focuses on the relationship between learning, violence, and cultures of peace. 
How do I learn? What do I learn? Who teaches the content? How is it taught? Who supports the 
content? In what spaces is peace learned? In what spaces is violence learned? What is done 
with the learning? 

Peace education is the process of acquiring the values, the knowledge and developing 
the attitudes, skills and behavior to live in harmony with one self, with others and with the 
natural environment. Educating people towards becoming peace agent is central task of peace 
building. A culture of peace must replace the current culture of violence if we and our common 
home, planet earth, are to survey. Education is a key to uniting nations, bringing human 
beings closely together. In many parts of the world, civil society suffers because of situation of 
violent conflict and war. It is important to recognize the crucial role of education in 
contributing to building a culture of peace and condemning instance in which education is 
undermined in order to attack democracy and tolerance. A culture of peace and non violence 
goes to the substance of fundamental human right; social justice, democracy, literacy, respect 
and dignity for all, international solidarity respect for workers right, children’s right, equality 
between men and women, cultural identity and diversity indigenous minorities rights. The 
educational action for promoting the concept of peace concerns the content of education and 
training, educational resources and material school and   university life, initial and on-going 
training for teachers, research and on-going training for young people and adults. A culture of 
peace must take root in the class room from the early age. It must continue to be reflected in 
the curricula at secondary and tertiary levels. 
Need and Significance of the study 
The present study intends to find out the level of understanding and practice of peace 
education at secondary school level 
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Definition of key terms 
Merriam-Webster's Learner's Dictionary defines peace as a state of concord or 

tranquility. 
In the present study peace refers to the state of emotional, social and communal 

harmony within and with surroundings 
Objectives  

1) To know the level of understanding about peace education among secondary 
school students. 

  2) To know the practice of peace education at secondary school level. 
 
Methodology 

The investigator selected the normative survey method for the present study.  
Tools   
 Questionnaire was the tool used by the investigator. Initially 40 questions were 
prepared. After discussion with colleagues and experts 25 questions were selected for final tool.  
Finally the questionnaire consists of 25 questions. Questionnaire consists of 8 items to find out 
the understanding of students about peace education and 17 item for find out the practice of 
peace education at secondary level. Questionnaire contains two option YES/No. Students are 
directed to choose any one from the option within 45 minutes.  
 
Type Of Questions 

 
Question Number 

Understanding level 3,5,8,9,12,17,19,24, 
Practice level 1,2,4,6,7,10,11,13,14,15,16,18,20,21,22,23,25 
 
Sample  

The study was conducted on a representative sample selected from Kannur district. The 
sample for the present study included 222 Secondary school students. Sample was selected by 
using random sampling techniques. 
Statistical Techniques Used 

The statistical technique used by the investigator was Percentage Analysis. How many 
percent students know about peace and aware about its practices in schools were find out by 
analyzing each question separately.  
Analysis of data 
Question No Yes (%) No (%) 
1 210 (95) 12 (5) 
2 208 (94) 14 (6) 
3 188 (85) 34 (15) 
4 189 (85) 33(15) 
5 198 (89) 24 (11) 
6 169 (76) 53 (24) 
7 124 (56) 97 (44) 
8 181 (82) 41 (18) 
9 215 (97) 07 (03) 
10 183 (82) 39 (18) 
11 131 (59) 91 (41) 
12 98 ( 44) 124 (56) 
13 188 (85) 34 (15) 
14 201 (91) 21 (09) 
15 181  (82) 41 (18) 
16 205 (92) 17 (08) 
17 148 (67) 74 (33) 
18 189 (85) 33 (15) 
19 176 (79) 46 (21) 
20 85 (38) 137 (62) 
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21 160 (72) 62 (28) 
22 196 (88) 26 (12) 
23 76 (34) 146 (66) 
24 202 (91) 20 (09) 
25 146 (66) 76 (34) 
 
Interpretation of Data 
1.     95% of children agreed that truthfulness is essential in life. 5% disagreed. 
2. 94% of children try to solve their friend’s fight amicably. 6% are not involving. 
3. 85% of children are aware of the importance of peaceful atmosphere. 15% are not aware. 
4. 85% children are helping differently able students of their school. 15% are not. 
5. 89% of children are attending the school on national/other important days. 11% are not. 
6. 76% of children are helping financially backward students of their school. 24% are not 

helping. 
7. 56% of children agreed that violence in school premises affects their studies. 44% are not 

agreeing. 
8. 82% of children take care of public and school properties, while 18% are not. 
9. 97% of students agreed that they get awareness from their teachers about the harmful 

effects of drugs. 3% disagreed. 
10. 82% children agreed that the school related activities help to reduce their mental stress. 

18% disagreed. 
11. 59% of students keep discipline in class in the absence of teacher. 41% don’t.. 
12. 44% of students know about World peace day and 56% don’t know. 
13. 85% agreed that boys and girls get equal consideration in the classroom.15% disagreed. 
14. 91% of students help their classmates in studies after their absence in the class. 9% don’t. 
15. 82% of students agreed that teachers ensure student participation in all school 

activities.18% disagreed. 
16. 92% of students agreed that teachers explain the importance of truthfulness in life along 

with the content. 8% disagree. 
17. 67% of students favour student strike. 33% are not. 
18. 85% of students say that teachers are their good friends. 15% disagree. 
19. 79% of students are aware of the need to bring communal harmony. 21% are not. 
20. 38% of students say that teachers scold the students unnecessarily. 62% disagree. 
21. 72% of students stand with pride when they hear national anthem. 28% don’t. 
22. 88% of students sincerely participate in group activities in the class. 12% are not. 
23. 34% of students participate in extra-curricular activities like NCC, Scouts, Guides; JRC etc. 

66% are not. 
24. 91% of students are aware of orphanages, old age homes and other sufferings in the 

society. 9% are not. 
25. 66% of students say that ‘Nalla Paadam’ programme in Television influence them. 34% are 

not influenced. 
 
Conclusion 

This study was conducted by the investigator to find out the understanding and 
practice of peace education among secondary school student. The study revealed that the level 
of understanding of peace education among secondary school students is high. The school 
provided activities related to peace education to a great extent.  

In conclusion, peace education as a practice aims to confront and resist violence to 
transform societies toward cultures of peace. Peace education focuses both on 
education about peace and education for peace while addressing the knowledge, values, skills 
and behaviors needed to nurture a peace culture. The content of peace education includes 
knowledge of peace movements, peacemakers, ‘negative and positive’ peace, direct and indirect 
violence, peace as an active process, human rights and responsibilities, worldviews and 
ideologies, non-violent communication, community and dialogue. The pedagogy used in peace 
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education is cooperative, participatory and active, including case-studies, storytelling, role-
plays, empathy activities, negotiation and mediation practice, journaling, reflection circles, and 
alternative futures exercises. The learning objective of peace education aims to transform 
conflict through dialogue and nonviolence, and particularly where peace education affects 
youth conflict is transformed across generations.  Education is a key tool in combating poverty, 
in promoting peace, social justice, human rights, democracy, cultural diversity and 
environmental awareness. Education for peace implies an active concept of peace through 
values, life skills and knowledge in a spirit of equality, respect, empathy, understanding and 
mutual appreciation among individuals, groups and nations. 
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In order to secure our future, the enormous human resource of the young will have to the taken 
into account as the primary factor of peaceful social change and not merely as a problem group. 
While the youth must play its role in the current developmental programmes towards a desired 
future, their creative intellect must also fashion that future.    
 

 
 
Youth today is a distinct autonomous category both in terms of the period of life and the 
context. In traditional societies, there was no concept of youth. The transition from youth, to 
adulthood was a continuum for the majority of the children in these societies and it was 
normal for them to shoulder adult responsibilities. 
 
Youth as a special category of population is a product of the scientific and technological 
revolution of the post-industrial scenario. A transient category in demographic as well as 
biological terms, youth is associated with certain physiological and psychological 
characteristics and problems and the value put on youth is culturally/sub-culturally 
determined. Even the minimal and maximal age of youth differs from country to country. Youth 
is thus, characterized by a high level of heterogeneity with diverse regions, religions and ethnic 
groups developing there on concepts and mechanisms to understand and deal with the 
problems of youth. 
 
United Nations identifies youth as the age group 15-24. In order to secure our future, the 
enormous human resource of the young will have to the taken into account as the primary 
factor of peaceful social change and not merely as a problem group. While the youth must play 
its role in the current developmental programmes towards a desired future, their creative 
intellect must also fashion that future. 
 
Development does not start with goods. It starts with people, their education, socialization, 
enculturation, organization and discipline, without these all resources remain latent, 
untapped, potential. 
 
It is in this context that the issue of reshaping out educational system to transform the youth 
power in the service of peace becomes central. The strength of this process of transformation is 
not only the creative intellect of the youth. The potential of youth also lies in its idealism, 
energy and willingness to depart from things obsolete and decadent. Young people, generally, 
have the capacity to develop a collective consciousness which deepens in situation of intense 
interaction for prolonged periods under conditions of sharp segregation from other strata. The 
personal values of the young are not fully crystallized and they are ready to make choices and 
shoulder responsibility. Goal achievement is the hallmark of this age and if we are to educate 
ourselves for peace as adults, it would be that much easier, if the necessary skills, values and 
attitudes are developed among the young. Fewer negative values/altitudes will need correction 
at this stage and positive altitudes will come easily. 
 
The major hurdle in this transformation, however, is our incapacity to re-structure the present 
educational system which far from liberating us has trained us to reproduce and accept the 
status quo. What is worse, rather than encouraging cooperation and interdependence, it has 
played a role in reinforcing our prejudices and ethnocentrisms, excessive national pride, 
militarism, competition and separateness. This, not because we lack the knowledge of the 
critical underlying principles or the general direction of necessary change but rather our 
incapacity to put into practice this knowledge in a comprehensive plan of action that will alter 

Abstract 
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radically our structures, processes and relationships so that people obtain control over their 
present circumstances and future destinies. 
 
Conclusion: It is for this reason that peace education programmes developed in the 
educational institutions all over the globe have not proved sufficiently effective in sensitising 
and mobilizing youth power to fight the present autocratic structures or the prevalent attitudes 
of individualism, elitism, communalism, racism, sexism, and similar other values. Peace 
education, therefore, has to be informed by a new paradigm focused on a commitment to public 
good and democratic values to a point where one admits responsibility and accountability not 
only in respect of the citizens of a particular country or culture but in respect of all fellow 
human beings.   
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Abstract

The world  today can also be called as a
“global village” but the living
conditions of the world to day have
faced high tension in every field of life.
Advancement in science and technology
has reduced the distance barrier. There
is  a high level of violence in the world
today both physical and structural. We
thus need tools and techniques to
respond to this phenomenon. With
increasing levels of violence and conflict
there is also an increasing sense of trying
to find peaceful ways to transform these
conflicts from violent clashes to energies
for social change. An approacth  to
education that erodes social cohesion,
aggravates economic inequalities and
undermines ethical foundations needs
to be recognized as a threat to peace  and
disservice to society.

Introduction
“Without an integrated understanding

of life our individual and collective
problems will only deepen and extend the
purpose of education is not to produce
mere scholars, technicians and job
hunters but integrated men and women
who are free of fear for only between such
human beings cen there be enduring
peace”.                           J. Krishnamurti

There is  a high level of violence in
the world today both physical and
structural. We thus need tools and
techniques to respond to this
phenomenon. With increasing levels of
violence and conflict there is also an
increasing sense of trying to find peaceful
ways to transform these conflicts from
violent clashes to energies for social
change.
Concept of Peace Education

Peace education is the process of
acquiring the values, the knowledge and
developing the attitudes, skills and
behaviors to live in harmony with oneself,
with others and with the natural
environment peace education programs
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centered on conflict resolution typically
focus on the social behavioral symptoms
of conflict  training individuals to resolve
inter personal disputes through
techniques of negotiation and mediation
. learning to manage anger , “Fight Fair”
and improve communication through
skills such as listening, turn taking,
identifying  needs and separating facts
from emotions constitute the  main
elements of there programs participants
are also  encouraged  to take
responsibility for their actions and to
brainstorm together on compromises.

Lanharris and John synott have
described peace education as a “teaching
encounters” that draw a like:
1.Their desire for peace
2.Nonviolent alternatives for managing

conflict
3.Skills for critical analysis of structural

arrangements that produce and
legitimize, Injustice and inequality.

The related values, which support
some of these care values are as follows.
1.Love : Includes self- worth/self esteem,

trust and respect : positive self-
criticism, openness, deep sense of
responsibility, concern for others, spirit
of sacrifice, readiness for reconciliation.

2.Compassion :- Includes the values like
kindness moral strength , sensitivity to
Others need, good will  and
supportiveness.

3. Harmony : Includes the values like
mutual trust and understanding. Sense
of belongingnesss, cooperation,
effective communication

4. Carrying and sharing: Includes love,
concern and generosity.

5.Interdependence: Includes sense of
interconnectedness with others and
recognition of individual inadequate.

6. Spirituality : Encompasses values like
inner peace, reverence and respect for
Life, belief in ones material and
spiritual potential.

Methods of Peace Education :
1. Cooperative Learning
2. Group Discussion
3. Project Work
4. Role playing n story telling
1.Cooperative learning: Cooperative
learning is a successful teaching strategy
in which small. Teams, each with
students of different ability  levels , use a
variety of learning activities to improve
their understanding of a subject. Each
member of a team is responsible not only
for learning but also for helping  to each
other.

Cooperative learning is the
instructional practice of placing students
in to small groups and having them work
together towards a common goal. Each
group member learns new material and
helps other group members. Learn
important information. The success of
cooperative learning is based on
three interrelated factors. Groups goals,
individual accountability and equal
Opportunity for success. It used this
method skillfully can help in improving
student achievement  student retention,
improved relations, improved critical
thinking skills are provided  and students
show a significant  improvement  in those
thinking skills, oral communication
improvement and heightened self
esteem.
2.Group Discussion  : Discussions of any
shor are supposed to help us develop a
better perspective on issues by bringing
out diverse view  points. Whenever we
exchange differing views on an issue, we
get a cleare picture of the problem and
are able to understand it the
understanding makes us better equipped
to deal with the problem. This is precisely
the main purpose of a discussion.

G.D. is essentially an interactive
process the group members need to listen
to each other and use voice and gesture
effectively. Its involves a lot of group
dynamics that is it involves both person
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to person as well as group to group
interaction. It is also powerful tool for
developing  students  communication and
social skills.
3. Role playing story telling: Role
playing and story telling are other
transactional approaches which may be
adopted by the teacher to teach peace to
lerance and related values to children.
these methods very useful for the children
at the primary and midil level. Children
can learn lesson and remember them
vividly if they associate themselves with
much loved character in a well told story.
The  culture and life of differne societies
may very effectively communicated  to
children  through  role play and story
telling.
4. Project method : The project method
is medium of instruction which used by
teachers worldwide to this day in teaching.
unlike  traditional education, proponents
of the  project method. Attempt to allow
the student  to solve problem with as little
teacher direction as possible.

Students in a project method,
environment should be allowed to explore
and experience their environment

through their senses and in a sense
direct their own  learning by their
individual interest project method.
classroom focuses on democracy and
collaboration to solve purposeful problem.
Need and Importance of peace education:-

Advancement in science and
technology has reduced the distance
barrier. The world  today can also be called
as a “global village” but the living
conditions of the world to day have  faced
high tension in every field of life. These
conditions are threat to peace  and may
lead to the possibility of violence and war.
In order to avoid this situation .there is
and urgent need to develop among young
generation the culture of peace and build
understanding and spirit  to live together
in peace and harmony.

Education for peace in the Indian
context falls squarely on social justice in
education and the need to bridge the
aggravating urben rural divide. An
approacth  to education that erodes social
cohesion, aggravates economic
inequalities and undermines ethical
foundations needs to be recognized as a
threat to peace  and disservice to society.
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ABSTRACT 

The purpose of the study was to investigate the perceptions of student teachers regarding 
social acceptance of the persons with disabilities. The sample of the study comprised of 260 student 
teachers and they were selected by adopting purposive sampling technique. The descriptive survey 
method was used in the present study. A standardised questionnaire with 20 items was used to collect 
data. Percentage of responses of student teachers were computed on the basis of ‘Yes’ or ‘No’ 
responses. The results revealed that the student teachers had positive perceptions towards social 
acceptance of the persons with disabilities. This indicates that they have accepted the persons with 
disabilities as normal members of the society. 
Keywords: Perceptions, persons with disabilities, student teachers, social 

acceptance. 

 

Introduction 
Success in life largely determined by the degree of social acceptance - one can 

achieve. But the persons with disabilities experienced negative attitudes by the people who 
are not disabled. Negative perceptions, prejudices and attitudes are some of the factors that 
cause rejection while dealing with the persons with disabilities. Despite of enormous efforts 
put forth by the government, families, the skilled special educators and other professionals, 
the persons with disabilities have one final challenge to meet in life - Social acceptance.  

The term “Social acceptance” refers to the ability to accept or to be able to tolerate 
differences and diversity in other people or groups of people. Social acceptance of the 
persons with disabilities is one of the most important principles of the United Nations 
Convention on the Rights of Persons with Disabilities, 2006 (UNCRPD). The Article 3 of 
UNCRPD states that we should respect for difference and accept the persons with 
disabilities as part of human diversity and humanity. However, even today, many children 
and adults who suffer from disabilities are socially unaccepted and are always viewed as 
less than capable persons. Further, it has been socially opined that such persons have 
negligible contribution towards any social, economic and political activity.  
Review Of Related Studies 

In the literature, there are number of studies regarding social acceptance of the 
persons with disabilities and inclusion of children with disabilities in the regular 
classrooms.  Lorger, Schmidt, and Vukman (2015) have made an attempt to explore social 
acceptance of secondary school students with learning disabilities and found that the 
students with learning disabilities were less integrated into the classroom in comparison to 
their peers without learning disabilities. Further, they perceived themselves as socially 
rejected and socially less self-efficient. A study by Islam (2015) on the rights of the people 
with disabilities and social exclusion in Malaysia reported that the persons with disabilities 
in Malaysia are excluded from the mainstream development and their socio-economic 
conditions are poor.  

Ghagare, Oswal, Dabadghav, Bedekar, and Shyam (2015) conducted a study to 
investigate the attitude of physiotherapy students towards the disabled persons. The results 
show that physiotherapy students hold a moderately positive attitude towards the disabled 
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persons and perceived the disabled persons as quite similar to non-disabled persons. 
Dukmak (2013) has investigated the attitudes of regular classroom teachers towards 
including the students with disabilities in regular classroom. The findings revealed that the 
teachers showed positive attitude towards educational inclusion.  

Khurshid and Najeeb (2012) have conducted a study on the perceptions of visually 
impaired teenagers towards social acceptance. The results indicate that 58% of teenagers 
are experiencing rejection, 32% are experiencing mild acceptance and only 20% of visually 
impaired teenagers perceived to be socially accepted. Olaleye et al. (2012) has studied 
attitudes of the students towards the peers with disability in an inclusive school in Nigeria 
and found that the students have positive attitudes towards their peers with disabilities. 
Need And Significance Of The Study 

There is no denying that the central and state governments have achieved various 
landmarks by doing laudable work and by implementing various policies and acts for the 
welfare of the persons with disabilities. Some of these policies and acts are National Policy 
of Education (1986), Rehabilitation Council of India Act (1992), The Persons with 
Disabilities (Equal Opportunities, Protection of Rights and Full Participation) Act (1995), 
National Trust Act (1999), the National Policy for the Persons with Disabilities (2006), and 
the Right of Children to Free and Compulsory Education Act (2009). Recently, the 
Government of India has drafted the Rights of the Persons with Disabilities Bill, 2014 to 
protect and ensure various rights of the persons with disabilities such as right to equality, 
life with dignity, respect for his/her integrity. These all were aimed at creating adequate 
opportunities to the persons with disabilities to fully participate in social, economic, 
cultural and other activities in the society.  

Despite of all these efforts, the persons with disabilities still facing many problems 
in the society with compare to the normal persons. The society is treating them in different 
way and often they are avoided in the social gatherings. Due to this, the persons with 
disabilities are often feeling that they are isolated from the society. As a human, we should 
treat every human being equally without any type of disparity. It is important to nurture the 
value of ‘treating everyone equally’ among the children in schools. If we develop this value 
among the children in schools, they will treat all people including the persons with 
disabilities equally with respect. It will, further, enhance social acceptance of the persons 
with disabilities and make them to feel that we are part of the society. In this context, the 
role of the teachers in inculcating good attitudes and values among the children is vital. The 
secondary level student teachers are going to serve as teachers in the schools in future. 
Hence, it is necessary to explore the perceptions of secondary level student teachers 
towards social acceptance of the persons with disabilities. 
Research Design 
Method 

In this study, the researcher was intended to investigate the perceptions of 
secondary level student teachers towards social acceptance of the persons with disabilities. 
Thus, descriptive survey method was used in this study. 
Sample 

For the present study, 260 student teachers of Bachelor of Education (B.Ed) 
programme were selected from six Colleges of Education located in Salem and Namakkal 
districts, Tamil Nadu by adopting purposive sampling technique.  
Research Tool 

A questionnaire was used to explore the perceptions of student teachers towards social 
acceptance of the persons with disabilities. The questionnaire was originally developed by 
Mubarak Singh and Anupama Sethi (2012). The original version of the tool contains 28 items 
with ‘Yes’ or ‘No’ options. The original tool was revised and rearranged for the present study. 
The revised version of the tool contained 20 items with ‘Yes’ or ‘No’ options. The student 
teachers were asked to give their reactions by marking a tick mark against each item. The tool 
used in the study has content validity. The reliability of the tool was found to be 0.75 by split-
half method.  
Data Collection 

The researcher has visited to the selected colleges of education in Salem and 
Namakkal districts, Tamil Nadu to collect data from the student teachers. The data were 
collected with the help of the developed research tool. The research tool was distributed to 
the student teachers. The researcher assured that their responses would be kept 
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confidential and used for research purpose only. It was further explained that there was no 
right or wrong answer to any items of the questionnaire. 
Statistical Analysis of Data 

Percentage analysis was carried out for the analysis and interpretation of the data. 
Results And Discussion 

The responses given by the student teachers in the form of ‘Yes’ and ‘No’ were 
counted against each item of the questionnaire and percentages were computed to explore 
their perceptions towards social acceptance of the persons with disabilities. 
 
 
 

Table - 1 
Percentage of Responses of Student Teachers’ Perceptions towards Social Acceptance 

of the Persons with Disabilities 
 

S.No Item 
Yes No 

N % N % 

1 

Did you find any change in the outlook of the people 
regarding the persons with disabilities? 236 91 24 9 

2 
Did you ever squeeze your eyes with sympathy on seeing 
the persons with disabilities? 

238 92 22 8 

3 Have you ever helped the persons with disabilities? 204 78 56 22 

4 
Do you help the persons with disabilities because of love 
and not out of sympathy? 

186 72 74 28 

5 
Have you ever appreciated the achievements of the persons 
with disabilities? 

207 80 53 20 

6 
Do you think the persons with disabilities need proper 
care, love, and affection from others? 

196 75 64 25 

7 
Do you think the persons with disabilities should be given 
equal opportunities? 

217 83 43 17 

8 
Do you consider the persons with disabilities as normal 
members of the society? 

232 89 28 11 

9 
Do you consider the persons with disabilities as our assets 
and not a burden on our society? 

217 83 43 17 

10 
Do you think the students with disabilities should be 
encouraged to compete with the normal students in the 
competitive examinations? 

228 88 32 12 

11 
Do you agree that the uniqueness and talents of the 
persons with disabilities, if developed properly can help in 
the progress of the society and country? 

185 71 75 29 

12 
Do you think the people should be empathetic rather than 
sympathetic towards the persons with disabilities? 

232 89 28 11 

13 
Do you think scholarships and other types of financial 
assistance should be given to the students with disabilities 
right from their primary education? 

235 90 25 10 

14 
Should we neglect the vast population of the persons with 
disabilities? 

45 17 215 83 

15 
Do you think the government should provide reservation for 
the persons with disabilities in education and employment? 

226 87 34 13 

16 
Should we encourage the students with disabilities to 
participate in various activities at local, national and 
international level? 

237 91 23 9 

17 
Do you think the students with disabilities should be 
imparted education in regular schools? 

185 71 75 29 

18 
Do you think vocational education should be given to the 
students with disabilities? 

224 86 36 14 
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19 
Do you consider the persons with disabilities as differently 
abled persons and treat them with respect? 

225 87 35 13 

20 
Do you feel the persons with disabilities are more capable 
than normal persons in some other areas? 

199 77 61 23 

 
From the table-1, it was inferred that 

 91% of student teachers felt that the attitude of the people regarding the persons 
with disabilities has been changed. 

 92% of student teachers squeezed their eyes with sympathy on seeing the persons 
with disabilities. 

 78% of student teachers had helped the persons with disabilities. 
 72% of student teachers had helped the persons with disabilities in their life 

because of love and not out of sympathy. However, 28% of pre-service teachers had 
helped the persons with disabilities just out of sympathy and not because of love. 

 80% of student teachers had appreciated the achievements accomplished by the 
persons with disabilities. 

 75% of student teachers were in favour of giving love, affection and care to the 
persons with disabilities. But, 25% of them were against this view. 

 83% of student teachers were supported the idea of providing equal opportunities to 
the persons with disabilities. But, 17% of them were not in favour of providing equal 
opportunities to the persons with disabilities. 

 89% of student teachers considered the persons with disabilities as normal 
members of the society. However, 11% of them did not consider the persons with 
disabilities as normal members of the society. 

 83% of student teachers have considered the persons with disabilities as assets of 
our society and not a burden on our society. But, 17% of them considered the 
persons with disabilities as burden on our society. 

 88% of student teachers were opined that the students with disabilities should be 
encouraged to compete with the normal students in the competitive examinations. 

 71% of student teachers believed that the uniqueness and talents of the persons 
with disabilities can help in the progress of the society and country, if developed 
properly. But, 29% of them were against this view. 

 89% of student teachers opined that the people should be empathetic rather than 
sympathetic towards the persons with disabilities. 

 90% of student teachers opined that scholarships and other types of financial 
assistance should be given to the persons with disabilities right from their primary 
education in order to encourage them. 

 83% of student teachers opined that we should not neglect the vast population of 
the persons with disabilities. However, 17% of them opined that we should neglect 
the persons with disabilities. 

 87% of student teachers were in favour of giving reservation to the persons with 
disabilities in education and employment. But 13% of student teachers were not in 
favour of giving reservation to the persons with disabilities. 

 91% of student teachers opined that we should encourage the students with 
disabilities to participate in various activities at local, national and international 
level. 

 71% of student teachers were felt that the persons with disabilities should be given 
education in regular schools. But, 29% of them felt that the persons with disabilities 
should not be given education in regular schools. 

 86% of student teachers expressed their view that vocational education should be 
given to the students with disabilities. However, 14% of them were against this view. 

 87% of student teachers considered the persons with disabilities as differently abled 
persons and opined that we should treat them with respect like normal people. But, 
13% of student teachers did not consider the persons with disabilities as differently 
abled persons. 

 77% of student teachers felt that the persons with disabilities are more capable than 
normal persons. However, 23% of student teachers felt that the persons with 
disabilities are less capable than normal persons. 

Conclusion And Recommendations 
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 The results of the present study revealed that majority of the student teachers 
showed positive perceptions regarding social acceptance of the persons with disabilities. 
This indicates that they have accepted the persons with disabilities as normal members of 
the society. However, considerable percent of student teachers were not aware about the 
capabilities and problems faced by the persons with disabilities. It will hinder the progress 
of the persons with disabilities in the society. Like normal people, the persons with 
disabilities also require social support at every step of their life. So, the need of the hour is 
to create awareness among the public regarding the persons with disabilities, their social 
acceptance, their uniqueness and the problems faced by them in the society. This will help 
the people to understand them better, to accept them socially and to utilise their 
potentialities for the betterment of the nation, society and for themselves. After all, the 
persons with disabilities are also human beings and deserve to live in the society with due 
social acceptance and dignity. 
 
 
 
 
 
 
 
 
 
REFERENCES 
Arunachalam, N. (2013). Educating children with special needs. New Delhi, India: APH 

Publishing Corporation. 
Dukmak, S. J. (2013). Regular classroom teachers' attitude towards including students with 

disabilities in the regular classroom in the United Arab Emirates. The Journal of 
Human Resource and Adult Learning, 9(1), 26-39. Retrieved from 
http://www.hraljournal.com/Page/previous.html 

Ghagare, J., Oswal, A., Dabadghav, R., Bedekar, N., & Shyam, A. (2015). Attitude of 
physiotherapy students towards disabled persons. International Journal of Current 
Research and Review, 7(9), 71-77. Retrieved from 
http://www.scopemed.org/?iid=2015-7-9.000&&jid=45&lng= 

Islam, M. R. (2015). Rights of the people with disabilities and social exclusion in Malaysia. 
International Journal of Social Science and Humanity, 5(2), 171-177. 
doi:10.7763/IJSSH.2015.V5.447 

Khurshid, F., & Najeeb, F. (2012). Perceived social acceptance among visually impaired 
teenagers. Pakistan Journal of Education, 29(1&2), 1-12. Retrieved from 
http://www.aiou.edu.pk/PakistanJournals-PastIssue-Volume-12.asp 

Lorger, T., Schmidt, M., & Vukman, K. B. (2015). The social acceptance of secondary school 
students with learning disabilities. Centre for Educational Policy Studies Journal, 5(2), 
177-194. 

Ministry of Law, Justice and Company Affairs. (1992). The rehabilitation council of India act 
(34). New Delhi, India: Author. Retrieved from 
http://www.disabilityaffairs.gov.in/upload/uploadfiles/files/rciact.pdf 

Ministry of Law, Justice and Company Affairs. (1995). The persons with disabilities (Equal 
opportunities, protection of rights and full participation) act (1). New Delhi, India: 
Author. Retrieved from 
http://www.disabilityaffairs.gov.in/upload/uploadfiles/files/PWD_Act.pdf 

Ministry of Law, Justice and Company Affairs. (1999). The national trust for the welfare of 
persons with autism, cerebral palsy, mental retardation and multiple disabilities act 
(44). New Delhi, India: Author. Retrieved from 
http://www.disabilityaffairs.gov.in/upload/uploadfiles/files/National_Trust_act-
englsih.pdf 

Ministry of Social Justice and Empowerment. (2014). The Rights of the Persons with 
Disabilities Bill, 2014. New Delhi, India: Author. Retrieved from 
http://www.disabilityaffairs.gov.in/upload/uploadfiles/files/RPwDBill-English.pdf 

National Council of Educational Research and Training. (2014). Including children with 
special needs - Primary stage. New Delhi, India: Author 



6 
 

Olaleye, A., Ogundele, O., Deji, S., Ajayi, O., Olaleye, O., & Adeyanju, T. (2012). Attitudes of 
students towards peers with disability in an inclusive school in Nigeria. Disability, 
CBR and Inclusive Development, 23(3), 65-75. doi:10.5463/DCID.v23i3.136 

Singh, M., & Sethi, A. (2012). Perceptions of professionals towards social acceptance of the 
disabled. Edusearch Journal of Educational Research, 3(1), 31-39. 

United Nations Human Rights Office of the High Commissioner. (2006). United Nations 
Convention on the Rights of the Persons with Disabilities. Retrieved from 
http://www.ohchr.org/EN/HRBodies/CRPD/Pages/ConventionRightsPersonsWithDi
sabilities.aspx#1 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 



130                                       EDUSEARCH  - ISSN : 0976 - 1160  Vol. 7  No. 2  Oct./Nov. 2016

Key Words :  School Management Committee, RTE Act

A Study on the Role of School Management
Committees in the Context of RTE Act-2009

EDUSEARCH
ISSN: 0976-1160

Vol.  7,   No.2,   Oct/Nov.2 01 6

Abstract

The present study was conducted with
the objectives such as to study  the level
of awareness   of duties and
responsibilities, the mode of participation
of SMC members. The sample of the
study was 100 SMC members and 30
teachers randomly selected from 10
schools of Koraput district. The
researcher followed survey method to
conduct the study and the data were
collected through two sets of interview
schedules prepared by the researcher and
finalized by taking the experts’ opinions.
The major findings of the study were:
most of the SMC members were having
higher level of awareness regarding their
academic and non-academic roles.
Nearly about half of the SMC members
were remained absent in the SMC
meeting. But their mode of participation
was satisfactory and they had a higher
role perception as the members of SMC.
Most of the teachers and headmasters
evaluated that they were performing
their role properly.
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Introduction:
Quality of education of an elementary

school not only depends on the quality of
teachers, curriculum and methods of
teaching but also on the quality of
management of the school .Though the
responsibility of management of schools
is entrusted upon with the
administrative machinery of state level,
district level and block level, school
management has a significant role to play
in implementing the plans and
programmes of the government in the
grass root level.

Keeping this in view Right to
Education Act-2009 has strongly
recommended for formulating school
management committee (SMC) in all the
govt. and govt. aided schools. Accordingly
Govt. of Odisha, after implementing the
act from the academic session of 2010-
11 directed all the district collectors to
implement the same in all the
elementary schools of state vide
notification No.-767 dated 11.01.11 with
specific guidelines of formulation and
roles and functions of SMC members.
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Thus it empowered the teachers,
parents, PRI members and local
educationists to be a part of school
management and contribute their best for
the betterment of the school.
Rationale of the Study

 It is observed that SMC members of
the elementary schools are not properly
aware of their duties and responsibilities
and sometimes they are doing their duties
having vested interest in their mind, for
which all round development of the
schools is affected and entire academic
atmosphere of the schools is getting
polluted. In case of a politically sensitive
and educationally backward area like
Koraput this problem is very acute.
Therefore, it is highly essential to conduct
a study on the role of SMC members to
find out how effectively they are doing
their duties for the management of the
schools.

Earlier some studies have been
conducted on Village Education
Committee (VEC), the previous version of
SMC as mentioned in the following.
Senapati (2001) has studied on the
community participation for the for the
promotion of primary education of tribal
areas, Rao (2006) has studied on the
performance of VEC for the
implementation of DPEP and SSA in tribal
areas, Tripathy (2008) has studied on the
status of VEC in primary schools of tribal
areas and Baghar – (2012) has studied on
the participation, role perception and role
performance of tribal people in the
management of primary education. But
nobody has not studied on the role of SMC
members for effective management of
elementary schools in the context of RTE
Act – 2009 since it is a new areas of study.
Hence there is a research gap for the
researcher and in the proposed study
attempt has been made to fill up such
research gap.
Objectives of the Study

(i) To study the awareness of the
SMC members regarding their duties

and responsibilities for effective
management of the school.

(ii) To study the mode of participation of
the SMC members for effective
management of the school.

(iii)To study the role perception of SMC
members for effective management of
the school.

(iv) To evaluate the performance of the
SMC members.

(v) To suggest some remedial measures
to improve the performances of the SMC
members for effective management of
the school.

Research Design of the Study
The researcher followed survey

method of research to conduct the study.
Ex-post-facto design was also followed as
he was studying the existing role of SMC
members for the effective management
of the elementary schools.
Sample of the Study

Two of fourteen Blocks and 5 schools
of each Block were selected randomly in
Koraput District. From each school ten
SMC members including male, female
and members of the weaker section of the
society constitute the sample of study.
Further all the Headmasters and two
teachers from each school were also be a
part of the sample. Thus the sample size
of the study was 100 SMC members, 10
headmasters and 20 teachers from the
selected schools.
Tools and Technique of the Study:

The investigator prepared two sets of
interview schedules, one for the SMC
members and another one for the
Headmasters and teachers on the basis
of the notification on RTE Act, 2009 by
Govt. of India and the Guidelines for the
composition and functions of SMC by Govt.
of Odisha as mentioned earlier. In order
to prepare the interview schedules, the
investigator collected statements from
the said guidelines and RTE Act covering
different broad dimensions of the role of
SMC members such as academic, non
academic, mode of participation and role
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perception. Academic dimension includes
their role in curricular, co-curricular and
evaluation activities of the school,
enrolment and retention of the students.
Similarly the non academic dimension
covers their role in beautification of the
school campus, infrastructural
development, maintenance of the
accounts, Mid Day Meal, protection of
rights of the children and liaising with
community and other stake holders of the
school.

The initial drafts of the schedules
were prepared covering the above
dimensions and was finalised by taking
experts opinion. The investigator also
followed the technique of participatory
observation to get direct experience of the
role of SMC members in the school
management.
Analysis and Interpretation of Data:

The responses of the SMC members
and teachers collected through above
interview schedules were tabulated
quantitatively. Item wise analysis was
made in terms of percentage. The
observation of the investigator was
analysed qualitatively.
Major findings of the study:

The investigator found out the
following major findings after a thorough
analysis of the data, collected for that
purposes.
 Level of awareness of the SMC

members with regard to their role in
both academic and non-academic and
participation in the meeting was very
high as a very few number of members
(ranging from 0% to 9%) responded to
be unaware of the role.

 Analysis of the responses of SMC
members regarding their mode of
participation in the meeting reveals
that most of the members participated
in the meeting regularly (86%),
attended the meeting with the
invitation of the Headmaster (100%)
took part in the discussion and their

opinion was given due importance
(74%).

 Most of the members viewed that no
decision was taken without their
approval (69%) and their decision were
implemented for the management of
the school (97%).

 One of the important finding of the is
that 96% of SMC members viewed that
there should be a School Management
Committee for effective management of
the school.

 Most of the SMC members perceived
that there should be a provision for
training for them (96%) and they should
also be given more power in the
management of the school(93%).

 One of the peculiar finding of the
study is that majority of them expected
to be invited to every activity of the
school (62%), to be invited to every
function of the school (69%) and to be
involved actively in collecting funds and
preparing school development plan
(91%).

 Some of the SMC members (23%) also
expected to be respected by the teachers
and viewed in favour of getting some
remuneration for attending the SMC
meeting which was also supported by
30.77% of teachers.

 As far as the evaluation of the
academic role of the SMC members by
the headmasters and teachers is
concerned most of them responded that
the members were playing some
academic role such as enrolment and
retention of students (88.46%) and
reviewed teacher’s attendance and
technique of teaching (76%).

 Majority of teachers stated that SMC
members were reviewing the quality of
education and completion of course
(57.7%) and cooperating in organizing
co-curricular activities.

 A few number of teachers viewed that
the SMC members cooperated in the
evaluation process of the school



A Study on the Role of School Management .......by   Dr. Purnachandra Behera                    133

(34.61%) and reviewing the results of
the examination and reporting the
results to the parents.

 Most of the teachers supported that
the non-academic role of the members
such as construction and repairing of
school building and classrooms (84.6%)
and providing minimum facilities like
drinking water, toilet, kitchen, library
etc. (80.77%).

 As per their statement, the members
did not assist in collecting of funds for
the school (65.38%) but review the
accounts of expenditure (69.23%).

 According to a majority of teachers the
SMC members tried to interfere in the
school matters (61.54%) and did not
participate in the PTA/MTA meeting.

 distribution of incentives like uniform
and study materials etc.

 Similarly majority of them also
performed their non-academic role such
as beautification of school
environment, construction of school
building, supervision of Mid Day Meal

programme, collection fund and
reviewing the accounts, providing
minimum facilities to the school like
drinking water, toilet, kitchen, liaising
with local Anganwadi centre and high
school etc.

Conclusion:
The present study revealed that

School Management Committee (SMC)
played a pivotal role for the effective
management of elementary schools.
Though it was found that most of the SMC
members were interested to perform
their academic and non-academic roles,
some of the members were found not to
have adequate awareness with regard to
their roles and responsibilities. Hence a
rigorous training programme for those
members may be organised, particularly
about their academic and financial roles.
There must be a well articulated mutual
respect and coordination between SMC
members and teachers of the school so
that they can act like a team for all round
development of the school.
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çizLrqr fpUruijd vkys[k ̂”kkfUr vFkkZr
lkekftd lqj{kk* esa fpUrd MkW- nos us
“kkfUr ,oa lkekftd lqj{kk dks iwjd
:i esa LFkkfir fd;k gSA lkFk gh “kkfUr
vFkkZr~ lkekftd lqj{kk ds lanHkZ esa
ifjp;kRed rF;ijd fparu izLrqr fd;k
gSA MkW- nos us ‘kkfUr ,oa lkekftd lqj{kk
dh lkoZHkkSfedrk ij izdk”k Mkyrs gq,
fy[kk gS fd “kkfUr dh tc ckr gksxh rks
ifjfLFkfr;k¡ jk’Vª] fo”o] leqnk;] tkfr]
/keZ] fo”ks’k rks D;k tho ek= dks lq[k]
lqdwu ,oa Lusg nsus okyh gksaxhA vkys[k
es ”kkfUr vFkkZr~ lkekftd lqj{kk dh
vko”;drk] ”kSf{kd lanHkZ ,oa lkekftd
lqj{kk ¼”kkfUr½ fodkl esa f”k{kk dh Hkwfedk
ij ekSfyd fpUru izLrqr fd;k x;k gSA

izLrkouk
orZeku ifjizs{; esa ns[kus ij Li’V gksrk gS fd lEiw.kZ

fo”o ”kkfUr dh LFkkiuk dh ladYiuk dj jgk gSA ”kkfUr ds
vHkko esa ekuo o lekt fopfyr ls gksrs utj vk jgs gSaA
fopyu dh fLFkfr mRifŸk dk eq[; dkj.k lkekftd fc[kjko
cká izHkko o foLrkj ds lkFk HkkSfrdoknh vko”;drk,¡ gaSA
bu ifjfLFkfr;ksa ds izHkkoo”k ekuo eu fuR; v”kkUr cuk
jgrk gSA

ekuo ek= dh v”kkfUr lkekftd vlqj{kk ds :i esa
gekjs lkeus vkrh gSA ekuo ek= ds eu esa mRiUu gksus okyh
v”kkfUr ds dkj.k vusd gks ldrs gaSA dqN ifjfLFkfr;k¡
O;fDr ;k leqnk; fo”ks’k dk lq[k nsus okyh lgt ,oa
”kkfUrizn gks ldrh gSa fdURkq ogh ifjfLFkfr;k¡ dqN O;fDr;ksa
vFkok vU; leqnk; fo”ks’k dks rn~or~ vuqHkwfr djkus esa
vleFkZ jgrh gSa] rc ”kkfUr dh ladYiuk U;k;ksfpr ugha gks
ldrhA ”kkfUr dh tc ckr gksxh rks ifjfLFkfr;k¡ jk’Vª leqnk;
tkfr] /keZ fo”ks’k rks D;k tho ek= dks lq[k lqdwu ,oa Lusg
nsus okyh gksasxhA ”kkfUr dk izR;; fdlh jk’Vª] /keZ] lewg
tkfr vFkok O;fDr fo”ks’k dks lqdwu nsuk ugha gS vfirq
”kkfUr dh ”kq:vkr tgk¡ ls Hkh gks mlds ifj.kke fo”oO;kfi
,oa yksddY;k.kdkjh gh gksa] rc ”kkfUr izkf.k ek= ls yxkdj
tjktaxe;a esa ds fy, vkuUnnk;h gks ldrh gSA
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;gk¡ ij ”kkfUr dks lkekftd lqj{kk ds :i esa lanfHkZr
fd;k x;k gSA vkt euq’; vFkok tho ek= vius ifjos”k ;k
;w¡ dgsa vius lekpkjh] leLoHkkoh lewgksa esa jgrk gSA izR;sd
tho dh viuh dqN izkdf̀rd vko”;drk,¡ gksrh gSaA muesa
ls euq’; dh vko”;drk,¡ muds fodkloknh ,oa ckSf)d
gksus ds dkj.k vf/kd gh gSaA vko”;drkvksa dh iwfrZ ,oa
fpj dkeukvksa ds QyLo:i euq’; ”kkfUr ls nwj gksrk tk
jgk gSA euq’; ls ijs vU; tho dh v”kkfUr {kq/kk ,oa dke
iwfrZ rd gh ns[kus esa vkbZA fdUrq thoksa esa euq’; dh
v”kkfUr dke ,oa {kq/kk ds lkFk vU; dbZ {ks=ksa esa ns[kh xbZ]
;Fkk O;kikj] lekt] jk’Vª] f”k{kk] rduhdh] ifjokj] [ksy]
O;ogkj] lEcU/k] lhek,¡ vkfnA

ekuo eu dh bu vfr egRokdka{kkvksa dk ifj.kke
fodkl ds :i esa gekjs lkeus vkrk gS lkFk gh nwljk :i
v”kkUr eu] O;fDrRo lekt ,oa jk’Vª ds :i esa Hkh mHkj dj
vkrk gSA v”kkUr euq’; vius vkl&ikl ds okrkoj.k dks
Hkh rn~or dj nsrk gSA tc ,d O;fDr v”kkUr gS rks
LokHkkfod gh gS mlds lkFk mlls lEcfU/kr ifjokj vFkok
vkIrtu Hkh O;xz gh gksaxsA ,slh fLFkfr esa ifjokj dk izHkko
lekt o jk’Vª rd fn[kus yxrk gSA vFkkZr~ oS;fDrd v”kkafr]
ikfjokfjd] lkekftd] jkfT;d] jkf’Vªd ds lkFk&lkFk oSf”od
Lrj ij Hkh viuk izHkko fn[kkus esa leFkZ jgh gSA iqjk ls
yxkdj vkt rd bl izdkj ds mnkgj.k ns[ks x, gSaA

v”kkfUr dh fLFkfr esa lekt dh lqj{kk o fodkl dh
dYiuk ukxokj gSA blds  myV “kkfUr dk i;kZ; lkekftd
lqj{kk gS tc euq’; “kkUr gksxk rks mldk viuk /kS;Z] cqf)]
deZ] fopkj O;ogkj] laLdkj] ewY; lkfRod ,oa ln~iFkh
gksaxsA ,slh fLFkfr esa euq’; ds lkFk mldk ifjokj Hkh oSlk gh
gksxkA rq’V] lg;ksxh ,oa R;kxh ifjokjksa esa vis{kkvksa ,oa
izfrLi)kZvksa ds LFkku ij lg;ksx] Lusg ,oa ”kkfUr dk okrkoj.k
Lo;a dk vkdkj ysrk ut+j vkus yxrk gSA lkekftd lqj{kk
dh ladYiuk rc gh laHko gS tc lekt tu ,oa vU;
lektksa ds e/; leUo;u] Lusg ,oa lg;ksx ds lkFk leiZ.k
R;kx dh Hkkouk izcy gksA ijLij fo’okl] vknj ,oa lgkuqHkwfr
ds Hkko gksaA izfrLi)kZ ,oa dkeukvksa ds lkFk HkkSfrdoknh
n`f’Vdks.k lkekftd lqj{kk esa ck/kd gSA blls LIk’V gS fd
lkekftd lqj{kk ugha vFkkZr~ ”kkfUr dh mifLFkfr ughaA

Jhen~Hkxon~xhrk 2@70 esa Hkh dgk x;k gS fd ”kkfUr
dks ogh fLFkj izK izkIr djrk gS] ftlesa leLr lkalkfjd
Hkksx o dkeuk,a fodkl fd, fcuk leqnz esa unhor~ lekfo’V
gks tkrh gSaA Hkksxh ughaA

vFkkZr~ HkkSfrdoknh Hkksxh lekt jk’Vª o fo”o ”kkfUr
izkfIr esa rc rd lQy ugha gks ldrs tc rd os dkeukvksa]
Lig̀kvksa ,oa Hkksxksa ij fu;a=.k ugha djrsA dkeukvksa] Hkksxksa
,oa Lig̀kvksa ij fu;a=.k gh ”kkfUr LFkkiu vFkok izkfIr ds
}kj gSaA lekt ;fn mDror~ O;ogkj djs rks ”kkfUr iwjd
lkekftd lqj{kk dh ladYiuk ge dj ldrs gaSA lkekftd
lqj{kk ds lkFk oSf”od lqj{kk vkt dh Toyar leL;k gS]
bldk lek/kku ge ”kkfUr izkfIr ds mDr ekxksZa dks viukdj
dj ldrs gSaA “kkfUr dk izos”k lkekftd lqj{kk gh D;k
lEiw.kZ fo”o dh lqj{kk ds :i esa gekjs lkeus gksxkA
“kkfUr vFkk Zr ~ lkekftd lqj{kk dh vko”;drk

”kkfUr dh ppkZ lkekftd lqj{kk ds lanfHkZr dj izLRkqr
djus ij ”kkfUr vFkok lkekftd lqj{kk dh vko”;drk
lEcU/kh rF; ekul iVy ij mHkjs] tks fuEu gSa &
1- ekuo&lekt ds lkFk oSf”od eu dks fLFkj] foosdh ,oa

dY;k.kdkjh fodkl dh vksj izsfjr djus ds fy,A
2- HkkSfrdoknh n`f’Vdks.k ds LFkku ij ;FkkFkZoknh ,oa

lkFkZdrkoknh nf̀’Vdks.k LFkkiu djus ds fy,A
3- vU/kkuqdj.k ds ifj.kke Lo:i v’kkUr lekt o fo”o

dks vkfRed ije “kkfUr dk vkHkkl djkus ds fy,A
4- ;q)] foLrkj] fo/oal] izfrLi)kZ vkfn ds lewyksPNsnu

gsrqA
5- losZHkoUrq lqf[ku% losZ lUrq fujke;k%A losZ Hknzkf.k i”;Urq

ek df”pn~ nq%[k HkkXHkosr~A tSls Hkko lekt ,oa oSf”od
tu esa iquizZlkfjr djus gsrqA

6- orZeku ls Hkkoh ihf<+;ksa rd veu] pSu] foosd] dk;e
djus gsrqA

7- vlqjf{kr] vlajf{kr dy o iy dks “kkfUre;h fuf”parrk
esa ifjofrZr djus gsrqA

8- lekt] jk’Vª o fo”o dks Lig̀k] Hkksx] dke] vgadkj]
futrk vkfn dks u’V dj buds LFkku ij leiZ.k] R;kx]
leHkko] lg;ksx] leiZ.k vkfn Hkkoksa ds LFkkiu gsrqA

9- lekt o fo”o esa O;kIr vlqj{kk o v”kkfUr ds Hkkoksa dk
iz”keu djus gsrqA

“kSf{kd lanHkZ
lkekftd lqj{kk vFkkZr~ “kkfURk LFkkiu ,oa f”k{kk dks

ns[ksa rks ;g ckr gekjs tsgu esa mHkjrh gS fd fo”o dh 25 ls
30 izfr”kr vkcknh fon~;ky;ksa ,oa fo”ofon~;ky;ksa ls lEc)
gSA ,slh fLFkfr esa “kkfUr dk dksbZ ikB vkus okyh  vkcknh
rd igq¡pkuk gS rks ek/;e f”k{kk dks viukuk vf/kd mi;qDr
yxrk gSA pwafd “kkfUr ,oa lkekftd lqj{kk dk;e djus ds
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Hkkoksa dk fodkl lkekftd ikfjokfjd ,oa oS;fDrd O;oLFkk
ds vUrxZr ;FkkFkZ esa ykuk fon~;ky;h O;oLFkk ls vf/kd
mfpr ,oa O;kogkfjd yxrk gSA rFkkfi vkt dk lekt]
ifjokj viuh bl ftEesnkjh dk ogu djus esa leFkZ gS Hkh
vFkok ugha\ ;g iz”u vcw>&lk gSA lqj{kk o “kkfUr LFkkiu
tSls ikB~;Øe dk vax cuus yxsaxsA fon~;ky;ksa esa budk
vHkkl djk;k tk,xk] fon~;ky;ksa ,oa ikB~;Øeksa ds ek/;e
ls ”kkfUr ,oa lkekftd lqj{kk ds lkFk veu&pSu&lq[k lekt]
jk’Vª o fo”o esa O;kIr gksxk] bldh dYiuk gh Hk;kud ,oa
ihM+knk;h gSA rFkkfi vkt ds lR; ,oa bl dVq fopkj dks
vaxhdr̀ djuk gh iM+sxkA ftl ifjokj&lekt esa fo”o esa
”kkfUr] lqj{kk] lg;ksx] Lusg] leiZ.k] n;k] foosd vkfn rŸo
tho ds mUur laLdj.k euq’; o lekt esa tUe ds lkFk ls
gh esa Lor% fodflr gksus pkfg, Fks] mUgsa Hkh vc f”k{kk ls
tksM+s tkus ds fopkj ,oa iz;kl fd, tk jgs gaSA ;gh d’V gS
,oa ”kkfUr LFkkiuk esa vkSipkfjdrk dk izos”k djkuk iz”u
gSA rFkkfi v”kkUr o vlqjf{kr lekt esa ”kkfUr lEcU/kh
vk”kk dh fdj.k ”kSf{kd lanHkksZa esa ns[kus dk iz;kl lekt o
f”k{kkfon~ dj jgs gSa] ftudsa lkFkZd o lQy ifj.kke izkIr
gksa] ,slh vis{kkA
lkekftd lqj{kk ¼”kkfUr½ ds fodkl esa f”k{kk dh
Hk wfedk

lkekftd lqj{kk vFkkZr~ ”kkfUr dk fodkl djus esa
egRoiw.kZ Hkwfedk rks ifjokj o lekt gh fuoZgu dj ldrs gSa
rFkkfi f”k{kk O;oLFkk ds ek/;e ls Hkh lkekftd lqj{kk
LFkkiu ,oa ”kkfUr ds fodkl ds iz;kl fd, tk ldrs gSaA
ftl izdkj uSfrd f”k{kk] ;kSu f”k{kk] ewY; f”k{kk] funsZ”ku ,oa
ijke”kZu] ”kkjhfjd f”k{kk vkfn ds lEcU/k esa Nk=ksa ds ek/;e
ls lekt dks f”kf{kr djus ds iz;kl f”k{kk O;oLFkk }kjk fd,
tkrs ns[ks x,] mlh izdkj ls lkekftd lqj{kk ,oa ”kkfUr
LFkkiuk ls lEcfU/kr ikB~;Øe dks fon ~;ky;h o
fo”ofon~;ky;h f”k{k.k O;oLFkkvksa ds lkFk tksM+ dj okafNr
ifj.kkeksa dh izkfIr dh tk ldrh gSA ns[kk x;k gS fd ftl

Hkh ubZ i)fr dh ”kq:vkr lekt vFkok jk’Vª us djuk pkgk
gS] rks mlus ek/;e f”k{kk O;oLFkk dks gh pquk gSA f”k{kk
O;oLFkk ds ek/;e ls fu;r le; esa okafNr dkS”kyksa ,oa
lwpukvksa ls ;qDr ukxfjd rS;kj djuk lgt jgrk gSA
lkekftd lqj{kk ,oa ”kkfUr LFkkiuk lEcU/kh rF;kRed ckrksa
fopkjksa ,oa v/;k;ksa dks ”kSf{kd lg;ksx ls uo lekt esa
lapfjr fd;k tk ldrk gSA lkFk gh ifjokj lekt] jk’Vª o
ukxfjd lkewfgd ,oa oS;fDrd :i ls lkekftd lqj{kk o
”kkfUr dk;e djus dh ftEesnkjh mBk,¡ rks f”k{kk O;oLFkk
iwoksZDr dk;Z dks vatke nsus esa pkSrjQk vk”kkfrjsd lQyrk
izkIr djsxhA f”k{kk] O;fDr] ifjokj ,oa lekt lkewfgd :i
ls ”kkfUr LFkkiu ds lexz iz;kl djsa rks lkekftd lqj{kk o
”kkfUr dk vkuUn ge Lo;a izkIr dj nwljksa dks vuqHkwr djk
ldsaxsaA lkekftd lqj{kk dk;e djus ,oa lexz fodkl esa
f”k{kk Hkh egŸoiw.kZ Hkwfedk vnk dj ldrh gSA  f”k{kk ds
lkFk gj i{k viuh ftEesnkjh le> mDr dk;Z dks vatke
nsus esa lg;ksx nsa rks O;fDr] ifjokj] lekt] jk’Vª ds lkFk
lEiw.kZ fo’o uohu jksekap ,oa fodkl ds ekxZ ij vxzlj gks
ldsxkA
lkjk a”k

izLrqr fpUruijd vkys[k ”kkfUr vFkkZr~ lkekftd
lqj{kk ls lEcfU/kr gSA bl vkys[k esa ”kkfUr dh O;k[;k
djrs gq, Li’V fd;k gS fd ”kkfUr dk izR;; fdlh jk’Vª] /keZ]
tkfr] lewg vFkok O;fDr fo”ks’k dks lqdwu nsuk ugha gSA
vfirq ”kkfUr dh ”kq:vkr tgk¡ ls Hkh gks] mlds ifj.kke
fo”oO;kfi ,oa yksddY;k.kdkjh gksa] rc ”kkfUr izkf.kek= ls
yxkdj tjktaxe;a ds fy, vkuUnnk;h gks ldrh gSA Hkksxh]
dkeh] Lig̀k;qDr O;fDr lekt ,oa jk’Vª dHkh ”kkar ugha jg
ldrsA ”kkar jgus gsrq leiZ.k lg;ksx] Lusg] vknj ls ;qDr
,oa Lig̀k] Hkksx] dke o izfrLi/kkZ ls eqDr gks uk vko”;d
gS] ,slk djus ij gh lkekftd lqj{kk ¼”kkfUr½ dk vkLoknu
laHko gSA

lanHkZ xzaFk lwph
Jhen~Hkxon~xhrk] xhrkizsl xksj[kiqj] Hkkjr] ‘yksd 70] 71] v/;k; & 2
vks”kks] f”k{kk esa Økafr] vks”kks bUVjus”kuy]] 2010
,u-lh-,Q- & 2005] ,u-lh-bZ-vkj-Vh- ubZ fnYyh] Hkkjr] 2005
cky xaxk/kj fryd] xhrk jgL;] Mk;eaM cqDl izk-fy-] ubZ fnYyh] Hkkjr 2010
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fof”k’V “kCnkoyh : nwjLr f”k{kk] ,u-lh-Vh-bZ-]  lEidZ d{kk

if.Mr lqUnjyky “kekZ ¼eqDr½ fo”ofo|ky; NRrhlx<+ fcykliqj ds

Mh-,y-,M- izf”k{kkfFkZ;ksa dh laidZ d{kk ds nkSjku f”k{k.k izfrfØ;kvksa dk v/;;u
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lkjka”k
izLrkouk

boku bfyp dh iqLrd M+h Ldwfyax lkslkbVh^] iky
Qzsjs dh iqLrd isMkxkWth vkWQ nh vkWizsLM] tku gksYV dh
iqLrd gkÅ fpYMªu Qsy^ vkfn esa izdkf”kr fopkjksa us f”k{kk
ds Lo:Ik ifjorZu ds fo”k; esa ,d ØkfUr yk nh gSA rc
f”k{kkfonksa ds eu esa vusd iz”u mRiUu gq, fd fdls dkSu
lh f”k{kk nsa \ dSls nsa \ rkfd de ”kfDr] /ku o le; esa
lcdks mudh vko”;drkuqlkj o ;ksX;rkuqlkj f”k{kk nh tk
lds o f”k{kk fdlh lhfer oxZ o jkT;ksa rd u jgdj fiNM+s
gq, bykdksa] igkM+h {ks=ksa o nwj njkt rd lcds fy, igqpsA
ftlesa fdlh tkfr] oxZ lEiznk;] /keZ laLdf̀r rFkk fo”ks’k
Hkk’kk Hkk’kh gksus dk dksbZ cU/ku u gksA

bUgha dkj.kksa ls nwjLFk f”k{kk tSls uohure lEizR;;
f”k{kk txr esa vk;k vkSj bls lcdks f”k{kk iznku djus dk
l”kDr ek/;e ekuk x;kA

nwjLFk f”k{kk] f”k{kk dh og iz.kkyh gS] ftlesa f”k{kd
rFkk fo|kFkhZ dks LFkku &fo”ks’k vFkok le; fo”ks’k ij ekStwn
gksus dh vko”;drk ugha gksrh gSA ;g iz.kkyh] v/;kiu
rFkk f”k{k.k ds rkSj&rjhdksa rFkk le; fu/kkZj.k ds lkFk&lkFk
xq.koRrk laca/kh vis{kkvksa ls le>kSrk fd, fcuk izos”k ekunaMksa
ds laca/k esa Hkh mnkj gSA

Hkkjr dh eqDr rFkk nwjLFk f”k{kk iz.kkyh esa jkT;ksa ds
eqDr fo”ofo|ky; f”k{kk iznku djus okyh laLFkk,a rFkk

MkW- izd`fr tsEl
lgk;d izk/;kid ¼f”k{kk½

if.Mr lqUnjyky “kekZ ¼eqDr½ fo”ofo|ky
NRrhlx<+ fcykliqj

MkW- vfurk flag
lgk;d izk/;kid ¼f”k{kk½

if.Mr lqUnjyky “kekZ ¼eqDr½ fo”ofo|ky
NRrhlx<+ fcykliqj

nwjLFk f”k{kk] f”k{kk dh og iz.kkyh gS] ftlesa f”k{kd
rFkk fo|kFkhZ dks LFkku &fo”ks’k ij ekStwn gksus dh
vko”;drk ugh gksrh gSA ;g iz.kkyh v/;kiu
rFkk f”k{k.k ds rkSj&rjhdksa rFkk le; fu/kkZj.k ds
lkFk&lkFk xq.koRrk laca/kh vis{kkvksa ls le>kSrk
fd, fcuk izos”k ekunaMksa ds laca/k esa Hkh mnkj gSA
blh rkjrE; esa NRrhlx<+ ds if.Mr lqUnjyky
”kekZ ¼eqDr½ fo”ofo|ky; dh LFkkiuk dh xbZ
ftlesa nwjLFk f”k{kk esa fofHkUu ikB~;Øekas dk lapkyu
gks jgk gS ftlds rgr Mh-,y-,M- ikB~;Øe dh
laidZ d{kk ds nkSjku izf”k{kkfFkZ;ksa ds izfrfØ;kvksa
dks çiz”ukoyh ds ek/;e ls tkuus dk iz;kl
fd;k x;k gSA fu’d’kZr% Mh-,y-,M- ikB~;Øe ds
izf”k{kkFkhZ vius laidZ d{kk ds varZxr gksus okyh
fofHkUu xfrfof/k;ksa ls larq’V gSa rFkk mUgsa bl laidZ
d{kk ds ek/;e ls uohu tkudkjh çizkIr djus
rFkk uohu rduhdh ;qDr v/;kiu dh vis{kk,¡ gSa
rkfd os ,d vPNs v/;kid cu ldsaA
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fo”ofo|ky; ”kkfey gS] rFkk blesa nksgjh i)fr ds ijEijkxr
fo”ofo|ky;ksa ds i=kpkj ikB~;Øe laLFkku Hkh “kkfey gS]
;g iz.kkyh lrr~ f”k{kk] lsokjr dkfeZdksa ds {kerk mUu;u
rFkk ”kSf{kd :Ik ls oafpr {ks=ksa esa jgus okys f”k{kqvksa ds fy,
xq.koRrk ewyd rdZlaxr f”k{kk ds fy, vR;f/kd egRoiw.kZ
gSA

fo”ofo|ky; esa Mh-,y-,M-çf”k{kkfFkZ;ksa gsrq izfro’kZ lEidZ
d{kk dk vk;kstu 15 fnolksa ds fy;s lHkh dk;ZØe dsUnzksa esa
fd;k tkrk gSA lEidZ d{kk ds nkSjku izf”k{kkfFkZ;ksa dh
leL;vksa dk fujkdj.k djrs gq;s mUgsa ijke”kZ o funsZ”k fn;s
tkrs gSaA lkFk gh muls fofo/k çizk;ksfxd dk;Z o d{kk
vk/kfjr dk;Z Hkh djok;s tkrs gSaA
nwjLFk f”k{kk dh fo”ks’krk,¡
f”k{kd ds LFkku ij vf/kxe ij vf/kd cy fn;k tkrk gS
vFkkZr fl[kkus  ds LFkku ij lh[kus ij vf/kd cy fn;k
tkrk gSA
• nwjLFk f”k{kk esa fo|kFkhZ dks fu;fer rkSj ij fdlh laLFkk esa

tkdj i<+kbZ djus dh t:jr ugha gksrh gSA
• fo|kFkhZ viuh xfr o vko”;drkuqlkj lh[krk gSA
• lwpuk Økafr vkSj bUVjusV ds dkj.k nwjLFk f”k{kk vkSj

vklku ,oa izklkafxd gks x;h gSaA
• fotqvy Dykl:e yfuZax] baVjSfDVo vkulkbV yfuZx

vkSj ohfM;ks dkaQzsflax ds tfj, fo|kFkhZ ns”k ds fdlh Hkh
jkT; esa jgdj ?kj cSBs i<+kbZ dj ldrs gSaA

• fo|kFkhZ Lov/;;u dh izof̀Rr dks fodflr djus esa leFkZ
gksrk gSA

• nwjLFk f”k{kk esa lEidZ dk;ZØe ds }kjk f”k{kd vkSj
fo|kFkhZ dh ,d nwljs ds lEidZ esa ykus dk iz;kl fd;k
tkrk gSA blls fo|kfFkZ;ksa dksa vius Kku ds lEcU/k esa
izfriqf’V feyrh gS rFkk mUgsa vko”;d iqucZyu feyrk
gSA

eqDr fo”ofo|ky; }kjk fofHkUu lqfo/kk,aW iznku djus
ds ckn Hkh fo|kfFkZ;ksa dh nwjLFk f”k{kk ds izfr fofHkUu
izfrfØ;k,¡ lkeus vkbZ gaSA flag ¼1980½ [kku ¼1982½ fiYybZ
eksVu ¼1982½ lkgw ¼1988½ us v/;;u esa ik;k fd
vf/kdka”k ekeyksa esa nwjLFk f”k{k.k laLFkkvksa esa v/;;u lkexzh
ugha ikbZ xbZ rFkk os laLFkk;as fu;fer izk:Ik dk vuqlj.k Hkh
de djrs  gSA tcfd vf/kdka”k fo|kfFkZ;ksa us fo’k;oLrq ds
fofHkUu igyqvksa tSls izLrqfrdj.k] vo/kkj.kk dh Li’Vrk]
lUnHkZ o Hkk’kk ds laca/k esa mnkj fopkj izdV fd,A

flag] jes”k pUn ¼2009½ us eqDr fo”ofo|ky; esa
v/;;ujr foKku oxZ ds fo|kfFkZ;ksa dh ”kSf{kd leL;kvksa
dk v/;;u fd;k gS vkSj fu’d’kZ esa ik;k fd fo|kFkhZ
iz;ksx”kkyk esa midj.k HkkSfrd lalk/ku] f”k{k.k fof/k] izfriqf’V
iznku djuk ewY;kadu iz.kkyh] fo”ks’k ”kSf{kd d{kk;sa] lwpuk
iznku djuk] ijke”kZ ,oa funsZ”ku tSlh leL;kvksa dk vf/kd
vuqHko fd;kA

mi;qDRk dkj.k ls Li’V gksrk gS fd eqDr fo”ofo|ky;
ds Mh-,y-,M- izf”k{kkfFkZ;ksa dks fofHkUu lqfo/kk,¡ fey jgh gS
ckotwn blds mUgsa fofHkUu leL;kvksa dk lkeuk Hkh djuk
iMrk gS] izLrqr v/;;u izf”k{kkfFkZ;ksa }kjk vuqHko dh tk
jgh feyh tqyh izfrfØ;kvksa ij dsfUnzr gSA
v/;;u dk mn~n s”;
1- if.Mr lqUnjyky “kekZ ¼eqDr½ fo”ofo|ky; NRrhlx<+

fcykliqj esa v/;;ujr Mh-,y-,M- izf”k{kkfFkZ;ksa dh
laidZ d{kk ds nkSjku f”k{k.k izfrfØ;kvksa dk v/;;uA

v/;;u fof/k
v/;;u esa vuqla/kku dh losZ{k.k fof/k dk iz;ksx fd;k x;k
gSA
U;kn”k Z

izLrqr v/;;u esa ia- lqUnjyky “kekZ eqDr fo”ofo|ky;
ds eq[;ky; ifjlj ¼;w-Vh-Mh-½ esa v/;;ujr~ Mh-,y-,M-
ikB;~Øe ds 100 izf”k{kkfFkZ;ksa dks “kkfey fd;k x;k gSA
ifj.kke ,oa foospu
vkadMksa ds fo”ys’k.k ls fuEufyf[kr ifj.kke izkIr gq, gaS&
1- lEidZ d{kk dk vk;kstu izf”k{kkfFkZ;ksa ds vodk”k
le; dks /;ku esa j[kdj fd;k tkrk gS A
ifj.kke & 32 iq:’k ,oa 53 efgyk izf”k{kkfFk Z;k s a e s a
lqfo/kkuqlkj lEidZ d{kk ds vk;kstu esa viuh lgefr
iznf”kZr dh gS tcfd dsoy 8 iq:’k o 7 efgyk izf”k{kkfFkZ;ksa
us bls vLohdkj fd;k gSA
2- v/;;u lkexzh izf”k{kkfFkZ;ksa dks le; ij miyC/k gks
tkrh gS A
ifj.kke & vkadM+ks ls izkIr fo”ys’k.k esa yxHkx 40 iq:’k
,oa 60  efgyk izf”k{kkfFkZ;ksa us v/;;u lkexzh dh le; ij
miyC/krk ij viuh lgefr trkbZ gSaA
3- v/;;u lkexzh dh fo’k;oLrq dks Li’V djus gsrq lEidZ
d{kk dh egrh vko”drk gSA
ifj.kke & yxHkx 40 iq:’k ,oa 60 efgyk izf”k{kkfFkZ;ksa us
lEidZ d{kk dh vko”;drk dks Lohdkj fd;k gSA
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4- lEidZ d{kkvks a e s a i zf”k{kkfFk Z;k s a dh vf/kxe
vko”;drkvksa ,ao fo’k;oLrq lacaf/kr dfBukb;ksa dk /;ku
j[kk tkrk gSA
ifj.kke & 30 iq:’k ,oa 55 efgyk izf”k{kkfFkZ;ksa us bl ckr
dks Lohdkj fd;k gS fd lEidZ d{kkvksa esa izf”k{kkfFkZ;ksa ds
vf/kxe vko”;drk dks /;ku fn;k tkrk gSA bl gsrq
izf”k{kkfFkZ;ksa ls çizfrfnu izFke dky[k.M esa izfrosnu izLrqr
djk;k tkrk gS ftlls izf”k{kkFkhZ iwoZ fnol dh çizfrfØ;k]
vko”;drk] dfBukb;ka Li’V djrs gSa ftlls izfriqf’V izkIr
gksrh gS vkSj mudh vko”;drkvksa dks /;ku esa j[kdj nwljs
fnu csgrj v/;kiu djk;k tkrk gSA 10 iq:’k ,oa 5 efgyk
izf”k{kkfFkZ;ksa us bl ij viuh vlgefr trkbZ gSA
5- lEidZ d{kk ds nkSjku d{kk esa vuq”kklu dk /;ku j[kk
tkrk gS A
ifj.kke & 40 iq:”k o 60 efgyk izf”k{kkfFkZ;ksa us d{kk esa
vuq”kklu dks Lohdkj fd;k gSA
6-lEidZ d{kkvksa ds nkSjku f”k{kd d{kk esa uokpkjh  fof/k;ksa
dk iz;ksx djrs gS aA
ifj.kke & 35 iq:’k ,oa 52 efgyk izf”k{kkfFkZ;ksa us lEidZ
d{kk ds nkSjku f”k{kd n~okjk leL;k lek/kku fof/k] lkewfgd
ppkZ] lsfeukj]  dk;Z”kkyk ds nkSjku  vk-,p-ih- n~okjk
v/;kiu] lkewfgd xfrfof/k;ksa dk iz;ksx dj v/;kiu djk;s
tkus dh tkudkjh nhA 5 iq:’k ,oa 8 efgyk izf”k{kkfFkZ;ksa us
vlgefr iznf”kZr dh gSA
7- lEidZ d{kk esa f”k{kd iwjh rS;kjh ds lkFk jkspd Bax ls
v/;kiu djkrs gSaA
ifj.kke & 40 iq:’k ,oa 60 efgyk izf”k{kkfFkZ;ksa us Lohdkj
fd;k gS fd lEidZ d{kk esa f”k{kd iwjh r;kSjh ds lkFk jkspd
<ax ls v/;kiu djkrs gSa ftlls fd d{kk esa uohu tkudkfj;ka
izkIr gksrh gSaA
8- f”k{kdksa }kjk izf”k{kkfFkZ;ksa dksa mudh vko”;drkuqlkj
ijke”kZ o ekxZn”kZu fn;k tkrk gS A
ifj.kke & 40 iq:’k ,oa 60 efgyk izf”k{kkfFkZ;ksa us iz”u ij
viuh lgefr nh gSA
9- f”k{kd }kjk d{kk esa izf”k{kkfFkZ;ksa dh v/;;u&v/;kiu
lacaf/kr leL;kvksa dks lquk tkrk gSA
ifj.kke & 39 iq:’k ,oa 49 efgyk izf”k{kkfFkZ;ksa us iz”u ij
lgefr nh gS] tcfd dsoy 1 iq:’k ,oa 11 efgyk izf”k{kkfFkZ;ksa
usa leL;kvksa ij /;ku u nsus dh ckr dgh gSA
10- d{kk esa f”k{kdska }kjk izkIr ekxZn”kZu ls izf”k{kkfFkZ;ksa dks
v/;;u esa lgk;rk feyrh gSA

 ifj.kke & “kr izfr”kr efgyk ,oa iq:’k izf”k{kkfFkZ;ksa us
f”k{kdska }kjk izkIr ekxZn”kZu ls v/;;u esa lgk;rk dks
Lohdkj fd;k gSA
fu’d’kZ

fu’d’kZr% ;g dgk tk ldrk gS nwjLFk f”k{kk ds “kr
izfr”kr efgyk o iq:’k Mh-,y-,M- izf”k{kkFkhZ bl ckr ls
lger gS fd mUgsa fo”ofo|ky; }kjk v/;;u lkexzh izos”k
ds le; ij miyC/k djkbZ tkrh gSa rFkk lEidZ d{kk,¡ Mh-
,y-,M- izf”k{k.k esa muds fy, vR;Ur mi;ksxh gSa vkSj
bldh furkUr vko”;drk gSA lEidZ d{kk ds nkSjku d{kk
vuq”kklu jgrk gS rFkk f”k{kd uokpkjh fof/k;ksa dk mi;ksx
dj iwjh #fp ls v/;kiu dk;Z djkrs gS] izf”k{kkfFkZ;ksa dks
le; le; ij ijke”kZ iznku fd;k tkrk gS ] ftlls ykHkkfUor
gksdj izf”k{kkFkhZx.k viuh v/;;u laca/kh leL;kvksa dsk nwj
djus esa leFkZ gksrs gSA

vf/kdka”k izf”k{kkfFkZ;ksa us f”k{kd }kjk leL;k,a lquus
dk vfHker fn;k gS tcfd dqN us bls vLohdkj fd;k gS
vFkkZr gesa feyh tqyh izfrfØ;k,a izkIr gqbZ] vf/kdka”k
izf”k{kkfFkZ;ksa us ;g Hkh Lohdkj fd;k gS fd lEidZ d{kk dk
vk;kstu mudh lqfo/kkuqlkj vFkkZr vodk”k ds nkSjku fd;k
tkrk gS] rkfd izf”k{kkfFkZ;ksa dh mifLFkfr cuh jgsA iq:’k o
efgyk izf”k{kkfFk;ksa dh vf/kdka”k la[;k bl ckr ij lger
gS fd lEidZ d{kk esa izf”k{kkfFkZ;ksa dh vf/kdka”k vko”;drkvksa
dk iwjk /;ku j[kk tkrk gS] O;k[;ku fof/k ds vfrfDr vU;
uokpkjh fof/k;ksa dk iz;ksx f”k{kd d{kk esa v/;kiu ds
nkSjku djrs gSa] tcfd cgqr de izf”k{kkfFkZ;ksa dk izfr”kr ;g
n”kkZrk gS fd f”k{kd dsoy O;k[;ku fof/k dk iz;ksx djrs gSa
rFkk mudh vf/kxe vko”;drkvksa dks iw.kZ /;ku ugha fn;k
tkrk gSA bldk dkj.k tkuus ij Li’V gqvk fd dbZ izf”k{kkFkhZ
lEidZ d{kk ds nkSjku v/;;u lkexzh dks i<+dj ugha vkrs
rFkk muds vuqlkj lEidZ d{kk dk rkRi;Z f”k{k.k }kjk iwjs
ikB~;Øe dk v/;kiu djkuk gksrk gSa tcfd iUnzg fnuksa dh
lEidZ d{kk ds nkSjku ikB~;Øe iw.kZ djuk lEHko ugha gksrk
gS] ;gha dkj.k gS fd og f”k{kdksa ds v/;kiu ls larq’V ugha
gksrs gaSA
lq>ko

izkIr fu’d’kksZ ds vk/kkj ij ;g lq>ko fn;k tk ldrk
gS fd orZeku le; esa ,u-lh-Vh-bZ- ds la”kksf/kr fu;ekuqlkj
ch-,M+- izf”k{k.k izkIr djus gsrq M+h-,y-,M+] ch-Vh-lh-] ch-Vh-
vkbZ- tSls ,u-lh-Vh-bZ- ls ekU;rk ikIr ikB~;Øeksa dks vfuok;Z
dj fn;k x;k gS] ;gh dkj.k gS fd izf”k{k.k ysus okys
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f”k{kdkas dh cM+h la[;k M+h-,y-,M ikB~;Øe esa c<+ jgh gSA
,slh fLFkfr esa f”k{kdksa dks uohu vko”;drkvksa ls tqM+uk
gksxk rFkk mUgsa uohu rduhfd;ksa o uokpkjh fof/k;ksa dks
viukdj vius dks viM+sV djuk gksxkA izf”k{kkfFkZ;ksa dks
lEidZ d{kk ds mn~ns”;ksa ls ifjfpr djkuk gksxk] mUgsa Li’V
djkuk gksxk fd lEidZ d{kk ds nkSjku vkidks iznku dh xbZ
v/;;u lkexzh dks iwjk v/;;u dj lEidZ d{kk esa vkuk
gksxk vkSj mlls lacaf/kr dfBukbZ;ksa dk fuokj.k lEidZ d{kk
esa fo’k; fo”ks’kKksa }kjk fd;k tk;sxkA M+h-,y-,M ds izf”k{kkFkhZ
izkjfEHkd d{kkvksa esa v/;kiu djus gsrq izf”kf{kr gksrs gSa] bu
izf”k{kkfFkZ;ksa dks ;g tkuuk gksxk fd izkjfEHkd d{kkvksa esa

v/;kiu djus okys izR;sd f”k{kd dk ;g nkf;Ro gS dh ml
voLFkk ds ckyd ds O;ogkj dks tkus rkfd cPps dks
mldh ekufld fLFkfr ds vuq:i f”k{kk izkIr gks rFkk osa
vius efLr”d esa vo/kkj.kkvksa dks cuk ikus esa leFkZ gksA
Mh-,y-,M- dk izf”k{k.k izkIr djus okys f”k{kdksa dks muds
f”k{kdh; nkf;R;ksa ls ifjfpr djkuk gksxk D;ksafd izkFkfed
Lrj ds cPps dks i<+kuk o larq’V djuk f”k{kd dh f”k{kdh;
is”ks dh ijh{kk dh lcls cMh dlkSVh gSA ;g f”k{kdksa ds
fy;s pqukSrh gS fd orZeku le; ds fo|kFkhZ;ksa dks uohu
ikB~;Øe] uohu rduhfd;ksa ls ifjfpr djk lds rFkk mUgsa
vPNs f”k{kd cuus gsrq izfjr dj ldsA
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lkjka”k

MkW- chuk flag
lgk;d izk/;kid] f”k{kk foHkkx

dY;k.k LukrdksRrj egkfo|ky;] fHkykbZ uxj] ftyk nqxZ

çizLrqr “kks/k i= dk mn~ns”; gkbZ Ldwy ds
fo|kfFkZ;ksa ds oafpr laca/kh vuqHkwfr dk
mudh “kSf{kd miyfC/k ij izHkko dk
v/;;u djuk gSA v/;;u gsrq 100 fo|kfFkZ;ksa
¼50 “kkldh;] 50 v”kkldh; fo|ky;½
dk p;u U;kn”kZ ds :i esa fd;k x;k gSA
fo|kfFkZ;ksa ds oafpr laca/kh vuqHkwfr ds ekiu
gsrq oekZ ,oa mik/;k; ¼1984½ }kjk fufeZr
izek.khd̀r ekiuh dk iz;ksx fd;k x;k gS
rFkk “kSf{kd miyfC/k ds ekiu gsrq p;fur
fo|kfFkZ;ksa ds 10 oha d{kk ds ifj.kke dks
fy;k x;k gSA v/;;u ls ;g fu’d’kZ izkIr
gqvk gS fd oafpr laca/kh vuqHkwfr dk “kSf{kd
miyfC/k ij izHkko ugha iM+rk gSA

izLrkouk
oapu dk rkRi;Z gS fd tc fdlh ckyd dk lekt esa

jgrs gq, mldh lkekftd vkfFkZd o “kSf{kd vko“;drkvksa
dh iwfrZ u gks lds muls mls oafpr jguk iM+s vFkok ;g dgk
tk ldrk gS fd oapu lkekftd] vkfFkZd vkSj lkaLdf̀rd
ifjos“k ls tqM+s vko“;d ,oa visf{kr vuqHko mn~nhidksa dk
vHkko gS ftlds QyLo:Ik ckyd dk okafNr fodkl ugha
gks ikrk gSA

gekjs ns”k esa cM+h la[;k esa ,sls ckyd gSa ftUgsa mudh
tkfr] oxZ ;k fyax ds lkFk vusd dkj.kksa ls vHkkoxzLr
thou O;rhr djuk iM+rk gSA blesa mudh xjhch vkSj fiNM+kiu
Hkh “kkfey gS ftlds dkj.k buesa ghurk dh Hkkouk vk tkrh
gS vkSj ;g muds O;fDrRo ij cqjk izHkko Mkyrh gSA blfy,
;g vko“;d gS fd ,sls ckydksa dh f“k{kk ij iw.kZ /;ku
fn;k tk,A ljdkj vuqlwfpr tkfr] vuqlwfpr tutkfr]
fiNM+h tkfr;ksa vkSj ckfydkvksa dh f“k{kk ds fy, fo“ks’k
vuqnku nsrh gS vkSj dbZ izdkj dh lqfo/kk,a Hkh iznku djrh
gSA budk ckydksa ds O;fDrRo ij izHkko rks iM+rk gS vkSj
muesa ls vusd ckyd f“kf{kr Hkh gks tkrs gSaA fdUrq izkjafHkd
thou esa tks oapu mUgksaus lgs gSa mudh “kSf{kd miyfC/k dks
izHkkfor djrk gS ;k ughaA vuqla/kkudrkZ us ;g tkuus dk
iz;kl fd;k gS A
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lacaf/kr “kk s/k v/;;u
tkWu cfMZu ¼2012½ us vius v/;;u esa ;g ik;k fd

lkekftd oafprrk ckydksa ds efLr’d ds fodkl dks vo:)
djrh gSA ;wdks rklqftdk ¼2009½ us vius v/;;u esa ik;k
fd xanh cfLr;ksa esa jgus okys oafpr ckyd ¼fnYyh½ d{kk 1
ls 5  esa 2-6 izfr”kr fo|ky; NksM+ nsrs gSaA  d{kk 1 ls 8 rd
esa 16-3 izfr”kr ckyd fo|ky; NksM+ nsrs gSa vkSj d{kk 1 ls
10 rd esa 46-26 izfr”kr ckyd fo|ky; NksM+ nsrs gSaA vkj-
,- fc;ksu ¼2000½ us ik;k fd oafpr ckyd lM+d nq?kZVuk
ds f”kdkj T;knk gksrs gSa vkSj vf/kdka”kr% VªSfQd fu;eksa dk
mYya?ku djrs gSaA cksjcsjk ,oa nkl ¼2001½ us dke:i ftys
ds fiNM+s oxZ ds cPpksa dh “kSf{kd miyfC/k ij muds
vfHkHkkodksa dh lk{kjrk ds izHkko ij ,d v/;;u fd;kA
fu’d’kZ fudyk fd fuj{kj vfHkHkkodksa ds cPpksa dh vis{kk
lk{kj vfHkHkkodksa ds cPpksa dh “kSf{kd miyfC/k vf/kd
csgrj ik;k x;kA izFke ih<+h ds vf/kxedrkZ dh “kSf{kd
miyfC/k fuEu ik;h x;hA “kSf{kd miyfC/k esa yM+fd;k¡]
yM+dksa ls csgrj ik;h x;haA ukxkjFkkuEek ,oa jko ¼2007½ us
fd”kksj ckyd ,oa ckfydkvksa ds miyfC/k] vfHkizsj.kk ,oa
“kSf{kd miyfC/k ij v/;;u fd;k ifj.kke izkIr gqvk fd
xzkeh.k ,oa “kgjh Nk=ksa ds chp lkFkZd varj ik;k x;kA
miyfC/k vfHkizsj.kk Lrj esa Nk=ksa ,oa Nk=kvksa ds chp dksbZ
varj ugha ik;k x;kA vdjs ¼2008½ us tutkrh; fo|kfFkZ;ksa

dh xf.kr esa de miyfC/k ij v/;;u fd;k] fu’d’kZ esa
ik;k fd xSj tutkrh; dh xf.krh; miyfC/k tutkfr;ksa ls
Js’B ik;h x;hA
v/;;u dk mn~n s’;

nqxZ ftys ds mPprj ek/;fed fo|ky; ds fo|kfFkZ;ksa
dh oafprrk vuqHkwfr dk “kSf{kd miyfC/k ij izHkko dk
v/;;u djuk A
ifjdYiuk
1- mPprj ek/;fed Lrj ds fo|kfFkZ;ksa ds “kSf{kd miyfC/k
ij muds oafpr laca/kh vuqHkwfr] fyax ,oa “kkyk dk lkFkZd
izHkko ugh iM+rk gS A
U;kn”k Z

“kks/kdrkZ }kjk izLrqr “kks/k esa Lrfjr] ;kn`fPNd izfrn”kZ
dk iz;ksx fd;k x;k gSA ftlds varxZr d{kk 11oha nqxZ
ftyk ds 50 fo|kFkhZ “kkldh; ,oa 50 v”kkldh; fo|ky;
ls fy, x, gSa vFkkZr~ 100 fo|kfFkZ;ksa dks U;kn”kZ ds :i esa
p;fur fd;k x;k gSA
midj.k

oafpr laca/kh vuqHkwfr ekiu ds fy, oekZ ,oa mik/;k;
¼1984½ }kjk fufeZr vkRefHkO;fDr ekiuh rFkk “kSf{kd
miyfC/k ds fy, 11oh- d{kk ds fo|kfFkZ;ksa dk 10oha d{kk
ds fjtYV dks fy;k x;k gS A

 lkj.kh Øekad 01
fo|kfFkZ;ksa ds “kSf{kd miyfC/k ij oafprrk laca/kh vuqHkwfr “kkyk izdkj ,oa fyax ds izlj.k fo”ys’k.k dk lkjka”k

fopj.k ds L=ksr oxksZa dk ;ksx    Lora=rk      oxksZa dk F dk eku

va”k        e/;eku

oafpr laca/kh vuqHkwfr 4156-680 2 2078-340 0-692

“kkyk izdkj 25299-504 1 25229-504 8-427**

fyax 90-047 1 90-047 0-030

oafpr laca/kh vuqHkwfr X “kkyk izdkj 2336-560 2 1168-280 0-389

oafpr laca/kh vuqHkwfr X fyax 1930-525 2 965-262 0-322

“kkyk izdkj X fyax 1324-447 1 1324-447 0-441

oafpr laca/kh vuqHkwfr X “kkyk izdkj X fyax 1423-564 2 711-782 0-237

lewg ds varxZr 192141-624 64 3002-213

;ksx 5174912-000 76

la”kksf/kr ;ksx 230971-789 75
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eq[; izHkko
oafpr laca/kh vuqHk wfr dk izHkko %

mi;qZDr lkj.kh ls Li’V gS fd oafpr laca/kh vuqHkwfr ds
F dk eku 0-692 ¼df 64½ gS tks 0-05 lkFkZdrk Lrj ds fy,
vko”;d lkj.kh eku ls de gSA vr% ;g dgk tk ldrk gS
fd oafpr laca/kh vuqHkwfr dk ‘kSf{kd miyfC/k ij izHkko ugh
iM+ jgk  gSA
“kkyk izdkj dk izHkko

Lkkj.kh Øekad 01 ds voyksdu ls Kkr gksrk gS fd
“kkyk izHkko ds fy, F dk eku 8-427 gS tks fd -01
lkFkZdrk Lrj ds fy, vko”;d lkj.kh eku ls vf/kd gS A
vr% ;g dgk tk ldrk gS fd ‘kkyk izdkj dk izHkko
“kSf{kd miyfC/k ij iM+rk gS A
fyax dk izHkko

izLrqr Lkkj.kh ds vk/kkj ij ;g dgk tk ldrk gS fd
fyax ds fy, F dk eku 0-030 gS tks 0-05 Lrj ds fy,

vko”;d lkj.kh eku ls de gS vr% Li’V gksrk gS fd
“kSf{kd miyfC/k ij fyax dk izHkko ugha iM+rk gS A
var%fØ;kRed izHkko

lkj.kh ls Li’V gS fd oafpr laca/kh vuqHkwfr x “kkyk
izdkj] “kkyk izdkj x fyax] “kkyk izdkj x fyax rFkk oafpr
laca/kh vuqHkwfr x “kkyk izdkj x fyax dh var%fØ;k dk
izHkko “kSf{kd miyfC/k ij ugha iM+rk  gSA
fu’d’kZ ,oa foospuk

mi;qZDr fo”ys’k.k ls Li’V gS fd fo|kfFkZ;ksa dh “kSf{kd
miyfC/k ij oafpr laca/kh vuqHkwfr ,oa fyax dk izHkko ugh
iM+rk gS tcfd “kkyk izdkj dk izHkko iM+rk gSA vr%
fo|kFkhZ viuh oapuk dks vius Åij gkoh ugha gksus ns jgs ;k
mlls mBdj viuh “kSf{kd miyfC/k dks izkIr dj jgs gSaA
bldk dkj.k mUgsa ?kj ,oa fo|ky; esa feyus okyk izksRlkgu
gks ldrk gSA
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lkjka”k

rstjke uk;d
lgk;d izk/;kid

tkudh dkWyst vkWQ ,T;qds”ku
jk;x<+ N-x-

izLrqr “kks/k v/;;u esa ek/;fed fo|ky;ksa esa v/
;;ujr Nk=&Nk=kvksa es dEI;wVj f”k{kk ds izfr
vfHkof̀Rr dk v/;;u fd;k x;kA bl  gsrq U;kn”kZ
ds :Ik es jk;x<+ ftys ds fo|ky;ksa ds  dqy 100
Nk=&Nk=kvksa dks ;kn`fPNd :i ls fu;af=r lewgksa
es fy;k x;k gSA Lo;a fufeZr midj.k vfHkof̀Rr
ijh{k.k iz”ukoyh dk iz;ksx fd;k x;k gSA
fo”ys’k.k ds vk/kkj ij lkekU; fu’d’kZ fudkyk tk
ldrk gS fd “kkldh; fo|ky; ds fo|kfFkZ;ksa dh
vis{kk v”kkldh; fo|ky; ds Nk=&Nk=kvksa esa
dEI;wVj f”k{kk ds izfr vf/kd :>ku gS rFkk
v”kkldh; fo|ky;ksa esa “kkldh; fo|ky; dh vis{kk
vf/kd lqfo/kk,a nh tkrh gSA

“kkldh; ,oa v”kkldh; fo|ky; ds
Nk=&Nk=kvksa ds e/; dEI;wVj f”k{kk ds izfr vfHkòfRr
esa varj ik;s tkus dk dkj.k fo|ky; iz”kklu }kjk
mUgsa i<k;k tkus okyk ikB~;dze o nh tkus okyh

izk;ksfxd lqfo/kkvksa esa varj gks ldrk gSAç

izLrkouk
izdf̀r dh jpuk djrs le; bZ”oj us leLr izk.kh dks

thou dk leku vf/kdkj fn;k lkFk gh euq’; dks izdf̀r dh
vU; jpukvksa ls fHkUu fd;kA cqf)thoh cukdj cqf)thoh
ekuo vius mRFkku dky ls ysdj vc rd mRrjksRrj rjDdh
djrs gq, orZeku esa pkan ij pgydneh dj /kjrh dks fugkj
jgk gS & vkSj ekuo dh orZeku voLFkk rd igqapus dh lh<h
¼ek/;e½ f”k{kk gh gSA

f”k{kk lkekftd ifjorZu dk izHkko”kkyh ek/;e gSA
jk’Vªh; iqufuekZ.k vkSj lkFkZd lkekftd cnyko ds fy,
f”k{kk izFke ”krZ gSA vk/kqfud psruk dk fodkl f”k{kk }kjk
gh laHko gks ldk gSA bl vk/kqfud psruk ds dkj.k gh
HkkSfrd vkSj oSpkfjd izxfr laHko gks ldh gSA vkt fdlh
Hkh ns”k ds fodkl dk lh/kk laca/k ml ns”k ds f”kf{kr
ukxfjdksa ls gS] vFkkZr ftl izdkj thfor jgus ds fy, gok]
ikuh o Hkkstu dh vko”;drk gksrh gSA mlh izdkj fdlh
ns”k ds fodflr gksus ds fy, ml ns”k ds ukxfjdksa dk
f”kf{kr gksuk vko”;d gSA izkphu ”kkludky ls gh gekjs
ns”k esa f”k{kk dh egRrk dks tkudj f”k{kk O;oLFkk ds
fofHkUu iz;kl fd;s tkrs jgs gSaA iwoZ esa jktkvksa ds ”kklu
dky esa vPNh f”k{kk dh O;oLFkk Hkh dh xbZA ftlds vPNs
ifj.kkeksa dh O;k[;k gesa bfrgkl eas ns[kus dks feyrh gSA
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orZeku ;qx foKku dk ;qx gSA fdlh Hkh ns”k dh
vkfFkZd lef̀/n eas foKku vkSj rduhdh dk egRoiw.kZ ;ksxnku
gSA ;g rF; orZeku oSf”od ifjos”k esa Li’Vr% nf̀’Vxkspj gks
jgk gSA fodkl vkSj rduhfd fodkl eas euq’; ds gtkjksa o’kksaZ
ds vFkd ifjJe dk vewY; ;ksxnku gSA le; chrus ds
ckn euq’; vius rduhfd fo’k;d Kku dks ifj’d̀r djrs
gq, ubZ ih<h dks LFkkukarfjr djrk gSA QyLo:i ubZ ih<h
viuh [kksth izof̀Rr ds dkj.k iwoZ Kku ds vk/kkj fur u,
vfo’dkjksa dks tUe ns jgk gSA bu vfo’dkjksa dh Jà[kyk esa
dEI;wVj dk vR;ar egRoiw.kZ LFkku gSA orZeku ifjn”̀; esa
blus euq’; dh fnup;kZ ds leLr i{kksa dks izHkkfor fd;k gS
rFkk mlds thou esaa egRoiw.kZ LFkku ik pqdk gSA

dEI;wVj foKku ,d vfr o`gn fo’k; gS rFkk orZeku
ifjfLFkfr;ksa esa euq’; dh ewyHkwr vko”;drkvksa Hkkstu]
oL= rFkk vkokl ls ysdj thou ds lHkh {ks=ksa esa dEI;wVj
,oa dEI;wVjhdr̀ rduhdh dk cgqrk;r :i esa izdV gks jgk
gSA dEI;wVj foKku dh og̀nrk ,oa mlds ògn dk;Z{ks= dks
ns[krs gq, blds dzeCk) v/;;u ls gh ge vius Kku esa
of̀/n djrs gq, blds lapkyu esa n{k gks ldrs gSA Hkkjr dks
fo”o leqnk; esa viuk LFkku cukus ds fy, ”kkys; f”k{kk esaa
izR;sd fo|kFkhZ dks dzec) :i ls dEI;wVj foKku dh f”k{kk
,oa izf”k{k.k orZeku ifjfLFkfr;ksa esa vfuok;Z gks x;k gSA

vr% gesa vkt dEI;wVj }kjk f”k{kk ds egRo vkSj
vko”;drk dks Lohdkj djuk gksxk D;ksafd vkt dh f”k{kk
fdlh ,d d{kkd{k esa cSB dj fdlh f”k{kd fo”ks’k }kjk fn,
tkus rd lhfer ugha jg xbZ gS A

f”k{kk uhfr 1986] 1992 esa ;g dYiuk dh xbZ fd
dEI;wVj f”k{kk ckydksa dks ,d ekbdzks dEI;wVj ds fy,
rS;kj djsxh rFkk dEI;wVj ;qDr f”k{k.k ls cPps vf/kd
l{ke vkSj vf/kd jpukRed gksaxsA

lalkj Hkj esa  ”kSf{kd :>ku cny jgs gaSA ”kSf{kd
dk;Zdzeksaa rFkk xfrfof/k;ksa esa izkS|ksfxdh dk iz;ksx egRoiw.kZ
lq/kkj dj fn[kkus esa l{ke jgkA blls u flQZ d{kk f”k{k.k
ds ctk; Lo;a f”k{k.k ij cy feyrk gS] cfYd blds izHkkoh
iz;ksx rFkk mi;ksx f”k{k.k dsfUnzr izFkk dks nwj gVkdj Nk=
dsfUnzr okrkoj.k dks izksRlkfgr djus dh viwoZ {kerk j[krk
gSA

vkWDlQksM Z fMD”kujh%& dEI;wVj ,d Lopfyr
bysDVªkfud ;a= gS tks fd vusd izdkj dh rdZiw.kZ x.kukvksa
ds fy, iz;ksx fd;k tkrk gSA

izR;sd euq’; lekt esa jgrs gq, vusd izdkj dh
vuqfdz;k,a djrk gSA izR;sd O;fDr lekt dh ijaijkvksa dks
vko”;d le>rk gS vkSj mUgs cuk, j[kuk pkgrk gS] blds
foijhr nwljk O;fDr mUgh fdz;kvksa ,oa ijaijkvksa dk vko”;d
crkrk gS ,oa gkfudkjd ekurs gq, mlesa lq/kkj dh vko”;drk
ij cy nsrk gSA blh izdkj dqN O;fDr ikjaifjd xq:dqy
f”k{kk i)fr dks lgh dgrs gaS rFkk dqN O;fDr orZeku
ckydsfUnzr f”k{kk ds leFkZd gaSA gj O;fDr esa fdlh fopkj]
oLrq] ifjfLFkfr vkfn ds fy, viuk nf̀’Vdks.k gksrk gS vkSj
;gh nf̀’Vdks.k O;fDr dh vfHkof̀Rr dgykrh gSA

vkt Hkh bu lkjh [kwfc;ksa ds ckotwn dEI;wVj f”k{kk
dh igqap gj Ldwy rd ugha gSA v”kkldh; ”kkykvksa esa
blds fy, l%”kqYd izf”k{k.k fn;k tkrk gSA rks ”kkldh;
”kkykvksa esa vHkh Hkh cgqr ldh txg ;g f”k{kk miyC/k ugha
gks ikbZ gS vkSj ;fn dEI;wVj f”k{kk gS Hkh rks i;kZIr midj.kksa
dh deh ,oa izf”kf{kr f”k{kdksa dh deh ds dkj.k dEI;wVj
f”k{kk ds mn~ns”; dh iwfrZ ugh gks ik jgh gSA bl dkj.k
lkekU; o fuEu Js.kh ds ckyd dEI;wVj f”k{kk ls oafpr gSaA
v/;;u dk mn~n s”;%&
ek/;fed fo|ky;ksa esa v/;;ujr Nk=&Nk=kvksa eas dEI;wVj
f”k{kk ds izfr vfHkof̀Rr dk v/;;u djukA
v/;;u dh ifjdYiuk
1- “kkldh; ek/;fed fo|ky;ksa esa v/;;ujr Nk=&Nk=kvksa

es dEI;wVj f”k{kk ds izfr vfHkòfRr es lkFkZd varj ik;k
tk;sxkA

2- v”kkldh; ek/;fed fo|ky;ksa esa v/;;ujr Nk=&Nk=kvksa
es dEI;wVj f”k{kk ds izfr vfHkòfRr es lkFkZd varj ik;k
tk;sxkA

U;kn”k Z
izLrqr leL;k ds v/;;u ds fy, U;kn”kZ ds :Ik es

jk;x<+ ftys ds fo|ky;ksa dk p;u fd;k x;k gS] ftlesa 5
”kkldh; o 5 v”kkldh; fo|ky; gaS vkSj izR;sd fo|ky;
ls 5 Nk= ,oa 5 Nk=kvksa dks dqy 100 Nk=&Nk=kvksa dks
;kǹfPNd :i ls fu;af=r lewgksa es fy;k x;k gSA lewg &
”kkldh; “kkykvksa ds Nk= 25] Nk=k 25] v”kkldh; “kkykvksa
ds Nk= 25] Nk=k  25 fy;k x;k gSA
midj.k

izLrqr v/;;u esa “kks/kdrkZ }kjk Lo;a fufeZr midj.k
vfHkof̀Rr ijh{k.k iz”ukoyh dk iz;ksx fd;k x;k gSA bl esa
dqy 20 iz”u fn, x, gSaA ftlds 5 fodYi gSa & iw.kZr;k
lger] lger] iw.kZr;k vlger] vlger] vfuf”prA
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lanHkZ xzaFk lwph
dfiy ,p-ds- ¼2004½] vuqla/kku fof/k;ka ¼O;kogkfjd foKkuksa esa½] ,p-ih-HkkxZo cqd gkÅl] HkkxZo Hkou] 4@230

dpgjh ?kkV] vkxjk
ikBd ih-Mh-] ¼2007½ f”k{kk euksfoKku] fouksn iqLrd eafnj vkxjk
jk; ikjl ukFk] ¼1999½ vuqla/kku ifjp;] y{eh ukjk;.k vxzoky] vkxjk]
“kekZ vkj-,- ¼2012½] f”k{kk vuqla/kku ds ewy rRo ,oa “kks/k izfdz;k] vkj-yky- cqd fMiks] esjB

flag v:.k dqekj ¼2005½ lekt euksfOkKku dh :i js[kk] eksrh yky cukjlh] caXyks jksM] fnYyh]

buesa ls fo|kfFkZ;ksa us vius vuqlkj fdlh ,d mRrj ij
lgh dk fu”kku yxk;kA ftlesa ls muds mRrjksa dk Vh
ijh{k.k }kjk fo”ys’k.k fd;k x;kA
ifjdYiuk & 1
^”kkldh; ek/;fed fo|ky;ksa esa v/;;ujr Nk=&Nk=kvksa
es dEI;wVj f”k{kk ds izfr vfHkof̀Rr es lkFkZd varj ik;k
tk;sxkA*
O;k[;k%& “kkldh; fo|ky; ds Nk= ,oa Nk=kvksa dh
dEI;wVj f”k{kk ds izfr vfHkof̀Rr ijh{k.k dk e/;eku dze”k%
70-48 o 66-16 gS ,oa izeki fopyu 2-15 o 2-98 gSA 48
Lo-v- ij lkFkZdrk ds fy;s gh rkfydk eku 0-01 Lrj ij
2-68 gS tcfd x.kuk }kjk Vh ewY; dk izkIr eku 5-88 gSA
vr% “kkldh; ek/;fed fo|ky;ksa esa  Nk= ,oa Nk=kvksa ds
fy;s dEI;wVj f”k{kk ds izfr vfHkof̀RRk esa lkFkZd varj ik;k
tk;sxk
ifjdYiuk & 2
v”kkldh; ek/;fed fo|ky;ksa esa v/;;ujr Nk=&Nk=kvksa
eas dEI;wVj f”k{kk ds izfr vfHkof̀Rr es lkFkZd varj ik;k
tk;sxkA

O;k[;k& v”kkldh; fo|ky; ds Nk= ,oa Nk=kvksa dh
dEI;wVj f”k{kk ds izfr vfHkof̀Rr ijh{k.k dk e/;eku dze”k%
69-32 o 71-2 gS ,oa izeki fopyu 3-78 o 3-75 gSA 48
Lo-v- 48 ij x.kuk }kjk izkIr Vh eku 1-76 gS tks rkfydk
eku ls de gSA vr% v”kkldh; ek/;fed fo|ky;ksa esa
Nk= ,oa Nk=kvksa ds fy;s dEI;wVj f”k{kk ds izfr vfHkof̀RRk
esa dksbZ lkFkZd varj ugh ik;k tk;sxkA
fu’d’k Z % &

mi;qZDr fo”ys’k.k ds vk/kkj ij lkekU; fu’d’kZ fudkyk
tk ldrk gS fd “kkldh; fo|ky; ds fo|kfFkZ;ksa dh vis{kk
v”kkldh; fo|ky; ds Nk=&Nk=kvksa esa dEI;wVj f”k{kk ds
izfr vf/kd :>ku gS rFkk v”kkldh; fo|ky;ksa esa “kkldh;
fo|ky; dh vis{kk vf/kd lqfo/kk,a nh tkrh gSA

“kkldh; ,oa v”kkldh; fo|ky; ds Nk=&Nk=kvksa ds
e/; dEI;wVj f”k{kk ds izfr vfHkòfRr esa varj ik;s tkus dk
dkj.k fo|ky; iz”kklu }kjk mUgsa i<k;k tkus okyk ikB~;dze
o nh tkus okyh izk;ksfxd lqfo/kkvksa esa varj gks ldrk gSA
orZeku esa vf/kdka”k “kkldh; fo|ky;ksa esa dEI;wVj f”k{kk rks
gS] ysfdu Ik;kZIr lk/ku miyC/k ugh gksus ds dkj.k v”kkldh;
fo|ky;ksa dh rqyuk es Lor% mis{kk ds f”kdkj gSA

rkfydk dzekad& 1

“kkldh; ds Nk=&Nk=kvks a esa dEI;wVj f”k{kk ds izfr vfHko`fr ds izkIrkadks a dk fo”ys’k.k

 fo|ky;@fo|kFkhZ              la[;k e/;eku Ik zeki fopyu Vh ewY; Lo-v-

 “kkldh; fo|ky; ds Nk= 25 70-48 2-15 5-88 4 8

 “kkldh; fo|ky; ds Nk=k 25 66-16 2-98

rkfydk dzekad& 2

 v”kkldh; ds Nk=&Nk=kvksa es dEI;wVj f”k{kk ds izfr vfHko`fr ds izkIrkadks a dk fo”ys’k.k

fo|ky;@fo|kFkhZ                  la[;k e/;eku Ik zeki fopyu Vh ewY;   Lo-v-

v’kkldh; fo|+ky; ds Nk= 25 69-32 3-78 1-76 4 8

v’kkldh; fo|+ky; ds Nk=k 25 71-2 3-75


